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Abstract

This paper presents a study that was developed with a sample of middle and high school students of
the 3rd cycle of a Portuguese school, with an average age of 13.52 years (SD = 0,96) and an almost
equal distribution in terms of sex (73 males vs. 70 females) and schooling (44 in the 7th year, 49 in the
8th year and 50 in the 9th year). The results show a prevalence of Observation Behaviour in the
Victimization Scale and School Aggression and the dimension Satisfaction with Family in Satisfaction
Scale Social Support. It was found that 37% of the sample has experienced Cyberbullying and 59%
have had knowledge of Cyberbullying situations, which correlates positively with the Observation and
Victimization behaviours of Victimization Scale and School Aggression.
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1 INTRODUCTION

Violence is an important and growing public health problem, which has serious individual and social
consequences particularly for children and young people [1]. In recent years violence has been
gaining prominence news, bringing up the concerns of parents and educators. In fact, a serious
problem that is present in today's society is violence in schools [2]. This phenomenon can be
understood as something more extensive that refers us to diverse domains, such as antisocial
behaviour, delinquency and vandalism, among others ([3], [4]). ICT have broadened the phenomenon
of bullying to Cyberbullying ([5], [6]).

Bullying behaviours are presented as aggressive acts that have the purpose of causing distress or
harm. These behaviours present an imbalance of power and strength between the aggressor and the
victim, occurring several times over time ([7], [8], [9]) regardless of socioeconomic status, gender or
age group ([10], [11], [12]). According to Olweus [13], bullying is a behaviour that poisons the school
environment and conditions learning, given that many children and adolescents, victims of this
phenomenon, develop fears, phobias, panic and psychosomatic problems.

Martins [14] argues that there are three forms of bullying according to the behaviours evidenced. In
the first form, direct and physical behaviours involving various acts such as physical assault, theft of
foreign objects, extortion of money and coercion on an individual are assumed, forcing them to
engage in sexual behaviour. The second form of bullying involves direct and verbal behaviours such
as racist, homophobic or otherwise demonstrative insults, epithets, actions, and comments. Finally,
there are indirect behaviours that are based on the systematic exclusion of people to achieve some
favour, which is reflected in rumours, threats or manipulation of the social life of others. This gives rise
to three protagonists of bullying behaviours: aggressors, victims and witnesses.

The aggressors are characterized by not demonstrating self-control [15] and more likely to express a
high level of inattention and hyperactivity in school [16]. Aggressors also tend to exert power through
physique force to frighten their victims and use their leadership skills and attitudes to dominate other
children or young people [17]. Several studies point out that aggressors are poorly supervised by
parents and live in environments where the model of problem solving is aggressive or impulsive
behaviour [18].

The other protagonists are bullying victims, who Jabes and Costa [2] have characterized in three
types: passive, the provocative and the aggressor. Passive victims are usually very shy, demonstrate
difficulty of socialization, and do not oblige either verbal or physical, showing a fragile structure. The
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provocative victims are children and adolescents who like to provoke, attract attention, and usually
argue when they are beaten or insulted. The aggressors victims are characterized by not reacting
when they are assaulted, but later transfer this anger to others that are weak and defenceless, using
aggression as a way to manage the most negative feelings.

Another protagonist of bullying behaviour is the public or witness, as stated by Trevisol and Uberti
[19]. Usually, witnesses cannot help victims by inability to know what to do, for fear of becoming
victims or worsen the situation [20].

The behaviour of young people has been changed with the use (and social use) of Information and
Communication Technologies (ICT). ICTs have allowed the creative and autonomous use of a set of
new media that prove to be beneficial, but also bring obvious risks and dangers [21]. In this sense, the
development of ICT has contributed to the transfer of bullying to the virtual world. This phenomenon is
associated with intentional psychological violence, which involves negative behaviours such as lies,
threats, insults, defamation, intimidation, rumours, provocation and social exclusion, among other
attitudes [22].

