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GENDER_]QUITY : RETROSPECT AND PROSPEC'r., 

WITH. RECOMMENDATIONS FOR THE 

SCHOOL OF EDUCATION 

BRIEF_ FOR THIS REPORT: 

�----- -

My brief is to review the literature and to evaluate the research findings 
with regard to the impact of Gender on Classroom Practices. Secondly to 
formulate�rom these deliberations recommendations to the School of 
Education, especially with regard to the Bachelor of Arts (Education) 
programme. 

THE BROAD CONTEXT OF THl�REPORT: 
{. 

"Levers of Change begin with L.egislation" (Randall, 1987: 206) 
j 

This report is set in the social and legal context of Affirmative Action 
and within a college situation which, in principle, acquiesces to this 
legislation. It is my belief ,that 'the education of girls can only 
effectively be considered within t�e social and legal framework of Equal 
Opportunity and Affirmative Action; �nd as an iutegral part of the growing 
concern for Equity within our education system, with its concomitant 
emphasis on excellence. (Boomer Report 1985). 

(a) �al _ .Qpportun� Le_g_islation: 

The basic assumption underlying this legislation is that "our 
society is based on the belief that everyone should be treated 
equally, but diserimination does occur in finance, employment 
opportunities, job promotion, club membership, education and 
accommodation". (1) 

One. of the major goals of Equality of Opportunity is the removal of 
"blocks" to fulfilling the potential and viability of all 
individuals in the workplace and education. Research here and 
overseas has shown that discrimination does occur in the education 
and employment opportunities of girls. This is often exacerbated 
by further disadvantages on the basis of race, culture, disability, 
giftedness, rurality and socio-economic status. (Beazley Report 
.1984 Chapter 6). 

(b) Affirmative Action: 

An important break-through in the eighties has been the over­
arching legislation with regard to Affirmative Action which is "a 
systematic approach to overcoming not only existing discrimination, 
but the effects of past discrimination in order to achieve equality 
of opportunity for women". (2) 



2 

EQUAL _ __ OPPORTUNITY _AND ____ AFFIRMATIVE ACTION _ _  }N ____ THE_ .. WACAE_: ...... A .... CLIMATE __ FOR 
CHANGE: 

"Pre-requisites for educational and administrative reform include 
political will" (Randall 1987:204) 

There is, in place in the Western Australian College a "whole institution 
approach" to implementing an Equal Opportunity policy, together with a 
time-line for the implementation and annual on-going evaluation of 
progress in Affirmative Action. (3) However Paige Porter (7) (1987:3) 
makes the pertinent point that tertiary institutions need to "go beyond 
the statute books": 

"It is worth mentioning that reports required from tertiary 
institutions all refer to employment primarily and as the Equal 
Opportunity Act is broader than this, the Equal Opportunity 
Commission may wish to review the delivery of educational services 
to students in these institutions at a later date" . 

.... 
It is heartening to note that the Head of the School of Education has 
already shown sensitivity to the gender issue and pre-empted this by 
initiating the current research study. His aim is to formulate 
recommendations with regard to gender inclusive curriculum in education. 
Leadership in Educational change is a vital first step, particularly in 
the area of equity. (Sargent 1981) . 

• 

THE PRINCIPLE OF �ITY ___ AN'D E�CELLENCE 
r '  

There has, in the past, been a tendency to'equate equality with 
mediocrity. (Bantock 1973:216) . 

There is, now, strong Commonwealth support�for the principle of Equity and 
Excellence. Q_ualit�d- Rqyality: (1985) is a key report under which all 
equity issues can be subsumed. There is a,;c1ear vision for the education 
of all children together with a commitment towards achieving the illusive 
goal of equality with quality: -�{ 

"The Commonwealth is the guardian of equity across the nation, and 
should ensure that the quality of a child's schooling is not 
dependent upon living in a particular State or Territo� and that 
all systems and schools share the responsibility for con.tributing 
to the quality of education for all children". (1985:12) 

Fundiru1: 

Together with this visionary commitment, there is the all important 
funding support for projects of National Significance. Since the 
establishment of the Schools Commission in 1973, the Commonwealth has 
provided resources to meet identified deficiencies in schooling, both 
primary and secondary education, particularly in meeting the equity needs 
of disadvantaged students, including girls (1985:12, 22,160) . 

"During t987, some $1, 645 million was allocated to programmes aimed 
at improving the education of girls" (Leder, 1989: 95) 
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reacher Educatipn and on-going Professional Development: 

There is, in this report, a strong emphasis on participative decision­
making by teachers as major contributors "to a quality education for all 
children" with the flexibility, skills and capacity "to change programs 
dependent on changing priorities and demands" (1985:164) . 

At the present time, for example, "of particular importance is the 
changing social and economic role and status of women which is affecting 
both the public and private lives of students and teachers in schools, 
changing traditional authority patterns and demanding a range of 
educational responses". (1985: 21) . 

This has strong implications for the type of teacher required for the 
1990's, na�ly a well-educated participative decision-maker, perceptively 
conscious, ln this context, of changing Equity needs. 

Parent Partic_jpation in School: 
·, 

Writers of the report demonstrate a positive attitude towards oiore active 
participation of parents in th� educative process. A recommendation that 
could develop a vital partnersh�p between home and school to encourage 
excellence and hopefully allevitte any disadvantages "blocking" the 
development of a child's potential in all aspects of her/his development 

In essence, we now, in gender equity, fully recognize "the central 
importance of adults in school communities shaping the ways girls and boys 
become men and women" (Evuns, 1989:74) . 

Measuring Progress - A Need fo� Accountability and Dissemination of 
InfQrmation: 

The Boomer Report states on page 163, "there is a need to investigate 
educationally useful ways in which the Commonwealth and Education 
Authorities can report on achievements over time". This is clearly good 
educational practice, especially when schools are monitoring "equality and 
excellence" in their curricula over a period of years. It also gives 
schools the opportunity to diss�minate such findings in reports; to make 
adjustments to programmes; and to be aware of changing equity needs. 

Paige Porter (1987) advocated the need for Performance Indicators with 
regard to Equal Opportunity in the school situation to be built into 
school development plans. (Reference 7 (1987), Table A, Table B, Table C, 
p33). Likewise, it is important that examples of performance indicators 
should be included and monitored in School of Education development plans 
in relation to student and staff characteristics under the Equal 
Opportunity Act. (See also Randall 1987: 205) 

Implication for Educator� Promoting Change in the Tertiary Se�tor to 
Accommodate Gender Equity: 

"Promoting and managing change is a critical issue in Australia, 
perhaps the only society in the world in which the back lash 
arrives ahead of the reforms" (Randall 1987:204) 
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Particularly as Evans (1989: 74} argues that it is "us - the teachers, 
academics, researchers, policy makers, union officers and administrators" 
- who may be at the root of gender differentiation and sexism in the 
education system, rather than what is taught in the school curriculum. 

As a consequence of this "wall of resistance" I have decided to follow two 
lines of research. Firstly, to study the origins of this hostile, 
apathetic resistance to such changes; to think about the reasons for the 
opposition and perhaps to allay zenophobic fears. 

Secondly, a natural follow up would then be to identify research in the 
literature supporting the need for positive action in the education of 
girls in a technological society. 

I hope that�the possible outcomes of my research will be: (a) to encourage 
both debate'in formal and informal group discussions (�onnell 1967: 245} 
and (b) to achieve consensus with regard to integrating the gender equity 
principle in the School of Education curriculum. 

RECOMMENDATIONS ASSOCIATED WITH.BROAD GOALS: 
<-

Societal Level: It is recommended that: 

A� members of society, we should consider through reading, reflection and 
discourse, the impact of equity on our construction of re�lity as people 
and educators. , .. · 

.. Coljege Level: ·It is recommended that: 

As members of the WA College, we should be aware in the l990's we have a 
legal obligation to move 'beyond, the s.tatute books'. We should regard 
ourselves as "transformers" and actively implement changes that will 
promote equity and excellence in the college. 

Sch�ol of E4ucation Level: It is recommended that: 

That the School of Education take a leadership role in the WA College by 
actively implementing changes tnat will promote equity and excellence. 

A vision for education in the 21st century be formulated by gathering data 
pertaining to world view issues; together with a retrospective study of 
the history of the development of the faculty's specialized bodies of 
knowledge and the role of men and women in its formulation. 

Where it bas been demonstrated that there is an imbalance of power in the 
upper echelon for men and women, the School of Education actively make 
efforts to redress this balance of power which will have consequences for 
decision-making in curriculum and future policy making in the field of 
education. 

The Head of School take this gender imbalance seriously and value the need 
to recognize male and female perspectives on problem solving, living, and 
in the development of individual potential of all faculty members. 

In this time of Affirmative Action, opportunities should be provided for 
women to excel in leadership in the field of education. 
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Discrimination __ in_ Government .. Policies_and__Practices. _(19871
.L .... S. 82 (b) 

Re.Q_ort 1. __ The_Provision ___ of_Public Education __ in Western Australia. A 
Rfil!._ort � Paig� Porter to the Commissioner ... of E<I11al. ORQortuni t_y __ in 
accordance .... with Section 82 (b), Equal .. Opportunity Commission.L .... Perth WA_._ 

.. ;.,; .... 



8 

"A term which encompasses the notion of power relations and patterns of 
separations between males and females. These relationships are socially 
defined and constructed, and are not biologically given. Hence gender as 
a concept is differentiated from sex which is viewed as a distinction 
based on biological determinants". (The Penguin Macquarie Dictionary of 
Australian Education (1989:145). 

"Whilst gender issues continue to occupy a marginal position in official 
doctrine, then it is destined to remain a marginal consideration in 
teacher education programes" Skeleton (1987: 174). 

In the tradition of investigative research I called initially for a range 
of computer searches reviewing the literatura of the education of girls 
since 1984. The volume of research was staggering, every aspect of gender 
equity had been described, researched and justified. Innovatory curricula 
for girls have been extensively documented throughout the world, together 
with directions for successfully implemen1:ing and evaluating such changes. 

Of particular interest too, were books on sex differences, papers on 
feminist sociological perspectives with their vision of outcomes for girls 
and women: and most recently discussion papers on modern philosophical 
thought in education. Yet, according to Foster (1989: 27,28), we are 
still at a stage of curriculum change where "women are a disadvantaged, 
�ubordinate group, where girls are excluded from full participation in the 
curriculum because of its white male-centredness". 

It was at
.
this point in �Y research, that I began to question why we are 

still so far away from a transformed 'balanced' curriculum, with an 
inclusive vision of human experience, based on difference and diversity 
not sameness and generalization? (Schuster and Van Dyne 1984 cited by 
Foster (1989:29). 

::. 

