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QUMMARY

All the teachers at my elementary school were
mandated to utiliée the éight differént styles of
writing that[are found in the Californié Assessment
Program. We are required to spend three weeks on each
styie until we have completed three weeks on each of
the eight styles of writing. We are to hand in to our
administrator class writing samples each week of
finished products, one per child enrolled.

This project focuses on the kindergarten
perspective of literacy and the role of literature and
writing in the kindergarten curriculum. It addresses
the integration of Ilﬁerature and writing into content
areas through thematic units and stresses current
developmentally appropriate assessment. Although this
project focuses‘on the kindergarten viewpoint, there
are lssues that span the elementary grade levels that
teachers can adopt/adapt to fit their needs.

Many of my colleagues are frustrated becauée they
feel they spend too much time on writing that they do
not get to the other content areas of study. This
project ié designed to demonstrate the empowering
significance of-integrating literature and yriting into
the content areas by way of thematic units.
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INTRODUCTION

All the teachers in the‘public school ' where |
teach have been asked by the administrétidn there to
utilize the eight styles of writing that are found on
the California Assesémént Program (CAP) tests. We are
to spend three weeks on each of the writing styles. At
the end of each week we are to hand in a class set of
writing samples on the specific style for the week. We
have also been diotatéd as to the order of writing
style to follow. Many of the teachers are extremely
frustrated; they feel that there Is not enough time in
the day (much less week) to get everything done that is
required of them. Many have said that‘they spend so
much time on the writing prbcess that they do not have
adequate time to spend on the other content areas. In
light of this, the purpose of this project is to show
the significénce of integrating literature and writing
in the content areas. Further, by focusing on thematic
units teachers will be able to utilize their time to
accomplish their goals. The classioom level focus for
this project will be kindergarten.

The eight styles of writing that are linked with
the CAP tests reflect a range of writing experiences

(CAP Writing Assessment, 1986). The first type of



writing style, the Autobiographical xnéident,'should
communicate a significant occurrence in the writer’s
'life. In the second type, the Stofy, the writer Is to
use his imagiﬁation or draw on his personal experiences
to write a flctional situation utilizing story
elements. With Observational Writing, the writer is to
convey a "snapshot" In time; something the writer
observed. The fourth type of writing is Problem.
Solution. In this style the writer is to deséribe and
_analyze a problem and provide at least one solution for
“the problem with convincing support. The fifth style,
the Report of Information, sghould communicate a focus
concept from the writer’s collection of observational
déta and research. In the Firsthand Biography the
wrlter describes a person she knows well and uses
incidences to show how the person has been significant
in her life. The seventh writing style, the
Evaluayion, should communicate theiwriter’s judgment of
an iteﬁ providing suppprting eQidence and reasons. In
the éigth style, Analysis-Speculation About Effects,
the writer makes a prediction of a possible result
given a situation, trend or,évent. These are the eight
types of writing thét the teachers at ny school and 1
are utilizing this year. Additionally; each teacher
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had to specifically include these eight styles of
writing In her Goals and Dbj;ctives for the 1990;91
school year or her Géals and Objectives would not be
approved!

Many teachers‘haQe difficulty doing a thorough or
complete lesson when a precise amount of time is
allotted for each content area (McCthheon, 19785 . The
reason for this iIs because the curriculum is cut up
into bits and pieces with separate focuses in each
content area; the curriculuﬁ lacks integration. The
solution to this inefficiency of time is to use a
thematic approach (Brountas, 1889). Using a thematic
approach teachers choose a topic¢ or theme and develop
lesson plans for each content area centered around and
utilizing the topic/theme. This keeps the curriculum
whole and natural allowing the content areas to flow
together.

% Communicating meaning is the essence of language
arts. Communication conveys reaching out and
establishing relationships, giving and taking, sharing,
and participating; communicétion is social. It is at
the heart of teaching. Because the language arts
touches all curricular areas, "It is the natural
meeting ground wherein intégrated activities can be
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originated»aﬁd~carried out..." (Fortson, 1977, p. 378);
The use of literature js-a dynamic waykof integrating
the content areas. Litefature models rich language
use, sparks'the reader’s imagination, introduces
descriptive language and story sense, and motivates
students intrinsically to read and.write.b Brozo and
Tomlinson (1886) indicate that while children’s
literature is a powerful motivator in.reading, the
combination of its use in the content areas is
compelling from the perspective of bu}lding schema.

%{It is essential for kindergarteners to write and
for us és teachers to get their stories; we can even
use the different iypes of writing styles. The
integration of reading and writing contributes mgch to
a student’'s understanding as well as retention of
knowledge (Cunningham and Cunningham, 1987). Writing
can be effectively used to assess students
understanding of concepts or application of them.
Reading and writing flow naturally together and for the
young child "develop concurrently and interrelatedly”
(Martinez and Teale, 1987, p. 444).

ﬁxMy theoretical position and my project’s placement
on the theoretical continuum is on the whole language
end of the continuum. &l belleve reading ls a process
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of.uslng the ﬁhree cueing systems (graphic, syntactic
and semantic) which are interrelated and
interdependent. Readers Qséfthese three cueing systems
fOr.prediction, confirmation and integration of
meaning. At the‘heaft of réading then 1s meaning --
communication. Learning to read is as important as
learning to speak. It is social. Tﬁe whole language
épproach gmphasizes this strong relationship between
writﬁen and oral language. The process of
underétanding speech is very closely related to the
process of understanding print. Growth in a givén
éxpression of language‘must be seen as a mujti}ingual
event; reading, writing, speaking and listening all
,sﬁpport growth and development in literac? (Harste,
Burke & Woodward, 1981).*&Learning to read involves
teaching children to anticipaié and expect meaning from
print, responding to the print and sharing that
response. Thié is where 1 start with my
kindergarteners.

The purpose of this project will show £he
signiflicance of integrating literature énd writing
through thematic units in the content afeas at the

kindergarten level.



LITERATURE REVIEW

In this chapter, I will be addressing some key
“concepts thatvabe at the heart of my project. .While I
focus on the kindérgarten viewpoint, there are issues
that span the grade levels, particularly the priméry
grades. I will begin this literature review by
focusing on emergent literacy and discuss reading and
wiriting for the young child. The rble of literature in
the kindergarten currliculum is also an important area
that will be reviewed. [ will also address integrating
Iiterature ahd writing into the content areas showing
thematic units as a viable tool to accomplish
"integration, and review current assessment issues.
Emergent Literacy

"Emergent literacy is the process of becoming
literate. It is not based on the idea of reading
readiness involving the teaching of specific reading
skills and acquiring more and more skills until one can
gead; it is not acquisition bf skills. Rather; as
Smith (1985) wrltes "...Iearnlngvto read is regarded as
a continual process of making more and more sense of
written langgage, advancing with every reading
expefience and beginning with the first insight that
print Is meaningfql..." (p. 145). This is clearly seen
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in the article by Laminack (1990) entitled
"Pogsibilities, Daddy, I_think it says possibilities",
which was taken from a journal that he‘was'keéping_on
his son's development in literacy. Thisvis also true
in my experiences with young children. One experience
that sticks out in my mind was when f was babysitting-
two year old Katy. We were driving ﬁome from the store
whén she pointed t§ a étopvsign and asked about it. I
told her that the word'on the sign was "stop" and that
cars étop at the stop sign (just like we were doing).
She was so excited about learning this that the first
thiﬁg she asked me was ”Whefe‘s more?". We came to two
more stop signs before we got home. She saw each @ne
and enthusiasti¢afly said "STOP STOP!"™. Later as we
btook a walk fo the park she saw another stop sign and
ran up to it anﬁ said "STOP STOP Cindy Libby STOP
STOP!"., The acquisition‘of literacy stafts,young,»is
continual and bﬁilds upon each feading experience.

g?&y kindergarten students enter school with a great
deal of language competencé. They have used and are
continually.uéing language in all its forms (speaking,
;istening, reéding,‘énd writing) at some level, whether
at the exploratory level or beydnd. Literacy growtﬁ
stérts when childreh are young, before‘they enter
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school (Ferreiro and Teberosky, 1982; Goodﬁan, 1986;
Harste, Woodward and Burke, 1984 Martinez and Teale,
1987; Sulzby, 1985). It is a developmentél process
(Weiss and Hagen, 1988). As Goodman (1986) states
"literacy begins with what other family members do
already: responding to signs, logos, and labels;
sharing books; scribbling notes™ (p. 44).
Kindergarteners bring these literacy experiences to
school with them and this_is what they build on.

There are several theoretical principles involved
in an emergent literacy curriculum (Strickland and‘
Morrow, 1990). The first principle is that when
children read and write, the nature of their
constructed meanings and quality of It greatly lies on
their background knowledge or schema of the world and
~on gheir knowledge of language. We, as teachers, can
assist our kindergarteners in developing and broadening
thelr échema and knowledge of language through
continual exposure to first-hand experiences with
manipulatives as well as literary experiences in
reading, writing, listening and speaking. The second
principle is that people Qho are immersed In a literate
rich environment begin to read and write naturally.
The third principle is that people have a need to read
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and write and ﬁhat th&s need is best learned Qhen
peopie see it as a neceséity and practicality; Many
illiterate people become functionally iiterate as'they
see the need to fill out job applications in‘order to
work or in order to pass the driver's exam ta get
llicensed. We teachers éan help our kindergarteners by
providing and using various types of necessary print in
v the classroom. Examples of practicalvprint'for
stpdenfs would include: letter writing to pen pals,
writing inviiationé to parent/s for open house or other
exciting event, notatlions of informational messages,
lists (for field trip, party, hoemework neéds and the
likef, posters/signs for special presentationé or
sales, journal writing, map making, recipes for
cookbooké, menus, newsletters, and the like. The final
»prinéiple is that children gain an understanding of
textual structures by being exposed to the different
forms and styles of literature. Thé textual structures
encompass folk tales, fairy tales, fables, nurséry
rhymes, poéms, informational books, realistic‘fiction,
as well as functlanal print.

Recent emergent literacy research has shown that
.draﬁatlc play éan confrlbute tovthe developmént of
children’s early feading and writing (Christie, 1990,
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Isenberg & Jacob, 1983, Roskos; 1988, Schroeder, 1889).
Christie 1880 states that "whéh children are given an
opportunity‘to engage in dramatizations in ’literate’
play settings stocked with reading and writing |
materials, they readily incorporate literacy into their
play'epiéodes" (p. 542). By providing ample timé in
literate play centers (i.e. héusekeeping center, store,

bank, doctor’s office, restaurant) full of reading and

‘writing materials children can have authentic and

meaningful reading and writing experliences.

Emergent literacy is the whole Ianguage view of

learning to read and write. The term literacy ties

reading and wfiting together. Goodman (1986) states
"Literacy development is a matter of getting the

processes together: learning, in the context of reading

and writing real language, to use just enough print,

language structure, and meaning, and to keep it all in

“the proper personal ahd cultural perspective™ (p. 43).

Reading and Writing for the Young Child

Just as childreh learn to walk by watching others
then imitating them by téking one step at a time, first
hanging on to things that will help them, to finally
walking on their own, to eventually running, for needs
asvweli as pleasure, so it is with the reading process.
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"Children learn to read by reading™ (Smith, 1983,
p.23). Children begin toc learn to read when they see
that there Is a meaningful relationship bétween print
and spoken language and that the difference in érinted
marks are significant (Smith, 1985). Sulzby (1985)
writes "young children who are read tp before formal
gschuoling are ushered into an understanding of the
relationships between oral and written language within
a soclal context...™ (p.460). When parents or teachers
share storybook experiences with children, the children
begin to take their first step by reading parts of the
story with the parent or teacher, to reading/reciting
language that sounds like reading and the Book language
of familiar ztories, to eventually recognizing
individual words, to reading conventionally.

When children first start walking, they hang onto
thinés that will help them. In reading, the books that
help children in this way are predictable patterned
books both Iin language and in plot (Bridge, w1ﬁograd,
Haley, 1883). Recent research shows that "young
children approach written language expecting It to make
sense and to have predictaple structure™ fLaminack,
1980, p. 537). That is why predictable books are ideal
éna easy for young children té read: they have
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patterned speech, patterned plot, rhyme, repetition,
natural languége flow, and meaningful story. - Through
this natural process children begin to read (or walk so
to speak) independently. |

Children will also read for need and for pleasure.
To enhance children’s reading for pleasure, we
kindergarten teachers can provide a classroom library
with gquality iiterature. Martinez and Teale (1988)
_ note that the best predictof of a ohi1d’s reading
growth is the leisure time that a childbsﬁends in
reading. They also write that "children in c¢lassrooms
containlng literature collections read up to 50% more
books™ (p. 569). It is clear that we teaéhers néed to
read many literature selections daily and éllow
stﬁdents timé to read on their own. We also need to
encouragé our students to respond to the Iiterature
selections (Heald-Taylér, 19875. Theéé responses to
further Interpret literature includes puppetry, role
play, movement, dramatization, drawing, modeling with
clay, construction,kvisual arts, muslc,‘research, and
extended reading.

Another way of encogrgging studenié tovrespond to
literature is through writing. Elkind (1875) states
that "reading énd writing are reciprobal praocesses of

12



meaning counstruction which mutually feinforde one
andther" (p. 36). Writing ié a dévelopmental process
~that starts from infancy forward (Sulzby and Teale,
1985). |

The developmental writing path of young childreﬁ
can be generalized into Stages on a continuum. The
earliest forms of writing appear like scribﬁling.
Children leave thelr marks everywhere: on foggy car
windows, paper, walls, in the frosting of a cake, on
wet beaches, in mud, In their mashed potatoes! Young
children grow by incorporatiﬁg drawings with their
scribble writing or by drawings alone to convey their
thoughts or stories like wordless picture books.
Children then move to making letter-like forms in their
bériting, to using strings of letteré{ to various forms
of phonetically based invented spelling, to finally
using conventional spellings in their writings (Sulzby
and Teale, 1985, Calkins, 1886). Children learn to
write by writing. It is impoftant at each stage in the
development of writing that children share what they
have written; this empowers them to know that their
markﬁ’convey meaning (Calkins, 1986).

Young children need time and opportunity to
explore writing. Scollon and Scollon (1981) note that
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in the develoﬁment of writing, opportunitieé for
children’s independent explorations of writing are
crucial to early development. When we get children»in
éur kindergarten classrooms thatvhave had minimal
opportunities tobexplqre writing, we need to provide
them that time. It is espécially important fbr these
children (and all children) that our classrooms be
literate cultures and that we enfrandhise them as
readers aﬁd writers from the first day of school
(Calkins, 1986).

