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ABSTRACT
A study of the 5yntacti0'patterns used.by native
writers can'give‘ihSight into errors made by ESL writers.

Because'SYntactic,errors indicate a lack of internalized

 knowled§efof English,fincreasing théfability‘to rearrange,

add, or delete'information‘in a sentence reinforces basic

 sentence patterns. This thesis examines whether sentence

combining, as one choice in teaching English as a second

language, can be used with college ESL students to reinforce

'basic'sentence patterns.

Such authorities in the fiéld as Strong, Cook, and

Daiker,‘Kerek, and Mérenberq give evidence that sentence

combining exercises can be used for college ESL students.

This thesis Shows.that, rather than memorizing a set of

" rules from a $tandard grammar, the students learn by doihg,

by creating new”sentenCes and cbntrollingsstructures like
subordinations, word order, andiembéddingé. Using sentence
cqmbining exercises‘té_manipﬁlate basiC’sentence patterns
hélps ESL studéhts seé éonsistent deViatiOns'ih their own
writihg;  Sentence combihing aiso‘aids with baSié
grammatical and structural problemS'that hinder

communication.
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INTRODUCTION

This thesis will examine some of the choices one has in
teaching English as a second language (ESL). Specifically,
:1t examines whether patternlng (mapping out types of errors)
: together w1th transformat1onal-generat1ve grammar and
sentence comblnlng can be used in worklng w1th college ESL
students.- The hypothes1s is that a study of syntactic
patterns of natlve 1anguage wrlters can help g1ve insight
into errors made by ESL writers. Since diagnosing
consistent deep structure problems is useful in helping
students who use English as their second language, this
thesis suggests some ways to detect and map out consistent
deviations from standard English in areas‘such as
determining_wordforder, manipulating embeddings, and
subordinating. One technique that can helpiESL students
recognize and_deal with such'deviations is sentence
_combining | Because semantic and syntactlc errors indicate a
lack of 1nternallzed knowledge of English, an 1ncreasedv
ability to rearrange, add, or delete 1nformation in a
sentence, through the use of sentence combining can both
reduce ambiguity and reinforces basic sentencevpatterns.
Beyond dealing with grammatical and syntactical errors, the
iultimate_goalifor‘ESL instructors is to dewelop unaided,
fluent communication skills. After reviewing various

theories related to sentenCebcombining,'this thesis will



1ndlcate how some of these theorles mlght be applled ‘in
°1teach1ng sentence comblnlng technlques,'ln analy21ng ESL
'.dev1atlons, and 1n deallng w1th those dev1atlons in order to

'*encourage effectlve communlcatlon.~



THEORY AND LANGUAGE ACQUISITION

Three of the theorles deallng w1th flrst and second
_Ilanguage acqu1s1tlon are behav1orlsm (Sklnner), nat1v1sm,e
(Chomsky), and Total Phys1cal Response (Asher) ' They were
'v:often used as a ba51s for approaches to ESL teachlng. Onev
of the earllest approaches to 11ngulst1c theory followed B
closely the "operant condltlonlng" theory of Sklnner, whlch
flproposes that a productlon of observable responses to
'stlmull,‘lf relnforced -becomes habltual. Therefore
relnforcement was 1mportant and 1anguage learnlng was 1ooked
"on as a set of hablts that could be acqulred by a process of
cond1tlon1ng;.iN‘:' | o | | |
| “A Very dlfferent theory followed the process of
'_condltlonlng 1dea° Chomsky s 1dea that acqulsltlon was
1nnate and unlversal (a neurologlcal language acqulsltlon
dev1ce) Chomsky s theory proposed that a chlld is |
systematlc 1n 1earn1ng and developlng language and that ’
»acqu1s1tlon ex1sts apart from stlmulus response act1v1t1es‘
such as those Wthh can be observed 1n sc1ent1f1c,
controlled 1ab experlments., Chomsky, however, agrees with
: Sklnner, saying that chlldren need a r1ch language e
'senv1ronment 1f they are to acqulre language. |
A thlrd approach Total Phy51cal Response (TPR),
_developed by James Asher 1s based upon Plaget's thought that
ryalthough 1m1tat10n by use of rote patterned 1anguage drllls'

yifworks on. many surface structures, 1t does 11tt1e for



learning,the meaning (deep:structure) behind the surface
1structures (the communication).3 vIt'appears a rich natural
language environment is needed, as‘ChomSky says. Children
'respond‘to,thelmeaning,bthe deep structure, more so than to
the surface structure grammar adjustments'that their parents
‘make when correcting them. Mary Finocchiaro tells us that
"Native speakers of the language are not conScious of each
sound or word they say'or of the sequence of-the sounds or
words. Primarily, they are cons01ous of the ideas or
v‘thoughts they are trying to convey "4

With the communication of 1deas as avfocal p01nt two
methods of ESL teaching grew in popularity. One of these
communicative methods, Asher s "TPR " developed in 1977
combines phys1cal act1v1ty and language, 1n th1s method, a
teacher gives a command and,a student physicallyncarries it
out. This drama’has.appeal,'but‘it seems to be useful only
.at the beginning 1evels‘of 1anguage proficiency to learn_
responses to commands. Richards and Rogers question TPR's
use beyond the initial 1mperat1ve level: ‘"Despite Asher's
~belief in the central role of comprehension in language
learning, he does not elaborate on the relation between
comprehension,'production, and communication (he has no
 theory of speech‘actS'or their equivalents, for example) .

Another approach to teachlng ESL, Stephen Krashen S
"Natural Method," says that if students receive input a bit

beyond their competenCe level, the meanings of sentences



”_aw1ll emerge.; For example,_perhaps optlmal work w1th
-fjsentence comblnlng could strengthen an ESL student's ablllty;
;;to communlcate 1n a’ second language because 1t urges -

’;students to 1nput 1nformatlon a blt beyond thelr competence'

E,ﬁlevel. Also, in h1s Monltor Hypothes1s, Krashen warns that

fthe overuse of the monltor (learned language that acts llkev

l7~a check or a grammar) can lead to a "block"':whereas

funderuse can. lead df foss1llzatlon, and opt1ma1 use can

hfoccur only 1f comprehen51ble 1nput 1s prov1ded.

- However, Barry McLaughlln questlons and CrlthIZeS j e

vﬁgﬁ}Krashen because hls methods and assumptlons are based upon

‘”“f’challengers Of Krashen s methods, 1nc1ud1ng Brown

zf.deductlon rather than emplrlcal testlng.h -Otheri
8 ‘and
:ijcLaughlln ‘. malntaln that Krashen s model 1s"

'iiovers1mp11f1ed because conceptuallzatlon 1s too complex.:_lnsz

VV7the "Natural Method "_only a small percentage of errors are

ib;}corrected., Problems do 1ndeed arlse w1th acqu1s1tlon and

‘ﬁthe learnlng process. In addltlon, there are questlons that?:»f

'ff”arlse as well for 1nstance, how does one dec1de when

‘cru01al errors should go unnotlced° Should contlnued

"7477.commun1catlon always be encouraged’ Also how does one

‘”],prevent fosslllzatlon--that 1s, the permanent addltlon of

fﬂ“ungrammatlcal structures 1nto one s second 1anguage'

- ;competence by the relnforcement of these

”f}jfrom the p051t1ve feedbac 4g1ven by a llsﬁ_ner°ﬂ The answers

‘EQYto these questlonsvseem to come from some theorlsts (Asher, B

ngrammat1ca1 forms..ﬁ



.’"TPR"" for example) who recommend that 1ocal errors (surface'

structure errors) do not need to be corrected because the

: ‘message 1s‘clear and the:correctronwmay 1nterrupt,the

_communlcatlon process.:j,f
If the prlmary goal 1n teachlng 1anguage 1s competency
'-and fluency in communlcatlon, then understandlng and us1ng a

'fvarlety of approaches 1s necessary to g1ve a student control

y'fof the 1anguage. . For example, grammar study is’ helpful

g because 1t glves a student a system of comparlson, a'model
“with Wthh hlS or her sentences can be compared.j Krashen s
Jsuggest1ons are helpful because he says that adults can

1earn more qulckly than chlldren because they can abstract

and they have had more experlences.m'fli o

More recently researchers suggest that language
1earners should be much more 1nvolved 1n the communlcatlve
viaspects of 1anguage,’not merely in repetltlon but in the
creatlon of new sentences. Sentence comblnlng appears to be

f a helpful tool in th1s communlcatlve aspect.‘ For-example,
~techn1ques such as sentence comb;nlng may_also help students
,pfoagcéUWellefotmea»senféhcés andsmeaningful-communication.'i

ijany\theorists"today, such as Hlllocks , and Strong

‘“fsuggest sentence comblnlng -can be used as a method for

teachlng wrltlng. It lS an applled theory that teaches how,
when, for what purpose, and under what condltlons sentencesv
'_can‘be>comb1ned It also teaches ways ‘of wrltlng and of

organ1z1ng conceptlons.



