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Portrayal of 20th-century
European totalitarian regimes
in Spanish secondary education
textbooks

Concepcion Naval, Julia Pavéon

This paper intends to give a first impression of how XX-century European
totalitarian regimes have been seen and presented by analysing a selection of
Spanish History textbooks used in secondary education (ESO). Nowadays,
both in our country and in the rest of Europe, a study of this type of manuals
demands a reference to the debates which, in the last few decades, have focused
on the didactic rethinking of the teaching of History. And, in the case of Spain,
this issue has been the object of the attention of experts, who, in different ways
and from different perspectives, have analysed the three main ingredients of ed-
ucation: the official curricula, the books used in schools and the teaching itself!.

1 See in particular the fundamental works by: J.M. Ortiz de Orrufio (ed.), Historia y sistema
educativo, Madrid, Marcial Pons, 1998 (monographic issue of the journal «Ayer», n. 30, 1998: also
accessible on line in the website of the journal <http://www.ahistcon.org/>); J. Prats, Dificultades
para la ensenianza de la Historia en la Educacion Secundaria: reflexiones ante la situacion espanola,
«Revista de teoria y didactica de las Ciencias Sociales», n. 5, 2000, pp. 73-78; Id., Ensesiar Historia:
Notas para una diddctica renovadora, Mérida, Junta de Extremadura, 2001; R. Valls Montés, La
enserianza de la Historia: entre polémicas interesadas y problemas reales, in ].A. Gomez Hernandez
(ed.), Miradas a la bistoria: reflexiones historiogrdficas en recuerdo de Miguel Rodriguez Llopis,
Universidad de Murcia-Servicio de Publicaciones, 2004, pp. 141-154; C. Barros, Propuestas para
el nuevo paradigma educativo de la Historia, paper presented on July 9%, 2007, during the Semi-
nari Internacional Taula d’Historia “El valor social i educativo de la historia”, organized by the



230 CONCEPCION NAVAL, JULIA PAVON

In education there are, therefore, three elements, of which the teachers work
is one of the most important, as the study of pedagogical reality and its didactic
applications and connections demands field work, in which surveys play a lead-
ing role. So, on this first occasion, we will carry out an analysis based on the
legislated theoretical paradigms and on the thematic and methodological ap-
proaches of the basic proficiencies in the History textbooks. Therefore, we will,
on another occasion, tackle the activity carried out in the classroom, including
how the subject is approached and dealt with, apart from the general concep-
tion of the subject.

This paper is divided into four parts. The first part sketches a historical out-
line of the legislation on education in the last few decades. In this case, we will
not concentrate exclusively on the formal norms of said governmental ordinanc-
es, but rather will place them within the context of the transformations that have
occurred in our country since the 1960, so as to explain the contents and con-
cepts which have been and are the foundations of the Spanish curricular system.

Secondly, we give a descriptive synthesis of the Spanish curricular situation,
and later, in the third section, we present the political debate in the last few
decades on the teaching of Humanities, which was centred on History, its social
dimension and the didactic problems in its teaching. Finally, having chosen a
certain number of textbooks, we will analyse the presentation and perception
of the XX-century totalitarian regimes in Europe for the fourth year of second-
ary education, specifically the regimes of the German Third Reich and the USSR
of Stalin, together with the construction of the political models of the Eastern
Bloc during the Cold War.

1. The historical and legislative framework of the current Spanish system of
education

In order to understand the current situation of the school curriculum for
History, we need to give an introduction to briefly contextualise the history of
education in Spain in the second half of the last century. Thus, we will focus on
the legal ordinances put forward at government request, which cannot be taken
as strictly normative but rather as articles which responded to and reflected the
perspective and evolution of Spanish society.

The exceptional circumstances of Spain after the Civil War and the construc-
tion of a new political order in Europe after the Second World War defined an

Departament de Didactica de les Ciencies Socials of the Universidad de Barcelona (published in the
journal «Sarmiento. Anuario Galego de Historia da Educacién», n. 12,2008, pp. 127-152, the text
is now also accessible on line: <http://www.h-debate.com/cbarros/spanish/publicacionesdigitales/
varios/egonpe.pdf>, last access: 10 September 2011).
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autarkic socio-economic model and a traditional system of education linked
to the 1845 Moyano Law. The new political liberalisation in the 50’s, due to
cooperation agreements with the United States (1953), brought about a slow
reactivation of the economy. The US aid and the changes in the social patterns
triggered the 60’s “developmentalism” and the growth of a new urban middle
class which demanded new social services, amongst which was education. First,
in spite of the intervention of Joaquin Ruiz-Jiménez from the Ministry of Edu-
cation in the 50’s, it was not until 1970 that the Ley General de Educacion vy
Financiamiento de la Reforma Educativa: (“General Law on Education and Fi-
nancing of Educational Reform”) was passed (Law 14/1970, August 4) with the
support of the then Minister of Education José Luis Villar Palasi?. Leaving aside
the details, the law was decisive for the spread of obligatory free education up to
the age of 14 to the whole population, and was adapted to an epoch that needed
a system, both in schools and universities, that was more in agreement with
social reality, together with content revision and restructuring of the schools?.
After the death of Franco and the establishment of the democratic regime
in November 1975, the legislative intervention on the issue of education, as
the result of state and social dialogue, was intense and controversial. In fact,
Spain has undergone three important educational reforms within the context of
profound intellectual and political debate. Thus, in 1990, the Ministry of Edu-
cation of the Felipe Gonzalez Socialist Government passed the Ley Organica
General del Sistema Educativo (“General Organic Law on the System of Edu-
cation”: Law 1/1990), known as the LOGSE. Twelve years later, the govern-
ment presided by José Maria Aznar passed the Ley Organica de Calidad de
la Educacion (“Organic Law on the Quality of Education”: Law 10/2002) or
LOCE, which was virtually never put into practice. And more recently, the law
known as the LOE, Ley Orgdnica de Educacion (“Organic Law on Educa-
tion”) (2/2006), was passed by the José Luis Rodriguez Zapatero government.
Over slightly more than 25 years, under the direction of the last three gov-
ernments, educational reforms have been part of the main government actions.
Moreover, the passing of these three laws, far from representing a consensus
of the main political forces, was the result of profound, thorny debate in Par-
liament, with echoes in the Spanish media and society. The general bases and
the curricular proposals have been the subject of lively debate, as, in the back-

2 The very enlightening foreword of the law begins: «The Spanish system of education at present
assumes tasks and responsibilities of an unprecedented magnitude. It must now offer opportunities
for education to the whole population in order to make fully effective the right of all human beings
to education and it must attend to the specialized preparation of the great number and variety of
professionals needed by modern society» (see «Boletin Oficial del Estado» — from now on cited
B.O.E. -, n. 187, August 6, p. 12525).

3 C. Lerena, Escuela, ideologia y clases sociales en Espara, Barcelona, Ariel, 1976, pp. 254-
257.
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ground, there is great political interest in enforcing a series of principles in-
spired by the concept of education.

Thus, the laws on education passed during this period have assumed the pri-
ority of the role of the state as the arbiter and director of the modern system of
education. The governments plan and order the principles, characteristics and
typology of study, thus becoming the guarantors and even guardians of school
education, and this is reflected in one of the paragraphs of the LOE, where it
states that the «public service of education considers it to be an essential com-
munity service, which must allow education to be accessible to everyone, with
no distinctions, in conditions of equal opportunity»*.

The LOGSE, the LOCE and the LOE, on the other hand, imply a means and
model for the system of education, within the evolution of Western European
society. Laws, as normative consensus of human communities, do not merely
gather together the objectives and needs of these groups, but are also useful to
understand and analyse their idiosyncrasies. In this case, we can say that the
different regulations of the system of education may be some of the milestones
in Spain’s recent history. The end of the Franco dictatorship, the advent of the
constitutional parliamentary system, the consolidation of democracy with the
alternation of political parties of different tendencies and the opening to Europe
are the guiding lines for a country that, in the last 25 years, has undergone
transformation at all levels. The increase in the number of immigrants, new
technologies, globalisation, the strength of the media and the changes in tradi-
tional values, to mention but a few elements, have defined a new type of society
and have also affected education®. The new technologies, of great effect on
the task of educating, have had a significant influence on the schools and their
teaching materials, and are now fundamental in accessing the knowledge and
contents of the curricula. However, these ostensible advantages have caused
complications in the task of teaching, as now the problems lie in the criteria for
the selection and interpretation of said materials, mainly of free online access.

2. The shaping of the curriculum

The present Spanish system of education is organised into different levels of
teaching, following a classification that attends to different stages and typolo-
gies, including the pre-school period, obligatory or basic education (primary

4 B.O.E. num. 106, 7899 Organic Law 2/2006, May 3, on Education. Foreword, p. 17159.

5 A. Marchesi, Presente y futuro de la reforma educativa en Espaiia, «Revista Ibero-Americana
de Educacao», n. 27, septiembre-diciembre 2001 (monographic issue: Reformas educativas: mitos
y realidades), pp. 57-76, particularly pp. 61-62 (also available on line: <http://www.rieoei.org/
rie27a03.PDF>).
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and secondary), non-compulsory secondary education, professional training,
languages, sport and the arts, together with attention to adult learners. There
is a specific stage within basic education on which we will focus: Obligatory
Secondary Education (ESO), made up of four academic years for pupils between
the ages of 12 and 16 (Ley Orgdnica de Educacion, “Organic Law on Educa-
tion”) 2/2006, 3 May 2006)°. This stage, with the objective of «permitting the
students to acquire the basic elements of culture, especially in its humanistic, ar-
tistic scientific and technological areas» (art. 22)’, includes obligatory curricular
material for each year which is called «Social Sciences. History and Geography».