I want to emphasize kindergafteners writing tﬁe
first day of s¢hool because I haQe experienced this
firsthand. When children are requested to write on the
firﬁt day of échool, they seem to éccep¢ it as another -
activity in a day full of new experiences. Writing is
established as a daily event of life in the classroom.
However, when writing is not established the firsgt day
of kindergarten, children are reluctant to begin
writing. This is evident in new enrolleeg throughout
the school year; 1If new studeﬁts transfér inte your
classroom who have nét experienced writing at the start
of thelr kindefgarten year, they will most likely be
‘feluctant to s£art. This is especiél)y true if the new
student comes from a class pfoduét, nof process
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writing. Therefore, writing must be established on the
first day of school.

Literature

Literature based readingbiﬁst;uction prospers all
students; basalized reading instruction prospers sonme
students. Goodman, Shannon, Freeman, and Murphy (1988)
badvocate literature based reading sﬁpporting the move
away from basal reading materials. They note that.
basals teach sounds, letters, and words in isolation
“from the language systems and that basals éhow little
attention to the languagé systems and fhelr relatlion In
natural texts. They stress that basals frequently
produce distorted abstractions, lousses in contextual
meanings, and loszses in grammatical functions as a
result of the graphaphonic relationships having beén
taught in isolétion or héving used words out of
context. Basals also control vocabulary and syntax
causing loss of style and making language read less
naturally and less predictably. Goodman (1988)
examined two popular basal réading series and noted
that of the texts thefein approximately 20% were
authentic renderings.

Students flourish with literature based réading
instructlion. Many studies show that literature based
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reading instruétion is successful with all types of
students (Tunnell and Jacobs, 1989). The students'of
these various studies include all first graders in New
Zealand, begihning readers in Ohio,.limiﬁed English
speaking children ln'New York, older students who had
"failed", reéding disabledVChapter 1 students, and
resource students. InAevery study the researchefs
emphatically stressed utilizing chilQren’s literature
that was written in natural uncontrolled lanéuage.
We_kindérgarten teachers need to provide students
with effective literary sources of natural human
gxpression. Children’s 1iterapure models rich
language, spafking rééder's imaginations,'demonstrating
descfiétive language and‘story sehse, and motivating
children 1ntrinsically to read and write (Heald-Taylor,
1887). The California English-Language Arts Framework
:(1987) states that "to touch students’ lives and to
stimulatebtheif minds and hearts we need a literature
based English-language arts cufriculum that enéages

students with the vitality of ideas and values" (p. 7).

vIntearatinz Literature and Writing in Content»Areag
Literéture is powerful ih modgling writing for

children. ‘Children’s use of language in daily writing

is influenced greatly by tﬁe numerous stories that are
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read toythem daily. ReSearch confirms that the fyperof
materials read to students have a directvaffect on the
type of writing they do (Calkins, 1986). Students
| lnterﬁalize storylines and reuse it in their writings.
They will also experiment with_punctuation. Students
eventually write storiés with chapters, a table of
contents, a dedication and author page, complete Qith
illustrations. Daily integrating lltefaturekand
writing in the language arts area is impértant to
students’ developmental'growthbin litéracy.

Literature and writing enhance content learning.
Since communication is at the heart of languagebarts,
since language (both oral and writien) js the primary
‘vehicle 1In the creation of new‘kndwledge and the
sﬁaring of it (Buckley, 1986), and sincellanguage
encompasses all curriculaf areas, literature and
writing integrate naturally into all content areas.
Many content textbook topics do not tduch children’s
life experiences thus leaving a gap bétweén children’s
backgrbund knowledge and thé text topics (Cudd and
Roberts 1888). Literature fiils the gap. Children can
express their new knowledge through writing.

'COntehﬁ ﬁextbooks contribute factual information
for student learning. Brozo and Tomlinson (1886) state
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that "many students receive their first serious look at
different cultures, historical eras and evénts,
politics, and the scientific advancesrof’the human race
through content area textbooks™ (p. 288). The problem
with the textbooks; however, is that the narrative
element or the sﬁories that encompéss human interaction
afe omitted. This leaves the textbook information like:
a bow!l of shredded wheat: dry, lifeless and tasteless.
Anderson et al. (1985) cite that the first difficulties
many children experience with reading is the transition
to textbooks. Content area textbooks, like basal
reading textbooks,}use less natural language and less
style. Children’s Interests plummet with content
textbooks. I have also experienced this firsthand, as
an elementary student and observing students as a
teacher. Children’s reading comprehension is gfeater
with Interesting materials pecause it keeps student’s
attention and mdtivates them (Brozo and Tomlinson,
1986). Literature fills theseé roles.

Children's literature is a natural springboard for
exploring‘science with young children. They can grow
in understanding the difference between reality and
fantasy. "Sometimes a storybook which distofts or
ignores a scientific law will arouse a child’s inﬁerest
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more easily thét‘a factual bdok" (Smardo, 1982, p.278)
which can lead to student inguiry. Student’s questions
can éerve as a launching pad to further investigation.
»Chlldfen can explore the natural world with stories
like Fish Is Fish by Leo Lionni or Squawk to the Moon,
Little Goose by Preston and Cooney. Smardo (1982) put
together a suggested ahnotated list of children’s
stories for Integration wlth'science.. Toples include:
animal changes, insects (changesband'ideniification),
light (rainbows and shadows), maéhines, magnets, tools,
the moon, plantsrand seeds (growing), time»and seasons,
weather, and water (evapofation, floating, melting).

| Literature and writing can enhance mathematics.
Baratta-Lorton (1976) writes that we must look through
thg eyes. of children when teaching young children
mathematics.‘ "Young children iearn concepts and
relationships through direct, concrete experiénces
rathér than through the mental manipulation 0f»abst;aqt'
ideas"™ (Radebaugh, 1981, p. S02). Many storybooks do
not directly deal with topies in matbematics but
‘mathematics concepts can be reinforced through
literature. Radebaugh (19815 listed ﬁuggested
annotated children’s literature to réihforcé math
concepts. This list includes these toples: geometric
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shapes, comparison (relative size), ordinal numbers,
number concepts, counting, addition, history of our
nunber system, money, attributes, lérge‘numbérs,
multiplication, and fractibns.v Nursery rhymes as well
as fairy tales are also excellent in reinforcing math
concepts. Integrating writing along w&th.literature in
‘the area of math also reinforces math concepts. Deidre
Edwards ' (1990) writes ma£h stories with her young
.students about dally activities, extensions with
literature, newly acquired infbrmation, excursions, and
special avents. She’étates that as thldren write math
»storiés they "develop an understanding of the need for.
sequencing and pattern In both thelr story writing and
their mathematical computations"™ (p. 26).

Literature and writing are naturai springboards
into math, science, social science, music, movement...
all content areas. It allows language and content area
'léarning_té grow natﬁfally and ihaginétivelyf

Thematic Units

The concept of themétic-units integrating the
échool day with its intefdisciplinéfy teaching approach
'is not ne@. It came ffom the ﬁoted works of
Pestalozzi, Frosbel, Plaget and DeQey. They ali
suggest'that leafning be based on child ihteresf and
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that instruction should.therefore be actlve,
sense-oriented and manipulative. vFUrther; they believe
that for children to learn, 0h1ldren need growth fime
in exploration, experimentation, and play with
interesting manipulative materials. Dewey (1966)
stressed that real-life experiences in learning were
_éxtremely important and that when children actively
engage in their interests, their deveiopmental skills
are functionally integrated. Therefore as Strlcklaﬁd
and Morrow (1980) write "instead of studying separate
iessons on particular skills, children study themes of
interest to them and learn skills in the process" (p.
614).

Without the integration of the learning areas, the
school dayvis fragmented. Bité and pieces of skills
and lessons are taught in bits and pieces of
predetermined time. The skill and lessoun segments
segregate the learning areas making it difficult for
children to integrate the subjects and see hoﬁ they
relate io the other areas. Thi;‘type of teaching
approach Is viewed as a cha-cha-cha curriculum due to
the segmentation of learning, resulting in teachers
spending 40% of a school day on choreography (Graves,
1983). With thematic units to integrate the learning
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areas, the curriculum naturaliy flows together and
students see relationships between subjects.
Strickland and Morrow (1990) put it this way "when

literacy skills are developed in an integrated fashion,

through themed units and literacy activities serving a
reallstic function, then children see purposes and
reésons‘for becoming literate" (p. 604). The use of
thematic units especially suppﬁrts emergent literacy
and content area integration.

This literature review is based on the whole
language philosophy of learning and teaching. Whole
language is not only a philosophy that encompasses the
language arts but every facet and areé of learning.
Whole language has some fundamental assumptions.
NeQman and Church (1980) expgess thém‘wellz "Learning

\

is so

G

ial; requires risk-taking and experimentation;
Ainvolves constructing meaning and relating new
information to prior knowledge; occurs when learhefs
aré actively involved, when they havé‘real purposes,
when they make cholces and share in decisloﬁ-making;
‘uses language, mathematics, art, music, dfama,’and
other communlcation sysfemspas vehicleé for

exploration™ (p. 23-24).




Assessment

The issue of assessment In whole language is the
target of much controversy. - All programs (including
kindergarten) must include assessment of literacy
development but the appfoaches vary. At a district
kindergarten inservice I recently attended, ! recéived
a draft of the revised Californlia Assessment Program
Integrated Reading AndyWriting Performance Assessment
(Fran Claggett, 1990), a sample prompt for teacher
workshops. The prompt illustrated the "range of the
kindz of reading and writing invitations a student
might receive in an integrated, 2—period,'reading and
writing assessment prdmpt" (p. i). Botﬁ the read;ng
and writing assessments are based on a theme that the
students read and respond to in writing. The reading
prompts will "inform the scorers of students’ initial
responses, as well as of thelir ability to develop and
undersﬁanding of>the poem, reflect on their changihg
ideas about the text, and step back to take a critical
stance" (p. 1). This will involve students writing by
personalizing what they’have read,'using critical
thinking, thinking metacognitively and evaluatively.
The writing prompt was designed to specifically guide
students into writing in one of the eight styles
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_ assessed by thé CAP but dges not, however, inform the
students on which styie they are to use. The
assessments also state that there is no one "right"'
answer to any questiéné un the asse§$ment. A rubric
will be used in the scoring of the tests.

The Implications of this new type of aséessment are
many . We teachers need to'teach in themes, we‘need to
expand children's background knowledge_throﬁgh many
kinds Qf literature and poems, we need to see ourselves
as a facilitator or cheerleader and encourage children
biﬁ their‘own learning. For this assessment to be as
-ﬁéthal as possible, children ﬁeed to express
thehselves, write daily and be familiar with different
styles of writingf Teachers need to‘foster higher
Qrder tﬁinking skills in addition to metacogﬁitivé
thinking. Granted, not all of these will be
llgccomplished at the kiﬁdergarten level, ﬁor éhould they
have td.all be Introduced. My colleégues'at school and
1, however, have no choice but to make our children
explore every style of writing because after all,
writing samples have to be turned in every week.
Despite the ugliness of the previous sentence, we
teachers can poéitively facilitéte children in their
devélopmental quest for learning by providing them»a
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literate rich environment with plenty of time to
explore, play and experiment wifh many materials. As
‘far as preparation fﬁr the’CAP test, £he key is to
intégrate literature and writing into all content areas
using themes to accomplish that end. |
Thus tﬁe role of integrating literature and writing
in the kindergarten curriculum, as described in‘this
literature review, is cruéialvto students’ develophent
of early literacy ski{ls. Thevlssue of aséeasment of
éarly literacy development must be continually examined
by teachers in order to'assess dhildren;s literacy in a

developmentally appropriate manner.

N
(4]



GQALS AND LIMITATIONS OF THE PROJECT
One goal of thls project Is to demonstrate the
significance of integrating Iiteratufeband writing into
the content areas through the utilization of thematic
units. I hope this project will thereby be a
contribution to the teaching préfessioh and that my
colleagues will ufilize the information presented
resulting in an improvement in literacy education and
curricular accomplishments. The third goal of this
project is to demonstrate how the eight styles of
writing established by the California Assesément
Program can fit into thematic units.

One limitation of this prbject is that the
thematic units provided in the appendix were designed
for primary grades. The thematic units can, However,
be adapted to the intermediate grade levels. The
researéh portion of this project also focuses on
emergeﬁt literacy in the primary grades. It would,
however, be advantageous for any elementary séhool
teacher tg read as intermediate teachers many times
have at least one or more beginning reading students.
In addition, this project was not‘specifically designed
for bilingual education,. although bilingual teachers
may benefit from reading the literature review,
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evaluétion; and thé thematic units and incofporate or
adapt the information givén to fit their curriculum.
Finally, the thematic Units’dq not necessarily attempt
to emphasize science, mathematics and sdcial studies

but to incorporate them into the literacy experliences.



EVALUATION

Assessment is a neceésary part of a child'é
education and is intricately knitted with teaching and
is continual. As one teaches, she autbhatically
obsérvés to see whether her students understand what is -
being taught; she checks to see if they have grasped
the concepts. After assessing the le?el of -students”’
understandihg she decides on the needs of thé students,
whether to concentrate on a certain area or whether to
move on;

Students, likewise, haturally evaluate their own
leéfning whether they are aware of_it or not. Students
try to assimilate concepts/facté taught into their
background knowledge. If they understand, the things
taught will be like fish added to their schematic
fishnet} however 1If they do not understand‘what is

‘taught it would be as a hoie in their schematic
-nétting.

There are three ways tq aécertain whether a student
has grasped. a concept. First thé teacher can watch a
student: Qbserve body language;blistenito what comes

dut of his mouth, watch ﬁer attitude and_level of
involvement. Secbndly; the teacher c#n ask a student
if she understands and assessiwhat she needs help in.
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Thirdly, the téacher can have students eValgate their
own learning. Student self-evaluation is e#tremely
important to incorporate at any grade level because it
heips students monitor their own learning.

Tﬁere are many ways to assess studént growth. In.
past years, assessment was limited to traditional
nultiple-choice testlng which does not fully measure
student knowledge. This is due to the fact thatv
standardized tests consist of factual guestions which
are measured with “right" or "wrong" recsponses; that
is, there is only one right answer -- all other answers
are incorrect. The response margin is extremely narrow
because these tests measure students knowledge.
Accoréing to Blovom’s Taxonomy (Swaby, 1984) knowledge,
which refers to factual and detalled recall, is the
lowest level of thought. What about measuring higher
leveis of thought like comprehenslon,bapplicatIOH,
analysis, synthesis, and‘ev;luation‘and allowing
students to use their own words. in communicating their
thoughts? TO‘solely'measure students growth with their
performance on standardized tests is to measure
unjustly. We must look at assessment as a broad
spectrum with many ways of evaluation.

