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Key Findings

The six most important overall findings from the case
study schools were as follows:

1

Each of the 12 schools demonstrated that
their success in improving student academic
engagement in schools was due to the synergy
of the special initiatives they undertook. These
initiatives were directly contributing to the
successful implementation of the school plan.

Achieving such synergy is dependent on
insightful and effective school leadership
working to a distributed leadership model.

NAPLAN has made a major impact on improving
engagement in these schools by drawing
attention to the need to monitor and review
student performance and work within evidenced
base practice.

The National Partnership program has also had a
major impact, assisting these schools to improve

All successful schools have used a whole of
school data management approach to improve
student performance in literacy, numeracy and
productive behaviours and implemented effective
case management practices to monitor the
learning trajectories of students. The school
response has been inclusive, proactive and
focused on preventative measures, thus creating
a safety net for students to ensure they were not
overlooked by teachers.

There have been common practices in all
successful schools across the areas of:

o leadership

o learning culture

o curriculum and pedagogy
o management of resources
o community partnerships

o collegial professional learning
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1.1 Student Academic Engagement

What is Student Academic Engagement?

Student academic engagement is a concept that includes
aspects of students’ attention, motivation and effort in
learning, along with aspects of teachers’ encouragement
and support for student participation and confidence
in learning. Early research by Newman, Wellage and
Lamborn (1992) defined engagement primarily as
the student’s psychological investment in academic
work and equated this with the effort that students
directed towards their work. In a similar vein Corno and
Mandinach (2004) viewed academic engagement as being
more of a disposition than a set of specific behaviours.
Reeve (2006), drawing on the research of Fredricks,
Blumenfield and Paris (2004) and of Furrer and Skinner
(2003) identified the student elements of engagement as
comprising a student’s behavioural intensity, emotional
quality and personal investment in their involvement in
a lesson. In Reeve’'s model engagement is expressed in
a student showing attention, effort and persistence.

Links to Teacher Quality

Links to School Leadership

Research has also made links between student
achievement and factors supporting school change.
For example, Alpern (2008) reported that leadership,
data-driven decision making, a strong school community
belief in the capacity to change, and high quality teachers
made the greatest difference in high performing schools.
Similarly, Bryk (2010) found that the key features of
schools that were essential to advancing student
achievement were a coherent instructional guidance
system, the professional capacity of teachers, strong
parent-community-school links, a student-centered
learning climate and a strong leadership culture able to
drive change. A link between school engagement and
improved academic achievement was also made by Kirby
and DiPaola (2011) who found that, given the features
of schools as outlined above, students are more likely
to be engaged in their school environment and learning,
and more likely to achieve at higher levels, regardless
of the individual student’s socio-economic status or the
socio-economic context of the school community.



1.2 Purpose of the Mapping Project

The Research and Mapping for MCEECDYA Project:
Student Academic Engagement project was designed
to examine the characteristics of low ICSEA schools
that were identified as making a difference to student
academic achievement, and to identify the key drivers
and characteristics of successful models of practice for
increasing and maintaining student engagement. The
study was to provide overall key findings from the case
study schools.

Project Goal

The project goal was to consider key drivers and
characteristics of sustainable models of practice in
successful low ICSEA schools that are related to:

o current national policies

o monitoring and planning

o literacy and numeracy

o ‘atrisk’ case management
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Interviews were conducted by telephone and lasted fo
Information about the project and the seven questic
emailed to each of the nominees beforehand (Append
was collated from Departmental websites.

Case Study School Selection

For the purposes of reporting, schools were classi
nominated schools (n=73), visited schools (h= 25) and

A series of research processes were adopted fortheid.. ... ___._.. .. __.____. _
12 schools for inclusion as case studies in the final report. The processes were:

School Nomination

A request was made to each jurisdiction/state/territory to draw on system
level data to nominate four to six primary and secondary schools that met the
following criteria:

a. below average ICSERA, of between 900 and 1000.

b. a higher than expected academic performance as measured by
NAPLAN or other measures of literacy and numeracy, indicating a
high level of student engagement, and also =~ din~ ~obhanls cbhnen
students in their earliest years, boys, LBOT
had been successful.

This process generated 73 schools nominated by all |

|dentification of schools to be visited
A mapping exercise was conducted to review the
nominated schools with information collated from sc¢
School website using the following criteria:

a. jurisdiction and sector

b. NAPLAN scores

c. attendance data

d. ICSER score

e. LBOTE proportion

f.  proportion of Aboriginal students

school type and size
h. school location

i. case management processes.

