
1 INTRODUCTION
1.1 Current Situation of English Language

Education in Japan
In recent years, the interest in English education

has been becoming increasingly high in Japan. Towards
the 2020 Tokyo Olympics, Japanese government has
tried to develop human resources to survive the inter-
national community. The Ministry of Education,
Culture, Sports, Science and Technology (MEXT)
showed the “English Education Reform Plan Corres-
ponding to Globalization” (MEXT, 2013a) In that
article, MEXT released this reform plan as a guide:
through all levels of school, making clear learning
targets with “what you can do in English”, integrating
text-contents and evaluations, and increasing the
learning contents and improving the quality of lan-
guage activities in terms of CAN-DO Statement
(CDS). MEXT also claims junior high school teachers
are expected to use English in English lessons in
general, and teachers should take advantage of using
meaningful activities that enhance students’ commu-
nication in familiar situations.

1.2 Focus of the Study of the CAN-DO
Statement (CDS)
MEXT (2013b) has shown three advantages of

using a CAN-DO Statement (CDS). First, based on
the Course of Study, each school should make the
learning goal clear on “the ability to understand a
foreign language” and “the ability to express oneself
in foreign language.” Teachers should improve their
teaching methods or techniques by making the learn-
ing goal clear. Second, based on the Course of Study,
four skills of listening, reading, speaking and writing
must be developed; the ability of expressing oneself in
a foreign language concerning the cultural and social
background; the learner can properly convey their
thoughts. Third, from the point of view of lifelong
learning, teachers must share the learning goals with
students to enhance the students’ positive attitude
towards autonomous learning.

The survey of the situation on English education
reform plan (MEXT, 2014) shows the current CDS
setting in each school. In 2013, 17.4% of junior high
schools set the learning goals in the format of a CDS,
which has risen up to 31.2% in 2014 (MEXT, 2015).
However, this is not sufficient. This might be because
the teachers do not feel that they have sufficient time
to create the CDS. MEXT has thought that a CDS can
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beasteptocreatethenewphaseofEnglishlanguage

education;therefore,MEXThasstronglyencouraged

teacherstomakeaCDSinjuniorhighandhigh

schoolsinJapan;however,thereislittleresearchto

demonstrateitseffects,andfewstudiesforjuniorhigh

schools.ItisimportantforteacherstoknowtheCDS

influences,suchas・Whatkindofeffect,・・Howit

works,・and・Howitaffectsthestudents・English

abilities.・Thentheywillbeabletomaketheirown

CDSs.

1.3ObjectivesofThisStudy

Inthisstudy,theresearcherfocusedontwotop-

ics:creationoftheCDSbasedonthetextbook,and

settingtaskactivities.Naganuma(2009)claimsitis

importanttosetCAN-DOformattedlearninggoalsin

Englishclass.Theyshouldbematchedtotaskactivi-

tieswellandeachtaskshouldbedesignedforthe

enhancementofthelearner・sEnglishability.

Themostimportantthingforteachersistoshare

thelearninggoalswiththelearners.Therearemany

studiesaboutCDSs,butlittleresearchabouthowself-

evaluationaffectsthelearners・motivationinEnglish

class,andhowCDSsaffecttheirlearningstrategies.

Thesethreeresearchquestionsareformulatedtomake

sureoftheireffects;

RQ1 Howdoeslearners・motivationtolearning

Englishchangebyself-evaluationinaTask

BasedEnglishclass?

RQ2 Howdolearners・fourEnglishskillschange

throughoutaTask-BasedEnglishclass?

RQ3 Howdocollaborativetaskshaveaninflu-

enceonlearner・smotivation?

RQ1isaboutthechangeinmotivationbyself-

evaluation.Byindicatingthelearninggoalsinthe

formoftheCDS,theteacherscanmakethetarget

clearinlessonplans,andalsointegrateteachingand

evaluation.SharingtheCDSmayhelptoimprove

teachingskills,andthusitmightbeeffective.Butwe

stillneedtoverifyhowtheself-evaluationinfluences

themotivationoflearning,soitisimportanttodiscuss

thistopic.

RQ2isabouttheeffectofTask-BasedLanguage

class(TBL)injuniorhighschoolsinJapan.Therehas

beenagreatdiscussionaboutTBLinJapan,too.

Takashima(2005)mentionedthatintheJapaneseedu-

cationsituation,theTBLT (task-basedlanguage

teaching)methodtooktoomuchtime.Matsumura

(2012)claimeditspossibilityintheJapaneselanguage

educationenvironment.Sointhisstudy,Iuseda

・Mini-Task・basedteachingmethod.Textbooksused

inJapanarecurrentlyconfiguredwiththeideasof

・focusonform.・TheCourseofStudyofjuniorhigh

schoolsaidthatgrammarshouldnotbeneglectedbe-

causeitwasthefundamentalsupportofcommunica-

tion(MEXT,2007).Itisimportantforinstructorsto

givelearnersopportunitiestousethetargetlanguage.

RQ3isaboutthecooperativetasksinlanguage

learning.Thisanalyzeshowcooperativetasksinflu-

encelearners・abilityoflearningEnglish.According

toTakashima(2005),wecannotseemuchuseof

English,especiallyamongslowlearners,sohepointed

outthatthistaskmightnotbeappropriateforthe

JapaneseEnglishclass.ItmaybetrueforJapanese

juniorhighschoolstudentstohavefewtaskbased

Englishclassexperiences,butthisviewonthetask

maybequestioned.Weshouldhavetheviewthat

learnerscanacquirelanguageinacollaborativeway,

andtheirabilitieswillgrow.

Nakajo(2008)saysachievingtaskgoalsandget-

tingagreatersenseofaccomplishmentwillraiseself-

esteem.Sugie(2011,p.1)arguedaboutcooperative

learning.Itstimulatesthelearnerstoacquirelearning

skillsandattitudestobeanautonomouslearner.Ina

widerangeofintellectuallearning,interpersonalskills

canbedirectedtosolveproblemswithfriends.Slow

learnerscanmakeanachievementwhentheteachers

usecooperativeteachingapproachesasscaffolding.

Scaffoldingisthesupportgivenduringthelearning

process,whichistailoredtostudentsinneedwiththe

intentionofhelpingthestudentstoachievetheirlearn-

inggoals(Sawyer,2006).Itmakeslearnerseventually

developself-regulation,autonomyafterdeveloping

other-regulation(Kohonen,2009).Swain(2000)claims

thatcollaborativedialoguecanplaygreatrolesinlan-

guagelearning.Bydoingcollaborativedialogue,

learnerscanmonitortheirlanguagetouseaccurate

English,andcollaborativedialoguecanenhancelan-

guageskills.Inthisstudy,bydoingcooperativetasks,

evenifit・sadifficulttask,learnerwillmanageto
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achievegoals.Thatisimportanttoimproveslow

learners・self-esteemiftheyneedsomehelp.Thepur-

posesofthisstudyistoverifywhetherthestudents・

languageexpressionandlearners・motivationare

changedandtosuggestthewaytouseCDSsinthe

dailylessons.

2PREVIOUSSTUDIES

2.1StudiesofTaskBasedLanguageTeaching

MEXT(2013a)notestheimportanceofEnglish

intheinternationalcommunityinthefollowingway:

・Correspondingtotheprogressofglobalization

ofsociety,itisnotgoodenoughtobeabletoget

Englishgrammar.・

TBLTshouldbeoneofthesolutionstoEnglish

teachinginanauthenticsituationbydoingmeaningful

tasks.Therearemanystudiesabouttasksinclassin

thefieldofSecondLanguageAcquisition(SLA),and

manydefinitionsexist.Inmystudy,theresearcher

usedEllis・sdefinition(2003),whichmanyscholars

havesupported.Ellis(2003)andMatsumura(2012)

defineataskashavingthesefourdimensions:

(1)Theoutcomeshouldbeevaluated.

(2)Theactivityshouldfocusonmeanings.