One of the rays in the evaluation spectrum is kid
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watching (Goodman, 1885). This involves systematic
observation and notatlon of students active use and
incorporation ﬁf laﬁguage into’everyday behavidr, This
would include observation of students' concepts of
functionality and conventibnality of literacy.
.Teachers may note the degree to which students spend
~time with (looking at or reading) books, listening to
stories, using ppint in dramatic play, using
enQironmental print, how studénts respond to new print
(signs, posters...) andvihrough observing students
reread familiar storybooks (Teale,vHiebeft, and
Chittenden, 1987).

bTeachers may alsa gather éssessment information of
' students’ comprehension abilities by Qbserving them
during starybook readingg. Teachers cah assess student
pafticipation, answers to questions, predlctiohs,
questioné students may héve'about the story or
characters In it, and student response to the sto;y.
"Another way to assess studenfvcompfehension is to ask a
studént tovretell é story (Koskinen, Gambrell, Kapinus,
and Heathington, 1987). Sﬁudents’ language and sﬁory
structure can be assessed through the retelling_of a
‘story.

Since reading and writing develop togethér, asking
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students to write a response to a story is another good
assessment tool. Students coﬁld write a prediction
théy may have, or they couid write a ﬁew story'ending,
they could write a play to go along with the story,
make up a song or write a letter to a character in the
story. Something that I like to use in assessment is
to have students make a schematic web of what they
already know about a subject that we will be studying,
then at the end of the unit I like to have students
make another schematic web of all the things they now
know about the subject. Kids are amazed at what they
learn. Paépas, Kiefer, and Levstik (1980) wused
semantic maps (also known as schematic webs) to show
the development of schemas. It Is a good way for
teachers to assess what % child has learned. It is
also a good way for students to monitor thelr own
learning. |

| It is also important to provide students with
choices in responding to literature. in addifion to
what has already been written, students may like to act
out a story in drama or with puppets; they may also
like to illustrate a certain scene that they liked in
the story, or they may want to make a model of |
something in the story out of clay or playdough,’or
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théy may choose to do a dictation story; Student
cholce in responding to literature ls‘impoftant because
students have input in their learning and they take
pride of ownershlinn what they do (Staab, 1991).

The keeping of journals is another-way of
reéponding to literature. Students can write dowh what
they liked or learned about the story. They can write
how the story reminded them of a real life situation.
They can use their journals to make é personal
connection with what they have reéd or listened to.

Andther éfféctive way to assess student growth in
literacy.ié to keep a portfqlio on each student (Au;
Scheu, Kaw;kami, and'Herman, 1980). ‘A portfolio houses
student’s work (written, audio and visual)'thus showing
studén£ accomplishments as both reader and writer. 'Two
tb three writing samples per student shogld be gathered
each week; Audio cgssettes with students reading their
own work or a favorife storybook or retelling a stofy
at least once a week could.also be kept in the
portfolio. Any wordless picture books‘that the
students make or any illustrations fdr a story can also
be included In the porﬁfcllo.' Portfolios are excellent
to keep on each student because it shows the érowth

students have made over the year. The student samples
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will show the different stages of work; samples
collected should include work from the draf£ mode to
the finished product. Teachers should also keep
anecdotal records of students and their progress
throughout the year. Students’ process and products’
should bé e&aluated (Staab, 1991). Teachers wiil be
able see student’s concepts and developments of
literacy grow. Student’s wriiing samples can span the
curriculum; thesy do not havé io be purely languagé
arts. Student portfolios will also remind siudents of
what‘they iearned throughout ﬁhe year.
Assessment is a part of teaching. It is important

to examine children’s li;eracy in a develépmentally
appropriate manner. Thig is why I have provided
valternafives to standardized testing. At the district
in which I téach, kindergarten students are required to
take one standardized test during the first feQ»weeks
of school, solely for purpose of determining Chapter I
students. Students whdvenrolfiafter the tesfing
(usually after August) are not required to take the
test. The district used to retest‘£he kindergarten
students at the end of the year but'they stopped that
about three years ago because théy determined tﬁat the
test was developmentally inappropfiate. The district
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is moving towﬁrd portfolids as a way of showing student
growth and wlll Implement the use of portfolios next
year. It is exciting to see developmentally
appropriate alternatives in assessment of emergent
literacy.

All of the assessment measures mentionedvare
authentic measures of assessing student growth. Used
in conjunction, they provide a develupmentally
appropriate and accurate manner of measuring student
growth throughout the thematic units presented and for

teachers to use throughout the school year.
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THEMATIC UNIT ON SNOW
Rationale |
The following two week unit on snow is designed for a
kindergarten class. In this area where snow falls in
the mountains and seldom in the valley, this unit will
broaden stqdehts understanding of snow, proper attaire,
snow sports and activities, how snow,is‘helpful and how
it can be hazardous, how it alters lifestyles and that

snow and the winter season can be celebrated.

* Note - In this unit I have shown how the eight styles
of writing according to the'CAP could be uséd depending
upon which style iIs due for‘the week. They are‘ |
. suggestions that teaghefsbmay adapt/adopt into their
cdrrlcﬁium. | | |
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Concepts

This unit is built arognd the followiﬁg concepts:

1.

2.

10.

Sﬁow is assoCiaﬂed with the‘w1n£er season.
Snow is frozen‘water vapor that falis from the
atmosphere during it;s role in the water cycle.
Each snowf}akevhas six sides to it but no two
snowflakesvaré exactly‘alike.

Snow alters the way‘people dress.

Snow allows for speclial séasonal sports and
events.

Snow and the winter season alters animals’
lifestyles.

Tracks in the snow tell stories that you can

read.

" There are places where snow remains year-round,

places where snow falls seasonally, and places
where snow never falls.
Snow cén be hazardous.

Snow and the winter season can be celebrated.
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LESSON PLANS
Day One

Related concept: . Snow is associated with the winter
season.
INTO: Show students photographs of snowy scenes from
calendars, picture books and informational books. Have
students pair ub and brainstorm everything théy know
about snow or that is relatéd to snow by making a
scheﬁatic picture web. When students have had ample
tlme, they share thelir iﬁformation with the whole class
while the teacher makes one giant schematic picture web
on chalkboard or big sheet of paper of total puplil
response.
THROUGH : Teacher reads Winter [s Here! and The Snowy
Day td the class. A discussion would be lead on the
themes of the books and whether the stories could_take
place in a warm climate setting. Students feelings of
the stories and the pictures in the stories would also
be addressed. In addition to questions concefning The
Snoﬁy Day, teacher should ask students how and why
Peter’'s firmly packed snowball disappeared from his
pocket from the time he had gone inside his house until
bedtime. The related poem A Lést Snowflake could then
be read. The songs Winter and Wonderful World of
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Winter would then be taught. The Seasons yidéo could
be'wétched and discussed.

BEYOND: Students would make a crayon resist painting
of a snowy winter scehe or draw or sketch a picture of
a snowy sceﬁe. Students could also wrife an
autobiographical incident about snow if they have héd
oné. Kindergarteners who have had an autobiographical
incldent alQayé want tb share‘them! These students can
then share their stories td the rest of the class from
the authdr/illustratof chalir. The story Has Winter
Come? (which deals with the smells associated with

- winter) could then be read and’disbussed._AThe class
cQuld go walking together around the school in search
of winter or snow. (Once wherl | did this, we came upon
snow in our barking lot which lead to a wonderful
analysis-speculation of 'how the snow got there. We
éould gsee snow on the mountains but this was the only
pateh of snow in the‘§alley. They had some great ideas
vwhich turned into terrific stories. One 50y thought
thaﬁ maybe the wind blew‘some of the snow from the
mountain down to our parking lot.) Sfudénfs could then
write observational stories of signs and smells of
,wintar, conﬁrast stqries of winter smells versus summer
smells, or surprise analysis-spéculation stories.
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Day Two
Related cohéept: Snow is frozen watér vapor that falls
from the atmdsphere during it's role in the water
cycle.
"INTO: The video Natef’s Way would be watchéd and
discussion of the water cycie and the sﬁﬁw's rolé in
the cycle would follow. Chapter th of The Snow Book
would then be read to thé students and discussed. A
model of the water cycle could then be madé by filling
>a Pyrex pot with water and heating it on a hot plate
until the water is boiling. Then a frying pan with
some lce cubes would be held four inches above the pot.
A miniature‘water cycle will be produced as the_waﬁer
-vapor from the boiling water is coo)ed by the cold
bottom of the fryiﬁg‘pan, causing droplets of water to
condense on £he bottombof the pan and thenbfall Info
the‘pot below. |
THROUGH: Teacher would lead the whole class in
pretending each person in the class to be water vapors.
Class would act out the water éycle with the‘teacher_as
the she narrates the stéps‘of the water cycle. Teacher
would then lead the olaés in a discﬁssiqn on the
various types of precipitation (rain, snow, sleet,
“hail, mist).
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ZBEYDND:A Students could choose to write a story or make
a picture book of thevwater cycle. They could choose
to write a story of thé different kinds of
precipitation. Others'could éhoose to dd é dictation
story of the water cycle or how it might feel to be a
water vapor going through each paft of the cycle.
Students could write a report of information on the

water cycle or precipitation.
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Day Three
‘Related concept: Each snowflake has six sides ﬁo it
but no two snowflakes érevexactly alike.
INTO: Display various pictgres of all sorts of people
(young, old, tall, short, plump, skinﬁy, male, female,
black, white, yellow, brown, disabled) and haQe half of
the students brainstorm as to how the people are alike
whife the other half of students brainstorm as to bow
the people are different. Both groups would then share
what tﬁéy_camé up with. The book Snow Is Falling could
then be read‘and discussed. |
.THRDUGH: The poem The Snowflake would be read to
students. Students would be divided into small groups
to make frost and snow. A tall can is to be filled
with alternate layers of cracked ice and table salt,
with each ice layer twice as thick as the»sAltblayer
and packed ddwn firmly. Then some drops of water
should be placed on a piece of wax paper and covered
with the can. Dew may form on the sides of tﬂe can and
then freeze, but frést will also form as the
temperature of the air beside the can falls to»below
freezing. After the sides of the cah are well covered
with frost the can will be removed from the wax paper
to displéy the ice/snowvcrystals. During the
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experiment a thermometer could be held next tﬁ the can
as well as holding‘a thermometer in the room, away from
the can. A comparison of the temperatures could then
bevmade. The story Simon and the snowflakes could then
be read and the songs Snow Time and Snowflake In My
Hair could be taught. The students could then make and
eat snow cones. The whole class would then be taken
outside to play the game "Jack Frost and Jane Freeze"
(a boy and girl are chosen to be Jack Frost and Jane
Freeze and together ﬁhey tag-freeze their classmates
until all‘arerfrozen; tagged students may not melt
»until the spring -- the end of the game; play in a
large but limited area).

BEYOND: Students could make their own paper snowflakes
and compare them to the other students’ snowflakes.
Students coﬁld choose from white duplicating paper to
varlous colors of tissue paper to make their N
snowf lakes. (For your information: snow looks white
' because of the reflection of light on the snow
crystals, however, in Greenland microscopic plants
sometimes make the snow look red or green.) Students
could make an observational writing of what they
.vbserved during the experiment., Students could make

noodle snowflakes by taking various kinds of noodles
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and arranging them in a snowflake design on waxed paper
and gluing them together. Leave-the creatibn on the
waxéd paper for about two hours, then you will be able
to peel the waxed paﬁer away. The ndodle snowf lake can
be hung from a string énd used as a winter decoration.
Students could also write their own version of Simon

and the snowflake using their own names and - -ideas.



Day Four
Related concept: Snow alters the way people dress.
INTO: Students are diQided up into sméll‘groups with
each group having a large piece of drawing paper. Each
member draws a picture of something that onevshould or
could wear in cold or snowy weather._ Each group shares
with the whole class what they came up with. At this

1

point the teacher could make a graph with the class as
to how the students dressed to go outside to school.
Compare how many wore sweaters, coats, caps, scarves,
mittens, gloves, pants, shortg, shoes, sandals. (Do a
follow up in the spring and compare graphs.) Students
could do an observational writing on how peéple dressed
for the cold weather or on results of the graph. Read
thé poem Joe’s Snow Clothes and discuss how Joe dressed
as compared to people In class (Joe had everything
covered but his nose -- he lived where it was extremely
cold and snowy).

THROUGH: Read The Crack-of-Dawn Walkers to the class
-and discuss. Students in their small groups determine
if there was anything else one could wear In snowy
weather that they wanted to add tdé their paper. A Walk
On A Snowy Night would then be read and discussed.
Class would make comparisons of thé sihilaritles and
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differeﬁces between the two‘storieé. The songs Zippers
and The thten Song woﬁld thén be taughtjto thé
students. Diécuss the differehoe between mittens ana
gloves. Make a‘graphvof the étudents mittens and
gloves. | |

BEYQND: The poems The More It Snows and Snow Woman

 (a patterned‘poem) would be read and discussed with
Vstudents. Students could then choose to write their
own story about a walk in the snow, or they could

' éhoose to make up a péem, song or skit about winter or
winter clothing. Students could also choose to make a
mini-picture book of winter clothing or write their own

version of Snow Woman.
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Day Five
Relatéd concept: Snow allows for special seasonal
sports and events.
INTO: The books The Christmas Sled, The Snowman Book,
and Snow Time would bé read to the students. A
discussion of the snow sports and activities presented
in the books would follow. Class would brainstorm
other snow sports or actiyities not mentioned‘in the
books.
THROUGH: Teach students the songs Roll Up The Snow and
Making A Snowman. Act out the songs while singing.
Read the pouem Lying On Things and Snow (poems about
héving fun in the snow). Make, bake and eat snowball
cookies (another name for balled butter cookies rolled
in conféctioner’s sugar). Take a poll of favorite snow
activities of students in the classroom and list the
top three activities (some students may do it of the
teachers at the school and compare those results with
that of the classroom). »Play charades of snoﬁ
‘activities.
BEYOND: Students choose one of the following: 1.
Students read through the wordless picture book First
Snow and create a storyline to go with the pictures.
2. Studénts'create a picture of a snow activity scene
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(may write a story to go with it if student so
decides). 3. Students make a model out of clay,
.dough, or other thing of something used in a snow