The root of the problem appears to lie in�gender and the power and 
superiority ascribed to masculinity. A sobering thought, according to 
Sargent (1981:9) is that "new career wome\ pushing their way at least to 
the middle management heap are buying intd the same myths and suffering 
the accompanying price of st-ress and single-mindedness that the 
competitive style has cost men for decades". 

;..,.-
,/IL� 

What price gender equity for both men and women, if it means -·surrendering 
the femininity balance of our minds and personalities. What is refreshing 
is that there are "pockets of changes among men triggered by interest and 
awareness of wihat is means to be a man, what costs society has exacted in 
return for conferring manhood, what's really in the women's movement that 
benefits men" (Sargent 1981:10). 

Gender Consciousn�ss: 

"As men and women tilt slightly towards each other's behaviours we have 
the quiet murmuring of new ways of acting" (Sargent: 1981:12). Raising 
the level of consciousness of the impact of gender on our construction of 
reality is vital for both men and women particularly when the femininity 
aspect of our nature is denied, devalued and hence stifled in our 
thinking, problem-solving and creativity. 
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"The truth is, a great mind must be androgynous, having the 
characteristics of both sexes .•• where a poetic spirit is coupled with a 
logical approach (Sargent 1981: 3) . Androgyny is "the balanced possession 
of both feminine and masculine psychological characteristics by an 
individual regardless of whether the person is biologically male or 
female". (The Penguin Macquarie Dictionary of Australian Education 
(1989: 17) 

Besides a need for balanced thought and creativity is a concern for the 
emotional health of both men and women, where masculinity and femininity 
may become negative and even destructive if they are represented in 
extreme and unadulterated form. 

"Extreme felllininity, untempered by sufficient concern for one's own needs 
as an indiY'idual may produce dependency and self-denial, just as extreme 
masculinity untempered by� sufficient concern for the needs of others may 
produce arrogance and exploitation" (Sandra Bem (1975) in Sargent 1981: 3) 

RaisiJ!g_ the Level ___ of __ Awaren�of __ the . .Impact of _Gender __ on _individual 
ConstructiQns o!_�ality 

"To me, gender is the most substantial, pervasive and taken for granted 
social structural feature that shapes our lives. Unlike class or 
ethnicity, gender separates the lives of men and women in the most minute 
details of everyday social life". (Evans 1989: 73) . 

Bearing this quotation in mind, as an educator and a woman, I needed to 
raise the level of awareness oj the impact gender has on my construction 
of reality. Prompted by the work of Kelly (1955) on Personal Construct 
Theory, I researched my construction of reality by using a 
phenomenological approach. I researched this in several ways namely by: 

Ca) 

(b} 

(c} 

Retrospective journaling of my own child rearing and socialization: 
in particular, how it had shaped my personality; my mind and 
thinking; my emotional adjustment, values, aspirations and 
morality; my parents' aad teachers' aspirations and expectations 
for me and the way they influenced my academic learning and career 
paths; together with my adjustment to roles in my personal 
professional and family life and the people who deeply influenced 
these aspects of my adult life with their concomitant constraints 
and degrees of freedom to choose. 

An indepth review of the impact that gender consciousness has had 
on my present philosophy of life and education, and future life 
changes. 

Viewing my life in the broad context of the past 50 years, 
particularly in Britain, Cyprus and Australia, and the prevailing 
ideology of the period which deeply influenced policies and 
practices in education, child-rearing and future adult roles of men 
and women. 

Cd} An intensive overvi�w of the past two hundred years of education in 
England and Australia, with particular regard to the educational 
provision for girls and vocational opportunities for women. A 
special study of women teachers in the twentieth century provided a 
cameo of their still vulnerable status. 
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Roles and Stereot_y�s: 

"Perhaps we should start by removing a major obstacle, one of the few 
cultural universals - the lower status of women" (Hoyenga and Boyenga 
1979:360) 

) 

Brown (1965: 152-191) wrote convincingly on the distinction between social 
roles and stereotypes. 

"A social role is a set of prescriptive rules or guides to behaviour for 
person's of a given category. Prescription, expectancy and performance 
all converge in the social role, but in the social stereot�e we have 
categorical expectancies without prescriptions and it is a matter of 
controversy_as to whether or not the category performs in such a way as to 
confirm thE"'expectancy. 

Stereotypes are over generalizations about categories and are 
objectionable in the implications that important traits are inborn for 
large groups" (Brown 1965: 173, 1 174 & 181). 

At the very heart of the gendet issue is unrealistic sex-role stereotyping 
and the invidious effects that·�scribing lower status to the female role 
has on lowering the expectatiolis, aspirations, self-esteem and behaviour 
of girls and women. 

Roger Brown (1965: 161) affirms ,this ascription. 

"In epite of American distaste for ascribing status there remains a 
difference of rank b�tween male and female . . .  it is a little "better" to 
be male than female". 

"No Easy Road" as we mov_e into the 1990' s: 

"To acknowledge that such a superiority does not exist demands high levels 
of rationality, open-mindedness and generosity and is especially difficult 
for those who have been taught that they were born with a natural 
superiority to others". (Suth.a.rland 1981: 201-204). 

As educators, I believe we need to hold fast to the hope that: 

"Creative and productive behaviour of both males and females in school and 
in life is likely to increase as unrealistic sex-role stereotyping of 
activities gives way" (Fox 1977: 131) (see also Kubie (1958) and Sutherland 
(1981: 201-204). 
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With �ecial consideration .2.L.gifted ingiyj_._dua!..�., because research would 
indicate that with successful individuals there is less "sex stereotypic" 
influence, than same age peers: in their early socialization, education, 
career choices and pathways to adult achievement and accomplishments. 
(Sears R. R. (1977) , Sears P.S. & Barbee (1977) . These findings might 
then highlight not only bias that hinders, but influences that could 
enhance the development of intellectual and creative potential in all 
individuals, whether they are 'boys' or 'girls' (Hough 1985) . 

Theories of Sex Differences and Social Environment: 

According to Boyenga and Boyenga (1979: 255-260) there have been three well 
documented attempts to explain and integrate patterns of sex differences 
in cognitive. performances. Two of them attempt to relate biology to sex 
difference�that of Buffery and Gray (1971, 72) with an evolutionary 
anthropological foundation that suggests consequent lateralization of the 
brain for men and women and Braverman (1964-71) who attributed the sex 
differences in spatial and verbal skills to the different effects of the 
sex hormones on neural activity=. The third theory originally proposed by 
Maccoby (1966) relates sex differences in cognitive performances to sex 
role socialization. 

Quotations from Research: J 
The following quotations reflect these theoretical underpinnings and are 
representative of the major foc�ses of research on sex differences. It is 
interesting to note that current thinking is moving towards acknowledging 
the interaction of biology and environment. 

(a) "Generally speaking all "these sex differences are most likely to 
appear after puberty. and is likely to be a complex function of the 
hormonal changes of puberty and the changes in sex role that occur 
then". (Boyenga & Boyenga 1979: 235-237) . 

(b) Jacklin (1983:16-17) concluded that "in general intelligence, 
attention span, cognitive abilities and task orientation boys and 
girls are alike when th\j' .enter i;1chool. These are all a�eas 
relevant to school behaviour that do not differentiate the.. s·exes. 
In sum, boys and girls entering school are much more similar than 
they are different". 

(c) However, Levy (1980) , from neuro-biological research findings, is 
of the belief that "differences in ability between men and women 
are rooted in biological differences that are established in the 
brain during prenatal life, shown in later differences in brain 
organization and enhanced by hormones throughout the life span. 
(Cited in Clark 1988: 514). 

(d) Kimura (1985) (as cited in Clark 1988: 34) believes that sex 
differences in brain organization are dynamically affected by the 
environment rather than on crystallized pattern laid down entirely 
by the genes. She says "there may be no inherent characteristics 
unique to the brain of either sex that necessarily limit the 
intellectual achievements of individual men and women". (See also 
Boyenga & Boyenga 1979: 249-251) . 
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Possible Reasons for Differences . in Verbal.Ability and IQ: 

1. The lateral organization of the brain seems to develop differently 
for girls than it does for boys and it seems biological differences 
are largely responsible: 

(a) Maturation of the left hemisphere seems to occur earlier and 
to be more pronounced in girls, which may allow for their 
apparent superiority in verbal learning (Kimura 1976; Bryden 
1970; Pizzamiglio and Cecchini 1971; Van Duyne & D'Alonzo 
1976; Read 1980) . 

(b) Male lateralization of language to the left hemisphere seems 
to work against them and result in a more narrow though 

��- precise ability in language (Witelson 1976) . 

2. Further biological evidence suggests that: 

(a) 

(b) 

(c) 

Whilst additional Xs and Ys on sex chromosomes, depress IQ, 
it is not sex linked. 

� 

We cannot conclude the excess androgen before birth 
increases IQ or terbal ability in humans. 

Activational hormones may increase brain activity 
performance by activating emotional activity in exploratory 
behaviours. 

3. Traditional and stereotypic roles defined by our culture of what 
masculine and feminine behaviours are, still serve to limit a full 
range of function for both boys and girls. (Clark 1988: J4; Boyenga 
& Boyenga 1979; Katchadourian 1985:255) . 

4. Sex typed personality traits are associated with IQ changes in both 
genders. For example passivity in girls was associated with 
decline in IQ from ages 6 to 10, whilst aggression with boys was 
associated with an incre_ase in IQ in those ages. (Kagan et al 1958 
cited in Boyenga et al 1979: 239) . Girls with non-traditional 
masculine orientation had higher IQ's or higher academic 
performance than more traditional girls (Doherty and Culver 1976; 
Kagan and Moss 1962) . Hence sex role traits may promote 
intellectual development in both sexes during childhood. 

Bayley and Schaefer (1964 as cited by Maccoby 1966) found in middle 
class boys, maternal over-protection and warmth lead to 
particularly high verbal scores, whilst lack of maternal 
intrusiveness seemed to facilitate development of IQ in girls. 

A high degree of reading displayed by their fathers which lead to 
higher verbal ability of their daughters but not their sons (Bing 
1963 as cited in Boyenga et al 1983: 239) . 

Good relationships with fathers may facilitate verbal abilities, 
and father's absence from home may inhibit them, more in boys than 
girls (Biller 1974 cited in Boyenga and Boyenga 1979: 239) . 
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Creativit_y: The Highest __ Expression of Gif_tedness: 

Torrance (1962, 68) showed that as early as third grade girls were more 
reluctant to think creatively than boys. He also found that contributions 
by the boys were more highly valued. On measures of creative potential 
neither sex was consistently favoured (Maccoby and Jacklin (1975) , yet men 
and women differ with respect to creative accomplishments in life and in 
most areas of human endeavour (Sears R. B. 1977 and Sears P. S. & Barbee A 
1977) . 