On the other hand, it is inconsistent that, despite the fact that the legislative
foreword to the 2006 ESO prioritises the humanistic and cultural principles in
education (art. 22), it leaves in tenth place the importance of «recognising, valu-
ing and respecting the basic aspects of the culture and history of other peoples,
together with the artistic and cultural heritage» (objective “j” of art. 23). This
means, in the light of the analysis of the full twelve objectives, that the driving
force behind this article was not exclusively the quality of education and the
recuperation of humanistic disciplines, but that other factors intervened, for
example, community spirit, the social projection of the individual and the needs
of the world of labour. In fact, social cohesion and the proper use of democratic
citizenship practice underlie the text and are stated conceptually and ideologi-
cally throughout.

Within this context, History — once upon a time the backbone of Social Sci-
ences —, was not salvaged as an individual subject, but was reduced to a mere
section of the programme of one of the subjects of obligatory education. Like-
wise, erroneously associated with narrative history, with a political-dynastic
approach and a chronological-mnemonic erudition of the past, it has become
blurred in a broad area which is without question eclectic.

The historical contents are put in sequence for the four years and taught si-
multaneously with matters of Physical and Economic Geography and Demogra-
phy, together with Sociology, Anthropology and Political Science. Royal Decree
1631/2006, December 29, which established the minimum requirements for
Obligatory Secondary Education instituted several content blocks for each of
the four years of “Social Sciences. History and Geography”, the first of which,
and the common denominator for all, is epigraph 1. Common Contents, of
a methodological and instrumental nature. Thus, for the first year we find 2.
The Earth and natural environments and 3. Prebistoric societies, the first civi-
lisations and ancient times; for the second year 2. Population and society and
3. Preindustrial societies; for the third 2. Economic activity and geographical
space and 4. Transformations and imbalances in the present-day world. Finally,
for the fourth year of the E.S.O. it states 2. Historical bases for modern society

6 B.O.E., n. 106, p. 7899: Organic Law 2/2006, May 3, on Education.
7 Organic Law 2/2006, see ibid., p. 1769.
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and 3. The modern world®. This means that only in the final year of secondary
schooling is Contemporary History and, consequently, the totalitarian regimes
of the 20t century, studied.

On this matter, we cannot speak on this occasion of the non-obligatory
stage, studied between the ages of 16 and 18, although it does include two
specific History subjects, the first called “History” which corresponds to the
Contemporary History of Spain (obligatory), and the second called “History of
the Contemporary World” (optional).

The teaching of History in Spain includes, together with these official cur-
ricula, textbooks and the teaching activity. The training, characteristics and
perception of the staff on the subject of the teaching and didactics of history
is a complicated area to tackle, which demands thorough surveys and support
studies. It would be of interest, on some other occasion, to discover what type
of methodology is used in classrooms and what perspective of the discipline is
offered, as the concept of enunciative reality and that of finished science are
frequently prominent”’.

3. History, a ceaselessly debated curricular subject

On 23" June 2000, the Royal Academy of History published a report on
the textbooks and history courses in secondary schools. The document thereby
joined the debate on the teaching of this subject in the school curricula!®. The
changes occurring at all levels in Spain since 1975, and particularly in the 80’s,
had drawn up a political map with the increasing importance of the different
Autonomous Communities where the political parties took over the ideological
debate on education.

The passing of the LOGSE in 1990 had eliminated History from the cur-
riculum and it became part of the above-mentioned subject “Social Sciences.
History and Geography”. However, the defects in the system of education, with
high drop-out levels and a decline in the average level of knowledge, together
with a low rate of reading, inspired the new normative revision, until the LOCE
was enacted in 2002, when the title of the subject was again “History and Ge-
ography” (art. 23)!!. The students’ lack of historical knowledge was one of the

8 Royal Decree 1631/2006, 29 December, which establishes the minimum educational
requirements corresponding to Obligatory Secondary Education (Friday, 5 January 2007, B.O.E.,
n. 5), pp. 702-709.

9 J. Prats, Dificultades para la enserianza de la Historia en la Educacion Secundaria, cit.

10 Real Academia de la Historia, Informe sobre los textos y cursos de historia en los centros de
enserianza media, Madrid, 23 de junio de 2000.

11 B.O.E. n. 307, p. 25037, Organic Law 10/2002, 23 December, on the Quality of Education,
p. 45197.
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most debated elements in the media and political fora. The controversy began
after the speech given by the then Minister of Education, Esperanza Aguirre,
at the Royal Academy of History in October 1996, where she underlined «the
lack of historical content in the teaching received by schoolchildren, and that a
student can go through his/her ten years of obligatory education without ever
hearing a lesson on Julius Caesar or Phillip II»!2,

There followed several months of intense political debate which suggested
that the deficiencies in Education were not merely based on the social and leg-
islative situation, but were also conceptual'®. The lack of consensus on the
History curricula, given the importance of the Autonomous Communities in
their design (55% in the Communities with their own language and 65% in
the remainder), showed a panorama where the varied political groups made
the most of the opportunity to project their ideological views of History at the
service of their identity programmes, and left aside other more important issues
when proposing the didactics!®.

According to some specialists, the formative and educational theses on the
subject had been left out of the debate, which dealt almost exclusively with
which perspective on Spain that should be offered!®. Thus, although for other
Science subjects the curricular contents were debated by expert commissions, the
subject of History was open to political opinion and intervention. The academic
issues were left aside in the news coverage, and the defence of nationalities be-
came one of the main focuses of attention. Years later (2004), the Ministry of
Education then headed by M* Jesuis San Segundo opened a new space for discus-
sion on its website, entitled Quality education for all and by all. Proposals for a
debate, with the intention of following and analysing the earlier stage in depth.
So, despite allowing for many contributions, the background to the discourse
was again political, and brought about the latest reform, the LOE in 2006.

Now that the first decade of the new century has ended, we can say that the
passions enflamed before the passing of the LOCE, towards the end of the 90’,
have been reduced in our collective memory to little more than the Minister of
Education’s speeches. It has certainly been important, then and now, to recover
History independently and with renovated methodology, within a general con-
text of the rehabilitation of Humanities'®. However, neither the legal ordinance,
nor the exchange of declarations has exhausted the basic truths: the crisis in the

12 Discurso de Esperanza Aguirre en la Real Academia de la Historia, «Comunidad Escolar.
Periodico semanal de informacion educativa», vol. XIV, n. 558, 23 October 1996, p. 3.

13 P. Ruiz Torres, La historia en el debate politico sobre la ensenanza de las Humanidades, in
Ortiz de Orrufo (ed.), Historia vy sistema educativo, cit., pp. 63-100 (<http://www.ahistcon.org/
docs/ayer/ayer30_04.pdf>).

14 J. Prats, Emnseriar Historia: Notas para una diddctica renovadora, Mérida, Junta de
Extremadura, 2001, p. 93.

15 Prats, Dificultades para la ensenianza de la Historia en la Educacion Secundaria, cit., pp.
81-82.

16 Barros, Propuestas para el nuevo paradigma educativo de la Historia, cit.
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system of education!’, the changes that have come about in historical science'®,

and also, and this must be said, the advent of new values.

4. 20"-century dictatorships and totalitarianism in textbooks

In order to carry out an analytical study of the perception and representa-
tion of the totalitarian regimes by students, we must firstly make a selection of
the textbooks for the 4™ academic tear of the ESO, the year when they face the
historical contents of the Contemporary period. There is no doubt, besides, that
behind the shaping of these manuals there is an undercurrent with reservations
on the teaching method, while simultaneously mentioning the historiographical
changes, but this is not the time or place to analyse the matter. It will do to say
that there is a broad sample of publications on the issue of the didactics of His-
tory, the epistemological and methodological approaches to this subject and its
implications as social knowledge!”.

Nowadays, at the beginning of the 21%t century, there is a wide range of
Spanish editorial offers for textbooks. While not wishing to be exhaustive, we
can mention classical firms, linked to the religious orders, such as the nine-
teenth-century editorials belonging to the Marist Brothers, Edelvives; the De
la Salle Edebé, and Brufio. Some time later, new projects appeared such as the
Marianist S.M. in the 1940’, and editorials such as Vicens Vives, Santillana,
or Anaya from Salamanca; these latter appeared in the early 1960’ and are
basically Spanish editors. We can also mention Casals, founded as Tipografia
Catélica in 1870 and re-launched around 1970 for school educational projects.
At present, some multinational companies, such as Oxford University Press
have also entered the Spanish editorial market.

On the whole, as the year 2000 Royal Academy of History report states,
school textbooks are designed by broad-ranging, specialist teams of profession-
als with teaching experience both in schools and universities*’. The books look
attractive, with high-quality images and illustrations made up of photographs,
chronologies, cartography, graphs, charts and other complementary reproduc-

17° A. Morales Moya, La crisis en la enserianza de la Historia, in Ortiz de Orrufo (ed.), Historia
y sistema educativo, cit., pp. 203-220 (<http://www.ahistcon.org/docs/ayer/ayer30_12.pdf>).

