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ABSTRACT

Textbook plays an important role in teaching and learning. Unlike most subjects, none
Liberal Studies “textbooks” had been reviewed by the Education Bureau (EDB)
officially. LS teachers are encouraged to teach flexibly with alternative resources and
not to rely solely on LS “textbooks” in its conventional sense. Limited research had
been carried out to investigate the effectiveness and user’s perception on LS
“textbooks”.

This research implements a narrative inquiry approach in the reference of
autoethnography, exploring the usage and perception of LS “textbooks’ of three
parties — in-service teachers, students and student-teacher.

The findings of the research indicate that although LS “textbooks” are seen as
auxiliaries by teachers, they still have significance in teaching and learning. Students in
general are dissatisfied with LS “textbooks”, and such discontent affects their
performance in class thus learning capacity. The findings of the study also bring out
difficulties faced by LS teachers such as the acquisition of pedagogical content
knowledge and heavy workload from lesson preparation.
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CHAPTER 1 INTRODUCTION

1.1 Background of the study

In order to equip local students with knowledge and life skills that are essential in the
21st century and meet the challenges of our knowledge-based society, the New Senior
Secondary (NSS) Curriculum was introduced in Hong Kong as part of the education
reform (CDC, 2001) and was fully implemented since September 2009.

Introduced in 1992 as an Advanced Supplementary Level (ASL) elective course,
Liberal Studies (LS) was reintroduced in 2009, and made as one of the compulsory
subjects in the NSS Curriculum that “help students develop independent learning
capabilities and cross-curricular thinking” (CDC, 2007, p.2), and thus preparing
students as life-long learners with critical thinking skills. Comprised of six modules
including Personal and Interpersonal Relationships; Hong Kong today; Modern China;
Globalization; Public Health; Energy Technology and the Environment, it is hoped that
local students can become responsible citizens who are aware of social and global
issues.

Unlike the other three core subjects including Chinese Language, English Language
and Mathematics, no Liberal Studies “textbook™ had been reviewed by the Education
Bureau (EDB) officially, since none of these ‘textbooks’ were included in the
Recommended Textbook List (RTL) or being approved.

The Education Bureau has repeatedly emphasized that LS teachers’ teaching should not
be confined by using these LS “textbooks”, but to utilize various resources for teaching,
in order to meet with the nature of Liberal Studies where students’ knowledge is
acquired in an inter-disciplinary and cross-modular way (CDC, 2007). Controversies
and public concern about whether LS “textbook” should be reviewed by the EDB had
been raised recent years. Some suggested that the review of LS “textbooks” could
facilitate teaching and learning, while the opposite worried such measure might lead to
political censorship.

In the Senior Secondary Curriculum Guide published in 2009 (EDB), which was made
up of a series of 12 booklets, LS was described as a subject “that require great variety of
learning resources.” A variety of curriculum learning and teaching materials were
published by the EDB for teacher’s reference. For instance, a web-based resources



platform for Liberal Studies was developed by the EDB and the Hong Kong Education
City (HKedCity) which can be accessed at www.Is.hkedcity.net.

Also, a total of four booklets named “Liberal Studies Curriculum Resources Booklet
Series” were published by the EDB in 2015. Together with the “Liberal Studies
Curriculum and Assessment Resource Package” published in 2013 which illustrate the
learning focuses of each module and examples of contemporary social issues, LS
teachers are encouraged to teach flexibly with alternative resources and not to rely
solely on LS “textbooks” in its conventional sense.

Because of its fairly new introduction and special nature of the subject, LS teachers are
still experimenting with LS “textbooks”. Some teachers tried to develop their own set
or uniform school-based curriculum materials for students; some will use “textbook”

together with self-prepared materials while some rely only on “textbook”.

The word “textbooks” was quoted constantly in above paragraphs as well as in the
research title, given that these LS “textbooks” have not been officially approved by the
EDB. The quotation used is to highlight its unofficial status and differences between
conventional textbooks that had been reviewed by the EDB. However, the word will
not be quoted throughout this study except cases where emphasis is needed in the
purpose to facilitate reading.

1.2 Motivation for the study

Having studied in the program for nearly four years, | had an impression that most of
the Professional Core (Liberal Studies) courses in the program stressed and encouraged
student-teachers to develop their own set of learning materials rather than using LS
textbooks. Designing own teaching pack had always been a type of assignment in
these Professional Core courses, where student-teachers were told to develop a
teaching pack individually or in groups. Although my impression these LS “textbooks”
is rather neutral, | as a student teacher had always try to prepare as much teaching
materials as | can and avoid relying on them. Yet, teaching in real school context was
another story.

As an unexperienced student-teacher who lacks sufficient teaching experience and
curriculum knowledge, | found it overwhelming and time-consuming to prepare all
teaching materials by myself, especially there were times | have to teach more than two
modules at a time. Being a student who studied the old senior secondary school
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curriculum, which LS was not made as a compulsory subject, had also made me
inferior in LS teaching as | had no experience in learning the subject. My unfamiliarity
with the LS curriculum makes me spend extra time for lesson preparation. While
experience in-service teachers might appreciate such curricular freedom, novice
pre-service teachers who lack subject knowledge and teaching experience might see it
as a burden (Fry, 2007).

Such inferiority encouraged me to start using LS textbooks in lesson preparation and
teaching at times. And as | start to teach with a mix of textbook and self-prepared lesson
materials, | started wondering what is the reality like of using LS “textbooks” in the
field. How do teachers and students in real school context perceive and use LS
textbooks? Do LS teachers prepare lesson materials themselves as what EDB suggested,
or do they simply rely on LS textbooks? How does in-service teachers’ thought on LS
textbooks differ from mine? Do students use LS textbooks in their learning? Can LS
textbook actually facilitate students to learn? | pondered over these questions and
wanted to start an investigation in a real school context.

1.3 Aims of the study

This study aims to investigate real life experience of teachers and students in LS
textbooks usage as well as their concern and perception of LS textbook. Strengths and
weaknesses of using textbook will then be further examined. Through comparing their
responses, differences and similarities of the three parties will be analyzed. Three
research questions were set up for investigation:

1/ How do teachers, student-teacher and students perceive the usage and perception of liberal

studies “textbooks” during teaching and learning?

2/ What are the differences and similarities in terms of the usage and perception of liberal

studies “textbooks” among the three parties?

3/ What are the strengths and weaknesses of liberal studies “textbooks” regarding effective
learning and teaching in Hong Kong context?
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1.4 Significance of the study

The findings of the study will bring benefit to the education field considering Liberal
Studies as a fairly new subject in Hong Kong which lacks sufficient research on the it’s
textbooks nor ways to facilitate teaching and learning. Findings of this study may also
cast light on the contents and design of textbooks, or even textbook regulations when
different parties including teachers and students and relevant stakeholders would be
revisiting textbook issues on the subject of LS.

Finally, for the researcher this study will provide a platform for critical reflection of
current belief on LS textbook after receiving views from different parties, and thus new
understanding on ways that lead to effective LS teaching and learning.
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CHAPTER 2 LITERATURE REVIEW

2.1 Introduction

In this chapter, presenting literature related to the role and application of textbook are
discussed. In general, relevant literatures regarding the use of textbook on the New
Senior Secondary (NSS) syllabus, especially Liberal Studies was scarce and
incomprehensive due to its recent introduction.

2.2 Textbook research

Because of its significance role in teaching and learning, textbook has a long history
in being one of the popular subjects of research in the educational field (Fan, 2013).
Comparative textbook research focusing on social studies subjects had been carried
out by the United Nations since 1920s (Nicholls, 2003). Yet, Wade (1993) argued that
insufficient attention has been paid to social studies textbooks, criticizing them as
biased and poorly written.

Gurung & Landrum (2012) classified textbook research into three major categories
including the content of textbooks, the effectiveness and student use of pedagogical
aids as well as instructor ratings and selections for texts (p. 144). Although there are
plenty of researches regarding textbooks, Gurung & Landrum argued that few of them
had investigated from the student perspective.

2.3 Role of textbook in teaching and learning

“Textbooks are the primary classroom resource teachers use, as they are commonly
regarded as official sources of curriculum” (Jackson, 2015, p.43). Different roles of
textbooks had been identified by educators and researcher. Applybee, Langer &
Mullis (1987) described textbook as the primary source of information; O’Neil (1982)
described it as supporting teaching instrument; Chambliss & Calfee (1998) described
it as the source of facts and concepts of a subject.

2.4 Discrepancy on the perception of textbooks between teachers and students
Researchers had noticed the tendency of mismatch between teachers’ and students

perception on textbook (Savingnon, 1983) and Greenall (1984) name such contrasts
among the partiers as “coursebook credibility gap”. Noticing such discrepancy
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between parties, it is noteworthy that both teacher and student perspective have to
been take in to consideration in textbook research. A triangular relationship formed by
teachers, students and the learning materials is crucial in textbook research (Maley,
1998).

2.5 Student-teachers and the use of textbook

It was found that the lack of teaching resources and unit planning is one of the common
challenges faced by new teachers (Goodwin, 2012). Manuel (2003) explained such
phenomenon by stating “The teaching profession is unique in its treatment of its new
members in that, from day one on the job, the beginning teacher must assume all the
roles and responsibilities of the experienced practitioner with no material or other
allowances made for their newness” ( p. 145).

As a novice who is inexperienced in the profession, new teachers and pre-service
teachers experiment with the use of textbook during teaching and lesson preparation.
Besides studies that focused on the ways in-service teacher apply textbook in teaching,
established literature also indicated how pre-service teachers apply textbook. Pepin &
Haggarty (2001) suggested that pre-service teachers wuse textbooks for
different purposes, some of them are support their planning for teaching, determine the
sequence of teaching and provide learning activities.

However, in terms of the degree of using textbook, different studies revealed that
pre-service teachers apply textbook in their teaching in different level. Reynolds (1974)
suggested that inadequate knowledge in the subjects is one of the reasons why teachers
rely heavily on textbooks. In 1988, Ball and Feiman-Nemser (1988) conducted a
research regarding how pre-service teachers were taught about textbooks in their
pre-service training. They found that these participating student teachers in the research
were taught that "good teachers don't follow textbooks”. Yet, this longitudinal research
had also found that most student teachers needed to rely on textbook in their teaching
practice, as they lack concrete subject knowledge as well as pedagogical skills to rely
on their self-prepared teaching materials. In contrast, Pepin & Haggarty (2001) had
conducted a research on how pre-service teachers use textbook in Mathematics
teaching. Research concluded that textbook was under-use by pre-service teachers.
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2.6 An overview of application of textbook in Hong Kong

The reliance on textbooks in education has long been recognized especially in the Hong
Kong context. Teaching in Hong Kong is textbook-based (Lee, 2005) so to prepare
students for the examination-driven learning culture (Evans, 1997; Stimson, Morris,
Fung & Carr, 2003).

A number of studies in Hong Kong have demonstrated and reflected the heavy reliance
of textbooks by teachers in different subjects. It was found that local secondary English
teachers take textbooks as their major sources of teaching materials and seldom
develop school-based materials for their teaching. McGrath (2006) 's study discovered
that most local secondary English teachers perceive textbook as important.

2.6.1 Application of Liberal Studies “textbooks” in Hong Kong

As mentioned above, since the subject had only been introduced for short period of time,
limited research had be done on teachers’ and student’s usage of LS textbook in Hong
Kong. There was only a study that discovered 92% of surveyed LS teachers did use LS
textbook in schools (HKPTU, 2011).

Regarding students, there is no presenting data that shows students application of LS
textbook. Publication from different educational association such as The Hong Kong
Professional Teachers' Union, Hong Kong Liberal Studies Teacher’s Association and
universities had been search for. It is therefore of utmost important for us to focus on
this research gap to study on the usage of LS textbook in Hong Kong.

2.6.2 Alternate Liberal Studies materials in Hong Kong

Besides Liberal Studies teaching and learning resources provided by the EDB for
helping teachers produce school-based curriculum, there are other alternate LS
teaching and learning materials available in the market. Unlike most LS textbooks
which organize content knowledge according to modules, most of these resources
discuss on current social issues and controversies, analyzing them through different
perspectives in a cross-module way. It means that readers are exposed to more than
one LS modules on one particular social issue. Key LS concepts and definitions that
are related to the issue will be explained. Mock examinations questions and suggested
answers might also appear in these resources.
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In terms of printed media, there are now several newspapers that are running specific
educational columns for Liberal Studies targeting secondary students, for instance
MingPao (HH= @ :%44), SingTao (S-file % A 4), Hong Kong Economic Times(i#
SIX x #&zH) and Hong Kong Economic Journal ({Z%;#:%). Limited sessions of
these columns can be accessed freely on the internet, but readers need to pay for full
access of the column and will receive subscription once or twice a week. As for
reference books and exercise books, most of them are about LS examination skills,
mock questions with suggested answers and summary of annual social issues. In
terms of internet resources, Radio Television Hong Kong (RTHK) is running an
online LS platform where teachers and students as access freely. Apple Daily is also

making series of videos regarding LS related issues named “#& g8 for free access.
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CHAPTER 3 RESEARCH METHODOLOGY

In this chapter, research approach and data collection method adopted in the research
will be introduced and justified for its creditability. The research method selected
aimed at addressing the following research questions:

1/ How do teachers, student-teacher and students perceive the usage and perception of liberal

studies “textbooks” during teaching and learning?

2/ What are the differences and similarities in terms of the usage and perception of liberal

studies “textbooks” among the three parties?

3/ What are the strengths and weaknesses of liberal studies “textbooks” regarding effective
learning and teaching in Hong Kong context?

3.1 Research approach

This research was conducted in the reference of autoethnography approach which can
be “associated with narrative inquiry and autobiography” (Maréchal, 2010, p. 43) and is
also a form of qualitative research (Creswell, 2008).

Narrative approach is chosen for this educational research as it can provide chance for
those unheard voice and stories in previous educational research (Creswell, 2008).
In-depth interview will be used in narrative approach for data collection (Goodson &
Sikes, 2001).

Hayano (1979) coined the term autoethnography, which is a type of research method
that shows “people in the process of figuring out what to do, how to live, and the
meaning of their struggles” (Bochner & Ellis, 2006, p. 111). Autoethnography helps
achieve the aim of the study, which is to find out what do teachers and students do with
textbook and what are their struggles. Also, the researcher’s own lived experience in
teaching will be studied and examined within a particular social contexts (Ellis, 2004),
and in this case, Liberal Studies in the Hong Kong secondary school context.
Researcher then may use other people’s experiences to reflect on her own belief and
experience (Ellis, 2004), and understand how social structure and culture are affecting
the connection between self and others in the situation.


https://en.wikipedia.org/wiki/Narrative_inquiry
https://en.wikipedia.org/wiki/Autobiography
https://en.wikipedia.org/wiki/Art_Bochner
https://en.wikipedia.org/wiki/Carolyn_Ellis
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3.2 Research sample

Research sample were all collected in a local Christian subsidized co-education
secondary school, which is also the Teaching Practicum (TP) School of the researcher.

There are total eight informants; three of them are in-service Liberal Studies teachers
while five of them are students from Form 4. Since the researcher had been responsible
for teaching LS in this class for more than 6 weeks before data collection, it is believed
that the relationship built with students would facilitate data collection in the interviews.
Considered five student participants have a very similar educational background, only
background information of teacher participants was collected before the interview and
was summarized into a table (See Appendix11).

3.3 Data collection

Face to face, individual interviews were carried out in Cantonese in April 2016. Each
interview lasted for 10 to 30 minutes depending on informants. Since this study aimed
to discover educational stories of informants, synchronous communication in
face-to-face interview allows researcher to collect more spontaneous answers
(Opdenakker, 2006). Gaining new insights and understanding of LS textbook was the
primarily focus of the study. Face-to-face interview serves as a means to collect
response with deeper meaning so to answer above research questions (Gillham, 2000).

Instead of looking for common concern, this study tried to find out individual
difference in the perception and usage of LS textbooks. Individual interview was
chosen as it can avoid informants’ answers being influenced by the opinions expressed
by others in the group, which sometimes happens in group interview where interview
results may be biased by the presence of an opinionated informant (Bailey 1987).

