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Abstract:

The political change in 1964, when the Maltese nidé&a became ¢
Independent Archipelago, initiated a number of hettonary reforms tha
the Maltese Education sector has been going threugh since. These |z
ten years have been extremely significant for Ma&tEducation, because
the several major measures and reforms that hase inroduced. The
aim was to augnme the country’s intellectual capital and provideprovec
quality education that will help all Maltese chirto succeed. Replaci
the questionable dichotomy of ‘top-down’ and ‘bottap’ has been, for tr
past decade, part of an extensive driveH®y Ministry of Education, Yout
and Employment and the Education Division to refdinen education syste
in Malta. This paper will present a historicaleoview of the education
reforms aimed at devolving greater responsibilitiesthe schools and

particular the establishment of school networksvilt also treat the kind ¢
leadership that has helped to sustain this transiti Maltese Education, :
that schools will ‘provide improved quality educati in Malta’ (Galea
2005: xii), and the implications of educationalorafi in the Maltese Islands|
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Introduction

An overview of factual and historical informatiobaut the Maltese educational
system together with how the Ministry of Educatidouth and Employment, with its
innovative reform on school Networks and restrunturthe Education Division, is
translating theory into practice would help thedeaplace the content of this paper in
its proper perspective.

A review of the historical development of MaltesguEation shows that the ultimate
objective of the implementation of Maltese edugaioreforms was to augment the
country’s intellectual capital and this has alwdysen a priority of the Maltese
Government. The main educational landmarks, éenhistory of Maltese Education
are:

% The Compulsory Attendance Act of 1924

% The Compulsory Education Ordinance of 1946 thatemschool attendance
compulsory until the age of 14.

+ Secondary education for all in 1970.

< Reviewing the school leaving age in 1974.

% The introduction of a National Minimum Curriculum 1999.

+ The Setting up of School Networks in 2006, commdmigwn as Colleges.

The several major Educational Reforms that have be@lemented throughout the
years, especially those after September 1ahtinue to underline the mission of the
Minister of Education as an agent of change.

Maltese Educational Institutions

The Maltese education system (from KindergartetJhiversity) together with its
examination system followed very closely (becautéMalta’s Colonial past) the
British model (Sultan@t al., 1997; Zammit Ciantar, 1993; Zammit Mangion, 1992).
Three different organisatiohsoffer Maltese students the opportunity to receive
education. While about thirty percent of the studpaopulation attends non-state
schools, seventy percent attends State Schools MHElEese Mainstream Education
System today, is presented in Table 1 (p4). Edueah the Maltese educational
institutions’ (except those attending one of the Church Schoolone of the
Independent Schools) is free of charge. Thosdests who attend a Church School
may be asked for annual contributions to fund stpogects (Sultanat al., 1997).
On the other hand, those students attendimgy of the few Independent Schools are
charged an annual fee. Parents of these student®ow receiving a tax relief when
they submit their annual income tax returns.
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The Maltese Educational System (Past, Present andifare)

The Maltese educational system had been and, taicareas, still is, a centralised
one, in that the Government has the right to establhe National Minimum
Curriculum of study for the Schools (Ministry of &whtion, 1998). Studies (e.g.
Farrugia, 1992; Wain, 1991; Zammit Mangion, 199R)egevidence of the highly
centralised and bureaucratic characteristics ofMldéiese state educational system.
The Education Division, the principal sector of Mmistry, is responsible in terms of
the Education Act (Act XXIV of 1988), for the praion of an efficient and effective
system of schools which, whilst ensuring educatiod training in areas relevant to
the needs of Maltese society, affords the individsighout any distinction of age,
gender, belief or economic means, the opportuitgevelop his/her full cognitive,
affective and operative potential to prepare sttgléor life, including their working
life.

The 1988 Education Act states that it is the daty @ght of the State to:

% ensure the existence of a system of schools anitlutiens accessible to all
Maltese citizens for the full development of theokehpersonality including
the ability of every person to work;

% establish the national minimum curriculum of stsdier all school¥.