This process identified 25 potential case study scho
visit. This selection was designed to achieve a nation;
mix of schools, while avoiding duplication of cases an
ways to support student academic engagement.
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Discussion with senior officers about the support given
across systems to help schools to achieve targets also
indicated that operational responses to the issues of
student academic engagement were managed through
these three areas of student attendance, performance
and quality of learning.

For attendance, retention and school completion, targets
have been typically managed through a three-tiered
system where state departments have set enrolment and
retention targets that are then negotiated and monitored
at school level. Schools are expected to closely monitor
students considered to be at risk of disengaging from
school. Principals have been encouraged to work with
teachers to set goals for students at risk and to monitor
their attendance more closely. In some states and
territories student data have been stored and accessed
centrally through a system-wide data management
system, and some departments have notified schools of
the students who are considered to be at risk. Education
departments have also been proactive in providing
schools with information about the strategies they
might adopt to address persistent problems associated
with attendance.

Targets for student performance are reflected in
an emphasis on literacy and numeracy achievement
within schools and system wide, using the NAPLAN
achievement indicator and other state and school-based
measures. Quality of learning targets were linked to
improvements in the quality of teaching and school
leadership. There was a strong commitment to the use
of strategies that support continuous improvement and
encourage a whole of school approach to improved
achievement outcomes and quality of learning for
students. Centralised and regionalised programs have
provided targeted professional learning support for
teachers and principals. Additional specialised curriculum
support staff for literacy or numeracy had been provided
to high need schools, while professional development
programs have focused on improving teacher capacity to
use more student-centred and adaptive pedagogies.

State policies and reporting requirements were typically
reported through the School Improvement Plan, which
is often a mandated requirement. Examples of the type
of data collected in the areas of attendance, student
performance and quality of learning included:

Fe
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was mandatory.

For student performance:

o for literacy and numeracy: particularly
NAPLAN, and at school level other
measures, especially PAT Maths/PAT
Reading

o A-E assessments of student performance
across a range of subject areas

o preschool developmental assessments (e.g.
PIPS, kindergarten developmental checks)

o Aboriginal student progress data.

Mandated reporting was in place for literacy and
numeracy, including NAPLAN, early screening/
developmental checks and first year of compulsory
schooling data (e.g. PIPS).

Data broadly related to the quality of learning
environments in schools have reflected:

o the school environment

o leadership

o teacher pedagogy

o student well-being and behavioural data
— including data on suspensions and
expulsions

o student satisfaction surveys

o parent surveys

o ESL performance levels

o the percentage of ECE trained teachers

o early years learning framework.
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Mandatory reporting includes data related to the
implementation of the Early Years Learning Framework
(EYLF), student satisfaction survey data and parent
surveys, although the amount of mandatory reporting
varied among states and ranged from a single item to
an extensive list of items.

Education departments have attempted to link reporting
to their pedagogic framework, and at least one
department was developing a new set of rubrics for
schools to report data on complex activities, such as
pedagogy and quality of teaching.

In general the senior officers indicated that the support
and reporting requirements for schools have had a
positive impact on student participation and learning in
schools in each state and territory. The officers were
optimistic and believed that schools were now more
accountable for student needs. Comments from the
Officers suggested that the new initiatives and reporting
requirements have resulted in the following changes:

o Schools have adopted more student-
centered approaches to teaching and
learning.

o Literacy and numeracy learning have
become a priority.

o Learning frameworks and teaching
pedagogy have become more focused on
learning processes. There is a stronger
emphasis on how learning occurs and
the need for metacognitive processes in
learning.

o Students have been given more access
to flexible learning options. There is a
stronger emphasis on individual goals for
learning and pathways beyond school.

o Thereis an improved emphasis on student
well-being with a greater recognition
of young people’s wants and needs and
improved frameworks for student behaviour
management.

o There is greater recognition of the
importance of the cultural needs of
Aboriginal students in schools.

o Teacher quality has improved through
greater use of more adaptive pedagogies.

o Teachers have become more data
literate and more focused on capability
development.

o

Teacher professional learning is more
focused on shared processes.

School leadership and decision making
processes in schools have improved through
the use of data and reporting and school
improvement planning.