All interviews were semi-structured and carried out with the aid of interview guide
which is pre-designed for all the interviews (See Appendix 1 & 2). Written in both
Chinese and English, the interview guide comprised questions of informants’ usage and
perception of LS textbook, teaching and learning patterns as well as challenges faced
while handling the subject with the use of textbooks. Questions written in the interview
guide for teacher participants and student participants are pretty much similar, except
only teacher participants were asked about factors that affect the use of LS textbooks.
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Such semi-structured interview approach provides framework for the researcher as well
as interviewees in conducting interviews. The guide only acted as a tool to remind
topics and areas for investigation but was not strictly followed.

Although the study will be written in English, all interviews were carried out in
Cantonese. Considered Cantonese as the first language of all informants, conducting
interviews in a second language might be disadvantageous to them, as language is
important “in constructing as well as describing our social world” (Temple & Young,
2004, p. 5). In terms of interview venue, all interviews were carried out in school but
informants were allowed to choose the interview venue themselves. It is believed that
when participants are feeling safe and comfortable they feel more secure to express
honest opinions (Bernard, 2011).

Audio recordings as well as notes were made during the interviews for transcription and
analysis (See Appendix 3-10). Both methods were used because tape recording could
increase the accuracy of transcription in the future, while taking notes would avoid
malfunctioning of the tape recorder (Opdenakker, 2006).

As for data collection of researcher’s- student-teacher - beliefs and practice of LS
textbook, self-record of teaching materials preparation were made during the teaching
practicum. Teaching materials prepared by the researcher served as evidence of her
usage of LS textbooks. As the study was conducted in the reference of
autoethnography approach, researcher's significant memories of lesson preparation
and teaching experiences that were related to LS "textbooks™ were also examined.

3.4 Data analysis

Audio-recordings and notes taken were transcribed into Chinese after data collection
and then analyzed in a qualitative manner. Useful data were simplified and selected
from the pool of data so that they can be understood in the context of the three research
questions (Krathwohl, 1998). Thematic analysis was carried out, meaning data
collected were reviewed and identified for themes or patterns that were able to help
answer the research questions (Silverman, 2005). Data were grouped into thematic
groups so that the meaning of responses can be analyzed.
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3.5 Generalizability of research

Since the total number of participants is considered small in the study, the results
achieved cannot be used to generalize to a broader population. However, since the
study focuses on new insights and understanding on the perception and usage of LS
textbook of teachers and students rather than a generalization of the social context,
small research population allows the research to have a deeper understanding of
informant’s personal experience, and thus provide a platform for researcher’s critical
reflection of current belief on LS textbook after receiving views from different parties.
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CHAPTER 4 RESULTS & DISCUSSION

4.1 Introduction

This session presents the results of the study. Summary of usage and perception of LS
“textbooks” from the three parties including teachers, students and student-teachers
will be reported in the first three sections; while the forth section presents the
similarities and differences between the parties. Finally, strengths and weaknesses of

LS “textbooks” will be discussed in the last session.

4.2 Teachers

Three in-service LS teachers were chosen to participate in the study. When asked about
the usage and perception of LS textbooks, all teacher participants viewed LS textbooks
with positivity and commonly noted that LS textbooks were incorporated into their
teaching routine. All teacher participants expressed the same belief that LS textbooks
have its significance in teaching and learning. The extract below from Teacher A is
displayed as representative:

“...1 think LS textbook has its own values, although some newspapers and many LS teachers

out there always say that ‘Don’t use LS textbooks! They are useless!”
4.2.1 Roles of LS “textbooks” in teaching and learning
When invited to share their experience in using LS textbooks within and outside
classrooms, perceived roles of LS textbooks in teaching and learning from teacher
participants were identified and categorized into three groups: 1) Source of basic

knowledge, 2) Source of learning assessment, 3) Blueprint for teaching.

4.2.1.1 Source of basic knowledge

Similar ideas could be found from all teacher participants that LS textbooks can provide
basic knowledge for the subject. According to the teacher participants, such basic
knowledge includes definitions of terms and key concepts from different areas of study.
They all agreed that textbooks can present such basic knowledge in a systematic way
that would facilitate students’ learning. The following shows representative extracts
from two of the participants:
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“...although textbooks could not provide us analysis on the latest news, they can provide
more basic knowledge...” (Teacher A)

“..when it comes to the content, definitions of key concepts are presented more clearly in
textbooks. And they [textbooks] tried to list them in bullet points, like the impacts of an
incident...Point 1,point 2, point 3, point 4...1 tried to read through these headings (in
textbook) with my students.” (Teacher B)

Although there is no official list of definitions or key concepts of the subject suggested
by the EDB, the participants believed that there are certain definitions or concepts that
students have to acquire, or even memorize.

Teacher C noted,

“..take an example, when we talk about Quality of Life (Module 2), textbook gives a very
detailed and clear definition about the concept...”

Teacher A supplemented,

“...at least they [students] can memorize what is democracy and what is the idea of ‘all men
are equal before law’. So that when they come to questions related to these concepts, they
can at least write something in the introduction part. With a little bit examples, they can at
least get 2 to 3 marks in a 6-marks question.”

While one of the objectives of Liberal Studies is to help students develop critical and
multiple-perspective thinking skills (CDC, 2007), Teacher A stressed the importance of
basic knowledge as a foundation of such high order thinking skills. The following
extract account for this,

“I think the essence of Liberal Studies is that one will try to understand other’s viewpoint
and purposes behind an action...like whether such action has taken public interest or
self-interest into account, as well as to look for other options although he or she is in favor or
against that action. And when you present your viewpoint you will need to have your
arguments. The problem is, where do these arguments come from? With the help of
textbook...I even think that memorizing [textbook content] is not something that
bad...”(Teacher A)
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He further explained,

“...I guess Liberal Studies’ feature is that students, first, have to acquire certain level of
basic knowledge. And whether they can reach to a higher level [high order thinking]...for
example multiple-perspective thinking...such thinking skill have to be based on their basic
knowledge. So there is no reason to abandon textbooks. ” (Teacher A)

In order to help students better acquire basic knowledge of the subject, teacher A and C
mentioned that they will ask students to highlight important sentences in the textbook in

class.

4.2.1.2 Source of learning assessment

Assessment is particularly important in education as it helps teachers to gather data
about their own teaching and students’ learning (Hanna & Dettmer, 2004). Participants
reported that LS textbooks serve as a source of exercises, questions and answers for
learning assessment. They explained that these exercises will be assigned to students as
assignment after class. Two reasons of such practice were explained by participants,

“Another significant part | will use in textbooks would be their exercises, as they provide

Suitable answers and framework.” (Teacher C)

“If we want to determine to what degree students understand the textbook content, using
textbook exercise would be a good fit because these exercises match with the textbook
content.” (Teacher B)

It was found that participants particularly adopted textbooks’ exercises for summative
assessment, which is a kind of assessment that “intend to capture what a student has
learned, or the quality of the learning, and judge performance against some standards”
(National Research Council, 2001, p. 25). Teachers use exercises from textbooks to
evaluate students’ learning, skill acquisition, and academic achievement. However, use
of LS textbooks on formative assessment, which was described as “activities
undertaken by teachers-and by their students in assessing themselves-that provide
information to be used as feedback to modify teaching and learning activities” (Black &
Wiliam, 2010, p. 82), was not found from teachers’ responses.
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Despite the fact that participants all agreed exercises in textbooks can serve as
summative assessment for learning, Teacher B specifically identified the use of these
exercises in assignments only but not in examination papers.

Teacher B presented,

“..if it is for assignments or for the consolidation of knowledge, | will [use textbooks’
exercises]. But for exam papers [ won'’t.” (Teacher B)

Echoing to Teacher B’s view, Teacher C further explained as below excerpt,

“...when setting up exam questions, we tried to use recent news and issues that have been
taught in textbooks and worksheets. We try to make some changes: use a similar but new
issue to check on student’s understanding on the taught issue, so students can master
examination skills as well as different types of question.” (Teacher C)

It was found that LS textbooks were used by teachers to consolidate the acquisition of
knowledge and mastery of LS concepts. Also, they can serve as a means of evaluating

students’ learning process.

4.2.1.3 Blueprint for teaching

Besides the above two roles, two participants suggested that textbook can serves as a
blueprint for the subject, that is to serve as a guide to instruct teachers what had to be
done in teaching.

Teacher B noted,

“..besides its’ content, textbook is a set of supporting materials. It tells you what have to be
done in each learning cycle, what learning outcomes could be expected from each
exercise...also it gives teachers a clear [teaching] direction.” (Teacher B)

Teacher C shared similar view, and he brought a new idea on the reason why such clear
teaching direction is needed in the subject.

“...especially for a subject like ours, we [LS teachers] have a very divergent educational
background. | studied science and others studied arts or business, we are all different. When
LS teachers come to the same issue, the way they teach and the parts they want to focus on



24

might be very distinct. In view of that, textbooks can help to provide teaching direction, like
what must be taught and what must be covered in class. This is what textbooks can offer,
especially during the early years [of the introduction of LS]. ” (Teacher C)

Despite the fact that two out of three participants had received formal training regarding
the subject, the field of their first degree are very diversified, including biology, science
and economics (See Appendix 11 ). Liberal Studies is not a subject that requires
specialized teaching, meaning teachers with all background is qualified to teach the
subject. While the first cohorts of professionally trained Liberal Studies teachers had
emerged into the educational field in 2014, most in-service Liberal Studies teachers had
not received formal training regarding the subject. Because of the shortages of teacher
due to insufficient school funding, many schools ask teachers to switch subjects or take
on additional subjects, in this case, Liberal Studies. It means that teachers who are not
specializing in Liberal Studies might need to teach outside of their specialism.

While specialism on subject content knowledge can be acquired from textbooks and
specialism on pedagogical knowledge can be accumulated through teaching, Teacher B
and C’s narration pointed out that such knowledge are inadequate for effective teaching
of LS.

Criticizing teachers’ subject content knowledge and pedagogical knowledge were being
treated as mutually exclusive, Shulman (1986) suggested the idea of pedagogical
content knowledge (PCK), stressing the inter-relation, but not isolation between the
two domains of knowledge. “PCK represents the blending of content and pedagogy into
an understanding of how particular aspects of subject matter are organized, adapted,
and represented for instruction” (Mishra & Koehler, 2006, p.1021). When teachers
acquired pedagogical content knowledge of a subject, they can interpret and organize
the subject content before making it accessible to students, that is what Shulman (1986)
called as “the ways of representing and formulating the subject that make it
comprehensible to others” (p. 9). LS textbooks help offering framework of guidance
and orientation by providing some sort of pedagogical content knowledge to teachers
who have diversified specialism.

4.2 .2 Factors that affect the use of LS “textbooks”

The findings pointed out that teacher participants will take different factors into
consideration when deciding how to use and what to be used in a textbook. These
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factors are categorized into three aspects: 1) Students’ ability, 2) Modules and 3)
Familiarity with the subject.

4.2.2.1 Students’ ability

In general, teacher participants suggested that they tend to rely more on textbooks in
terms of basic knowledge with weaker students, as they believe the acquisition of basic
knowledge is the minimal requirement to pass the examination. Teacher A and C both
used the term “Ja-Na” in Cantonese to describe the role of LS textbook. The Cantonese
phrase gives the meaning of certainty and assurance. Teachers described textbook as an
assurance of certain understanding of basic knowledge, that is definitions and key
concepts that must be acquired by students.

“...textbook can give students some assurance, especially for those who are relatively
weak...” (Teacher A)

“We tend to use it [textbook]. | had talked about the reason. I think it is somehow good for
students when they can have some assurance.” (Teacher C)

The participant further explained,

“I think asking students to memorize some important parts [of textbook]Jwould be beneficial
to them...I think it is very demanding for Band 2 students to brainstorm all answers [for
examination] themselves. But if they have a textbook in class and are willing to memorize
part of the content, they can at least get a pass by reciting part of the textbook content and
add a few personal examples.” (Teacher A)

As for students with higher ability, teacher participants reported they would rely more
on textbooks in terms of the exercises they provided. Suggested by Teacher A and B,
they will discuss and work on more textbook exercises with stronger class if there are
spare time during lessons. As shown by the finding, how teachers apply textbooks in
teaching has to do with student’s learning ability.

4.2.2.2 Modules

There are six modules in Liberal Studies and two out of three participants responded
that modules as a factor to affect the use of LS textbook. They mentioned that modules
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differ from each other in terms of 1) the relevance to students’ daily experience and 2)
accessibility of teaching resources.

Teacher B suggested that different modules have different level of relation with
student’s daily experience and mentioned that he try not to use textbook in class when
he expect students have little personal experience with a particular module. The
excerpt below further elaborates his reason,

“I seldom use textbook when a module has little relation with student’s personal experience.
It is because I don’t want students to believe everything from the textbook. Textbooks’

content is rather unilateral.” (Teacher B)

Another viewpoint was suggested by Teacher A that accessibility to teaching resources
will also be put into consideration when determining the use of LS textbooks. He
pointed out the difficulties in searching for lesson materials particularly in the module
Modern China, which he had no choice but to rely on LS textbooks. Below extracts
account for this,

“We all know that Modern China is the most challenging module when it comes to data
collection. The case would be even worse in EMI schools...I wonder how they can search for
modern China’s resources in English, probably only from SCMP and Standard Post. And if
you are trying to teach impacts of China 's reform and opening up, I think it is really hard to

look for information from those years.” (Teacher A)

This put a remark on teachers’ difficulties in preparing school-based learning materials
when resources of particular module or issue are limited.

4.2.2.3 Familiarity with the subject

When asked about the usage of LS textbooks during the time when the subject has just
been implemented, Teacher B and C mentioned that they tend to rely on textbooks
when they were new to the subject, but the reliance had decreased as they become more
familiar with the subject. As the extracts explain,

“I was like so [rely heavily on textbook] when I first started to teach [LS], because at that
time there wasn’t any formalized teaching materials. | tried to follow what the publisher
published. As I gain more teaching experience, | can now make own adjustment (on the use
of textbooks). " (Teacher B)
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“...in fact the curriculum guide did not have a good grasp on issues neither did textbooks. We

did rely on textbooks a lot as we have limited resources on hand.” (Teacher C)

Such narration was in line with what Reynolds (1974) suggested, that the lack of
subject knowledge is one of the reasons why teachers rely heavily on textbooks.

4.2.3 Use of alternate LS teaching materials

The use of alternate LS teaching materials was identified from all teacher participants
such as newspaper editorials, LS newspaper columns and online learning platforms.
The extracts below from Teacher A is displayed as representative,

“I think the strength of newspapers is that they have editorials, and the information is much
updated. While online learning platforms contain more comprehensive resources, sometimes
the information is outdated. As teacher we use both of them.”(Teacher A)

Interviewees then put remarks on the need to process this information with the help of
LS textbooks. That is, to conceptualize news into issues and concepts before presenting
to students. The below extracts explain,

“When I am reading newspaper, I try to think of the relation between that piece of news and
different areas of study. For example, when | saw a piece of news regarding teenage suicide,
I thought of concepts related to personal development [Module 2]. And then | will look for
related headings in the textbook. In this case, textbooks can help to make news applicable in
LS lessons.” (Teacher A)

“..sometimes we [teachers] have a grasp on different pieces of news, and textbooks are
helping us to conceptualize these pieces of news into concepts and questions...”

(Teacher C)

This makes an implication that either textbook or alternate LS teaching materials could
be used solely to achieve satisfactory learning objectives.

4.2.4 Liberal Studies “textbooks” as auxiliaries in teaching and learning

Although expressed positivity in LS textbooks, none of these participants use LS
textbook solely in class as well as during lesson preparation. They suggested that
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various teaching materials such as school-based worksheets, video clips and
news-cutting will also be used together with LS textbook.