18 Valls Montés, La ensenianza de la Historia: entre polémicas interesadas y problemas reales,
Cit.

19 We must highlight, on the issue of didactics, the above-mentioned bibliography by J. Prats.
For the historiographical crisis, methodological re-statement and social projection, the Jaume
Aurell’s synthesis is very clear: J. Aurell, La escritura de la memoria. De los positivismos a los
postmodernismos, Valencia, Publicacions de la Universitat de Valéncia, 2005, pp. 149-154, ff.

20 Real Academia de la Historia, Informe sobre los textos y cursos de bistoria en los centros de
enserianza media, cit.
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tions such as drawings and diagrams. The didactic proposal of the subject-mat-
ter is also supplemented with historical documents, dossiers, charts with ad-
ditional data and some historical glossaries. What is more, we also find a good
narrative account of the historical facts, events and processes, and interest in
presenting knowledge and the use of some analytical methods to the students.
Finally, the activities suggested for the students to carry out are not merely tasks
to be memorised or remembered, but also offer issues for reflection, critical
work and an introduction to research.

The Spanish education model, which includes the participation of the Au-
tonomous Communities in the proposals for the curricula (55% in those Au-
tonomous Communities with their own language and 65% in the remainder),
has given rise to regional variations in the same textbook. This means that each
editorial distributes a different textbook in each Autonomous Community, with
the same cover and almost identical general contents. In this case, the internal
variations of the subject-matter affect the History of Spain, which is the object

of political debate due to the interest of the local governments.

Table 1. Contents of the subject: “Social Sciences. History and Geography”
(4" Year Obligatory Secondary Education)

Common contents:

- Localization in time and space of historical events and processes

- Identification of the factors that intervene in historical processes and their components
- Research and analysis of original direct sources

- Investigation into the historical precedents for current situations

- Assessment of human rights

- Recognition of the configurative elements of contemporary styles and artists

Historical bases for modern society:

- The Ancien Régime and its transformations

- The 19th century: the industrial revolution and the bourgeois revolution

- The construction of the Spanish Liberal State in the 19t century

- Changes and conflicts in the first half of the 20t century. Imperialism, war and social
revolution

- Spain up to 1975

- Contemporary art and culture

The modern world:

- Worldwide political and economic order in the second half of the 20 century: power
blocs and socio-economic models. The role of international organizations

- Spain since 1975

- The construction of the European Union and Spain’s integration into the Union

- New social and cultural movements

- Globalization and new centres of power

- Centres of international tension
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When it came to choosing the textbooks to work with, the main criteria
were the extensive school tradition, the quality of the texts and the presentation
of the didactic approach, together with their availability. The internal organisa-
tion of the contents and complementary material, in addition to the pedagogi-
cal differences between them, has been the decisive factors in choosing three
Spanish editorials: Edelvives, Vicens Vives and Santillana. The methodology, in
this case is selective and not exclusive, and is also open at some future point to
the inclusion of further bibliography as a means of support and comparison.
However, the assessment of these manuals is an important task and is fully
representative for the understanding of the scholastic image of contemporary
totalitarianism.

The previously mentioned Royal Decree 1631/2006, which establishes the
minimum education corresponding to the ESO, divides the contents of the sub-
ject for the fourth year into two sections, preceded by another section which
indicates the minimum skills and attitudes®!.

The ministerial proposal, in short, is comprised of two sections explaining
the totalitarian regimes, “Changes and conflicts in the first half of the 20t cen-
tury. Imperialism, war and social revolution”, and “Worldwide political and
economic order in the second half of the 20 century: power blocs and socio-
economic models. The role of international organisations”. In this way, follow-
ing the traditional division of the 20™ century, firstly, in block 2, it formulates
the rise of Italian and German Fascism, which became totalitarian dictator-
ships. Likewise, it deals with the outbreak of the Bolshevik revolution in Russia
and the dictatorship of the Communist Party. Secondly, in block 3, it includes
the political strengthening of the West after World War II, with the formation
of the two antagonistic blocs in the context of the Cold War, which ended with
the fall of the Berlin Wall in November 1989.

It is unnecessary to detail the important conceptual and intellectual debate
that exists in the circles of politology, philosophical and historical thinking on
the concept, roots, nature and characteristics of the notion of “totalitarianism”.
Nor is it necessary to assess the broad bibliography available on the subject,
among which the most prominent are the works of Hannah Arendt, Raymond
Aron or Claude Lefort, to mention just a few of the most well-known??. Far
from this theoretical and semantic approach, but taking some of its proposals
into account, our aim is to analyse 20™-century European totalitarian regimes,
as defined by Hannah Arendt: the Third Reich National-Socialism and Stalin-
ism. However, we also believe in the importance of the introduction of the

21 Royal Decree 1631/2006, 29 December, which establishes the minimum education corre-
sponding to Obligatory Secondary Education (Friday, 5 January 2007, B.O.E., num. 5), pp. 708-
709.

22 H. Arendt, Los origenes del totalitarismo, trans. G. de Solana, prologue S. Giner, Madrid,
Alianza, 2006; R. Aron, Démocratie et totalitarisme, Paris, Gallimard, 1987 and C. Lefort, La
invencion democrdtica. Los limites de la dominacion totalitaria, Paris, Fayard, 1981.
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USSR model into its satellites, which C. Lefort also considers to be a totalitar-
ian system. However, we will not go into details of how Franco’s Spain (1939-
1975) is presented in the school textbooks, as this regime is thought to be a
more complex phenomenon at all levels, and therefore, should be studied on
some other occasion.

Each of the textbooks, depending on editorial policy and the intervention of
authors with different knowledge and experience, structures its topics by giv-
ing greater priority to more general or specific contents. The Edelvives editorial
prefers the former tendency, as its text is quite succinct when compared with
the other two textbooks. The Santillana text goes to the other extreme, as it
explains the topics in a much more complex, in-depth manner and is illustrated
with an abundance of addition material for each section and offers numerous
complementary activities. The History textbook published by Vicens Vives is
similar, although in its didactic approach the illustrative tools are set into the
narrative, thus offering a structure which more actively incorporates the maps,
documentary texts and photographs into its explanations.

4.1. The Edelvives textbook

Edelvives follows the legislative proposals stricto sensu, and places the his-
torical issues within broad thematic frameworks. The complementary didactic
material, in the margins and at the foot of the pages, comes down to photo-
graphs of the protagonists, maps, some explanatory charts and very simple
questions. In spite of this condensing, and occasional simplification of the his-
torical factors and processes, at the end of each unit it offers monographic at-
tention to some aspects of the subject matter and the historical methodology.
For example, Unit 9 has two pages on the issue of anti-Semitism, with an in-
depth, extensive commentary, including the numbers involved in the genocide
of the Jewish people and the cartography of the concentration camps??. Thus
it emphasises the consequences of the Nazi regime as a lesson in history, us-
ing language and images, in order to eliminate the delusion of the totalitarian
imperialistic construction of Germany between the two world wars. In short,
it identifies one of the nine genocides recognised by the United Nations, and
makes the students, who are very open to possible erroneous readings of past

issues, aware of past facts such as Nazism?**.

23 D. Quesada Nieto (ed.), Ciencias Sociales. Historia. ESO: year 4, Project 2.2., Zaragoza,
Edelvives, 2003, pp. 152-153.

24 These genocides are: Armenia (1915), the Soviet Gulag (1930), the Nanking Massacare
(1931-1935), the Killing Fields in Camboya (1975), Guatemala (1982-1992), Eastern Timor (1975-
1999), Chechenya (1991-1999), the Balkans (1992-1995) and Ruanda (1994).
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Table 2. Content definition following the ministerial proposal for fourth ESO and the subject
matter of the textbooks™

Content definition
(Decree 1631/2006)

History
(Edelvives, 2003)

Demos. History
(Vicens Vives, 2008)

History. La casa del saber
(Santillana, 2008)

Block 2

Changes and con-
flicts in the first
half of the 20t
century. Imperial-
ism, war abnd so-
cial revolution

Unit 9. The interwar
period. Russian revo-
lution and the birth
of the USSR, Fascisms
and international ten-
sions.

Unit 11. World War 11.
The Cold War.

Unit 8. The interwar
period (1919-1939).
Russian revolution,
Stalin’s USSR, Italian
Fascism, the establish-
ment of Nazism in
Germany.

Unit 10. World War 11.

The formation of the

two antagonistic blocs.

Cold War and pacific
co-existence.

Unit 7. The USSR, a new
model State.

The fall of czarism in Rus-
sia (1905-February 1917),
the Bolshevik or October
Revolution (1917-1921),
the establishment of the
Soviet state (1921-1929),
the Stalin dictatorship
(1929-1953), the building
of an economic power.

Unit 8. Fascism and Na-
zism.

Fascist Italy: general char-
acteristics, Germany in the
post-war: the Weimar Re-
public (1919-1933), Hitler
comes to power, Nazi
ideology, interior politics:
a totalitarian regime, ex-
ternal politics: militarism
and expansionism.

Block 3

Political order and
world economy in
the second half of
the 20t century:
power blocs and
socioeconomic
models. The role
of international
organisms

Unit 12. Evolution of
two different worlds.
The USSR and “popu-
lar democracies” from
World War II 1989,
current transformation
in Socialist countries.

Unit 11. A bipolar
world.

The Soviet Union, a
great power, the ex-
pansion of Commu-
nism, crisis and fall of
Communism.