Greater attention is being given to critical
stages of schooling, e.g. early years and
Year 10, and there is a strong emphasis on
students gaining pre-employment skills prior
to leaving school.

Officers’ suggestions for further improvements to
schooling focused on the need for:

o

further improvements in teacher capacity
and school leadership

the development of a more comprehensive
definition of student academic engagement
that went beyond the parameters of
attendance and achievement and could be
used to focus attention on what teachers
and school leaders can do to promote
student interest, cognitive curiosity,
persistence in learning. and well-being

an increased emphasis on case management
and evidence-based processes, beginning
with more accurate assessments of student
learning needs to assist teachers to use
targeted teaching strategies to enhance
learning

greater flexibility of school hours to create
more attendance options for students, for
example, evening classes for secondary
students

strategies that help schools to develop
closer links with their communities, to
better address the diverse needs and
learning pathways of students, and to
improve student attendance

more sustained support for schools through
long-term initiatives in schools and systems,
as funding for two years or less did not
allow enough time to make substantial
changes in schools.
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3.4 Sustainability

Successful schools have used external resources to build
the capacity and quality of their teachers and leaders, and
have embedded the initiatives within school practices.
The case studies indicate that continued external funding
to sustain the initiatives necessary to support the
changes in student academic engagement is unlikely.
Therefore it is critical for schools to find mechanisms
to embed the changes within the capacity of staff and
leaders to sustain the improved learning outcomes.

The research team holds some concerns about the
capacity of schools to fully maintain the integrity of
the initiatives over a period time. This poses a series
of challenges for the schools. The first is the natural
staff and leadership turnover and subsequent loss
of commitment and the new knowledges that have
developed with the support of external funding and
expertise. The second is the uncertainty of the availability
of external funding with changes in jurisdictional and
national funding sources, and in their capacity to support
the necessary initiatives. The third is the changing nature
of challenges in low ICSERA schools that occur through
changes in community needs and contexts. Schools suc
as these need ongoing and sustained support to addre:
the natural cycles of change.
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his study examined a sample of low ICSERA schools
om across Australia. It was conducted just three years
‘ter the Commonwealth Government established
s 'Education Revolution” for Australian schools and
stablished the Smarter Schools National Partnerships
sform agenda. A review of the targets and initiatives that
ave been instituted by State and Territory Departments
* Education was also undertaken to provide the broader
»ntextual framework for the study. State and Territory
epartments all require schools to monitor and report on
spects of student attendance, student performance and
Jality of schooling in line with the national agenda.

1is study of the 12 low ICSERA schools from all Australian
risdictions has provided examples of the response of
‘hools to the new government agenda. The case study
hools have all aligned school processes and targets
ith the new national goals. They have used a synergy
f strategies through a whole of school approach to
Jpact positively on outcomes for students. A case
ianagement approach has built a school culture based
1 the belief that all students could achieve and improve
1eir behaviour and learning. This school culture reflected
xtensive use of data and shared information, and the
ionitoring of student learning trajectories has ensured
1at teachers are very aware when any one student
nderperforms.
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Key Findings

The six most important overall findings from the case
study schools were as follows:

1

Each of the 12 schools demonstrated that
their success in improving student academic
engagement in schools was due to the synergy
of the special initiatives they undertook. These
initiatives were directly contributing to the
successful implementation of the school plan.

Achieving such synergy is dependent on
insightful and effective school leadership
working to a distributed leadership model.

NAPLAN has made a major impact on improving
engagement in these schools by drawing
attention to the need to monitor and review
student performance and work within evidenced
base practice.

The National Partnership program has also had a
major impact, assisting these schools to improve

All successful schools have used a whole of
school data management approach to improve
student performance in literacy, numeracy and
productive behaviours and implemented effective
case management practices to monitor the
learning trajectories of students. The school
response has been inclusive, proactive and
focused on preventative measures, thus creating
a safety net for students to ensure they were not
overlooked by teachers.

There have been common practices in all
successful schools across the areas of:

o leadership

o learning culture

o curriculum and pedagogy
o management of resources
o community partnerships

o collegial professional learning
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10 students, in which they considered the alignment
of their aspirations, academic record, interests, and
opportunities available within the community.

Whole-School PL

There was a strong emphasis in the school on collegial PL
— for example to ensure that all staff had the necessary
skills and confidence to participate in the complex digital
data storage underpinning the feedback culture within
the school. The ICT PL for staff was predominantly
done onsite, with team and individual help targeted to
the specific needs of the various teams. Leaders in the
ICT and assessment portfolios within the school had
opportunities for more specialised PL at system and
district seminars. Online support was a critical element
of the whole-school program for teachers.