Cyberbullying is a type of violence that is practiced through the sending of emails, text messages, the
dissemination of offensive photos and videos on social media, manipulation of images, insults in chat
rooms or social networks. All of these assaults can be anonymous and cover a huge audience in the
shortest possible time ([23] [24). In the context of cyberspace the audience is exponentially increased
and the content can become viral. In digital media, anonymity also encourages a more aggressive and
harmful attitudes by the offenders.

Pinheiro [25] argues that the behaviour of the aggressors in Cyberbullying can be divided into two
types. The first concerns accidental attackers. The second typology is the adventurer aggressors who
practice this act a first time and, taking advantage, this same behaviour becomes an addiction.
Cyberbullying adventurers spend a lot of time on the personal pages of their victims, creating
situations that can lead to total despair.

The consequences of Cyberbullying are as profound and devastating as those of bullying, if not more,
because they evidence a larger audience and, consequently, a humiliation on a substantially higher
scale than the school environment. In this sense, the consequences can translate into risk of suicide
and self-mutilation [5]. According to Childnet International and the Multidisciplinary Center for Studies
and Guidance on School Bullying [6], socialization losses and low self-esteem are the most common
victims of Cyberbullying, which tend to isolate themselves as a way to protect themselves. The
physical and emotional health of the victim also manifests itself in many aspects such as anxiety,
sadness, stress, fear, apathy, anguish, repressed rage, headaches, sleep disorders, loss of appetite,
isolation. Many of these consequences continue throughout the life of the victim, even after the attacks
have been completed.

Lima [26] argues that social support is composed of several protective and adequate factors that the
environment is able to promote in individuals, giving them tools for them to cope with stressful events.
The way people assess their social support is apparently more important than their own interpersonal
relationships [27]. This question can be explained by the importance of the meanings that people
attribute to what happens to them.

Several authors divide social support into two parts - social support received and perceived social
support. The social support received is what individuals actually receive from someone else.
Perceived social support is what is available if the individual needs, always depending on the
availability of others [28]. The support and social support provided by other causes feelings of well
being and allows to perceive the affection and respect that people have for the subject. Thus, family
and friends play an important role because they are the most important source of social support.

The various types of social support may come from the family, close friends, neighbours, co-workers
or the school and the community itself [29]. It follows that the various roles of the interactions that the
subject carries out throughout life are translated into the constructions of a social network, which may
or may not help in the participation, exploration and experience of some situations.

Social support over time has been related to the personality and adaptation of the individual, but also
to health, thus creating one of the areas of great growth in research and application in Psychology
[27]. It has been scientifically demonstrated that social support is a very important factor in protecting
the individual and his life, being crucial in the health and well being of the individual [30].
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The phase of adolescence is marked by the diversification of the social support of the individual [31],
constituting a stage where the influence of the group of friends grows and the support that is given by
the parents is seen as less necessary. Thus, less cohesive relationships with caregivers are
sometimes developed [32]. The network of friendships is seen as a source of social support and is
related to high levels of psychosocial well being, as well as reduced levels of aggressiveness towards
friends. However, this social support is not always stable over time [33]. In early adolescence,
sometimes young people find there is more conflict but feel more protected and supported by their
peer group, compared with young people who are at the end of their adolescence [34].

2 METHOD

The study was designed to analyse bullying and Cyberbullying in a school context and its links with
support and social support of adolescents. The case study was developed with 145 students of the 3rd
cycle of a school with a contract of association with the Portuguese State and belonging to a religious
community. The main objective was to assess the perceptions that young people have of bullying and
Cyberbullying in order to establish correlations and direct links with social support. In this study, we
sought to understand whether young people who feel more satisfied with the support they receive from
others are less subject to bullying and/or Cyberbullying (as victims or as aggressors) and if there is
any relation to social isolation. To analyse the relation between bullying, Cyberbullying and social
support, the following measuring instruments were used: socio-demographic questionnaire, Scale of
Victimization and School Aggression, Cyberbullying questionnaire, Social Support Satisfaction Scale
and Questionnaire on Internet use.