Sentence comblnlng 1s one of varlous methods of

5language learnlng that can be more or . less useful at varlous

‘;*fa;glevels of language learnlng. As teachers of 1anguage, we-.

"‘can encourage learnlng w1th1n a formal settlng, and we can )
'g"encourage acqu1s1tlon, communlcatlon,'and fluency 1n a,j“

fsecond 1anguage w1th1n a natural settlng. As 1nstructors,’

o we can, therefore practlce eclectlclsm by selectlng varlous

'”ﬂhflanguage

'i,fapproaches and bulldlng those 1nto Varlous levels of

earnlng.ffVﬁfT*”‘ _"g as one approach 1n

li.comblnatlon w1th other methodslto teach ESL students how to

‘fwrlte,,such as 1n work done‘by 0 Hare, Mellon, and Strong,

’='can 1nclude work 1n deep and surface structure problems,

‘fihlerarchy Of errors,",anguage acqulsltlon,,and learnlng..:_nf
mshort sentence comb1n1ng 1s 1earn1ng by d01ng--man1pulat1ng

‘,and controlllng subordlnatlons, word order, and embeddlngs.;



DEEP AND SURFACE STRUCTURE PROBLEMS
IN SECOND LANGUAGE ACQUISITION
In As'ects of the_Theor _of S ntax, Chomsky

dlstlngulshes between surface and deep structures. <The deep’

'vstructure level contalns the elements that form the ba51c

| meanlng of thevsentence,; Transformatlonal rules can be
applied to;'added to, deleted from, or‘rearranged_w1th

’ mOrphemes; therebypchangino the Various«structures‘of’the'.f
'basic‘sentence andfprOducing surfacevstructureS’that-are
grammatical'tranSformations of‘the'basichsentence.ﬁ.‘
:Chomsky 1dent1f1es these deep structures w1th1n the .

boundarles of a sentence. The formatlon of the -

xsyntactlcally and semantlcally grammatlcal sentence is

“.automatlc for the natlve speaker who habltually follows a

»set of" acqulred rules..-The ba510»sentence-can be changed
,1nto another equally syntactlcally and semantlcally
grammatlcal sentence by applylng other transformatlonal
jrules. | | o :

o ChomSkyfs concept of"deepvstructure is useful because
it can specificallyridentify an:important ESLkproblem::;the

inability to’givevafsyntactic'shape‘to'a sentence#-that'is, o

grammatlcal word order, embeddlngs, and subordlnatlons.f.For o

example, natlve speakers can see two ba51c sentences 1mp11ed

in I know a doq that kllls blrds._ A natlve speaker

‘ 1ntu1t1ve1y knows that thls sentence is a_ transformatlon of

two sentences_contalnlng;1dent1cal noun phrases: I knowva



dog. A dog kills birds. This is somewhat easy for the
native speaker. 'But what about the non-native speaker whose
knowledge of English is superficial? ‘Non-native ESL
Students may not understand the that construction; and they
may add a pronoun to combine the sentences: I know a dog
that it kills birds. |

: In:additiOn,,a native Speaker may be able to Add,
‘delete, or rearrange information in that basic sentence.
However, the non-native'spéaker may have much difficulty"
with the "that, who, whon" ﬁrénSfdrmations;‘ahd he may have
trouble even identifying the basic sentence.

One point that,may‘helpfnon—native'writers is suggested
by Ronald Wordhaugh,in his artidle "The Contrastive Analysis
Hypothesis." He indicates'that the deep structures of two
languages can be very much alike.

All natural languages have a great deal in common
so that anyone who has learned one language
already knows a great deal about any other
language he must learn. Not only does he know a
great deal about that other language even before
he begins to learn it, but the deep structures of
both languages are very much alike, so that the

actual differences between the two languages are
really quite superficial. However, to learn the
second language, one must learn the precise way in
which that second language relates the deep
structures to its surface structures and their
phonetic representations.™

In other words, Wordhaugh says that it may be easier
for a non-native writer to acquire the second language

because the deep structures are similar in the native

language and the target language. Therefore, the



ﬂirelatlonshlp of the deep structure to the surface structure,'
-llnked by the acceptable transformatlons, 1s 1mportantf_'

‘ Grammatlcal structural patterns (deep and surface
'Astructure patterns), pecullar to Engllsh can be 1dent1f1ed
.'gand explalned w1th the use of transformatlonal grammar.a-”"h
”fThomas Scovel comments on Chomsky s deep structure and
'f;surface structure analys1s,»and he. g1ves two extended
'u,examples that help to 1llustrate the dlfference betweenx

bﬁ,these two structural forms.,V ‘The f1rst example compares’

7t7two sentences'" 1) She asked me to be her frlend. . 2) -She

'3;fcons1dered me to be her frlend.,_

{.If an ESL grammar class that was based on a
classical or structural model was asked whether
the two "to be" structures were similar or -
dlfferent “the teacher would probably expect a

_ response that they were identical. Accordlng to

;_2transformatlonal-generatlve (TG) grammar, -

... however, at least following what has now ‘been

'thalled the Mextended standard theory" of Chomsky,o“:‘

nyjthe teacher is deluded by ‘surface structure
- similarities. These verbs [to be] are merely
‘homonyms and actually have very dlfferent
'f"deep structures."16 -
'Scovel suggests that 1n the flrst sentence the to be means
to become and that wh11e to become can be substltuted for to
’~be 1n the f1rst sentence, 1t cannot be substltuted in. the

.second sentence, therefore, the deep structures are

':dlfferent.~ She cons1dered me to become her frlend is s1mp1y,

not an acceptable sentence. In the second example Scovel

' explalns Chomsky s deep structure theory. v¢,> o

I th1nk that’t'rs 1ns1ght 1nto the structure of
» all 1anguages, not just English, can be most
. eas11y understood 1f we talk about two types of-

10 hele




*sentences.; utterances that dlffer 1n obv1ous ways
in their surface structures but share a common, -
underlying deep structure, and sentences that are
- just the opposite: They have very 51m11ar surface
structures but differ demonstrably in- thelr
umeanlngs.w |

R The examples he glves are "Llfe 1s certaln to be d1fflcu1t"?
o "Llfe w111 certalnly be dlfflcult"""It 1s certaln that 11fe ,

‘“ w111 be d1ff10u1t"° and flnally, "That 11fe w111 be:

lsjydlfflcult is certaln.ﬂ" Accordlng to tradltlonal grammar

"rules, these sentences vary demonstrably in tense, for
f;'example. But the deep structures are 1dentlca1 because‘they'
'v:are paraphrases—-they all mean the very same thlng.li{v‘

- Another short example that Scovel g1ves u51ng adverbs.
:shows that although sentences may be ordered d1fferent1y,
fthey can have the same meanlng -"Sometlmes,‘she can jump
ﬁs1x feet " "She can sometlmes jump s1x feet n2o |
:aStructurally these two sentences are the same and have the,'

‘same meanlng even though the order is dlfferent..:Sentence

‘comblnlng could be used to show the dlfference._ Scovel

o comments upon the 1mportance of. Chomsky s TG grammar work-~

"One of the major contrlbutlons of Chomsky s TG grammar was.
'»1ts 1n51stence on the need to dlstlngulsh between surface p
T:sstructures and thelr underlylng, abstract representatlon, or

||21

1‘deep structure. Thus, Scovel 111ustrates that deep and

'surface structures are two dlstlnct structural forms._ If

'r;they are dlstlnct whlch form is the most 1mportant to the

R meanlng of the sentence’ By creatlng an error hlerarchy, we



can see that deep structure errors are more serious since

,theylinterfere'Withvsentencéfmeénihé;' i

vlz».