"The relative lack of women geniuses is more likely to be the action of 
prejudice and stereotypes and sex differences in achievement motivation 
and reasons given by people for succeeding or failing" (Boyenga & Boyenga 
1979: 251) . 

..,.. 
A Need for Masculine and Feminine Characteristics to be Tru!Y_ Creative: 

(1) Studies of creative people find that they have certain masculine 
and feminine interests and characteristics . An openness to all 
experiences seems necessary for creative productivity (MacKinnon 
1962) . People who stifle their opposite sex traits and interests 
may stifle their creativity as well. (Fox 1977: 119; Clark 1988:32-
34; 53-54;429) . : 

(2) Most people have a dominant style and Herman (1981) believe that we 
can teach our whole brain to work together and that we must do so 
if we are to have the advantage of our full ability and creativity. 

(3) "The existence of so complex a cabling system as 
.
the corpui 

callosum must mean it is ·important to stress again that the 
interaction of the hemispheres is a vital human function" (Sagan 
1977 : 175 as cited in Clark 1988: 36) (See also Levy 1985 as cited in 
Clark 1988: 586) . 

(4) Clark (1988:33) has listed areas in which females excel and males 
excel, which suggest that the organization within the hemispheres 
of the brain is significantly different between males and females, ... 
with diffuse organization within and between hemispheres more 
typical of females and strongly lateralized organization more 
typical for males. In her chapter ' The Amazing Possibilities 
Ahead', Clark (1988: 576) writes "in Human Understanding we are 
asked to reconcile two paths, the rational, empirical path of 
science and the inner path of intuition and imagination". People 
then who suppress their opposite sex traits and interests may 
stifle their creativity as well (Fox 1977: 119) . 

Ot��r Talents and Gifts and the Barr:.iers to AccoD!P_:U.shmen1�_.RY 
Individuals: 

Artistic and literacy interests are typically considered "feminine". 
Women tend to score higher than males on measures of artistic interest, 
yet fewer women than men have achieved acclaim as writers and artists (Fox 
1977: 120; Spender 1986) . 
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Two exhaustive reviews by Maccoby and Jacklin (1975) and Deaux (1976) 
found the human male is more aggressive. Boys and men are usually both 
more physically and more verbally aggressive. When aggressive, girls are 
more often verbally than physically (Mcintyre 1972). 

Men commit more murders and more assaults, only in child abuse is the 
child more often victim of the mother's aggression, which may be due to 
frustrations of the female role or simply because women are mainly 
responsible for the child. 

Conditions that produce Aggression: 

Observations of violence increases aggression in males more than females 
(Bandura 19ve, Bandura & Ross 1961, 63 ; and Bandura & Walter 1963) . 
Girls ' aggression is more easily suppressed and boys • aggression requires 
less to elicit it. (Buck 1975) . 

Larwood (1977) found ' insulted ' 1 .women in an experiment much more 
aggressive with the female experimenter than the male. Frodi (1977) found 
condescension provoked women. Jomen may use aggression against 
themselves, their children and ;ore frequently use "the glare" and 
"graffiti in public loos" (Hawes 1974 ; Solomon & Yager 1975) . 

Com_petition and Co-operation, Dominance and Compliance: 
' 

Sex differences in competition and dominance are 
in aggression. What data there are suggest that 
dominant, while neither sex is more conforming. 
and Jacklin 1975). 

Dominance - Submissive Relationships: 

less clear-cut than those 
men are more often 
(Deaux 1976 and Maccoby 

' 

1. Seem pervasive, with men more often the dominant gender (Wertz 
1976) 

2. Girls and boys have different starts very early in life which 
colours much of later interpersonal relationships including humour 
(Cantor 1976 ; Zillman & Stocking 1976) and marriage (Blood and 
Wolfe 1960). 

3. Men are more often leaders, either by being willing to or "pushed 
into it" by women (Lockheed & Hall 1976; Eskitson & Wiley 1976) . 

4 .  May be affected by biological bias, where a bias for aggression is 
relevant for dominance . 

5. Children ' s  play patterns reinforce and extend any biological bias 
making sex differences in dominance even greater. (Hayenga, et . al. 
1979: 297). 

Need for Power: 

1. Men usually have higher average "need for power" scores than women 
(Steward & Winter 1976) . 
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�oncl1_!sion: 

The sexes differ in many personality traits, but most of these differences 
reflect different socialization pressures for the two sexes. Men and 
women educators need to look at the aspects of their own socialization 
that are deleterious to their well being as whole developing people. 
Gifted people in the following research gives an indication of the way 
women find happiness and satisfaction, with a surprising response from th� 
men. Sears & Barbee (1977) utilizing data from the fifty-year 
longitudinal study initiated by Terman, isolated factors contributing to 
satisfaction in gifted women following careers variously and in 
combination as sole income earners, wives, mothers and homemakers. They 
found many women had high satisfactions in the general sense and in their 
work, but th�re was no "single path to glory" . The happiness of these 
gifted womelf' depended on earlier experiences and they seemed to have 
developed good coping mechanisms such that whatever their condition or 
circumstances they found satisfaction, well-being and joy. Sears R. R. 
(1977) noted that the major SOUJ'Ce of life satisfactions for Terman's 
gifted men was the happiness th�y gained from their personal life, family 
and children. 

"When we begin to select·� pattern and interpret according to the 
rule that the sexes are equal, we will construct a very different 
reality, we will make very diff erent ideas come true. The claim 
for male superiority will no longer seem reasonable and male 
monopoly in power will be seen as problematic . "  (Spender 1980:2) 

frospe-9_1: 

There are exciting and prom1s1ng innovations in both gifted education 
( Clark 1988) and in gender inclusive school curricula, however there is a 
need for vigilant research of the calibre of Mahoney (1985) and Evans 
(1989), which continues to caution us to the pressures of the "living 
curricula" impinging on school life and to the dominance and power 
strategies of boys still operating in the co-educational and all boys ' 
schools. 

· RECQ_�MENDATIONS WITH REGARD TO GENDER CONSCIOUSNESS �D SEX DifFERE���S: 

It is recommended that faculty members of the School of Education : 

o be able to analyse their own socialization patterns and schooling, 
according to whether they are ma.le or female. 

o be astutely aware of the impact of being born male or female on 
- their intellectual, personality , social and moral development. 

o be aware of the limitations imposed by sex role stereotyping on the 
development of their creative potential individually and 
collectively. 

o be knowledgeable about the integrated functioning of the brain and 
the ease of over-emphasising the lateralization of the brain in 
setting limits on their problem solving and creative potential . 
(innovations in neurobiology and the working of the brain) . 
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o That great progress has already been made, for example, in the 
education of the working classes (1870-1970) ; discipline and 
classroom management; the education of Aborigines in Australia, 
redefinitions of ability, the increased valuing of applied 
knowledge, qualitative and quantitative evaluation of classroom 
interaction, analysis of social structure and social organizations, 
acceptance of sociology as a discipline. 

o That adaptations to the school organization, curricula, classroom 
practices have always been somewhat anachronistic to the needs of 
the time (Musgrave 1968 : 140-141). 

o That the history of the education of girls has been "hidden" by the 
need to redress Social injustice of the working class. 

o The feminist system of 19th century Britain was born out of 
frustrations within the middle clasa family, fQrcing daughters into 
a reluctant economic system. (Musgrove 1959) . 

• 
o That women have contribut�d greatly in educational ideas and 

especially in identifyin� social injustice and campaigning for the 
needs of children and yo1¥}g people. This bas particularly been 
brought to light in the �search of the 1970's to the present day. 
(Bramwell-Booth 1970; Musgrave 1968; Jackson s. 1970: 7; Brown R. 
1986; Silver 1973). 

o In Australia and Britain the emergence of a three-tiered system of 
education based .on lines of social class has created specially 
designed curricula for e�ch social class. This differentiation 
still persists, with the eminent private schools, especially for 
boys, socializing for positions of power and authority. (Ogilive 
1957; Wernberg 1967; Percival 1973) . 

o The education of girls and women has been limited by their 
perceived subordinate adult role, the predominant emphasis on the 
housewife and 1110ther role, little vision for their personal and 
vocational fulfilment ant the "force fit" into boys' education, 
especially for the middle class girls. (Musgrave 1968; Benn 1970; 
Kelsall, Poole & Kuhn 1972). 

o That educational change emerges when education is redefined (eg. 
1870, 1902 and 1944) due to social, political, economic, family and 
ideological pressures (Musgrove 1959; Musgrave 1968; Sturt 1967; 
Simon 1965; Maclure 1965; Bernbaum 1967) . 

o An illumination of the contributions of women in the past and 
present in all areas of prestigious knowledge and human endeavour. 
(Mares 1989; Spender 1988). 

o The increasing contribution of women to the education debate 
initiated by women like, Miss Beal and Miss Buss in 1868, post war 
contributions of women particularly in the field of equality of 
opportunity, culminating in the overwhelming contributions of women 
in the area of gender equity in the late sixties to the present 
day. (Musgrave 1968, 1970; Silver 1973; Girls _and ... Tomorrow, 1985) . 
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That the curricula for girls, whether working class or middle class 
has been largely inappropriate even in preparing them for 
traditional roles. {Cooper 1969 ; Benn 1970 ; Musgrave 1970 ; Wolfe 
1970 ; Sturt 1967 ; Knox 1982 ; McKinnon 1982) . 

o Curriculum designed for the working class girl, as for boys, was 
limited and designed by the middle classes for limited adult roles 
and for maintaining their lowly status quo. (Jackson 1970 ; Musgrave 
1968 ; Benn 1970) . 

o Curriculum adopted by middle class girls was essentially a "force 
fit" of middle class boys ' curriculum, with some addition of 
"female subjects", to give girls a chance to compete in a man ' s  
world. (Benn 1970 ; Musgrave 1970) . 

o Mathematics curriculum for middle class girls was often reduced to 
arithmetic, due to societal (Cross Report 1880) , family pressures, 
(Kamm 1958) and often because of the limited mathematical knowledge 
of the women who taught them. (Cre1'ither Report 1959 ; Newson Report 
1963 ; Martin 1972 ; and Cooper 1969 as cited in Girls and Tomorrow, 
1985: 15 ; Burton, et.al. 1986: 21-22) . 

o Biological sciences, rather than the physical sciences, have been 
more "acceptable for girls" and reinforced by family, society and 
the very nature of the subjects themselves. 

0 

0 

0 

Facilities for sciences 'in girls' echoels tended to be inferior to 
its boys opposite number (Benn 1970, . • 

Since the Second World War, "when 'the conventional barriers of 
class and wealth were transcended so that people stood in straight 
forward relationship to each other" (Simon 1970) , there has been an 
increasing concern for "equality of opportunity" in education for 
all children irrespective of socill class, race, disability, 
ability and most recently ' gender\ (Sturt 1967 ; Cooper 1969 ; Cooper 
1969 ; Silver 1973 ; Sutherland 1981} . 