Retention of Senior Students

Providing curriculum and specialist teaching for the
small number of students who remained at the school
for Year 11 was a challenge within the staffing formula.
Extended English and Mathematics and Science for
Year 11 were built into current staffing resources,
but resources for teaching any other subjects at Year
11 level were limited. However, access to real-time
online teaching through ICT provided students with
a range of subjects at the appropriate level. And
the new Trade and Training Centre used technology
appropriate to training for Certificate lll and IV in
several trades.

Summary of Evidence from
Case Study 1 Against Project Goals

1. Monitoring and planning

The school used the following data sources for monitoring
and planning:

o attendance, retention and destination data
o school performance report for 2010
o NAPLAN Years 3,5, 7 and 9

o student retention data and school tracking
data for Year 10 students who left for other
learning opportunities

o Kinder Check data

o attendance data

o behaviour management data
o student attitudes to school
o parent opinion survey

o staff opinion survey

2. Literacy and numeracy

A senior leadership position for a full time literacy
pedagogy leader was created to co-ordinate a whole
of school literacy culture.

3. ‘At risk’ case management

Case management was evidenced at the teacher/
student level, academic team level and the whole-
school level. Leadership roles to support management
at whole-school level included portfolio positions for
student engagement, special needs, high level needs,
and behaviour management. Responsibilities within
these portfolio positions included managing a whole-
school, evidence-based approach, and mentoring staff
in appropriate case management approaches.

PL and performance management strategies ensured
ongoing critical reflection on identification, management
a
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4. Leadership

The school’s strategic plan places the student at the
centre of the learning. A distributed leadership model,
with a clearly articulated focus on student learning and
welfare, was established.

5. Evidence-based practices relating to policies

The feedback culture for high performance involved
sophisticated use of school-wide data on students to
target students’ individual learning needs. Staff drew
on school-wide data to allow students, parents and
themselves to make evidence-based decisions about
students’ learning behaviours. Students were encouraged
to take responsibility for decisions about their learning
pathways.

6. Whole-school approaches

The whole-school focus on developing a best-practice
literacy culture was articulated in the School Plan
and within a feedback culture. The whole-community
approach to learning was acknowledged as the vehicle
through which this outcome could be achieved, providing
the basis for embedding the School Plan within the
broader needs of the community. The school and
community learning culture provided feedback for
teaching and learning from:

o teacher to teacher
o teacher to student
o student to student
o student to teacher

o parent to school

7. Home/school/community

The strategic development of a sophisticated suite of
partnerships within the educational, business, parent and
professional community connected the school into an
engaged and informed professional learning community.
(A list of elements of the extended professional learning
community are provided in Engagement Initiative number

8. Resources

The school leadership team identified the need for
information and strategies to support:

o summative practices

o diagnostic assessment of literacy and
numeracy for students in secondary school

o sophisticated ICT pedagogical practices,
especially for working with senior students

o working within cross-curricular and cross-
year groupings

o developing a young adult learning
environment for the senior students

o better identification and referral for
productive and unproductive behaviours

9. Academic performance measures to
be developed and made available

Valid and reliable diagnostic measures were needed
for literacy and numeracy. attendance and retention,
destination data, higher order learning, and critical
thinking. These instruments were particularly required
for measuring and monitoring academic achievement
of secondary students.

10. Tools to monitor student

engagement changes over time

Comprehensive, individualized case-management
practices allowed staff to make evidence-based decisions
in monitoring academic engagement, vocational and
aspiration alignment, and behaviour of each student.
The open and comprehensive nature of the case study
management, combined with the reqular, cyclical nature
of diagnostic assessment practices across the school,
maximized the staff’s identification and management
of students ‘at risk’.




























7. Links between home, school and community

The school has developed strong community networks
with local agencies, which have provided support for
students seeking employment before completing Year
12. Liaisons with neighbouring schools and a TAFE
institution have extended study options for students, such
as a combined higher school certificate and vocational
training options. Targeted support has been given to
students deemed at risk of becoming disengaged and
for transition to work is provided in some cases.

8. Resources

Although school resources have been limited, local
community agency funding has provided much-needed
literacy coaching support to the school. Support for
numeracy and some study options for Year 12 students
have been accessed online. The school laptop program,
implemented to improve the ICT capacity of school, has
been achieved at the expense of reducing the number
of teaching staff.