- Students

activity or made during a snow activity. 4,

‘make absklt of fun outdoor snowy activity.
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Day Six
Relatedvconcept: Snow and the wihter season alters
animals’ fifeétyles.
INTD; Teacher reads Red Ridiﬁg Hood,Goes Sledding and
The Bear Who Couldn’t Sleep. Students get into groups
of two and act out one of the s£ories. ‘Then students
cémpare and contrast the stories.
THRﬁUGH: Anima]s In Winter and Winter Sléepers would
"be read to étudents. Discuss how some animals migrate
befofe winter, some hibernéte and'the rest stay where
they are. Discuss how thé hibépnators prepare)for
winter. Read and discuss Winter Harvest and Winter
Magic, stories about énimals that stay and do not
'hibernéte and‘how people help feed them in the winter
season. Alsorread'rélated‘poem Joe on feeding animals
in the winter. |
BEYOND: Students each pick a different animalbto
réséarch and write a report of information of what that
“animal does in the snowy wintry season. Students may
illustrate their stories. Students can then make bird
feeders to hang outside for birds. To make the bird
.feeders, spread peanﬁt butter on a pine coﬁe, roll in

bird seed and hang with a string.
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Day Seven
Related concept: Tragks in the énow tell stéries that
"you can read.
INTO:. Students brainstorm about thé vérious tracks
£hat théy:ﬁave seen. Students may draw a éicture of
the tracks on the chalkboard as they'share.> Snow
Tracks wbuld be read to students. Aliow.students to
- guess what made the various tfacks»oﬁ the cerr before
reading.miﬁﬁeh'rééd’to find out what made the tracks.
Discuss the elements and contents of the story.
THROUGH : Provide a xerox copy of different track
~ pictures from the book Track watbhing. Have students
git in small groups and hand oﬁt a different track
picture to each small groué.'_Students brainstorm as to
“what made the track in their picture. Each group would
“then write an evaluation papér of what they thiﬁk their
track was made from or they could write a story about
the track picture and share with fhe class.
BEYOND: Take students outside and see if they can’find
.any tracks. Then havé studénts create their own story
about snow tracks and ilfustrate. 'Thése stories may
then be shared with the others in qlass. Siudents may

also draw as many different tracks as they know of.
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Déy Eight
Rélated»concept: There are places where snow remains
year-round, places where show falls seasonally, and
places where snow never falls.
INTO: Students think about the region in which they
live and determine where Fontana fitsvin with the
related concept and then where Mt. Baldylor Big Bear
fits in. Then'studenté brainsform aé to what places
have some snow all yeér.
THROUGH: Snoy, chapter efghi bf The Illustrated Norlq
of Wild Anima]é, and Take A Trip To Antarctica would be
read to stpdents. A globe would be brought out and |
locations bf the books pointed out. A comparison and
dontrast.of the life and characteristics_bf the‘Arctic
and thevAntafctic would be7made.
BEYOND: Students would pick a Pole (north or south)
and find out more about it. The students who‘picked
the Arctic would go to‘the library to find information
about ﬁhe’ArCtlc. They would thén read or have their
information read to them. In addition, their subject
would be read to them from thevehcyclopedia. The book
Let’s find Out About Eskimos would aisd be read to
fhem. Then they would Qriﬁe'andvillustrate the
informaﬁion they gained‘abdut thé Arctic. After they
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share their information with the rest of the class, the
video Eskimo Family would be watched by thebentire
class. Each student could be given an'Eskimo\pie and
students may estimate how many bites it would take to
eat their pie. Students who picked the Antarctic would
.also go to the iibrary to'find informaﬁion.about the
Antarctic gnd have their information read to fhem.
Their subject would also be'read to them from the
encyclopedia. The bdoks Besgfe, The Messy Penguin and
What Spot? would be read to them. Students would write
and illustrate the information they gained about thé
Antarctié which would enable them>t0 share thelr

informaticon with the rest of the class.



Day Nine
Related concept: Snow can be hazardous.
INTO: Students would brainstorm how snow might be
‘hazardous. Brave [rene would be read énd discussed.
Snow s Falling would also be read and a discussion of
blizzards and flooding (in springtime) would follow and
the affect of these on people, gnimals and plants would
be addressed. Geraldine’s Big Snow would also be read
and a discussion ofvwhat people could do to prepare for
a‘big snow storm would follow.
THROUGH:  Katy And‘The Big Snow would Ee read to
students. A discussion of the StoryAwould follow;
_ Studenté couldbpoint out the different communiiy
helpers’that Katy helped out. Students could make a
rmap of their own with the different,communiﬁy helper
~statlons for Katy to plow. Arguest speaker could share
pefsonal expérience of a blizzard and show pictures
‘(there are many people and teachérs frﬁm the north,
Midwest énd east coast that now live in southern
California that have experienced'a blizzard). I have
peréonally experienced blizzards and woula share with
my class. The blizzard of '78 sticg out in my mind;
t-shirts were sold with the slogan "I survived the
blizzard of *78". Eveyything was stopped and
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transportationbwas altered -- only snowmobiles were
ailowed out. I know a woman who was going into labor
who had io be taken by snowmobile to the hospital.
Some people ran out of fuod until roads were safe for
travel for they had not prepared for a blizzard.
Others that had emergeﬁcies had to wait and like Katy,
all people tﬁat had snowmobiles were called -on to help.
FStudents would then brainstorm different emergencies as
in Katy’s story. I would also tell about the flood
thet my towp experienced in the spring as a result of
the blizzard and continual snow. Too ﬁuch of anything
can be har;ful. The class could compare how blizéards
and floods are alike and how they are different.
BEYOND: Students coﬁld choose to get a firsthand
biography from someone who went through such an
experience. Students could also cﬁoose to_wripe a
problen solutioh»story. They could also write and
illustraﬁe a story about a blizzard or floed or‘about
what we in California need to be prepared fer --
earthquakes. Some students may want to‘find out more
about snowmobiles and eould be read thebbook
Snowmobiles. .These students couldvcompare/contfast
snowmobiles with desert blkes and buggies. Students
may draw or paint their own impfessiens of the hazards
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of'too much snow. Students would share their work from

the author/illustrator chair.
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6ay Teﬁ‘

"Related concept: Snow and the wiﬁter season can be
celebrated.

INTO: The Snéw Parade and 0Owl Moon would be read to
see how some people enjoy or celebrate the snow or
winter season. A discussion of the story's elements
and themes wduld follow. |
THROUGH: A field trip to a nearby mountain with snow,
such as Mt. Baldy couldxbé taken. ‘Thé students could
make snowﬁen, snow angels, snowballs, a snow fort, have
a snow parade and experience snow first hand. .If theré
is no snow in the mﬁuntains, the class could still have
a snow pérade where the entire class could sing Let It
Sno@ aﬂd‘SHQw.Time and‘play instruments. Marshmallow
snow creations could be made with large and miniature
bmarshmallows, vanilla frosfing (to act as glue),
raisins, chpcolate chips, skinny licorice Strips and
aﬁy other edible foods to design with.

BEYOND: All students individually would make a picture
web of all the things they now know abbut snow. Then
small groups of students could dramatize what they
learned about snow. A song or poem could alsc be an
option for ;tudehts to expreés what they»learned
throughout the snow unit. Some Qtudents may write and
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publish books about what they have learned. To finish
this unit students wouid write an evaluation of whether
they wduld want to live in an afea where it snowed

'throughout the winter or>not, giving réasons for their

opinions.
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Evaluation
The kindergarten students wquld be evéluated on
participafionvin class, effort put Into projects, and
demonstration of knowledge learned, whether the
knowledge is demonstrated through artwork, drama,
‘mﬁsic, poetry,:stories, picture books or publications.
Sﬁort individual conferences with étudents on what they
are working oﬁ would iaké place on a daily‘basis as
‘wéll as kidwatching. Students work would be collected
and put into their portfolios and students would do a

self-evaluation.
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Literary Materials

Informationgl Books

Animals In Winter by Ronald Fisher - Describes how
anlmafs prepare for winter by hibernating; migrating,
storing food, or changing colors to blend with the
winter landscape. It contains beautiful photographs.

The [llustrated World of Wild Animals by Mark
Carwardine - A varlety of usual and unusual animals are
presented from their particglar regions of the world.
Beautiful illustrations, maps, énd animal facts are‘
presented.

Let’s Find Out About Eskimos by Eleanor and Ted
Wiesenthal - Describes the Arctic region, Eskimo
lifestyle including hunt;ng expeditions, mobility,
food, c¢lothing, housing, trade, games and education.

The Snow Eéak by Eva Evans - Coveré all aspects of
snow from winter to spring and its affect on
communities, activitie;, mobility, Eskimos, and
animals.

Snow Is Falling by Franklyn Branley - Describes the
characteristics of snow, its usefulness to plants and
animals and the hazards snow can cause.

Shawmobi]es by Ed.Radlauer - Addresses various
aspects of sno&mobiles including description, uses and
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safety.

fake A Tfip To Antarctica by Keith Lye - Describes
all aspects of the Antarctica (it’s characteristics,
weather, early expeditions, research stations, life of
scientists'tﬁeré énd animal life. Contains outstandiﬁg
coiob photogréphs of region, animals, and scientists, a
map, and painting of the first exploration teém.

Track Watching by David Webster -‘Contains black and
white photographs and inf&rmatlon on tracking.

Winter Sleepers by Phyllis Sarasy - Compilation of
all the animals that hibernate.

Picture Books

A Walk On A Snowy Night by Judy Delton - A father
and daughtep take a walk on a énowy night vlsitingb
various places in their town and listening to the
different sounds they hear ouﬁside.

Bessie, The Messy»Penguin by Joyce Holland - Story
of a messy little penguin that struggles with her
.self-esteem because of her messiness and goues in search
of informal clothes and finally comes tou realize that
she is just right the way she is.

| Brave Irene by William Steig - A delightful story of
how Irene treks bravely thrqugh a snow storm to deliver
a gown that her ﬁﬁm ﬁad-made’for the duchess.
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First Snéwbby Emily McCully - The story of a timid
little mouse discovefing‘the tﬁrill of sledding in the
first winter snow. Eﬁcellent iilustratiOnsvin thisg
"wordless picture book.

Geraldine’s Big Snow by Holly Keller‘- Story of
Geraldine waiting for the big snow and what she and
_others‘do in preparation for the snow and what they do
when 1t comes.

Has Winter Come? by Wendy Watson - The story of a
woodchuck family prepa?ing for ldng snowy nights and
ﬁoﬁ the little woodchucks learn to :ecognize the smells
of winter in the alr.

Katy And The Big Snow by Virginia Burton - Depicts
how Katy,. the big snow plow;vséves the city of
Geoppolis from blizzard affects by plowing the snow ogt
of ﬁhé city streets. |

Owl Muon‘by Jane Yolen - A girl and her father go
for a walk one wintry night in search of the Great
‘Horned Owl. Contains beautiful illustrations.

Red Ridinghood Goes Sledding by Charlotte Stelner -
’Red Ridinghood goes sledding and runs info a bears
‘hibernating guarters awaking the bear and nbw must help
him‘go to sleep again.

Simon and the sﬁowfjakes bybGilles Tibo - Simon
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i
1

tries to count the snowflakes falling many;different
ways but concludes that it is an impossiblk task. The

expressive airbrush paintings/illustrationk are

. |
beautiful.
b
Snow by Virginia Parsons - Describes 'snow, places of
i
. |
su snow, animals Iin snow, and snow activities.
. |
Snow Time by Miriam Schlein - Describes snow
activities.

‘Snow Tracks by Jean George - Show the tracks that

different animals make in the snow and telhs a story

about why the tracks were made.

The Bear Who Couldn't Sleep by Charlottf Pomerantz -

The story and adventures of a bear who was not ready

for winter hibernation.

The Christmas Sled by Carol North - Desbribes a
little girl’s use of her Christmas sled anb other
|

outdoor wintry activities.
|
The érack—of—Dawn Walkers by Amy Hest —%Story of how
Sadie and her grandfather go for their spépial.early
morning walk every other Sunday.
The Sna& Parade by Barbara Brenner - Andrew starts
his own snow parade. Soon a dog joins in,! then a duck,

a rabbit, a pigeon, a policeman and his horse...until

all the townspeople join in. Snowflakes ir margin
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represent the growing number of those joinﬁng the
parade. Good counting book.
The Snowman Book by Joe Kaufman - Addre%ses winter

clothingvand activities in the snow ending!with a
i

snowmartt. : |

The Snowy Day by Ezra Keats - Describes Peter’s

experiences with snow one day and presentslthe mystery

of where the snowball in peter’s pocket di%appeared to

|

as he reached for It before bedtime.
What Spot? by Crosby Bonsall - A story Bf Antarctic
animals and a little red wagon.
Winter Harvest by Jane Aragon'- Describ?s a child’s

experiences of feeding a deer family in the winter,

Beautiful water color illustfations.

Uiﬁter Is Here! by Jane Moncure - Depicts a girl's
delébration of winter. E
Winter Mggia by Eveline Hasler - Story ?f how a boy

is taken out into the snow covered world abd shown the
secrets of winter (underground activity, the quietness
of winter, ice and icicles, hibernation, abd the depth

of snow).
|
Poetry
’ !
Puems taken from Snowy Day: Stories and Pdéms edited by

Carolline Bauer are as follows:
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A Lost Snowflake by Charlotte B. DeForest -
Snowflakes melt quickly when you catch them.
Joe by David McCord - Poen of feeding animals in the

winlter time.

Joe’s Snow Clothes by Karla Kuskin - Describes how
Joe is c¢lothed for winter -- only his nose shows.
Lying On Things by Dennis Lee - Poem about lying in

the snow (making snow angels and other things).

Snow by Karla Kuskin - Describes many things to do
in the snow.

Snow Woman by Nancy Watson - A patterned poem about
a snow waman. |
Poems taken from The Random House Book OfF Poetfy
selected by Jack Prelutsky are as follows:

First Snow by Marie Louise Allen - After the first
snow regular outdoor places look like somewhere else.

The More It Snows by A. A. Milne - The more it
sndws, the colder one’s nose gets outside.

The Snowflake by Walter de la Mare - Depicts the
beauty and frallty of a snowflake.

Stopping By Woods On A Snowy Evening by Robert Frost
- A rider and his horse stop In the woods to watch the
beéuty of the snowfall.

When All The World Is Full O0f Snow by N. M. Bodecker
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- An observer enjoys the atmosphere of watching snow

fall and the changing environment.
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Nonliterary Materials

Photougraphs

Four of the informational books contain photographs.
They arebﬂnimals In anier, Take A Trip To Antarctica,
Tfack Watching, and Snowmobiles. Another source of
photographs for this unit may come from calendars with

photugraphed landscape.

Videos and Film

The videos and film listed below are‘available from the
San Bernardino County of Sch§ols Library and can be
ordered from the Fontana Media Center. Two weeks
should be allowed for orders.

Eskimo Family - Follows Anakudluk and his family on
their annual trek from winter camp to spring hunting
grounds. Depicts the day-to-day life»of an Eskimo
family including eating, working, hunting, and ylsiting
relatives. 1960 film. 17 minutes.

The Seasons - Records the cycle éf the seasons on a
dairy farm in the Pennsylvania Dutch country. 1971
video. 17 minutes.

Water’s Way - Introduces the properties and purposes
of water gulded'by an animated raindrop who falls in a
boy's hand as a snowflake. 1983 video. 7 minutes.
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Music
Frosty The Srowman by-Steve Nelson and Jack Rollins.
Let It Snow by D. Garrow.
Making A Snowman by G. Whitman.
The Mitten Song by M. L. Allen.
Roll Up The Snow by Helén Horn.
Snow Time by Mildred B. Hamilton.
Snuwfiakés In My Hair by J. Warren.
Snowman by L. B. Smith and L. F. Wilsorn.
Winter by Jane Moncure.
Wonderful World Of Winter by Helen Horn.

Zippers by C. C. Birchard.