ERROR HIERARCHY
Error h1erarchy-—1dent1fy1ng, categor1z1ng, and ranklng
errors on the bas1s of thelr frequency-—ls a part of |
explalnlng how a person acqulres or learns a language. It
'fdeals w1th 1) know1ng that the bas1c meanlng of a |
"'grammatlcal sentence 11es 1n the deep syntactlc structures
‘(word order, embeddlngs, and subordlnatlons), and 2)
oregardlng.errors as.essentlal clues-whlch are.necessarytto.
.‘the 1earn1ng process because errors 1ndlcate a 1ack of
‘1nternallzatlon of Engllsh It seems reasonable to assume o
.‘that‘errors‘in.surface structure (prepos1tlons,'pronoun
agreement,:and'subject/yerb‘agreement), when compared to.
Verrors in deepdstructure”kwordyorder, embeddings,.
"subordinatiOns, and’yerb auXilliary),,show that deep _y
' structure ‘errors. more grlevously 1nterfere w1th the basic
meanlng of the sentence than surface structure errors.
Surface structure errors deal w1th styllstlc forms‘
rather than w1th bas1c sentence content unless, however, we
conslder confu51on w1th prep051tlons such,as "in," "under,"-
‘"over‘" "behlnd " or con]unct1ons, or'otherifunction words.‘
'"John is in the car," "John 1s under the car,“ "Johnlls over
‘the»car," and "John is behlnd the car" all'have different
meanlngs, and when the prep051tlons are used 1ncorrectly,
they 1nterfere w1th the meanlng of the sentence.
rIn‘"Error Grav;ty; A Study of Faculty Oplnlon of ESL

: Errors,"°Roberta J. Vann,.Dalsy E,”Meyer,.and Frederlck 0.

13



Lorena provide an appendix that llsts a hierarchy of
-language learner errors that beglns with surface as the
least. serlous error and progresses to the deep structure
errors in the order of spelllng (dlfferences in British and
American English), articles, comma splices, spelling
(involving deletion and substitutionj, prepositions,»pronoun
agreement, subject/verb agreement,‘word choice, relative

2 As ‘we can

clauses, tense, it-deletion, and word order.
lsee from the h1erarchy of errors listed by Vann, Meyer, and
Lorena, a dev1ance in word order is a serlous error for the
student learnlng Engllsh as a second language because,
unlike many other languages, Engllsh has a word order system
where the meanlng 1s context spe01flc—-the order of words
signals the meanlng, for example, "Joe hit Mary/Mary hit
joe" shOWS'that.Joe'is performing the action in the first
sentence and Mary is doing theuaction in the second. By
concentrating on such serious errors first, language

instructors can help ESL students develop grammatical

English structures.

In Error Analysis and Interlangquage, S. P..Corder gives
another definition-of learner errors: "In the course of
learning a second language,‘learners will produce utterances
whlch are ungrammat1cal or otherw1se 111 formed when judged

by the generally accepted rules of the language they are

learning."?

Two types of errors are common: l) Deep

‘structure errors which hinder communication; errors where

14



’meaning is 1ncomprehens1b1e,vone example of such ‘an error
1ﬂcan be seen 1n the follow1ng sentence'i"I ever saw it." '2):
7 Surface structure errors Wthh are cons1dered 1ess
_y51gn1f1cant errors, for~example, the'most common surfaces
{-jstructure errors occur w1th 3rd person s1ngular "s", -ﬂed"b
B endings, article usage, verb and tense agreement
;prep051tional usage,lspelling,‘and 1diom usage.' One reason-
for these ‘surface structure errors may be dlfferences and
'51m11ar1t1es in deep structure among 1anguages. .However,‘
-5Krashen suggests that rather than 1nterference, second
- language 1earners rely on their first language to flll in
the gaps of 1nadequate mastery of the second language.%;

For example, the ESL'students' native»language may be the'
basis for the rules of application that the student 1s u51ng
to form expres51ons 1n the target language. }

When writing in the target»language, ESL students can
‘be‘encouraged to‘revise‘andlbecome morefconfident with
revisions to correct both deepband surface structure errors.
bNativevspeakers«entervschool having already internalized
most of thetpatternsuthey'willluse. nﬁoweyer; ESL:students

must learn what English structures'are grammatical and they
'Jmust learn how to use them w1thout a ba51c 1nternalized"
‘jstructure as a model or code to begin w1th. It is hard for
them to build grammatlcal structures and'make VaIUe

‘ judgments on proper syntactic formations in-a second

language because structures are not often 1nternallzed.‘

©oa1sl



'HQLHowever,:ESL students can make the knowledge of deep and f

,fsurface structure errors a part of thelr own schemata for
Lffuture reference of grammatlcal patterns.i In turn,
1nstructors can help ESL students w1th rev1s1ons

'by dlagn051ng and deallng w1th patterns of errors.‘

'1,D1agn051ng and Deallng w1th Patterns of Errors

D1agn031ng patterns of errors——con51stent dev1atlons
’.'from semantlc and syntactlcal standard Engllsh sentence
:patterns——ls fundamental to helplng ESL students understand :'

vsentence meanlng because the productlon of these 1n thelr

--jj‘language errors is not random, they are systematlc.

}NDetectlng Wthh system learners are u51ng 1nstead of the
'approprlate one can help them learn the more approprlate
one.,’ . . RS 1 ST IC R A ;

B Work done by M1na P Shaughnessy actually suggests

ythat studles of patterns of con51stent errors can help
’1nstructors detect dev1atlons in language learner s work.‘

‘Errors and Expectatlons (1977) 1s a gu1debook that can be

‘d‘used for examlnlng ba51c wrlters' errors and ESL errors,‘

whlch w111 help categorlze and pattern the errors according
J,to frequency.,‘ Shaughnessy suggests,‘whether surface or.b
‘ deep structure errors, acceptlng and understandlng mlstakes
fas patterns of . error from whlch 1nferences are: drawn needs
tto be con51dered. , She further suggests that a study of. |
patterns and dev1atlons of non-natlve speakers is 1mportant°

and, although‘Shaughnessy.was wrltlng baslcally for‘natlve

16



3speakers,n1t seems loglcal that we can apply her approach to
ESL errors ‘as well because all language 1nstructors need a
means of 1dent1fy1ng deep structure errors as 1mportant
1nterference 1n sentence meanlng. However,,lt 1s 1mportant
lto note that overuse of patternlng and categorlzlng can lead
E to error. w1tchhunts and overgenerallzatlons 1n error»f"'

. analys1s.: .

On the other hand by studylng patterns of ESL. errors,

’language 1nstructors can f1nd s1m11ar1t1es in ways “that ESL

studentS'”ave d1ff1culty 1n addlng, deletlng, rearranglng,,f

‘or comblnlngllnformatlon 1n a’ sentence w1thout dlsturblng
’vthe bas1c meanlng of the sentence._ How can these students

pdevelop standard patterns for u51ng Engllsh° If the goal is

.to help these students become more self-rellant when wr1t1ng--

“and rev151ng, and standard patterns are constant then the
ﬁimethods that we use- as 1nstructors must allow for student
zgrowth 1nto levels of 1anguage 1earn1ng and stages of
‘growth.i What is 1mportant 1s that we recognlze that wrltten
-errors of non—natlve students of Engllsh are sometlmes
.s1m11ar to wrltten errors . of natlve students. ~Janet Black,
'"Those 'Mlstakes' Tell Us a. Lot " 1nforms us that we need
;to look at those people who make mlstakes “not as def1c1ent
i:but emerglng over a perlod of tlme as competent ‘in thelr

fcommunlcatlve attempts "" SWe need to look at natlve and

‘5,non-nat1ve 1earners' mlstakes 1n the same. way——not as

“def1c1en01es, but as clues to patterns of problem areas
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 that, when defined, lead to competence in target language
rules. ESUT
Fosterinngew’HabitsTfor Dealing with Errors