(3)Duringtheactivities,thereshouldbeanatural

cognitiveprocessoflanguagelearning.

(4)Tasksshouldinvolvelearnersinlanguage

learning.

Takahashi(2005)mentionedthereweresome

problemsofdoingTask-BasedLanguageTeachingin

anEnglishasaForeignLanguage(EFL)environment

likeinJapan.HepointedoutthatintheJapaneseEFL

environment,manylearnersdidn・tachievethestages,

andtheycouldnotevenconveythemeaningorcom-

pletethetask.Itseemedtheycouldn・tusegrammati-

calstructuresorcouldn・tusethem appropriately

becauseofthelackoftheexperienceoftasking.

Tasksarethelanguageactivitiesthatsimulate

reallifeeventsinlanguageclassrooms(Ellis,2003).

Johnson(1988)claimedthattheyenhancelearners・

languagecapabilitiestogivelearnersopportunitiesto

usethetargetlanguageinanauthenticsituation;there-

fore,doingtasksisquiteimportant.SometimesTBLT

maynotworkintheEFLenvironmentlikeinJapan

becausemanyJapaneseteachersofEnglishthinkitis

sometimesdifficulttoteachgrammarwithTBLTap-

proachandittakesmuchtimetoteachgrammarwith

theTBLTapproach.

TheresearcherisusingtheTaskframeworkfor

Task-BasedLanguageLearning(Willis,1996).This

frameworkisusedintheTaskBasedEnglishlan-

guageclass.AccordingtoWillis(1996),theframe-

workconsistsofthreephases:pre-task,taskcycleand

languagefocus.

(1)Pre-taskphase:introducingtheclasstothe

topicandthetask,activatingtopic-related

wordsandphrases.

(2)Task-cycle:offeringlearnersthechancetouse

whateverlanguagetheyalreadyknowinorder

tocarryoutthetask,andthentoimprovethat

language,underteachingguidance,whileplan-

ningtheirreportsofthetasks.

(3)Languagefocus:allowingacloserstudyof

someofthespecificfeaturesnaturallyoccur-

ringinthelanguageusedduringthetaskcycle.

Onlyusingthetargetlanguagecannotleadtoac-

quisition(Swain,1998).Themostimportantthingis

immediatefeedbackwhenthelearnersmakemistakes.

Johnson(1988)mentionsthatdoingtasksisaneffec-

tivestrategyforsecondlanguageacquisition.He

claimsthatthecycleoftaskingisimportant.Hemen-

tionsthreesteps:(1)Amistakehasoccurred,(2)the

instructorimmediatelycorrectsitinmanywayssuch

aselicitation,clarificationrequest,etc.Asthefinal

step,(3)theinstructorgivestheopportunitytoretry

tasks.Andthisretrialisthemostimportantpart.

Learnersusethelanguageinarealsituation,then,

teachersshouldgivethem immediatefeedbackon

theirmistakes,andmakelearnerstrythetaskagain.

UnderJohnson・stheory,itisimportantforlearnersto

retrytasks,tounderstandtheirachievementofthe

goalofthetasks.

2.2StudiesoftheCAN-DOStatements

Taskswillbemoreeffectivewhenthelearners

checktheirachievementonaself-evaluationcheck-

sheet(Naganuma,2009).Naganuma(2009)saysthat

theCDSisanobjectiveevaluationcriteriaandisex-

pectedtogivelearnersalearninggoal.Themeaning-

fulsituationmakestaskseffectiveandthustaskbased

ResearchingEnglishClassesBasedon・CAN-DO・Statements:
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classeswillaffectlanguagelearning.MEXT(2013b)

mentionedthesethreepointsabouttheeffectofusing

CAN-DOstatementinlanguageclasses:

(1)Itwillbeeffectiveforinstructorstoimprove

teachingskillsandforlearnerstoimprove

Englishskillsbysharinglearninggoalsto-

gether.

(2)Itwillmakelearnersgetthepositiveattitude

like・Iwanttodothat・or・Iwanttobelike

that・asanautonomouslearnerbygettingused

tothelanguage.

(3)Aftercompletingtasks,learnerswillgetasense

ofachievementbyusingthelanguage.That

willenhancetheirmotivationtolearnthelan-

guage.

Nowitisimportanttothinkhowtheinstructors

operatetheCDS.Naganuma(2009)saysitisimpor-

tantforlearnerstochecktheirabilitieswithCDS,and

thentackleabitmoredifficultoreasiertasksthanthe

onestheircurrentEnglishabilitycancopewith.When

Englishlanguageclassesbecometask-basedtheneach

taskshouldberelatedtothegoaloftheCDS.And

instructorsshouldintendtosharethegoalsoftheCDS

withthelearnerstogether.

Okazaki(2014)mentionsthatinstructorsshould

clarifythegoaloftheclassatthebeginning,andmake

learnerswritealearningjournalwhichcanbeusedto

reflectontheirlearningonthatday;・whattheycan

do・or・whattheywanttodo.・Thathelpslearnersen-

hancetheirabilitiesbyintrospection.Atthesametime

hementionssometimesCDSsdonotfitthegoalofthe

everydayclassesbecausetheCDSsarelongterm

goals,sotheinstructorshouldworkhardtofitthe

CDSstoeachclass.

2.3StudiesofAutonomousLearner

Naganuma(2009)&Okazaki(2014)mentioned

thattheeffectofusingCDSsforlearnersistobeable

togainintrospectiveabilityandautonomy.Holec

(1981)definesautonomyas・theabilitytotakecharge

ofone・sownlearning.・Learnersdecidewhatthey

learnandhowtheylearn,andchoosewhatmaterial

theywilluse.Anautonomouslearnerisalsothe

learnerwhomonitorstheirlearningprogressand

evaluatesthemselves.Benson(2001)definesautonomy

as・arecognitionoftherightsoflearnerswithinedu-

cationsystems.・Anautonomouslearnershouldcon-

troltheirlearningonthesethreelevels:

(1)Managementofthelearning

(2)Processesofcognition

(3)Thecontentsofthelearning

Soitisimportanttoconfirmwhetherlearnerscan

gettheabilityofintrospectioninthisstudy.

3PRESENTSTUDY

3.1Participants

Thetwoclassesusedinthisstudyweretaughtby

theresearcher.Bothclassesweremadeupof36stu-

dents.Twoclasseswereselectedinajuniorhigh

schoolinToyamaPrefecture,wheretheresearcher

works.Theparticipantsinthisstudywere72second-

yearjuniorhighschoolstudents(33malesand39

females,aged13and14)withgenerallysimilaredu-

cationalbackgrounds.

3.2TheResearchonTask-BasedEnglish

LanguageClasses

Inordertoadjusttask-basedEnglishclassto

Japanesejuniorhighschools,theresearchermadethe

frameworkofthetaskbasedEnglishlanguageclasses

andsetlearninggoalreferringtoFujita(2014)and

Nunan(2004).InordertoachievetaskgoalsNunan・s

claimisclearandconcreteastohowthelearnercan

achievethegoal,anditisfittotheJapaneseteacher

s・customstomakethelessonplansforeachunit

(Fujita,2014).

3.2.1MakingtheListoftheCDS

Oneoftheproblemsisthatonceteachersmake

theirCDSs,theyfeelrelieved,butineverydayEnglish

classestheyconductclassesinthetraditionalways.

ThedifficultytofitCDSsintotheclassesisoneofthe

reasonswhy CDSshaven・tbecomepopularin

Japanesejuniorhighschools.Mizuno&Goto(2015)

claimitisdifficulttouseCDSsineverydayclasses

becausethestatements(descriptor)madebyreferenc-

ingtheCourseofStudyusuallyseemtobecomeam-

biguousandunclear.Thelanguagedescriptorsshould

beclearandconcrete(Mizuno&Goto,2015),and

theyshouldbefamiliartothelearnerssoasto
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improvetheirabilitiesasautonomouslearners.