Two of these three teacher participants accounted that they need to make changes and
additions on textbook before use. Suggested by Teacher A, he tries to consolidate
complex information in textbook for his students in class, so to facilitate their
understanding on relationships and connections between ideas and concepts

“I can’t just simply read out all information in the textbook, like Point 1...Point 2...Point
3...Usually we [teachers] don’t use textbooks directly. We present this information in a
mind-map on the blackboard” (Teacher A)

Teacher C supplemented,

“...We will also omit parts [in the textbook] which we think are out of the syllabus.”
(Teacher C)

Such narrations show that teacher participants did not view LS textbooks as
ready-made teaching materials. Interviewees also put remarks on the thought that using
textbook alone would not help students attain good results in the subject. As the below
extract represents,

“There are no answers that students can recite [from textbooks]. No matter how much
guestions and so-called model answers are provided by textbooks, none of them can be
applied directly in the Liberal Studies public examination.” (Teacher C)

“..I always think that LS textbooks could not help us [students] attain high scores...”
(Teacher A)

To clarify the statement, they further explained,

“...the public examination somehow emphasizes on students’ critical thinking over an issue

and they have to present their own independent views on the issue. ” (Teacher C)

“...and if students are not able to critique, evaluate and present their own position and
stance after they had mastered the basic knowledge [from textbook], I think they somehow
lack [thinking] skills.” (Teacher A)
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It is interesting to note that although all participants stressed the importance of
acquiring basic knowledge from textbook (See Session 4.2.1.1), they pointed out that,
however, relying textbook alone could not lead to good examination results, as LS
requires students to be able to critique and evaluate and such skills could not be simply
acquired through reciting textbook content.

In terms of actual classroom usage, various lesson materials including school-based
worksheets, video clips and news-cutting will be used in parallel with LS textbooks. As
for lesson preparation, alternate LS teaching materials mentioned in the above session
will be used together with LS textbooks. The purpose of such practice is to make up a
deficiency of LS textbooks so to provide updated information as well as chance for
students’ critical thinking.

The findings indicate that LS textbooks were seen as auxiliaries by the teacher
participants despite its significance in teaching and learning LS textbooks.

4.2.5 Learning materials and students’ performance in class

When asked about students’ preference of learning material, such as textbooks,
school-based worksheets and other learning materials, all participants showed
disagreement on the statement that learning materials would affect students’
performance in class. They believed that whether one is willing to pay attention in class
depends on his or her learning motivation as the following account exemplifies,

“...those who don’t want to learn will not learn no matter what [learning materials] you try.

They will even chit-chat when we have group discussion in class. ” (Teacher A)

Teacher B further explained his disagreement,

“.[I think it is related to learning objectives. If you are using textbook to help students
acquire particular examination skills, or to give them tips for examination, students will be
more interested in the lesson. I personally don’t think it [choice of learning materials] makes
a big difference [on students’ performance in class]. (Teacher B)
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4.3 Students

Five students from F.4 were chosen to participate in the study. In general, student
participants showed a rather negative perception on LS ‘textbooks’ in learning the
subject. Although they all own a copy of LS ‘textbook’ assigned by the school, it was
found that majority of them seldom use the textbook after school.

4.3.1 Use of LS “textbooks™ in learning
The use of LS textbooks of student participants were identified in three major
categories: 1) Revision, 2) Homework and assignment and 3) Acquisition of basic

knowledge.

4.3.1.1 Revision

Four out of five student participants accounted that they seldom or never use LS
textbook for revision. As displayed from below excerpts,

“I usually use notes for revision.” (Student 1)

“What I will do for revision is to complete exercises assigned by my teacher. I don’t read

textbook.” (Student 2)

“I will bring my LS textbook home, but not for revision. I need to complete the exercises in

the textbook and hand in to my tutor.” (Student 4)

“No. I never use textbook for revision. Notes are better for revision in my opinion.”

(Student 5)

Three students further explained their view,

“There is too much information in the textbook. It confuses me. I have no idea which part I

need to revise. Notes are more straightforward. " (Student 1)

“It’s useless. There’s nothing useful from the textbook I can write in my examination

papers.”(Student 2)
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“I jot down notes during LS lessons and sometimes they are prepared by the teacher.
Because notes were written in my own words, it is easier for me to revise and recite.”
(Student 5)

As shown from accounts of four student participants, they expressed dissatisfaction in
LS textbook as a learning tool for revision. They expressed that revising with textbook
is inefficient because of the large amount of information. On the other hand, they
reported that notes are frequently used for revision.

Berry, Cook, & Stevens (2011) suggested that one of the many reasons that affect
students’ level of use of textbook is the readability of the textbook. Level of readability
of a textbook can be determined by “the average length of sentences and the average
syllables per word” (Peng, 2015, p.7). The findings was in line with Berry, Cook, &
Stevens’ findings (2011), indicated that students are less likely to use less readable LS
textbooks for their revision.

Interestingly, student 3 was the only participant accounted the use of LS textbook in
revision. She pointed out that textbook can help with her revision on LS key concepts

and suggested highlighting as a strategy to capture key information in textbook.

4.3.1.2 Homework and assignment

Three out of five participants revealed the use of LS textbook while completing
homework and assignment after class. They explained that textbook can provide factors
of social events, definitions, examples as well as instructions on different types of
question related to their homework.

However, one participant specifically identified his use of textbook only in exercises
come from the textbook.

“You can find most of the answers if the question was picked from the textbook. But for

questions that were not picked from the textbook, I seldom use my textbook.”(Student 1)

Below excerpts are participants’ response that show a opposite view,

“Why textbook? It is not going to help! I will look for hints from notes instead if | have
difficulties in doing my homework. ” (Student 4)
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“I don’t use textbook when doing assignment but [ try to read newspaper. LS is all about
contemporary social issues! Textbook is just a written form of things. Something that has

higher relation with social issues is better.”(Student 5)

4.3.1.3 Acquisition of basic knowledge

All student participants accounted that LS textbook takes part in their acquisition of
basic knowledge of the subject, including those who found textbook useless in revision
and completing assignment. Students identified the usefulness of LS textbook in
providing key concepts and definitions as the foundation of knowledge. The finding is
in line with teacher participants’ suggestion that LS textbook as a source of basic
knowledge.

Suggested by Teacher A, mind-mapping will be used in class for the consolidation of
information in textbook. Student 3 specifically expressed her appreciation on this
visualization practice as below excerpt displays,

“My teacher will organize information in textbook in the form of mind map. For example,
when we talk about quality of life, there are ideas such as life from the material level and
non-material level, and also other factors affecting. He simplified these contents into a mind

map. I am better at visualized materials and mind map would be beneficial for my learning”.

4.3.2 Use of alternate LS learning materials

The LS curriculum guide suggested that “students can use their initiative to identify,
propose and select learning resources” (CDC, 2007, p.138). All students reported the
use of alternate LS learning materials after class which is identical to the findings from
teacher participants. Despite the variety of LS learning materials available in the market,
only one of the student participants had come across with more than one type of these
resources. Students shared their views on these resources as below excerpts display,

“I found video clips on online LS learning platforms. They are interview clips with
stakeholders of different social issues. These videos help to me understand others’ point of

view so to know more about the issue.” (Student 1)

“I had browsed the LS learning platform of Sing Tao Daily. There are news, issues, key
concepts and other information regarding each module. There are also marking scheme and

model answers for question. The information is very detailed.” (Student 4)
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“We can get a subscription of LS newspaper from the school once a week. There are some

examples and suggesting questions of different modules.” (Student 5)

However, Student 3 who had come across with LS reference books expressed her doubt
on the effectiveness of these LS learning materials. The following extract account for
this,

“I don’t think they are useful for my learning. The syllabus changes every year and I don’t
think these reference books can catch up with these changes.” (Student 3)

Although the syllabus of LS had not changed since the implementation of subject, but
because of the vagueness and ambiguity of the syllabus, student 3 is uncertain about
what is going to appear in the public examination, and thus suspicion on the
effectiveness of alternate learning materials. The above account might also be driven by
the subjects’ fairly introduction. While the first cohort of NSS students took their LS
public examination in 2012, only five years of past examination papers were available
for teachers and students at the moment (Year 2012 to Year 2016)

4.3.3 Learning materials and students’ performance in class

All participants expressed agreement on the statement ‘choice of learning materials will
affect your performance in class.” And when asked about their preference in LS
learning materials, none of the participants had chosen LS textbook. The following

extracts are displayed as representative,

“I think I will not pay attention in class if the teacher simply teaches with a LS textbook. I will
do my own stuff, probably go through other chapters in the textbook.” (Student 1)

“I think I won 't be t00 enthusiastic during lesson if using a textbook in class.” (Student 2)
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Student 1 further explained,

“If the teacher simply talks about things in the textbook, why would I bother listening to him?
I can read on my own. A subject like LS requires multiple perspective thinking. You can’t

learn the subject well just with a textbook.” (Student 1)

Participants then expressed their preference on notes over textbook. The suggested
reasons include the precision of content and little amount of information. The finding
indicate that students have a very weak preference for LS textbook, and the use of LS
textbook in class might affect their classroom performance and thus learning
effectiveness.
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4.4 Student teacher

As explained in Chapter 3, the searcher aims to reflect on her belief and perception of
LS textbooks with the collection of teachers’ and students’ real life experiences in the
reference of autoethnography approach. Having investigated on teachers’ and students’
perceptions and usage of LS textbooks in previous section, this section will focus on the
student-teacher’s usage and perception of LS textbooks. In order to make meaningful
comparison among three parties in the next section, views and experience of the
student-teacher will be organized into sub-sections similar to those in the findings of
the teacher and student participants. First person perspective writing will be used in this
section in the purpose to create an immediate and vivid picture of teaching experience
for the readers. “I” instead of “student-teacher” will be used to identify the researcher.

4.4.1 Role of LS “textbooks” in teaching and learning

4.4.1.1 Source of basic knowledge

Similar to what had been suggested by teacher participants, | agree that LS textbooks
can serve as a source of basic subject knowledge such as definitions, glossaries and
concepts. I remembered in a lesson with F.3, I randomly talked about Hong Kong’s
Umbrella Movement and asked students for their opinions on whether such civil
disobedience actions would bring negative effects on Hong Kong’s rule of law. The
class was in silence. At first, my thought was ‘they are not talking because they afraid to
show their personal political stance in front of me’. But afterwards I found out that they
were not responding because they have no understanding on the concepts of civil
disobedience and rule of law. Although the idealistic aim of Liberal Studies is to help
students acquire critical thinking by examinating different contemporary social issues,
it is unrealistic if we the teacher ask them to do evaluation on issues without a solid
foundation of basic knowledge.

While LS textbooks have all definitions and concepts well presented in a systematic
way, | try not to read them out directly to my students, as | consider it as rote-learning if
students memorize stuff without understanding. On the contrary, | will design a series
of lesson activities or questions that would help students consolidate their
understanding on the definition or concept.

On a lesson focusing on Hong Kong people’s identity, a handout was prepared before
lesson (See Appendix 12). Although the textbook had provided a clear definition of the
concept of identity, | try to use mini activities and questions to help students master the
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concept. The textbook had presented the concept of identity as “F A0 5 43 0] &= 47 Fy
HERAIB R - 1B A 522 ERMIZ %7 In the worksheet, students are
required to reflect on their identities as Hong Kong people, Chinese citizen as well as
global citizen, so that they can understand what is meant by “H f{Ay and “24 8 /Y. As
for “1% KA and “Z5%817”, I invited students to give examples on that and they
suggested the identity as someone’s boyfriend and girlfriend is “{&KHY” and “Z% 5%
#Y”. When students can fully understand a concept by interactive lesson activities, it is
believed that they can write definitions in their own words without memorizing those in
the textbook.

As a novice who has zero experience in learning the subject, LS textbooks also serve as
a source of subject knowledge for my own. Extra time had been spent on acquiring

subject content knowledge by reading LS textbooks after school.

4.4.1.2 Blueprint for teaching

Besides the lack of subject knowledge, one of my struggles faced in TP is deciding the
pace of teaching and focus of teaching, which are examples of pedagogical content
knowledge suggested by Shulman (1986). Very often, textbook will include a
suggested “Time needed for completion” or “Sessions needed for completion” in each
chapter so that | can have a grasp on time allocation. Although these suggestions need
not to be followed strictly, they can definitely provide guidance and framework for
teaching.

4.4.1.3 Framework for enquiry

Enquiry learning, a kind of learner-centered learning approach, had been emphasized
in the Curriculum and Assessment Guide (CDC, 2007). Enquiry-based learning as “a
process of seeking” (Hutchings, 2007, p. 10) is different from traditional teaching,
which ensures “students acquire their knowledge by means of a process of active” (p.
12). While enquiry-based learning encourages students to take initiative in learning,
they have to be given support and guidelines as facilitation (Hutchings).

In a lesson talked about factors that affect one’s sense of identity, a video clip named
“lalfF1 /G RESEAAIAAE 5 CHEIR B {522 [E?” was played to students.
In the lesson, students are required to pay attention to the video, jot down factors that
affect one’s sense of identity and relevant examples as shown in the video. Students
were given a handout which they will be jotting notes on it (See Appendix 13). Before
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| played the video, | asked students to skim through the headings in their textbook for
few minutes, that is “EE 4 E AR HAHRIA 227, Given that the textbook has already

listed out few factors, such as historical, cultural, political and etc., asking students to
have a look on it would allow them to have a framework in the analysis of data (video

clip).
4.4.2 Learning materials and students’ performance in class

From my observation as a student-teacher in previous TP, there is definite relation
between learning materials and students’ performance in class. Students tend to

appear less interested and motivated in lessons which they can only access to textbook
content. On the contrary, in lessons where variety of lesson materials is incorporated
into lesson activities, students were more engaged in the learning process.
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4.5 Comparison of findings between the three parties

This session provides a discussion of the research question “What are the differences
and similarities in terms of the usage and perception of liberal studies “textbooks”
among the three parties? ” by analyzing the data collected as well as critical reflection
on researcher’s personal teaching experiences and beliefs.

4.5.1 Perception on LS “textbooks”

Both teachers and student-teacher had a mixed perception on LS textbooks. Teachers
had suggested a list of strengths and weaknesses of LS textbooks which will be
discussed in the next session. Student-teacher, who is the researcher of the study, also
has a mixed perception on LS textbooks. On one hand they can provide teaching
framework and guidance for novice teachers, save lesson preparation time and
provide learning assessment; on the other hand they somehow limit student’s
acquisition of higher order thinking skills and cross-modular knowledge. Because of
such mixed perception, it can be understood that why the two parties view LS
textbooks as auxiliaries in teaching and learning, and they have to apply various
alternate teaching materials in parallel with LS textbooks.

Although suggested a few strengths of LS textbooks during interview, students,
however, showed a rather negative perception on LS textbooks.

Various textbook studies had point out the tendency of teachers’ and students’
diversified views on textbook (Harmer, 1983; Savingnon, 1983). Greenall (1984)
named such mismatch between the two as “coursebook credibility gap”, which
eventually makes “textbook becomes something to be endured rather than enjoyed or
used effectively” (Sheldon, 1987, p.1).

4.5.2 Role of LS “textbooks”

Seguin (1989) identified three major roles of textbooks in terms of instructional use,
namely 1) information role, 2) role of structuring and organizing learning and 3) role of
guiding learning (p. 18-20). He also suggested examples to illustrate how textbooks can
play such roles as displayed in table 1.



Table 1 : The interpretation of role of LS textbooks from three parties
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Research Samples

Three Roles of textbooks Interpretations
(Seguin, 1989, p.18-20) Teachers Students | Student-teacher
(M ©) (ST)
1. An information role
+  Present subject knowledge v 4 v Consistent view (T/S/ST)
- LS textbooks can provide basic subject knowledge such as concepts, glossaries and definitions
¢ Provide information v v v - Basic subject knowledge is the foundation of higher order thinking skills
-Amount of information in LS textbooks is large, and some might be out-of-syllabus
¢ Present information in an accessible and clear | v/ x v Similar view (T & ST)
way for student’s reading -Information and knowledge in textbook are presented systematically, and is convenient for reading
Diversified views (S)
-LS textbook is not convenient for revision, because of the large amount of information
2. Arole of structuring and organizing learning
¢ Transform theory to practical exercises with | v/ x v Similar view (T & ST)
assessment of what has been learned -LS textbooks provide suitable exercises for learning assessment
¢ Transform examples and illustrations to | % x x Similar view (T/S/ST)
observation and analysis -LS texthooks list out all arguments which might discourage students’ critical thinking and analysis
-LS textbook fail to facilitate analysis of cross-modular knowledge
3. Arole of guiding learning
+  Repetition and memorization of textbook content | v/ x x Diversified views (ST)
-Memorization is a kind of rote-learning, which is not desirable in LS teaching and learning
. Provide open and creative activities where the | X x X Similar view (T & ST)

pupil can make use of his own experiences and
observations

-Seldom use LS textbooks as source of lesson activities. Alternate lesson materials will be used for

lesson activities such as video clips and news-paper cutting
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While the three parties had experienced different use of LS textbook, a table of
summary (Table 1) had categorized their perception on the role of LS textbooks into the
three major roles of textbooks suggested by Seguin (1989) for further interpretation.