-FosteringfneW”habits-is.noVeaSY task for. the ESL

= student who con51stent1y demonstrates ungrammatlcal use of

' Engllsh 1n speech or . wrltlng.: Th1s is not to say that the
,mechanlcal process of hablt formatlon is accompllshed merelyb
- by repeatlng a syntactlcally and structurally correct model

’d‘by u51ng pattern practice. Transformational grammarians say

N that a wrlter acqulres competence in a second 1anguage by

'1nternallzlng rules.that c01nc1de w1th-rules that the flrst,
"language, the natlve language, uses. Is there a d1st1nctlon
’vbetween what can be acqulred (unconsclously in a natural
"settlng) and what‘needs tosbeolearned-(consclously in a
formal setting)? In‘language‘acquisition,‘the student is
internaliZing theAEnoiish ianguage; Without paying'attention
ftobthe‘rules.at*the‘conscious lével? ‘Thereby,.attention’is
given:to the~meaning“behind'the language usedf
Eventually;gin a'FreShman'CompositiOn ciass integrated

w1th natlves and non-natlves,:the ESL student can practiCe.
"_standard\language. Communlcatlon approaches fluency when
ruieS'disSOiye-into~hab1t»and_attentlon is paid to the

‘meaning behind the text itself. Through this process, the

 writing and speaking become a vehicle for expression, not a

dstumbling.hlockgthat'hinders fluent communication. But,

long before instructors notice fluency in‘ESLdstudents, they
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must deal with specific ESL errors that hinder :

communication. It is the deeprstructure.errors that hinder %%
communication which need to be identified’as being more
~grievous than surface structure errorsL

" In "The Study.of Learner English," Jack C. Richards and

- Gloria P.‘Sampson_deal with thisruniversal hierarChy of
difficultyvby stating that "the concept.of difficulty may be

: presumed”to affect the learner's organization of what he

n2s They also suggest that some material is-"very

produces.
hard to distlnguish not only for non-native speakers but
for native speakers as well n29 Krashen also suggests a
hlerarchy of dlfficulty for structures that proceed from a
simple to a complex order,nvHe‘prefaceS'hlsbllst by saying
that the data which.he presentsvin his study, which deals.
w1th the aux111ary, "strongly confirm the reaiity of a_

-~ natural order, a reliably occurring order in longltudlnal
and cross—sectional, 1nd1v1dual and grouped studies of
second ianguage performers.30 oKrasheh_ShowéiUS that some
learners handle the auxiliary--from a simplerito somewhat
more complex structure, defined by the orderlin which it is
acquired. Krashen suggests tnat the best way totteacn‘these
structures‘is from the latest acquired to the earliest
because it is more difficult to teach the'structures that
“are easiest to acquire in a native 1anguage; But,ykrashen

acknowledges that there are objections to this "natural

order" idea:
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~‘NMerely deallng w1th morphemes in obllgatory .
- occasions may fail to reveal at least some aspects,'
*_ﬁof language acqulsltlon, the overgenerallzatlons, B

- and the transitional forms that acquirers go
\through. This is, I think perfectly true, but -
does not detract at all from the validity of the
'results of the morpheme studles. The observed:
morpheme order is-the result ‘'of the interplay of o
the underlylng process of acquisition; they only ,

. show the product, the surface order of Sl
- acqulsltlon.“ AR S

Others be51des Krashen also support a theory of natural

blvworder of acqu1s1t10n of ESL grammatlcal morphemes. E@rfyﬁ'

3 1nstance, Patsy M. nghtbown summarlzes and supports 1t
‘jnlcely 1n "Classroom Orlented Research 1n Second Language
V,_Acqu1s1tlon"';ﬁ-bl

jl’Many emplrlcal studles 1n recent second language
- acquisition research have focused on. the accuracy
with which ESL learners use certain grammatlcal ,
. morphemes., In most of these studles, results have
' been’ reported in- terms of rank,order correlatlons '
between" accuracy orders for the dlfferent EREETRE
- morphemes in the speech of. dlfferent groups of
- learners. The similarity of ‘these accuracy orders
- has led a number of researchers to hypothe51ze, '
'~ that there is a "natural sequence" :in ESL morpheme
' acqulsltlon.‘ That is, they believe there is
_~ev1dence that learners of different ages" EEE
~ . (children and adults), from different kinds and '
~amounts of " ESL instruction and exposure to
- English,: w111 acquire this group of grammatlcal
,morphemes in essentlally the same order.32 ‘ v

(She, ln turn, referenced materlal from Dulay and Burt
1974, Bally, Madden, and Krashen, 1974,vLarsen—Freeman,“”‘v
' 1976 ) Be51des know1ng that a natural order of morpheme
ﬁuacqu1s1tlon‘ex1sts,v1nstructors know learnlng one code and
;;u51ng 1t successfully may offer ESL students safety and -

‘securlty. For example, repetltlon of 51mple sentence

:Hpatterns and a progre551on to advanced syntactlfipatterns




l:may‘not occur because learners may av01d structures that
“they f1nd dlfflcult. By u51ng 51mp1e structures,_the
vy’students may stlck to safe formulas, in addltlon, they‘may
feel rushed by thelr 1nstructors to learn and adopt a new
‘_‘process or code.

Instructors can help the1r ESL students learn new
structures, but it would beneflt the students 1f instructors

set realistic goals. :For5eXamp1e, in Error Analysis and

Interlanquade; S. P. Corder warns instructors not to rush
:utheir»studentS(to 1earn: "Allow the learner”to seek'his own
‘data rather than 1mpose some arbltrary sequence of |
‘presentatlon upon him. wss ‘ |

One means avallable for‘exp1a1n1ng the dlfference
'between the surface and deep structures that ‘occur in natlye
and target languages is’ sentence comblnlng, an adaptatlon of
transformatlonal grammar. Its direct’ appllcatlon for ESL"
students”ﬁidht result"in‘helping‘them‘develop”more mature
"syntactlc patterns by 1ncreas1ng the number of well-formed
'sentences and by decreasing syntactlcal errors in the ESL
‘student's writing. | |

As stated earlier, deviance in WOrd order is a serious

y‘problem for the. student learnlng Engllsh as a second

vs,ilanguage because unllke other 1anguages that rely on

morphologlcal endlngs, Engllsh relles more on word order
‘where the meanlng 1s context spec1flc--the order of words‘

51gnals the meaning. Word order, word addltlon, or word
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’lltdeletlon 1svextreme1y 1mportant‘1n Engllsh.; However; ESL
students mlght not- be able to acqulre grammatlcal Engllsh
sentences as do natlve speakers. Theorlsts argue over
‘7whether ESL students can actually acqulre a second 1anguage

vdor whether they must learn 1t |

Researchers have debated about the boundary separatlng
‘*fblanguage learnlng from 1anguage acqulsltlon.d Some.v
rresearchers belleve that chlldren acqulre language as they

‘zlearn to walk unconsc1ouslygu51ng preprogrammed

'”'fneurologlcal and phy51cal means to understand and produce

'_sentences 1n much the same way that they learn how to walk.