TheCDStheresearchermadeinthisresearch

wasthechecklisttype(Naganuma,2009).Bymaking

theCDSasachecklisttype,learnerscaneasilyunder-

standhowmuchtheyshouldachieve,andtheycanun-

derstand in which learning stages they are

(Naganuma,2009).Table1isaCDSthatthere-

searchermade.

3.2.2.SettingTasksBasedontheContentsof

Textbook

TheresearchermadetheCDSfiteverydayEnglish

lessons.Table2showshowtheCDSfitthecontents

ofthetextbook.

Inthisresearch,thetextbookwas・NewHorizon

EnglishCourse2・(2012).Inthattextbook,grammar

pointsandthetargetsentencesareusedindialogues,

monologues,andstories.Andthesegrammarpoints

ResearchingEnglishClassesBasedon・CAN-DO・Statements:
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areexpectedtobeusedrepeatedlyineachunit,which

willhelplearnersacquirethetargetgrammar.Basically

intextbooks,eachpagehasgrammarpointsornew

expressionswhichshouldbetaught.

Thetask-basedlessonsconsistedofthreeparts

(1)introduction,(2)languageactivity,(3)consolida-

tion.Thetargetgrammarwasintroducedbythecom-

prehensiontaskssuchasstructured-inputactivities

(Lee&VanPattern,2003).Forexample,learnersfill

intheblanksontheworksheetbygettinginformation

fromlisteningorreadingactivities,orfromquestion

andanswersinEnglish.

Nunan(2004)setthetaskgoalattheendofthe

unit,andalsosettheothertasksrelatedtothetask

goal.Thismethodofplanningtasksseemstoadapt

wellforJapaneseteachersofEnglish because

JapaneseteachersareusedtomakingannualEnglish

lessonplans;therefore,itisrelativelylessdifficult

(Fujita,2014).

3.2.3Self-EvaluationWorksheetBasedonthe

CDS

Inthisstudytheresearchersetatimeofwriting

aself-evaluationworksheetattheendofeachEnglish

class,sothatlearnerscancomparetheircompetence

withthelanguagedescriptor,andreflectontheir

learningduringtheday.Eachself-evaluationwork-

sheethasbetween2and5questions,andeachques-

tionismeasuredwithLikert・s(1932)five-pointscale.

・5・means・good,・and・1・means・bad.・Andatthe

beginningoftheclasses,learnersdothesimilartasks

fromthelastclassagain,andtheycheckonthe・M

Y CDS・(Table1.)again.Ontheself-evaluation

worksheet,inadditiontothefive-pointscale,the

worksheetshavethespacetowritetheircomments.

Tono(2013)claimsthatforbetterlanguagelearning,

itisimportantnotonlytosetthegoalsintheformof

theCEFRCAN-DOdescriptorsbutalsotousethe

learners・languageportfoliotoimprovelearners・cog-

nitiveabilitytomonitortheirlearningandtointegrate

theteachingwithevaluating;therefore,self-evaluation

worksheetsplay greatrolesin improving their

metacognitiveabilityinthisstudy.

3.3TheContentsofQuestionnaire

OnMay29thandJuly24th,theresearcher

conductedthequestionnairestomeasurethechangeof

attitude toward English language learning.The

researchermadethequestionnairebyreferringto

Okazaki(2014)andNaganuma(2008).Thisquestion-

nairehasthreeparts.Thefirstpartmeasuresthe

attitudetowardsEnglishlanguagelearningandthe

learningmethodwithafive-pointscale.・5・means

・good・and・1・means・poor.・Thesecondpartissetto

measurehowthelearners・metacognitiveapproaches

forlearningarechanged,andhow muchhigher

learners・self-esteembecomeswithfour-pointscales.

Italsoincludesthequestionnairestomeasurethe

changeoftheirneedstowardslearningEnglishrefer-

encingNaganumachecklists(2009).Byaskingtheir

feelingof・CANDO・and・NEEDtoDO,・therela-

tionsbetweentheirself-esteem andtheirattitude

towardslearningcanbedrawn.Thethirdpartofthe

questionnaireasksaboutthelearners・feelingstowards

learningEnglish.

Question1to3,7,12,and13aretheitemsask-

inggeneralideasofEnglishclasses.Question4to6,

and10aretheitemsaskingattitudeandmotivationto-

wardsEnglishlearning.Question8,9,11,and14are

theitemsdesignedfordetectingchangesinconscious-

nessinEnglishlearningbehaviors.Questionitemsin

thesecondpartareaskinglearnershowtheythink

theyareabletoachievegoals.Thethirdpartofthe

questionitemsisfreewritingcolumns.Learnerswrite

abouttowhatdegreetheyachievethegoals.The

researcherusedthethirdparttounderstandthe

learners・needsintheclassesandimprovethem.

4RESULTANDDISCUSSION

4.1ConsciousnessChangeinEnglishLanguage

Learning

From the pre-survey and post-survey,the

changesinattitudetowardsEnglishlearningisshown

inTable3andTable4.Inthepost-surveytwoofthe

participantswereabsentfromschool,sothesurvey

wasdonewith68participants.Thenumbersintheta-

blesshowthefrequencyoftheusageofafive-point

scale,themeanofthescale,andthestandarddevia-

tion.
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Atthepre-surveytheitemswithaveragesover

threewas(1),(3),(4),(5),(7),(9),(10),(11),(13),

and(14)(seeTable3).Especiallyforitem (3)

・CommunicationinEnglish・theaveragewas4.27.

Consideringthattherearesomeforeignstudentsinthe

class,manyoftheJapaneseparticipantstendtobe

motivatedtospeakEnglish.Eveninthepre-survey,

thepointof(4)・Today・sCDS・werehighat4.06,be-

causethelearnersmightbeabletofeeltheCDSwere

effectivefortheirlearningatthebeginning.

Ontheotherhand,inTable4,almostallitems

showhighaveragescoresexceptitem(2).Inthepre-

survey,theaveragepointofitem(6)・Dailylivesin

English・was2.82(SD=1.02),butinthepostsurvey

itbecame4.09(SD=1.05)(SeeFigure.2).Becausethe

researcherconductedclasses,keepingtheCDSin

mind,Englishclassesinvolvedtask-basedinstruction.

Therefore,theparticipantsseemedtoregardEnglish

asatoolofcommunication.Theyalsofeeltheycan

managedailylivesinEnglishbecauseinthetaskitis

easierforthestudentstoconnectEnglishclasstotheir

everydaylives.Theaveragescorewaselevatedup

ResearchingEnglishClassesBasedon・CAN-DO・Statements:
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Table3.Students・pre-surveyperceptionsabouttheEnglishlanguagelearning(N=70)

Items(N=70) 5 4 3 2 1 Mean

(1)IlikeEnglish. 10 19 28 9 4 3.31

(2)I・mgoodatEnglish. 4 7 20 29 10 2.52

(3)IwanttocommunicatewithforeignpeopleinEnglish. 33 25 8 3 1 4.27

(4)Thanksto・Today・sCAN-DOlist,・IcanunderstandwhatIneedtodoinclass.26 28 13 3 0 4.06

(5)Ihaveachievedthegoalsshown・MYCAN-DOlist・ 10 30 28 1 1 3.66

(6)IcanmanagetodothingsinEnglish 6 12 23 25 4 2.82

(7)ItrytouseEnglishevenifImademistakesintheusageofEnglish 10 18 33 7 2 3.36

(8)IknowhowtostudyEnglish 6 15 22 23 4 2.96

(9)Iliketostudywithpairsorgroups 32 15 16 3 4 3.96

(10)IknowthelearninggoalinEnglishclass 11 31 26 2 0 3.73

(11)ByusingEnglishintasks,Icanunderstandhowtouseit 15 30 21 4 0 3.79

(12)InthefutureIwanttogoabroadtostudyorgetajobabroad. 7 10 19 21 13 2.69

(13)IwanttogetsomeEnglishcertificationslikeEIKEN 12 16 22 13 7 3.21

(14)Howmuchyouunderstandtheclasses 8 18 29 11 4 3.21

Table4.Students・post-surveyperceptionsabouttheEnglishlanguagelearning(N=68)