Unit 11. The Cold War.
The origins of the war,
the maximum tension
phase (1947-1953), the
Western bloc: members
and characteristics, the
Communist blocs: mem-
bers and characteristics,
Cold War weapons, from
Détente to the new Cold
War (1953-1989).

Unit 13. The world of the
Cold War. The USSR and
popular democracies.

Unit 15. The world in
the early XXI century:
the disappearance of the
Communist bloc.

* Details are given only for the epigraphs in each Unit on the subject of Totalitarianism.
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Pic. 1 (p. 202: detail).

Puesanes e plaerlafonssndy al oo Mg de Seril oy (381

Lo imagen y |1 técnica fotografica

101 al S&1

S T
como meadios ae comuni

\J FIIATE BIEN

¥

La rivolucsn induesteial del siglo xix trajo consige una sere da cam-
hips mdicales en ¢f moddo de vida y en el pensamiento de [a sociedad,
que buscaba tambidn nuevas formas de comunicacidn, Los grandes
avances de |2 técnlca y de fa dentia eni el sigho ot hardn posible gue
Iz imagen sea la nueva devalones y de 4

Aven derBandt o W de fierkn o 1989,

La fotografia capta a realidad de maners objetiva, tal como
&4, de-ahl [ fmporiancia gue tene pam esta discipling. Ask, pus-
de servirde denuncia conta los homores de 1 querra {fotos de
la destryccidn atdmica de Hirashima, o de las bombas napal dola
guenta de Vietnam), o del subdesarrollo (foto de ona nifa desnu-

trida a punto de ser devorada pod un buitrel, o del tetrarsmo
{destroccion de las Torres Gemelas de Nueva Yodk), o blen mostrar
los avantes clentificos (llegada det hombea ala Luna) o esperan-
2ackotes para la sockedad (caida del Muro de Berlin

Los medios de comunicacion se dividen £n,

» Estaticos: fotogralia, canel, camic (de fos que tataremas a conti-
facidn).
« Dindmicas: tne, tebevision, video B) El cartel existe desde hace muchas siylos, pero, sin embamo, con

A La fotografiia fuvo su origen en 13 «camara oscuas, en o inte- efconenida que se le d actiisiments. aparecs.a finales Gef siglo e

riar s forma Una imagen invertida y bidimensional de los objetos
Ihuminados del extesior En 1816 se reafizd fa primesa f
h negativo sobre papel, pero fue en 1839 tuando Daguere per-
fecciond el inventa. En un principla, |4 fotografia vino 2 ser un
suslituto de L pintura, que, al ser mas barata, podia decorar con
reuatns y patsajes las viviendas de la mameresa burguesia

Es un medlo de comunicacian directo que debe contener ideas
claras, p vas, expresardas con Imagenes sencilas y de dam
lectura, sinviendo coma reclamo et colorito, Alcanzé gran impor-
tancia én el period dido entre tas dos gues s

con un fusrte contenida politico y propagandistico. En fa guens

ovil espafola se utiizaton miltiphes canteles pidienda el colabara-
cohizme e uAo u ate handn

Unexpectedly, in the following units it only deals briefly, for example, with
issues such as the fall of the Communist regimes in Eastern Europe, condensing
the focus to the explanation for Unit 12: Evolution of two different worlds to a
methodological proposal with two photographs of the Berlin Wall in 1961 and
1989 with the title: “Image and photographical technique as means of commu-
nication at the service of History” (Pic. 1)%°. Its presentation of Communism is
reduced to an enunciation of the origins and spread of the regime through East-
ern Europe, a shot of John FE Kennedy with Khrushchev, Cardinal Wyszynsky
and the tanks in the Spring of Prague (Pics. 2, 3 and 4, pp. 192, 198 and 199).

The collapse of Soviet Socialism and its area of influence in Europe are linked
to the perestroika and glasnost begun by the Mikhail Gorbachev government,
without any in-depth analysis of the evolution of the countries behind the Iron
curtain after 1989 (Pic. 5, p. 200-201). We can then say that the contents are
somewhat insufficient on the issue of the Communist dictatorships; that they
are watered down in Unit 12, which functions as a prelude to a premonitory
perspective of the present, in which globalisation, intercommunication and the
increasing difference between rich and poor countries define world civilisation.

25 D. Quesada Nieto (ed.), Ciencias Sociales. Historia. ESO: curso 4, cit., pp. 202-203.
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HEvnIucit‘:n de dos mundos diferentes

192

John

seviitice Kuseiev, john £, Kennedy perténetia
al patids damacranyy fie presidents de Estados presidentes democratas, destacamos a J. E Kenmedy y, entre los republicanos, a
Uniclors dascle 1960 hasta su asasinata #n 1963 =

1 Estados Unidos y el nuevo orden internacional
1.1. Los Estados Unidos

Como hemos visto en la unidad anterior, Estados Unidos salié [oralecido de |z
segunda guerra mundial, Desde entonces, con pequenas crisis, ha continuado en
esa tendencia. En la actualidad es la inica gran potencia mundial.

* Evolucién en el periodo 1945-2000

En EE UU se han aliernado gobiernos
de los dos grandes partidos: repu-
blicanos y democratas, Los primeros
son més conservadores, cuentan con
el apoyo de las grandes empresas y ¢l
volo de los ciudadanos con buena
posicion economica. En politica exte-
rior suelen ser mds aislacionistas, Los
demécratas son mds progresistas v los
apoyan las personas con menos posi-
bilidades econdmicas y las minarias
¥ eanedy ot o reseine raciales, En politica exterior se diferencian poco de los republicanos; Entre los

Ronald Reagan.

HEvutu:ian de dos mundos diférentes

e

£l cardenal Wisiyrily, dizobipo caidiica En la URSS diversos lideres politicos marcan las distintas épocas en el desarrallo
Polaco que se apusa 2l ségimen comunisia z
¥ fug encareatact desde 19533 1956 de este pais hasta la llegada de Gorbachov en 1985

4 La URSS y las «democracias populares»
desde la segunda guerra mundial hasta 1989
4.1, La URSS desde la segunda guerra mundial hasta 1989

Una vez derrotado el totalitarismo - de derechas en la segunda guerra mundial, y
estando la URSS en el lado de los paises vencedores, el totalitarismo de izquier-
das quedd intacto y el sistema comunista se extendio por el Este de Europa y por
otros continentes, Las caracteristicas de dicho sistema comunista son las
siguientes:

* Estado towmlitario.

* Ausencia de libertades,

* Partido tnico.

* Colectivizacion de los medios de produccion.

* Economia centralizada y planificada.

Los tanques sovidticos terminaron con los deseos de fibertad del pueblo checo en la Kamada «Primavera de Pragas.

totalitarismo: sistema politicoen el
que el Estado asume todos los pode-
res y limita las libertades individuales,

{Qué reclamaciones sociales y politicas se hicieron en las democracias ¢Cudles son las icas del sistema ista?

lares que se levantaton en los afios cincuenta y sesent - £
m'gm“ 4 R Quién implantd el comunismo en China?

Pic. 2 (detail: John E
Kennedy with Khrushchev).

Pic. 3 (detail: Cardinal
Wyszynsky).

Pic. 4 (detail: the tanks
in the Spring of Prague).
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Bl y Gonbachdy deckararon #n Mafa

e ciciembve de 082, gue L guers fia 5.2 va gm'

Fealea derminada
En 1985 fue elegido secretario general del PCUS In thiS page: Pic.
Mijail Gorbachoy, que siguid la linea liberalizador -1,
de Andropov y puso en prictica la perestroika, pala- 5 (detall‘ GOfbaCheV
bra rusa que significa apertura. La novedad consistia and Bush at Malta)

en el reconocimiento oficial del fracaso socialisia y en
la necesidad de claborar un programa de reformas
Desde el punto de vista econdmico, se desechi la
economia centralizada v planificada y se propuse
como objetivo llégar a una economia de mercado,
aunque de una manera progresiva,

Junto a b perestroika, se puso en prictica la glasnol,
palabra que significa transparencia informativa, lo
que ;mph(‘ah;l libertad de prensa e imprenta, d(‘_]ai:[ln
asi el poder politico comunista de tener el monopolio
de los medios de comunicacion. Se iniciaban refor-
mas politicas que Hevarian a la democratizacion

£ Cuales fueron los hracasos del sodialisma {Qué significan las palabras perastioniay #Cual era el objetiva que pemeguia Gorba-
savigticn? glasnar? chow con las reformas que implantd?

From this perspective, the structure of the Edelvives textbook is a response
to the historiographical crisis in the 80’s, in that it gives more emphasis to the
epistemological issues, and leaves aside the possible revision of the techniques
for historical work in order to offer keys to the knowledge of the past. Tradi-
tional narrative discourse predominates and it lacks innovative, open didactics,
preferring a methodology that the students will scarcely find useful. Thus, the
presentation of the totalitarian dictatorships barely outlines the concept of a
political system, which, in the case of German Fascism and the Genocide, was
disastrous; it is also very distant on the subject of the complex Soviet phenom-
enon. Globalisation and the new world order, in which it discusses the political
project of the “Welfare State”, hide, in short, one of the most influential stages
in Europe in the last century, that of the Communist political project.