2.1 Participants

145 adolescents with 7 to 12 years of schooling composed our sample, with the majority attending the
8th year of schooling (n = 51, 35.2%). The majority of students were male (n = 73, 50.3%). The age of
adolescents is between 12 and 16 years of age, with an average age of 13.52 years.

114 of the respondents reported having no siblings, with a correspondence of 78.6% in a total of 145
students. 101 of the 145 respondents have parents who are married or living together, which
represents a percentage of 69.7. Only three respondents did not answer this question. We found that
110 respondents answered that their household is a nuclear family (75.9%). 21.4%, of the students
reported that their family is nuclear and extended. Only two reported having a large family.

According to the data collected, 112 adolescents never failed in their studies (77.2%) and 33 of the
respondents had already failed, with a correspondence of 22.8% in the total sample. 74 respondents
do not have extracurricular activities, corresponding to a percentage of 51%. It should also be noted
that 71 of the respondents answered that they have extracurricular activities (49%). Regarding the
way students study, we found that the majority of respondents studied alone, with a correspondence
of 103 young people in 145 of the respondents (71%). It should be noted that one respondent did not
answer this question.

2.2 Instruments

The Scale of Victimization and School Aggression (SVSA) analyses the behaviours mentioned by the
individual in situations of aggression, victimization and observation in a school context [46]. This is a
pioneer scale in Portugal to explore the type and degree of involvement of a subject in bullying
situations. The SVSA consists of 70 items measured on a four-point scale, related to the frequency of
behaviours. Higher results indicate frequencies of higher behaviours ([35]; [36]). The items in the scale
are grouped into three specific factors: aggression behaviour (factor 1); observation behaviour (factor
2); victimization behaviour (factor 3). Regarding the psychometric qualities, this instrument presents
good internal consistency levels for each factor, with Cronbach's alpha values between 0.914 and
0.962 (factor 1: 0914; factor 2: 0.962 and factor 3: 0934) ([35]; [36])-

The Cyberbullying Questionnaire (CBQ) [37]; Portuguese version of [38] is a self-response instrument
with the purpose of evaluating the frequency of types of behaviours related to cyberbullying.
Participants are asked to indicate how often they performed the behaviour described in each item,
according to a 3-point scale [38]. In the original questionnaire the psychometric qualities of the CBQ
showed to be adequate. The study of its reliability showed a high internal consistency (Cronbach's
alpha equal to 0.96) [48]. In the Portuguese sample of CBQ, from the study of Pinto and Cunha [49],
the questionnaire also revealed good internal consistency (Cronbach's alpha equal to 0.9).
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The Cyberbullying Questionnaire — Victimization (CBQ-V) ([48]; Portuguese version: translation and
adaptation of [49]) is an instrument of self-response that aims to complement the previously
mentioned questionnaire by assessing the frequency of different forms of victimization caused by
cyberbullying [50]. Participants are asked to note the frequency with which they were victims of the
behaviour described in each item, on a 3-point scale [51]. In the original questionnaire, the CBQ-V
presented good internal consistency, revealing a Cronbach's alpha of 0.95 [51]. In the Portuguese
sample, the CBQ-V revealed a Cronbach's alpha of 0.77, which still indicates adequate internal
consistency [51].

The Social Support Satisfaction Scale (SSSS) was developed and validated by Ribeiro [30] and is an
instrument that evaluates the degree of satisfaction with social support. It consists of a self-completion
scale composed by four dimensions: 1 = satisfaction with friends, which measures satisfaction with
friendships; 2 = intimacy, which measures the perception of the existence of intimate social support; 3
= family satisfaction, which measures satisfaction with existing family social support; 4 = social activity,
which measures the satisfaction with the social activities that the subject performs. The SSSS has an
internal consistency of 0.85, the dimension satisfaction with friends is 0.83, the dimension intimacy
and family satisfaction is 0.74, and finally the dimension social activity is of 0.64 [52].