Items(N=68) 5 4 3 2 1 Mean

(1)IlikeEnglish. 12 23 20 7 6 3.40

(2)I・mgoodatEnglish. 8 9 25 13 13 2.79

(3)IwanttocommunicatewithforeignpeopleinEnglish. 34 23 10 1 0 4.31

(4)Thanksto・Today・sCAN-DOlist,・IcanunderstandwhatIneedtodoinclass.26 29 10 3 0 4.13

(5)Ihaveachievedthegoalsshown・MYCAN-DOlist・ 15 29 16 8 0 3.75

(6)IcanmanagetodothingsinEnglish 31 19 11 6 1 4.09

(7)ItrytouseEnglishevenifImademistakesintheusageofEnglish 13 31 13 8 3 3.64

(8)IknowhowtostudyEnglish 13 20 19 10 6 3.36

(9)Iliketostudywithpairsorgroups 31 21 12 2 2 4.13

(10)IknowthelearninggoalinEnglishclass 26 24 16 2 0 4.09

(11)ByusingEnglishintasks,Icanunderstandhowtouseit 22 20 17 7 2 3.78

(12)InthefutureIwanttogoabroadtostudyorgetajobabroad. 13 6 28 13 8 3.04

(13)IwanttogetsomeEnglishcertificationslikeEIKEN 17 19 19 8 5 3.52

(14)Howmuchyouunderstandtheclasses 8 18 24 17 1 3.22



from2.96(SD=1.07)to3.36(SD=1.21)initem(8)

・Understandingoflearningstrategies.・Oneofthe

reasonswasthatthankstotheCDS,learners・under-

standingoftheclasswasenhanced.Anotherwasthat

thestudentslearnedhowtolearnEnglishbyrepeating

theself-evaluations.Theaverageofitem(12)・Desir

etouseEnglishinthefuture・wasalsohigher.Itis

notanotablyhighscore,butthechangeofthe

learners・positiveattitudetowardsEnglishleaningcan

beseeninthisresult.

Tomakesurewhethertheresultsarestatistically

significantornot,theresearcheranalyzedtheaverage

scoresofpre-surveyandpost-surveybyusingapaired

t-testanalysis.Toanalyze,theresearcherusedthe

analyticaltoolinMicrosoftOfficeExcel2013.

Table5showstheresultsofthepairedt-test.In

thepost-survey,twooftheparticipantsareabsent

fromschool,sotheywerenotincludedinthedata;

therefore,thenumberofparticipantsherewassixty-

eight.

Wecanseethepositiveattitudetowardslan-

guagelearningfromtheresultsof(2)and(13).This

shows task-based English class contributed to

motivatinglearnerstouseEnglish.Theyalsoenjoyed

doingtasks,andtheywereverymotivatedtolearn

Englishandthustheyweren・tafraidofmaking

mistakes.Themorethelearnerstriedthetasks,the

moretheygotusedtothemandthemoretheydid

tasks,thelessworriedtheywereaboutmaking

mistakesinclass.Theresultsof(6),(7),and(12)

indicatedthatalthoughdoingthetasksisdifficultfor

juniorhighschoolstudents,thetasksmightbe

effectiveontheirmotivationandtheyalsoencourage

studentstolisten,speak,read,andwriteinEnglish.

Fromtheresultof(8)and(10),studentscametoknow

theplottoreachthelearninggoalbecausetheycould

recognizewhattheyneededtolearnandhowthey

learned.
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Table5.Theresultofttestbetweenaveragescoresofpre-surveyandpost-survey

Items
n-68

M SD t p r

(1)IlikeEnglish.
Pre 3.31 1.07

-0.9033 0.37
ns
0.1

Post 3.40 1.16

(2)I・mgoodatEnglish.
Pre 2.52 1.06

-2.658 0.01
**
0.3

Post 2.79 1.24

(3)IwanttocommunicatewithforeignpeopleinEnglish.
Pre 4.27 0.87

-0.519 0.61
ns
0.1

Post 4.31 0.78

(4)Thanksto・Today・sCAN-DOlist,・IcanunderstandwhatIneedtodoinclass.
Pre 4.06 0.84

-0.671 0.67
ns
0.1

Post 4.13 0.83

(5)Ihaveachievedthegoalsshown・MYCAN-DOlist・
Pre 3.66 0.80

-0.7996 0.43
ns
0.1

Post 3.75 0.94

(6)IcanmanagetodothingsinEnglish
Pre 2.82 1.02

-8.7404 0.00
**
0.7

Post 4.09 1.05

(7)ItrytouseEnglishevenifImademistakesintheusageofEnglish
Pre 3.36 0.94

-2.228 0.03
*
0.3

Post 3.64 1.06

(8)IknowhowtostudyEnglish
Pre 2.96 1.07

-2.9572 0.00
**
0.3

Post 3.36 1.21

(9)Iliketostudywithpairsorgroups
Pre 3.96 1.18

-1.4677 0.15
ns
0.2

Post 4.13 1.01

(10)IknowthelearninggoalinEnglishclass
Pre 3.73 0.74

-3.389 0.00
**
0.4

Post 4.09 0.86

(11)ByusingEnglishintasks,Icanunderstandhowtouseit
Pre 3.79 0.86

0.1195 0.91
+
0.0

Post 3.78 1.10

(12)InthefutureIwanttogoabroadtostudyorgetajobabroad.
Pre 2.69 1.17

-3.6156 0.00
**
0.4

Post 3.04 1.24

(13)IwanttogetsomeEnglishcertificationslikeEIKEN
Pre 3.21 1.20

-2.8788 0.01
**
0.3

Post 3.52 1.20

(14)Howmuchyouunderstandtheclasses
Pre 3.21 1.04

-0.159 0.87
ns
0.0

Post 3.22 1.00



4.2.1TheChangeofSelf-Evaluationaboutthe

Learners・Achievement

InthissectionwediscusshowtheCDSinflu-

encesthelearners・self-evaluationabouttheirlan-

guageskills.Comparingbetweenpre-survey(Table6)

andpost-survey(Table7),intotalthenumberof

learnerswhochose・4.Icandothiseasily・and・3.I

candothisundernormalcircumstances・havein-

creasedfrom37.1%to53.4%.

Eachofitemsbelowischangedfromthepre-

survey(Figure.1).Wemightthinkthisisbecausethe

instructorsandthelearnerssharethelearninggoals

writtenintheformatoftheCDS,andbecausethe

learnersrepeatedself-evaluationsafterdoingthe

tasks,itbecameeasierforthelearnerstofeelsuccess-

fulwiththeirtasks.Itisalsobecauseevenifit・snot

aneasytask,thelearnerscaneasilyfeelasenseof

achievement;therefore,theirself-esteemisraised.