However, embarking on a review of the educatiortesysby transforming it into a
new framework that will make it more relevant arfteeive for the needs of the
Maltese children and Malta, for the past decadsopithe Ministry of Education has
been promoting decentralisation in the educatisgatem so that decisions are taken
at school level and action becomes more effecdeenimit Ciantar, 1996).

This policy of decentralisation, which carries
‘...with it the promise of igniting dynamic processand proactive
behaviour that could make the school more respensiits

community of learners.” (Sultana, R.G. in Sultabal, 1997: 103)

never looked back ever since it was set in motidh.was outlined again in the
Government’s Programme when elected to power 3200

‘...the Education Division will move away from itele as the

operator of government schools, and evolve imegalator of the
entire sector..”
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Table 1:

The Maltese Mainstream Education System — School Year 20052006

Years 16

11
1

12

11

10

COMPULSORY EDUCATION

Selvoods Tor pupils with acute special educational nesds

3 Diay Care Centres / Nurseries

& Raymond Camillers, Assistant Director {Researchd Planning)
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In the same vein, decentralistion in the publid@ewill proceed
with added impetus. Aided by administrative suppod the
development of managerial skills, State schoolsatifjuire greater
autonomy and will be in a position to nurture thr@im identities...”

The Honourable Dr Louis Galkaontinued in the footsteps of his predecessoms, an
on behalf of the Government, has been encouraging providing for a
decentralisation process of the education systeoivimg educational administrators,
teachers, parents and School Councils in order ntyease the autonomy of
educational institutions, in consonance with thdawmicontext of decentralisation and
devolution of authority and power at the natioraldl. ‘The Committee also must
recommend a strategy for the decentralisation dred management of schools.’
(Galea, 2000: 490). As a strategic leader, hebleas setting direction for Maltese
Education.

‘Strategic leaders are concerned with not just rgergathe now but
setting up a framework of where the organisaticgdseo be in the future,
setting a direction for the organisation.’ (Davée®avies, 2006: 123)

This process of decentralisation, which underlitiess Minister’s policy to act and
move from theory to praxis and translates visido ection, underpins that quality of
educational leadership that provides opportunities educators to engage in
continuing professional development. In line wille process of implementation
delineated in the Strategic PlaNdtional Curriculum on its Way’the National
Curriculum Council (NCC) set up fifteen Focus Grsuphis practice of consultation
and collaboration has been a suitable backgrouniedirst task undertaken by the
Focus Groups in which they created an Action Plall educational stakeholders;
such as educators, researchers and policy maker#eir own way, contribute
different facets of knowledge needed to nurturedestti learning. ‘Each kind of
knowledge is critical to creating conditions to mowe learning for students.’
(Halverson, 2004).

The Ministry of Education Youth and Employment Hseen striving to empower
school authorities and cultivate a culture of ggsation at school level. The NCC, a
year into its inception, invited schools to takesgvopportunity offered to them to
participate in projects that answer their needst thirror the priorities in their
Development Plans and that help them implemenNgtenal Minimum Curriculum
(NMC). The interest, consultation, and collabonatibat characterized the designing
of the NMC will now be permanent features of itplementation.

Research (Kaplan and Norton, 1996, 2001; Grund98:1&ratton; 2000, Hirschhorn,
1997; van der Heijden, 1996) has shown that crgatin arena for dialogue and
participation is one of the qualities of good leatig. Davies and Davies contend
that good leadership ‘...involves awakening the peopland nurturing the right
atmosphere so as ‘... to create through dialoguegediconceptual or mental map of
the future.’

(Davies & Davies; 2006:125). As Bezzina rightlyote:
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‘Leadership is the act of identifying importantad@and then
motivating and enabling others to devote themsedva all necessary
resources to achievemenBezzina, 2006: 27).

This ‘belief’ in this form of leadership has bedearly articulated by the Minister of
Education Youth and Employment. It has been thétedda Government’s intention
to sustain the pace of reform in education so adutther increase existing
participation rates in line with the nation’s seeiconomic development needs. In the
Minister of Education Youth and Employment's wordbe future of Malta’s
education system lies in ‘...widespread discussiahdalogue, with all stakeholders
particularly and the general publi¢Galea, 2005: xii).

