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Abstract:

The study refers to two main theories in the fielde theory that promotes
citizenship education for national identity, and tither theory that
foregrounds citizenship education as shared fdtis. Siudy proposes
reflections and conclusions as a result of theaagibn of the foregoing
theories. In this way the study synthesises tls#tige elements of both
theories and proposes recommendations to impreaveftactiveness of
education for citizenship.

Introduction

This paper sets out to explore the current deipagelucation of the concepts
of ‘democracy’ and ‘citizenship’ in education. Theain research method is a
theoretical analysis of the main issues involvethen debate.  The reference to the
concepts of ‘democracy’ and ‘citizenship’ should be taken as an end in itself but
as a means to come up with reflections, conclusamasrecommendations for a more
effective curriculum for democratic citizenshipn this way the study attempts to
formulate what the students should understand kgsethconcepts and, more
importantly, to use these concepts as tools toisegkills that will enable them to
live more fully and successfully as democraticzeitis.
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The exploration of the concepts is being perforimgthe researcher as part of
an ongoing research in the context of the Maltadgca&ion system, and mainly
referring to a small part of the syllabus of Systeai Knowledge, a compulsory
subject followed by post secondary students whenithto continue their studies at the
University of Malta. The overall aims of the pragrme of Systems of Knowledge is
to introduce different values to students, anddot $hem thinking about these values
and the role of these values in making them betteens.

The research will initially focus on why thereasneed to define or redefine
the concepts of ‘democracy’ and ‘citizenship’. Wheane defines democracy one is
obliged to define citizenship, since one can besi@red as a by-product of the other.
If democracy is threatened then the status of itirens in that society is threatened.
The need to define democracy and citizenship idiqodarly felt when citizens
experience a crisis in the way they are living.e@ithe main causes of such a crisis
is the lack of participation by the younger generatan example might be the lack of
participation in general elections and MEP eledion the Western World), the
dissatisfaction of the same generation with theeturstate of affairs, and the obvious
present and future repercussions of this stalemate.

The first part of this paper identifies the needd contemporary definition of
the concepts of ‘democracy’ and ‘citizenship’. Tisecond part constitutes a
philosophical analysis of the current debate. Bpeeference is made to two major
trends in philosophy of education with particulamphasis on education for
citizenship. The study explores a theory thatgosands a definition of citizenship as
that ingredient that promotes national identity. The study explores another theory
that argues that the effects of citizen migratioontf one country to another, the
effects of globalisation, and the need for a globnd on international issues
(foremost in the list could be the movement ofzeitis in the EU), have reduced the
possibility of a clear cut identity for every natioThe second theory promotes a
definition of citizenship as shared fate, wherezeits work together for a common
positive goal, notwithstanding their differences.

In the final part, the study will propose reflects and conclusions. It will seek
to synthesise the key elements of both theoriekinvithis debate and, rather than
choosing one theory over another, the study wiippse to adopt an open-minded
approach to the situation, taking the positive @ets of both theories, with the aim
of improving the effectiveness of education forizeihship to prepare democratic
citizens in a better way during the first decadethis new century. This reflection is
made in view of the fact that changes in societied therefore in concepts, is an
ongoing process, and research should be seeroakrather than an end in itself.

Why define ‘democracy’ and ‘citizenship’ in educaton?

When one reflects on the different governmenthefworld, one is likely to
conclude that most people in the world favour demog over other types of
government. In some countries citizens are tryingonsolidate or improve
democracy, while others aspire to achieve it.his process one cannot but affirm the
importance of education; an education of the pepfginciples and practices of
democracy. If citizens are responsible for theagpkof democracy, they should
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acquire the values of the system and at the sangeditizens should know about the
shortcomings and the dangers that face democriastyahd foremost that of living in
a democracy when it is not really a democracy abdictatorship’ of the majority in
parliament.

It is for this reason that when designing a newabuys for democratic
citizenship, one should ask questions like ‘what e basic concepts that citizens
must acquire and use to know what democracy is, thawake it work, and why it is
desirable?’ Citizens should be able to distingudgimocracy from other types of
government, and in order to do this, citizens stich# able to think critically and
evaluate the extent to which their government ahérogovernments of the world do
or do not function authentically (i.e. as closepassible to the basic norms and
values) as democracies. It is especially impoitaatdemocracy (as opposed to other
forms of government) for people to understand veh@aemocracy is so they can play a
proper part in it as democratic citizens.