4.5.2.1 An information role

All parties shared the same view that LS textbooks are efficient in providing basic
subject knowledge such as concepts, definitions and commonly used glossaries.
Teacher participants and the researcher herself also have the same assumption that
basic subject knowledge should come before critical thinking skills, meaning students
cannot proceed to higher hierarchy of learning in the Bloom’s Taxonomy (1956)
unless the lower ones are achieved. The three parties also shared the same view on the
large amount of information provided in LS textbooks, but a diverse perception on the
view.

Although teacher participants and the student-teacher both agreed that there may be
excessive and out-of-syllabus information in LS textbooks, they have a general
agreement that LS textbooks can present knowledge and information in a systematic
and understandable way. Students, however, pointed out that LS textbooks are not
user-friendly and are not convenient for their learning because of the overloaded
information. Perhaps the diversified perception might be driven by the difference in
reading literacy, which is one’s ability to understand, use, integrate and reflect on
written text. Given that students might have diversified learning styles and ability, no
textbook can effectively address all these individual difference (Tomlinson, 2003).

Considered students participants were all from the same form in the same school,
further studies on students from different banding of schools might cast light on the

relation between reading literacy and perception on LS textbooks.

4.5.2.2 A role of structuring and organizing learning

Both teacher participants and the student-teacher shared a common view on the
effectiveness of LS textbooks in transforming learnt concepts to practical exercises as
learning assessment. Teachers and the student-teacher both reported the use of textbook
exercises for evaluating students’ understanding and mastery of taught issues.

Regarding the role of textbook in transforming examples and illustrations to
observation and analysis, it was found that teachers and students both shared
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disagreement on the point suggested by Seguin (1989). Teachers argued that LS
textbooks tend to list out all arguments and point of views of different stakeholders
regarding an issue, thus limit the chances for students to formulate their own stance and
argument. Students, on the other hand, suggested that LS textbooks treated each
modules as independent field of knowledge, thus hinder their acquisition of
cross-modular knowledge. Respondents’ view might indicate that although LS
textbooks do provide examples and illustrations, they fail to offer sufficient space for
students’ own inquiry and analysis on this information.

4.5.2.3 A role of quiding learning

Seguin (1989) suggested two ways of how textbooks can ‘“guide the pupil in his
perception and comprehension of the outside world, in putting together knowledge
acquired from sources other than the curriculum, in mastering what he has learned”
(p.19), including 1) repetition and memorization of textbook content as well as 2)
provide creative activities so to encourage students’ application of own experiences and
observations.

Regarding the first way, there is a remarkable contrast among teacher participants and
the student-teacher. The former believed that memorization and repetition should be
used in the mastery of foundational knowledge. They believed it is beneficial to weaker
students, as memorization can provide an assurance for students to get a pass in
examination. They also believed that such basic knowledge is crucial for the acquisition
of higher order thinking skills.

While agreeing basic knowledge should come before critical thinking, the research as a
student-teacher had never encouraged students to memorize definitions or any textbook
content, as she believe memorization of knowledge without developing a deep
understanding of them is useless. Instead, the researcher encourage and appreciate
students to write down definitions in their own wording. When students can write in
their own words but not simply copy from the textbook, it means that they truly
understand the meaning of it and are ready to transfer the knowledge to other areas.

Regarding the second way, both teacher participants and the student teacher seldom
report the use of LS textbook in preparation of lesson activities, which is in opposite of
what Seguin (1989) suggested. Although LS textbooks do provide suggested in-class
activities such as in-class discussion, teachers tend to make use of alternate teaching
materials such as video clips and newspaper cutting for lesson activities. For classes



42

with higher ability, they will then sometimes conduct group discussion making use of
the textbook content. Similar teaching approach was identified from the student-teacher.
Instead of using suggested lesson activities provided by the textbook, the researcher
tried to look for new information out there for conducting lesson activities. Yet, the
researcher had brought a new idea on how LS textbooks can serve as a framework for
enquiry when applying alternate learning materials in class.

4.5.3 Relation between learning materials and students’ performance in class

In terms of the relation between learning materials and students’ performance in class,
there is a significant split in views between the three parties.

Teacher participants in general believed that is no significance relation between the
choice of learning materials and student’s performance in class, suggesting students’
learning motivation should be the most influential factor. One teacher participant
suggested extrinsic motivation as one of the factors affecting students’ performance in
class, stating if the lesson is to provide examination skills and tips, students will stay
focus in class for its instrumental value even if they find LS textbook boring.
“Extrinsic motivation is a construct that pertains whenever an activity is done in order
to attain some separable outcome” (Ryan & Deci, 2000, p. 60). According to the teacher,
choice of learning materials will not have much influence on student’s performance in
class if they can help attain desirable outcome such as satisfactory examination results.

Student participants on the other hand, suggested that learning materials will affect
their intrinsic learning motivation and thus affect their performance in class. “Because
intrinsic motivation exists in the nexus between a person and a task, some authors have
defined intrinsic motivation in terms of the task being interesting” (Ryan & Deci, 2000,
p. 56). Student participants had expressed their dissatisfaction on LS textbooks
constantly during interviews, showing using LS textbooks for learning are not
interesting to them. If a teacher only teaches with LS textbook in class, those who find
LS textbooks not interesting will then lose their patient and motivation to learn, and
sometimes leads to misbehavior in class such as nonattentiveness and reading
irrelevant materials. Student-teacher shared the same view with student participants,
stating students appeared less motivated and engaged in lessons which LS textbook
was used in majority of time.
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4.6 Strengths and weaknesses
This session provides data analysis and discussion on the research question “What are the
strengths and weaknesses of liberal studies ‘textbooks’ regarding effective learning and

teaching in Hong Kong context?”.

4.6.1 Strengths

4.6.1.1 Comprehensive information and well resourced

Comprehensive information and well-resourced was one of the positive aspects of LS
textbook highlighted by both groups of participants. Textbooks are well designed that
background information, factors, consequences, point of views from stakeholders as
well as other related information regarding an issue are presented in details.

Free supplementary teaching resources provided along with the textbook were also
listed as one of the strengths by teacher participants. A variety of learning resources
will be provided freely to teachers including hardware such as CD-Rom which contain
PowerPoint slides and video clips, as well as software such as online learning platform.
Publisher will keep the online learning platform updated with contemporary issues and
teachers can access with a QR code for new information if needed.

As teacher C described, developing and keeping a constantly updated resource bank of
the subject is not affordable in terms of time and effort. Also, as suggested by Teacher B
earlier, there are certain issues or modules that teachers found it challenging to search
for learning materials on their own. LS textbooks in this sense help to reduce teacher’s
workload on lesson preparation by providing comprehensive information and resources
bank for future use.

4.6.1.2 Provide basic knowledge for the facilitation of critical thinking

In the LS curriculum guide, the function of learning and teaching resources in the
issue-enquiry learning process are described as following,

- “..provide relevant background information and basic knowledge of perennial and
contemporary issues... complement students’ backgrounds and school-based learning

experiences and lay the foundation for further enquiry and discussion.”
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- “...bring out different values, interests, views, opinions and controversies of the evolving
issues...helps students to appreciate diversity, the pluralistic nature of society and the
existence of majorities, minorities, the privileged and the disadvantaged, etc.”

(CDC, 2007, p. 137)

Participants agree that LS textbooks can generally meet the first description. Regarding
the second description, insufficient data was collected for meaningful interpretation.

Participants identified frequently used glossaries and major concepts within the six
modules as relevant basic knowledge. Teacher participants, moreover, stressed the
correlation between basic knowledge and critical thinking. They believed that
background knowledge comes before critical thinking, as background knowledge is
needed for one to make critical judgement.

Such idea is in line with Bloom’s Taxonomy (1956), which classified learning into
forms and levels. It suggested that one cannot effective address higher levels of learning
until those below them have been achieved. Remembering is at the lowest position in
the taxonomy. This implies that one needs to be able to recall or retrieve learned
information before moving to higher level of learning such as analyzing and evaluating.
This also explains why teacher participants do not view memorization of textbook
content as rote-learning but a way to foster student’s critical judgement

LS textbooks in this sense help to provide basic information and knowledge for
students to memorize definitions (Remembering) and explain major concepts

(Understanding).

4.6.1.3. Structured and organized in chapters and units

Teacher participants agreed that LS textbooks are very structured and organized in
terms of their design. Hutchinson & Torres (1994) pointed out that because textbook
are well structured into chapters, they can serve as blueprints for teachers on how to
conduct lesson. Tomlinson (2008) described textbook as a map that provide directions
and ideas on lesson implementation. Similar view was suggested by Teacher B, that
textbook provides a very detailed sequence of teaching procedure. In other words, it
tells teachers what to do and when to do in a teaching cycle. It, therefore, is especially
helpful for novice teachers who are at the early stage of teaching career.



45

4.6.2 Weaknesses

4.6.2.1 Lack of cross-disciplinary and cross-modular knowledge input

One participant particularly pointed out that LS textbooks are not efficient in meeting
the curriculum initiative of “enables students to make connections among different
disciplines” (CDC, 2007, p.2), thus weaken students’ ability to synthesize
cross-modular knowledge.

The subject is comprised of three Areas of Study namely “Self and Personal
Development”, “Society and Culture” and “Science, Technology and the Environment”.
Six modules in total are organized around a central concept relevant to the Area of
Study. CDC (2007) emphasized the cross-disciplinary nature of the subject, that these
areas of study should not be viewed as “independent fields of knowledge or
self-contained disciplines” (p. 11). Students are required to apply knowledge from one
area to others flexibly.

As mentioned earlier, textbooks are usually structured in chapters and units. In LS
textbooks particularly, structured in modules. Most LS textbooks, including the one
student participants are using at the moment, organize different modules as independent
field of knowledge. Few inter-connections between modules were made. Student
participant found himself inferior in making connections across different modules, and
thus faced difficulties when handling cross-modular questions.
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4.6.2.2 Information Overload

Despite comprehensive information was listed as one of the strengths of LS textbooks,
two groups of participants both shared the view that there is too much information in
the textbook which sometimes makes them feel overwhelmed. Teachers pointed out
that a lot of extensive knowledge (ZEEF%1z5;) was included in the textbook which are
often out of the syllabus.

Student participants expressed their dissatisfaction with the overloaded information in
LS textbooks, describing them as “confusing” (Student 1) and “prolix” (Student 2) for
their learning. Majority of student participants choose not to revise with a LS textbook,
stating information in handouts are more precise and efficient for learning.

4.6.2.3 Qut-of-date information

The participants had a general feeling that information and issues in LS textbooks is not
updated. Because of the ever changing nature of issues to be studied in Liberal Studies,
information in the textbook was outdated once it had been published.

Teachers stated that they have to do a lot of extra work in order to supplement updated
information. Students, who have no access to the online resources platform supported
by the publisher, found textbooks inefficient in providing latest news and information
of LS-related issues.

4.6.2.4 Fail to foster critical thinking skills

According to the LS curriculum guide, a few guiding principles were listed for the basic
considerations in the use of learning and teaching resources. One of them account that
these learning and teaching resources should be able to “inspire them [students] to
higher-order thinking” (CDC, 2007, p.138). Teacher participants, however, pointed out
that LS textbooks in some sense fail to achieve above intention.

They explained that LS textbooks often list out all arguments from different
perspectives and point of views from stakeholders. Although this was done in a good
attempt to help students better understand the issue, teacher participants pointed out
that this might discourage students from developing their own stance and judgement.



a7

Brookhart (2010) identifies three categories of higher-order thinking: (1) transfer, (2)
critical thinking, and (3) problem solving. Critical thinking is defined as “reasonable,
reflective thinking that is focused on deciding what to believe or do” (Norris & Ennis,
1989). Students who are able to think critically are those who can produce reasoned
judgement and critiques, and such skills comes from observing and comparing
viewpoints from different perspectives (Barahal, 2008).

Since comparisons of different point of views and arguments are provided to students
directly in the textbook, teachers believed that this will hinder student’ critical thinking.
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CHAPTER 5 CONCLUSION & IMPLICATION

5.1 Implication

This study has explored teachers’, students’ and student teacher’s usage and perception
of LS textbooks in reality as well as their strengths and weaknesses. Since LS is a newly
established subject which lacks sufficient educational research on it, this study served
as a platform for insiders’ voice to be heard by relevant stakeholders in the Hong Kong
context. A revision on the effectiveness and limitations of LS textbooks from the study
promotes reflection for better teaching and learning practices in the future.

The study has found that although there are more accessible LS teaching and learning
materials available in the age of information abundance, LS textbooks still play a
significant role in teaching and learning. At the same time, participants had pointed out
limitations of LS textbooks such as the lack of inter-modular knowledge and
out-of-date information.

The study has also illustrated that LS teachers experience difficulties in acquiring
pedagogical content knowledge of the subject because of the insufficient teacher
training and teaching experience. It was also found that students, who had a rather
negative perception on LS textbooks, prefer learning materials other than LS textbooks.
Learning motivation as well as performance in class, and thus effectiveness of learning,
will be affected by the learning material used.

Therefore, it is noteworthy for educators to review the effectiveness of LS textbooks as
well as their content and design to promote effective teaching and learning experiences.
Also, more teaching training and support should be provided to schools and LS
teachers considering LS is still a fairly new subject.

5.2 Limitations and suggestions for further research

The purpose of this study was not to make any generalized claims on teachers’ and
students’ usage and perception of LS textbooks. In order to yield conclusive results,
more research that include a larger sample size and greater diversity of schools will be
needed to shed light on the wider scope of this endeavor.

Since the study only based on students in the same year at one specific school, the study

cannot draw conclusive remarks on Hong Kong student’s usage and perception of roles
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of LS textbooks in general. Findings may not be the same in schools with different
banding or medium of instruction, even with similar background of participants.

Similarly, as there were only three teachers from the same school that were chosen as
interviewees, unbalanced view may be obtained with similar school setting.
Considering the diversified education background of all teacher participants, a
comparative study examining the use and perception of LS textbooks of LS pre-service
teachers studying the same program may address specialized findings that can analyze
how pre-service education affect one’s use and perception of textbooks.

5.3 Suggestions for the use of LS textbooks

With insights gained from study as well as self-reflection on the researcher’s own
teaching experience, a few suggestions were made regarding the use of LS textbooks.
While LS textbooks have their limits and weaknesses, it is hoped that in-service LS
teachers as well as LS teacher-to-be could use LS textbook to its best advantage so to

facilitate students’ learning.

5.3.1 Give high priority to students’ needs

With no doubt teachers have higher level of authority in the use and application of LS
textbooks. Yet, they must not forget to take the real audience - students’ learning
needs as well as their reaction to textbooks into consideration when deciding what to
be used in class. If learning materials can better match if students’ needs, it is believed
that they will feel respected and be more active and motivated in their learning (Graves,
2000). When teachers are selecting LS textbooks, deciding the level of use, and
making adaptation on textbooks, students’ learning habit, ability as well as prior
knowledge should be taken into consideration.