73



BIBLIOGRAPHY FOR SNOW

 Aragon, J. C. (1988). Winter harvest. Boston: Little,

Brown.

Bauer, C. F. (Ed.). (1986). Snowy day: Stories and

poems. New York: Lippencott.
Bonsall, C. (1963). What spot? New York: Harper &

Row.

Branley, F. M. (1986). Snow_is falling. New York:

Thomas Y Crowell.

Brenner, B. (1584). The snow_parade. New York: Crown.

Burton, V. (1943). Katy and the big snow. Boston:

Houghton Mifflin.

Carwardihe, M. (19888). The illustrated world of wild
( ) .

animals. New York: Slmon & Schuster.

Delton, J. (1982). A walk 0N a snowy night. New York:
Harper & Row.

Evans, E. (1965). The snow book. Boston: Little,
Brown. |

Fisher, R. (1883). Animals in winter. USA: The

National Geographic Society.

George, J. (1958). Snow tracks. New York: E. P.

Dutton.
Hasler, E. (1984). Winter magic. New York: William
Morrow.

74



Hest, A. (1984). The crack-of—dgwn walkers. New Yofk:

Macmillan.

Holland, J. (1971). Bessie, the messy penguin.
Minneapolis: T. S. Denison.

Kaufman, J. (1965). The snowman book. New York:

Golden Press.
Keats, E. (1962). The snowy day. New York: Viking
Press.

Keller, H. (19888). Geraldine'’s big snow. New York:

Greenwillow Books.

Lye, K. (1984). Take a trip to Antarctica. New York:

Franklin Watts.

McCully, E. (1885). First snow. New York: Harper &
Row.

Moncure, J. B. (1875). Winter is here! Elgin, IL:

Child’s World.

North, C. (1984). The Christmas sled. Racine, WI:
Western.

Parsons, V. (1962). Snow. Garden City, NY: Doubleday.

Pomerantz, C. (1865). ‘The bear who couldn’t sleep.
New York: William Morrow.

Radlauer, E. (1970). Snownobiles. Glendale, CA:

Bowmar.:

Sarasy, P. (1864). Winter sleepers. Englewood Cliffs,

75



NJ: Prentice-Hall.
Schlein, M. (1962). Snow_time. Chicago: Albert
Whitmar.

Steig, W. (1986). Brave lIrene. Toronto: Collihs.

~Steiner, C. (19862). Red Ridinghood goes sledding.‘ New

York: Macmil lan.

The Random House book of poetry for children. (1983).
New York: Random House.

Tibo, G. ((19888). Simon _and the snowfla e.r

Plattsburgh, NY: Tundra Books.

Watson, W. (1978). Has winter come? New‘York:

Collinsg.

Webster, D. (1872). Track watching. New York:
Franklin Watts.
Wiesenthal,_E.;'& Wiesenthal, T. (1969). Let’s find

out about Eskimos. New York: Franklin Watts.

Yolen, J. (1887). Owl moon. New York: Scholéstic.

76



THEMATIC UNIT ON SEEDS
Rationale

The‘following five day unit on seeds is designed for a
kindergarten class. Young childrén have had many
exéerienées with seeds whether they realize it or not.
They have femoved seeds from fruits, found seeds on the
ground, eaten fruits and vegetables containing seeds,
picked seeds off that have stuck to their clothing, and
some have planted or‘helped plant seeds. Many children
recognize common seeds (watermelon, apple, corn and
beans) yet aré unaware that some foods are seeds (such
as rice, peanuts, peas, and pecans) and that some foods
eaten contéin seeds (like bananas, strawberries,
tomatoes,. blackberries, and squash). This unit will
help students expand their awareness of seeds and
growing things.

/

* Note - In this unit | have shown how the eight styles
of writing according to the CAP could be used depending
upon which style is due for the week. Tﬁey are
suggestions that teachers may adapt/adopt into their
curriculum.
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10.

Concepts
Seeds come‘from the fruits of'plants;
Some séeds are eaten with their‘fruit; some
seedsvare not to be eaten.
Seeds differ in shape, size, color and texture.
Every seed contains a baby plant and food for
the baby plant..
Seeds need water, warmth, food and air to
sprout and grow.
Plants'change in size as they grow; leaves grow
bigger, stems grow taller, téots grow longer.
People use seeds for different purposés.
The scattering, planting and groﬁth of seeds Iin
nature is seasonal.
Seeds may be used with art media in picture
making.
Some seeds need their shell removed before being
gaten, some seeds can be eaten without being

oooked,/and some seeds taste better cooked.

78



LESSDNbPLANS
Day>0ne

Related Concepts: Seeds come from the fruits of
plants. Some seeds are eaten with their fruit; some
seeds are not to be eaten. Seeds differ in shape,
size, color aﬁd texture.v Every seed contains a baby
plant énd food for the baby plant.
INTO: Put up a big sheet of Eutcher paper. Ask
students to brainstorm everything they know about seeds
and share with class. Make a class schematic picture
web aboﬁt seeds on tﬁe butcher paper (keep this papér
up for the duration of this unit so that students can
add new information to it at the end of each day).. Ask
students where seeds come from and allow for answers.
Then read the story Cher}jes and Cherry FPits. Give
each student a cherry to taste and save the pits. Make
a graph on if students‘likedJor dislikéd cherries and
read graph. Then read Pumpkin Pumpkin, Fléwers,
Fruits, Seeds, and The Carrot Seed. A fruit is defined
aé the part\of a.plant contaihing the seed or seéds.
At this time the teacher can show studenfsrdifferent
fruits (watermelon, pﬁmpkin, cantaloupe, gourd, okra,.
tdmato, cucunber, squaﬁh, corn In the husk, peas or
beans in the pod, kiwi, peach or nectarine, plum,
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kumquat,.lquat, orahge, lémon or lime for example).
Since a wﬁtermelon, pumpﬁin, cantaloupe and gourd need
a sharp meial knife to open, use them to demonstrate to
students what they will be doing in small groupé when
you are done. Show students a watermelon and ask
students what they think is Inside of it, how many
seeds they think are in it, and what the color, shape
and size of the seeds will be. Then open the
watermelon and show studénts the seeds. [At recess
time the watermelon can be cut into slices to give to
each child to eat and save the seeds -- one seed per
child could be used for a seed spitting contest which
is especially popular in the Midwest.] Model the same
éuestions fqr a pumpkin, cantaloupe and gourd. Then
have students get into small groups. Give each small
group several fruits, a plastic knife, and paper towels
to predict and examine the seeds of each fruit. Have
each group save the seeds. The teacher could give each
group the same fruits or she could'give»each group
different fruits and then have the gfoups share their
geed findings when they are done. When each group is
done opening their fruits and observing their seeds
have students set their seeds out to dry. The raw
fruit that is edible canvbe eaten now.
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‘THROUGH: Read.Look At Seeds and Weeds. Mix the seeds
from the earlier activity with new additional seeds.
Provide as wide a/variéty of seeds as possible; the
local grocery store has a variety of inexpensive dried
seeds. Have studenﬁs get into small gtoﬁps again and
éive each group a portion ofvthe mixed seeds. Invite
students to explore the seeds and put allike seeds
together. There are many ways to claésify seeds. They
vcan’be classified according to color, shape, size,
texture or hardnesé to name a few ways}_ Thesevways
need not be mentioned for students will discover them
és‘they work in their grﬁups. Go to each group and
whén the grdqp has classified all their seeds encourage
siﬁdents to see if they can group the seeds in other
ways. When groués havevhad ample time, bring all the
students.together and ask them what is inside a seed;
Give each student a dry lima bean and encoﬁrage'them to
try to open‘the seed. It will be difficult. Then give
each student a lima bean that has been soaked in'water
overnight and encoﬁragé them to’open‘the‘seed. _Soaked
liﬁa beéns are larger than dry ones and much easier to
cpen. Wheh a lima bean is open stuaents can see akbaby
plant and'thé food for thevbabyzplant. Show the short
videobwhat Do Seeds Do? and discuss.
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BEYOND: Refer to the seed'schematic web made by the
claés earller and ask students what they now know about
segeds that they would like to add to‘it. Add the new
informaiion to the web and review it. Then invite the
students write a report of information about seeds on
whatever information they would like to shafe about
segds. Encourage students to illustrate their sto;y.
When finished, have each student plant radish seeds
(they grow quickly) in milk containers filled with
dirt. Students can chart the growth of their radish
seeds the first thing every morning. Also students can
heip set up a class project to watch growth of seeds
not planted in dirt by either puttingAalpha seeds on
top éf wet cotton with a dish underneath and a glass
jar on top or by putting a paper towel into a clear
plastic cup (or glass jar) with cotton in the middle
(to hold the paper towel to the side of the cup or
jar) and putting lima beans between the paper towel and
the gide of the cup and wetting the cotton. It would
be beneficial to do both. Studénts can also look at
these projects first thing in the morning to check for
any changes. If there is time read The Lfttle Red Hen;
then divide the students into three groups (éne group
for the cat’s response, one group for the dog’s
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response, and one group for the mouse’s response) and
- do a choral reading of the story with the teacher being

the little red hen.
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Day Two

Related Concepts: Every seed contains a baby plant and
food for the baby plant. Seeds need water, warmth,
food and air to sprout and grow. Plants change in size
as they grow; leaves grow bigger, stems grow taller;
‘roots grow longer.
fNTO: First thing in the morning have the students
check their radish seeds that they planted and check
for any change. Have students récord their findings in
their own personal journals. Then have students look

{ .
at the two class projects and keep a class record of
the changes. Students can compare the growth of the
radish seeds to the alpha sprouts and tovthe lima beans
throughout the week. Then get the sfudents together
and ask them what plants need for growth. After they
have responded read the stories A Flower Grows and The
Carrot Seed and discuss. Then show the short film What
Plants Need for Growth and ask students if there is»any
other things beyond what they said earlier tha£ seeds
need fér growth. Share therpoem The Little Plant.
Have the class pantomime a child planting and watering
a seed and then the seed growing. Then read the story
Seeds and More Seeds and discpss. After the story take
a nature walk In the séhool yard (or a Qalking field
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trié to a nearby park) looking for énd colle@tiné
seeds. Make sure students collect seeds only from
publié places. Put the seeds found on the walk with
the other mixture of seeds from day one and save for a
speciél projegt on day flve.

THRQUGH: Show the short video Growing, Growing and
discuss. Then inform students that there are some
fantastic stories about seeds and that you are going to
share éome with them. First show students the short
wordless picture book The Apple Bird. Then read The
Enormous Turnip, The Biggest Puhpkjn Ever and Jack and
the Beanstalk. Then have students think of what it
would be like to be a little person in a world of giant
people and giant vegetables or what they think would
happen if they receivedkmagic seeds or what wéuld
happen if someone ate from a giant vegetaﬁle.

BEYOND: Glve students the following choices and allow
students to choose Qhat they want to do. Students
could write and Illustrate a fantastiq story, make a
'picture book of a fantastic story, do a dramatic
presentation of une of the stories read or one that
they make up, write a storybline for The Apple Bird, or
make a picture of any of thé'aone using penc;l,
colored pencils, crayons, water colors, tempra paint,
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ripped paper aft or a combination of these. Students
"are to share thelr work from the author/illustrator
chair after they have completed their:work. At the end
'of the day mak; sure to ask students if there is
anything more they want to add to the schematic seed
web that 1Is not already theré, add new information to

the web and review.
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ADay Three
Related Concepts: People use seeds for different
purpoées. The scattering, planting and growth of seeds
in natﬁre is seasonal.
INTd: First thing in the morning have ihe students
check their radish seeds  that they planted to check for
chanée. Haye students record tﬁeir findings in their
journals. Then havé students observe the.two c]aés
.projects and record any changes. Ask students if‘thereb
is any,comparison between the different seeds. Then
read the chapter "The Garden™ from the book Frog and
Toad Together and Leo the Late Blovomer and discuss how
each seed has its dwn sprouting or blooming time
(people too!).  Show the short video Wonders of Growing
Thingsvand discuss.  Then have.studentsAget into small
groups and brainstorm all the things that people grow
in gardens. Have groups write down thelir idéas. When
all groups have had ample tibe, have groups share.
Tell students that you are going té share some poems
and stories bfbwhat people érow in their gardehs. Read
thevpoems May Time Magic and Mistreés Mary whichbreiate
to flowér gardens. Then read The Rosey Fat Magenta
‘Radish, Anna’s Garden Songs and A Garden For Miss
Mouse. Then have a raw vegetable garden party with
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~each group responsible for preparing certain vegetables
(like cucumbers, tomatoes, peas or‘beans,‘celery,
Italian sﬁuash, green bell pepper, broécoli, cabbage,
caulifIDWer or carrots). - Make sure students have clean
hands, water tb wash‘the vegetables, paper tdwels,
plastic knives and paper plates. IWhen the party is
over, the class can graph the mést liked vegetable and
the least liked vegetable. |

THROUGH: Read This Year'’s Gérden, Farm ABC, and Family
Farm. Discuss‘what purposes the people had in mind for
their seeds. Discuss the difference between a garden
and a farm. Then have fhe students picture themselves
as crop farmérs. Ask thém'to think about what they
would grow. When each student has thoﬁght of sbmething
to grow h#ve every studeht color a big pictére of what
they thought of. When the pictures are done have each
student share their picture and;group‘studehts
according toAcrops. Then sing 0ld MacDonald (changing
the firét part of the verse to "Old_MacDonaldlhaa a
farm he had rows of seedé") and in place ﬁf fhe animals
'put in each type of crop and have the students hold up
ﬁheif plctures at the appropriate times.

BEYOND: Read The Little Red Heg and discuss. Then
give students a choice of how they want to extend their
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learning. Suggest that they could write abstory or an
éutdbiograpﬁical incident about seeds, gérdehs-or
farms. They could alsb get Into a small group and make
siick»of finger puppe£s of the éharacters in The thtje
" Red Hen énd put on a puppet show. Students dould aLso
collaborate to make a seed-flowe?-fruit ABC book (or
thé whole class might decide they each want t§ take a
letter and do the ABC book). Students might also'come

" up with an Idea of their own. When students ére
finished with what they decided to do have them share
what‘they have done. At the end of the.day'make sure
to ask students if there is anything'more'they want to
add to éhe schematlc seed web that is not already .

there, add new information to the web and review.
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Day ngr
Related Concept: The scéttering, planting and growth
of seeds in naiure is seasonal.
INTO: ’Flrsf thing in‘the morning have the students
check their radish seeds that they planted to check for
change. Have students fecord their findings in théir‘
journals. Then have the students observé the two class
projects and record any changes. Ask studénts‘lf there
is any comparison between the different seeds. Then
have students gather for story‘time and read the story
Autumn Harvest, the poem Tﬁanksgiving Time and‘discuss.
Then read the story Chfpmunk Song which also takes
place in the fall and share the poem The Squirrel.
Help students discovér that people are not the only
- ones wﬁd eat seeds and ask students what seeds the
' chipmunk add the squirrel ate and collected. Then have
a nut huntvout on the kihdergarten pléyground (like and
Easter egg hunt). Havé nuts (walnuts or peangts) in
the shell hid on the playgrquﬁd and have studenﬁs
preteﬁd that they are chipmunks searching for food to
‘store up fbr winter.  Méke sure the& are careful for
hawks. |
THROUGH: After the ﬁut hunt show the short video Seeds
and Seasons and read the story Thé Tiny Seed. HaVe
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"students get iﬁto small groups and do a story map on a
big piece of bqtcher paper for The Tiny Seed. When
groups are done have them hang and share their story
maps. Then read.the story Seeds, share the poem Baby
Seeds and show the short video Seeds on the Mave and
discuss the dispersal of seeds.