9. Academic performance measures to be developed
and

made available

The teaching staff have endeavoured to improve measures
for tracking students’ literacy and numeracy from the
commencement of secondary schooling. However, more
teacher-friendly diagnostic tools that link assessment to
teaching strategies are needed.

10. Tools to monitor student engagement

The school has used various data to monitor student
progress, especially in the core areas of literacy and
numeracy (see Engagement Initiative number 5). Student
absenteeism is monitored, and welfare support is provided
to students when needed. Senior students are given
guidance to plan their destination after school.

11. Professional Learning for

teachers and school leaders

Although considerable professional learning for teacher
and leaders underpinned the improvement in student
academic engagement in this school, the leadership
team acknowledged continued training support was
needed by to help improve their work with students in
the areas welfare, youth engagement and transitions
in to work and learning. Staff at the school would
benefit from a supporting youth skills training program.
Likewise, the approach the school had developed for
student learning support would be further improved if
the school leaders and teachers had opportunities to
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12. Sustainability of initiatives

The sustainability of the initiatives implemented by this
school have depended on:

o the development of a student engagement
policy

o the appointment of a senior member of
staff as the Student Welfare Coordinator

o clarity about roles and responsibilities for
learning and welfare

o consistent monitoring of student progress,
attendance and pathways for learning

o individually managed programs for students,
with reflective counselled approaches

o maintenance of subject choices for students
in an isolated community

o teacher professional learning focused on
evidence-based teaching in core areas

Conclusion

Case Study 2 is an example of a school that has
developed a coherent and systematic program of support
to students from the commencement of secondary
schooling through to completion. A student engagement
policy has been implemented to encourage students to
take responsibility for their learning. Targeted support has
been provided for students’ welfare and learning needs.
A key element of the school’s focus on engagement
has been students’ literacy and numeracy. There has
been a strong focus on supporting students when
leaving school. The school has achieved a cultural shift
toward students’ engagement and purpose for learning.
Administrative organization and clarity about the roles
and responsibility of staff for welfare and learning have
created good lines of communication and gooduwill
among staff. The teachers feel they are able to spend
more time on teaching and learning.
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learning and student welfare needs, has been established.
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7. Links between home, school and community

Strong partnerships between the home and school
have been developed through the round table process,
where students lead discussions with their parents
about their achievement, behavior and future goals.
Links to the community have been developed through
a community awareness program and through links to
external agencies to support student wellbeing and
employment opportunities.

8. Resources

The data showed that although this school had improved
student academic engagement, on-going and improved
implementation of the strategies would benefit from
information and strategies to support:

o summative assessment practices

o diagnostic assessment of secondary literacy
and numeracy across the discipline subject
areas

o strategies to improve comprehension
literacy and numeracy through the discipline
content areas

o strategies to promote the development of
student higher order thinking processes

o improved strategies to support the
identification and referral of students
demonstrating positive and negative
behaviors

9. Academic performance measures to

be developed and made available

The school needs access to valid and diagnostic measures
for literacy and numeracy that can be used to support
differentiated pedagogical approaches across the
discipline-specific teaching areas. Instruments to support
analysis of higher order thinking and meta-cognition are
also needed to help teachers plan and implement more
targeted teaching interventions.

10. Tools to monitor student

engagement changes over time

The school has developed school-wide case management
practice for all students. Staff have reqularly reviewed
data to help them make evidence-based decisions
about students’ academic advancement, behavior
management, and learning plans and goals beyond
schooling. Information has been shared across staff
areas through the school data base. The cycles of review
of data, combined with the focus on achievement and
behavior and personalized goal setting, have ensured that
every student has a profile within the school community.
And these processes have assisted in the identification
and management of students at risk.