5.3.2 Textbooks adaptation

No textbook is perfect whether or not it had been approved or reviewed by the official.
Despite the strengths of LS textbooks, they should be treated as a teaching guide but
not a mandate for instruction. What this also means is that LS textbooks cannot be
treated as ready-made materials. Textbook adaptation is needed so to maximize the
value of textbook and thus learning capacity of students. Textbook adaptation can be
done by modifying, evaluating, eliminating as well as adding different alternate
learning materials to textbook content (Graves, 2000).
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Gak (2011) suggested teachers can adapt textbooks in three levels, namely 1) activity
level, 2) unit level and 3) syllabus level. Two of them can be applied in the adaptation
of LS textbooks as following:

First, in the activity level teachers can use LS textbooks as presentation materials to
introduce new topics or modules by providing basic knowledge such as definitions. In
that way, students, especially the weaker ones can have a better grasp on the subject.
Textbooks can also be used in consolidation activities by providing relevant exercise

to measure students’ understanding.

Second, in the unit level teachers can try to look for modules that students are less
familiar with, or lack relevant personal experience. They may also add extra
information to deepen and enrich student's understanding on different issues. Also,
they can try to skip over parts that are out-of-date and out of syllabus.

5.3.3 Encourage students to be autonomous learners

Learning resources are not necessarily all chosen or developed by the teacher.
“Students can use their initiative to identify, propose and select learning resources.”
(CDC, 2007, p.138). Dam (1994) suggested that independency in choosing own
learning materials as one of the qualities of an autonomous learner. With the
abundance of LS learning materials from different media and platforms, students need
to take the active role in reaching for more learning resources, thus expand their
knowledge on the subject and learn to be autonomous learners who are willing to take
responsibility for their learning. To achieve that, teachers can introduce various
learning materials and platforms to students and encourage them to choose according
to their interest and ability.
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5.4 Conclusion

This study has explored the usage and perception of LS textbooks of different users. LS
textbooks in general serve as source of basic subject knowledge to all participants.
Teacher participants and the student participants pointed out the significance of LS
“textbooks” for blueprint of teaching. The findings of the research indicate that
although LS “textbooks” are seen as auxiliaries by teachers, they still have significance
in teaching and learning. Students in general are dissatisfied with LS “textbooks”, and
such discontent affects their performance in class thus learning capacity. The findings
of the study also bring out difficulties faced by LS teachers such as the acquisition of
pedagogical content knowledge and heavy workload in lesson preparation.
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Appendix 1- Interview Guidelines for students
Interview Guidelines for students

1. From all learning experience of LS, what kind of learning materials and lesson habit (rely only on textbook/
textbook with worksheets/ worksheets with PowerPoint slides) have you come across? How do you feel
about them?

2. How often do you use textbook in class? On what occasion in classroom would you rely on Liberal Studies
(LS) textbook?

3. How often do you use textbook outside classroom? On what occasion outside classroom would you rely on
Liberal Studies (LS) textbook?

4. Arethere any particular topic/issues of LS would you find textbook more useful in facilitate learning? Why
is it s0?

5. Without a particular LS textbook assigned by school, what are other channels that you will learn/ look for
information about LS? How are these sources different from textbook?

6. How do you find LS textbook more/less resourceful and efficient in learning comparing to alternate LS
learning materials in the market (On-line learning platform/ Newspaper columns/ reference book etc.) ?

7. Have you ever face frustration/ difficulties in learning LS with a textbook? If yes, what is it why would it be?

8.  What do you believe as the major strengths/ weaknesses of textbook regarding effective LS learning?

kRS RS - g

1 feiEs B T IREsUB (HEESER RSEEEE (SR im0 & E2PowerPointfic
GERE SESEMEREHE REM I aER) ? (REEMATEER?

2. rAERRE BB SR E LS UE R EE N IRGERESRERE? (P11 22N
MHETER ~ BRERIT O~ T HRE SR

3. WEE%%&@EFH@%&%?&%#%%%E%@ L MEMTEEDN N g e EsEr E? (17« R R
~ IE

4. RESEFEBBEIE—E7? (BIF : BT - EEEE - ST IRER)
5. EAA R L & DIBR R AR Ry EE?
BRI E BBRERE IR g AR E T mE? S R AR A (TR [E)?
B

7. RRATE LB (BT ELEETE BRI - 2% E%) BRI
ST EEE? R

8. FEEFIHM EHEE MR, (R G BRI/ IR EEE? Ry e
9. {RER RSN S EAERE T A RS/ GRS
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Appendix 2- Interview Guidelines for teachers
Interview Guidelines for teachers

1. From all teaching experience of LS, what kind of teaching materials and lesson habit (rely solely on textbook/
textbook with worksheets/ worksheets with PowerPoint slides etc.) have you applied? How do you feel about
them?

2. How often do you use textbook in class? On what occasion in classroom would you rely on Liberal Studies (LS)
textbook?

3. How often do you use textbook outside classroom? On what occasion outside classroom would you rely on
Liberal Studies (LS) textbook?

4.  How do you find LS textbook more/less resourceful and efficient in teaching comparing to alternate LS teaching
materials in the market (On-line learning platform/ Newspaper columns/ reference book etc.) ?

5. Are there any particular topic/issues of LS would you find textbook more useful in teaching and learning?

Why is it s0?

6.  Are there any particular type of students would you find textbook more useful in teaching and learning?

Why is it s0?
What are some factors for you to pick a LS textbook for students?

8.  Have you ever face frustration/ difficulties in teaching LS with a textbook? If yes, what is it and why would it

be?

9.  What do you believe are the major strengths/ weaknesses of textbook in terms of effective LS teaching?

KRS REIS B -2

1 PEmskFet iR b IR A B (S FIBEREE (RS S IE e E BiPowerPointfic & i
I8 SUESEM BRE R G HBMBECEER) UrHEMATTEEER?

2. DL EW—FER R A Rl

3. RIESRE L AIEEERIEARRA e MEHERE ST,
fRg (ERESERE? (17 2 /NS ~ BRERT 0T~ e FIRER

4. {RAERERERIESER SRR E 25?2
FEATEELT - G e E? (F17 © fR - ZEHEDEREE - BB RE)

5 RE2FEBAFEN—M2(BIT : RHBEEIT - BEERE - e FIRE

6. (Rl R EHAESEA (F17 @ LEFFE - SR E - 255 F) LEFEFEFFRNH
E2NE? Roft7E?

7. BEAFEEEGEILEIE & DI S AR Ry (1122
8. BE AR LR LEE G BRI E AR Ry 7EE?
9. FEiE PRI E AT IR G BRI/ INEEE? Ryl T/EE?
10. {78 Ry AR E A W R A Al (B B R
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Appendix 3- Transcription of the interview with teacher A

This appendix presents the transcription of the interview with Teacher A in mixed-code with both Cantonese and English.
Date: 11th April, 2016

Time: 09:30

Venue: Teacher’s Lounge in school

Participant: Teacher A and interviewer

Interviewer: FEFEIREE—T » E—RAEEREZEHEHBRE GBI FL?

Teacher A:  FaaFeHE—FEEFL I band 2 FUERHE » FI—LE band 1 FYERFL Y B ER R ZCET A KE AR 57 B

o M{ERFE A SR HT 2 N5 T IBIEZETEARIE > Wbt > (FH)/NHETER  AAMELS BB (R A) 50T, -
BEHRRRERBEARZEN N » HESHETNTFSNENEE » HENREE B LAIE —SLERER - 0f
BEE M MAVE B » il BRIE A EFENEE - RS HER P AEmE T - (A GERE
I DALL 2o — S ELBRAY A1, - BR{E PTG - IR H/DFE R - MM EEERARARG © Hi%
BHERZZES VENBEEERES THRM/ O JUE T ESE B ERRNZE  ArsERHzERE > A1)
REERFERILESHAT - AR ARYEES) - B CAYRFRG. . TR bandtwo HYEFIFEEZOR A B O AERE S
A HEHRUREGR DEEAE > SRR TR | IEZREERN YT | - SR EREE T
=77 0 RS EA—LE point B EIHER - AAMEFIGH OIS ERT - BRI U ERETI S8 - PG EFt

HABFREECAREGHEE - A2k s E AR E wmsS: [ IEFEEE | FTAR! - IR EEEE
HEERFMIS S 7. BMGUREAZE T REARM 1% - B ECHH - FHE - SHECHIIS R
a] > FegprEorEm ( EARE) o (EGUSRIREEART AR - BREEERN(NR)EZEAT] - HE T
[EEEEE (EEX o FrLAIRER B EEARER - BB E O RERER » FI—(EH R & & F = 2 VU A [H]
{E go through /=—2& headings...

Interviewer: R[l/2&HE?

Teacher A: #\{&HZE - A L2V - FINGIHVHE - (HEZBUESE - BITER. NREBRE > 8
M ESE R R = - A& BdG R/ NG — S aT . L E TR T P22 update —EBESHHYER, -
ERE G EEm S —EELEgsavt 7 - SiEFtLE DAl - EERDEMEERT - SHthec&RHE.. Al
aramiE—RLE e NE (fem ) » BEESERRMICEENHY T » Fr ARG E A CEARRIER.. Fr DRI f 2 260
E - EA EDL form 4 550 - B BB RN ATE@E—E 7 Bl — &R E FR G BE &N 2 Aok -

Interviewer: A1 tf =FH — L4 — M EHHEZ T IUALEZ A ..

Teacher A:  FRIUECAR H&RFTHY - (BE—K (EH) Fg > thU—E2HARLG » KR CEsEim) SgEHg
Bsg /2SN - 0@ AR AR 4 - Tttt ese: SENEEESDFN B %SRRI Gk
ERENHELSHUE - B RS FANEE - (Fh—(EREEEE (EL) SmivEgs: -

FANT ARV T EF—IEER T DA R T o B0 ELEmnyst » RRFRE IS TIE » (Edmama i
VUBEAHEEEHAAA TH 22 FE S AR S L E— B - Fla0 RN ECeE = AT > BigaeRE - ISR -
I EAP k4R e EEEAVE A E > AR —ERERY » VORISR ey - (HREE N B B A e B
EF o PLEPEE M -
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Interviewer: it of 71 FR S RBREM R E CRE (Fbf) ?

Teacher Arrp 7 FRNIRFFTAL » #MABE A — L EEM - RE—EZE MY -

NG — DI E RSN » BIATE W DERE = B ELLE g rVIE(E: - AT M ESFERE —XE > TR GE T
SEE AT BRI THMIERE - ARIE—EFT - HELER— Y o (S GR0]DERE—E ZEIH i -

Interviewer: {H{&BhfiE A T =H 45— TAERER F = TIEARIEARA —6E - i@t A rEk - thig=
H.. A8 R R E?

Teacher A: iz AMIERNA - HEHM S P =#AHFE. ABZREEA.. F— ERE - ERREEE
GEA - Pl = W EEHEERE TSR - BRI  BEER TR AHERREET AR
filERe > HBPIRIE(EE)E T =l R s i

Interviewer: A" ELE#EE?

Teacher A: {4 » FTDAH =F M4 —HYTIF4R - basically Koz # 2 - HFHIEA LELeAYDEAR - i E
CHIIESR - #E ) P RaAR P — S ERE A RS - R ANl - B E R E TR
ELERIEEE - HLeE ST AR T B ERAZIEE - s EE . AL EEE - TR
BEERENER - BT =GR ZORM M 20 ER 5 2k - & {57 guidelines ] - A—LLUEEATAERR T K
I?iélﬁ%ﬁﬁﬁ%?ﬁ%  HLLEATE SIMER AP RS M — R GReY  RPEIEER -

Interviewer: B[12 o =18 FEGR BBRFEE AR #E G P2

Teacher ALZHY » RS -

Interviewer: LRI A Firast - R EIFVERAFZRE - (540 Band one 2% Band two FIERYBI=A FTA[E, F =FIH M
NEHRE - BafE AR - REE AR EEREEE A FEE g 2 r S

Teacher A:FHZEZGH » (ER—(EE6T > AZEREAHEEEARSEEZRE - HHT—ERZE - BN EXR
#HE module » FIEBEEIERNEZIRENERL o DUREIAFIT-2KER > o ERRE SE A R R R » RRED
L. BRI AR - ASRERR ISR RS > BRIE A A R R P B P SCE RN A > B]EE R A South China
Morning Post [&] Standard » {HHSCgEELIRA S o HIGRA —LREANMEH » Flah BT ZE SRR - o]
REXTRIEE R A ST o (BRI E F P B SCE R R 2 - TR B L B E T E
K o ATREBRIEIFBIRAVERILLERT 8 - TR SRR (5 B R A 47 . (BT M A & RIS = - #
WIERE Fo 2 "o —EMn N BB LR P AV E R L & LA 32 - FRER - R BRI E R —E e
EEREHELERE - TG HERE), LEFRE-EFAHERE) B PR - ZosEsrsAEAE
HEGR G EEEENE > iR, NEAR TR A S — By BNy (BR) - Fral—thigggiyeEs: » &
KEgSBRAERBGALS TAER - & T UM fIEgHE - Mgk - tfTE Ry -

Interviewer: B2 LS » SRE P EALLEGEMS LA BRI S FIR ?
Teacher A: {4 - 4 - BB FIRE S EITERERE - (HEERARmATANYE > AER REFREEER » M
FE5 [E TR EIA] - FI—E G (8 E) Z RIS IS =7 -

Interviewer: (3 T HESFIR - FEIRERE 0. = E2UEEHHZEE - A2 N NREEE M ST
HRATE - 2 1&g B sl a3 - MEaRER R BBER AL NES SR FTREATE R - IR B & S?
Teacher A1 EHYEHY - HH (FA) BRERVKERMEAMEEE L  F RN —RE H L



% o i B E TR ENREE - b U ERVEREE 8% - Bd8 - N ~ 28 RE&IEYS - %R
EIRFEAIAGER) - HUSTUZE ST R4 4

Pt AE T 0 N ER M E R H (B A T —REH > EE SRy TP FE—REE N
A5 AB,C,D part ([HERFIA—E G EEHFT - rIREEH T A > CFi part EEEUE G T U [EEAYEDR > Al A
TR A > C o EEAEEDIPEEE A - C ¢ 235k B > D - Fe i FEPIEK -

SN (R E) R A B RS e b [E 2 M ch ey F i R H E/ NEET R - (ECR AR
5o HE EE A N o ARREFEREE R o HEE 2 —(H exposure §5E24E. . GERAN IR E R E S L
() BRI A e Z 20T -

Interviewer: B[l & 4R AE LLESIATBEAR, EAN N EEH 2 FHEE?
Teacher A5 YA AT » BAMEE L MR EL SINEAF —R > HE(RS)HET=ELE - HEEEE
A E AR A EES....

Interviewer: 3L AR A B EESUE I ISRV ENLES - INAEBNVEEHEEE S AR A, - 5
o o URER RSB R B R R E AR A B IKGE T 3RS - g0 Ey T RARVER?

Teacher AFRAGRIA B Ry R ISRER LRI E » (RS TERIET St S MR (A A RFER
A R E AR B CHEE - M BRITART AR - BEESRHREENE - BABRIREEREIEN
¥ (HEETBIREESE BT AVEREE I TE R B A A A TR > Rt T R REVEEY > TS HAYE
SRR ERRIA R 27EE R BN E CHH? RENERE T IREA 85 CAYES - FREREE S
LRI EEIEIZREEY 2 BT ARG R R A B E S BRI A B — (E TR AEMEmA . LN - A ER
—EZ RN DRERBESIF EIE 25 RIA 20 RS - EAMEE A HE - (B —BAGHIRHEIRTT A RERE
0 ° AT SRR R B e — E R A BRI AN - ENERAR R AN RE—HEIE
XK. A2 aE % . S AR B HEMEEB IR &% 8 CHUAN HIV AR RERE > EE0E
based on fiflEVE ARG - Bt A RES 22 3558 2 A FIERAS  HO B E FIERASE BT 2 HE— B A KIERAE (7 (52
4z) o HERATEEH R drilling » BCE ROUSLECHERT#04Y > H B DGR — B R E /2 B 2 AR B R 20 i
§EECE 50 5% > (REAEAIEA ? WESABIHY - P A EERAEZE - ARZEMFIES - BAHHY - H)2
(AT ERERTHR AL 25 85 R A ...

Interviewer: {1 R A ERI HER(ERTES » B8 ELEEATTH?
Teacher A% - PlIAZ &R VEEHERNIRESZ ARANE - BEAREMSR DS TS/ (E > EEEREZ -

Interviewer:{HE AR EDRIRZ B/ (85— ZAh MR S2]?
Teacher A: figE -

Interviewer: {E{RERERAVIRFE: - (& ATERERES?