The questionnaire on Internet use is a tool that was built from scratch to help assess how adolescents
use the new technologies and the Internet, and to gauge whether overuse can harm their lives. This
questionnaire is based on another one already existing: "Digital Rights: a password for the future" [39]
Our questionnaire consists of 17 questions, the majority of which is directed to the use of the Internet.
The remaining issues are oriented to the situation of Internet violence, i.e. cyberbullying.

2.3 Statistical analysis

Statistical analyzes were performed using the software Statistical Package for the Social Sciences
(SPSS), version 21. In the descriptive analysis of the variables we used measures of central tendency
and dispersion; the t-Test and analysis of variance (ANOVA) were used in the detection of differences.
For the analysis of the psychometric properties, internal consistency was determined by Cronbach's
alpha.

3 RESULTS

The questionnaire on Internet use showed that more than half of respondents use the network every
day (n = 119; 82.1%), thus occupying an average time of 3 hours per day browsing the Internet (n =
46; 31.7%). The computer / laptop (80%) is the most widely used device for accessing the Internet,
followed by the mobile phone (70.3%), tablet (32.4%), television (11%) and school computer (4.8%).
Regarding the question "Do you establish new relationships with other people on the Internet?" 55 of
the subjects answered "rarely" (37.9%). Respondents were also asked regarding the number of
profiles they have on social networks and 83 (57.2%) responded that they only have one profile.

Regarding online risk issues, namely "Did you report what happened?”, "Do you know the people
involved?", "Have you asked for help?" and "Has the situation been resolved?", 65.5% of respondents
answered that they did not report the situation; 74.5% of respondents do not know the people
involved; 60.7% of the sample never asked for help regarding the situations experienced; and 49% of
students say that the situation was finally resolved. To the question "Do you know if a friend has lived
a situation like these" 60 of respondents had never been aware of any situation; 30 of the respondents
were aware of one situation, 17 of the subjects reported 2 cases; 23 of the respondents had
knowledge of three situations; 9 students were aware of 4 cases; 4 of the respondents were aware of
5 situations and, finally, two of the respondents were aware of all of the situations. To the question
"Have you ever experienced any of these situations?", and compared to previous results, 91 of the
respondents never lived in any situation; 40 of the subjects have experienced one situation; 8 of
respondents have experienced these two situations and finally 6 of the respondents lived 3 of these 6
cases.135 subjects (93.1%) answered yes to the question "Are you informed about the use of the
dangers of the Internet?".

The results demonstrate that Behaviour of Observation (participation as a witness) is the most
frequent type of behaviour among individuals involved in Bullying situations (M = 1.62, SD = 0.42).
The prevalence of Victimization Behaviour (M = 1.36, SD = 0.35) on Aggression Behaviour (M = 1.10,
SD = 0.35) was also observed as showed in tab. 1. It is also verified that in the Satisfaction with Social
Support Scale, the dimension that shows a higher punctuation media is Family Satisfaction (M = 3.86,
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DP = 1.19), followed by the dimension Social Activity dimension (M = 3.03, SD = 1.04), the Family
Satisfaction with Friends dimension (M = 2.32, SD = 0.63). The Intimacy (M = 2.21, SD = 0.53) is the
last one to be listed.

Table 1. Descriptive analysis of the dimensions of the School Victimization and Aggression Scale and the
Social Support Satisfaction Scale

Scale of Victimization and School Aggression Social Support Satisfaction Scale
Min. Max. M SD Min. Max. M SD
AB 1 1.81 1.10 0.15 SF 1 3.13 2.32 0.63
OB 1 3.25 1.62 0.42 IN 1 3.33 2.21 0.53
VB 1 2.53 1.36 0.35 SA 1 5.00 3.03 1.04
FS 3 15 11.59 3.57

AB = aggression behaviour; OB = observation behaviour; VB = victimization behaviour; Min = minimum; SF =
satisfaction with friends; IN = intimacy; SA = social activity; FS = family satisfaction; Max = maximum; M = mean;
SD = standard deviation.