In relation to technological advan'ce, a realization in the 1950 ' s  
that the "pool of ability" did not include working class boys in 
particular (Crowther Report 1959) . Latterly in the late 1960's, 
that girls' potential was not being harnessed and ut�zed for the 
benefit of society as a whole, became the concern of-feminist 
thinkers , educators and economists (Cooper 1969 ; cited in �itls __ � 
Tomorrow, 1985) . 

o That social mobility through education may cause individual 
suffering and alienation from family. (Jackson & Marsden 1968; 
Goldman 1968) . 

0 That girls' career horizons have been limited by a too narrow 
perspective of their adult role solely as wives and homemakers held 
by society, family and educational policy makers. {Cooper 1969 ; 
Kelsall et. al. 1972 ; Cockcroft Report 1982) . 
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A major breakthrough in the 1960's when co-education in Australian 
primary schools became the rule rather than the exception, with 
complete equality of promotional opportunity for male and female 
primary teachers and equal pay. It also helped girls being 
educated at this level. (Cooper 1969) . 

The concept of comprehensive co-educational high school was, 
inadvertently one of the great social revolutions for girls. It 
contained the "seeds of a just deal for girls", in terms of equal 
resources and access for the first time to technical drawing and 
manual arts ( ' unfeminine') ; and the availability of Mathematics and 
Science to vast numbers of girls. (Cooper 1969; Silver 1973) . 

That all improvements in girls' education in Australia up to 1970 
had Wen "an incidental accompaniment to reforms in boys' 
education" (Cooper 1969) . 

That there is "one probltm that women help to perpetuate 
themselves: our belief tl\ilt we are unsuited for, unskilled at and 
unwise to attempt to succeed in maths, mechanics, sciences, 
technology and engineering as we do in language or letters, or 
commerce or catering. Tll.is goes back to the 19th century world of 
"boys ' subjects and girli' subjects" (Benn 1970) . 

"That polarization of boys' and girls' life options through their 
education both produces and reproduces undesirable gender-based 
divisions in society" to the detriment of self and society. (Cooper 
1969; Kelsall et al 1972; Wolfe 1977; Girls and Tomorrow 1985 : 3) .  

Educators in the 1970's commented that we should not lose sight of 
the "immense progress" in our primary schools since formal 
educational provision started (Clegg 1970) , yet recognize that "the 
ceiling on the educational ambitions of girls remains • . . •  It will 
be a long struggle to bring genuine secondary education to the 
majority of girls, most of whom are without it in 1970" (Benn 
1970) . 

.. 

A move in the late 1977'� to look at the underlying ideology of a 
society and its impact on education and future life chances of 
women "that education fosters and embodies ideologies which sustain 
and legitimate the sexual division of labour and continued 
subordination of women" (Kelsall et al 1972; Wolfe 1977: 3; Dixson 
1976; Zainu'ddin 1975) . 

A move in the 1980's towards values education, both moral and 
social, with a number of policy and curriculum initiatives to 
enhance the valuing of girls and women by society and by 
themselves. (Chadbourne 1983 ; Gray 1984; Reid 1986) . 

the interdependence of the institutions of "the family" and 
"Education" and their changing roles, historically and currently, 
strongly influences the education of children. (Douglas 1964; 
Musgrave 1968; Leach 1968; Connell 1976 ; David 1980; Porter 1982) . 

That the interdependence of the institution of the family and the 
school is being re-examined. (David 1980; Porter 1982) . 
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o Increasingly in the 1980's the historical perspective of Australian 
women and girls is being recorded. (Carter 1981 : Spender 1982 : 
Daniels & Murnane 1980, "Women of the Sun" ABC series 1983 : Knox 
1982 : McKinnon 1982 : Windshuttle 1980 : Bevage et. al. 1982 : Spender 
1988) . 

o The valuable insights of Bourdieu (1967) and Young (1971) in 
identifying ways in which the elite excluded the lower social class 
from prestigious knowledge are now being applied to ways in which 
girls and women have been and are excluded from "masculine" 
knowledge. (Kelsall et al 1972 : Parker 1981, 1983 : Trotman 1982 ; 
Kelly 1985, and Mares 1989) . 

o It seems that the 1990's will give educators an opportunity to 
reassess the appropriateness of educational provision for both boys 
and girls for present and future adult roles (Sutherland 1981) . 

o That "curricula are the product of" complex and fugitive forces, but 
the forces are real and cannot be�gainsaid" (Ong cited in Musgrave 
1970: 238) . 
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Preamble: 

EVENTS LEADING UP TO THE K��J)EFINITION OF EDUCATION 

IN AUSTRA4I�_ iN 1987 

The educational research and reform in the period after the second world 
war mainly concentrated on remedying social injustices due to social class 
differences. The concept of equality of opportunity was refefined several 
times during this period (Silver 1973) . Gradually a more pervasive 
inequity, that of gender, often compounded by class and race, has become 
the basis of a new definition of education politically justified by the 
Equal Opportunity Act of 1984 in Australia. 

J Bielski of the NSW Ministry of Education wrote in the late seventies: 

"Professionalism requires the prof�ssional to become familiar with 
the research and literature of his or her profession. For teachers 
not to examine the research and literature of sexism in education 
is to abdicate a professional obligation". 
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A .. REVIEW_OF THE. KEY MAJOR __ AUSTRALIA-WIDE __ REPORTS _AND NATIONAL. POLICY 
DOCUMENT IN THE_EDUCATION OF GIRLS: 

1. GIRLS, SCHOOL AND SOCIETY 1975: Ken McKinnon Chairperson . 

The first report of significance in Australia published in 1975 in the 
'International Year of Women', is seen as "a watershed in educational 
thinking in Australia" (Girls and Tomorrow 1985:1). 

The committee's major concern was about "the persistence of unnecessary 
sex differentiation in education which we believe is potentially harmful 
to both girls and boys" (Girls, School and Society 1975:vii). 

The committee hoped that their recommendations would be implemented in 
Australian 'if:hools to better equip them: 

"to educate women and men so that they are both competent, high in 
self esteem, self-relian;_t , independent and equally capable of co­
operation, empathy and �cial interaction. We believe that it is 
only if we educate women

.
and men equally well that we can achieve a 

democratic society where-:· women and men regard and act towards each 
other as equals" (Girls, ·.:. school and Society 1975:vii) . 

:1 

This report was the basis for a chapter on schooling for girls in the 
Schools Commissions 1976-78 Triennial Report where they aimed to give 
support to programmes likely to. widen girls ' and boys ' subject choices in 
school; increase teachers ' and parents ' awareness of sexism in education 

rand its consequences. . . 

There was a tremendous response . to the spirit of the report . 

"We believe that it is no longer defensible to act on unconsidered 
assumptions about the sorts of people either girls or boys should 
be, because they are born female or male" (Girls, School and 
Society 1975:17) 

. special committees were set up to investigate Sexism in education. The 
States were encouraged to report on findings on sexism in schools. (See 
Girls & Tomorrow 1985:8 Table 1 .3) There were inservice courses, 
seminars, conferences to meet perceived needs and reduce girls ' 
disadvantage . Even the State Teachers ' Unions set up special committees 
to investigate ways of eliminating sexism from education. Special 
materials for the use in classrooms were produced . There were inservice 
programs and seminars aimed at developing leadership qualities among women 
teachers . Research and publications, particularly from UK., America, 
Europe and Australia , led to a greater understanding of the sources of 
girls disadvantage and the need for intervention to promote equality. 

The bias in school readers, textbooks and in school practices was found to 
be based on unexamined and unjustified assumptions about the differences 
between females and male� . Sex specific behaviours and expectations were 

, thoroughly investigated and documented . Girls ' educational choices and 
aspirations were shown to be clearly related to messages in the media and 
school materials and in traditional school arrangements. 

However, it was painfully clear that schools were doing very little to 
break the cycle of inequity in the education system and in the position of 
women in our society. 
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Denise Bradley, Dean of the South Australia College of Advanced Education 
commenting on equity and schooling observed that "despite the convincing 
evidence in Girls_,_[chool and .. SocieJ.Y..1975 of the educational disadvantage 
suffered by girls. 

1. Girls continue to be afforded far less opportunity than boys to 
realize their potential. 

2 .  The quality of girls' education does not match that of boys in 
terms of developing confidence and self esteem and marketable 
skills. 

3. There are still fewer resources for girls' schooling than that of 
boys. 

4. Teachers continue to allocate less of their time to girls than to 
boys. 

..,,/ 

5. Teachers interaction with females does not encourage creativity and 
inquiry to the same extent as with boys. 

6. Teacher education courses for both teachers in training and 
practising teachers do not give detailed attention to non-sexist 
curriculum development and non-sexist teacher behaviour. 

7. School hierarchies are provididg even fewer rol� models for girls 
than in 1975. 

Conclusion: 

This report is considered by Ramsey (198J ) to be the benchmark from which 
to measure the significant progress sin� 1975: 

"It is worth returning to again a�d again because in a sense it is 
all there, in the symptoms, the �scription, the analysis and the 
explanation • . • yet the progress ias been more an acceptance that 
there is a problem, and in describing and explaining it rather than 
in any measurable changes to girls' relatively disadvantaged 
position at the completion of their education • • • •  Jtte keys to 
equality of opportunity are classroom interaction anlf .. management". 

2. THE _ REPORT OF THE SCHOOLS COMMISSION ... WORKING .. PARTY REPORT_ ON THE 
EDUCATION OF GIRLS - GIRLS AND TOMORROW : THE CHALLENGE FOR SCHOOLS 
(JANUARY 1985) (Monica Miland, Chairwoman) 

"This report argued for comprehensive and co-ordinated action to provide 
more equitably for girls and boys, particularly in terms of developing 
girls' confidence, self esteem and marketable skills. The report 
recommended the development of a comprehensive national policy dedicated 
to improving schooling and its outcomes for girls, arguing that such a 
policy would provide the necessary directions for change and for co­
ordination of effort". (National Policy 1987:v) . 
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The working party agitated that Social forces that limit girls ' options, 
their curiosity, their speech and their space should be broken by schools. 
Based on a firm research data base (See Chapter 3, 4, 5 ,  6) , the working 
party set out six major recommendations (1985:9-14): 

1 .  A National Policy: 

"Which contains a strategic commitment to equality of educational 
outcomes for girls • . • to transform rhetoric into reality" 
(1985:9). 