Teacher AR TEEIELAERY (AT - FAE FaR{&. P T £ LERAIRGE —Far A > FEIG—SR) g M
AVEREL - BT REEE SRR 55 —Hh. 5 Rh S =Rh (HEE (ERE T RFMIEEE A g HE - £R
R b mind map - EAREAGHE (B BEHEL  F—(E2HE? FecEs ? HEA EEEER. i —

HH.. F— ERATE—F > B PRI SRR MTERAR. . 2B F] 7/ H AT —(E DSE AR A ETH
EH T UEE CIREA - THIREE ORI ERLES . . e H R FTRERI (LRI A R . FTRERIE A B R AR
AR A o HIERETRAE . R Rk 12,345 B2 TEESHTEIE] 1,3 AR MRt i RERR R /D
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TR o MHARIB(ETEDL T - SERBTREEHT i o] CURSERE A - (AR E A4S PR ESRARRIE T - 1F R e hlimt &6
R

Interviewer: & E A HEVE — L+ BLHEE...
Teacher A3 AHAUBIFH LLEES > KFEH - AFHIRERELE ZFRmYER - (ORI E HEN
&kl EAERERE.. /R BHW > FEE ABME | It e mig -

Interviewer: & H /A BB - (EEFRSHRAVEENIR— - BEER R EA RS 124 - H
R EAEIE LA —RZ T

Teacher ARG EASIZS] . HLEIZTTRIBLE o] DR [E— By - BEP] - EEERST - FrlEREEE T HIK
EEANIZTT o AB AN SRR CEE B A S TR > MU — PR EAE & - BT AME Ryl s E AR S 5 —
TLEE—RHE R AV E - ToE C R - BREHERHEREEZIE SRR S
o AT E RS AKGR R - & —EEAEMRGEL (HERE) SRAlRNERE  HERARGE
—THEIE -

Interviewer: IR {RATERELECA & ERIVEREEE S 5 (FER) RS EEEIVEE - C&RTBEE] (FHRIRVER
) ..
Teacher A:IE...

Interviewer: fZifi&8EgEi/ DINERTE L BBRIE - ARG EBERIENSIHIEER...

Teacher A: EEE T LUERSR...... AIREEANVFE L E CAAMEE » AABRBHSHEET base on ZEfEE
{E—Sri > SER— L > B AR E SN - EEEERNNFIT2ARE - M E R0
updated » Tl CiEEREAT) SRR (HIFE) thESnvBEE - fERAE - S EEE A R
{5 wh el DA AR 225 B R A — (R R U — (ERE S AR 5 - B EHERE - B THERE > &
&N s B B TR BE BE 2k -

Interviewer: ZI{RATER » (REr(E ABEFEFIETH > AMRE S HEMATERENT - Fla—sdE msre o 4
HF S R 45 7% H i 3 2
Teacher A1y » HEELZIRELL...

Interviewer: {/R & 1575 £ & L 7 (F015 2

Teacher A: 48 FHSEEHE#H A keyword » CECHRZ LAV » H—tLbbifggiy... BARERE G ER
4 REEFEHEE P K - FAERAFIE 2R 215 A —1LE editorial » Al —taamiy S & - HARAYLF
PR ESR update - (H48 LY (kL) @E A EE T B - HE (8 LFEE) IVEFERLER comprehensive,
REmM: - (FRErmmEig A -

Interviewer: {TERAEZRAF R > F—EBRARLEENHY > So—(ERLE R B - bR TSR EEE 4 -
A RN R G R R A R E S ?

Teacher A Fsz s —ERRNERZRHAZSANERABEE - K% - ERVELEMLERARE - DUERISEA
B (F4) B EH - GAEEEEERESAVER o (EIRENEA FEEEMEELRYE - (Rt —#ERH
R RRANS) » MUATRERER OIS M (I R8T o (EIREMORF AR - e SR A F] o



FRIEEAFE - FTLAEEAR M HEEA - sUEEAERS T » 735 modules F73AE - SUHBA
EEEE R B R AEEEE - FrLlE SR R R A ST E - BT T AR AL -

Interviewer: {RER E2 A B ST BIANERIEIEETUE - DR FENVRER S - e P A EE0b Blan
FRE ~ R BRI B EIRE IR L E R YRR 73

Teacher A: ISP A[RIRYFEIER - i F R ZRAVEH - P& 20 b > ERERMR LR £ mind map
—lggsE (EE) B FZlER  SAERL o B LR FEEAER - A video ft—HERIER L - B
FERMHVER - EEBRAREERECERL - BWAEMPT (B4 E&ENE - bR EHEESEAE
IR A - st NEE Rt It S EET o (EEREAEAGER RAH—TE approach » HIFRA R EA1
mind map - L FIERIEREMMETS TORERIRHE - EEEPZE - MAZRECMTEERE > EE —
SRR TR - W —8F 8% » —RAEREIEA HE/ (EESEEME - 2N - IR
HEFESEA AR - FrLREES - RERS BRI S BANRERL— -

Interviewer: {FEEE » HEEBMINGHRKKREE MK 224 RG-S HHIE?
Teacher A:)38 -

Interviewer: HSVEEEERATE A (1TEEELE A e HBT R G A b U S ?

Teacher A: TEAI—BAMGFATERHIE ARG - FIAA —BG R sl BB E B RS - SRS AEE - 1
MBLFEERORER AL — PRI — S summarize F1 Tk | JFARES — (I R I BL (R AHRERR (% ~ 55 (R L (R B S UR e
SRR, .. ) BB REA — AN SR A S5 e B EarIE s ERER - EIErFES5H
GRIE - FACREEZORE (FATHY) AEE - ACES T IESRIREZH - JoRAEE - | 5 T
> FIRFED A LAE N ARIEGERHR AT IR TE? BRIEEGREANHE B IBETER - HEHRARHY
WEEREE > BN EE AR FRR - EREAVEERE. A g (5) T ER&EEETTS.
BERBENNRNREE - 58 B8 =R

Interviewer: B[lJE#4% 25 EF4n?
Teacher A: 21 o (HEFRIE A oKER EPRESINE] -

Interviewer: & — - F BB I PHEEZRNIFEHE - MBESARREEFENESE  —t
HHEVEEERAIEE R » (EABRIE B G HEH R IR R A A2 2 57

Teacher A: FAERIREZ Ao E FHERL 3 - Basically » ARG —r[E 2 Eae G+ - FTLAFAM B piEARR A
MERAEA LA SRM A GEH - sRARE R 8 Fra R 2 R - T s A 2 EaRE s
E > FERIEZA T LUENEE A AR ALK « (H— s gy [E B2 E AR S m s UL 25 /26 - B i EREY
G52 > TIEZIR T —EEE » A GHEAEIEE - | EISMATEERTZK...[2 on top of it » FRIEEIEEZ S »
SHERERE S — @R > M FF/ /DI [EE R o] sEEC AR - I+ - AR FEEES N ERNREE - iHiE
2 entertain RN [EIGESIAYIEIEE - H—(EH N _EAYEOE -

Interviewer: F5f5245 1 - 8R!
Teacher AR R, A -EE] DAFHRIL!
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Appendix 4- Transcription of the interview with teacher B

This appendix presents the transcription of the interview with Teacher B in mixed-code with both Cantonese and
English.

Date: 12" April, 2016

Time: 09:45

Venue: Student Study Room in school library
Participant: Teacher B and interviewer

Interviewer: FEEFIREIME— T b —AEsRE S E BRI GEMER S 2

Teacher B: &, FE AWM MM T AR G HE] > ikH FEEREGHN - 55— /& content FAYERPE » EA%L
EUEI B IR ES » FEHYE (FA) A ERR LB SIRET Ak » FlInE R 2

— 2 =M R EER (R A B o B B RAERRE NIRRT > FRELEEMER (BB ) —haR ] - FHA
AR —EES o 2 1R E e e — i - BB [E(E (824 )go through —2X » ERbETRa s FHERIEHY
ok -

Interviewer: FLARIIA PRV E A FHIE SR » B2 IRed S AR ?

Teacher : FRZE—E .. R BIESEM(EL)—EZEE - itk base on [EAEHIEZFHE - E (B4)5EEH
RS - Bk WRETIRTNVESS > HEEEBEETESIATL  FrllEA LB E —EEA
HYE R BRI — MR R - FEE RS D (FR) RREG(E—E -

Interviewer: LIRS AAVERZ R EE A —LREEEE - /RS - REERE TR EIE?
Teacher B : H&F.. . MEE AERE0EM GEE) 8 > FABURLE MW » [N EIpgGRIFAIR - SRAHE TS
2 EF—(ERENEA LN GEH) B > P GBI 2 =0REM - E2RRET T4 AR & F i
%8 > P EZEE AL o [FEEREL S T RFVEE RS AR AR T AR M (R A BRI
fit > Uff base on EAHYGRE L —EMERTE » [N R EHRIGE R content Z 125t (EAHRN G - (HUNRIEHRGRELL >
AR A P Er AR MR — SRR A -

Interviewer:  HBERR T AESRALP - ERRERIIIGIE: + vy (PR SRR TS

Teacher B : 3R - HTRSIHET S CHGH—(ERAE » BNV @MEERNS « FRHEEARAI - ST
R « 08 - BN - AGFAEE - RESFST AR - AT E TR - RITR
SO » S PR AHRAR TARARATIGE: - SV MR R 7 » BV B AU «
R T A REEAA T - Gt ATRE - SRIRE T2 overlap 4 overlap Bt R @A
G

Interviewer:  FRFEERR T HERIFMA - 2B HE HECE TR G S5 @8R E 1S
Teacher B : 3{&EAR T - LRMEKE > (% for BEHRE S - (2 for FEXIVEIEZ A~ g -

Interviewer: HERLLERILECE EHYEAN - fFEEABRIERTEA. ..
Teacher B : LL#cHETEME. ..
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Interviewer:  ECBFEHAT o BUERAT (KE) FEHSTHRATEREMACR - —AO8H RSB - B A
4 LR HR - ARG RS

Teacher B : FLEFFMIBIAGSABFREDZBHEN - DB FRIBAEES SIMEA — 2. JT.. 47 format (9575 > 4
KR - EIEREAE R ERE follow - EHRIEEER R E R REEAGNS - R (BAL)
SRS T EERE—5 - AIE  © (B4 Sl EORRGERE IR ETMER - B
B R RN A T « EREETE B AR T » RS SRR R GRS HR
BE (BE) - BUETIEMRD - Slsesints  REFHBAR - 2 FERE [, SHEEhRS -

Interviewer:  H{E Ryt iEmE Rl > BORFE AT DAGS IR —(EZER J5 [R5 ?

Teacher B : FAEE ERT DL o (HE{RGT-FEMCERI—ABRE - WRBEKRMA GG —ILE AR F LR
FHLE o R EFTEAT LR A BREHEE 7 (BRE) BIRRIRHEE - R (BRE) FREES
SRR —EAYEE - HEE T AkEEse - BREHER (BRE) - BEGHE [T -

Interviewer:  FiHE_FARZS A EAVEGREN - FlA—Lb4_ HiEaE S o WM EN 0 EEEESE - (g2 F
LS Ul

Teacher B : &1y  FAVERDE. . GRS SSER - RVE C&A guide » (HEEH G L E TN
TR IR AR o flssfneEE ALl H R A RIS ARSIV E R AN —8 > SEEE
AR AERGEE SR E R T o FREVE R 2. R e AR Y (R EE S R SRS
E A - EZE AR - BRAfTRE T « i SRS F e EnsEima gm0/ DR EUE - B FRER
R EEGHES HOCWERIEFIER - NE LEHRlA g EAE—ESEWE > A — il e BT Lt
TREECEAT hit (VEERE > FRECROE A #UEE MRS, R A EEEE. . B B AR T
SHEAGMES » BEHEEAR LTEA2EE A check BFMYE A HE TS 77 s E FEE IR
e g g EEE S Frll4 content FEAR/D IR AINVHEG S -

W

Interviewer:  FrDAHE HEIFVE R E /I £ &5 AN %9 updated 13T E?
Teacher B : 14 -

Interviewer:  AISLESHEAGR - (ISR B RN LS

Teacher B : i —SE R - BRI T 1975 E2 00 SRR —(EIRLE - o &R — B T -
BTN 1 - TN — (BT AT - EDTIRAE S U — (B - BT {3
E T REEE T 3  E REAR  ©

Interviewer: R4 5 EH —HEELESF I EUR AECE M AT - bR B LIMRR AR EEA T
(RS REREEAM AT EU? PIa— S5yl i f .

Teacher B : (EF TIRA) BICARGH. KMEREES AP REMEIRY - flinR B EEs (BE) - —EF
EERRA_E updated > B .. RS A IR 2 kot B — L ns . IR MIERAE A G aToRaR - HEMF] (&
A% SIS EE FEEREY AT o FARRESGE T — i A I E RV - RERVES - RAEtE— R
HEHURRRE T N AR AR update HY > (] (FA) BYNE EREEE R - B8 AFEAVEBE R ME E 2 21
ERERRRE - B (FA) HaeH[FS2AB AR —LE concept - HAEH 2B E2 L 548 concepts °



67

Interviewer: BT = A —LLE—HEAHE R PIURAGEH - BHEEEEAZHE

Teacher B : pITE A IR IURIT & SBTLIER HRL BN (A% 195 ) - B R 28
T B O TR A CA 5 AR GERD) - FrOLEE R
(B BT E —E TR TR RIBS I AT SR A7E update. . LA « AT BRI PRI - &
B — s T AR -

Interviewer: :Z [ E2R @Y Band two F2/% > (178 sl B (E HA BE T PLE AT B8 2RV B (T F S
Teacher B : R EHEFLHT -

Interviewer: AREEREE Fs B2 AR Y ERE BE ) & s Bk {n] (58 FH ERHE1E?

Teacher B : E28E - FMIHIFEIERRE T2 598 —(. .. 7]sE—£k common sense T EIE A E] - IRA&KER. . o8 A
K& MIEERERERAEEE - BEREEEI—EGH SR - i Rf » f£—LaE JIthergs[E]
B WEILERKEEAR - R ARE LB IaE TERSIAYIE SR - sE LB RYEEE - T & sl4a i
12— REEHIMNY 7 BEECE AR - S HAe i = SR ohT - MR EE AR gt/ -

Interviewer: SRR T EEARYRE ST 240 » BRIV [FIER R & 2 R E F B R BRI RS ?