BEYOND: Ask students to name the seasons and to_éhare
the different characteristics or ﬁhings that are done
of seen in the different seasons. Record student
responses on the chalkboard. Then read Summer Is...,
The Song and A Circle of Seasons and discuss éach of
the books' seasonal charaCteristiés. Share the pdems
Where Do All the Daisies Go? and The Honths. Invite
étudents to make a seasonal picture book and illustrate
it or make a wordless séasonal‘plctUre book. When
students aré done, divide students into small grﬁups to
share thelr books. At‘the end of tﬁe day ask students
if there is anything more they want to add to the
schematfc seed web that is not already there and add

new information to the web.
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Day Five
Rélated Concepts: People use seeds for different
purposes. Seeds may be used with art media in picture
making. Some seeds need their shell removed before
being eaten, some seeds can be eaten without being
cooked, and suome seeds taste better cooked.
INTO: First thing in the mo;ningvhave the students
check their radish seeds that they planted to check for
change., Have students record their findings in their
journals. Then have the students observe the two class
projects and record aﬁy changes. Ask students to
compare the growth of the different seeds. Invite
students to write the comparison in their journals.
Then gather students together for story time. Read
Gardener George Gues to Town, Miss Rumphius, Johnny
Appleseed and Johnny Castleseed. Discuss the purpuose
for which the characters in these stories used their
seeds. Discuss ways that people make their world more
beautiful. Then ask students how authors and
illustrators make their world more beautiful. Ask
students to write about how they could make their world
more beautiful (analysis-gpeculation stofy) or to use
Lthe seeds collected throughout the week along with art
mtea to make plctures. Let students decide what they
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-want to do and get working on it. When they are done
invite them to share their work from the aﬁthor/
illustrator chalr.

THROUGH: Review the different purposes for whiéh
peﬁple use seeds. I[f it has not been mentioned, remind
students that one purpose for seeds is to eat them.
Tell students that the class will nowkfocus'on a seed
that people use for eating at many places -- popcorn.
Discuss all‘tﬁe places where people eét popcorn. Ask
students what they think about popcorn being a
wélght-lifter. . To show theh, fil{ a small glass jar ﬁo
the top with raw popcorn kernals and then water. Then
place a.plastic plate on top of the jér and check it in
an hour. After an hour the swdllen‘kernels will héve
lifted the plate off of the jar. Then read The Popcorn
Book and diécuss. Share the poems Popcorn, Hot
Buttered Popcarn'and Pupcofn Song. Then pop some
popcorn and invite students to listen to tﬂe song the

- popcorn makes. Then show students a seed in a.shell
<(peanut, walnut; pecan or sunflower seed) and show how
the shell has to be removed before eating. Have
students taste a raw séed. Then sauté the rest of the
seeds élong wlth-éomekpumpkin seeds and have a seed
tasting party. Ask students what seeds they liked_the,
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best and if they liked some seeds better cooked or raw.
Then refér‘students to the schematic seed web and ask‘
students if there is anything more they want to add to
the schematic seed web that is not already there. Add
new information to the web and review the growﬁh of the
web.

BEYOND: Ask students to write an evaluation story on
what they learned about seeds that they did not know

before the unit. They may include illustrations.
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*Evaluation
The kindergarteners would be evaluated oﬁ their
>participation in class, éffort put into projects and
demonstration Uf_knuwledgé learned (whether thélr
»knowlgdgé is demonstrated through stories, picture
books, artwork, drama, poetrx or publications). Short
individual conferences with students on what they are
working onvwould take place on a daily basis as well as
kidwatching. Students’ work would be.collected and puf
into their portfolios and studénts would do a self-

evaluation.
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Literary Materials

Informational Books

A Flower Grows by Ken Robbins‘- Illustrates the life
cycle of an amaryilis. ‘Beautiful illustrations that
were created ffom original black-and-white photographs,
prlnﬁed on ilfospeed black-and-white paper and hand
colored by the author using water-based dyes.

Flowers, Fruits, Seeds by Jerome WQxler - Beautliful
colored phutographs df various plants and trees show
characteristics of different leaves, seeds, and flowers
and depict the cycle from flower to fruit’to seed to
fiower.

Look At Seeds and Weeds by Rena K. Kirkpatrick -
Text and illustrations describe various kinds of seeds
and weeds, experiménts one can do with seeds, and seed
dispersal.

Seeds by‘Terry Jennings - Test and illustrations
describe what seeds need in order to grow, what is
inside a seed, and segd dispefsal.

Seeds and More Seeds by Millicent E. Selsam - An
informational story about a bouy who finds out all about
seeds.

The Popcorn Book by Tomie de Paola - A'wdnderful
book that has two story lines going, an interactibn
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between brothefs making popcorn and an informational
3£ory line where one of the Erothers is réading facté
about popcorn from an encyclopedia.

The Tiny Seed by Eric Carle - An excéllent story
about a flowering plant’s life cycle through the
seasons in terms of a tiny seed‘s adventures.

Dazzlingly colorful collage illustrations.

Picture Bgoks

Autumn Harvest by Alvin Tresselt - Autumn brings fhe
first frost, mlgratinglgeese, burning leaves, and a
bountiful harvest.

Cherries and Chérry Pits by Vera B. Williams - The
story of Bedemmi, who loves to draw and tell stories
aboutl cherries and cherry pits. Beautiful water color
illustrations.

Chipmunk Song by Joanne Rydef - An imaginative story
that drawé the reader into living the life of a
chipmunk in the fall season. Perfectly illustrated
enhancing and embracing the story line.

Family Farm by Thomas Locker - A touching story of
how a farm family nearly loses their home until they
hit on the idea of growing and selling‘pumpkins and
flowers to supplement thelir corn and milk sales.
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Gorgeogs oil painting illustrations.

Frog and Toad Together by Arncld Lobel - Tﬂe book ~
has five chapter, the second one being "The Garden"
which is a humerous story of Toad growing a garden.

Gardener George Goes to Town by Susan Moxley -
Gardener George, who had a magical touch so that‘all he
sowed grew to be as brilllant as a rainbow, leaves the
- ¢country that he Has beéutified and gées to the city to
leave his mark on the city.

Jéék and the Beanstalk by Matt Faulkner - The story
of a boy who climbs up a giant beanstalk and éthits a
giant‘to make his fortune for his mother and himself.

Johnny Castleseed by Edward Drmondfoyd - As Evan’s
father shows him how to make a wonderful sandcastle,

" they see the idea spread and grow iﬁ the minds of
others on the.beach,»as if from scattering seeds.

Leo the Late Bloomer by Roberl Kraus - The story of
how Leo began doing things in his own timing, just as
every type of seed has its own blooming time.

Miss Rumphius by Barpara‘Cuoney - The story about
how Miss Rumphius, who vowed to do three things when
she was little (to live by the sea, visit faraway
places, and to make the world a more beautiful place),
goeé about accbmplishing hef goals.
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Pumpkin Pumpkin by Jeanne Titherington - Jamie
plants a pumpkin seed and, after watching it grow,
carves it, gnd'saves some seeds to plaht in the spring.
Beautiful colored péncil illustrations.

The Apple Bird by Brian Wildsmith - A wordless water
color picture book about a bird that eats a
multicolored apple thét falls from a tree and turns
into the shape and colof of the apéle that was eaten.

The Biggest Pumpkin Ever by Steven Kroll - Two mice,
each without the other’s knowledge, help a pumpkin growv
into the biggest pumpkin ever -- but for-different
purposes. Wonderful water color and'pén illustratipns.

The Carrot Seed b& Ruth Kfauss - A little boy plants
a carrot seed, daily waters it and pulls Weeds aréund
it.and‘patiently waits for thé cafrot to’growband
finaily gets his harvest.

The Enormous Turnip by Kathy Parkinson - One of
Grandféther's turnips grows to such an enormous size
that iﬁ takes the whole family including the fémily
pets to pulf it up. | |

- The Little Red Hen by Paul Galdone - The little red
hen does‘all the work in and_around the house,\from
~planting the wheét to baking the cake, while her three
friends (the cat, the dog_and the mouse) sleep the day
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away not lifting a;finger to helpbthus re;ping what
they have sown by going hungry.

The Rosy Fat Magenta Radish by Janet W6lf - Relates
a child's excitement and rewards of her first gardening
experience.
| The Song by Charlotte Zolotow - Susan hears a littlé
bird singing inside her, throughout the year, singing
of the changing seasons, but no one else .can hear.it.

Thfs Year’s Garden by Cyhthia Rylant - Story follows
the seasons of the yeér as reflected in the growﬁh,
life, and death of é large rural family’s garden.
Poetry |

A Circle of Seasons by Myra Cohn Livingston = A,
thirteen-stanza poen following‘£he cycle of the
seasons. Gorgeous oilkpaintings refleéting the
different ﬁbods of eéch season.

A Garden For Miss Mouse by Michaela Muntean - A
fantastic-story about how Miss Mouse plants a garden
which soon takes over her héuse‘and how she éolves her
problem by inviting her £own and having a garden party.

Anna’s Garden Songs by Mary Q. Steele - Anna relates
her garden experiences through poems, each entitled
with a vegetable name aﬁd relating a story for each
one. The water color illustratloné wonderfully enhance
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ﬁhe poem/story iine.

Treasure Chest of Poetry by Bill Martin Jr. with
John Archa&bault and Peggy Brogan - A collection of 200
'poerty cards (qne for eéch day of the school year plus
£wenty for summer school). Puems used from thisb
collecﬁion include: Babx\Seeds, Hot Buttered Pdpcorn,
May Time Mégjé, Mistress Mary} Pop Corn, Pop Corn Song,
Thanksgiving Time, The Little Plant, The‘Months, The
Squirrel, and Where Do All the Daisies Go?.

Farm ABC:by Patricia Lynn - There is a four lined
rhyme for each letter of the alphabet that relates a
family’s life ekperienceS'on their farm.

Johnny App]gseed by Reeve Lindbergh - Rhymed text
and brilliant oil painting il}ustrations relate the
life of John Chapman, whose distribution of apple seeds
and trees across'the/Midweét madé him a legend and left
a legacy ﬁtlll enjoyed today.

Summer 15.;. by Charlotte Zolotow‘; Written in free
verée, this book'captures somé of the joys and beauties
ot each season. WUnderfully illustrated in water

colors.
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Nonliterary Materials

Videos and Films

The videos and films listed below are available from
the Sén Bernardinoe County of Schqqls Library aﬁd can be
orderéd from the Fontana Media Center. Two weeks
‘should be afiowed for orders.

Grohiﬁg, Growing - Illustrates the process of plant
growth by applying ob;efvation, singiﬁg, writing,
painting, mathematics, and experimentation. 1887
video. 11 minutes.

- Seeds and Seasons - Uses a sunflower to illustrate a
plant's reproductive cycle. Ut;lizés'stop-motlon
photography to record the dropping of seeds as winter
épproaches; growth with warm weather; function of
robts, stems, leaves and flowers; fertilizationvand
growth of new seeds. 1987 video. 10 minutes.

Seeds on the Move - Uses time-lapse and high’speed
phoﬁography to illustrate the amazing mefhods of seed
dispersal. Includes seeds that travel on the wind, in
watér, by adhesion and even one that "walks" on the
ground. 1985 video. 15 minutes.

What Do Seeds Do? - Explains the parts, variety, and
function of seeds, how they are transported, stages of
their developmsni, and thelir place in the écology of
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‘plant and animal‘life. 1985 video. 12 minutes.

What FPlants Need for Growth (Znd Edition) - Uses
time-lapse photography, laboratory inveétigationband
observation of plants in controlled enviroﬁments.to
demonstrate the dependence of growing things on water,
air, lighﬁ, food and warmth. Examines agricultural
practices illustrating ways in wﬁich food supply is
enhanced by controlling water and plant nutrition.

Wonders of Growing Plants - Uses time-lapse
photography to present plant reproduction, showing that
plants‘grow not only from seeds but also from stems,

roots and leaves. 1976 video. 11 minutes.
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.THEMATIC UNIT ON ECONOMICS
| Rationale

The following two week unit on ecohomics’is designed
for a_kindergarten class. Students widi study about
‘néeds and wants, income, goods and services, banks,
the value of coins, that money is trading, and that
there are many things that a boy or girl could dp with
money. This unit relates principéls of econémics to

familiar experiences of young children.

¥ Note - In this unityl have shown how the eight styles
of writing’according to ﬁhe CAP could be used depending
upon which style is due for tﬁé week. They are
suggestiﬁnsvthat teachers may adaét/adopf into their
curriculum.
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10.

Caoncepts
All people have needs.
All people have wants.
Distinguishing needs from wants helps péople
make better decisions economically.
Families need income to meet their needs and
wants => income is usually earned by work that
family members do => workers recei&e income by
producing goods or services.
Money is used to pay for goods and_services.
Before money, people used to barter => Money
makes trading easy.
Banks help people take care of their money.
Each coln and currency have a specific value.
There are ways that boys and girls can earn
money.
There are many things that a boy or girl can do

With their money.
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LESSON PLANS
Day One :

Related Concept: All people have needs.
fNTD: Divide the class into four groups. - Have one
group brainstorm everythiﬁg that pet birdé'need, have
thg sécond group brains£orm everything that wild birds
need, have the third group brainstorm everything that
fishkneed, and the fourth group brainstorm everything
that a pet dog needs. During brainstorming have
student groups write or draw on butcher paper what
their animal needs. After students haQe had ample
time, have groups one and two share their informatibn
with the class. Then teacher, with student input,
ﬁakes a Venn diagram of the needs of pet birds and wild
birds and discuss. Then have groups three and four
share their information with the whole class. Teacher
then with student input makes a venn diagram of the
needs of fish and the needs of pet dogs and discuss.
Read the book Fish Is Fish and discuss. Lead students
to discover that whiie animals have unique needs, they
also have the same basic needs.
THROUGH: Teacher informs class that people have needs
too and through literature they will discover what
those needs are. Read The Soup Stoune and Three Billy
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Goats Gruff and ask what the students discovered was
needed (food), Teacher then storytells aor reads Three
Little Pigs and asks what was needed‘in the story. The
class would then make a graph of student’s dwelling
places (apartments and houses) and read graph. .
Students would then have a choice of making a story map
for the Three Little FPigs, doing a dramatic
presentation or stick puppet presentation of any of the
books read in the THROUGH portion, or to iliustrate a
picture related to one of the étories read. Students
will share their work with the c¢lass before the day is

through.
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Day Two

"Related concept: Al] people have needs (continued).
"THROUGH (continued): Review from previous dayvfhat all
people have need of food and shelter. Inform students
that they will confiﬁue to discover through literature
what else people need.  Read A New Coat For Anna.and
discuss. Heré I would felate to students the story of
how my retired team teacher needed a new pair of shoes
when she was little (during the depression of the
*19§Q'Q)Ibecause,she had worn a hole through the sole of
each of her shoes, and to‘hélp the éhoes last until her
,family had enough money to get a new pair, her mother
put cardboard inside hef shoes to protect her feet.
Peoplebhave.clothing needs. Then read A Chair For My
Mother for students to discover a famiiy’s need after a
fire has ravaged their apartment building. Discuss.
Then read Mr; Nick’s Knitting for stﬁdents tovdiscover
that we all need friendship andAcate. Sﬁudents then
have a choice on what to write: Autoblog:aphical
incident on something that they or their family needed,
an autobiographical iﬁcident‘on'friendship‘and care
that a felative or friend showed or that the student
showed to a relatiQe or’friehd, stdry or book on the
student's needs. Students share their writings with
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the class from'the aﬁthor/illustrator chair.