One of the most important tasks for any group, terethey are experts in
education or politicians, and one that should lb&léal as a priority although it might
seem impossible, is to find consensus on definitad approach to this important
issue. Davies (1999) has counted 300 known defirvsitof democracy associated
with citizenship education. Kerr (2003) emphasies “differing views about the
function and organisation of society” (p.2). Hetlfier emphasises, the importance of
redefining concepts like democracy and citizensiipich is “a by-product of a much
larger, wide-ranging debate concerning the changatgre of citizenship in modern
society and the role of education within that st€i¢p.2).

Kerr (2003) argues that towards the end of thentigth century academics
and commentators started arguing whether “a watdrbhs been reached, namely the
end of modern, liberal democratic society and thgeb of a less certain post modern
world. They have begun to redefine the conceptitifenship in this post modern
world (Kymlicka 1995; Callan 1997; Giddens 1998jckr2000; Beck 2000)” (p.2).
This task of redefinition creates challenges, as Kentinues, that are associated with
diversity, location, social rights and participatio This study argues, that
participation is critical. As society has evolvédrequires every citizen to be
responsible. Citizens should be encouraged nlette everything to the government
to decide and carry out. Every citizen should feerally responsible for one’s
actions at the same time being aware of the nesdiviaws of others and motivated
to contribute positively to society. However inmgasocieties one is likely to detect
what Kerr (2003) calls “the worrying signs of al&ion and cynicism among young
people about public life and participation, leadtogheir possible disconnection and
disengagement with it” (p.3).

Evans (1998) argues that “young adults are experg uncertain status and
are dependent upon state and parental supporomget periods than would have
been the case a generation ago...people have tdhfaadown ways of reconciling
personal aspirations with available opportunitied &heir own values in the domains
of education, consumption, politics, work and fanlife” (p.105). This situation has
created a generation of youngsters who lack a sensecurity.  This uncertainty,
Evans argues “is not the result of knowledge itsetfis ‘manufactured uncertainty”
(p.126).
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After focussing on the main reasons why one sheek to define or redefine
the concepts of ‘democracy’ and ‘citizenship’, amdo to recognise their complex
nature, this study will proceed to explore the angalebate in education about these
two important concepts. The study will further Exp the emerging schools of
thought, and then different ways of defining thenaapts, keeping in mind the
continuously changing multicultural and global dmamns of societies in the world in
the beginning of the 2century.

The concepts of ‘democracy’ and ‘citizenship’: brodening the debate

As has been mentioned above, there are hundrefidinitions that one might
refer to when exploring these concepts, and rigHis reason that this study will
refer to definitions that are most adhered to ewest. It is well recognised that the
European states, individually or as a European tJrhave in these last years
intensified their concern and effort to devise ura that would be best suited to
promote values within their societies, and to premswmcietal cohesion where the
main topic of the day is federalism (e.g. Italyflahe dismemberment of nations (e.g.
the Balkans), as we have known them during theckastury.

The last decade of the twentieth century has a@®wcities committed in the
Balkan conflicts in Europe that remind many of ti@ocaust of the Second World
War. All this had obvious repercussions on theermational community, and
democracy has become even more a main focus afssi®n and study, and therefore
the need to redefine what has been taken for gitdntemany years. It is this same
attitude, of “taking things for granted” that mak=mocracy so vulnerable.

Patrick (2000) argues that any debate about dexopcshould start with
“minimal democracy” where one goes back to the samft democracy, in Athens
where it all started, studying what makes Directrideracy, the positive and negative
aspects, and move forward historically until ounds, where today’s Representative
Democracies “are inclusive; [and where] most intatis of the realm may possess or
acquire the rights and privileges of citizenship’4). Huntington (in Patrick, 2000)
defines minimal democracy as a political systemnideratic to the extent that its
most powerful collective decision makers are selécthrough fair, honest and
periodic elections in which candidates freely cotager votes and in which virtually
all the adult population is eligible to vote” (p.7Yhis definition implies an emphasis
on popular sovereignty, or government by the consérthe governed, where the
government is directly or indirectly accountablehe people.