Theremarkablegrowthisshowninespecially

item(CS3)・Tobeabletoaskafavorandtobeable

togetapermissiontodosomething.・Thepointgrew

from2.16(SD=1.06)to2.90(SD=0.99).Theitem

(CR3)・Togetinformationfromtheresultofques-

tionnaires・isincreasedfrom2.11(SD=0.81)to2.71

ResearchingEnglishClassesBasedon・CAN-DO・Statements:
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Table6.Pre-surveyofself-evaluationonthelearners・languageskills(N=70)

Items 4 3 2 1 M

CL1TobeabletounderstandthecontextbylisteningcohesiveEnglishsentenses 3 27 34 6 2.39

CL2TobeabletothinkandchoosethecollectsituationbylisteningtoTVprogramsorTVcommercials 8 26 30 6 2.51

CL3TobeabletoanswerquestionsproperlybylisteningEnglish. 3 32 24 11 2.39

CL4Tobeabletounderstandthecontextsbylisteningin-flightbroadcasting 3 21 23 23 2.06

CL5Tobeabletounderstandthetableorfiguresbylisteningeasypresentations 9 20 24 17 2.30

CS1Tobeabletotellothersaboutplansforthefuture 12 25 24 9 2.57

CS2TobeabletoexplainabouttheJapaneseculturesusingEnglishthey・vealreadylearned 4 16 31 19 2.07

CS3Tobeabletoaskafavorandaskpermission 10 15 21 24 2.16

CS4Tobeabletotelltheaimofthebehaviors 7 22 25 16 2.29

CS5TobeabletotalkinEnglishbyaskingquestions 17 19 21 13 2.57

CR1Toabletounderstandoverviewofthecontexts 12 19 26 13 2.43

CR2Tobeabletosummarisetheideasbyreadingdiscussion 8 18 29 15 2.27

CR3Tobeabletoundersnatdthegraphsbyreadingquestionaires 4 15 36 15 2.11

CW1Tobeabletowritethefuturejobsorfuturedreams 4 10 28 28 1.86

CW2Tobeabletowriteaboutvacationorholidayswithfivesentences 9 23 18 20 2.30

CW3Tobeabletoexplainwhatyouresearchinfivesentences 3 9 36 22 1.90

CW4Tobeabletowriteanadvisetoaquestion 2 7 29 32 1.70

Table7.Post-surveyofself-evaluationonthelearners・languageskills(N=70)

Items 4 3 2 1 M

CL1TobeabletounderstandthecontextbylisteningcohesiveEnglishsentenses 6 34 23 5 2.60

CL2TobeabletothinkandchoosethecollectsituationbylisteningtoTVprogramsorTVcommercials 9 30 18 11 2.54

CL3TobeabletoanswerquestionsproperlybylisteningEnglish. 8 29 23 7 2.57

CL4Tobeabletounderstandthecontextsbylisteningin-flightbroadcasting 7 29 22 10 2.49

CL5Tobeabletounderstandthetableorfiguresbylisteningeasypresentations 10 33 17 8 2.66

CS1Tobeabletotellothersaboutplansforthefuture 19 24 18 7 2.81

CS2TobeabletoexplainabouttheJapaneseculturesusingEnglishthey・vealreadylearned 6 24 30 8 2.41

CS3Tobeabletoaskafavorandaskpermission 24 19 19 6 2.90

CS4Tobeabletotelltheaimofthebehaviors 14 24 22 8 2.65

CS5TobeabletotalkinEnglishbyaskingquestions 12 25 24 7 2.62

CR1Toabletounderstandoverviewofthecontexts 12 24 23 9 2.57

CR2Tobeabletosummarisetheideasbyreadingdiscussion 10 20 29 9 2.46

CR3Tobeabletoundersnatdthegraphsbyreadingquestionaires 11 32 19 6 2.71

CW1Tobeabletowritethefuturejobsorfuturedreams 12 17 30 9 2.47

CW2Tobeabletowriteaboutvacationorholidayswithfivesentences 17 21 26 4 2.75

CW3Tobeabletoexplainwhatyouresearchinfivesentences 4 26 31 7 2.40

CW4Tobeabletowriteanadvisetoaquestion 6 19 34 9 2.32



(SD=0.85).Theitem(CW4)・Towriteanadviceto

thequestions・arealsoincreasedfrom1.70(SD=0.77)

to2.32(SD=0.82).

Tomakesurewhethertheresultsarestatistically

significantornot,theresearcheranalyzedtheaverage

scoresofpre-surveyandpost-surveybyusingapaired

t-testanalysisandgottheresult(SeeTable8).And

thisshowsalmostallitems・differencesarestatisti-

callysignificant.

AsyoucanseeTable8,theitemswhichshow

largeeffectsizeareCS3(t=5.7938,p<.0001,r=.58,

effectsize=large)，CR3(t=5.6887,p<.0001,r=.57,

effectsize=large)，CW1(t=5.1789,p<.001,r=.54,

effectsize=large)，CW4(t=5.9147,p<.001,r=.59,

effectsize=large).

Bydoingthecollaborativetasks,graduallythe
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Figure1.Comparisonofself-evaluationwith
languageskills

Table8.Theresultofpairedt-testaboutself-evaluationwithlanguageskills

Items
n-68

M SD t p r

CL1TobeabletounderstandthecontextbylisteningcohesiveEnglishsentenses
Pre 2.39 0.71

2.7994 0.01
**
0.33

Post 2.60 0.76

CL2TobeabletothinkandchoosethecollectsituationbylisteningtoTVprogramsor
TVcommercials

Pre 2.51 0.81
0.7268 0.47

ns
0.09

Post 2.54 0.92

CL3TobeabletoanswerquestionsproperlybylisteningEnglish.
Pre 2.39 0.80

1.4252 0.16
ns
0.17

Post 2.57 0.84

CL4Tobeabletounderstandthecontextsbylisteningin-flightbroadcasting
Pre 2.06 0.90

4.2233 0.00
**
0.46

Post 2.49 0.87

CL5Tobeabletounderstandthetableorfiguresbylisteningeasypresentations
Pre 2.30 0.98

2.713 0.01
**
0.32

Post 2.66 0.87

CS1Tobeabletotellothersaboutplansforthefuture
Pre 2.57 0.93

1.9958 0.05
*
0.24

Post 2.81 0.97

CS2TobeabletoexplainabouttheJapaneseculturesusingEnglishthey・vealready
learned

Pre 2.07 0.86
2.5198 0.01

**
0.3

Post 2.41 0.81

CS3Tobeabletoaskafavorandaskpermission
Pre 2.16 1.06

5.7938 0.00
**
0.58

Post 2.90 0.99

CS4Tobeabletotelltheaimofthebehaviors
Pre 2.29 0.93

2.6807 0.01
**
0.31

Post 2.65 0.94

CS5TobeabletotalkinEnglishbyaskingquestions
Pre 2.57 1.06

0.2564 0.80
ns
0.03

Post 2.62 0.90

CR1Toabletounderstandoverviewofthecontexts
Pre 2.43 0.99

1.9073 0.06
+
0.23

Post 2.57 0.94

CR2Tobeabletosummarisetheideasbyreadingdiscussion
Pre 2.27 0.93

2.0139 0.05
*
0.24

Post 2.46 0.90

CR3Tobeabletoundersnatdthegraphsbyreadingquestionaires
Pre 2.11 0.81

5.6887 0.00
**
0.57

Post 2.71 0.85

CW1Tobeabletowritethefuturejobsorfuturedreams
Pre 1.86 0.87

5.1789 0.00
**
0.54

Post 2.47 0.94

CW2Tobeabletowriteaboutvacationorholidayswithfivesentences
Pre 2.30 1.03

3.852 0.00
**
0.43

Post 2.75 0.90

CW3Tobeabletoexplainwhatyouresearchinfivesentences
Pre 1.90 0.78

4.5504 0.00
**
0.49

Post 2.40 0.76

CW4Tobeabletowriteanadvisetoaquestion
Pre 1.70 0.77

5.9147 0.00
**
0.59

Post 2.32 0.82



learnerscouldevaluatethemselvesaccuratelyand

objectivelybycomparingwhattheyspokewithwhat

theCDSindicated.Theycouldeasilyunderstandtheir

achievement.Theyeasilycomparedthetaskoutcome

withwhattheCDSshowed,sotheycouldfeelasense

ofachievement,especiallyonCS3.Thereasonwhy

CR3increasedisbecausethetopicwasveryfamiliar

tothelearnersandalsotheinstructorusedthevisuals

tohelpthelearnerunderstand.Regardingthewriting

skills(CW1andCW4),someofthefactorswherethe

significantdifferencehappenedwere;theinstructor

gavethelearnersenoughopportunitiestowritein

English,thetopicwasfamiliartothelearners,andthe

taskwasmeaningfultothem.Theyalsocouldfeel

achievementbecausetheycouldevaluatethemselves

bythewritingitselfasanoutcome.

4.2.2TheChangeofLearningAttitude

Theresearchercomparedthepreandpostitems

aboutlearners・needsinthequestionnaire.The

researcheraskedaboutthelearners・needsregarding

listening,speaking,reading,andwritingskills.The

questionswerewrittenintheformoftheCDS,and

thelearnersansweredinafour-pointscale;

4:Icandothis,butIwanttodothismore.