Prudence, contribution and involvement in the immatation of the proposed
reforms that will transform the education systeno ia new framework, which will
enhance the teaching and learning process, anduaigrhelp all Maltese children to
succeed, are basis of the Minister’s criterionred@utions will be taken to phase-in
the reforms and the widest possible consensudbwi#lought.’” (Galea, 2005: xii).

Richard Halverson cites Aristotle’s descriptionpaflitical phronesis through which
political leaders strive and work for the goodloé community.

‘Political phronesis is the ability to “deliberatesll about what is
good and expedient” and to act accordingly forgbed of a community
or state’ (Aristotle 1941, p.1026 cited in Halvars@004).

The Minister of Education, Youth and Employment@ifical phronesis highlights
his qualities of leadership that continue to béedéd in performance, because school
administrative personnel and teaching membersadif $tave been asked to contribute
towards curriculum development and implementafionHowever, the Education
Division is still responsible for curriculum develment, implementation and
review!

Although, until the recent past the Maltese edocai system has been largely
centralised, ‘State schools have enjoyed freedoractibn in a number of areas...’
(Attard, 1996: 11). In fact, Maltese State schgutsduce their own source materials
to complement the textbooks, select and purchasgpmeent and teaching and
learning materials from centrally allocated fundsdalf-yearly examinations are
school based and although annual examinationseaigried and co-ordinated by the
central authorities, nominated teachers are inblvethe setting of these annual
papers. Each Head of School formulates a threedyesiness plan in consultation
with his/her staff and in accordance with overaltional objectives, priorities and
programmes. Several administrative decisions avetaken at school level or by the
School Council. Only the recruitment, deploymelsgcipline and promotion of staff,
remains the onus of the Education Division.

The Ministry’s vision of decentralisation underlinéhe concept that education is a
continuous process. Reform and innovation aresaargial element of the process to
satisfy both the developing economy and nationpirasons. The top management
structure of the Education Divisithhad been reformed in order to decentralise the
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system. The senior management of the previous HEduc®epartment with a
Director, a Deputy Director and three Assistantebiors, had, by 1995, become an
Education Division with six DepartmentgAttard, 1996). The executive head of the
State system of Education is the Director Genefrdh® Education Division who is
appointed from within the teaching profession. lEBirectorate (except the Director
of Corporate Services) was to have a number of &drt Officers covering specific
subjects, geographical areas, services, unitshemtministration of an educational
sector.

The Ministry did not rest on its laurels, but conid to nurture the new policy of
dialogue and participation. On th&*May 1997, a conference was held for head
teachers, which set the first steps towards tréinglathe concept of “Quality
Education” from theory into practice. The confarerinitiated the idea of School
Development Planning in Maltese Schools, which inespa series of inter-related
projects over the next eight years (Ministry of Eafion Youth and Employment,
2005).

This brings the author to May 2006. The Governmegresented by the Minister of
Education Youth and Employment, believes that vesiiring the Education Division
should continue to strengthen local educatiohhe Education (Amendment) Act,
2006 introduced in Parliament in May 2006, addresses déxésting senior
management of the Education Division. Two Diredsa’ lead by two distinct
Directors General, each with a separate and drftengission from the other, will
substitute the existing only Director General. TMimistry is proposing the creation
of a new directorate that will focus on quality stards throughout the Education
System and it should make Maltese Education retetenthe 21' Century needs of
Maltese children, and a second directorate for Btlmeal Services. This structural
evolution of the Education Division, that is tod@renched in the Education Act, is a
further statement that the Ministry of Educatioma only applying theory, but is
perpetuating other qualities of good leadershigzZtha’s quote of Brian Caldwell
that, ‘Leadership is about creating new realiti€B&zzina, 2005:27) continues to
underline the qualities of good leadership exengaliby the Ministry. In giving legal
status to the future two Directorates, that wiplaze the existing Director General,
the Ministry is taking the offensive and estabighifuture directions in creating a
more approachable and receptive support structurés.restructured education
authority that will help school leaders and educatdialogue and participate in
establishing future policies and methods that eflhance the teaching and learning
process where it matters — within school in genaral networks in particular. This
renewed process will continue to replace ‘...the diomy of ‘top-down’ and
‘bottom-up’ approaches to educational change.” €&al2005: xi) and make the
education system more effective and relevant tonteds of Maltese children and
Maltese society.