With all the positive connotations of the abovatetnents, one should point
out therefore how important it is to prepare th@uace for democratic citizenship.
A government should strive to move democracy awagnfthe type experienced in
Plato’s time, when “the ‘democratic’ system whosghbst offices were allocated by
lottery, and which had shown itself in the lateages of the war disquietingly
vulnerable to the persuasive voices of irrespoasigmagogues” (Melling: p.6).
Those in power should strive to keep democracy dwayg the Machiavellian stance,
calling the masses “the vulgar” and would cherfgh political ignorance as breeding
ground for more acquisition of power.
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Following a survey (March 2004) by the researcimongst five hundred
undergraduate students in Malta, at the Juniore@ellof the University of Malta, it
was found that a significant 10.8% of these respatsl who in fact had studied
democracy in the course of their studies still khthat our system is a Direct
Democracy. This goes to show that even the stadeho were taught basic content
had not grasped the main features of democracyaltete all those who had no
teaching about the subject at all.

With respect to the accountability factor, recardrés in international politics,
namely the Iraq War, have yet again shown thatetlvdso are in power many times
try to give the impression that they are actingha interest of the people in their
country, and/or for so many different reasons astdnecessarily in the interest of the
people who elected them in power. These latestteveve shown on the one hand
that the electorate is likely to forfeit its powensce a government is elected, and on
the other hand, that there are still political le@dwho think that there is one type of
democracy, and that this type can be exported herohations through military
intervention without even passing through the ndramannels namely through the
channels agreed upon by the United Nations. Desegcsurvives when the people
choose it as their system of government, andatuays given a different moulding,
depending on many aspects including the culturth@fcountry where it is put into
practice.

Notwithstanding this, it seems that many demoesaai the world meet what
Patrick (2000: 7) calls the “minimal standard” itke basic requirements that are
needed for a country to be truly a democracy. liberal democracy, protection for
individual rights extends beyond political rightsfundamental personal rights, such
as freedom of conscience and free exercise ofioaligo mention a few. In liberal
democracy the government is empowered by the peopldimited by the supreme
law of the people’s constitution (the same candid for the new EU constitution),
for the ultimate purpose of protecting equally #utonomy and rights of everyone in
the country. Furthermore, in a liberal democrd®ré is majority rule with extensive
protection for minority rights. According to Plagin (1997, p.180) a necessary
transition from minimal democracy to liberal demamy is constitutionalism.

Constitutionalism is rooted in the use of a cdostin, usually a written
document, which Patrick (2000) adds “legitimatesnits and empowers the
government, which if democratic, is based on péci@iection of representatives by
virtually all the adult population” (p.7). The dgar of liberal democracy lies in the
fact that the representatives may become tyranfocdive years, as has been pointed
above. This is the worst thing that can happea democracy, i.e. for one to think
that one is living in a democracy when in actuat fane is not. All this places a lot of
responsibility on the electorate, the importancelodice and therefore the role and
responsibility of citizens and the preparationitizens through citizenship education,
or education for democratic citizenship. It isuse giving rights of participation to
citizens if one does not teach citizens knowledfféls and understanding to be able
to use that right. It is true that constitutiosali provides for the creation of
institutions such as trade unions, but one must laésaware of what could happen if
institutions become satellites with leaders ancedars being appointed by the
representatives in power. In this situation Hernfachwartz (1993) affirms,
“whatever chance these countries have to contireweldping into constitutional
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democracies depends on strong, independent ccatscan reel legislative and
executive encroachments on their constitutions'9p).

It is for reasons like the one quoted above thatr {2003) argues ‘it is
essential that citizenship education becomes agt@volving and lasting feature of
the curriculum experience of all pupils in the'2entury” (p.7). And Evans (1998)
refers to “the new forms of active citizenship”.i“é0 promote the highest forms of
learning with understanding, critical skills, antiose all, lifelong learning and
inquiry centre stage. Knowing how met the same as knowing why, and the social
dynamics of the time demand that we know ‘why’ a&dhas ‘how™ (p.131).