Whatever abstractlons they make,'such as’ the rule for i
"c;formlng noun plurals, they arrlve at abstractlons through"
:t;lnteract1ng w1th other speakers, no- one teaches the rule.'
E;?Researchers orlglnally belleved that chlldren lost thls
n;fac111ty of acqu1s1tlon by the onset of puberty, the
lvfcrltlcal age for learnlng. Recent work by Krashen The

yNatural Approach and others 1nd1cates that some language

.facqulsltlon can contlnue long past thlS cr1t1cal perlod,“;
ffas we have seen earller, there 1s a common bellef that ‘
3language acqulsltlon occurs 1n a natural env1ronment and

‘b”learnlng 1anguage structures occurs 1n‘a classroom or

‘orstructured env1ronment e | |

| ' Language learnlng~1s‘theuprocessdof;learningVlanguager

f},consciOusly‘inﬂthepsame'wayfthatfweylearndhowvtopwritepOr(toﬂ
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1v501ve mathematical'problems;i Students are taught the rules-
-and then attempt to apply them.f It seems that young
'chlldren have an advantage over adults in- the1r ability to
. acquire a second language because they seem to "pick up" a
1anguage qulcker than adults, but adults seem to have an
advantage over. children in their ability to apply learned
-abstract rules in solving language problems. Any language
learner must be exposed to thevlanguage to begin a language
process. For ESL students, this_must begin at a later stage
than that of the native language user. In developing
proficiencY, second language students ptogress through
stages ofblanguage learning, but they produce more frequent
errors. | |

In The Natural Appfoach, Krashen‘suggests that a study

of‘patterns and deviations helps with a’"natural approach"
tob"language acquisition." He believes that "comprehension
precedes production";:"5 he tesembles Piaget in his

- suggestions Of "production" stages-—stages of language
acquisition: single word, combinations, Sentences, and more
complex discourse. Both Piaget'and Krashen stress that
progress iniproducing apptopriate English constructions
takes time, and that students develop at a pace where errors
‘will commonly interfere with language acquisition; however,

- errors are a‘necessary step in the stages of development of

proficiency.
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Native speakers, who aré proficient in standard
language structures, recogﬁize and habitually use
appropriate word order. Non-natiVes, however, must learn
it. They must also learn when deletions are,aCCeptable.

For example, ESL students can learn that when elements of a .
sentence are present elsewhere.in a sentence, they can be
deleted; for example, the subject in the following sentences

does not have to be repeated: He smiled. He breathed. He

felt wonderful. The sentences can be combined to form a new

sentence: He Smiled, breathed, and felt wonderful.

Other transformational grammar operations a student can
learn are additions, embeddings, and subordinations, which

can be demonstrated with sentence dombining.
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"l5sENTENcE7c0MBINING‘
Sentence comhlnlng demonstrates operatlons of
'deletlons, addltlons, embedd1ngs, and subordlnatlons.
vParaphraslng, a Sklll Wthh utlllzes all four of these
'operations, can be.usedutoademonstrate acceptable word o
order; fFor ekample, ﬁIt”is harddto see,the.house;P iS’the
_same as "The house is hard to see," but transformlng thls’
'klnd of bas1c word order may be hard for the. ESL student.
iBa51c Word Order and Transformatlonal Grammar.‘ |

What is grammatlcal word order’ In Foundations for

Teachlnq Enqllsh as a Second Lanquaqe Murlel Sav1lle-Tr01ke

defines word order sequences as cons;stent structural
patterns, stating:

A speaker of any language will already know that
- words are: seldom independent entities but occur in -
a grammatlcal framework. Two of the most
~ important aspects of this framework in English are
the relative order of words and. thelr ‘agreement
with one another.“'

“She adds that "although a number of‘different sequences Or.
”word orders are found in Engllsh they normally follow v

cons1stent structural patterns Wthh have either grammatlcal

w37 -

or styllstlc 51gn;flcance. Some examples she gives are

the following:» "Bill hit John; John hit Bill. Naturally he

_answered' hea'nswered.naturally":"8 These examples show us

- that the order of words 1s 1mportant in a sentence and that

there is a natural order, a con31stent structural pattern,

_,that a sentence follows in order to make the meaning clear.
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She goes‘on‘to suggest that natlve speakers rarely havey
1“d1fflculty puttlng numerous adjectlves or adverbs in proper‘f
fwordgorder.; We - know thls is true, but Sav1lle—Tr01ke says

ﬁ.‘that a;nonénatlye-speaker or_wrlter must‘also be’taught word
:forder’andagreement-betmeenfthesetsequences.WT:We,vas," J

uinstructors;:canzteach wordZOrderlby using sentenceb
combining,:butxinstructors'can”bestyUnderstand:how to useh

[sentence comb1n1ng w1th elther natlves or ESL students by

; flrst reallzlng how closely sentence comb1n1ng resembles

transformatlonal grammar. | | |

As prev1ously 1ndlcated applyingntransformational

“’;grammar,when analyzing sentenceﬁstructure can?be an aid to

the language 1nstructor because it helps label the deep

structure of the sentence.‘ A theory shared by a few,v
including Noam Chomsky and Wordhaugh is that llttle
dlversity ex1sts in underlylng deep structures, but that
diversity in the surface structures of languages ex1sts

: because:transformat1ons operatlng'on the basic sentence

lcreate one sentence out of'many. Ithhat'is the‘case, then

’ TG‘can be‘used to shom:similar deep structures and |

| dissimilar surface structuresﬂ‘ At least by uSing‘thisv

8 method,*we can showothat‘the relationShip,between deep and

vbsurface_structures is'shown,‘and-wordborder is grammatically

regular. | | |
However, in:"Re—evaluating Sentencefcombining

 Practice," Vivian Zamel warns us about sentence combining--
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f_course 1nstructlon, espe01ally 1n the ESL classroom.

'Q’that "there are doubts about 1ts approprlateness as.a total
| "w
'~fShe stresses that "ESL students may not possess the
‘“;llngulstlc ab111ty that sentence comb1n1ng proponents assume
*students to have and may therefore need focused work on key
ygrammatlcal concepts "“ If accordlng to Zamel .students

'do not have the- llngulstlc ab111ty that proponents of

N sentence comb1n1ng 1mply that the students need and they

‘.need work on key grammatlcal concepts, wh1ch wr1t1ng
7vexper1ences cannot teachvthem, then in addltlon to sentence
hcomb1n1ng, students w111 need work on grammar.“=;For
~example, 1ntroduc1ng clause connectors (the fact that that
who, what where,»why, and how), or connectlng words (but
and however, s1nce, etc ) prov1des pract1ce and 1nstructlonv
1n proper sentence structure.e" s | |
Zamel also adds "sentence-comb1n1ng exer01ses .« =..

prov1ded in conjunctlon w1th 1nformal 1nstructlon that
5‘focuses on the grammar of the sentence not only serve as

,puzzles for wh1ch students must find solutlons, but as
v‘relnforcement of somethlng already 1earned "3 For

.example, deletlon exer01ses serve as models wh1ch reinforce
.an acceptable structural pattern,’llke,a‘deletlon_of av'
f‘subject.m
| Perhaps sc could work at a stage where ESL students
vhave~trouble-wrthlsyntactlc_structures, and a patterned_‘

~drill like SC‘could.help With syntactic structures,ﬁsuch as



bthe deletlon of a subject.1 However, a. drlll and practlce
exerc1se is only one approach used 1n deallng w1th sentence-
level errors.mbIt appears that dlagn051ng structure problems
;band us1ng sentence comblnlng, 1n partlcular, are also'
fundamental to helplng not only natlve speakers, but ESL
?students as well 1earn a language structure.‘

IJF One way to check a non-natlve wrlter =8 use of
h'syntactlcal structures 1s by rev1ew1ng hab1tua1 syntactlcal
‘patterns for the natlve speaker Wthh dlsplay an ascendlng
v‘dorder of complex1ty to ‘the non—natlve speaker.',For»example,
even basic sentence structures may be dlfflCult for non- |
:vnatlve wrlters because they have dlfflculty with word order
of dlrect and 1nd1rect objects and w1th 1nvers1ons.‘ One of‘v

_the most common: errors 1nvolves Wh-quest10ns* What does MarV'

'-,wrlte? The follow1ng common 1nvers1ona1 error often occurS°

What Mary wr1tes° The Wh—questlon above has an 1nvers1on'v

- NP aux v becomes Wh aux NP V. Deallng w1th 1ncons1sten01es

fln sentence patterns may be the flrst step 1n encouraglng
acceptable wr1t1ng skllls.'
 However, accordlng to Harold Whltehall there are .
':problems w1th ba51c word order 1n sentences.: Whltehall
refers to the dlsadvantage of flxed word orders in Engllsh
h»r"They 11m1t the opportunlty to Shlft emphas1s from one part
n of the sentence to the other by merely changlng the order of

u44 -

‘the words. We can change word order by u51ng pas51ve

'.',formatlons, but shlfts 1n flxed word order pose a partlcular



problem’fof.ESL students whe‘may be_ﬁsed to different word
orders in their.native lanéueges;v | |

Other constructione ﬁéy alSo,cauSe difficulties bedaﬁse
of the'shift from a fixed word order. For example, errors

may result when combining sentences using relative clauses:

Mary played the piano. Mary went home. may becdme Mary,

who played the piano, went home.; however, it may become an

incorrect sentence: Mary went home who . played the piano.