3:Icandothis,soIdon・twanttodothis.

2:Ican・tdothis,butIdon・twanttodothis.

1:Ican・tdothis,soIwanttodothismore.

(Naganuma,2009)

TheresultwasshowninTable9andTable10.

Inthepre-survey(Table9),thepercentageof

choosing・Icandothis,butIwanttodothismore・

and・Ican・tdothis,soIwanttodothismore・are

overeightypercent.However,inthepost-survey

(Table10),thepercentageofchoosing・Icandothis,

soIdon・twanttodothis・and・Ican・tdothis,butI

don・twanttodothis・increased.Wemustbecareful

here,whenthestudentschosetheitem・Icandothis,

soIdon・twanttodothis,・thatdoesn・texactlymean

・theyreallydon・twanttodothis.・Theymaywantto

trytheotherskills,i.e.itmaymeanthattheirlearning

needschanged.Thelearnersbecameabletorecognize

theirabilitiesobjectively.Throughtasksandself-

evaluations,theygraduallyunderstoodwhatskills

theyneededtoacquireandwhatknowledgethey

neededtolearn.Theymonitoredthemselvesandthey
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Table9.Pre-surveyoflearners・needsaboutlanguageskills(N=70)

NL1NL2NL3NL4NL5NS1NS2NS3NS4NS5NR1NR2NR3NW1NW2NW3NW4

4Icandothis,butIwanttodoit
more.

N 30 31 33 25 27 33 26 23 25 33 36 26 23 16 31 13 16

% 42.944.347.135.738.647.137.132.935.747.151.437.132.922.944.318.622.9

3Icandothis,soIdon・twanttodo
it.

N 5 6 4 6 8 12 6 6 7 6 5 9 9 6 6 10 5

% 7.148.575.718.5711.417.18.578.57 108.577.1412.912.98.578.5714.37.14

2Ican'tdothis,butIdon'twantto
doit.

N 3 4 3 4 3 6 5 4 5 4 4 3 6 4 5 8 5

% 4.295.714.295.714.298.577.145.717.145.715.714.298.575.717.1411.47.14

1Ican'tdothis,soIwanttodoit.
N 32 29 30 35 32 19 33 37 33 27 25 32 32 44 28 39 44

% 45.741.442.9 5045.727.147.152.947.138.635.745.745.762.9 4055.762.9

4+1
N 62 60 63 60 59 52 59 60 58 60 61 58 55 60 59 52 60

% 88.685.7 9085.784.374.384.385.782.985.787.182.978.685.784.374.385.7

3+2
N 8 10 7 10 11 18 11 10 12 10 9 12 15 10 11 18 10

% 11.414.3 1014.315.725.715.714.317.114.312.917.121.414.315.725.714.3

Table10.Post-surveyoflearners・needsaboutlanguageskills(N=68)

NL1NL2NL3NL4NL5NS1NS2NS3NS4NS5NR1NR2NR3NW1NW2NW3NW4

4Icandothis,butIwanttodoit
more.

N 33 31 31 25 28 36 30 35 33 32 27 24 28 31 36 28 26

% 48.545.645.636.841.252.944.151.548.547.139.735.341.245.652.941.238.2

3Icandothis,soIdon・twanttodo
it.

N 10 8 8 9 14 11 9 11 13 10 8 12 18 9 10 11 8

% 14.711.811.813.220.616.213.216.219.114.711.817.626.513.214.716.211.8

2Ican'tdothis,butIdon'twantto
doit.

N 3 7 7 11 7 2 3 4 2 8 7 5 3 3 4 5 4

% 4.4110.310.316.210.32.944.415.882.9411.810.37.354.414.415.887.355.88

1Ican'tdothis,soIwanttodoit.
N 22 22 22 23 19 19 26 18 20 18 26 27 19 25 18 24 30

% 32.432.432.433.827.927.938.226.529.426.538.239.727.936.826.535.344.1

4+1
N 55 53 53 48 47 55 56 53 53 50 53 51 47 56 54 52 56

% 80.977.977.970.669.180.982.477.977.973.577.9 7569.182.479.476.582.4

3+2
N 13 15 15 20 21 13 12 15 15 18 15 17 21 12 14 16 12

% 19.122.122.129.430.919.117.622.122.126.522.1 2530.917.620.623.517.6



plannedalearningschedule.Thismightbeevidence

thatthelearners・autonomieshadgrown.

AsyoucanseeinTable10,theneedsconcerning

speakingandwritingskillsdecreased,andtheneeds

aboutlisteningandreadingskillsincreased.Thelearn-

ersfeltitwasdifficulttolistentoandreadEnglishas

showninTable9,sotheycouldnotfeelasenseof

achievementinreadingandlisteningskills.Theneeds

concerningwritingskillsarestillhigh,butwhenthey

evaluatedthemselves,andcomparedtheirabilities

withtheCDS,theyfelttheyneededtopracticeread-

ingandlisteningskillsmore.Thechecklisttypeof

CDSshelpedthelearnerstobeautonomouslearners

bylookingoverthelist.

Hereweshouldbecarefulwiththelearnerswho

choose・Ican・tdothis,butIdon・twanttodothis・be-

causetheymayhavedifficultyindoingtasks.The

comments(1)to(4)belowaresampleofthecom-

mentsfromalowachievingstudent.

(1)Iwanttospeakmorefluently.SoI・llpractice

hard.

(2)IwanttobeabletospeakEnglishwithoutany

help.

(3)Imanagedtospeak,butit・snotgoodenough.

(4)Icouldn・tspeakEnglish.

Somelow levelstudentsshowedsomeself-

depreciatingattitudesbecauseofrepeatingdifficult

tasks.Intheearlyperiod(thefirstweekofthe

research),positiveattitudeswereseeninthecomments

oftheself-evaluationworksheet.Butinthelatter

period,low levelstudentswrotemostlynegative

comments.Inthiscase,theteachershouldhavebeen

morecarefulaboutthelevelofthetask.

4.3Learners・CommentsinSelf-Evaluation

Worksheet

Thelearnersevaluatedthemselvesinallofthe

thirteenEnglishlessonsontheself-evaluationwork-

sheets.TheywrotecommentsaboutEnglishlessons

freely.Andtheresearcheranalyzedthem usinga

qualitativeresearchmethod.Thecommentswere

dividedbywords(coding),andlabeledinthequalita-

tively similargroups.Thesimilargroupswere

integratedandthentheresearchermadefourcategories.

Thecategoriesare(1)・ConsciousnessinLearning,・

wherethelearnersconsciouslythoughtaboutwhat

theyneededtoachieveforthelearninggoals,(2)

・Positiveattitudeinlearning,・wherethelearners

thoughtabouttheirlearningbehaviorpositively,but

theydidn・tthinkaboutthelearningstrategies,(3)

・Negativeattitudeinlearning,・wherethelearners

thoughtoftheirlearningbehaviornegatively,and(4)

・Noanswers.・

Inalmostalltasks,thepercentageoflearners

answering(1)and(2)areover80%,sooverallthe

learnersconsideredtheirlearningwithapositive

attitude,andtosomeextent,theythoughtaboutwhat

theyneededtolearnmoretoachievethelearning

goals.(Table11,Figure2)
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Table11.Categoriesandtheself-evaluation

Labels
(N=68)

Task1 Task2Task3① Task3② Task4① Task4② Task5 Task6 Task7 Task8 Task9 Task10 Task11