2 .  School organization: (See also 1985:22-26) 

As it affects girls' self esteem and aspirations through processes 
that reflect different standards and expectations of girls and 
boys ; the timetabling of subjects which limit girls ' choices ; the 
allocation of students to subjects and levels on the basics of 
gender ; and the structure of sch�ling that relegates women to the 
bottom of the hierarchy of power and influence . (1985 : 10) . 

3 .  Transformation of tb.� curriculum: 

"As a whole is required to eliminate sexist assumptions about the 
social and economic roles of women and to emphasise knowledge and 
skills which are valuable to males and 'females alike. ·The 
curriculum should prov1de all students with life skills which draw 
together skills taught in sex stereotyped courses, such as Home 
Economics, Technical and Business Studies. The curriculum should 
prepare students for all aspects bf life including work, leisure 
and family life . it should both inform students and assist them to 
develop sufficient self esteem to sustain them whatever their fate 
in the world of work". (1985: 11) �ee Also 1985: 27-31). 

� 

4 .  The Teacher ' s  Role: 

"Students ' self image, self este�, and aspirations are profoundly 
influenced by teacher attitudes and behaviours". Action then 
should be taken to "assist teachers and trainee teachers" to 
recognize and rectify assumptions and behaviours which disadvantage 
girls" . (1985:12) (See also 1985:32-36) . g, 

-. .  

A need for an adequate research base, particularly in several 
critical areas, including teacher practice and prejudice ; girls ' 
under participation in Science and Technology; the influence of 
career counselling and sex bias in language used in Schools. It 
was also noted that the level of funding was unacceptably low 
(1985:12) (See also 1985 : 15-21). 
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6. !.!!l�!�.menta tion: 

That "the Commonwealth Schools Commission prepare a plan of action 
which provides for the introduction of strategies identified in the 
foregoing recommendations. It  is also imperative that State 
Education departments , school systems and individual schools also 
prepare plans of action to remedy inequities in present practices" . 
(1985 : 13 ) . 

The plan of action would include: 

o a statement of goals and objectives and strategies . . . involving 
the participation of women and men in all stages of implementation 
and assessment . 

0 

0 

0 

0 

0 

0 

arrangements for consultation and co-operation with State/Territory 
educatign departments and authorities , government and non­
government school system, , teacher unions , parent organizations; 
State and Territory educl,tion department/authority women advisers , 
the office of the Status .of Women, the Commonwealth Tertiary 
Education Commission and� Technical and Further Education 
Authorities. 

a firm timetable for implementation. 

costing and resources fot implementation. . 

mechanisms and mP.asures for monitoring , evaluating. progress. 

methods for reporting and disseminating information on the results 
of the action taken. 

measures to assist education departments , school systems and 
individual schools to prepare their own plans of action. 
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o acknowledge that women ' s  contributions must become an integral part 
of the content by identifying the women who contributed to their 
specialized field of knowledge and include them in references to 
the students and in lectures, (particularly in the fields of 
humanities, literature, the arts, education, science, technology, 
mathematics and computing). 

o reflect on their own academic progress and the multifarious nature 
of the women ' s  role in society today. 

o regard gender as a key individual difference that can, through 
adverse evaluation based on sex stereotyping , unconscious 
discrimination and disparate educational opportunities, be of great 
detriment to the individual and the achievement of their potential 
and feelings of self worth in the college, schools and societal 
settings. 

o be conversant with the major Australian reports and the National 
Policy addressing the education o! girls: their recommendations, 
plans of action and strategies fo"t implementation and evaluation. 

0 be familiar with Australian Reports on individual differences in 
girls so that the effect of race, aboriginality, socio-economic 
status, ability level and degree of isolation may be recognized as 
contributing factors which . may exacerbate the problems faced by 
girls and women in education . 
. 

o be conversant with the Beazley Report and the recommendations for 
the education of girls in Western Australia. 

o actively create a balance of images of the teacher by encompassing 
the principle of reducing sex stereotyping in areas that are 
traditionally "male" or "female". 

For example, 
> 

- in a future prospectus for teacher education there should be 
careful monitoring of the "mode1,r we use to illustrate the � 
teacher ' s  role. 

in actively encouraging male and female lecturers to work 
together in presenting lectures on an equal partner�p basis. 

� ·  

- provide examples that will interest both male and female student 
teachers. 

cater for different cognitive and learning styles. 

o submit to the Head of School a collation of initiatives already 
being implemented to actively counter inequities due to gender 
within their departments, including ways student teachers are 
prepared in creating gender inclusive curricula in schools. 

o should establish networks between their departments and the 
schools, if they are to take the issue of gender equity to heart 
for the well-being of all individuals. 
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o need to establish links and dialogue with the Ministry,Independent 
Schools and Catholic Commission to ascertain what their guidelines 
are with regard to gender inclusive curriculum and the education of 
girls in particular. 

o investigate the on-going progress in the schools with regard to 
gender and the education of all individuals. For example, Home 
Economics and boys, Mathematics, Science, Computing and Girls, 
English Literature, Sport and girls, to gain a balanced profile. 

o need to develop a School of Education policy document indicating 
the direction of education in enabling the teacher and students to 
meet the challenges of the 21st century. 

o establish� "think-tank" with regard to formalizing a philosophy of 
education for teacher education in order to meet the challenges of 
the 21st century . For example a merger of po�t modernism and 
feminist philosophy may be cotsidered as a basis for 21st century 
education. 

o initially establish in the policy preparation what it is that women 
wish for thellSelves and futur� generations of women. 

o agree that any debate on the gender issue be firmly based on a 
currently acceptable feminist framework that will meet the needs of 
both men and women , .girls and 'boys. 

0 carefully consider the ·needs of girls with differences due to 
aboriginality, ethnicity, social class and degree of isolation, 
lest we impose a middle class feminist perspectiv� or restrict the 
needs of boys. 

o establish a dialogue with South Australian College of Education 
with regard to their policy on gender equity. 

o become conversant with the works of Dr Dale Spender, especially 
with regard to issues of langlfage, communication and adopting a 
world ecological viewpoint. 

o be inserviced in the area of gender inclusive curriculum, to assist 
in the formulation, implementation and evaluation of the current 
educational policy adopted by the School of Education. 

o carefully monitor the current trends and action research in 
establishing gender inclusive curricula in all areas of knowledge 
both in college and the schools . 

. 
o need to monitor the implementation of recommendations for the 

education of women and girls in each department. 

o be encouraged to introduce the innovatory academic discipline of 
"Future Studies" which deals with the process of change, 
alternative thinking choice, self concept, values and the 
development of optimistic images of the future. (Cornish 1977) . 
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o consider the 21st century may well see more sharing in parenting 
roles that are now traditionally women and men's roles, and so in 
planning curricula we need to look carefully at the whole issue of 
equity for both girls and boys for careers, parenting and other 
social responsibilities. 

o recognize accouchement leave as a valued time for women to enjoy 
their child and acknowledge this as a period for regeneration and 
learning. 

0 

0 

consider that men too may profit from a time of "homemaking" for 
refreshment, learning in a new setting, and sharing in child 
rearing as a natural course of events. 

model "gender inclusive curriculum" and all it implies: for 
leadership organization, recruitment of staff, deliberation of 
curricula, its planning, implementation and evaluation. 

o be activeiy encouraged to fully eJtter the debate on gender in a 
scholarly manner and follow the progress of gender inclusive 
curricula in the 1990's. This may be enhanced by: 

(a) visits from eminent scholars in the fields of women's 
studies, philosophy of education, knowledge and control. 

(b) communication with teachers and other policy making bodies. 

(c) the acquisition of books in the area and the disseminati(>'n 
of key information concerning such publications . 

(d) dissemination of the findings of action research related t-0 
gender in schools and places of higher learning. 

(e) careful monitoring of the f'education of girls" under the 
umbrella of equity for ali: individuals. 

(f)  

(g) 

)- -

becoming increasingly aware of the "construction of reality" 
in their own areas of spe�alization in building up bodies 
of knowledge, processes of problem solving, productive 
thinking and creative research, which may be devoid of the 
feminine perspective. 

periodic in-servicing as perceived needs arise in the area 
of "gender-inclusive curricula" and their personal, 
professional development. 

REPORTS, WITH PARTICULAR REFERENCE TO THE .... EDUCATION OF GIRLS .. IN _ __ AUSTRALIA 

Commonwealth Schools Commission (1975) . Girls, School .... and Societ.Y.!.. 
Ca:nberra. 

Statement from the Director-General (1980) , Equality of Opportunity with 
Particular Reference to the Education of Women & Girls. 

Education in Western Australia: Report of the Committee of Inq�iry into 
Education _in. Western __ _ Australia . (1984) . (Chairperson Mr Kim Beazley) . 
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Margaret Benston cited in Jaggar and Struhl (1978 : 172) provides a 
contemporary version of Engel's analysis of the relation between women's 
work and her status in society. Benston asks the question whether women's 
labour occupies a unique position in the total economy. She concludes 
that they are totally responsible for housework which is not considered 
"real" work, thus it must be industrialized in order to be valued as 
significant and to eliminate economic dependence on men. Women must be 
integrated into the public labour force if their oppression is to be 
removed. Marxists also believe it is important to expose the inadequacy 
of mere legal equality, if we "leave untouched the inequalities of power 
and wealth that have a fundamental determining effect on people's lives" 
(Jaggar and Struhl 1978 : 172) . 

Traditional Marxism ___ and _ Family : 

Traditional Marxism locates- the roots of women's oppression with the 
monogamous family. Monogamy tends to traditionally have the meaning of 
"emotional and Sexual exclusivity", but for Marx and Engels it is used 
"technically to denote the marriage of a �an and women in which the man 
controls the family's wealth" (Jaggar & Struhl 1978 : 221-2) . When 
Marxists, like Engels, recommend the liberation of women from monogamy 
"they are recommending the abolition of an economic institution, rather 
than an emotional, sexual arrangement" - since it is founded on "the open 
or concealed domestic slavery of the wife" (Engels cited in Jaggar and 
Struhl 1978 : 222) . 

Lenin's -On_ the_Emanci11.ation _of_Women advocates housekeeping's "wholesale 
transformation into a large scale socialist economy" (Lenin, cited in 
Jaggar & Struhl 1978 : 222} . The Marxist, however, devotes little attention 
to the family's emotional and· ideological· function, save for advising men 
to "assist in lightening women's household burden" (Jaggar and Struhl 
1978:223} . 

Traditional Marxism and ___ _  Sexuali ty : :� 
. 

The position on sexual fulfilment most consistent with Traditional Marxist 
theory is that taken by Engels when he m�intains that a definition of non­
exploitative mutually fulfilling sexual relationships must await the time 
when differences in power and wealth no longer separate men and women. 
(Engels cited in Jaggar and Struhl 1978: 275) . 