The mission of the new Directorate for Quality a8thndards in Education, as
stipulated in the Biff, shall be
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‘...to regulate, establish, monitor and assure statsdand quality

in the programmes and educational services icdhgulsory
educational levels provided by schools, whetheteStehools or not,
as provided for in this Act.” (Education Act, Cap73 Paragraph 8).

The second Directorate for Educational Servicebk wil

‘...ensure the effective and efficient operation o aelivery of
services to the Colleges and State schools withiesséablished
framework of decentralisation and autonomy.’

(Education Act, Cap.327, Paragraph 10).

The Maltese National Examination System

The gift of political leadership of the Minister &ducation Youth and Employment
was not limited only to the structural reform ofettEducation Division. It

incorporated also the Maltese National Examinasigstent®. In 2004 the Minister of

Education Youth and Employment commissioned a cdteeto review the existing
MATSEC National Examination System. Their termseférence was

‘...to carry out a review of the current national MBEC examinations
at SEC and Matriculation levels and to advisehenftiture of the
external certification in Malta at secondary andtpsecondary stages.’
(Grimaet al.,2005).

Informative and consultation talks were held withet major stakeholders
(Examination Boards; Heads of State, Church an@gaddent Schools; educators;
students and parents) to collect data that wilp hbe committee draw-up a report.
Their brief also required them to put forward recoemdations about potential
decisions addressing the MATSEC examinations.

The 11+ Examination: An overview

Until 1970 Maltese students had to sit for an 1Xarfinationt’ to gain access to
secondary education while those who could afforpgap enrolled their children in the
existing Independent and Church Schools. Betw&6ii2 and 1981, 11+
examinations were abolished and students in stet@ots could proceed from
primary to secondary education. Church schodlscsntinued to hold competitive
11+ examinations for new entrants into their seaoypgchools.  This was mainly
done for prospective candidates into Boys' Churchdls, as those attending a
Primary Girls’ Church School could proceed to teeadary level without any form
of competitive exam.

In 1974 the Government set up Trade Schools amdests, after the third year of
Secondary education could opt to go to one of thdet schools as an alternative
secondary education of the vocational type. Thdents who normally attend these
schools are the non-academically motivated anddnl with limited abilities
(Buhagiar, 1998).
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The Comprehensive system in state schools came ena in 1981 when selective
practices were re-introduced. Two 11+ exams al@ for all interested students who
are in their sixth year of primary education. @xam distributes students into Junior
Lyceums and area Secondary schools while anothan alistributes the few gifted
hundreds into the various Church schools. In thenopy of the debate on a Bill
amending the Education A&t Dr Louis Galea implied that state schools had to
follow the model of some of their counterpartshe nhon-state sector. A number of
church and independent schools offer a shock-freeegs from kindergarten to
secondary. Students who attend these schoolstdeane to sit for an 11+ exam to
proceed from the Primary to the Secondary levelecaBise the 11+ exam is
considered by many a source of stress for manyla @ahd parents, and has been the
topic of long and interesting debates, the Minidtas earmarked this Exam for
review; [this review is underway and a report ideosubmitted in June 2007] to see
whether it should be removed or improved.

The 16+ and 18+ External Examinations: An overview

The Secondary course prepares the students forl@ke Secondary Education
Certificate (SEC) examinations of the UniversityMidlta or foreign exams (G.C:#
such as those set by the University of London. {0nal Boys’ Independent School
prepares its students for the IGG3&iIn by the University of Cambridge.

The successful candidates can proceed to a twopgsiisecondary course, at the end
of which they sit for the 18+ Matriculation Certifite Exams. Success gives the
candidates the option to move on to tertiary edonait the University or one of the
many of specialised vocational schools. Those estisd who are more inclined
towards technical education attend technical causseVMICAST" and at the end of
the course sit either for the UK-based City andldauor local 16+ technical exams.
The successful candidates can continue to folloghriieal courses, at a more
specialized level at MCAST.