11. Professional Learning required for

teachers and school leaders

To continue the school vision for empowering students,
further development for current and new staff is needed
in the areas of:

o summative assessment practices that are
focused on supporting learning processes

o skills in differentiated teaching

o literacy and numeracy assessment and
teaching strategies across the secondary
school curriculum

o strategies that support the development of
higher order thinking processes

o strategies that help teachers to maintain
a balance between positive and negative
referrals for behavior

o strategies for use in teacher professional
learning to support the implementation of
effective peer-mediated observation and
feedback processes
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12. Sustainability of initiatives

The key factors impacting on the sustainability of
initiatives undertaken to improve school culture for
learning are:

o the whole-school focus on the vision
to empower students through improved
behavior and learning

o the distributed leadership culture that
has ensured a comprehensive school
management plan for learning and behavior
across the whole school

o teachers capacity to form partnerships with
students and make them the focus of the
learning process.

o the improved information for students
about their learning, behavior and PLPs,
which has enabled them to share their
learning. behavior and future goals with
parents.

o the extensive use of ICT for data
management to provide teacher with
immediate access to data and to support
teachers’ use of data across the school

o the regular cycle of monitoring at individua
and whole-class levels

Conclusion

This is a case study of a secondary school that has sought
to develop a culture to create empowered students. The
focus on partnerships with students, and the shared use
of data between teachers, students and parents, have
revitalised the school community in the relatively short
period of three years. Extensive mapping of student
progress, the use of ICT to support access to data, and
the focus on evidence-led learning and teaching for all
students have been essential elements of this program
of change. Teacher professional learning support, with
a focus on high-yield teaching processes, has also been
an important element of the school improvement plan.
However, the school reports a need for more support to
help teachers develop deeper links between assessment
and targeted teaching, such as diagnostic assessments of
students and more targeted intervention strategies.
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9. Academic performance measures to
be developed and made available

The school was not engaged in developing any academic
performance measures.

10. Tools to monitor student

engagement changes over time

The school’s five-year completion report showed
performance over this time span.

11. Professional Learning required for

teachers and school leaders

Professional learning was targeted to the school’s
initiatives, such as with whole-school training in the new
BMS system, which was staggered over three years to
ensure all staff would be trained within budget.

12. Sustainability of initiatives

This school had an admirable record of sustainable
innovations, secured by careful monitoring, reviewing
and alignment to the school plan. The regular funding
submissions also helped as has had the distributed
leadership model and staff culture.

Conclusion

Case study school No.5 implemented a large number of
initiatives to achieve high engagement for a school with
its demographics. UJhat stood out was the synergistic
way in which the initiatives aligned to and implemented
the school plan. The factors that enabled this to happen
were: the appointment of innovative and collaborative
school principals, the school’s initiative to seek innovative
and committed teachers who especially cared about
their students, the distributed school leadership style,
the constant monitoring and reviewing of performance
data, and effective grant submission.
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Conclusion

Case Study School 8 appeared to be a successful scho
that had taken a proactive approach to furthering studet
engagement in learning. Through concentrating on a fe
whole-school programs and embedding them fully, tk
school sought sustainability of approaches despite ar
turnover of staff. Its focus upon the examination of dat
to measure growth reflected its intention to constant
work on improving the outcomes of its students.
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The school population had always had a multi-racial
student intake and been able to accommodate new
students. However, the new African students were more
challenging, with less compliance and more physical
violence in dealing with disputes. This was considered
by staff as the outcome of trauma they had experienced
before coming to Australia. The challenging behavior
manifested as students fighting in classrooms and on
the school grounds, and occasionally mothers fighting
amongst themselves on the school grounds. Most of
the new students enrolled in the school in 2009 were
between Years 3 and 6, with little schooling and little,
if any, English.

Prior to 2010, the principal used a directed leadership
model, with no distributed leadership action. At the
beginning of 2010, the principal appointed two staff
members to take up coordinator positions early in
2011, to broaden the leadership team. The principal
anticipated that the four-yearly review that occurred
midway in 2011 would provide the school with a licence
for change. Throughout 2011, the principal engaged

Approach to engagement

In the past the school had a strong connection with
its community and attempted to maintain contact
with agencies in the immediate environment to garner
support for parents and children. Staff from the school
met every four to six weeks with agencies, such as
Community Police and Maternal and Child Health Care
to share information. And the school aimed to provide
as many different learning experiences for its students
as possible through its connections with these outside
agencies.

The school acknowledged that it would continue to
draw its student intake from the flats, where the current
families were unlikely to move because few had jobs (to
enable them financially to move to a better location); nor
did they have the necessary level of functional English
to enable them to gain employment. The families tended
to remain in their language groups and visit doctors
and dentists who spoke their language. The school
recognised that to make any progress with engaging
children in education, they needed to engage the parents
in helping to provide a foundation for learning.

The synergistic map on the opposite page identifies six
key engagement initiatives and their offshoots.
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