Citizenship education should prepare students riderstand, analyse and
appraise democratic governments and to compareamdast them with others who
are not democratic. They must learn about the wmfeaeparated and distributed
powers, with an attention to an independent judyciith the power to declare
unconstitutional, when warranted the acts of gavemt officials. Democracy also
helps in building a national identity and at theneaime gives citizens the rights and
freedom to adapt and change if the need arisesst BMamocracies in the world help
to create and preserve an identity, and citizerthese countries are used to having
this identity. In fact this question of identityaw a topical issue in 2003, when Malta
was voting in referenda to join the EU, because-sgeptics argued that by joining a
union of different countries one tends to forfeiets identity. At the same time it is
difficult to imagine how a society can maintain tsame identity with all the
movements of citizens, globalisation, and the viegworld is evolving.

Heater (1999) affirms that this movement in favofinationality and identity
goes back two hundred years when “citizenship wasissertion of freedom from
arbitrary power, and usually intimately bound uphwpatriotism” (p.95). And further
states that, “modern citizenship became a cohgratkage containing rights, duties
and a sense of tradition, community and identify99). Heater (p.103) argues that
the emphasis on identity is felt “if a country idtarally homogeneous”.

Williams (2003) questions to what extent liberambcracy accommodates
particular identities, and to what extent must tiegus, instead, on inculcating a
shared identity of democratic citizenship. Willenf2003) casts doubts on the
implicit premise that meaningful citizenship andldé constitutional order must be
grounded in a shared identity among citizens. @ladlenges the idea that we should
understand citizenship in terms of allegiance ttage moral commitments, and the
function of democratic education as the inculcatbthese commitments.

Williams (2003) further proposes instead that beeawe see “a model of
citizenship as shared identity, we should move tdwan idea of citizenship as
membership in a community of shared fate. [Thimewnity] of shared fate can
yield a pragmatic conception of citizenship that fised from the pernicious
tendencies that are inherent to notions of citihgnas identity” (p.209). Modern
multicultural societies are made up of people cgmiom different cultures who
cultivate most of their culture as part of theiendity, but at the same time they also
forfeit some of that identity especially when itnoes to values to belong to the
dominant culture where they are residing and onleevaystem. Contemporary
democratic theory begins from the supposition thaaningful democratic citizenship
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requires citizens that share a subjective sensmerhbership in a single political
community (Kymlicka & Norman 1995).

One understands the commitment of writers wharafavour of the theory of
citizenship for national identity, because it refés values such as loyalty, but at the
same time societies in the world are becoming shiicaliural that one cannot think
only about one identity but rather in terms of anoaunity of shared fate. Carens
(2000) affirms that “to belong to a political comnity is tofeelthat one belongs, to
be connected to it through one’s sense of emotiattathments, identification and
loyalty” (p.116). One should understand what ome'sponsibilities are and work to
fulfil these responsibilities. And Williams (2003rgues, “there must be some
substance (such as culture and values) that bihdm ttogether in order that
individuals should have a reason to identify wvitirs political community rather than
any of the other communities in the world” (p.210}urthermore, media and
information technology have reduced the globe te wmole, and created, Heater
(1999) argues “a feeling of universal identity atite acceptance of universal
morality” (p.137). Citizens in a country feel cagpolitan, since they travel the globe
and they feel at home in a number of countriesenTihere are global issues, such as,
man’s impact on the environment, that have createdw sense of what Heater calls
“ecological interdependence” and “humankind’s stelship of the planet” (p.137).

Having presented this debate, one must emphageae the importance of
citizenship education. Macedo (1995) argues thiagral citizens do not come into
existence naturally” (p226). It is important to gmasise the importance and need, as
was pointed out above, of having a critical massitzens with appropriate moral
commitments and affective attachments, and thisaabe left to chance. Macedo
(1995), Callan (1997) and Feinberg (1998) argué dhjaist regime must not merely
adapt itself to its citizens, but must conscioustpuld citizens who share a
sufficiently cohesive political identity. Now, ‘tanould’, for some, might be
questionable ethically, and others might ask i tisi one of the aims and roles of
education. This study affirms that ‘mould’ sholblel taken in a positive connotation,
presenting curricula compiled democratically, an@aw from any form of
indoctrination. Macedo (1995) points out that

“[t]he civic health of liberal democracies depemdd simply on a clear division of
spheres but on a deeper convergence of public anate values: a convergence of
individual conscience and the public good powegnbugh to ensure the political
supremacy of public values and institutions agasostpeting imperatives” (p.33).