RADICAL FEMINISM : 

What distinguishes Radical Feminism from all other feminist theories is 
the insistence that · the oppression of women is fundamental : 

1. Women were historically, the first oppressed group. 

The Historian Theodore Roszak has affirmed that women are the 
prototype and the alpha and omega of oppressed groups . "Deeper 
down than we are rich or poor, black or white, we are he or she" 
(Rosak and Roszak 1969 : 94) 
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2. Women's oppression is the most widespread, existing in virtually 
every known societ�. 

"Women were indeed the first niggers in history and are still apt 
to be the last liberated" (Roszak and Roszak 1969: 99). 

3. Women's oppression is the deepest and hardest to eradicate and can 
not be removed by other social changes such as the abolition of 
class society. 

4. Women's oppression causes most suffering to its victims, both 
qualitatively and quantitatively. although this suffering may go 
unnoticed because of sexual prejudices of both the oppressors and 
the victims. 

� 

5. Women's oppression provides a conceptual model for understanding 
all other forms of oppression, such as racism and class society. 

Shulamith Firestone's The Dia1Jcti9 of S�2f contains the classical Radical 
Feminist account of the roots of women's oppression. She believes that 
these roots are ultimately biofogical, grounded in the fact that women's 
child-bearing function made thepi dependent on men for physical survival 
• •• but she argues this can be bhanged by technology. She outlines 
recommendations for future of work, child-rearing and sexuality. 
Charlotte Bunch believes that women's sexual subjugation was the first 
form of women's oppression and �be deepest . • . for Bunch, lesbianism is 
mandatory and is not merely a personal preference but a political decision 
made 'within the context of a political struggle. (Jaggar and Struhl 
1978:83-84). 

Some of the most thought provoking and disturbing themes in Devitis's, 
Women1�lture . and _Society (1987) illuminate and elaborate upon Roszak's 
suggestion that women are the prototype and the alpha and omega of 
oppressed groups. (Littleford 1989: 274). 

Radical Feminism - Work: 

Work is regarded as one of the many areas which reflect the deeper 
biological/psychological antagonisms which lie at the root of the women's 
situation. (Jaggar and Struhl 1978: 172). 

Radical feminists feel they must direct attention to the totality of 
cultural institutions and relations that define women's subordinate 
status. Jennifer Woodul (cited in Jaggar and Struhl 1978:173) sees 
feminist businesses as an important way for women to gain actual power. 
Women therefore need to learn about every aspect of business life and to 
create new structures and organizations that permit women to work together 
in a non-exploitative way. The prime motivation of the Radical Feminist 
is to enable business women to make significant changes in the existing 
system. 

Radical Feminism - Fami!y: 

Radical Feminists see heterosexual marriage as the primary institution for 
the oppression of women, fundamentally because it is set in the context of 
an overwhelmingly sexist society. 
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Firestone's analysis of the roots of women's oppression are embedded in 
the prehistoric biological family. Radical Feminists urge the abolition 
of contemporary marriage, which Sheila Cronan describes as a form of 
slavery. Rita MacBrown proposes the establishment of all women communes, 
to enable women to define themselves independently of men, whilst 
discouraging the exclusivity and possessiveness of any kind of marriage . 
Only if sexism were eliminated could the possibility of heterosexual 
marriage be considered. (Jaggar & Struhl 1978:223) . 

Charlotte Perkins Gilman's Berland (1979) is a science fiction 
conceptualization of a utopian women's society, which encompasses an 
ideology of mutual caring, where each woman with her special gifts has a 
part in nurturing and educating the children to full personhood. It is 
their discovery by two men that presents the challenge of reintegration 
into a heterosexual society. 

Radical Feminism - Sexuality: 

All radical feminists agree that how we choose to define and explore our 
sexuality and develop more intimate (not.necessarily sexual) relationships 
with women is a matter of extreme personal and political importance. The 
Radical Feminist struggles with the constraining oppressive notion that 
"emotional and sexual relationships with men provide the most important 
opportunities for fulfilment in women ' s  lives" and leads women to define 
their achievement solely in terms of "being attractive to and pleasing 
men". This is extremely limiting ·to full personhood and prevents 
enriching relationships with other women . and men to foster our process of 
becoming . 
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Socialist _Feminists - Fami!J: 

The most theoretical consideration of the functions of the contemporary 
family - economic, emotional and ideological - has been undertaken by 
socialist feminists. There is a valuing of the importance of family and 
personal life, which distinguishes their social analysis from Classical 
Marxists. They perceive the current values of authority, competition, 
jealousy and possessiveness inherent in the family all supporting the 
capitalist system. According to Gayle Rubins, the family is the primary 
institution that imposes social gender on biological sex, creating the 
typical masculine and feminine personalities. Barbara and Michael McKain 
(cited in Jaggar and Struhl 1978:225) believe it is vital to organize 
households in such a way as to encourage our liberation from the 
possessiveness, dependence and isolation of traditional marriage or couple 
arrangements. They say that children who are non-sexist, independent and 
able to establish close ties with more than one person will be able to 
develop only when they are free from these stated constraints of the 
traditional family. 

Social Feminism_- Sexuali!_y: 

Analysis of sexuality takes "explicit account of . the fact that sexual 
interaction occurs within the context of a society, which not only is 
male-dominated , but is one in which those who control the wealth exercise 
disproportionate power". (Jaggar & Struhl 1978:276). 

Therefore they believe how we define our sexuality is highly political and 
that much talked about sexual freedom is an illusion. They acknowledge 
that male privilege is so pervasive in our soci.ety that "loving sexual 
relationships with males are diffi�ult". · one ideal held is that �f 
androgyny and redefining ourselves as complete human beings, all of whom 
are capable of 'independence and dependence', 'tenderness and strength', 
' giving and receiving'. 

:� 

"The genderless society is at leas� as necessary to women's 
liberation as is the classless society" Gayle Rubins (cited in 
Jaggar and Struhl 1978: 277). · { 

"The goal then of social feminism .is to transcend sex role stereotyping 
and commercialized degraded and alienating forms of sexuality offered to 
us by the movies, books and advertisements . Once difference�in power and 
wealth are eliminated from society it will be possible to achieve a 
genuinely liberated sexuality which has no goal or purpose other than the 
enrichment of human existence". (Jaggar & Struhl 1978:277). 

Feminists in the 1990's: 

Most feminists are dissatisfied with a merely negative struggle, realizing 
that "you cannot mobilize a movement that is only and always against you -
you must have a positive alternative, a vision of a better future that can 
motivate people to sacrifice their time and energy towards its 
realization." (Alcoff 1988). 
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3 .  De11ocracy ___ Revisi ted and t_!!.�J!.�A�-�! __ Te;�he_�-��s �Tra!--� . .!.�rmati v:� 
Intellectuals": 

Henry Giroux (cited in Kaye 1989: 281) has a "stirring vision of schooling 
for democratic struggle and development". He sees schools as "one of the 
few sites within public life in which students, both young and old, can 
experience and learn the language of community and democratic public life" 
(Kaye 1989: 286). 

He sees citizenship as "a process of dialogue and commitment . .. to 
overthrow relations which inhibit and prevent the realization of humanity" 
(for example, race, gender and class oppression). Giroux sees as 
anachronistic traditional schooling which uses a model from a 
functionalist framework, with institutions reproducing the social order 
(eg. · the pattern of inequality). He comprehends education as "cultural 
politics" and schools as "public spheres" potentially fostering critical 
citizens committed to democratic practices, aspirations and development. 

Giroux visualizes teachers as "transformative intellectuals" whose moral 
and political responsibilities are to engage and empower students through 
critical dialogue and experience, and at the same time to link schools to 
their communities in support of movement for progressive social change. 

His views on the preparation of teachers are worthy of note (Kaye 
1989: 287). 

4 .  · feminist Pbilos<um.!ca}_�_ersp_�cti V�!!: 

It has been the challenge of philosophers like Jane Roland Martin, Ruth 
• Jonathan and Maxine Green to "examine women • s experience on their own 

terms outside existing paradigms and then to challenge those paradigms. " 
(Foster 1989: 29) They have increasingly developed credibility in the 
philosophical debate of our time. It is important to note the progress 
that feminist philosophers have made, co&sidering that in Strain Ced) 
1971) only one female philosopher and ed��ator contributed to the 
discourse, namely Dr Maria Montesorri in .her article The Child (1971: 53-
64). 

·-----

5.  Pbilof!QP)ical Discourse Between Men and Women �n the 1989: 

Two reviews deserve consideration, as each author steps into-the paradigm 
of the other gender. .ffl.:·� 

A. Michael Littleford's review of Devitis (1989) Womel!,. Culture and 
Mora!..!!! is incisive and generous. It is an exercise for him of 
mind and heart where he becomes involved in the "submerged side of 
human discourse, namely feminine discourse". He applauds the 
"penetrating cultural psychoanalysis" of the writers, which be 
believes is "essential to any hope of even beginning to abate 
serious social and political problems from modern warfare and 
global pollution to massive numbers of failed marriages and 
instances of child and spouse abuse" (Littleford 1989 : 273). 



69 

(i) The .... I�act __ of __ Aristotelian PhilosoRl!I_on Traditional Modern 
PhilQ.�Qlml 

"New light is being thrown on to the dualist and sexist structures 
that have stubbornly persisted in Western Culture since Ancient 
Greece". (Littleford 1989) . 

Okin (1987: 214) ; Tagliacozzo (1958); Morris (1973) ; Gross 1980) ; 
Pateman (1987) and Smith-Rosenberg (1987) examine Aristotelian 
thought on gender, his extreme degradation of women and the Fascist 
possibilities in Aristotelian trends in both church and state in 
times of rapid technological and social change. Pateman (1987) and 
Smith-Rosenberg (1987) note how Aristotle's views on gender have 
persi�ted unquestioned and unreconstructed even within the 
egaiftarian and "democratic philosophy of the enlightenment; " and 
finally the persistence of extremely misogynist attitudes in 
several inter-related dualisms . (These have been discussed in 
detail within the Conse&vatism and Radical Feminism framework in 
this report) . i 

(ii) Psychological Health: 

Professor DeVitis and Dr! Edward Jones examine the deleterious 
effects of separating psychological life from social realities . 
Littleford (1989:276) suggests that · "Adler could be encompassed by 
feminist writers to strengthen their critique of dualist abstract 
and individualistic psychological ideas of the current dominant' 
trend" 

Johnson (1977) has already developed a Masculine Psychology using 
Yungian Psychological concepts and based on the legend of Parsifal 
and bis search for the Grail. Bolen (1984) developed a Psychology 
of Women, emphasising the multifarious nature of roles, based on 
analogies of Goddesses in Greek mythology. It is interesting also 
to speculate whether Freudian and Neo Freudian psychology is the 
most appropriate theory for our understanding of Adolescents . 