Teacher B : FAEGSAIMIA VA —BUEML - TR PEAREANKE S B - BfE AR/ DAERIMES - i
THREEEE. . B EIRYES 58— E A S SRR ERENR % > FeFthiy D HEAR o R At
MEE—EEEE T ERHBATERZAE ) - EEREREE EEREITHR - G —LEs. 7
IS FTEEN 7 B > FI—2 ANAVETEm > (B Seba M2 —BAfE - ERMARERE  —KNE g8 E 8
B REmE g KB RAEESEREMFTI N SA O - T RIEAESES > B CRERRE SR -
{ERTER MR G o (EARMAR - REFARZ RAEEMR - M2 T2/ 0/ TR AL RE
fiiECREREGGEE T > fxZ//b

FEB L E N N e 2/ ) DB - IEAREIA 5RS H BS54 —5  EETRESIRT R 40E - g
FefEE AN ASEL » R ABHRZE W - i (B4 Jef— b AR » BE et (Bil) -
RN B g, -

Interviewer: (R4 3% » 4224 —HRG SR E S 2ARPYEET(ERE - EEZEHARRHELE - FE/RBEEN
PR > IR0 R R B B Bh e B R B AR AR R ©

Teacher B © FE2[FISHEAFIHVHER SRS 1 > 53 I E depends on fit i HARRE - AUREAE—HEER - REEHE
EEHEAE - WRFERF ATEREZRAES > I Sir & HIEAE AN LUE#E - AR trainup —
{EREAY - FOERMIS SRR iR - [EE R tips > AFIAVELBE R —BL - HEWmFIRRT HE > EH
A ERE—E g LA R RS B (BETTR) gL - HECA R Y > G T EA g
I3 aH > DAL T —EEHR SRR IME B TR - B el — S H A HA B ER TR - ARG A —E A RIAEERY 2751 -

Interviewer: & F EI1 i SLEHER A Y S BB M T 3 L LA K2
Teacher B © {741 (B EE) - S E RAVIRAEA -

Interviewer: 3L A E A HAFESUE I ISR ARV ES - [N BB BV ES R AR R A R Esl ~ w3 o (RaE
R USRI B R R B AR A ARG - GE T RARVER?
Teacher B : FEF1G4044HN (4 related to 5 o RPN —REER - (Ful) —EFEEOUE - WRATESDUS
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REHGIRE ARG ALIFRAERIBUEREA - B LRI AU B - Base on IEHERPE - K5HIE ...
HESZwmdly . RfIEMECH S .. BAF XSGt —EEC S EEAEZAE - PBiaEEsl - g%
TR AR concept » BCEFLAT tip ERVERE - REER R A s 2m —LEENFEALEED - EENEREHREE
1T E W AR A S B - SRS — L EAR > IR PRI E O B ERRE a0 el 25 F A Y
FUERTRNES - BIIBAREER (B0 BE > IVEE SRR —E = > ot —EEH - (HEIRBAVEHE - ARAE
HE R PR EEE - BB MM S B ERRIBI Aot » HEFRSENERGEY - Bl E R G B A
fiz > (EE) BAREHMIEREARESR  EERERA —E2 R 7 H6 - WA SR e sE R
FEAEITEEE L - B FE(E concept HIBEEA I I » AEHREEHA —ESE 7T &K T EFERE)
REFORER[RIE2 ARy — ([ 77% - {ERl—ER G -
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Appendix 5- Transcription of the interview with teacher C
This appendix presents the transcription of the interview with Teacher C in mixed-code with both Cantonese and English.

Date: 14"April, 2016

Time: 10:30am

Venue: Student Study Room in school library
Participant: Teacher C and interviewer

Interviewer: FEEEVREIAE— N _F—AF R & ZEH (F H AR E GBS F 7 ?
Teacher C: Rl .. BFRlEBEE R A KEHE - F—mE2RFTHATIEEESR - F (AR TFEANS 4
o NBMEE — S el EEMESR - FTEZEWEE...

Interviewer: R JEEE A N EIE & F- R &y FH 21552
Teacher C:&i{ry » B er et TEREE - [RBELE EEATRE ST - 1 BA — iy A2 BEs i it MBI - Fefwt
N

Interviewer: HREELERRLG—EHTAVERERT - (Rey (M ERIE 22 H CEUEAY TIF4R?

Teacher C:HLEFZ[EIH1Y o T & $1¥—LL content based [1Y5RE » Fe I afE & e % e —Eb E FHEl E — Lo fth 3538
RIS, AR A FRIGTEEI—( issue - (HE—LbI IR0 Rt M ELEGRAY - BCE LA 5 2R - %I
ML T RE & S e fif it

Interviewer: HIEEFR TAESRE A - FERERERHVIF > (RE A EaERIES?
Teacher C: iR - BlAA —SLBESI MR AR EEN > e IUSRA mark (A E EHAE - ELETEIRIT
PO - BERT - RS BRBANAIERE - AEFRENES - HEEAEREREE Ry > 25
WRGEB LR BEE LR RIBFEMITE  gHMMTRREEE O - 55 M EEH —LaE i
PR AR R D) - BT A R EAE wikH 2cE =R - RPRSE REEEGREEA - fTRER M
FLEEEER (i — L TRG - BRI — SR VR R SE IR A A -

Interviewer: FEE{EH#ETT IES AYIHE: &/ 35 S F SRl E1E?
Teacher C: R ffiR] » B2 (FH) &RAry (Bhf) -

Interviewer: FVEEAEAE (55 RE H 80 DRkl & 25 B 5 16?

Teacher C:  WE..H &AL [HAZ - WWHEEEE R ERUE %R S SR AT SZ0a — LA
WHERE S e LIEZ AR - FME B — s B — Loy S IR AR Y - B4R
£y~ ERES

Interviewer: FHIEH =H—L&G—mEH - (HEPIUANGH BRI A A E?

Teacher C: th—Z i = 2R AEESHIRER - FiERMERA L& - Fi BB EEEE /D —
{iEl cycle W% > FRAFAMTER B ATEA RZAE(L S (B2E) g — LR IYRE JIBE Bhmakny — A
KANBZEST > WEEIESH - (HrhupsE.. HE P IURMLARTE A —280b - HE 2S5 FhRGE -
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EIERI - fF -~ ONENERE—BAHY o S ERRIGEHERER RBERFVRSS - #iE A FEIE2ARTRE
ZEMEKR - SHNLEECERE —BHE  BIRER—(E WA - ArARRMTAVE sl A RIS o] DAt e i — Y
R PTAR A R —Sebth T R R - B — ey NSRS Eirid— - (HERHEE LR
FEEAHCEZEE

Interviewer: 1 IUS4EZERBAMEI A (E AR —MIET > B SRR TAE 23 IR 2 05?

Teacher C: — Bl » {HHE MRV AR, MR SR - IEEAEmAVE R updated H.47 > FeMEB &L
B R, R R AT - AT B e EI AT NS #TEE.. HER DB 2R ME C A
PR > S R — R i VR R R — .

Interviewer: FoR1E (RIE B MERA AT & (S BEZHARLH - (e BEAR B RmS R H 2 N TFEE S
RS A 72 H1?

Teacher C: ZA1RER > EEEMN.. RAIERMELE.. AR F 2R content based FYRLH - AHEAEAMAY > Fld0—
LLELER - science (YR H (TTIFE) E/REAZRY -

Interviewer: LB A —Ebfil] ABRHVEEREAIKER - B CTHEZM A —CHE - AR EGREEREE - LR
P TR A TR AR 5 2

Teacher C: JE{ll—E 2 » & HERIE M. BE FERIE U HRRAVEE - S SRR RN - SR
BRIEAARFERAE - KFEEEE..onhand F EAVERIARIRZ 00 - AR RS EE RN (R E%
&%, [EHER R M E R ESEAER - RARMIARIVEAE —LR[E » B science (1Y science A >
AR A > AR - E8IEHE - oJaEtf SRR A —EENFE - A Ml R EHRN
WEEEFTAE - FrASRE R T D EE RS o o BIR e T —E B i — e HE - ZREE EE
BE - FHRIETE— R AIHE 2 -

Interviewer: /85 & — (Bl SR L ASTVR T 3R 1% - SR BINERTRERD 7152
Teacher C: SR AR, . IA1 - BIE I - RA AR HATSHPS - T (SR ) R A DR 5 3 01 -
R S B R T SR A T A 2 — SR 2 T8 - i 2y — BB T AP EIRBE S - SURT DL
(RIE)HRS - AL\ E . 2 ser L B R AR BRI L ETDIAIEIRT CEAT) - B L - BUERIERHE
AR -

Interviewer: 75 {1 /R 582

Teacher C: 1RIARH » S5—HBRIE o (ERIGEER —Lo58RE - B DI E K H AR — (B8 - S 2RI -
NEE R RTERE LA RS HIGT - AR RERIYIBRSERE . EBREESUR. . RS EHMs g E—
{ERCUR » RS T FREAfgET - kg 2 et 7 —EBE&EFE - S MMM EREERERFH—8E
1E - 1 BEFAG E R AT ERE LS e — iy ErvEoht - B8 b 4 BB - (FR—(EZEFMIAr ey - A
At M(E ) KRR AR - B—{EFF » SE—E T > BERE)TLIREIZ - = EEHERERVEE - 7TLGE
TR(GERT) B - B2 M E CERIRLN TR -

Interviewer: 3L A E A H FEREE I ISREE A AV RN N o B B HIAS R Bt e R A R 3k, A R Bral. IR
e R ISR ML > RE TERECE - R SEY T RARER?
Teacher C:IHLEGA G N REEATTRR IS HE —(E £RO0E H B e - (B HE B ATREE T - 23
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PRS- HE ERREE S BT EREEHHEoTEE e TS HARHES - B IFE R man R
Ao FTAHERAEFR LY - siEERENRTEH - REFEIIEEEZE > HENEA B SRR
Ay - BEUGEL IR —(E DU F R B BRI A H CRIIAVE L © BEERE train RIEHEHR
75 > FAMIEERHED train B2 > P AIHREEZE - M ITaR DATEE EBRE SRR MeErmn s B
B TS > REERG A BRI -

Interviewer: it FATRZ A [ERVEERZ - Bl —Lbdy Fimak-F G - makehd s BEEEE - g% E
ELZRAIE?

Teacher C:75 » FM& A HEIEVA H o FAMPIUA S MK > 1£2E05H - FEERZT A - FMEHE—ilfg
AR > T AHMEEAA o SANESREE T R M R A - BIRER I R AR
M bES > ERMEEH - FILEEEARE ) > FMNTRE SR A — (A > BiEE
BhERAE AR R EERE - TBREFE LA RS ERE - €% - MasE i rig i o DT -

rr‘

Interviewer: BIEARAEFRER > HHABEERE5?
Teacher C: R &%y

Interviewer: Z R EHHFEAR B SR...?

Teacher C:FIEENE - BILIAEHA » WA . A HEEMAERTHVE R - SN 24 - £ e TARNga —L&
REZFIMY » FfVEF A REENHE - (a2 A KE % - 5= IRty — LB ERsHER
1 — RS - P4 EZRE KR - TREEREE R R RE T — @ » ERMEAE T IES W - =@+
ML E S LR A F— et 7 -

Interviewer: /K50 FyE A BE 4 77 B 22 A 8 T b BB 1 2

Teacher C:Fa0 i HUAA R EI AR - Bt g " EMFELRRE 0 BFRAIRREE - Bl st &k —
BLEm®Bh show EIRES o 4FpEEbE "I | FERFERTRR st (GRsh) ) BRI A RHEREES - FiE—(F
By b HAERTFLEL NV OEERL » S RIFLERA B SR A Franly » FUZ iR fit— il /g - (2224 pick up
T B A RN E AR E E AR R -

Interviewer: 7E /B AR CERE > (RaE Ry B & sl KA B & P B E A AR RIRNE?

Teacher C:3 N IE% 5 - E2F —WEAREE (H) W - AAEE L5 ARS8 T HEREDRT
FE? ) PRERMFIRER TOEAR > B EEAGER - TIRRE TR - (B2 M5 N ARAYRIE ORISR EE -
AR B A SRR AR « HArRirEamess TEEHS T | R EREEX - | ER2AgREHE—

Interviewer: S ERER A= @t BR FH 2R 15 ?
Teacher C:/)> o ‘& 2RHH F 25 (Y. . BE M —Leaf a5t am ~ SR IEEE ALL UM MR E S | > NI B S E
HEA -

Interviewer /5 {1/ N2 & 2 2R (E AR E R E?
Teacher CA Il IH - SH—(E2HTH > B AR AW —A > KN EADHEEARZS A FERYHRRE - M TE G
BRI — (&t H s e A = AP R 2
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MR (BREE) 1Y - AVERES WA Pk > S24AEE ERAE 5 TER, 250 - siE Ry
TARER - DR AT U E—(EfRSEFAVEIRE - o] IR BIE SR RUE Al LLa A R ARIREAT - BAEETE
TS IERE - EAEAEAEE > REAEER - RBEE CRERE R HSAERE - HERIRER
ARHRMBREIEEN - TIVPEHRE . TGS ERE > HMTEFREA—% (BREN) Bofrftf
T - bR BERTEE > TG R PFEAENRES - AEEMGEA ARG - ALt Roan—5L%
it o PIRASE ST TERZSEENE I > BEEN(AEIE SR  FEESARGRF IR ~ ZEFRRIEH -
BEOMEFRRIGE - VA — L EERART — LR E > AIERARE - NRIREMITAEIRIeHER - F—L QR code
B — LA EAYEM - BEARIB LRI ES - (B —(E QR code AU > & (HIRRRE) A BB —EirE R
4 o ZUEE NATERE > (B2 click EABRETHE T —HERFE o B - RralEAIERaA B R A S
JTHIEARGRAY - BIRERIRER - —EAREMSLLEY - EHHEEE L WREHEZ —E55 - EEE
He o phE AR BT EORAVIR SR EER S BIAIS HERE > MG HE— TS - K - resB e -
ENIEEEREFETT > AJRERERIELEE S —BE  ATRETR Il G BEE — LA e R MBS LB A AR A -
Bt A E AT/ E BT T IOE L - stEN A EREREA - E2R55 (@R NRE R A F A A FHY
HE > ML ERE TIRSBIMYERR M AR R4 -
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Appendix 6- Transcription of the interview with student 1

This appendix presents the transcription of the interview with student 1 in mixed-code with Cantonese and English.

Date: 13thApril, 2016

Time: 09:30

Venue: Student Study Room in school library
Participant: Student 1 and interviewer

Interviewer: 735 DAYMR e (5 F 2R & 152
Student 1: fIEF o BT RIVR—FRREE > MR H#dk— A8 N E - AR FEEEm R —H T -

Interviewer: 2 R B EA S A4S THRE T A EA T E ZEIE?
Student 1:3 55 F/E o R AAREMHHIE HENE base on ZEZEMEAVEH - o] DAY EAYEPY -

Interviewer: AP 4N S B ZRAEE EEIREE - IR EHAHRIELE?
Student 1:4R/> -

Interviewer: AREEAE#ETT IE S B35 VI (R & (5F R Eok 0852
Student 1:3H &L E 0 notes 26—BE o IE S i RFHLAM -

Interviewer:J5 s TR tE LS 1 o I B0k 82
Student LR 2 (BARNZE) AT SEIREL  FAEIDEI—E50 - Notes Bt Eriiey— -

Interviewer: Notes & I H PP E = EZER...?
Student 1: 5 & skE (ZAT) JRAVHE—LL -

Interviewer ASEAERRE T > (RANMAI(E FEIZERE?

Student 1.7 i 258 FAHBAVEEERYRH: - 5 —Le R AR SRR R le e s B (TR A — ey TR T
FERERAEAE AT © BIANEE— ARt BB G R [HER - BEHBINTE RN ERE X0
HrifrfEea Mz -

Interviewer: H[3 &= 2 @ 1Y (5112
Student L3RV - —iBEESMEREVEE - DR - BEE SR -

Interviewer: b T 3RALISN » FIE HATRS R RGBS - B4 E PR BREN - SR -
I R S
Student 17 - BEHYE o H4E L P ARADEHE—H -

Interviewer: AR 20 By H— T i sk Zob B R By 228 2 bh i F Y ?
Student 1:4[15 DL H A AGR IR A S E B bty - EHaR A FSEEAE L T ErEN » EXEIAE -
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FH= %M\T%%ﬁlﬂiﬁﬁiﬁﬁ FREER—EEERTT > e ft— R IR ] U EREE (MR - E
Eam ARERE TR IR — SR - e B T — R

Interviewer: B {Re8 BB iy LB HRK » EIRGSENA feig i ma?
Student 1::2(Y

Interviewer {{R{RFTER > HEARAE L P S AVERMEBISLLEDGY - EHERFRESE SN AHEREN - IR
& P eRERE A E?

Student 1: 38 5 ZRE N HVERNES AT FAT IR - ATEUSLEEERA TR - [ ARG & BB RS N
(RIS HEEN AL - (B8 ESPaAE - P8 BV & PRY—S5UH - GaifiA R A (Fng) -
TR R, - STABER FERHIERVAE - TRESEEERER -

Interviewer: {E/RAVEEE 4&KEx - - (EHZERRE - TIF4K - PowerPoint ﬁ?ﬂﬂﬁ*@{éﬁﬁﬁﬁ?

Student 138 5 EaEVIHELLE S © B2 EATHES LS RV ME - @E S EA T T E ABEN 1 b E =R
oty BRI - SEE AR M o FIIEHETIAERS OiE) > BB CEERE ([
N&ER) - BRI (ERZE R DR s -

Interviewer: B[1& &frE (s F S AT B & bhi/ 2
Student 1: 517 ©

Interviewer R FAEZA LRI IERZEA(L - WEEREMERE » REBEERETEELR ~ EITIHREE/ N
o ai o IEe yiE A [F B S s ER ERRARINE?