In'ReSearch on:WrittenvCompoeition: Direetiens for
Teeching; George Hillecks,.Jf. defines sentence combining as
combining simple‘seﬁtences into more cbmplex sentences.%

In his analysis of ‘available research, he discusses the
teaching of transformational grammar to non-native students
of English. For instance, he says that using
transformationaligrammar to teach ESL students poses a
problem because of language barriers, possible lack of
interest, and the inability to comprehend phrase structure
and transformational rules. His study of coﬂtrql groups who
were taught transformational grammar showed that those
people represented in the groups viewed English taught this
way as "more difficult," "more repetitive,“ and "not
popular."* Of course, an understending of grammatical
concepts is important (sentence structure, for example) if
correct basic sentence patterns afe to be used and if more

complex structures are to be used in the future. For an ESL

~instructor, sentences can be mapped out with
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~'transformatlona1 grammar, show1ng thelr d1st1nct deep and

*surface structures. These constructlons can then be shown,‘

. 7”through sentence comblnlng, as an exten51on of TG. 'Hlllocks‘

'”dqsubjected to emplrlcally based research.

,valso reports on sentence comblnlng exer01ses.__

In Mellon S study (1969) they were used to help
- students better understand the various v
transformatlons and embeddlngs taught in a
»transformatlonal grammar currlculum.- Mellon,_
hypothesized that the. knowledge of-
transformational grammar in conversatlon with its.
concrete" ‘application to sentence comblnlng : .
. problems would result 1n more "mature" syntax 1n;
‘student wr1t1ng.7 e

In addltlon to Hlllock's and Mellon‘s earller.work in
*ssentence comblnlng, research done by A. Kerek D. A. Dalker;‘
"and M.oMorenberg concludes that "[sentence comblnlng] is |

dlrnow"considered"avsuccessful classroom»technlque prlmarlly‘,‘

'3because 1t has been proven agaln and agaln to be an |
?feffectlve means of fosterlng growth 1n syntactlc
;ymaturlty ne | o

In "Down from the Haymow.» One Hundred Years of

Sentence Comblnlng," Sh1rley K. Rose also tells us that a

l,great beneflt 1n sentence comblnlng 1s that "[1t] has been R

"” She also very -

lnlcely summarlzes the connectlon between transformatlonal
grammar and sentence comblnlng"

“L“Mellon s exer01ses and those of O'Hare, Strong,
~and Dalker, ‘Kerek, and Morenberg are all supported
by the: paradlgm of generatlve transformatlonal
‘grammar in two important ways: ‘the '
competence/performance relatlonshlp in language
skill and use; and the concept of transformations,
~ which allow the embeddlng of one sentence w1th1n
o another.51 ' o :




‘She goes on to say that " [t]his competence/perfornance

v» dlstlnctlon can Justlfy the use of sentence—comblnlng

n52

exerc1ses to- 1ncrease syntactlc fluency. Very

1mportant1y, she adds-

f3The second Chomsklan concept the transformatlon,
' can explain why one sentence can be combined with
another. Chomsky's Standard: Theory, or
generat1ve-transformatlona1 grammar, offers a
model of the way sentence-comblnlng works. In
. syntactic or structural terms, the idea of a
transformation can account for the dlsappearance»'
of parts of the orlglnal kernel sentences in the o
process of their combining with or becoming
embedded within one another. - The theory that a
sentence undergoes structural ‘changes or
transforms between its original form (deep
'structure) and final form (surface structure)
.. allows for all the parts of the two or more:
" -original sentences to exist in deep structure
- while some of these parts do not appear in surface
structure. Because transformational grammar so
_'neatly explalns how sentence-comblnlng works and
- why the exercises appear to enhance the :
ydevelopment of syntactlc fluency, it is
predictable that we would. begln to thlnk that v
‘without transformational grammar we would never
‘ have had sentence-comb1n1ng.3 : 8

Other research that she found reports}that sentence
hcomblnlng fosters fluency and quallty" “[1t] resultsiln, :
>y51gn1flcant advances . . . on measures of syntactlc |
maturlty "“"But Hillocks tells us- that sentence comblnlngny

nboth reduces and 1ncreases errors 1n student wrltlng.

';;Therefore, errors w1th new patterns or overgenerallzatlons

h will occur and should be expected to occur as a result of

1earn1ng a new code.
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Marlon Crowhurst.‘ln "Sentenceyéomblning°
1"Ma1nstream1ng Reallstlc Expectatlons," says that "[1]t is
‘ not expected that,a few months!;sentence:comb1n1ng will
' ,automatically:produceja generalhimprovement“in Writing‘“
156

::“quallty TheSe'results are basically fOr native

e wr1ters. In short V1v1an Zamel warns us, as mentloned

before, that she doubts whether sentence comblnlng can be
‘used successfully as an overall approach in an ESL
'iclassroom,vhowever,‘she does not completely dlsmlss the
-usefulness of sentence comb1n1ng as a teachlng tool for the
ESL student for 1nstance,xshe feels 1t can be used to teach
: grammar and to‘explaln certaln syntact1c problems pecullar‘
. to ESL students. Zamel also suggests that "sentence—
”comblnlng practlces surely have a place in the ESL wr1t1ng
classroom, for 1t is one of the best ways: to help students
learn about the grammar of the sentence "57  For instance,
it may not be an. overall approach but 1t can be used to

teach grammatlcallty.v Sentence comb1n1ng can also be used

‘a:to explaln and demonstrate acceptable basic sentence

structures, that 1s, Wthh errors, such as those w1th word
order, most affect the overall meanlng of a sentence or
words out of sequence due to awkward constructlons.
Sentence comb1n1ng can relnforce patterns the ‘non- .
natlve wrlters or speakers have learned or even 1ntroduce

students‘to,new‘syntactlcalﬂpatterns.‘*It'can also‘show
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s‘dlfferent ways of rearranglng a baslc sentence, deletlng
“*1nformat10n, and/or addlng 1nformatlon in the form of
addltlonal ch01ces to 1ncrease the T-unlt length of a
'.sentence, thereby 1ncrea51ng the syntactlc maturlty of the
writer. VlVlan Zamel glves examples of sentence comblnlng
usesrof conjunct1ons, for example, but she warns that
~"exerc1ses that have already been constructed and are
avallable may not‘be appropr;ate~for ESL comp051tlon." >8
hThus,.as Zamel suggests,rsentence combining can be used, not
as a generalfantidoteibut‘for specific purposes such as |
' those mentioned previously.

H There are many te#tsndesigned speCifically for the
native language learner that canyalso‘be adopted for the ESL
student,,these texts often apply the techniqueS'of sentence
lcombining. The following section demonstrates how a
‘sentence combining teit'was used‘in a particular-‘
"1nstructlona1 51tuatlon. |

'App1v1nq Technlques of Sentence Combining

As ESL‘students manlpulate‘word order in a'sentence,
awkwardly constructed sentences or unusual word order may
occur. This is the 51tuat10n that occurred durlng the
months of April and May 1988, when I worked with a group of
five Japanese businessmen~fromvthe MitsubishitCorporation,
Japan,;for‘extensive_training in English, or more
specifically_With businessfcommunication.. Using techniques

adapted from a knowledge ofvbusiness.writing for native

33



speakers, a knowledge of ESL learners; a knowledge of
English grammar and structure, andva kﬁowledge of sentence
combining, I established axcurriculum that included these
areas into five one-hour claSs periods each week for a span
of six weeks. |

To begih with, the TOEEL level of these students was
well over 500,.and the students could compose independently
of the instructor. Thevaere;skilled‘in Japanese repoft
writing, letters, mémos, proposal writing;.and‘fOrmal
" writing for college-levelﬂcoﬁpositions. All five men had
received B.A.Jor M.A. degrées from Japanesé univeréities.
They had no trouble with any compoéing skili taught in an
English 101 classroom. However, these men all differed from
a native writer in their use of English; in particular,
their word order deviated from a native's, and they
performed sentence combining exercises to rearrange words
and phrases. |

These Japanese men successfully used sentence combining
exercises that were adapted from O'Hare's book

Sentencecraft®® and from Creative Approaches to Sentence

Combining®® by William Strong. Sentence combining
exercises mentioned in the books were useful at a certain
level of learning. At an abstract level of composing and
writing and independent of the instructor, the learned
drills served as a grammar guide—-a reference tool for

composing correct target language sentences. The linguistic
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competence of the Japanese students was suff1c1ent to allow .