4.2. The Vicens Vives editorial proposal

The editorial proposals from Vicens Vives and Santillana are much broader
and offer a large amount of pedagogical materials and activities for both inside
and outside the classroom. The former, like Edelvives, allots three of its Units to
this matter, Unit 8 to the inter-war period (1919-1939) and the rise of fascism,
Unit 10 to World War II and its consequences, among which it underlines the
Cold War, and finally, Unit 11 deals with the bipolar world, which collapsed
swiftly after the disappearance of the Iron Curtain in 1989. Nevertheless, the
issues linked to European Totalitarianism are presented in an orderly, quite
complete manner.
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10

LA Il GUERRA
MUNDIAL Y U8
CONSECUENCIAS

En 1939 estallé en Eurupa la Segunda Gum
l. Su d fue el

Srdid;

nazi y la incapacidad de las democracias
occidentales para frenarlo. Como consecuencia
del conflicto murieron millones de personas y las

p

les fueron en 5

Desde 1945 hasta 1990, el mundo estuvo dividido
en dos bloques antagénicos: el socialista, dirigido
por la URSS, y el capitalista, liderado por EE. UL
La tensién permanente entre estos dos mundos

se tradujo en una situacién de constante
confrontacién, la llamada Guerra Fria. En la
década de 1960 la tension disminuyd y se inaugurd
un nuevo marco de relaciones internacionales: la
coexistencia pacifica.

También en 1945 se inicié la descolonizacién y
muchos territorios consiguieron la independencia.
Sin embargo, las metrépolis mantuvieron sus
intereses econémicos y la mayoria de los nuevos
jpalses entraron en el neocolonialismo,

-+ Observa el mapa. ;Cémo queds Europa tras la
Segunda Guerra Mundial?

+ Observa el cjo. ;En qué afos transcurrié la guerra?
#Qué perfodos de las relacianes intarnacionales
sucedieron tras el conflicta?

CUBREA FRIA

190 1%
nin b e e o g
e Coma

n El 11l "Reich" alemin

7-1. La peotanura naz1

Eri 1904, ¥ o0 unie pocos meses. b naris transfsrmaron Ale
maiiis o uss dictelers, Ea primer bagern, se diselvieran. indos
los partidos § sindicalos, s clasward of Parlimenio, se supri
mivron las eleceionss ¥ e Beriades indhidusies ¥ ar (nieis ln
prmmuciin sisbemdison de sen oposilenes. Sbls quedi autorim.
do ol partide el que manopalizahs tado o pador. Los trake.
Jadores fueron lamados a efiliares il Freate dol Trahajo Na-
lonalaindicalisen, o nico sbedicato pommido

I aldminlsracids piblics fod depureda com une ey que
spboricabas of déspide por raeones politicas ¥ raciales. La fudi
FANER AAPanacil coma poder mbepediante ¥ gl somels
da o |n volunded ded paride, Los pederes lovales de los diferen
s ewtindon {lander] Cueron suprimabos 3 Urssmlrsdos o] Rrick,

Upwade ol punis de visia wecial. ¢ Estado masi spirahs o uss
Notal wushediin ile ln sociedad alrmans, hasds en b ssperior
el de la raza wrin v [a iWeologis eaclonalincinliss. La usi
wervidad, vl sistema edurmives, 1s rulars v el are deblon seguir
lny eonsignas mazds por lo que muchos setisss o inteloctuskes
fueron perseguidos v heyeron del pais. e senueni tads b prs
durekdn lieraris ¥ artiaics, s crearcn listas de sutores profube
dis ¥ se realimron arine piblices pars quemar b lbros conse
derdos prrsicio

El maslsmo seorgahia o 1n muder un pagel secisl muy masg
nal, e limitaba su sctivided o les Rasadas tres K7 Kinder,
Kirche, Kache (hijos, ighessa, cominal. Parn sseyurar ol sbociri
namienio de les ousvas groerssiones de jivenes arios, se erec
ron lis duvenivdes llillerianas, g se sncarpahen de srisn.
far ol ocir ¥ b educasion de los fivenes.

7.2, Un REGIMEN DE TERROR

I Estnds alimin s convirtsh en e Estado poblcbsco que
impuse wm regimen por medio del werrar. Uses poderosss ouer
i pelieliles (lis Seecioies de Segurided” v s GESTAPO®),
bajo ol conirel de Himslar. so eneargaban de perseger cuak
guier eatintn de apoaicien ¥ de imgoner o ondei

[El mantenimiorn de ls puress racial de ln socdad alrmans
vampanti |8 perseoucién de los fudios. En 1939 ae prumulgd o
Balent  lna magocios fudios, se 1995 se dictaren las Leves de Nu-
rembarg. que impd b ginlrimonios mixios y ecchuias o bs
[uding di |s catadanis alemana, ¥ o 1932 se los obligd & llear

un dsinkivo,

A partic de 190 s cresron b enmpes de coneentrackdn
prn, ochur & s upssitores v rmemipos del Meisk. Muchea jafios
Fuaron inbermadin o v, obligados o realinar irabnjes fores
dos v, en parie, extermisadi.

1 .. I P,

Las Livis % NuRsaren:

Comwandido de s conisniis de gus li
hlu.-ﬂlllwrdemluhu peeemi de
b perprivacidn del pusible alemn, ¢ inspi-
ok o 3 v ot o BMSJUH &
futern ¢ W nacion semans, o Raokila)

b, Lon mairimonios emiee judion ¥ weeie
de gy alemana pds prohbadin
2. La relaciion eniramariial enire judion
Wafpio e wngee slemana el probibida
Loy e Nurvmseng 1935,

i igeepins vy ez 3 et veglencis e ue G-
L pase uﬂwwuvu Plermae

conine ke sitor praps-

drfrboes v
e e {mﬂrulmm

7.3. AuTARQUIA ECONOMICA Y REARME

Desde un punto de vista econdmico, el [l Reich se propuso
promover un relanzamiento que hiciese de Alemanin una po-
tencia econémics mundial, preparada para enfrentarse, en una
guerra que se crein inevitable, o Francin ¥ Gran Bretafia. En

1a peli jca nazi respondia
mente a los ‘mil y de Hitler.

El Estado nazi ejercié un fuerte dirigismo econdmico, que
tenin como objetive conseguir la autarquia® econémica y con-
vertir a Alemanin en un Estado autosuficiente. Se dio prioridad
& In industris pesada, sobre todo la de armamento, gue nlcanzd
un gran desarrollo. Para hacer frente al paro, se llevd a cabo un
ambicioso programa de obras pablicas con ln construccisn de

¥ otras

Las itaban un ejército pode-
roso y Hitler inicié una politica militarista: reforzé el ejército
con In institucién del servicio militar ¥ la creacién de un nuevo
ejéreito, In Wehrmacht, y de una aviscién moderna, In Luftwaffe.

Con un ejéreito poderoso y una economia orientada hacia la
guerrn, Hitler se sintié preparndo para lanzanse o In construccidn
de un gran imperio ¥ a I conquista de un "espacio vital™ al es
te de Europa. El eamino hacia lo Segunda Guerra Mundial estaba
yu preparado.

Desfie de

estandartes nazis en una concentiackén en Murembang (1933}, En
o3 estancartes aparece esciiio; “yAlemania, despiertal”

AnALIZA LA POLITICA ANTIZUDIA

Bl :Qué prohiben las Leyes de Nuremberg?

Bl :Qué consecuencias tuvo la defensa de la pureza ra-
clal por parte de Hitler?

Sitia la fotogratia del comercio judio en su contexto y
explica qué se pretendia con este tipo de medidas.

L0S APOYDS AL HAZISMD

Al principio votamos
pot ¢l partido populista
(conservador), pero los
conservadores no podi-
an gobernar el pafs:

dhébiles.

ser guiados por una ma-
no vigorosa y firme. La
de Hitler lo era. Tras jos
ahos transcurridos Bajo
su mando, nos sentia-
mos mucho mis satisfe-
chos. Queriamos un sk-
tema que funcionase
bien y que nos propor-
cionase los medios para
trabajar tranquilamente.
Decloracidn de A Knpp
on el proceso

de Nuremberg, 1948,

B [Por qué los grandes industriales apoya-
ron @ Hitler?

|
.l
|
|
|
I
|
i

1928 1023 2234 827
1953 200 1238 30
1938 700 3376 15500

LEn qué sectares de la economia invirtio
mis ¢l Estado nazi? Establece la relacién entre
Ias inversiones y los objetivos del Estado nazi

SwTENZA

[ indica las principales caracteristicas del régimen nazi.
[5] Deduce por qué la politica econdmica hitleriana aspi-
raba a la autarquia.

[6] Explica en qué consistia la tecria del *espacio vital* y
relaciénala con la politica militarista del nazismo,
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Left page: pictures 6a-b (above)
and 7a-b (below).

In this page: pic. 8 (p. 149: detail).

2.2, LA PUGNA POR EL PODER

Lendn, el indiscutible ldor de s Revolucidn, munid
gn 1524 en un momento en ol que se debatia cull ors
ol mejor eamino para consalidar In revelucidn,

Diferentes propissstas snfrentaron & los dirgentes
del partido, en especinl 8 Trodnki y Stalin. El primem

2 Jacl

mantenin que ers pécesario X In 8
provocdndaln en otros paisss. El segundo proponia la
“eonstruccion del soclallsmo en un solo pais’, me
diante |n transformacién de I URSE en uma gran po-
tencia qué fisers ks cuns de las faturss revoliachones.