For over forty years, the 16+ and 18+ testing systé Maltese secondary and post-
secondary school students depended almost entireffpreign exams, which were
considered not to match the needs of the Malteseatidnal objectives. The local
students had to sit for exam papers set by Englstmination boards. During the
seventies the Maltese Government worked on a pdiialy would eventually change
the Maltese education system from one based o&rlgésh system to one designed
to meet Malta’s need (Sultana, 1997; Zammit Ciari893; Zammit Mangion, 1992).
In 1988, the Maltese education authorities decitetiegin the phasing out of the
traditional (G.C.E.) Ordinary and Advanced levesteyrf? and replace it gradually by
a locally based system of external examinationd@ih 16+ and 18+ students. The
new system, which became known as Matriculation &w®stondary Education
Certificate [MATSEC], was to be built on the foutidas of the then existing
Matriculation system of examinations run by thewémsity of Malta. The philosophy
of this new system of exams compliments the sequmiciple of the National
Minimum Curriculunf® in that the state will guarantee the best edusatiperience
for all the students irrespective of their abikti€Creating the Future Together
National Minimum Curriculum, 1999).
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The Minister of Education Youth and Employment’siggophy in that the focus of
the restructuring and renewal process in the etuadtsector should be the child, has
motivated him to nurture in policy makers the reatmembark on a comprehensive
process of educational review. One of the areasttave gone under review is the
16+ and 18+ National External Examination. Revieyithe MATSEC should
improve the quality of education in Malta and thection this takes.

After much consultation and dialogue, the core eavicommittee concluded that
different stakeholders perceive the MATSEC exanmmatifferently and that ‘...
these different voices’ (Grima et al., 2005:75) tmos heard. Considering that the
16+ and 18+ National external exams are a cru@al of the child’s educational
process, ‘...a sound examination system needs tatasce level of quality...’
(Grimaet al.,2005: 75).

‘MATSEC must either seriously consider a restruayiof the
present time frames, or else recruit more persomhelwould be
responsible for tasks related to quality assuraf@eima et al.,2005: 83).

The review presented by the core committee, urttetetadership of the chairperson
Dr. Grima, augurs well for the future of the MATSHExaminations System and
Maltese education, and to ultimately succeed irviging the right environment for
all children to succeed.

Conclusions

This historical overview of Educational Reform hetMaltese Islands has highlighted
mainly the achievements in the last two decadesoor Educational Reform has
continued to stress the overall mission of the Btmi of Education, Youth and
Employment throughout the years, to ultimately aghiits goal in seeking to prepare
students for life, including their working life. h€ Minister of Education, Youth and
Employment himself, in the forward of the publicatiFor All Children to Succeed’
admits that the Maltese Education system needsewad to remain relevant in the
21% Century. (Galea, 2005:xi). The major refoffris the educational sector, in the
last decade, brought with them changes, which weeaded to offer new challenges
and opportunities. These changes are contribtimgore democracy and managerial
freedom in Maltese state schools.

Decentralisation, Restructuring and School Networks

The Education (Amendment) Act, 20Part Il Section 18 (introduced in Parliament
by the Honourable Dr Louis Galea, M.P., Minister Bflucation, Youth and
Employment on the 29May, 2006) addresses directly decentralisationandnomy
of the new Colleges and State Schools. The pavisor the creation of new
networks at Maltese State primary and secondarycaiun levels, and the
restructuring of the Education Division in the Biflat was read the First time at the
Parliamentary Sitting of the $aay, 2006 is the end result of the implementatibn
the Educational Reforms.
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Maltese Education has come a long way in thesefpegtthree yearé® The Ministry
of Education Youth and Employment has slowly, butely moved away from
centralisation, from a top-down philosophy and pcac In the process, both the
Ministry and the Education Division have translateésion into action by providing
autonomy to school units and other educationalbéstanents. Attard (1996: 14)
underlines this when he states that:

‘In conformity with the ongoing decentralisatioropess at government
level, both the education system and educatiosétutions are being
gradually but steadily decentralised so that dengsiare made and taken
at the lowest possible level and action becomes raffective.’