Statistically significant differences were not confirmed in the Victimization and School Aggression
Scale nor in the Cyberbullying Questionnaire and the Victimization Cyberbullying Questionnaire
according to gender, age and schooling as shown in tab. 2 and 3.

Table 2. Differences in Scale of Victimization and School Aggression according to Sex, Age and Schooling

AB OB VB
m SD tIFP M SD tIFP M SD tFf
Male 34.25 4.19 0.34™ 38.14 10.05 0.91™ 19.67 4.92 1.65™
Fem. 33.99 4.97 39.70 9.95 21.13 5.51
12 years 33.15  4.91 0.75™ 39.55 12.24 1.19™ 20.00 6.64 1.56™
13 years 33.83 4.74 40.88 10.08 2142 5.41
14 years 34.08 3.50 38.86 8.82 20.00 4.78
15 years 36.70 7.84 34.75 8.42 19.09 5.04
16 years 35.60 5.41 32.00 9.99 21.25 3.86
7" grade 33.81 4.40 0,17™ 40.55 10.51 0.77"™ 20.63 5.35 0.10™
8" grade 34.38 4.84 38.13 9.90 20,47 5.34
9" grade 3413 4.56 38.35 9.67 20,14 5.21

"* non-significant; M = mean; SD = standard deviation; F = ANOVA, p = level of statistical significance; AB =
aggression behaviour; OB = observation behaviour; VB = victimization behaviour; SVSA = Scale of Victimization
and School Aggression
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Table 3. Differences from the Cyberbullying Questionnaire and the Victimization Cyberbullying
Questionnaire according to Sex, Age and Schooling

cBQ CcBQ-V
M SD tIFP M SD tIFP

Male 1.28 1.59 0.51™ 0.70 1.21 1.43"
Fem. 1.15 1.44 1.04 1.56

12 years 0.90 1.60 0.42"™ 0.66 0.91 1.01"
13 years 1.34 1.50 1.18 1.68

14 years 1.20 1.51 0.82 1.40

15 years 1.27 1.27 0.66 1.15

16 years 1.75 2.21 0.20 0.44

7" grade 1.02 1.40 0.81™ 0.84 1.21 2.49™
8" grade 1.20 1.36 0.58 1.27

9" grade 1.42 1.73 1.20 1.62

"* non-significant; M = mean; SD = standard deviation; t = t-test, F = ANOVA, p = level of statistical significance;
CBAQ = Cyberbullying Questionnaire; CBQ-V = Victimization Cyberbullying Questionnaire

There were statistically significant differences in the Satisfaction with Social Support Scale, more
specifically in the Family Satisfaction dimension (t= 2.05, p <0.05), in the Intimacy dimension (t= 2.61,
p <0.01) and in Social Activity (t= 2.86, p <0.01), according to sex, age and schooling as it appears on

tab. 4.

Table 4. Differences from the Satisfaction with Social Support Scale according to Sex, Age and Schooling

SF IN SA FS
M SD tF° M SD tF° M SD tF° M SD tF°
Male 19.71 477 1.48™ 1393 290 261 979 292 286 1219 3.03 2.05*
Fem. 17.92 527 12.56 3.34 8.35 3.16 10.99 3.97
12 years 17.43 5.33 0.89™ 1333 391 1.48™ 876 218 1.35™ 10.90 3.52 0.64™
13 years 18.93 4.19 12.32 3.05 8.91 3.25 12.00 2.97
14 years 18.59 5.61 13.73 3.06 9.03 3.01 11.48 4.11
15 years 20.09 2.94 13.83 3.04 9.17 3.81 12.42 2.15
16 years 16.00 6.63 14.00 2.12 12.20 4.38 10.40 4.27
7"grade 18.20 5.14 0.37™ 12.95 3.34 1.00™ 852 249 1.03™ 1157 3.46 045™
8" grade 18.28 5.10 13.00 3.15 9.24 3.59 11.26 3.73
9" grade 19.04 4.99 13.78 3.09 9.40 3.10 11.94 3.55