Stnkin, gue se habia comvertide en Sceretario Ge-
meral del POUS, se hizo dusdio de la situscidn o par
tir de 1927 ¥ e convirtio en o principal dirigente de
|a URSS, Trotaki, su rival, s¢ exilié y ¢n 1840 fue ase-
sinada por orden del mismo Stalin,

2.3. EL ESTALINIGMO
La politicn estalinists impuss uns economis y una
socbtdad colectivistas, con el objetive de provecar un
crecinionto que hiciera do s URSS wna gran poten-
cim industrinl. Pars ello so sigubren sstas direcirices
* S prohibid la propladsd privads y las tarras,
(ilarican, bancos, transpories.... se convirberon en
propledad eatatal.
= By dio prioridad & Is industris pesads con el ob-
jetivo de comstruir las infraestructores necesarias
= S inatituyd una economis dirigida por el Eata-

R 3 PEPREINAN SIS PRARSD B ERmpases, o
nirern i ol soldadn gel [ietin Raje gesafisn 3 ipy i
perisinizs, 1832

b cormo & STAUN

Musstne s, pusestra fedebdad, nussitra fueres, nuss
153 OB, it Il y FasLrs vield 18 puiviane.
ey timakss joh, gran Stalnl {.) Loa seves
hsmanos de todas b dpocs y de indas

do, que elaboraba planes quinguenales para plasifi-

car ln produceitn agricola o industrial.

El resultado fue una ripida industrializacién, pe
o la ngriculturs sufrio un retrasa eonsiderahle comn
wopsecuencla do wu subdrdinaciin a la industria. Ade-
méa, ln priovided de ln industria pesada descuidd In
produccidn de bleses do comsemo y buses parte de las
Deddmdades de la poblacidn quedaron desatendidas.

Las aciones dirkn g tu nombre & e
s ghorican, o muks fusrte, o e o
biz, of major de iodo. Tu rombne estd
escrites o cads Wbrica, en cads maoud.
na, en cada porcién da derma, en cada
coeande homano. S mi mager da a kar
& un rifio, kn primers palabra que le an-

sofiard sevd b nombee, Stalin
IBogic & Sulin #n Lo Cacetn Rsjs de
evingrods, 1935

Each of the units has an introduction with a brief synopsis of its content,
along with graphic material and/or illustrative cartography. Also, at the foot of
the second page is gives a chronological table with the main events and data of
the period, an example may be seen in the presentation to Unit 10 (Pics. 6a-b,
pp. 188-189). The unit itself is divided into sections and sub-sections, with a
clear narrative covering a broad range of aspects, such as its description and
characterisation of the German Third Reich, between pages 160 and 161 (Pic.
7a-b). Here it describes and identifies the Hitler regime with a dictatorship and
a reign of terror, by explaining in detail the government actions and measures
that define it as such. To do so, it uses original sources such as the anti-Semitic
Nuremberg Laws, a chart of state expenditure between 1928 and 1938, and the
photograph of a member of the SS in front of a Jewish commercial establish-
ment showing a racist propaganda poster. This definition of the Nazi govern-
ment gives a clear image of a totalitarian regime, as it did in earlier pages for
Stalinism. It dedicates a special section to the latter, within the didactic unit
intended to explain the construction of the Soviet state, presenting the political
and also the ideological keys to a dictatorship, which, as in the German case,
strengthened the control of the leaders by means of a «cult of their personality»
(Pic. 8, p. 149).

In the same way, to emphasise the ideological construction of the USSR re-
gime, it shows two historical documents. The first is a propaganda poster with
the slogan: «The peasant, the worker and the Red Army soldier challenge the
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El Holocausto E La expansi6n del comunismo

K i cpviirita B Mol ot OompCrRS. L 6.1. LAS DEMOCRACIAS POPULARES OF LA EuroPA DEL EaTe R TS
T IO e e L historis del vglo X ol o e
Helorai s el ol snbradribs i il b S Los Estados do a Europa oriental (Alemania oriental, Polania. Ruma-
Pumanes, opibles s Py win, Hungrin, Bulgarin, Ch ¥ Albania) -
S FOS0 O S 1 fesy a partir de 1945, regimenes politicos llamados “d dcmocm-h o "
ks, ..ma" En un principlo, estos paises establocieron "gobiernos de frente G
Cordle L dubida ol poder & b Rl B Alimises, nacional®, con presencia de diversos partides politicos, y desarrollaron ¥
Ty jrasdion Bueron pevveguedan 7 Pariadod & lhvar un i programas de reconstruccién, mediante unas férmula intermedia entre el %
fintivo en la fopa. Durante b guerra, foeron oblgadal capitalismo y el socialismo. 3
A B QUILDL Y POTerarmante trakadadon 2 campny Se procedié o nnm;-rfndnl.—'zlnduprwplﬂhhlﬂhﬁhlrﬂhwh‘ 2
da condents sodn con Le imperisads de reakrsr inabaps campesinos, sin lUegar a la También o
forzaden, grandes empresas y la banca, ¥ se inicid Ia puesta en e mdup L ’:l"“ 105 BN 1Ten
tria Pero fu L.Gmrmh o los paises del Este = =
B 1940, lof praean A dacidieron s "waluten 1. Piadky. s s """""“'S ol N Hongria

wal®, e decly, s elimingidn totad du lon judics. Fur en
1ONB0ES DR B4 LAMPOS W COMPETEron en ke de
EARETID M [ UNIY PIHORE0E SN0 §
sty 8 Yoda L e VejaCinre.
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Pic. 9 (p. 194). Pic. 10 (p. 218).

imperialists», which symbolises the image of the Communist «New Man», and
the second is a text praising the image and figure of Stalin. Both are evidence of
part of the symbology organised by the totalitarian programme which replaced
human rights with manipulative protectionism and state control designed to
exalt the values of the political system.

The defence of Human rights, as in the Edelvives textbook, comes be-
tween pages 194 and 1935, as it includes a dossier on the Holocaust (Pic. 9).
In fact, Royal Decree 1613/2006, which regulates the minimum requirements
for Obligatory Secondary Education (ESO), includes in its common contents,
the evaluation of human rights and the rejection of injustice, discrimination
or genocide?®. This extermination of the Jews, with detailed images and direct
evidence, shows the student the most frightful consequences of the existence of
totalitarian regimes: the mass execution of human beings for political pretexts.
Using this example, the subject matter offers the opportunity for in-depth study
of the proposed historical issue, enriches the pedagogical system and allows

26 Royal Decree 1631/2006, pp. 708-709. The text specifically explains that one of the com-
mon contents for 4™ year ESO is: «Assessment of human rights and rejection of any type of injus-
tice, discrimination, supremacy or genocide. Statement of a critical perspective on unjust situations
and assessment of dialogue and the search for peace in resolving conflicts».
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B Guerra Fria y coexistencia pacifica
Pic. 11, p. 200 (detail).

5.1. &QuE Es LA Buerra Friaz

La Guerra Fria consistié un modelo de relaciones
internacionales que se desarrollé después de la Segun-
da Guerra Mundial ¥ que se basaba én un permanen-
te antagonismo ¢ntre los blogues liderados por Esta-
dos Unidos y la Unién Soviética.

Fue un enfrentamiento muy tenso, sin legar nunce
a una confrontacion bélica entre las dos potencins, pe-
ro én el que éstas desarrollaron una gran earrera de
armamentos y adoptaron uns actitud muy beligeran-
té. La tension entre los bloques comportd también el
empleo del juego sucio, de la propaganda hostil contra
el enemigo v del espionnje, que se justificabn por In ne-
cesidad de defenderse de las amenazas del blogue rival.

5.2. Los conrucTos DE LA Guerra Fria

La rivalidad entre las superpotencias se manifests
también en conflictos bélicos alejados de su territorio,
en los que el enfr i se pi in indi
mente a través de alindes periféricos,

La Guerra de Corea

Al finalizar la Guerra Mundial, el Norte de ln penin-
sula coreana fue ocupado por las tropas rusas, y el Sur,
por las estadounidenses. Pero, a pesar del acuerdo de
constituir un Gnico pais, en 1949, trax la retirada de las
fuerzas ocupantes, Corea se dividié en dos Estados.

En 1950, Corea del Norte invadié el Sur con el apo- La carera de armamentas en el 300 1963
yo soviético, ¥ las tropas estadounidenses, apoyadas

por la ONU, intervinieron en defensa de Corea del Qué fue la carrera de armamentos? Compara el
Sur. El conflicto finalizé en 1953 con la Paz de Pan- potencial bélico de las dos potencias y extrae conclu-
munjon, que consagrd la divisién de las dos Coreas, siones.

for new approaches that go beyond the traditional explanatory method. The
students are therefore invited to accept the complex nature of this science, as,
in order to properly assess the historical processes, in this case the extermina-
tion of the Jews, they must learn to tackle, appropriately and with perspective,
elements such as conceptualisation, location of places, time sequences and over-
come what is merely informative.

The anti-Semitic Holocaust has been chosen as the paradigm of XX-century
genocides, although the deportations, persecutions and massacres committed
for the sake of a Communist ideology which have occurred in other parts of the
world could well have been studied. Thus, one of the sections in Unit 11 shows
the expansion of Communism both in Eastern Europe and in the rest of the
world (Pic. 10, pp. 218 and 219). The study of this matter is quite significant,
as are the maps that illustrate the text, as they show the most recent precedents
of current geohistory in Central America, Cuba, Afghanistan or the Far East
(Vietnam). So, in other sections of the manual, we find the various conflicts that
occurred during the Cold War, with the missile crisis as another chapter of the
establishment of the Castro regime in Cuba in 1959 (Pic. 11, pp. 200-201). The
map of the October 1962 event could be a teaching tool to explain the political
and strategic uniqueness of Cuba, with a revolutionary government set up by
Fidel Castro which still exists, and is frequently the focus of the main news in
the media.