Decentralisation is said to strengthen developnagck improvements in schools as
learning communities because it underpins the feansf decision-making to
individual schools. The historical milestones odlise Education in the last decade
have shown that decentralisation has affected M&kelucation positively. There has
been a proactive reaction and has made ‘schools mgponsive to its community of
learners.” (Sultanat al.,1997:103)

The process of autonomy and democracy has broulghit &Zhanges that were to be
forbearers of future changes with one goal in mmdking the child the centre of
learning. ‘Our focus in this restructuring andewal process is the child who will
benefit from enhanced teaching-learning proce&alda, 2005: xiii).

The top educational management of the Ministryduaginued to strive in its journey
to translate the concept of quality education ftbeory into practice. May 2003 saw
the launch of the EXCEL Netwatk because local leaders in education have
systematically looked beyond Maltese shores torendat what was taking place in
Maltese schools was comparable with the latestdr@pgs and trends internationally.
This experience was intended to help in making ithplementation of reforms
successful and improve the quality of Maltese etlosawherein every child will
succeed. Further implementation of the Reformdicoes to deepen the commitment
of Maltese educators to make our educational systene child-centred.

The Minister of Education, Youth and Employment hasn receiving the reports and
accompanying recommendations in a number of areaghich reforms have been

implemented or will be implemented. Each reporintended to form part of the

ongoing comprehensive educational review, and peoai backdrop for the vision to

strengthen and improve the quality of educatioMalta and the direction this takes.
This, according to the Ministry will help leademnsdaeducators nurture new ways on
how to deliver improved and better managed educaovices.

Recommendations
The Minister of Education, Youth and Employmentapeg at the opening of the

debate on a Bill amending the Education Act stafEde Bill creates the legislative
framework for state schools to be grouped intoegdk....” (Galea, 2006).
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The Minister believes that in this new phase ofcational reforms networks will play
a central role. They will improve Maltese educatioecause they will offer the
opportunity for teachers to share and draw on th@mvedge of other stakeholders,
such as other teachers, parents and professioBalzina’s definition of networking:
‘Networking means cooperation and solidarity’ (Beaz 2006: 81) underlines
collaborative working and like other studies (Hilhd Lynn, 2003; Huxham, C., ed.
1996; Lieberman, A. 1990) stresses the importahteaon work. Collaboration helps
the teachers address, not only their problems Isatthe problems of the students. It
can inspire teachers to design ‘strategies to enthat struggling students receive
additional time and support, no matter who theachker is.” (Bezzina, 2006: 89).
Furthermore, networks will

‘...mediate between centralised and decentralisedtsires, and assist
in the process of re-structuring and re-culturidgaational organisations
and systems.’ (Hopkins, 2000).

Research has shown (Anderson & Thomas, 2004; Hargtfid; Wohlstetteet al.,
2003) that networks not only do they challengermtrons of leadership, but that they
underline the importance of good leadership andeadership. Shared leadership
provides space for dialogue and debate. When pegire in shaping the changes
around them, they will be able to empower othemdadhe same.

| believe that the past and present reforms wdrplahned with positive objectives

and that the ultimate goal is to add significandlyeachers’ professional development
and children’s learning in order to raise standardsowever, introducing a new

system or an innovative reform is not enough. Thas to be complemented and
managed by the right kind of leadership and govereahat manage to unite all the
school communities around a purpose that is retewahatever the contexts or

current circumstances. Leaders and policy makezednto remember that

implementing innovative reforms is not enough Ihait tattention should be given to
careful preparation, piloting, gradual implemerdati periodic evaluation, research,
training and effective dialogue with stakeholdansluding proper campaigns.

Author’s Research

School networking is still in its embryo stage dad with all forms of innovations)
needs to be monitored and, when the need arisesjdned so that Maltese society
would continue to benefit and reap the best resoittall Maltese children to succeed.
The author’s Doctorate research, which he starté€dctober 2006 at Bath University,
is on Educational Leadership vis-a-vis School Neksdn Malta. The title of this
research which isAn Analysis of Educational Leadership in an Inteh&bl
Networking context in the Maltedslands’ has one underlying overall aim: To
analyse the nature of educational leadership irctimext of interschool networks in
the Maltese Islands.