Macedo continues, “a liberal polity must not restdversity, but orshared
political commitments weighty enough to overridempeting values (p.146).
Culture shapes ideas and values, or these mighiseiees arise from a particular
culture. It might also be both ways. Although ceknowledges diversity, one
should also look for common ideas and values ayisiom different cultures that
unify society.

For this reason citizenship education should airddvelop skills, capacities
and virtues on which a healthy liberal democracyetels. Of special importance is
the development of a capacity for critical refleation matters of public concern, and
individuals must be able to judge whether or ndilicufficials are acting justly and
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in the public interest. Those in favour of citisbip as identity, Williams (2003)
states, “might argue that the price [of choosing theory over that of ‘shared fate’] is
worth paying if inculcating citizen identity yieldthe promised fruits: a loyal
citizenry, ready to make sacrifices for fellow zn#ns, and stable democracy” (p.223).
Having said that Williams argues “globalisation Ipudpart those spheres of human
activity whose boundaries have coincided with therfaries of the nation state. The
increasing dynamism of population flows mean thatifgaries of political and
cultural identity are no longer exclusive and siagu(p223).

Williams (2003: 229-30) moves on to propose azeitship of shared fate,
because we find ourselves in webs of relationshiih wther human beings that
profoundly shape our lives. There are so many wagpecially through the media
where we are continuously influenced by differemdrms and values. One
acknowledges the fact that this is an automaticgs® that cannot be halted. It would
be detrimental to try to ignore any changes thauparound us and seek to remain
loyal to an identity that definitely includes negatelements and which at the same
time could be improved in the process of continuchenge, whether on an individual
or national level. An example from the Maltese teah might be that of people
working in the tourism industry who come in contagth people coming from
different cultures and who are undoubtedly infllehcthrough observing and
interacting with other ways of life, norms and \esu

One may also argue that in the concept of promatimgtional identity there
is nothing that actually leads to a shared cultigdahtity or heritage and which in
reality links human beings in bonds of interdepemmgeand mutual accountability.
This is especially the case when referring to theng generations. It appears that
since the younger generations have been born imetesc that are relatively
prosperous, they cannot understand what the sacieties went through to safeguard
the rights and prosperity that they possess today.

At the same time, one may argue that for a codikeyMalta, with a history

of colonialism and different dominations, it isllstiery early and more challenging
(Independence 1964, British Forces left the Isla8d9) to develop such a sentiment
of a strong national identity and real respongibai of citizens in society. It may in
fact take much longer to evolve. Indeed, altfioane should attempt to safeguard a
national identity, which is always automaticallyadiging, one should not put aside
the fact that it might be more beneficial to foll@avxcommunity of shared fate, after
analysing the implications of such a stand. Wifiga (2003) lists a number of
advantages for this new type of citizenship, namely

“it does not presuppose that any particular comntyins the privileged or
exclusive site of citizenship” (p.232)

“Although the idea of citizenship of shared fateiititly affirms a specific set
of citizen virtues, it does not require that weuing into the content of an
individual’'s identity or the commitment of her coience to know whether or
not she is capable of good citizenship [...] Citizehsuld see themselves as
participants in a project of cooperation that indks others who are different
and distant from them” (p.233).
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“The idea of citizenship as shared fate does negyppose that all individuals’ and
groups’ understandings of their place in a comnyuaftshared fate need to be the
same as those of all other. [...] [Ijndividuals idgnwith the community in some
way, it does not require that they identify in gzame way” (p233).

These considerations on the various advantagebegshave rightfully been
called, are appropriate since there is no oneivelgtprosperous country in Europe or
in the world, that is not experiencing an influxlegal (from other European member
states) or illegal immigrants (from Third World Guties), that ask to be integrated
and become part of that same society. Most pdlitezders consider this movement
as a financial problem. However they are urgedawsider this also as a far more
serious challenge, that of integration, and thatositinuous change in society.

All individuals should rightfully learn about thegivil and political rights, and
that these rights are the product of strugglesasdexperiments and more struggles.
They should learn about the structure and proces$iseoinstitutions of government,
about the mechanics of political participationhe form of voting, lobbying, peaceful
demonstration, petitions, and grassroots organisirtdeater (1999) traces these
struggles from antiquity to modern times, with emgbk of the American and French
Declarations in the eighteenth-century and in tkeentieth-century, the UN
International Bill of Rights. Heater further emgis®s that “a citizen, however, owes
duties as well as enjoying rights; and we musnkhglobally™”. And further down
guotes an Australian Cabinet minister Gareth Evems in the 1980s “articulated the
idea of ‘good international citizenship’ as ‘an mise in enlightened self-interest™
(p.-138) instead of plain egoism.