BEYOND: Teacher reads The Shop and The Baby’s Catalog
td diécover‘that individual family members have needs.
Discuss the different needs of family members. Divide
the class into five gfoups with magazines, scissors,
glue, pencils, aﬁd crayons. Have five big sheets of
butcher paper with one entitléd "Babies", the second
entitled "Mothers", the tﬁird entitled "Fathers", the
fourth entitled "Boys" and the fifth entitled "Girls";
give one to wach group. Have the students éo through
the magazines (or old catalogs) and make a collage of
their reépective person’s needs. If Lthey can’t find
something they are looking for, the students can draw
it. Mhen.students are done, have each student group
bring up their collage and share their work. Post or

hang group work up.
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Day Three
Related concept: All people have wants.
INTO: Teacher asks students if people make wishes.
" Teacher inquires as to when people make wishes.
Students brainstorm while teacher writes student input
on chalkboard. Invite‘students to remember back to
thel? last birthday and ask if they made a wish_before
theyib]ew the candles out on their birthday cake. Ask
stud%nts what they do when they get the wish-bone off
of tﬁe chicken or turkey or what they do when they find
a fopr leaf clover. Remind students (or teach them)

| .
abouf the poem Star Light, Star Bright. Then read The

Thre% Wishes: An 0ld Story and diséuss. Play the

pant%mime game (like charades) on things that children
wishifor such as a bike, paints, bubble maker, ball,
hoolé—hoob, jump rope and the like. Teach the poem If

Wishes Were Horses. Make a bulletin board with the

studénts, where stddents would make a picture of what
|
they}wish for and put it on a bulletin board that has 'a
|
horse on it with the caption "If wishes were horses,
we'd all take a ride™.
THROUGH: Wishes are wants. Tell studenté that they
are going to listen to a story about a man who wanted

something. Read The Emperor’s New Clothes and discuss.
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Then do a media study by showing the video The
Ehperof’s»New Clothes, hgviﬁg students waﬁch for any
différences they see in ihe video than in the book.
Diéc@ss students findings; compare and contrast the
bookJaﬁd the video. (Students could do a report of
’info?mation on the media study).

BEYO&D: Read Something Special for Me and discuss.
Inviie students to sharé about something special that
they:are saving for or that they would like to havet
Afte% everyonebhas had a chance to share, invite
studénts to write a "Something Special for Me"™ story or
book about thémselves and illustrate it. Siudentg wilf

share their stories from the author/illustrator chair.
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Day Four
"Related concept: Distinguishing_needs froﬁ wants helps
people make better decisions economically.
INTD; Have the studeﬁts review what people’s basic
needg are. Read Jack and the Beanstalk; Discuss Jack
andvﬁis mother’s needs and wants throughout the stbry.
DiQiﬂe the students into two groups with magazines,
scissors, glue, péncils, crayons, and eéual amounts of
5 x é unlined cards or construction paper. Have one
group go through the magazines looking for pictures of
pevple needs to cut out and glue to the cards and the
‘other group looking for pictures of things people want
or wish for. When stﬁdents are finished, compilenaﬁd
shuf%le the cards of needs and wants. Then play the
thumbs-up, thumbs-out game where the teacher holds up
the ﬁirst card and students put thumbs-up‘if the card
is a need or thumbs-out if thé card ié a want. The
clasé does this until all the cards have been shown.

, .
THROUGH: Read Alexander, Who Used to Be Rich Last
’Sund;y.. Discusé Alexander’é spéndfng of his honey and
his dilemma at the end of the story. Divide the
Studénts up into small groups with bﬁtcher paper and
mark;rs and have the student groups'map out the way he
spent‘his money throughout the story. Have‘Student
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 grog§s share their maps with the class when done. Theﬁ
‘show‘the Disney video‘Ecunamics Ey Choice which
emph;sizes the skill of making choices. Discuss video.
BEYOND: Students would write an analysis speculation
on‘ﬁWhat would happen if ny grandparent gave me a
dollar?" or "What would happen if I spenf my lunch
'money’to buy candy at the corner store on‘thé waybto.
school?" or "What'would happen if [ spent my mﬁney on a
want:(student choice) instead of onva need?" or "What
woula happen'if I saved my money?". . Students may
illuétrate their story using whatevef media théy want.
Studénts may share their stories from the author/
illuétrator chair if they wish. A}so assign special
homework: Interview a parent, relative or neighbor

f

abou£ his/her joub and what he/she dues.
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Day Five
Related Concept: Families need income to meet their
need$ and w;nts => income is usually earned by work
that;family members d0‘=> workers receive income by
prodpcing goods or serviées.
.INTO?, Read Little Red Hen and discuss. Teach the
thtJe Red Hen song. Sing several times and have
students act out parts in the song. .Make bread (bread
withiyeast or quick bread) with the students and bake
it. Then read Family Farm and show the short film
Truck Farm to Store. Discuss the farm famlilies needs,
what they do for work, and how they earn their income.
Reade Chalir For'My Mother and discuss what the
mother’s job was and what she did. Invite students to
share their special homework on what their parent,
relative or neighbor’s job is and what he/she does.
After each student has had a chance to share,  have
studénts write their firstﬁand biography and illustrate
thei} story. When students are finished, show the film
Fsmifies - Ehrning’and Spendjng’and help students
diséover that families all over the world work for 5
living and have expenses. . Then review the sfory of
Litt}e Red Hen, sing the song and share the baked bread
thatfwas made. Have the play center stocked with
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reading and writing materials and telephones and set up
like a restaurant or pizza place with a store next door
and construction taking place acruss the street so that

students may engage in dramatic play.

118



Day Six

~ Related concept: Families need income to meet their
needs and wants => income is usually eérned by work
"that family members do => workers receive inédme by
prodgclng'goods or services (continued).

THROUGH: Review Family Farm bodék and ask students what
farmers provide for peoplef Read Tacky the Pengujn,
discuss story and ask what the hunters were hunting.
Ask students what modern day hunters hunt for on land
and in the ocean (deér,‘pheasants, fish, lobster, c¢rab,
oystérs, clams,bshrimp). Lead Qtudents to discover
that.huntefs produce goods. Read the title of the next
'book:thh’s Bake Shap and havé students predict what
the gtdry wijl be about and what will be in Ruth’s
shop;'then read the story and cﬁmpare predictions with
actuél sfory. Read We Keep A Store and discuss what
they provide. Then ask the class to tell you the names
of séores they knoy of,and‘write the names on the
chalkboard (this could include grocery stores,.book
stores, deparimeht stores, clothing stores, shoe
stores, and restaurants). Have students pair up and
brqiﬁstorm all the things they can think of that can be
bougﬁt at the different stores and write or draw
pictﬁres of their idéas on papef. After students have
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had ample time, have ;ach student 5hare with the class
one or two things that they thought ofband have a place
~for ihe pairs of students to display their paper. Then
infofm students that stores not only provide goods but
that they also have workers that do a service. Show
the vidgo Supermarket and diséuss what types of service
the workers performed. Ask studehts tovremember the
persén they interviewed and make a class grapﬁ of the

. workérs-as Lo whether they provide goods or services.
Read:ij-ft‘and The E?ié CQna] (sh0r£ stories),'The‘
Wi]leashefwamen and How My Library Grew,vby Dinah.
Discuss the servicés provided in the stories and, for
the @iddle two books, ask students what the modern day
eqdléalent is for the_serviceé provided. At this
poin@, the teacher could reread The Wild Uasher&omen

_ and have the whole class (since there aré S0 many
chargéters) act it out during the reading.

BEYOND: Read Jam: A T;ue Story and discﬁss the jobs of
the Aargnts and brainstorm a solution for all that jam.
Then?read'Someday Rider and have the students think
‘abouﬂ what they work they want to do when they grow up.
Walt%until all the students have thought of something
and>ﬂhen have them share. Then invite theée students to
writeiand illustrate an analysis speculation story on
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whatijob they want to work when they grow up. Invite
‘students to share their stories with the class when

done.
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Day Seven
Relaked concepts: Muney is used to pay for goods and
servﬁoes. Before money, peocple used td barter => Money
makes trading easy. \
vaTD£~ Read Teddy Bear Farmer and'T@ddy Bear Baker.
Disc%ss what the bears did In their businesses, what
peop%e did to’receive their goods and what the bears
did ét the end of each day. Teach the poem Simple
Simo% and ask students ifVS§ﬁple Simon was able to eat
any'gf the vender’s pies (explalning why or Why not).
Teacg the poem/soﬁg Hot Cross Buns and ask what‘the
poem%is aBout. Teach the éoembTo Market and read the
poemiOld Mother Hubbard. Discuss all the things bought
and Lhere they were bought. Lead students to discover

thatjmoney is used to pay for goods and services. To

illuétrate”this, tell students that authors are paid
[

for their service of writing and that book authors also
get %_percentage of money for each of their books that
are %old. Also tell students that artists get paid for
theif serviéerf illustrating books or paid for their
paintings or sculptures (products). Inform studenﬂs
that?tdday you will be thelr employer, that you would
liké?each siudent to dp a service of either writihg a
étor} or doing an illustration about something that has
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to do with money (stories might include answered money
story probléms). Tell gtudents that you will pay them
twoipennies egch for their service rendered (use the

: penﬂy cbllection that most.of us have accumulated at
hom%){ vAlso inform étudents that while they are
worﬁing their service that you will be working on a
proiuct (hot c¢ross buns) that will be on sale for a
penﬁy each. To make the hot cross bﬁns, purchase
befo}e time any brand of refrigeréted biscuits, using a
knife cut a cross into each biscuit, bake as directed,
and ﬁop with butter (you could add cinnamén sugar).

You hight have a parent helper or team teacher‘assisf
ycxu.l1 When students are finished pay them their due and
helpithem see that what they do with their money is
thei; choice -- they could spend it all, they could
save:it all or they could spend half and save half.

The class could also graph what students did wiﬁh their
money.

fHROUGH: Read A New Coat For Anna and discuss the ways
Anna's mother found to make Anna her badly needed coat.
Expléin that exchanging or trading goods is another
name‘for bartering. Discuss the pfos and cons of
bartéring. Read 0Odd Jobs, discuss story and see if
étud¢nts have any more input to add to the pros and

123



‘coné of baftéring.

-BEYtliND: Show the short video Why We Use Money - The
Fjsﬁerman Uho'Needed A Knife. Discuss the video.
Revﬂew what was learned today. Have the play center
,stoéked with readlng and Qriting materials and set up
liké'it was on day five fof students to have dramatic
play if students want to. Allow students to make their

Dwniplay center or dramatize any of the stories read.
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Day Eight

 Related concepts: Banks help peoplé take care of their
ﬁonéy. Each coin and currengy.have a specific va{ue.
INT&: Read /n Search df the Saveopotomus and discuss.
Tﬁed reéd Banks: Where the Money Is and show the video
‘ Monéy Business. Discugs the usefulness and vaiue of
banﬁs. Ask studehts‘if there are any other kinds of
banﬁs that péople might have at home (piggy banks).
Aﬁk%students what piggy banks look like. Ask stu&ents
howithey‘think piggy banks got their name. Teach the
sohé Pfggy Bank. Have each student make a piggy.bankQ
Thiﬁ can be done by using empty tubs of frosting with
the;label peeled off (or any container that has a. flat

surface and a 1id), cUtting a rectangular hole In the

lidJ and providing.students an appropriaté piecevof
papér that will cover the circumference of the tub for
stu&enfs to decorate and glue to their tubs. (Students
couﬁd write aﬁ observational story on what they saw in
the?video).

THRObGH:' Read Money and discuss the hisfory of money.
Rea@ The Money Bookhand discuss the valués ﬁf different
coing. Sing the Pjggy Bank séng which.talks ébout the
combﬁnation of pennies that egqual a nlckel, a dime, a

gquarter, a half dollar and a ddliar. Go thrbugh the 89
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cent@ portion of the wordléss piciure boék 26 Letters
and QQ Cents with the class. Read Dollars and Cents
for Parriet and watch the short film Making Cﬁaﬁge.
Diécﬁss the story and the fiim. Then show the students
how to do mpney rubbings. You can show the students
how io make a cent-i-pede by making several rubbings of
a pe%ny, cutting the :ﬁbbingsrogf and glﬁing'them into
a ceﬁtipede form. Then draw the‘face, feet and a
back%round. Students_cbuld make a cent-i-pede or use
this;idea to make their:oﬁn creation. ‘Students could
makega mOney“tree or they could,tréoe thé differenf
coin% to make a picture (wagon wheels, balloons,
clocks, anything with a circular form). Encourage
students to be creativ; during this art time.