The creation of inter-school networks is part of tlaltese Government’s drive to

implement educational reform in the Maltese Islandite inter-school networks and
the whole educational reform have significant irog@lions for educational leadership

© Publications Committee, Faculty of Education, 200



15 Journal of MakeEducation Research Vol:5 No.1 2007

and present an excellent research opportunity whie$ considerable potential to
develop understandings of educational leadership.

In October 2005 the Maltese Government piloted foolleges that were to introduce
the concept of school networks in the Maltese ddahn October 2006 another four
Colleges were established. The Maltese Governmehéves that with the right
leadership and governance, the formation of netsvttkt are driven by collaborative
and competitive endeavour can play a significalg no creating a first class system
of education and of schools (Galea, 2005: xi).

In educational settings, networks have been cheniaetl as‘purposeful social
entities characterized by a commitment to qualitypur, and a focus on standards
and student learning.(Ministry of Education Youth and Employment, 200%).
School networks are seen as having the potentstinalate teamwork and motivate
key players to work together in a collegial atmasgehthat will lead to the
improvement of both student and teacher learnidgguably, these outcomes can
only be achieved with the right leadership and tleaslership of networks is critical
to their success. The leadership of the Collegdakdrefore not only of considerable
importance but of research interest.

The interpretation of the collected data will baegmrised according to four key
themes:

» The nature of Educational Leadership

» Collaboration

* Accountability

* Management boundaries.

The research questions will be as follows:

What is the nature of inter-school networks inNhatese Islands?

What is the nature of and influences on inter-sthetworking?

How do Heads of institutions in a network fostéemschool networking?
How do Heads influence teachers to work profes$ipmath other teachers in
school-networks in the Maltese Islands?

How do Heads foster dignity, respect and humanitgragst teachers in their
leadership work in a networking context?

6. How has collaboration through inter-school networkghe Maltese Islands
changed teaching practices?

NS

o

The research will be carried out in two phasese fitst will be a case study of the
school network on the sister island of Gozo. Théaer intends to interview the
Heads of the two Secondary and eleven Primary $shthat make up the Gozo
College. He will interview a sample of teachersthbindividually and in groups,
from schools. He will identify the sample of teachto be interviewed during the
interviews with the Heads. He will also collectereant documents. During this
phase, the author will also interview the Ministef Education, Youth and
Employment for Malta, the Coordinator of the Gozall€ge and other high officials
in the Ministry and Education Division. The autlaso intends to undertake a review
of the relevant literature and to develop an appate analytical framework.
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In the second stage, the author intends to undersakilar case studies of three
Colleges in Malta. The data collection will fooms particular issues to emerge from
the first case study. He then intends to undertakeoss case analysis of all four
cases.

The author intends to work according to the ethigaldelines of the British

Educational Research Association. Full confidditgiawill be assured to all

respondents. He will make it clear that all theveers will be kept confidential and
that respondents will not be named. In this redeé#nere will be no mention of the
name of any school where the respondents work. alitieor will not be collecting

data from amongst students.

Future Research

Other research studies in this area and otherddshelp unravel new realities about
the comprehensive process of educational reviewttieaMinistry of Education has
embarked on. Educational research, as a procesagdessary and should be
considered as an essential component within thef bfithe directorates’ portfolios
because it can perform different functions in Ediocea

* It can help us determine if objectives had beemneaekl.

* As the complete study will be presented to all skeders, it will help
educators improve the quality of educational lite the students, and
enhance their own perception of school realities.

Future research and evaluation of the reforms, cgslpe those that address the
creation of new networks or Colleges, and the wesiring of the Education Division,
should be embarked upon, so that the discoverigsewf truths will empower and
offer beneficial directions to all stakeholders whave one common goal, the
enhancement of the teaching-learning process.