Student L: a2 R A58 » Tl RiEs B RE MR E CEANER - EUR BEEANAEELK - KEC
BHEMEELRDL - REEAEEME CHIERPY > TR TEEIEMEE R E CRZE S L - ArlFGE
R ESAEE T BRI FER AR - MEFEE SRR R ESEs -

Interviewer: AREEANRAE FERIFZATE D R EABRIERGR » R AIRIVERERIA S 2 B
Student 1. E 2 TR AL AJREEEEME CEN > EECEE & (FX) RENRE -

Interviewer: {Rf5t T HAZRIEHTA R - AIERES BB EA A RS ?
Student 1: 75 6L - FIANALREH AN EGHE > G ESE —FAFREALA SR EET - WFLERELEER
SRR - B4 G P e EREEC -

Interviewer: 32 (AFREFIE 1] DR EIR AN BB E RI4E RI5?
Student 1: 517 o
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Appendix 7- Transcription of the interview with student 2
This appendix presents the transcription of the interview with student 2 in mixed-code with Cantonese and English.

Date: 13rdApril, 2016

Time: 16:00

Venue: Student Study Room in school library
Participant: Student 2 and interviewer

Interviewer: FERRE LUSYMIvE (i F AR 20 E 1057
Student 2: LR > EEIIEMTEBRF P H—IREE - FEERINTERARR - ZREZRFLREF... (H
FE) B sEEaH -

Interviewer: H3EF R BEEZR} 2 Fh R 2 & 25052
Student 2:{f(y 2 & 47 —Hk -

Interviewer IR FNRANFHFLE - H OB X GIRKZES?
Student 2:47-%. . . BEETERS N & o Bl —LER -

Interviewer:fr T EFE ) » — RS EE RO TIRG S HERIEFE?
Student 2:5F H IRV » W E R g (E AL R

Interviewer: B[22 A A/ MERE?
Student 2: &1 ©

Interviewer: Fy{ T/ (RA 5 FH HA B BIF?
Student 2:48 HYZ %5 ~ HrEL

Interviewer: )& & FHZ R E1E?
Student 2: 2% EE A4 T H AR H CM > A gisE -

Interviewer: 55t ~ AT EA0 A 50k 457
Student 2.2 EH - EAR..JZH T LIS EIRYEEDY

Interviewer: {H{RIIA ERAYE . .2
Student 2: A0 LL E S EEANAIEEAFH -

Interviewer:FBEE[I5E T 3R EA R i SR
Student 2:7&HY

Interviewer: 555 FE?
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Student 2: DUATEr hightlight — T ES » —BRE— &M - Bla (GERD) &8 T 5 —WRER - ARERE - HiE
R HENE -

Interviewer: S EE € FH K £ Y — Lo & AR E?
Student 2: DIFiF M E S B E R - HAEFHT L - JEBSEFE g -

Interviewer: 55 g {5 FH 2R N R Y/ NS BN IS ?
Student 2:R/D.. g bbi %, m R D AR E R U NEE R 0 AP ERE E EE SSINEE Y

Interviewer: mi i b HA BB (RA REREAEIE?
Student 2: 4 475 18— LLIEERATEPY » (5140 DSE 5 - Facebook Lt N\ & 7y S AsHHIEE ©

Interviewer:[iz 7 DSE JE S - HAMAIEM rgy F5?
Student 2:1R/) > IELEZEHHE > R/ DA EBEEMERINVEETS -

Interviewer: f{fEE?

Student 2: (R R IRESH CE T i g AIStER 2 - 1 EH THEBERRE - IECTTUHEESERE 5 - 0%
FrEgaEE L o R EERS OIET - (450 Cis B RTERLEA &R —5 - W HCCEREFEF—THIA
TRHE o

Interviewer: Al @ ZRH s HAEREM A GEIREEBRA(F RS2
Student 2: 7] DUZEREER ©

Interviewer:FrILZ4b » BRIFEATTEARE?
Student 2: K& - FINEARESEKMEE > BIRER. SHEttE/D -

Interviewer: ZRHE A < IRICE R TTIE?
Student 2:ERYERHHITHFRIFE

Interviewer £ {REEEBHIETT I - IRERSWR— (W LLECE & (E R BRE REE?

Student 2.6 - [N Fiae—EIRE AL S: » (HUIRZEE AR - BEAEHCHWER  MERIIHRELE -
HFENRECHEEE Ghidy - WAEEATGRARTIRISCFEMRE - MEEER SRS A — RS
CEFRARAL -

Interviewer FS/E401 S S L LLARISEANINE S + (o By BT Sb RS AT B R 02
Student 2: £ | F-s £ M RE i @ Lhteesr -

Interviewer: JEERFHEZM LRI LIATRZEA(L > WRERERERE - S ERETEER R ~ ETEIHREE /N
S a o © ITEe s LR [F B s BR L RRARENE?
Student 2: % —EEHIG .. I RAT 2 AEHIBIT - FHERVEEGSI LR & RIERE -
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Appendix 8- Transcription of the interview with student 3

This appendix presents the transcription of the interview with student 3 in mixed-code with Cantonese and English.

Date: 19thApril, 2016

Time: 13:15

Venue: Student Study Room in school library
Participant: Student 3 and interviewer

Interviewer: E3EEE P 401 o] 5 PR S 2R 22

Student 3: 3 -EAT{R/ VI » EDRIUFRPIR T EES: - MAA R AT o IR - fpk TR TR
FIE% > FARAR ARSI, - SOMEG S IMEE A rh R — R OURSERTSRPEAATR - S5oMi e A(E A
LR {ERER - BRI 2 R P S S BB » (B AL A T, -

Interviewer:{1a5_Fafer iR - W E EEH—EE 2
Student 3: EEFHR - 4GRS - RlEF s\ T ARE B RMEDEHEE ST - BEEGOEEER
BHRESYE - JRYEEME R

Interviewer:{1:5_EERFAZEAIF IR V...
Student 3: HE A E o ([EEEEA—1E - IR EHERN > #EMTE » ENFEFERHEE B THMET
BRE o Bt =AU > —BERRRE > BARFgIURRFIEERL -

Interviewer: /it FARFEIT20 25 138 + IR CLLREE IO —Tafst?
Student 3:4537. » [ABAESTLLBRITAL » B4R — AN « RABSCEREIRIE | FrOVE T AR &8
HF s - TR - BORBRACERE -

Interviewer: (R4 Frait AU E] > A R SR Y?
Student 3:3 - BIMIAHAIEREMPIT - EToWE - IFE » 2BRAEHERZZEE - IEEREANERG
{ER T HSIE - PR — (BRI ELEF A - ISEAE LK SthERFIHEE -

Interviewer: 7ERRE DLYMRE {852 E 15?2
Student 3 & Eul. HERERMETHGHABRIERE — TS - FEECEHIRHTE -

Interviewer ARELE MR A 1S & 2 FAFET?
Student 3: &y - AREIFEE ANHEE KRG SHEL > B T ARREBAEIE - EMECEGHE T -

Interviewer: E A1 HAVRE HIRE E5H CMHIE5?
Student 3:FE— T - H—REFRAGEEATRAM -
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Interviewer: T[] _FATR S HAMA FEEEREAT ...

Student 3. F{ZEEHE TRZGHK. — KRB METHA - EELEE—ERETEOMMEEE - FEHERER
TR BN oS - B —tpt 2 IR AR ERREE rRe g AV - JBERA - REE
AP AN T system o SRRV RPEE S A S > FIAITESCRE - ERPREEEEE . RIS miss 3R
MR ETEL (ANFREE) - BUHEEEER A LEENEL - FEERES TIRAVSARE -

Interviewer:[ 7 E » sRARE D E W FEEaHE FE?
Student 3:4 - 2 AR -

Interviewer: B[l @& 5 ¥ B &5 E FESCMHRIEEE?
Student 3: &1 ©

Interviewer: kAR E LR E HA TR E?
Student 35 —{E&EE - WRAAFHEL - EATH GRSt E EFEE AR —LEF R - THMEEHE - TLIE
FERFEBESZEAEHR - EAZHRE -

Interviewer: 38 58 A VR EEE Hh A (/61 BE?
Student 3 FAFRL L FIRE ) - AIFSIRITBLTEERS - BRMERLIES > A 0T > A& A RGN
FEFAT - fE{E—Bh g Lhity - FIETRE - 48 N —ESEm e EENEE -

Interviewer: Fi A E0 &5 A E2EIG > (RS A TR RENE?
Student 3:% % EHRAAILA FIEAVE R A ERET

Interviewer: 3@ FHEZR EATLAATRZE(L - AIEREHERREE » B ERETEET R - ETEEREEE/ N
STEMEE o IRR0AyiE LA FEEM S B L ERAVFRIANE?
Student 3:&r .. EEHEH B, ..
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Appendix 9- Transcription of the interview with student 4
This appendix presents the transcription of the interview with student 4 in mixed-code with Cantonese and English.

Date: 22™April, 2016

Time: 16:30

Venue: Student Study Room in school library
Participant: Student 4 and interviewer

Interviewer: 7534 Y400 o1 (5 P R 72
Student 4: (/0PI » HEFEARAVR R 7HE - ATIHIRE H H B2 BRE) » SR s -

Interviewer: I J&F— Lb i/ S AU &8 B A B E 22 FH EH AR A2
Student 4: 5815 Lo St 2 —(E i fE. ..

Interviewer: {FafE DIAMER & {5 A @R S 15 ?
Student 4:3AHY o R BEEFET IR A ZRHACRE - Mk A L8 B MEe GG EM - [HERNHE
ERTERESERET I QAR > ENHIE 5 225 { point -

Interviewer: HIEEAEMHITRREF A E & 25 AR EIE?
Student 4: FyfH/EEEI? MRATLA FIAY » MM EHE S IR notes -

Interviewer: T 1I_E HAMERR M (1 Rl AR5
Student 4:45 > FEATA BdaTEME - LT EE H@y. EA AN EES T - B EETE A BN EHH EE
£ NG H—EBVSE - B —LHEE - SESEREER - 1 EARF I ERENEEK -

Interviewer: A TEFIZRIE ChiE—(E 47552
Student 4:fEZ 25 o TEISREEA « EaA — (R i 2 E 8 A EEMEEMERE - HEeeRIBE A &E
EANTEHE -

Interviewer: ZRIEA SIRINE T T515?
Student 4: EME—1VIFRRELE Zam G - BLEIF o SomsRm &R EFFEEIAIR AT - FlRE HFEE R EAM
% TELURATAD ) ERLIE BN T ERETR ) B S BT o

Interviewer: ZyRIEA A E?

Student 4 FRAER SN E A RIS BT - HEEAFILEEMNEETHIRE - FaElBi—rres it E = chyr
B o REBBRIERRELEBRE—EETH - FIEAE L EHEE AR - E—E G E AR EEI RS H
FHENLEE > TSNS REG R AAE -
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Interviewer: FRFHEAN EAIDIATRZEL - nIRERERERIE > SEERETEEL R « ETHReE /N

SRS - IR BT G LIRS R 1R

Student 4:Notes - HH— AT > Tre @ ARIFBE T - A L BRE-HIRTEH T RERVATEFRE -

notes EEANCACE IRKERE T —LLEa R - THF A —BhREEE -
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Appendix 10- Transcription of the interview with student 5
This appendix presents the transcription of the interview with student 5 in mixed-code with Cantonese and English.

Date: 22™April, 2016

Time: 16:50

Venue: Student Study Room in school library
Participant: Student 5 and interviewer

Interviewer: 7R P A0 (o [ P S0RH 222
Student 5. B EHL AT A BRI RA R - AL RITED - BEALEH - 8 E-XARE
B4R IR -

Interviewer: /& — Lb i/ sk AU &8 B A B E 22 FH E AR A2
Student 5: ZEAFEHE - AITE S EHC AR » [G3 note iZ = FPESHRMAN o RiBEEHPL S 5RE
IR M 4A TR -

Interviewer: fEERE DLYMRE (A AR 1S?
Students: FfERFAEHE . .

Interviewer: {ESTIEREE HAMIE T A G HEEHAEE?

Student 5: R > HEFEERE NERAR > R A EERIRIEE RN T E - EARNEIERET LT o LTt
EHYRPGE T8 o SRR DB E O R - B— ERNANBRRERML - RN - REEIEAE - SHIMEaK
SRR THE - ROBT > BRREEIE - &R RN FHafERE -

Interviewer:JE=10g?

Student 5: ¢ EEAIH T notes, HIEAFAG « 6 AP AEIRE -

Interviewer: BIIZRE MR/ OIS (i F iE R E 15 ?
Student 5:[N K% 5l T AN EINEBTTE  MESE R > SENUE TSR L - BRAENERE - Tl
NEERERRE -

Interviewer: 131 _EH AN B R B VR B i 15 ?
Student 5: 3% IE2f5: & day 4 GIRAEFRAR » W S HWMAVE — LIRS T Ho R Eg HIVEE - e
SRR EES T NMEREETT - FIE AR RS HE S - ERESHSENEEEL -

Interviewer: FIZR} £ DRI —{E 47 B5?
Student 5:55— > EAIFEGIF > B EATRERN « 52T o ma s —l—I—En 2 avERL
IRELHERRCHIETE -



82

Interviewer: HSEZRIE B FIRE E S H1E?
Student 5: AL F{REE » A updated - FEEINS HIVEBEEAE L - SHRMIEEEDSE T&EH > 5
o WESHA T8 TOLHETE HBAENE - WRAZFRIELLE > BTN S F RS LiE?

Interviewer: FRIEA SIRINERTHL 1S
Student 5:&#VE Y - AIFEH M SFEEA — KT T -

Interviewer: FERFHEAN ERIDIATRZEL - nIRERERERIE > BB ERETEEL R « ET0EeE /N
eI o IEE AR G L 5 [ _EER?

Student 5:  notes - B S 3R ... /REAEEEIIRHYESZ. HELESCFEE > IIA T HMEY > FEE—£R
FEERLHYBRPU S RE R - FEHARE AR S FSRHEE - ARRIMH R G R B ELRgy I
AR T LSRRI RIRE A notes RET Ll & Ehidr -



Appendix 11- Summary of background information of informants

Teacher A Teacher B Teacher C

Gender M M M
Educational | 1% Degree Economics Biology Science
Background

Further Study | Humanities Liberal Studies Liberal Studies

Training Nil Yes Yes

regarding

NSS LS
Current post in School LS Teacher LS Teacher LS Panel
Level of student taught Secondary 3 Secondary 3,5 Secondary 4,5,6
(Only LS)
Current subjects taught Economics Biology, Science Religion
(besides LS)
Teaching Total 35 years Did not disclose More than 10 years
Experience
(Year) LS 8 (NSL); 0 (ASL) 8 (NSL); 0 (ASL) 8 (NSL); 0 (ASL)

83



84

Appendix 12- Lesson material 1

SHEE — BEERNS NS EE

PRl - 2 () Hgpe -

ISV = [y
HARNTEIN/EET
BN/ EEEN?

P o o B B el

EE—  BARERNS TE G

1. D& GURMEEISR ? REH BRI RSP B - IRE I ? RfHEE ?

2. B (LBRE)  HEEES BN LS BB A&S [ PURSEH =R/ RE/(EE - 105 THEH -

3. ERRALLN=(ES 17 - B8 R R = (R R/ ER AEIIBRSE > A055 N -

2.f A

AN
- HMHIE I TE T il MBS il i
91 ERIAFER B0r300E




Appendix 13- Lesson material 2

el

SHEE — HFEERNS NG SZE

s

() HEA -
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ERNFTEANSOREREATER ? (B SR ENER)

B T EET\F > ARERNAGTE S CHBERS R ? | SE8A - RER D EAUMER
HEHE  BIRHEEFREN -

*SE S E AT AERE A T Ryaf i /7 [

1.

2.

3.

4.

5.
BERNEIMELREE EEREELEGGR HEMRELRR
ERE R HETEIE

FEEEAC 19614 4 19934 4= 19804 Hi4:

I (BTSN &

)

B9
B

SUreeF RN R
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