*p <.05; ** p <.01; ™ non-significant; SF = satisfaction with friends; IN = intimacy; SA = social activity; FS = family satisfaction;
M = mean; SD = standard deviation; t = t-test; F = ANOVA, p = level of statistical significance

It can be seen in tab. 5 that the 3 dimensions of the Scale of Victimization and School Aggression
correlate positively and significantly between them (r = .43, n = 145, p <01 - AB vs. OB; r = .35, n =

145,.01-AB vs. VB; r=.51,n =145, p <.01 - OB vs. VB).

We observed the correlations of these dimensions with the other variables and found that the
dimension "aggression behaviour" presents a small positive significant correlation with the variable
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"number of known situations that can configure or enhance Cyberbullying" (r =.17, n = 145, P <.05 -
AB vs. 1Q-10). In the "observation behaviour" dimension, in addition to the correlation detected with
"number of known situations that can configure or enhance Cyberbullying" (r = .36, n = 145, p <.01 -
OB vs. 1Q-10). The correlation was also positive, mean and significant with the variable "number of
situations experienced that can configure or enhance Cyberbullying" (r = .35, n = 145, p <.01 - OB vs.
1Q-11).

In the dimension "victimization behaviour" in addition to find association with the variables "number of
known situations that can configure or enhance Cyberbullying" and "amount of experienced situations
that can configure or enhance Cyberbullying" (r = .32, n = 145, p < .01 — VB vs. 1Q-10; = .33, n = 145,
p < .01 — VB vs. 1Q-11, respectively), we found negative and significant correlations with all
dimensions of the Social Support Satisfaction Scale (r=-.30, n =145, p<.05-VB vs. SF;r=-41,n
=145, p<.01-VBvs.IN; r=-24,n=145,p < .01 - VB vs. SA; r=-.26, n =145, p < .01 - VB vs.
FS). Regarding the Cyberbullying questionnaire, a mean positive and significant relation was found
with the questionnaire complemented by Cyberbullying-Victimization (r = .41, n = 145, p <.05 - CBQ
vs. CBQ-V). In the CBQ questionnaire, a statistically significant association with the "satisfaction with
friends" dimension (r = .20, n = 145, p <.05 - CBQ vs. SF) was found. In the Cyberbullying-
Victimization questionnaire, a statistically significant association was found with the variable "number
of situations experienced that could configure or enhance Cyberbullying" (r = .20, n = 145, p <.01 -
CBQ-V vs. 1Q-11).

As for the scale of "Satisfaction with Social Support" we note that not all scale dimensions have
statistically significant associations. The "Satisfaction with Friends" dimension shows strong positive
associations with "Intimacy" (r = .58, n = 145, p <.01 - SF vs. IN) and "Satisfaction with the Family" (r =
.67 , N = 145, p <.01 - SF vs. SA). The "intimacy" dimension shows small and medium positive
associations with "Family Satisfaction" (r =.35, n = 145, p <.07 - IN vs. SA) and with "Social Activity" (r
=. 27, n = 145, p <.01 - In vs. FS). The dimension "Satisfaction with Family" shows a strong positive
association with the "Social Activity" (r = .88, n = 145, p <.01 - SA vs. FS). The two questions about
the "number of known situations that can configure or enhance Cyberbullying" and the "number of
situations experienced that can configure or enhance Cyberbullying" have a positive association (r =
.30, n = 145, p <.01 - 1Q-10 vs. 1Q-11).