The Vicens Vives book, which offers a complete glossary at the back, pre-
sents a development and structuring of basic skills for students with a dynamic,
in-depth system that is also concise and clear. The pedagogical tools, likewise,
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are complementary to the text as they do not simply illustrate, but also raise
interest based on activities and brief texts that expand on the information. The
authors, Margarita Garcia Sebastian and Cristina Gatell Arimont, both heads
of departments of History and Geography in public secondary schools, have
published many textbooks and therefore have a great deal of experience, and
this is very obvious.

4.3. The Editorial Santillana book

The final work for analysis is by Editorial Santillana; its organisation and
didactic strategy is extremely complete and the text itself is precise. Although
seven people have been involved in preparing the book, the editor is Teresa
Grence Ruiz, who also has great experience in the area of school History text-
books.

Each of the 16 Units that make up the fourth year ESO book is structured in
three parts with a thematic explanation broken down into internal sections (up
to 9, depending on the unit), revision activities that include study techniques
and finally a critical reflection that proposes reading, research and a question
referring to the present.

The Units, number 7, for example, begin with a double page spread (Pics.
12a-b) which includes a general presentation giving some key ideas on the mat-
ters to be dealt with. This is followed by a chronological chart showing the
most important facts and a proposal for a work plan with objectives. In second
place comes a photograph from the period and a news item from the press of
the time which illustrates what is to be studied. The didactic design is completed
with a not insignificant number of activities that assess previous knowledge
and the understanding of the subject matter of the introduction. Then come the
pages with historical explanation and narrative, which, for each unit, display a
complete chart of activities, for example, those linked to the strengthening and
broadening of knowledge on the formation of the Soviet state between 1921
and 1929. Towards the end of each unit there are two pages of revision and
study techniques (Pics. 13a-b), and finally the unit is closed with different pro-
posals on the workings of critical thinking.

In addition to detailed structuring, this textbook pays more attention to po-
litical order and XX-century conflicts. It is for this reason that the issues linked
to Totalitarianism appear in five of its units, three of which are monographic
(Units 7, 8 and 11). Thus we find study of the Russian Revolution and the
creation of the USSR (Unit 7), the origins and development of the inter-war to-
talitarian regimes (Fascism and Nazism, Unit 8), the portrayal of the Cold War
(Unit 11); and in Units 13 and 15 there are two didactic units introducing the
world of the Cold War and the fall of the Communist Bloc, respectively.
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Unit 7 dedicates five didactic sections to the explanation of the dawn of the
USSR, considering the fall of Czarism (1905-February 1917), the Bolshevik
or October Revolution (1917-1921), the formation of the Soviet state (1921-
1929), the Stalin dictatorship (1929-1953) and the construction of an economic
power. Likewise, in the annex, it includes a critical activity focusing on “Propa-
ganda posters in Communist Russia and in history by Andreu Nin i Pérez”. In
this case the posters have been chosen in order to go further into the assessment
of knowledge on the ideological revolution that brought about the establish-
ment of a Soviet Socialist state. After the different sections in the Unit which
explain the events, it dwells on the types of political propaganda used by a to-
talitarian regime controlled by a dictator (Stalin), who intervened to introduce
government control, to strengthen his image by means of a personality cult, and
ordered purges and persecutions to silence any type of opposition. Therefore, it
is not at all surprising that the same control was practiced on cultural models,
which explains the singularity of official Russian posters, characterised by a
Realism that praises the Revolution and its rank and file (peasants and work-
ers), and its leaders. However, the pedagogical strategy then changes course and
gives more in-depth information on the methods of this Communist Totalitari-
anism. On the one hand, it presents the case of Andreu Nin i Pérez, a promi-
nent Spanish Communist leader who was close to Trotsky and the purest wing
of Marxist ideology. He was assassinated on Stalin’s orders, after the purges
decreed against those who opposed his system of government (Pic. 14). And
on the other hand, it illustrates the forgery of historical documents, with the

Pic. 17
(p. 167: detail).
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touched-up photo from one of Lenin’s speeches in 1920, in which Stalin deleted
the images of two prominent members of the Federal Committee, Kamenev and
Trotsky (Pic. 15).

This orchestrated manipulation by the Stalinist dictatorship leads us to re-
flect on the legitimacy of this political regime and of those that use the same
methods at present. The didactical, and in the end, historical presentation could
not be more graphic, thus helping the students to become familiar with the
tools of the historian, whose basic research technique is to avoid the simplifica-
tion of the facts and mere informative narrative.

Another of the totalitarian regimes dealt with in the Santillana book is the
Fascist and Nazi one in Unit 8 (Pic. 16), which it analyses in depth, as in the
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previous unit. In fact, it again draws on the analysis of the political use of cul-
ture by Nazism in one of the activities (Pic. 17). However, like the other two
manuals, it emphasises the Holocaust, and offers a monograph on the subject
in one of the final activities for critical reflection. In this case, apart from deal-
ing with the German genocide, the issue is viewed from a present-day perspec-
tive as it brings up other XX-century mass killings, and draws on a fragment
of the declaration by the President of Iran, Mahmud Ahmadineyad, denying
the truth of the Holocaust (Pic. 18). In this way, the editorial team enriches the
traditional discourse of school textbooks, and shows not merely History and its
facts, but also the internal debate of a discipline that is a lot more than a learned
store of knowledge of the past. Only with this kind of teaching proposals, and
by means of the presentation of these dictatorial regimes, can we see the vulner-
ability of the past as an ideological weapon in the hands of those who change
the rules for use of a scientific discipline such as History.

The Cold War is again dealt with in Unit 11 (Pic. 19), which details the cir-
cumstances which have become milestones in the conflict, such as the division
of Germany and Berlin; it also pays special attention to the worldwide spread
of the conflict in Asia, Cuba and Afghanistan. One of the issues that is still part
of the collective imagery is the arms race and the danger of a nuclear war, given
the military potential of the antagonists in the conflict: the USA and the USSR.
This fear was one of the fundamental ingredients in Western culture in the
second half of the 20t century, thus feeding part of its literature and cinema,
for example. Therefore, and not simply for its strictly military implications, the
fragment from Ronald Reagan’s speech is of interest, as evidence of a period
when the fear of an atomic global war left its mark on worldwide diplomatic
relations (Pic. 20).

Finally we see how the textbook focuses on the disappearance of the Com-
munist Bloc, with a sequence of pictures that illustrate the final years of the
regime and the speed of the events that gave rise to the end of the USSR and the
beginning of a new political map of Europe and the Middle East. A new world
order had begun.

In conclusion

In accordance with what has been explained in this paper, we can infer that
in order to carry out an in-depth study of how the totalitarian regimes are pre-
sented in Obligatory Secondary Education textbooks, several elements must be
taken into account, as together they give shape to a complex educational reality.
Firstly, the legislative framework for Education in Spain, which has shown itself
to be particularly interesting as evidence of the concern of the country to build
a system to attend to the basic and present needs of a society in flux, which is
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receptive to the new values of a globalised and intercultural world. Thus, there
has been an evolving overhaul of the three educational reforms carried out since
the establishment of the democratic system (1975), the LOGSE, the LOCE and
the LOE and of the principles that were the inspiration for them: quality, the
society’s involvement in the project, the preparation of the public for new chal-
lenges and the development of the values of democratic cohesion.

Secondly, based on the educational model proposed by the legislation, we
have chosen the time sequence and the curricular material for Obligatory Sec-
ondary Education in which History is explained, more specifically Contempo-
rary European Education: “Social Sciences. History and Geography” in fourth
year ESO (15-16 year-olds). Nevertheless, the composition and final approval
of this official curriculum has meant an intense political and theoretical debate
on the content and effectiveness of this branch of learning.

Although this has not occurred with other subjects, History has been com-
pletely immersed in the renovation of the Spanish system of education over
the past three decades, which point will be analysed in third place. In spite of
the general neglect of Humanities in a civilisation that gives precedence to the
technical world, the speed of information and the accessibility of knowledge,
the interest professed by politicians to be involved in the conception and or-
ganisation of the contents of the school curricula has been noteworthy. History,
to a certain extent, is no longer exclusive to professional historians?’; however,
those who are not professionals vainly evaluate the present and the past either
scientifically or ethically, thereby allowing for mere social memory games.

The continuing process of reforming Spanish education over the last three
decades is evidence that there has been a forum for political debate with the in-
tention of transmitting the importance of the construction of autonomic identi-
ties for the country. However, neither the texts of the three laws (LOGSE, LOCE
and LOE), nor the media debate is a full reflection of the true fundamental prob-
lem marked by the crisis of the system of education and the science of History.

