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OPSOMMING 
 
 

AANPASSINGSPROBLEME VAN AFRIKAANSSPREKENDE LEERDERS IN 
DIE INTERNASIONALE, MULTIKLTURELE PRIVAATSKOLE VAN 
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deur 
 
 

André Johann Nel 
 
 
 

Promotor  : Prof. L.J. Jacobs 
 
Departement : Sosiopedagogiek 
 
Fakulteit  : Opvoedkunde (UP) 
 
Graad   : Philosophiae Doktor 
 
 
Die doel van die onderhawige studie is om ondersoek in te stel na 
aanpassingsprobleme van Afrikaanssprekende leerders in die internasionale, 
multikulturele, privaatskole van Botswana en hoe dié aanpassingsprobleme ’n 
invloed op hulle akademiese prestasie kan hê al dan nie. 
 
Botswana het die afgelope veertig jaar vir homself naam gemaak as Afrika se 
mees stabiele land. Daar is geen magsbehepte diktators nie, geen armoede 
weens wanbestuur nie en geen geweldadige onderdrukking of ongrondwetlike 
gedrag nie. Inteendeel, sedert die land in 1966 onafhanklik geword het, het dit 
net een pad geken naamlik vooruitgang. Met onafhanklikwording was daar slegs 
agt kilometer teerpad in die hele land. Vandag staan die hoofroetes nie ’n tree vir 
Suid-Afrika sin terug nie. Die plaaslike geldeenheid, die Pula, is sterker as die 
rand en daar is heelwat minder misdaad as in Suid-Afrika sowel as heelwat 
minder sigbare armoede as wat die geval in Suid-Afrika is. 
 
Al die bogenoemde is maar slegs ’n paar van die redes hoekom Botswana vir 
talle Suid-Afrikaners ’n aanloklike heenkome, naby maar tog buite die grense van 
Suid-Afrika geword het. Omtrent 80% van die maatskappye wat in die hoofstad 
Gaborone voorkom, het ’n Suid-Afrikaanse oorsprong. Sedert 1990 het die getal 
Suid-Afrikaners wat hulle in Botswana gevestig het meer as verdriedubbel. 
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Onderwys is in Botswana baie belangrik en die land bestee in die omgewing van 
22% van sy totale begroting aan onderwys. Weens die groot inbeweging van 
buitelanders oor veral die afgelope tien jaar is talle internasionale, Engels-
medium, privaatskole gestig. Dié Engels-medium skole het in die verlede meestal 
onderwys aan veral buitelandse leerders voorsien. Die huidige tendens is egter 
dat al hoe meer plaaslike leerders veral die sekondêre, privaatskole begin 
besoek weens die internasionale kurrikulums wat in die skole gevolg word. 
 
Vir  Afrikaanssprekende  leerders,  afkomstig  uit Afrikaans-medium skole in 
Suid-Afrika, is daar bepaalde aanpassingsprobleme wat hulle in die gesig staar 
wanneer hulle vir die eerste keer een van die internasionale, multikulturele, 
privaatskole van Botswana begin besoek. Die vier belangrikste konsepte wat in 
die studie na vore kom is die internasionale onderwysomgewing van die 
multikulturele, privaatskole in Botswana, multikulturele onderwys, die konsep 
kultuur en milieu-gestremdheid. 
 
Die aanpassingsprobleme wat deur Afrikaanssprekende leerders ervaar word, is 
meestal op sosiale- en kulturele terrein sowel as aanpassing te opsigte van die 
medium van onderrig. Daar is verskeie faktore, binne sowel as buite die skool 
geïdentifiseer, wat ’n bydraende faktor kan speel by die suksesvolle aanpassing 
van dié leerders. Die sosiale- en psigiese ontwikkeling van die kind en die 
opvoedingsstyl van die ouers kan tot ’n groot mate ’n bydraende rol speel in die 
suksesvolle aanpassing van die leerders al dan nie. 
 
Faktore wat almal in ’n meerdere of mindere mate bydra tot die suksesvolle 
sosiale aanpassing van Afrikaanssprekende leerders sluit onder andere in die rol 
van die skool, samelewing, portuurgroep, kerk en media in. Ten opsigte van die 
suksesvolle kulturele aanpassing van Afrikaanssprekende leerders is daar ook 
verskeie faktore geïdentifiseer wat ’n rol kan speel. Die faktore sluit onder andere 
kultuurdifferensiasie, kultuurintegrasie, kultuurkontinuïteit, kulturele relativisme, 
kulturele pluralisme, die lewensbeskoulike kultuurterrein en die geestelike 
kultuurterrein in. Laastens is daar in die studie gekyk na die aanpassing ten 
opsigte van die medium van onderrig wat Afrikaanssprekende leerders in die 
gesig staar. Faktore wat hier ’n rol kan speel sluit onder andere die verskille 
tussen die taal van die skool, huis en gemeenskap in sowel as die invloed wat 
taal en kultuur kan speel. 
 
Die suksesvolle sosiale- en kulturele aanpassing en aanpassing ten opsigte van 
die medium van onderrig van Afrikaanssprekende leerders kan almal ’n 
deurslaggewende rol  in  hulle  akademiese sukses  speel. ’n Swak akademiese  
rekord, beperkte intellektuele moontlikhede, ongunstige 
persoonlikheidseienskappe, ontoereikende studievaardighede sowel as 
skoolwisseling kan almal verder bydra tot die akademiese sukses van 
Afrikaanssprekende leerders. 
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Na afloop van ’n omvattende literatuurstudie waar die faktore wat die aanpassing 
van Afrikaanssprekende leerders in die internasionale, multikulturele, 
privaatskole van Botswana kan beïnvloed breedvoerig ondersoek en bespreek is, 
is ’n empiriese ondersoek onderneem. In die empiriese ondersoek, waar beide 
die Afrikaanssprekende leerders en hulle ouers betrek is, is bewys dat 
Afrikaanssprekende leerders wel aanpassingsprobleme ervaar en meestal op die 
terrein van kulturele aanpassing. 
 