'h; them to produce many acceptable sentences. However, when

they used sentence comblnlng technlques, they were not.
“'aalways successful 1n*produc1ng semant;cally,and

_syntacticallyfcorreCt‘target'languagecsentences; Although

vvwhen:asked’tofloOk atlthe-sentences,-The.man had an_aCCident

and rolled his car over. or The man had an accident and

rolled oyerrhis car. the students.could see that the word
order‘waszimportant'andrthat‘theseytwo sentenCes differed in
meaning; aftervthis’realization, the Japanese students couid ,
;producelandaCCeptable sentence.; |

The theory beh1nd the sentence comblnlng exercises that
_were used w1th these Japanese bu51nessmen can be ea511y

explalned by looklng at Mary Jane Cook's book, Trouble Spots

of Engllsh Grammar: A Text-Workbook for ESL. Cook

explalns.
Word order is the most 1mportant feature of
English grammar. The order in which parts of a
. sentence occur conveys their meanlngs and
“'functions. Often only one order is possible in a
sentence. When word order can vary, there are
~usually rules for acceptable usage."® '
 Cook lists eXamples’Of basic sentence;patterns as the
following: subject + intransitive verb (for example, "I
laughed") ; subject + linking-verb +‘noun/pronoun/verba1‘(for

"example, "I‘am‘Patty“);_ subject + linking verb + adjectlval

”,(for example, "y am tlred"),.subject + tran51t1ve verb +

dlrect object (for example, "I ate suShi"); subject +
tran51t1ve verb + indirect object + direct object (for
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“‘example,."I5gave hlm~a'letter"); subject +itransitive verbv+
1yd1rect object + noun/pronoun/verbal (for example,_"I kllled B
u;aLuls,'my husband"), subject +. verb o+ dlrect object +
adjectlval (for example, "It makes me happy ")Q.='
Cook . adds that adverblals affect word order‘ln"fa]”
uq:bas1c pos1tlon of adverblals is f1na1 p051tlon after subject
e verb + complement s She sums up her d1scuss1on w1th

j ,two rules.v The flrst 1s "[do] not put anythlng between a
'"subject and a verb except for 'always' words and adverbs

that can pattern llke them, and some absolutes-"“» As

examples of absolutes, she glves words and phrases such as

“"1n fact " whlch can assume "1n1t1al " "medlal " or "flnal"
v“pos1tlons in a sentence, orv"oh " "yes " and "no," wh1ch
7must come before a sentence pattern.4r The second rule

o that Cook mentlons regardlng word order 1s that wrlters'

Jshould "not put any klnd of adverblal between a verb ‘and a

’"dlrect or 1nd1rect object., Generally [the wrlter should]
‘d“_Ql.‘. not put anythlng between a verb and a dlrect object

.‘except an 1nd1rect object 66 | ‘
- Cook also glves examples of other word order rules for
’bacceptable use; she labels thlS category wh—N meanlng
‘"relatlve, 1nterrogat1ve, and 1ndef1n1te relatlve pronouns”f
‘yand noun phrases cons1st1ng of a relatlve, an 1nterrogat1ve
or an 1ndef1n1te relat1ve adjectlve + a noun. "“_?Somevuses

: iof wh—N phrases 1nclude wh-N forms as subjectS°l relativef



'~.Q;c1auses, dependent 1nterrogat1ve clauses, and 1ndef1n1te

relatlve clauses. o

In The erter S Opt1ons' Comb1n1nq to Compos1nq,

T‘lhalker, Kerek and Morenberg 1llustrate the acceptable word
" order patterns, explalned by Mary Jane Cook by g1v1ng |
; sentence comblnlng exerc1ses that a student can manlpulate.
‘The student bu11ds sentences that 1nc1ude, among other

elements, structures 11ke relatlve clauses and noun

“f;substltutes. The exerc1ses deal w1th word order and 1nvolve

."frearrangement addltlon, and deletlon. For example, Daiker,
vniKerek and Morenberg explaln that to construct a relatlve |

3clause, a noun or noun phrase should be replaced w1th a

**irelatlve pronoun°t‘"Irv1ng Berlln has wrltten 1500 songs ln
'Jhls llfetlme.” "Berlln became a recluse after hls 1ast
c’mu51ca1 falled on Broadway in 1962 " These two sentences
"Lwhen comblned become°l:"Irv1ng Berlln,'who has wrltten 1500
'songs in hls 11fet1me, became a recluse after hlS last |
'mu51ca1 falled on Broadway 1n 1962 "68 .,
| Another example Dalker, Kerek and Morenberg.y
‘demonstrate is noun substltutes w1th sentence comb1n1ng

' ,exerc1ses that 1nvolve 1nf1n1t1ves, gerunds,‘ﬂthatﬂrclauses,‘
:and wh-N clauseS°5 >'> .: | | y ,

1. 'Qgerunds--"The dog howled and whlned "'j"This kept‘

,the whole'nelghborhoodvawake.ﬂ These ‘sentences
"{ comblne to become.' “The dog 's howllng and wh1n1ngb

V:fkept the whole nelghborhood awake.":g
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ffalnflnltlves--"Over-the-hlll ballplayers can play

for a- Japanese team. *:"It is a sen51ble Way for

'over-the-hlll ballplayers to extend thelr

careers."_ These sentences comblne to become° "To

'play for a Japanese team is a sen51b1e way. for

;over—the-hlll ballplayers to extend thelr

careers."

"that“ clauses—-"The earth's cllmate changes "
~""The earth's cllmate even now may be changlng

‘rapldly """Thls is w1dely recognized." These

sentences comblne to become' "It is widely

recogn;zedvthat the earth'srclimate_changes, and

~ even now may be changing rapidly." Or, as another

'eXample: "That the earth's climate,changes, and

even now may be changlng rapidly, is widely

crecognlzed "

‘h—clauses——"Should‘a state university invest in

stocks sold by companies?" "The companies do

business with‘racist-gcvernments'iike South

Africa." "This has become a matter of controversy
~on several campuses." These sentences combine to
become: "It has become a matter of controversy on

several campuses whether a state uniVersity should -
invest'inbstocks sold by¢ccmpanies’that do

bu51ness w1th rac1st governments like South

‘Afrlca né9
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The importance of the work of Mary Jane Cook and Daiker
et al.vis that meanings in English sentences are based on
word order. Daiker et al. demonstrate aeceptable word order
with sentence combining exercises and Suggest that using
- sentence comhining exercises improves the overall quality of
students' writings: "Researdh suggests that sentence
combining practiced Within a rhetorical context
51gn1flcantly improves the quallty of student writing.' n7o
These ‘sentence comblnlng exercises are valuable for
4 teaching word order because the exer01ses teach a student to
add, delete, and»rearrangevlnformatlon. The student has a
range of eptions'andvmahes choices.based on the options,
ereating new sentences,and not merely repeating memorized-
forms. |

Creating new sentences and not repeating memorized
forms helped to increase the sYntactic maturity of the five
Japanese students during their six-week session. They used
more grammatical sententes, as well as a wider variety of
sentence structures, at the end of the‘six weeks than they
did in the beginning.‘ For example, at the end of the
course, the ESL students wrote more compound, eomplex,vand
compound-complex sentenees than they did at the beginning of
the course. They also varied their sentence structures and
would use embedding techniques. The following are examples
of sentence combining techniques, among other constructions,

that these ESL students practiced:
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’t7;[tRearranglng--Examples. B |
5 ".1. It is difficult to learn Engllsh..
hipTo learn Engllsh 1s dlfflcult.~
.t2a John sees Paul._j‘ | |
‘Paul is seen by John.,T
.,.3; fJohn learns Engllsh._‘
: b‘-What John learns 1s Engllsh.
v‘Add1t1on-—Examp1eS°‘v | |
:,fl.leohn.ls 1earn1ng Englishr‘iHevispintelligent.i
o 'John, ‘an 1nte111gent man, isvlearning_English,‘
1,21 John knows somethlng. W
| John knows that he 1s 1nte111gent.:_ l~
rgDeletlon—-Examples.“ |
v John 11kes to. learn Engllsh._ Pau1flikes_to*1earn'
Engllsh. | | N N
N John and Paul 11ke to 1earn Engllsh.
It would be dlfflcult for anyone to e11m1nate a11 word

1order errors 1n the short tlme that these men worked w1th

lz_sentence comblnlng These bu51nessmen had not only had the

"ffodeep structure problems of word order but also surface

‘°7fstructure errors pecullar to Japanese ESL students as well.’