Children should particularly be encouraged to tgvea sense of political
agency, to understand themselves as contributimmntongoing story of democratic
self-rule with other people of different culturaidareligious background, who form
part of the society they live in and that they aftde to work on projects of
cooperation aimed at prompting shared ends. Heeecould mention the role of
individual or group community work or projects thgive students the feeling of
working on one’s own, and with others, and for atieand for others. In this way
one would be integrating the individual with theroaunitarian feeling, with a feeling
of sharing and giving rather than only receiving.

Williams (2003) concludes that it is important ‘taghlight the connections
between local diversity and shared national instins of self-rule, and self-
protection, though not to the exclusion of loc&gional, global and trans-national
institutions. [...] Ideally children will emerge fronthis process with common
knowledge and realised capacities that will endbém to act together as citizens”
(p.241).

Reflections and Conclusions

A number of reflections arise as a result of #xploration. A key reflection
of the concepts of ‘democracy’ and ‘citizenship’tisat there is a great need for
continuous reflection on these concepts. Researchis field should be seen as
ongoing rather than as a finite issue. The moeedmives into the subject, the more
one understands that there cannot be one defirafiamy concept over time, and that
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there are theorists who are redefining conceptscaming up with new ideas and
studies that update already existing work with egrgorary situations.

Evans (1998) emphasises the need for ‘future-@neducation. The
responsibility lies on those who are formulatingrimula, here with special reference
to democratic citizenship. Evans asks, what ddvawxes to do to live in a world of

“manufactured uncertainty’. We must constantlye usformation to engage with
the world and we have to deal with the flood obmnfiation and views with which we
are daily bombarded. In particular, more critiealgagement with science and
technology is needed” (p.130)

Evans (1998) also argues in favour of a transfaumanot reproductive type
of education. The role of education should be lateaels “to develop educated
attributes. These incorporate core skills, keylskind transferable skills” (p.130).
And Evans continues, “being useful and being vii@re important — but the
overriding aim of education must be to produce @etp consisting as far as possible
of persons who have independence of mind and weonarally free. The health and
long-term preservation of the democratic statesjgethdent on its members” (p.135).

It is important that students learn about theohisal and theoretical content of
the origins of direct democracy in antiquity, armbat the present day representative
democracy, but they should also learn and trulyewstdnd what their responsibility
as democratic citizens is, not only in elections &lyear round. The Crick Report
(1998) suggests political literacy as one of thedamental skills to help students
learn about effective participation and how to mtailemselves effective in public life
through knowledge, skills and values. Crick (20f20jher defines the term ‘political
literacy’ as “a compound of knowledge, skills artitades, to be developed together,
each one conditioning the other [...] a practicalamsthnding of concepts drawn from
everyday life and language” (p.61). With respecpolitical literacy, Osler (2000)
argues that students require “an appropriate pegabased on active participation
and active learning” (p13).

The challenge lies, as has been quoted aboveaahing students to become
democratic citizens. One of the issues that caraken as an example is to question
whether in a democracy citizens should be freedt® wr not to vote in national
elections or for elections for the European pariatn An interesting emerging
debate could evolve around the question whethigeas should be free to vote or not
for a European Constitution, in view of the facatthhis study has emphasised the
importance of the role of the constitution in a denmacy. This research is in
agreement with the statement that every right eswrai duty with it and the duty here
is to safeguard popular sovereignty, especiallyrwbee knows that decisions will
always need to be taken, and that they will alwaffect the citizens directly or
indirectly whether one votes or not. If citizerss ribt take up their duty to vote, they
are forfeiting their responsibility in upholding maar sovereignty as has already been
argued.