Voortgesette navorsing op die terrein van aanpassingsprobleme van 
Afrikaanssprekende leerders, nie net in Botswana nie maar ook in ander 
wêrelddele,  behoort  onderneem  te  word.  Met  die  groot  uitbeweeg  van  
Suid-Afrikaners uit Suid-Afrika uit kan die navorsing vir beide ouers en leerders ’n 
waardevolle bron van inligting word. 
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SUMMARY 
 
 

ADAPTABILITY PROBLEMS OF AFRIKAANS SPEAKING LEARNERS IN THE 
INTERNATIONAL, MULTICULTURAL, PRIVATE SCHOOLS OF BOTSWANA 

 
 

by 
 
 

André Johann Nel 
 
 
Promoter  : Prof. L.J. Jacobs 
 
 
Department   : Sociopedagogics 
 
 
Faculty  : Education (UP) 
 
 
Degree   : Philosophiae Doctor 
 
 
The aim of this study is to investigate the probable adaptability problems 
Afrikaans speaking pupils experience in the international, multicultural, private 
schools of Botswana and how these problems concerning adaptability can have 
an influence on their academic success. 
 
Over the last forty years Botswana has made name for itself as the most stable 
country in Africa. Here is no dictators craving for power, no poverty because of 
mismanagement and no violent oppression or unconstitutional behavior visible. 
On the contrary, since the country became independent in 1966, it only knew the 
road to prosperity. When the country became independent there was only eight 
kilometers of tarred road found in the whole of Botswana. Today the main routes 
don’t have to stand back one step for those found in South Africa. The local 
currency, the Pula, is stronger than the rand and there is less crime as what is 
the case in South Africa as well as much less visible poverty. 
 
Al the facts mentioned above are only a few reasons why Botswana became an 
attractive refuge, close but still outside the borders of South Africa, for so many 
South African citizens. Approximately 80% of all the companies found in the 
capital, Gaborone have South African roots. Since 1990 the number of South 
Africans that relocated to Botswana has tripled. 
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Education plays a very important role in the prosperity of Botswana and the 
country spends in the vicinity of 22% of its annual budget on education. Because 
of the huge influx of foreigners, especially over the last ten years, a number of 
international, English medium, private schools were founded. In the past, these 
English medium schools provided mostly education for foreign learners. The 
current tendency is however that more and more local learners start attending 
especially the secondary, private schools because of the international 
curriculums these schools offer. 
 
Afrikaans speaking learners coming from Afrikaans medium schools in South 
Africa are faced with definite problems concerning adapting when they visit the 
international, multicultural private schools of Botswana for the first time. The four 
most important concepts identified in the study were the international education 
environment of the multicultural, private schools in Botswana, multicultural 
education, and the concepts culture and milieu-handicapped.  
 
The problems concerning adaptability experienced by Afrikaans speaking pupils 
are mostly found on the social- and cultural domains as well as adapting to the 
new medium of education. There are several factors, internally as well as 
externally from the school environment identified which can play a leading role in 
the successful adaptation of these learners. The social- en psychological 
development of the child as well as the style of education portrayed by the 
parents can both play a leading role in the successful adaptation of these 
learners. 
 
Factors that can all contribute to a more or less extend to the successful social 
adaptation of Afrikaans speaking pupils include the role of the school, 
community, peer group, church and media. Concerning the successful cultural 
adaptation of Afrikaans speaking pupils several factors are identified. These 
include cultural differentiation, cultural integration, cultural continuity, cultural 
relativity, cultural pluralism, the philosophy of life concerning culture, the 
economic technical cultural domain, the social welfare cultural domain as well as 
the spiritual cultural domain. Lastly the study looked at the adaptation regarding 
the medium of education Afrikaans speaking pupils face. Factors which play a 
role here include the differences of the language spoken at school, in the home 
and in the community as well as the influence language and culture have. 
 
The successful social- and cultural adaptation and adaptation regarding the 
medium of education of Afrikaans speaking pupils can all contribute to the 
successful academic performance of these learners. A poor academic record, 
limited intellectual possibilities, unfavorable personality characteristics, 
inadequate study methods as well as school migration can contribute to the 
successful academic performance of Afrikaans speaking pupils. 
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By means of a comprehensive study of literature the factors which can play a role 
in the adaptation of Afrikaans speaking pupils in the international, multicultural, 
private schools are in detail examined and discussed. An empiric investigation, 
where both the Afrikaans speaking pupils and their parents played a part, was 
done after the study of literature. The investigation proofs that Afrikaans speaking 
pupils do suffer from adaptation problems and are mostly experienced in the 
cultural domain. 
 
Continuing research in the field of adaptation problems of Afrikaans speaking 
pupils, not only in Botswana but globally, should be undertaken. With the huge 
number of South Africans leaving South Africa this research can be a source of 
information to both parents and learners alike. 
 
Key Words : 
 
Multicultural 
Milieu-handicapped 
Afrikaans Speaking Pupils  
International Private School 
International Curriculums 
Successful Academic Performance 
Poor Academic Record 
Adaptability Problems 
Culture Adaptability 
Social Adaptability 
Adaptability concerning Language 
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