',ftFor example, they had the usual ESL problems w1th

'Zprep051tlons,'artlcles, 3rd Person 51ngular "s," and "s"'

'~»3plura1.» However, the surface structure errors dld not

"Q,hlnder the fluent communlcatlon of thelr sentences, as the

. more deeply—embedded problems of word order d1d for




f'texample.g In short 1t was found that the SC exer01ses

'"helped 1ncrease thelr ablllty to produce syntactlcally
vecorrect ba51c sentences. | e |
When 1nstruct1ng these ESL students, the follow1ng
v; method was used° to flrst set a goal then to determlne"
J:performance standards, and f1na11y to prov1de a system of
'measurement. The follow1ng rearranglng error is used as an'
' texample to demonstrate thls method.p ﬁ.ﬁh
'7 Example. John sees Paul.'_'
Correct--Paul was seen by John;,ﬁk
: Incorrect—-John was seen by Paul.
The 1nstructlonal method is-as folloWS°,3hfg‘;eh
——set goal° to produce a semantlcally, SYﬁtaaﬁiéaii§'
grammatlcal target language sentence, independentsof the
vlnstructor, us1ng arrangement deletlon, substltutlon,‘
or addltlon.b For example,»the student 1s asked to
rearrange John sees Paul. |
--performance standard expect natlve wrlter competence
in rearranglng the words of a sentence w1thout |
"rearranglng the meanlng of. the sentence. For example,
the student should be able. to rearrange the sentence
' John sees Paul. and‘form the sentence,Paul was seen by
FpJohn;,’ o o | D |
'-—system of‘measurement"'correct WOrdworder.usinq

rearrangements (as 1n the above example)
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In‘order to dlagnosebrearrangement errors wlth the
"Japanese bu51nessmen, I mapped out 51m11ar1t1es in errors :
’°taken from the wr1t1ng task by f1rst mapplng out the errorsy,
then llstlng them by type, and next by arranglng them in an
!'error hlerarchy., ‘For. example,_the grade level and ablllty
ito handle syntax is dlrectly related to the productlon of

. acceptable'sentences.‘ If students have low competence 1n

ivlinguisticfahility, they begln at a low 1evel w1th patterned

‘practice drillsfto relnforce vocabulary, idioms, and

grammatical problems."If studentsahave high competence in

linguistic ability;'they use the composingbprocess and

‘dlscu551on of grammar as a tool for recognltlon and

o correctlon of thelr own’ errors.‘ \f :

: The method to teach can be applled as follows:

“ 1. Transformatlonal grammar——for 1nstructor.; Map out
}dlfflcultres‘us;ng,error hlerarchy.,‘In the above
example, use'passive transformations.

2. sentence combiningfefor students.b Give explanationj
and_practice'in building_and-yarying sentence
-structures: | i
v--progressvmade'by the:student; some correct

responsesvwhen rearranging word order.
--more support and encouragement given to the
studentf
.f*less direction‘given,tO*the student.

-éattain_goal: semantically and syntactically
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h correct sentences are produced frequently. ‘In )
thls case, rearrangement was used successfully to

produce a pass1ve constructlon..

’ Through mny experlence w1th the Japanese bu51nessmen I found_h

the above sentence comblnlng strategy could help ESL
.studentslto 1ncrease thelr,productlon of syntactlcally
grammatical basic sentences;' In short; the studentS‘Were
h finaliy‘abie to:correct‘word,order by using avspecific

method.
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. ,CONCLUS]‘IONS:; - FUTURE EXPECTATIONS

This thesis gives evidence that‘sentencéfcombining'ié'
one of the éhéiceS’ah instrﬁctor has in teaéhinq English as
a’secondvlanguage. Instructors can diagnose'cohéiStent deep
bstructure problems and'suggest ways of correcting consistent
deviations in word‘order, embeddings, and subordinations.
It appeafs that certain methods are»apprOpriaFe to certain
1evels>6f-1earnihg, and,tranSformaﬁibhal'érammar may haVe
some'sighificéhcé and relevance for ESL instructors.
Sentence cémbinihgfprovides one ﬁeahs for téaching an ESL
student to wfite a sénténée that conforms td various English
sentence patterns. |

An ESL student's ability to add, delete, and rearrange
information will help that student form a grammatical’
sentence that conforms to basic sentence patterns and the
quality of his writing. Furthermore, sentence combining
creates exercises that show the student a wide range of
options, and the student can then make choiceé based on
these options. The result is not merely repetition of a set
of exercises, but freedém to create, to experiment, perhaps
even to learn by making inappropriate choices on the road to
choosing standard forms. Rather than memorizing a
traditional set of rules from a standard‘grammar,vthe
student is learning by creating new éentences and
controlling structures like subordinations, word order, and

embeddings. The student can choose from among these
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‘-foptlons, and boredom 1s m1n1mlzed. In addltlon, the student

’;cflearns by d01ng, just as a blcycllst learns to rlde by

”vfyir1d1ng, not by watchlng someone else rlde, but by hands -on

'i[fexperlence.'

Even though many studles dealvw1th error h1erarch1es
and the patternlng and structurlng of sentences for nat1ve
_speakers, dlagn051ng deep structure problems and u51ng

' ysentence comblnlng, in partlcular, are fundamental tob
hf;helplng not only natlve speakers but ESL students as well.a
Krashen s Natural Method works best at the acqulsltlon |
: vlevel, and grammar and structure work best for an adult
'.1monitor,user,‘sentence comblnlng, an exten51on of |
tranSformational»grammar, can. be used to. ald ESL students
with sentenCe’Structure;,'v

s As part of the 1earn1ng‘process, sentence:combining

‘,exerc1ses help students see a pattern of con51stent |
,vdev1atlons 1n the1r own wr1t1ng-—1ncon51stenc1es in the use
of acceptable sentence structures. While 1nstructors can
| 1dent1fy these con51stent patterns of dev1atlons in. a.
student's wrltlng by using transformatlonal grammar, a
‘student can 1dent1fy approprlate ba51c sentence patterns
.w1th sentence comblnlng _ The student learns the patterns by
'manlpulatlng sentences, just as a ch11d learns ‘that a round
peg must flt in a¢round hole;, The student generates,'
_sselects,‘organlzes; makes: mlstakes, reselects, reorganizes,

succeeds,‘and learns.,



Sentence comblnlng exerc1ses glre students the ab111ty
, to select and organlze materlal beyond the sentence and lead
them to prOJect “the knowledge to broader areas—-the
:paragraph_or essay, They learn to rearrange, delete, or add
vahvariety of,materlal. Ultlmately, the wr1t1ng 1sv “
disciplined, deVeloped andﬂconfldent* aszls the writer;‘
“‘This theSis, 1n presentlng an account of the
',relationshiplof'deep“structure, surface structure, and ESL
errors, makesvclearhthat drilllng‘onvsurface structure
errors alone‘is'notfenough,f'The‘brerequisite for dealing
with these surface structurestls'dealing with the deep |
structure of the sentence, that part of the sentence whereln

lies the true meanlng and 1nterpretatlon. Sentence

"comblnlng is one useful tool that can help us deal w1th

basic grammatlcal and‘structural;problems‘that.hlnder
c0mnunication becausehnanipulation can proﬁide a tool for
teaching the use‘ofluerb?auXilliaries, uord'order,
embeddings, and.subordinations——all of which present major

problems for ESL students.h
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