Finally, a selection of textbooks was made, as the Spanish editorial offer is
broad and varied, and three works with different pedagogical approaches and
content structures were chosen. It is clear that the textbooks by Edelvives, Vi-
cens Vives and Santillana represent three of the possible pedagogical strategy
models, as the first is identified with explanatory synthesis and an excessive
concern to transmit the methods and techniques of historical research, which
causes certain didactic imbalances, because the students cannot learn to think
historically without first mastering the subject matter. The Vicens Vives book,
with a very different editorial approach from the former, presents very complete
and well-structured explanations together with suitable good-quality pedagogi-
cal tools, and illustrates the text with images that are eloquent enough to assist

27 L. Adido da Fonseca, La Etica en el trabajo del historiador, in VIII Conversaciones Inter-
nacionales de Historia. Historia y Globalizacion, Pamplona, 7-9 October 2010, forthcoming title.
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in understanding the different issues and problems. There are sufficient but not
an overwhelming amount of activities for the students to carry out, moreover,
and they well integrated into the explanation in each of the sections.

Editorial Santillana goes a step further than the former, as the integration of
the narrative description with the activities implies the revision of not only the
topical issues, but of the methodological ones also. This leads to reflective de-
velopment and, in short, the necessary stimulus for a critical spirit. A significant
case is that of the Stalinist manipulation of historical documents, and finally, of
reality, by means of the propagandistic display of the state posters.

On the subject of the teaching material concerning Nazi and Soviet totali-
tarianism in some of the Spanish History textbooks, we must point out the
importance of this discipline in shaping public thinking. The subject of History,
which Cicero considered magistra vitae, continues to be the backbone of the
Social Sciences, the font of knowledge and the model for the integration and
ordering of the historiographical memory of the past. History is not something
that occurred, nor is it an encyclopaedic list of dates and names. Through His-
tory, students have the chance to identify, study and assimilate the totalitarian
regimes in Europe in the 20™ century, in order to learn, in a broader context,
the evolution of Western historical processes, but also to analytically under-
stand the past and the present. Only in this way can History be useful as forma-
tive knowledge, as it will allow the strengthening of logical reasoning and of
humanistic wisdom. Knowing and learning about the Holocaust, a key topic
in the Spanish texts, will guarantee more than the formation of good citizens.
If the subject is presented with the proper educational guidance, it will help
to form individuals with values that go beyond tolerance, respect and justice.
And this, in short, will help to bridge the differences between the theoretical
approaches, that is, the legislation and editorial proposals, and reality, the class-
room activity on which the manner in which the students will know and inter-
pret the historical facts depends.

School manuals

M. Garcia Sebastian, C. Gatell Arimont, Demos. Ciencias Sociales, Historia,
Barcelona, Ed. Vicens Vives, 2008

E. Juan Redal (ed.), Historia. 4° ESO, Proyecto La casa del saber, Madrid, Ed.
Santillana, 2008

D. Quesada Nieto (ed.), Ciencias Sociales. Historia. ESO: curso 4, Proyecto
2.2., Zaragoza, Edelvives, 2003



256

CONCEPCION NAVAL, JULIA PAVON

Table 3. Didactic tools in the textbooks.
Materials for the study of the Cold War and the fall of the Berlin Wall (1989)

History
(Edelvives, 2003)

Demos. History
(Vicens Vives, 2008)

History. La casa del saber
(Santillana, 2008)

Hlustrations/
photographs

- Photograph of con-
struction of the Berlin
Wall (1961)

- View of the Berlin
Wall, with graffiti

- Kennedy/Khrushchev
interview (1961)

- Cardinal Wyszynski

- Soviet tanks in Prague
- Malta Summit (De-
cember 1989): Bush and
Gorbachev

- The Berlin Wall (1961)

- An artistic view of the
rivalry between the USSR
and the USA

- Soviet propaganda poster
against American interven-
tion in Europe

- Caricature on the USSR/
USA confrontation over
Germany

- Drawing with arms figures
for USSR and USA

- Map of the Cuban missile
crisis

- The fall of the Berlin Wall
(1989)

- USSR economic growth
rate

- Stalin propaganda poster
- Brezhnev in the Red
Square, Moscow

- Photograph of the Ken-
nedy/ Khrushchev interview
(1961)

- Cover of a Soviet magazine
(1949)

- Economic growth rate
(1950-1975) in the main
Communist countries

- Caricature of the Polish
Trade Union Solidarity

- Photograph of construction
of the Berlin Wall (1961)

- Caricature of Marshall and
his plan, made in the USSR

- Anti-Soviet poster (France)

- Graph of military spending
by the two powers

- Arms data on the two pow-
ers

- Photograph of the Kennedy/
Khrushchev interview (1961)
- Film poster: Dr. Strangelove,
or How I Learned to Stop
Worrying and Love the Bomb
(1963)

- Border post in Berlin

- Graph of land sharing in the
popular democracies

- Gulag photograph

- The Spring of Prague (1968)
- Evolution of the main Soviet
economy indicators.

- Photograph of the fall of the
Berlin Wall

- Sequence of images: Cher-
nobyl, Lech Walgsa, Yugosla-
vian conflict and Gorbachev

bistorical maps

- Areas of political
influence in the city of
Berlin

- The break-up of the
USSR

- The division of Europe
into blocs

- Europe from 1945 to 1947
- Countries adhering to the
two blocs

- The USSR and the COM-
ECON

- Soviet expansion

- Destruction of the Berlin
Wall

- Gorbachev

- Boris Yeltsin (1991)

- The break-up of the USSR

- European blocs

- The division of Germany
and Berlin after World War II
- The world military blocs

- Military deployment of the
USA in the world

- Cuba and the missile crisis

- The break-up of the USSR

chronological
Charts

- Chronology (1939-19835)
- Comparative chronology
of the history of the USSR
and the USA, with main
milestones

- Main milestones of the Com-
munist bloc (1946-1991)

- Chronological chart (1948-
1990)

- Chronology (1985-2008)
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History

(Edelvives, 2003)

Demos. History
(Vicens Vives, 2008)

History. La casa del saber
(Santillana, 2008)

Historical
Documents

- Soviet report on Americans
(1947)

- Truman Memoirs(1956)

- Khrushchev speech (1960)
- Kennedy speech(1961)

- Ernesto “Che” Guevara
speech

- Gorbachev Memoirs

- Winston Churchill “Iron
Curtain” speech (1946)

- Andrei Zhdanov speech
(1947)

- Truman speech to Congress
(1947)

- Kennedy speech at Berlin
Wall (1963)

- Text describing flights from
East Berlin

- Description of the nomen-
klatura (political posts in Rus-
sia, 2006)

- Chronicle of November 9t
1989 (Diario el Pais)

- Gorbachev resignation
speech (1991)

pictures with

- The formation of

additional Yugoslavia
explanations
Dossiers — — - The arms race or the “War
(In this case there are none, | of the Worlds”
however there are for other |- The “walls” in our times
subjects such as Nazism,
with a dossier focusing on
the Holocaust)
Methodological — - How to make a - Research into the Space Race
issues comparative chronological
table
assessment - Brief questions at foot |- Work plan with different |- Work plan with different
proposals explanation questions questions

- Revision of subjects

- Revision of subjects

Current state

- Critical reflections:

of the subject relationship between historical
issues and current affairs
- Definitions of: - At the back of the book - Satellite countries
Glossary Marshall Plan, Iron - Low intensity conflicts

Curtain, Totalitarianism
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List of pedagogical material in the textbooks quoted in this paper

4.1. Editorial Edelvives

—_

. Anti-Semitism (Unit 9, pp. 152-153)

2. Image and photographical techniques as a means of communication at the
service of History (Unit 12, p. 202-203)

3. Photograph of the 1961 John F. Kennedy/Khrushchev interview, part of the
explanation of “The United States and the new international order” (Unit
12, p. 192)

4. Photograph of Cardinal Wyszynski in the chapter studying “The USSR and
popular democracies” from World War II until 1989 (Unit 12, p. 198)

5. Photograph of tanks in the spring in Prague, in the previous chapter (Unit
12, p. 199)

6. Current transformations of the Socialist countries (Unit 12, pp. 200-201)

4.2. Editorial Vicens Vives

7. Presentation of Unit 10 (pp. 188-189)

8. The German Third Reich (Unit 8, pp. 160-161)

9. Stalinism (Unit 8, p. 149)

10. Dossier: The Jewish Holocaust (Unit 10, pp. 194-195)

11. The spread of Communism (Unit 11, pp. 218-219)

12. The Cold War and peaceful co-existence (Unit 10, pp. 200-201)

4.3. Editorial Santillana

13. Double-page presentation of Unit 7: the USSR, a new model State (pp.
140-141)

14. Activities from Unit 3 (Unit 7, p. 147)

15. Final revision activities from Unit 7 (pp. 152-153)

16. Critical reflection (Unit 7): Understanding what one reads. Russian
propaganda posters and assessment of the Russian Revolution (pp. 154-
155)

17. Document forgery during the Stalin dictatorship: the doctrine of Lenin
(Unit 7, p. 149)

18. Double-page presentation of Unit 8: Fascism and Nazism (pp. 156-157)

19. Education and the political manipulation of culture under Nazism (Unit
8, p. 167)

20. The Holocaust, 60 years later (Unit 8, pp. 174-175)

21. The Cold War (Unit 11, p. 220)

22. The ideological bases for the constitution of the two political blocks during
the Cold War. Map of the division of Berlin and Germany (Unit 11, p. 223)
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23. The spread of the Cold War conflict: Cuba, Vietnam y Afghanistan (Unit
11, pp. 232-233)

24. The “War of the Worlds” (Unit 11, p. 236)

25. The disappearance of the Communist bloc (Unit 15, pp. 294-295)
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