Table 5. Pearson's Correlations between the Scale of Victimization and School Aggression and its
dimensions, Cyberbullying Questionnaire and Victimization Cyberbullying Questionnaire, Questions of
Questionnaire on Internet use and Dimensions of the Satisfaction Scale with Social Support

Correlations

Instruments 1 2 3 4 5 6 7 8 9 10 1 12
1-BA - 0,43* 0,35** 0,66 0,12 0,12 -0,06 0,01 0,06 0,04 0,17* 0,15
2-0B - 0,51** 0,92 0,04 0,09 -009 -0,09 -0,06 -0,21 0,36** 0,35**
3-VB - 0,75** 0,04 0,18 -0,30* -0,41** -0,24** -0,26** 0,32** 0,33*
4-SSSS - 0,06 0,14 0,19* -0,18 -0,14 -0,20 0,38** 0,38**
5-CBQ - 0,41* 0,20 0,04 0,08 0,10 0,01 0,13
6-CBQ-V - 0,03 -0,01 0,07 0,04 0,03 0,20*
7-SF - 0,58** 0,67** 0,04 0,05 0,00
8-IN - 0,35** 0,27 0,04 0,10
9-SA - 0,88** 0,16 0,16
10-FS - 0,12 0,06
11-1Q-10 - 0,30**
12-1Q-11 -

*p <.05; ** p <.01; AB = Aggression Behaviour; OB = Observation behaviour; VB = Victimization behaviour; SF
= Satisfaction with friends; IN = Intimacy; FS = Satisfaction with the Family; SA = Social Activity; IQ-10 = "Do you
know if any of your friends have ever lived in any of these situations?"; IQ-11 = "Have you ever experienced any
of these situations?".
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4 CONCLUSIONS

As expected, the dimensions and variables of the Scales and Questionnaires have positive and
statistically significant correlations between them. These results were anticipated because the
proximity of the constructs is latent. Regarding the "Satisfaction with Social Support" scale, there are
relationships between all dimensions except "Satisfaction with the Family" and "Satisfaction with
Friends" (r = 0.04, n = 145).

The results show a prevalence of Observation Behaviour in the Victimization Scale and School
Aggression and the dimension Satisfaction with Family in Satisfaction Scale Social Support,
translating an impoverishment of the dimension Intimacy. The highest mean score in the Scale of
Victimization and School Aggression is obtained in the dimension "Observation Behaviours". These
results go towards the studies of Saude [36], which show a higher incidence in students with
Observation Behaviour who are exposed daily to bullying situations and do nothing to help the
colleagues who are being victimized. Regarding the "Satisfaction with Social Support" scale, we found
that the highest average score is obtained in the "Family Satisfaction" dimension followed closely by
the "Social Activity" dimension. It should be noted that the correlations obtained between the "Social
Support Satisfaction Scale" and the "Victimization Behaviour" are all negative and statistically
significant. This may mean that the higher the frequency of victimization behaviours, the lower the
victim's social support.

Statistically significant differences in the average scores of the victimization of Cyberbullying
depending on the grade were detected. There are also differences in the three dimensions of the
Social Support Satisfaction Scale (Intimacy, Social Activities and Family Satisfaction) between male
and female. The dimensions/variables of the scales and questionnaires presented positive and
statistically significant correlations, except for the dimensions "Satisfaction with the Family" and
"Satisfaction with Friends" (r = 0.04, n = 145).

It was found that 37% of the sample has experienced Cyberbullying and 59% have had knowledge of
Cyberbullying situations. One of the main conclusions of this study is directly related to the social
support of each adolescent. If the adolescent has cohesive social support, the probability of engaging
in such behaviours is less. On the other hand, if social support is reduced, then the individual is more
likely to pursue deviant paths because he feels less protected and less oriented throughout
adolescence.

This study allows us to conclude that Cyberbullying is constituted as a bullying extension in relation to
aggression; threat and provocation planned discomfort and is a repeated behaviour made through
social networks. In the study we found that if the adolescent has a cohesive social support, the
probability of getting involved in behaviours of this type is much lower. On the other hand, if social
support or support is reduced, then the individual is more likely to pursue deviant paths because he
feels less protected and less oriented throughout this phase of life, in itself so demanding for the
young.
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