� 
(iii) pualisa and Kngwledge: 

The last six essays in Wome� Culture and Moraljty further expose 
the hyper-masculine character of Western cultural developments and 
structures; and other forms of dualism are highlighted: 

o between thought and action 
o the abstract and concrete 
o rational and non-rational psychic powers and processes are 

brought to light and criticised as they relate to gender 
problems in the context of Western education, epistemology, 
theories of human development, ethical issues and life 
styles . (Littleford 1989 : 277) 

Their work builds upon the earlier work of Spender (1981) which was 
based on the premise that women have been excluded from codified 
knowledge in all its forms. Religion and other symbolic forms 
explain the world in terms of men (Roland's essay) (See also Figes 
1986) . 
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Max Plank, the Physicist and Charles Sanders Pierce, the 
Philosopher declared that cognitive and analytical powers are 
encompassed by a far more inclusive, non-rational (or even 
transrational) field of processes which make learning and knowing 
much more complex than the mere development of structures for 
logical analysis. Pierce states quite bluntly from his and others' 
philosophical and psychoanalytic research and experimentation that: 

"the non-rational or obscure part of the mind is infinitely wiser, 
more delicately sensitive and acts with greater accuracy than the 
rational part" (Littleford 1989: 278) 

(Note also,J:he work of Reid (1986); Brown (1987} ; and Giroux (1988} 
Bennett (lg'88) Brown (1987) and Kaye and Giroux (1989) - espousing 
similar philosophical concern, from a masculine paradigm) . 

(v) Koblbe�. Tbeor.Y of�al_Devel�Jit: 

Kohlberg assumes that moral grpwth depends almost entirely upon 
developments in the relatively: narrow and limited domain of 
cognitive structures. The rel4tively closed and circular nature of 
the connections between Kohlberg's initial philosophical 
assumptions and his selection of empirical data (male subjects) to 
be included in research has resulted in a partial and sexist 
version of moral growth and actions. 

Gilligan conceives Martin Luther King's v1s1on of just�ce and right 
is solidly embedded in a communal context of responsibility and 
connectedness. A truly ·mature and androgynous development of his 
perspective, not recognized by Kohlber� . incorporates the female 
language of responsibility and the male language of rights, an 
integration, Dr Sichel, suggests may represent the fullest possible 
moral development. In summary, Kohlberg abstracts and emphasises 
the language of rights and a lone moral agent, while ignoring 
Martin Luther King's feminine language of community and 
responsibility . � 

Feminist .... Res_p-0nse to Kohlberg' s _ Theor_y_ of Moral . .. Develo_pment: 

Littleford (1989: 279) believes that like Adler and other minority 
thinkers, Dewey ' s  many works are of great potential value to 
feminist scholars. Kohlberg's separation of thought and action is 
raised by Gilligan (1989): 

"Rather than abstracting moral problems from concrete 
details and dynamics of their social and historical context, 
females tend to use all of their psychic powers to view the 
concrete ongoing situation holistically". (Gilligan as 
cited in Littleford 1989: 279). 

Dr Nodding's "ethic of caring" complem�nts, parallels and 
elaborates on the works of Drs Martin, Gilligan and Sichel 
concerning the general patterns of feminine and masculine moral 
development. (Noddings 1984) . 
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Littleford comments: 

"Her comparisons of the ethic "caring" based on a sense of 
connectedness with others and characterized by concrete 
fluidity, with the lonely sense of isolation and 
abstractness typical of masculine ethical thought are 
meaningful and compelling" (Littleford 1989:279) . 

Ruddick ' s  portrait of maternal thinking is an "appealing vision of 
socially powerful mothers liberated from the masculine 
establishment especially in the sense of ceasing unauthentic 
collusions with male power structures which result in their own and 
their children ' s  subordination". Littleford (1989:279) . 
Littleford believes that Ruddick ' s  ideas concerning empowered 
maternal mode could be further developed and applied to problems 
concerning exclusion of the reproductive, as contrasted with the 
productive, aspects of social life from the formal educative 
process and public world in general. Ideas integrating her 
"maternal thought" with ecology, law and related disciplines could 
help expand and balance school curricula, the justice system, 
marriage and family life . 

She challenges the efficacy of conventional fatherhood with its 
harmful combination of the assumption of great power over 
children ' s  lives with the failure to participate in concrete and 
attentive child care taking. Arnaud (1986) and Gray (1984) would 
support this perspective. .The wor.k of Lamb · (1975) would. be. a 

· valuable paper to revisit with regard to his views on fatherhood. 
Littleford (1989: 279) however cautions against complete self 
sacrifice which "creates pestilence and retards the growth of all 
persons concerned. A person cannot completely and without 
resentment care for and be responsive to others - unless that 
person includes him or herself in the circle of care". Gilligan 
(1989) agrees with Sichel that a ,ature outlook demands a synthesis 
of the two cultural perspectives t the masculine emphasis upon 
individual rights and the feminine- emphasis upon responsibilty to 
communal concerns. 

(vi) A Move. Closer to Valuin_g tlie __ "Felllinine" - by valuing the 
traditional female pursuits. 

Littleford (1989: 280) finds the paper by George Sher� be laudible 
since he systematically refutes the most commonly accepted 
arguments that women ' s  traditional choices inherently lead to less 
fulfilling and prosperous lives and to the undermining of self­
respect . 

"It is fallacious and unproductive to continue and sustain yet 
another aspect of hierarchical dualism which artificially 
bifurcates the social world into a private female realm of 
reproductivity and domesticity and a realm of public masculine 
productivity". 
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The reclaiming of the validity of traditional alternatives from 
their degradation in recent history, if expanded and elaborated, 
has many potential benefits . . .. it can help preserve the arts and 
crafts of home-making and child-rearing as acceptable and 
interesting alternatives for both genders, while reclaiming from 
obscurity the real, enormous and essentially economic values of 
activities such as home gardening, the preservation and cooking of 
food, interior decorating, clothing construction and informal 
education. 

B. In parallel with Michael Littlefords (1989) active discourse in the 
domain of feminist perspectives, Carol Nicholson (1989: 197) 
ventures into the world of the postmodernist, with the intention of 
finding solidarity with feminist philosophers and educators. 

� 
Post-Modernism�minism and Education - a Need for_ SolidariJ,y: 

o the definitive work of Jean Francois Lyotard (1984) and 
Richard Rorty (1982) lttempt to draw out the pedagogical 
implications of post modernism. 

o basically they believe. the new modern age is ''.characterized 
by the coexistence of 1dif ferent cultures" Toynbee (1954) 

o they are against the development of science, art and 
morality into separate disciplines, each operating according 
to autonomous methods -and different standards of objectivity 
and truth. � 

o they attempt to undermine the privileged status of elitist 
art, the universal claims of Western Science and objective 
representations of dominant groups. 

o they doubt the existence of privileged representations that 
can serve as a basis of knowledge. 

o they question the possibility of 'objective • truths that are 
.. 

necessary, universal �nd unchanging. 

o post-modernism emphasises the role of unconsciousness, 
reinterpreting knowledge as socially constructed and 
historically situated, instead of a timeless representation 
of the world by separate individuals. (Lyotard and Rorty 
cited in Nicholson 1989). 

o they perceive the two major legitimizing narratives, in the 
modern age have been the story of the emancipation of 
humanity and the story of the speculative spirit, which have 
moulded our educational institutions (Rorty 1982). 

o they have developed a new model of legitimization of 
knowledge to avoid theoretical errors of the grand 
narratives and implicit terrorism of systems, theory and 
bureaucracy. (Paralogy). 
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o Lyotard sees "transformed education" in terms of producing 
skilled experts in computers, with didactics entrusted to 
machines and students at the end of terminals. Pedagogy 
includes computing and computer languages, training in 
"informatics" and "telematics" with the hope of free public 
access to all information "with everyone playing their own 
language game". 

Jane Roland Martin (1981) challenges this view, claiming in 
education we convey more than knowledge. 

o Rorty believes it is a mistaken platonic assumption that 
"Truth exists apart from man and can be deleted by the 
proper use of the faculty of reason". (He draws on the 
ideas of Nietzche, Gadamar and the American Pragmatists) . 

"We need to see education as in touch with our own 
potentialities" (Nicholson 1989: 200) not "getting in touch 
with something non-human called Truth and Reality". Decent 
respect for the opinions o.t: mankind, with a sense of 
tradition, community and human solidarity underlie his 
philosophy. 

o Rorty emphasises the triad of "books, student and the 
prestigious teacher-scholar". 

o Rorty attacks epistemological privilege, but remains 
relatively silent about political, economic, . racial and 
sexual privilege. Mcclaren criticises his type of 
liberalism as "irrelevant and doomed" (Dewey) . 

o Many post-modernists and their critics have neglected or 
underestimated the potential of the feminist movement to 
provide post-modernism with a utopian dimension and a 

0 

0 

political context. j 

Post-modern feminism, Nicholson believes, "integrate the 
strengths and overcome the" weakness of the two traditions". 

{ 
However, feminists do not identify themselves with post­
modernists, but the two movements share important concerns 
and can not afford to ignore each other: ...... 

-�-� 
both raise meta-theoretical questions about the appropriate 
methods of interpreting human experience in a time of 
crisis. 

o both attempt to understand the self, knowledge and culture 
"without resorting to linear, teleological, hierarchical, 
holistic or binary ways of thinking and being". 

o Jane Flax and Craig Owen support post-modernism as a 
framework within which feminist theory can be further 
developed and the marginalized voices of women and 
minorities can find expression (Nicholson 1989: 197) . 
Feminist Postmodernism is intensely political (Sandra 
Harding) . 
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o The emergence of post-modern themes within feminism has 
resulted not only from people like Lyotard, Rorty, Derrida, 
Lacan and Foucault, but also from a new .sensitivity to 
differences among feminists themselves. Women of colour, 
working-class women and women of other cultures have 
insisted that their experiences are quite unlike those of 
the white, middle-class educated women who have tended to 
dominate feminist politics. (Nicholson 1989: 202) 

o The necessity for post-modernism and feminism to learn from 
a critical encounter with each other. (Nancy Fraser & Linda 
Nicholson) 

0 

"If we are to carry post-modern theory into pedagogical 
;Y practice we must listen to those who are telling stories 

about what it means to be excluded from a conversation or a 
community because their "heroes" or "heroines" are different 
from those of th� dominant group . We need "rainbow 
coalition of post':�odernists, feminists and educators who 
are committed to the task of making sure that no serious 
voices are left &at of the great conversation that shapes 
our curriculum and our civilization". (Nicholson 1989: 204). 