One might argue that there are more ways of shovwdisgpproval to

government policies than adopting a laissez-faitéude including deciding not to
exercise the right to vote, that will get no ongwnere. Kerr (2003) while listing the
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Key Challengesfor Citizenship and commenting about the *“transformative
challenge”, points out that the challenge heravsfold: “to understand our roles and
responsibilities as citizens in a modern democsdety, but also to think about the
consequences of our actions” (p.8). In this redarains (1998) points out that

“[o]nly education which develops citizenship andmgeetence in their maximal
senses, and promotes favourable conditions for gractice, will ensure empowered
and participatory communities able both to suppibie successful pursuit of
individual projects and to play their part in thecisl and political processes which
will shape the socio-economic scenarios of ther&it(p.135).

Therefore, in line with the debate about the cpteef ‘democracy’ and
‘citizenship’, particularly where countries or sof®could seek to mould students
through education for citizenship, whether towardgonal identity or a community
of shared fate, one may again refer to the CrighdRg1998) which argues that in
developing a national identity, there are new opputies to develop a more rounded
curriculum, where questions of identity and cultwi@velopment are balanced with a
knowledge and understanding of human rights ancodeatic practice. While one
should work hard to create and safeguard a cosntigtional identity, students
should also be increasingly prepared to accepdea of a community of shared fate
since there are many influencing agents that enpdndsversity in our evolving
societies. In this way citizens would be urgetbtik for unity in diversity.

References
Beck, U. (2000What is Globalisation2ondon: Polity Press

Callan, E. (1997)Creating Citizens: Political Education and Libefaemocracy
Oxford: Oxford University Press

Carens, J. (2000) ‘Multiple Political Membershipygdlapping National Identities
and Dimensions of Citizenship’, fDulture, Citizenship and Community: A
Contextual Exploration of Justice as Evenhandedr@strd: Oxford
University Press

Crick, B. (1998)Education for Citizenship and the Teaching of Demmog in
SchoolsFinal report of the advisory group on citizenshipndon: QCA

Crick, B. (2000)Essays on Citizenshlpndon: Continuum

Davies, L. (1999) ‘Comparing definitions of demazyan education’ ifCompare 29
(2), 127-40

Evans, K. M. (1998f%haping Futures: Learning for Competence and Gishe
Aldershot England: Ashgate

Feinberg, W. (1998Common Schools/Uncommon ldentities: National Usuitgt
Cultural DifferencesNew Haven: Yale University Press

Giddens, A. (1998The Third Way: The Renewal of Social Demociamydon:

© Publications Committee, Faculty of Education, 200



78 Journal of Maltese Education Research Vol: 2006

Polity Press
Heater, D. (1999What is Citizenship€ambridge: Polity Press

Huntington, S. P. (199Ihe Third Wave: Democratisation in the Late Twathti
CenturyNorman: University of Oklahoma Press

Kerr, D. (2003) ‘Citizenship Education in EnglandeTMaking of a New Subject’
http://www.sowf-onlinejournal.de/2003-2/england_ridetm

Kymlicka, W. (1995Multicultural CitizenshipOxford: Oxford University Press

Kymlicka, W & Norman, W (1995) ‘Return of the Ciéim: A Survey of Recent Work
On Citizenship Theory’ in Beiner, R. (EdDheorising Citizenshiglbany:
State University of New York Press

Macedo, S. (1995) ‘Multiculturalism for the Relig® Right? Defending Liberal
Civic Education’ inJournal of Philosophy of EducatipB9 (2), (1995), 226

Melling, D. (1987)Understanding Plat®xford: Oxford University Press.
Osler, A. (Ed.) (2000Fitizenship and Democracy in SchoblK. Trenthan Books

Patrick, J. J. (2000) ‘Concepts at the Core of Btlan for Democratic Citizenship’
http://civnet.org/journal/demo.citizen.l.htm

Plattner, M. F. (1998) ‘Liberalism and DemocraayHoreign Affairs77
(March/April 1998): 171-180

Schwartz, H. (1993) ‘The New East European Congiital Courts’ | A. E. Dick
Howard (Ed.) Constitution Making in Eastern EurofBaltimore: The John
Hopkins University Press

Williams, M. (2003) ‘Citizenship as Identity, Cignship as Shared Fate and
Functions of a Multicultural Education’ in McDoungh, K. & Feinberg, W.
(Eds.) (2003Education and Citizenship in Liberal Democratic &tiesNew
York: Oxford University Press (208-247)

© Publications Committee, Faculty of Education, 200