Concluding Note

Reforms have shown that improvements in key areapa@ssible. They continue to
strengthen Malta’s Educational System whose corecipte is the importance and
centrality of clear focus on student learning. JVRtimg for students’ needs and
understanding the real meaning of child-centrectation, should help us understand
that reviewing educational policies should be agoamgy process because there is
always room for improvement. Although EducatiorMalta has made progress, we
cannot stop there. The leaders, officials and grersconcerned should strive to
continue on this road of progress so that MaltedecEtion will continue to provide
an improved quality education in Malta where thédctruly becomes and remains at
the core of our educational discourse.
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Notes

The compulsory school leaving age was raised to 1874.

The Maltese Archipelago became an Independent otleeo2 ' September 1964.

State, Church and Independent Schools

Kindergarten, Primary, Secondary state schoolsyéssity Junior College, MCAST
and University

The Honourable Minister of Education, Youth and Eogment, in March 1996,
initiated a consultative exercise aimed at preagndi draft curriculum document to
the Minister of Education; and in 1999 set up aidvetl Steering Committee for the
Implementation of the National Curriculum chairgdRrofessor Kenneth Wain

From the Government’s Programme as outlined inAtlidress by the HE Prof. Guido
de Marco, President of Malta on the occasion ofojpening of the Tenth Parliament,
24" May 2003.

From the Government’'s Programme as outlined inAtldress by the H.E. Profs.
Guido de Marco, President of Malta on the occagsibmhe opening of the Tenth
Parliament, 24 May 2003

Minister of Education, Youth and Employment sin€88

The Steering Committee on the Implementation ofNladonal Curriculum set up in
1999

“The insights came from the contribution of all $eowho were motivated to
actively participate in the process of developihg National Curriculum,...’(Galea,
2000: ix)

‘As a result of the 1994 new organisational streetof the Education Division, a new
Department was created, i.e. the Department of i€dum Development,
Implementation and Review.” (Sammut, (Ed.) 1996:3)

Prior to the 1995 reform the Education Division h#d nomenclature of the
Education Department

Director (Planning and Development) with three Atsit Directors

Director (Operations) with four Assistant Directors

Director (Further Studies and Adult Education) vilihee Assistant Directors
Director (Student Services and International Rete) with three Assistant Directors
Director (Curriculum Development, Implementatiordd®eview) with three
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Assistant Directors
Director of Corporate Services

14. Directorate for Quality and Standards in Education
Directorate for Educational Services

15.An Act to amend the Education Act, Cap,3%o0 known by its short titlEducation
(Amendment) Act, 2006

16.The Maltese National External Examination systenmede up of three forms of
exams:
a) The 11+ Junior Lyseum Exam.
b) The 16+ Secondary Education Certificate (SEC) thioed in 1994.
c) The 18+ Matriculation Certificate (MC) introduced1997.

17.The Local 11+ National Exam is known as the Jubyareum Exam

18.The Bill amending the Education Act was presenteBarliament by the Honourable
Minister of Education Youth and Employment, Dr. im@Galea on the J9May,
2006

19.A General Certificate of Education certificate vgaaided to all Maltese students who
are successful in the exams set by the Univers$ityodon Board

20.International General Certificate of Secondary Edion

21.The Malta College of Arts, Science and Technolo@s weopened in August 2000
and incorporated into the law by thbe Education (Amendment) Act, 2006

22.Today Maltese students can still sit for examsbyrthe Universities of London and
Cambridge.

23.National Minimum Curriculum, 1999%Creating the Future Together An English
translation of the publication in Maltese — Inwellt{ejjieni Flimkien — Kurrikulu
Minimu Nazzjonali.

24.The major reforms that brought about improvementschools incorporated the
following areas and subjects:
The National Minimum Curriculum
School Development Plans
Inclusion and Literacy Programmes
ICT in Schools
Standards and Quality
Level Descriptors
Teachers and School Accountability

25.Part Il of The Education (Amendment) Act, 208é@dresses the ‘Constitution and
Functions of Directorates of Education.’

26.The Maltese Islands received their Independenam fBoitish rule forty-two years
ago, 21' September, 1964.
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27.EXCEL Network: A forum, which networks Maltese sohdeaders with their
counterparts in the UK, in order to share ideasgoatl practice.
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