;; 

A Post-modern feminism that is sensitive to differences can 
serve as an important corrective to post-modern tendencies 
toward 'nihilism' . on the one hand and "apologia of the 
status quo" on the other - it does not follow we should 
abandon educa t.ional ins ti tut ions altogether" • .  

o Hannah Arendt in Crisis in Education wrote insightfully 
about the paradox of education in a post-modern era. 
(Nicholson 1989: 192-3) 

"Exactly for the sake of what is new in every child, 
education must be conservative, it must preserve this 
newness and introduce it as a new thing into an old world: 
however revolutiqnary its actions may be, it is always, from 
the stand-point of the next generation, superannuated and 
close to destruction". 

o The point of post-modern feminist pedagogy is not to destroy 
tradition but to give students the opportunity to 
reinterpret it for themselves in the light of new problems 
and perspectives. 

o Post-modernists emphasis the importance of educating 
students into a sense of community. 

"The only way in which institutions of liberal learning can 
justify their existence is to be places in which students 
can find practically any book in the library and then find 
somebody to talk with about it". Richard Rorty Consaquences 
of Pr�atism 1982 Minneapolis, University of Minesotta 
Press. 

• 
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c. The _ _ _ _  Kind of ... constructive ___ Work _ _ _  that_.,.is ___ being __ _ done _in ____ re-thinking __ the 
foundations _of_the Discip ines and Reforming�ducation �Feminist 
Post-modernists: 

o Feminist theorists inspired by the work of Nancy Chodorow 
and Carol Gilligan in psychology are challenging our 
cultures over emphasis on autonomy, individual rights and 
justice and developing alternative accounts of ethics and 
epistemology which recognize the centrality of the 
correlative concepts of relatedness, responsibility and 
care. 

0 

0 

0 

0 

0 

0 

Feminist teachers and philosophers of education are engaging 
in counterhegemonic efforts which incorporate the insights 
of Freire, but go beyond them in their consciousness of 
gender differences. 

Team taught courses and interdisciplinary programs focussed 
on women's and minority stlldies combat the over­
specialization and isolation of academic departments and 
help students integrate their often fragmented knowledge. 

Higher education is being transformed by major grant 
projects in America to integrate issues of race, class and 
gender into the mainstream curriculum. 

Feminist P9st modernists
.

believe it is not enough to 
reconstruct the modern tradition on the level of theory 
without a deeper reconstruction of. education practice, which 
would avoid Lyotard's anarchism and address how to 
effectively achieve Rorty's "goal of initiating students 
into the wider community". 

Recent feminist theory str;ngthens the language of critiques 
of post-modernism by introducing the political issues of 
race, class and gender domfnation as central to the debate 
of epistemology. 

Feminist theory provides a "language of possibility" which 
forms the basis of a new radical pedagogy. 

. ... 
$;• 

D. TRANSFORMATIVE_ EDUCATION - THE STATE OF THE ART 1990: 

Schuster and Van Dyne (1984) in an informative article on 
curriculum change towards inclusiveness, provide a very clear 
rationale and description of the sequence of stages and strategies 
which are necessary to represent women and minorities, and thus a 
fuller range of human experience in the curriculum. Current 
curriculum change in Australia is, at best, generally only at the 
third stage which recognizes that women are still a disadvantaged 
population in education. However, the new integrated knowledge of 
Women's Studies "that has emerged over the past twenty two years" 
of curriculum development can now act as a counter balance to the 
perspective of the dominant group. (Foster 1989-28) . 
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The crucial next stage where both men and women "examine the 
women's experience on their own terms outside existing paradigms 
and then challenging those paradigms" must begin to take place. 
"Only then can we proceed to any true transformation of the 
curriculum ·towards human inclusiveness" (Foster 1989: 29) . 

The Ministry of Education in Western Australia (1989) has produced 
an explanatory guide "Inclusive Curriculum" to support school in 
their bid for equity in education. However, it fails to emphasise 
the need for dialogue between the twenty-two year old "pilot 
satellite curricula" of "girls" and "Aboriginals" and the 
traditional curriculum. 

RECOMMENDATIONS _:.;,TOWARDS A NEW PHILOSOPHY OF _EDUCATION: 

It is recommended that as faculty members of the School of Education, we: 

o familiarize themselves with t�aditional conservatism, liberalism , 
Marxist, radical and socialisi frameworks of feminism, their basic 
tenets, belief system and pra¢tices. 

o examine Artistotelian thoughts on gender , which were "grossly 
misogynist" and trace the enormous influence these ideas have had 
upon Western scholarship and the "taken for granted assumptions of 
everyday life, both secular and religious". 

o re-'examine tradition-al educational theory and ph1losophy in the 
• light of "cultural psychoanalysis". 

o familiarize themselves with "women's world" perspectives , methods 
of thinking and modes of relating , which can help expand and deepen 
our sense of possibilities concerning epistemology, moral reasoning 
and ethical behaviour. 

o consider the ways in which feminist perspectives can help to heal, 
reconstruct and balance the l)f'edominantly masculine structures in 
our institutions and in our scholarship. 

o revisit the philosophy of John Dewey with its emphasis on Democracy 
and Education and the philosophy and practice of Paulo Friere, 
including feminist extensions. 

o reconsider the philosophy of R.S. Peters and L. Kohlberg, with 
their limiting emphasis on abstract and rational thought, in the 
light of feminist philosophy, post-modernism, Giroux's vision of 
democratic education and Reid ' s  Philosophy of Values and 
Aesthetism. 

o re-evaluate female traditional choices as valid, prestigious 
knowledge, skilful and valued. 

o reconsider education for excellence which encompasses a gender­
inclusive perspective. (Sadgar and Sadgar 1989) . 

o consider a philosophy of education that encompasses the development 
of values, aestheticism and the creation of talent. (Collier 1959; 
Gray 1984; Reid 1986; ) 
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o carefully consider the feminist philosophy of ' caring ' and human 
' dignity ' and the practices we employ as educators particularly in 
the teaching-learning situations we create and our evaluation 
procedures (Noddings 1984). 

0 

0 

0 

value the opportunity to engage in philosophical discourse taking 
account of traditional philosophy (conservative) ,  feminist 
philosophy , post-modernism , radical democratic philosophy (Giroux) , 
and philosophies encapulating the need for excellence the teaching 
of values and alternative ways of knowing. 

read the Ministry of Education ' Inclusive Curriculum ' guidelines 
for implementing equity in the school. 

develop a new philosophy that underlies human inclusiveness within 
a transformative curriculum. 
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o equality of opportunity and outcomes in education for girls and 
boys may require differential provision, at least for a period of 
time 

o strategies to improve the value of education for girls should be 
based on a recognition that action is required at both the primary 
and secondary levels 

o strategies to improve the quality of education for girls should be 
based on an understanding that girls are not a homogeneous group 

o priority in improving the quality of education for girls should be 
given to meeting the specific needs of those groups of girls most 
requiring support to benefit from schooling 

o to improve schooling for Aboriginal and Torres Strait Islander 
girls, school authorities will need to take into account the unique 
culture of Aboriginal and Torres Strait Islander communities. 

o a high quality education for girls�-is a mainstream professional 
responsibility for all educators in all primary and secondary 
schools and school systems 

o schooling for girls and boys should reflect the entitlement of all 
women, in their own right, to personal respect, economic security 
and participation in, and influence over, decisions which a(fect 
their ' lives • r 

.. 

o school should educate girls and boys for satisfying, responsible 
and productive living, including w�rk inside and outside the home 

o 

o 

0 

schools should provide a curriculum which in content, language and 
methodology, meets the educational needs and entitlements of girls 
and which recognizes the contribu�ons of women to society 

schools should provide a challenging learning environment which is 
socially and culturally supportiv�, and physically comfortable for 
girls and boys ' t 

schools and systems should be organised and resources provided and 
allocated to ensure that the capacities of girls and boys are fully 
and equally realised. � 

o the effective change and lasting improvements needed in schools 
will require awareness and understanding of the educational needs 
of girls on the part of students, parents, teachers and 
administrators, and institutional support for addressing these 
needs. 

RECOMMENDATION 4 

That the National Policy for the Education of Girls incorporate the 
following objectives and priority areas . 

1. To raise awareness in schools and in the wider community of the 
educational needs of girls in contemporary society by: 

r 
\ 
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promoting awareness that girls and boys have an equal 
capacity for learning and equal rights in all aspects of 
schooling 

(b) promoting awareness of the roles and status of women and of 
the specific educational needs of girls. 

(c) improving the information base through fostering relevant 
research and statistical collections as a basis for refining 
or developing policies and practices relating to the 
educational needs of girls. 

2. To ensure.,,girls and boys have equal access to and participation in 
a scbool'�urriculum which contributes to full and equal 
participation in economic and social life through: 

(a) Fundamental curriculum review and reform 
$ 

o to provide more comprehensive perspectives to broaden 
girls' understanding and options; to include study of 
sex and gender -�oles in society and their changing 
social relevance; and to overcome bias in content and 
related practices. 

(b) Specific areas of currciculum reform 

0 

0 

0 

changes to gender-stereotyped areas of the curriculum. : 
changes to particular curriculum areas to enhance 
girls' participation and achievement 
development of new curriculum to include important 
areas of knowledge, of particular significance to 
girls, which are presently omitted. 

3. To provide a supportive and challenging school environment for 
learning in which girls and boys are equally valued and their needs 
equitably addressed through: ."" 

(a) teaching and learning processes and classroom management 
(b) school organisation and practice 
(c) the. social and cultural environment 
(d) the physical environment 
(e) an examination of values and attitudes relating to gender, 

sexuality and school achievement. 

4. To ensure that school resource allocation policies and practices 
operate in ways which are consistent with principles of equity and 
relat_i ve need through: 

(a) review of system and school-level resource allocation 
policies and practices by school and system authorities, 
with particular attention to equitable prov1s1ons for girls 
and boys, and the need to overcome the effects of past 
practices 
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provision of on-going general resources to address the 
education needs of girls arising from effects of attitudes 
and practices beyond the schools and past educational 
practices; and the differing needs of schools arising from 
socio-economic and cultural differences among the groups of 
girls they serve. 

RECOMMENDATION 5 

That Commonwealth, State and non-government school authorities develop 
strategies for improving the education of girls, within the framework of 
the National Policy for the Education of Girls, following consideration of 
the illustrative strategies in this Report. 

RECOMMENDATION 6 

Policy Review 

That Commonwealth, State and non-government school authorities endorse and 
agree to participate in the reporting and review procedures outlined in 
Chapter 4 of this Report. 

RECOMMENDATION 7 

That a comprehensive statement be issued during 1987 by Commonwealth, 
State and non-government school authorities, endorsing the National Policy 
for the Education of Girls for the period 1988-1992 inclusive, in terms of 
the formal recommendations in this Report. 

• -... ---- - -• T - "- - -
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