Consciousness
inLearning

N 18 17 20 5 15 14 13 13 11 24 16 18 11

% 39.1 32.6 23.9 23.9 20.0 19.6 19.6 17.4 32.6 32.6 21.3 4.3 21.7

PositiveAttitude
inLanguage

N 22 3 4 2 23 2 2 2 29 4 3 9 24

% 47.8 50.0 63.0 52.2 35.6 47.8 76.1 73.9 43.5 47.8 44.7 67.4 47.8

NegativeAttitude
inLanguage

N 6 1 3 0 8 1 1 1 3 2 1 1 10

% 13.0 17.4 6.5 21.7 6.7 23.9 4.3 8.7 23.9 17.4 31.9 17.4 23.9

None
N 0 0 1 0 0 0 0 0 3 0 0 1 1

% 0.0 0.0 6.5 2.2 37.8 8.7 0.0 0.0 0.0 2.2 2.1 10.9 6.5

Figure2.Theconsciousnesschangestowards
Englishlearningineachtask



Intheself-evaluationworksheetofTask4,Task

5,Task6,andTask10,thescoresof・Positiveattitude

inlearning・wererelativelyhighbetween47~76%,

butthepercentagesof・consciousnessinlanguage

learning・werelessthan20%.Thatmeansthelearners

tendedtoconsiderEnglishclassitselfpositively,but

whentheyevaluatedthemselves,thenegativefeelings

withtasksmayhavecomeuptotheirmindorthey

werejustsatisfiedwiththeEnglishactivities.Therea-

sonwhythenumberofthe・Noanswers・inTask4is

thattheresearchercouldnotgiveenoughtimeforthe

learnerstowritecommentsontheworksheets.

These are the commentswhich show the

awarenessoflanguagelearningontheself-evaluation

worksheet.

・WhenIreadEnglishsentenceswithoutadictionary,

Ididn・tunderstandthemeaning.Butafterthat,I

knewthatthewordIdidn・tunderstandwasthe

wordI・vealreadylearned.Iwilltrytomemorize

thewordsinthecontext.

・IspeakEnglishbetter,butit・snotenoughyet.So

Iwilltrytopracticemoretocommunicateto

eachother.

・Icanaskfriendswhattheywanttodointhe

future.ButIstillneedtorepeatEnglishquestions

tounderstandbetter.

Thelearnersdidtheself-evaluationthirteentimes

inthisstudy.Wecanseecommentsthatmentioned

thecontextsofthetasks,andgrammar.Andwealso

canseecommentsthatweremeta-cognitivelyfocused

onthefourlanguageskills.Wealsocouldseealotof

commentswherethelearnerscomparedthemselves

accordingtotheCDSandtheyconnectedtheirlearn-

ingtothecontentstheyhadlearnedpreviously.

AccordingtoNaganuma(2008)andOkazaki

(2014),repeatingtheself-evaluationinthisstudy

contributedtoimprovementofthemeta-cognitive

ability.TheCDSchecklisthelpedlearnerstocompare

theirachievementstothelearninggoals;therefore,

theycouldsetanewlearninggoalforthemselves.

Hereagain,itisimportantfortheinstructorstoshare

thelearninggoalswiththelearnersatthebeginning,

andmakethemreflectontheirabilityandtheirgoals.

Thatwillleadthelearnerstoimprovementoftheir

meta-cognitionandtheabilityofintrospection.

4.4Learner・sConsciousnessRaising

Tocheckthetrendsofthelearners・comments,

theresearcherusedthemethodoftextmining.Text-

mining is the system thatdivides un-stylized

sentencesintowordsorphrasesinthewayofnatural

languageanalysis,analyzesthefrequencyofwords

appearanceandthecorrelationcoefficiency,andthen

extractstheusefulinformationfromthere.Thesoft-

waretheresearcherusedwasKHcoder,whichcould

helpusseethechangeoflearners・commentsover

time.Inthisanalysis,thewords,names,propernouns,

andnamesoftheplacesarenotincludedbecausethey

arenotrelatedtothecontextofthisstudy.

Thecommentsfrom thefirstweekofthe

researchtosixthweekoftheresearchareobjectsin

thisanalysis.Table12showsthethirtymostfrequent

wordsinthesecomments.Thecommentsarebasedon

Englishclass,sotheword・understand,・andthe

wordsrelatedtofourlanguageskillsareseeninthe

comments.・Vocabulary・and・difficult・arealso

frequentlyusedwords.Thisisbecausethelearners

felttheirlackofvocabularywhentheywrotespeech

scripts.

Thentheresearcherusedthesamedataandmade

theco-occurrencenetworkofthewordsappearing

overtentimesinthecomments(Figure3.).

The researcheranalyzed the co-occurrence

networkbysearchingforstudents・comments.From

thisco-occurrencenetwork,wecanseethesethings

below:

(1)Inthenetwork,alotofwordsrelatedtothetask

like,・plan・and・advice・areseen.

(2)Inthefirstweek,thewordsrelatedwithwhat

thelearnersdointasks,like・listen・and

・questions・areshown,butinthesixthweek
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Table12.30mostfrequentwordsingeneral

WordsFrequency WordsFrequency WordsFrequency

分かる 155 文 70 知る 39

書く 110 英文 57 ペア 38

単語 110 調べる 50 意味 37

難しい 101 理解 45 覚える 37

相手 97 思う 49 予定 35

自分 94 言う 44 アドバイス 34

伝える 85 言える 44 説明 34

英語 75 聞く 44 考える 33

表現 75 質問 40 内容 32

使う 74 人 40 大切 30



thewordsarerelatedtoeachother.Thewords

・think・and・express・showthatthelearners

areconsciouswithcommunicatinginpairs.

(3)A lotofwordsrelatedwiththeCDSlike

・read,・・write,・and・tell・areseenbecausethe

sharingofthelistandrepetitionoftheself-

evaluationmadethelearnersfeelfamiliarwith

thelist.

Thenthisresearchtriedtofocusonlowlearning

needsgroupstoclarifywhatthelearners,whochose

・Icando,soIdon・twanttothis・or・Ican・tdothis,

butIwanttodothis,・thoughtindepth,sothe

researcherusedthesamemethodoftext-mining.The

mostfrequent23wordsareinTable.15.Themost

frequentwordis・understand.・

Figure4showstheco-occurrencenetwork.

Figure4showsthesefivepoints:

(1)Evenlowmotivatedthelearnersfeltasenseof

achievementwhentheycompletedatasklike

・Tobeabletotelltheplaninthefuture.・

(2)Especiallylowmotivatedlearnerslikedtodo

taskscollaboratively,andtheirattitudetowards

learningimprovedincollaborativetasks.

(3)Bydoingcollaborativetasks,thelowmotivated

learnerscould completethetask through

scaffoldingwithotherlearnersandtheirself-

esteemimproved(Nakajo,2008).Thatcontrib-

utedtomakingthelow motivatedlearners

positivetowardsEnglishlanguagelearning.

(4)Theyespeciallyhavedifficultiesinwriting,and

havestrongnegativefeelingsaboutwritingin

English.

(5)Thelowmotivatedlearnerstriedtocompare

theirabilitybythemselves.Thewords・before・

showstheirconsciousconnectingofeachtask.

Theresultofthetext-miningclearlyshowsthat

thelearner・sconsciousnesswasraisedtorecognize

Englishasacommunicationtool,notjustgrammarin

thisresearchofcollaborativetask.Andthewords

・wanttodo・and・washappytounderstand・fromthe

commentsindicatethattheCDS contributedto

learners・positiveattitudetowardslearningEnglishto

someextent.Italsobecameclearthatthelearnersfelt

achievedtowardslearninggoalsviascaffolding.At

thesametime,withthelowmotivatedlearners,the

contributionofthedifficulttaskshadanegativeeffect

onthelearners・attitude,andmadethemfeelthey

couldnotcompletethetaskbythemselves.Sothe

instructorsshouldbecarefulofthedifficultyofthe

tasks.

5PEDAGOGICALIMPLICATIONS

5.1PointsforMakingLearningGoalsinthe

FormoftheCDS

TheresearcherexaminedtheCDSreferredto

Tono(2013),andtheguidetostudy-attainmentgoal

settingforforeignlanguageteachingintheformof

the・CDS・(MEXT,2013).MakingtheCDSisvery

importantandusefulforteachers,buttherearesome

problems.Theproblemstheresearcherfoundare:
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(1)Arrangementsintheschool;creatingcommon

understandingsamongtheEnglishteachersand

principals

(2)EnsuringthereliabilityoftheCDS

(3)ThepracticaluseoftheCDSinthedaily

Englishclass

Insomeprefecturesandcities,prefecturalBoard

ofEducationandEnglishteachersmadeacommon

CDStogether.NaganoprefecturalBoardofEducation

hascooperatedtogetherwithShinshuUniversityto

makeacommonCDSinNaganoPrefecture.Thiskind

ofcollaborationbetweenschoolsanduniversitieswill

behighlyencouragedtohelpteachersimprovetheir

teachingskills.Itisalsoimportanttosharethe

commonideasoftheCDSandcooperatetogether.

Theresearcheralsohadsomedifficultiesinthis

respect.

Toensurethelanguagedescriptorsarereliable,itis

clearlyimportantforEnglishteacherstocheckthe

descriptorsrepeatedly.MizunoandGoto(2015)have

pointedoutthelackofclarityintheaimsoftheJunior

HighSchoolCourseofStudy(2007).Theyalsonoted

twofurtherpointsaboutmakingtheCDS:

(1)Englishlanguageacquisitionshouldbeunder-

takenthoughinteractions;

(2)CAN-DOlanguagedescriptorsneedtoinclude

fourfactors:when,why,what,andlanguage

ability.

AccordingtoMizunoandGoto(2015),in

general,whenteachersmaketheCDS,theymake

ambiguousdescriptors.Forexample,・Tobeableto

understandmostlywhatwassaidinEnglishina

simplecontext.・However,here・simplecontext・is

tooambiguousforimaginingthelearninggoals,and

・mostly・isnotclearenoughthatlearnerscanreach

exactlytheleveltheteacherexpects.Mizunoand

Gotoclaimthatitisimportantforteacherstoconsider

learninggoalstogetherwithcoworkers.

ItispossibletofittheCDSintodailyEnglish

lessons.Weusetextbooksandwesetlearninggoals

alongsidethetextbook.Itiseasytocreateataskinthe

contextofthetextbooks,andfittheCDStothetext-

book.TeachersshouldusetheCDSinthedaily

Englishclass,soitisclearenoughwhenlearnerssee

thelistthattheyalsounderstandthelearninggoals.As

theguidetothe・CDS・(MEXT,2013b)forstudy-

attainmentgoalsettinginforeignlanguageteaching

pointedout,Englishteachersshouldcooperateto

maketheCDSreliable.

5.2TheEffectofUsingSelf-Evaluationinthe

FormoftheCDS

Intheresearch,thecorrelationbetweenusingthe

CDSinEnglishclassandtheunderstandingofEnglish

inclassismedium(r=.48,effectsize=medium)relative

toothermeasurements.Itisassumedthattheeffectof

usingtheCDSistoraisethelearners・self-esteemand

theirmetacognitiveabilities.Whenthelearnerscompared

theirlearningwiththeCDS,theirunderstandingin

Englishclasseswasimproved.Theirwordsinthe

comments,whichreflectedtheirlearning,areoften

seenintheworksheets,asarethedescriptionsoftheir

languageabilities.Repeating theself-evaluations

contributedtothefollowingkindsofimprovement:

(1)Englishwasstronglyconsideredasacommuni-

cationtoolbecausetasksandlearninggoals

wereconnectedtoeachother.

(2)Thoughtstowardthelearningstrategieswere

deepened becausestudentscompared their

learningwiththeCDS,andbegantolookat

themselvesobjectively.

(3)Asaresult,insomegroups,thegrammatical

abilityandskillswereimproved.

(4)Self-evaluationencouragedlearnerstoreflect

ontheirlearningstrategies.

(5)Evaluatingtheirtaskoutcomesincreasedthe

learners・positiveattitudetowardcompleting

tasks.

5.3SuggestingaTask-BasedEnglishClass

Framework

ThetaskinthisresearchwasbasedonEllis・s

definition(2003).TomaketaskseasierinEnglish

class,theresearchertriedtomakethemshorterand

lighter(Mini-task).All13Englishclasseswerebased

onMini-tasks.Eachclasswasbasedontheideasof

Willis・staskframework(1996).Figure5showsthe

procedureusedineachclass.Thetaskframework

(Willis,1996)consistedofthreecycles.Inthis

research,thefourcyclesofthetaskare:

ResearchingEnglishClassesBasedon・CAN-DO・Statements:
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(1)Pre-task:activate schema,introduce new

vocabularies,andconductcomprehensiontasks;

(2)Task-cycle:doproductivetask,shareideas,and

discuss;

(3)Language focus:introduce new grammar

points,explain;

(4)Retry:dosimilarproductionorcomprehension

tasksagain.

Theretryismostimportantinthisshort-term

taskframework.Bygivingthelearnersopportunities

toretrythetask,learnersareabletofinishtheclass

withthefeelingofhavingachievedthelearninggoals.

Injuniorhighschool,doingEnglishtaskswill

sometimesstressstudents.Itisimportantforteachers

toconsiderthatstudentscannotacquirethelanguage

withonlyonetask;theywillacquireitonlybydoing

thetasksrepeatedly.Itisalsoimportanttoshowthe

modelofthetaskoutcometojuniorhighschool

students.Injuniorhighschool,learnerscannoteasily

imaginetheiroutcomeswithoutmodels.Thestudents・

commentsshowtheirfeelingsofachievementtoward

thelearninggoals.Thosefeelingscontributedto

improvingtheirdesirestodothetasksagain.The

teacher・sfeedbackonthetasksisreallyimportantin

languageacquisition.

Intheself-evaluationworksheets,weseepositive

comments,suchas・Icouldn・tdothetaskwellthe

firsttime,butIcouldthesecondtime・or・Ididn・t

understandwhatIshouldsayinthetask,butafterthe

explanation,IunderstoodwhatIshouldsay,andIdid

it.・Theseshowthecontributionofthetaskandthe

CDSinimprovingtheirlearningandcommunication

strategies.

6CONCLUSION

Inthisresearch,ithasbecomeclearthatwhen

teachersmadeCDSandshareditwithstudents,their

instructionisintegratedwithassessment.Thisisone

ofthewaysofreformingEnglisheducationinJapan.

ItisalsoimportanttoadjusttheCDStothedaily

learninggoals(Okazaki,2014).Manyteachersin

JapanwonderhowtheyshouldcreatetheCDS.Some

ofthemhavealreadydoneitonce;however,itisnot

clearwhethertheyusethelistindailyEnglishlessons.

AccordingtoOkazaki,Rakuyama,andIguchi

(2015),manyofthejuniorhighschoolteachersin

JapanexpectedthatMEXTwouldcreatethemodel

CDSalongwiththeCourseofStudy.Juniorhigh

schoolteachersmustusethetextbooksthateachcity

chooses,unlikehighschoolteachers.Thisisoneof

thereasonswhyteacherssometimeshavedifficultyin

makingownCAN-DOStatements.Thusitispossible

fortheprefecturalBoardofEducationtomakethe

CDS,andtheCityBoardofEducationtoadjustitto

thejuniorhighschoolsinthecities.Thenextrevision

oftextbooks(2016)isalreadyavailable.Someofthe

textbookshaveadoptedtheCDS.Thelearninggoals

intheformoftheCDSareshownineachunitinthese

textbooks.Itishopedthatteacherskeepstudying

abouttheCDSsandusethemindailylessons.

Oneofthelimitationsofthisresearchisthatit

wouldbedifficulttoverifywhetherrepeatingself-

evaluationsintheformofCDSorimplementingtask-

basedclassescouldcantributetostudents・conscious-

nesschanges.Alsokeepingtaskdifficultyegual

acrossEnglishlessonswouldbethemostdifficult

part.Thus,forthefurtherstudy,itisnecessaryto

dividethesetwofactorsthatcanaffectlearnermotiva-

tioninlearninglanguages.
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