BEYDQD: Watch the film The Dime. Let the stﬁdents
reflect oh the film. Give each student a‘peﬁny and
havejthem think‘about where it ﬁas been or where it
willigo. Invite students to write and Illustrate a
story or book about the penny they have. When students
bafe dbne‘they may share thelr stories from the

‘authom/illustrator chair.
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Day Nine
Reléted concepts: There are many ways that boys and
girls can earn money. There are many things that boys
'and}gifls can do with money earned.
‘INTd: Provide a jar‘filled with pennies for students
to éstimate amount., Read Music, Music For Everyone and
diséuss the way Rosa earned money. Ask students if
théx know of any other ways that boyé and girls can
earﬂ money. Then explaiﬁ that some boys and girls earn
~m0nqy at home.by doing chores. Read Daddy’s Little
He!éér, To Hilda For He]pfng,.and What to do when your
mom or dad says..."Earn Your Allowance!™. Ask students
abo&t different ways that boys and girls c;n help
arb@nd'the house. Show the short film Economics -
Newﬂpapef Boy and read the short book Hdw to Turn
' Lem&ns into Money. Discuss ways that the class ﬁight
earn money. -Suggest to studénts that they could make
somelhing tﬁat others.wlll want to buy. Guide students
tb suggest a cookie sale. [Before this adﬁivity,
request permission to hold the cookie sale and see if
other teachers will be willing to let their students
purcgase the.no-bake-cookies; Do the latter to
detekminé héw many coockies will be needed in o;der to
purchase enough ingredients;]> Help students brainstorm
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what§jobs will be needed (shoppef_for ingredients,
cook%e makeré, éookie wrappers, postervmakers,
, wordfof-mouth advertisers, and cashiers). Make sure
evéryone haé a job. There afe many no-bake cookies
reci?es; choose any one. The teacher makes a good
shop%er for ingredients. Purchase the needed
inér;dients before hand and have them at school. List
the ;ngredients and their cost or enlarge the checkout
recegpt. Show students the list, explaining that the
cost must be paid back before the class has extra money
or their profit. Determine the price for eaéh cooukie.
Help?students start their jobs. It would be
adva?tageous to enlist a parent volunteer before hand
to hélp‘in the preparation on this day and a parent
voluﬁteer to help the cashier with the sales on day
ten.i Here is a suggested no-bake cookie recipe:
Honey Ealls

i 1/2 cups powdered milk 1 cup honey

1 cup peanut butter 1 can shredded coconut

1 cup crushed wheat flake cereal

Mix the powdered milk, honey, and peanut butter.

étir until thoroughly mixed. If possible, chill
&ixture one hour. Mix the coconut and the cereal
énd spread out on waxed paper. Roll the peanut

!
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butter mixture into small balls and roll each ball

fin the coconut mixture to coat. ‘wrap in plastic
éwrap or waxed paper. Makes approximately 48 balls.
Tﬁdéy, day nine, dé all the preparationé; When |
Stuéents afe_finished with their jobs they have free
chb%ce of dramatic play, writing, drawing or claés
jlibﬂary. When everyone has finished their jobs and
hav% had ample free time, call all the»studeﬁté over
anditell-thém that there are still many more Qays>for a
: . \
boyéor girl to make mbney»on their own. Go through £he
‘boogbﬁaking-Cents: Every Kid’s Guide to Money and show
stuQents other ideas. You can also do‘a book talk on
Howéto Grow a Hundred dollars and have it available fof
stu&ents to read and look aﬁ. Then ask students to
thidk of all the ways they haQe learned that a boy or
éirq could make nmoney and have‘them evaluate the way
the£ think would be the best or moét fun. When all
, stud%nts have thought of a way, then have the students
sharb. After studénts have shared, ask stpdeﬁts to
writg‘and ilLustrate their evaluation story on what
theygtﬁink would be the best or most fun way to earn
lmone&. You could giye s@udenté thé option £0 Just
illu%trate or just write a'story of their evaluation.

Invike students to share their work from the agthor[
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illugtrator chair.
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Day Ten

Rel%ted conceﬁtsi There are ways that bﬁys and girls
_canéearn money. There are many things that boys and
girns can do with money earnéd (continued).
THRD@GH: Héve students set up everything for the
cooQie saie‘(which in my class would take place during
brudch/recess) so that the sale will be ready to start
| : .
on tﬁme. Then have students sit for story time. Tell
students that there are many things that a'bby orvgirl
canédo with money earned and‘'that through literature
they?are guing to see what some chlldfen did with money
theyifecéived. Read Happy Birthday, Grampie and
Some&hing Specjal for Me and discuss what the children
did @ith their.money. _Show the vidéo Alexaﬁder,.who
| . '
Used to Be chh Last Sunday. Then read the short book
Thevwomanvwith the.Eggs and discués the woman'’s plans
of w%at'she wasbgolng to do with the profits she made
from%selling.her eggs. Divide students intﬁ small

grou%s wiﬁh butcher paper énd’have studeﬁts make a
'stor; map of the woman'’s plans. When fhey are done,
haveieach group share ﬁheir work.( Then take students
outside and play “Eggs to Markéﬁ" relay where students
aré blvided into two groups with half of each group

facing the other half. Then students take turns
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rel%ying an eégv(it can be hard boiled) on a spoon to
'the;other gside of their group. Easy doés it.

' BEYdND: Read Three Days on a River in a Red Cance and
dis%uss hoew the two boys pboled their money with their
par%nts to pufchase a canoe to take a trip. [Thekbake
sal%rshould have taken‘p}age by now.l Show and count
wit& students the money that wés made on the cookie
sale and subtract the cost for the Ingredients to
.det%rmine thevprofit. Ask students £o suggest what can
be Jpne wi£h the profit to benéfit the whole class.

'Makﬁ'a graph of the suggestions and have students graph

‘ . .
what they think should be done with the profit. Then

havé Studentsvdo an evaluation on what they have

|
|

leaﬂned throUghout this unit on economics. Students
couﬁd'start by doing a schematic picture web of what |
theﬁ now know about money/economics and compare it tb
vthe?first one that was done and thén write what they
have learned. I would end this unit by making a cake
vthaq looked like a cuin, bill or piggy bank beforehand
and %hérlng‘it with the students in celebration of what

the class learned about money and economiocs.

132



Evaluation

’Kindérgarten students would be evaluated on their
pérticipation in class, effort put into projects, and
demoﬁstration of knowledge learned, whether the

» knowledge is demonstrated through artwork, drama,
musip, éoetry, stories, picture books or publications.
Shor% individual conferences’with students on what they
are Qorklng on would take place on a daily basis as
well as kidwatching. Students’ work wogld be collected

and put into their portfoliocs and students would do a

self-revaluation.



Literary Materials

Inf&rmationél Books
éanks: Where the Money f& by David A. Adler -
Expﬁains how a bank works with its functions of saving,
lenJing, use of checks, and qther banking aspects.

: QOllérs>ﬂnq Cents for Harriet by‘Betsy Maestrﬁ - As
Harfiet attémpts to earn five dollars for a new kite,
the feader learns about coins that add up to a dollar.
ﬁuw to Grow’a Hundred Dollars by Eliéabeth James
and Carol Barkin - Amy is introduced to basic economic
principlés‘as she stafts her own terrarium business.
The book covers costs and inflation, profit and loss,
interest and loans, advertising, and eventual
liquidation at a profit. A challenging book for

kindergarten studehts.

Mow to Turn Lemohs-into Money by LouisevArmstrohg -
Basi% économic terminblogy is introduced by uéing‘a
lemoLade stand as an example. Excellent primary
informatlional book with excellent cartoon lllﬁstrations

| . .

‘ .
thatimakes an effective use of color.

Maney by Bénjamin Elkin - Discusses the history of

'money, the kinds of money, and suggests what to do with
| | o |
money not being spent right away. An excellent

; :

i : '
informational book that makes use of ‘photos throughout
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the%book{
|

ﬁaking Cents: Every Kid's Guide to Money by
|

Eliﬁabeth Wilkinson - Discusses the concept of money
| :

|
and j(illustrates many ways to earn money. Excellent
\ : v

resiurce book vn practical and creative Qays for klds
to earn muney.

ﬁhe Money Book by Joan W. German - Describes two
type% of money (bills and coins), the value attached to

each!and-the combinations of coins that equal other

E and the dollar bill and what children do with
| .

|
mone?.

|
Nbat to do when your mom or dad says..."Earn Your
|

\ : .
Alloyance!" by Joy Wilt Berry - A valuable tocol in

coin

helpﬁng children realize how they can work around the
|
hous¢ to receive an allowance, how to determine the

amoubt of allowance, responsibility in handling the
i c
money earned, and aids development and implementation
of agwobk and payment schedule. An excellent handbook
|

|

for parents and children. There is an additional
! .
cart?on storyline that accompanies the information.

Pictdre Books

A Chair For My Mother by Vera Williams - A story
abouﬂ how a young girl, her waitress mother, and her

grandmother save all their coins to purchase a big

[63)
(51}
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|
|
|
'comﬁortable‘armchair for their apartment after their

hou%e burned down with everything In it. Outstanding

|
1

I . . .
water color illustrations. »
|

| -
A New Coat four Anna by Harrlet Ziefert - Even

thOﬁgh there is no money, Anna's mother finds abway to
mak% Anna a badly needed winter coat. Wonderfully
ill@strated in watercolor by Anita Lobel.

é!exander, Who Used to Be Rich Last Sunday by
Judith Viorst - When Alexander received a dollar he

-thought about'everything he wanted to do with the money

including saving for a walkie-talkie butvbybthe end of

the lweek he had spent all his money on different things
.andionly had bus tokens.
éaddy’s Little Helper by Frank Endersby - A

vwordless picture book of how a little boy helps his dad

clean the entire house.

ﬁémiiy Farm by Thomas Locker - A touching story of
‘how 'a farm family nearly loses their home until they
hit ijon the idea of growing,and selling pumpkins and

flo@ers to supplement their corn and milk sales.

Goréeous 0oil painting illustrations and a must read
i

mod%rn'day realistic story. Note: A portion of the
proﬁeeds of this book is donated to Farm Aid.
Fish Is Fish by Leo Lionni - When his friend, the
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I
|
| : .
tadﬁole, becomes a frog and leaves the pond to explore

theiworld, the little fish decides that maybe he

doeﬁn't have to remain in the pond either.
l .
ﬁix-it by David McPhail - The fix-it man is called

to ﬂepair the television (after mom and dad have tried)
i

forlEmma, but when it is fixed Emma is no longer

int%rested in watching television but in reading books.

Watdrcolor illustrations.
| : .
Happy Birthday, Grampie by Susan Pearson - A

granddaughter’s love breaks through barriers of

language, age, and blindness when she makes a special

birthday card and buys a special gift for her grandpa.
|

|
qow My Library Grew by Dinah by Martha Alexander -
Dinah watches the construction of a new library being

bulﬂt across the street from her house and decides to

mak% a book for the library; when it opens she presents
heribook to the library and gets her first librafy
cardk

fn Search of the Saveopotomas by Stephen Cusgrove -
A sdory of how a dinosaur who has hoarded possessions
all Mis life discovers a new feeling of happiness when
he ghves‘away all but what he needs énd Lhe rest he
»gives to the saveopotomus to save for him (at

Saveopdtomus First National). A serendipity book.
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|
1
1 .
i .
Jack and the Beanstalk by Susan Pearson - A boy
| .

climbs to the top of a giant beanstalk where he uses
|

|
his}quickvwlts to vutsmart a glant and make his and his
i '

,motﬁer’s fortune.

‘ .
4am: A True Story by Margaret Mahy - When Mrs.

Casqle finds a job as an atomic scientist, Mr. Castle
] ,
‘ stays home to care for the children and house. One day

‘ .
he %ses all the plums off the plum tree to make jam

whi&h they use on everything. When the last jam jar is
i .
used‘thevplums are ripe again.

ﬂdtt!e Red Hen by Lyn Calder - A busy hen’s lazy
|

\
friepds though unwilling to help plant, harvest, or
grin@ her wheat into flour, are eager to help eat the

i
brea@ she makes from it.

'N&. Nick’s Knitting by Margaret Wild - Feeling
lone&y when his seven o’clock commuter train knitting
part%er Mrs. Jolly is in the hospital, Mr. Nick knits a
veryispecial gift to cheer up his friend. Beautiful
wate;color illustrations.

M?sic, Music¢ For Everyone by Vera Williams - Rosa
playé her accordion with her friends in the Oak Street
Bandland earns money to help her mother with expenses

while her grandmother is sick. Beautiful watercolor

|
illustrations.
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A?dd Jobs by Tony Juhnson - A humorous stdry
inv#lving three episodes in which 0dd Jobs does all

50p£s of jobs; His‘mdtto being "The Odder'tﬁe'better".
%uth’s Bake Shop by Kate Spohn - The stbry.of Ruth,
an %ctopus who loves to bake, that spends so much time
bakgng that she opens up'her own bake shop. _Story
deséribes and lllustfations show the many different
difﬁerent kinds of cookies, pies, breads, pastries, and

cak

.

.
w

$0meday Rider by Ann Herbert Scott - Kenny lives on

a,r%nch with his family. He wants to be a cowboy just
liké his father. One day his mother teaches him to

rid% a horse and later he gets_tdvride with his dad.

Bea#tiful watercolor pictures.
i ' »

Something Special for Me by Vera Williams - A story

aboﬁt how Rusa has trouble choosing what to buy for her
o ‘ :
bir@hday with the money that mother, grandmother and

| . .
she!have saved, until she hears a man playing beautiful
l .

music on an accordion. Beautiful watercolor
|
| ‘

illustrations.

Tacky the Penguin by Helen Lester - When hunters
comq to the penguin colony to capture penguins, sell

them and get rich off of the sales, TackY's odd
| . :

beh%vior runs them off.
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|
Teddy Bear Baker by Phoebe and Selby Worthington -

Theistory of a day in the life of Teddy Bear, a béker,
andihow he runs his bakery and counts his money at the
!of the day.

?eddy Bear Farmer by Phoebe and Selby Worthington -

end

Thelstbry of a day in the life of Teddy Bear, a farmer,

and‘how he runs his farm, including chores and sales.

|
The Baby’s Catalugue by Janet and Allan Ahlberg - A

wordless picfure book about a day in the life of an

inf#nt set up as a catalogue. Supplies many plctures

of ?aby needs and experiences from moms and dads to

U .
highchairs, diapers, meals, toys, games, accidents,

bro%hers and sisters, baths, and bedtimes.

The Emperor’s New Clothes by Janet Stevens - Two

raSQals sell a vain emperor an invisible suit of
\

clothes.
|

#he Erie Canal by Peter Spier - A retelling of
Thoéas S. Allen’s Fifteen Years on the Erie Canal about
how%a man and his mule hauled barges from Albany to
Buf%alo. Excellent illustrations and information at
the%end of the book about that time period in early
Ameqica (includes a map and the song at the end with
theihistoricad information).

The Shop by Carol Watson and Colin King - The story
| ‘ .
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of a family.shoppingvat a grocery store and all the
things they get. Pictures in the store are labeled.
Thé Soup Stone by Irls Van Rynbach - When a family
claims it has no food to feed him, a hungry soldier
proceeds ﬁo make soup Qith a stone and water.
The Three Wishes: An 0ld Story by Margot Zemach - A
very poor woodscutter is granted thrée wishes by a tree

fairy, urged to wish for riches by his wife, and gets

nothing but trouble until he and his wife remembers

what matters most.

The Wild Nasherwomen by John Yeoman and Quentin
Blake - Seven washerwomen, who are sick of their work
and employer, go on . a rampage until they meet seven
very dirty woodcutters. Describes the old fashioned
way to clean clothes. Humorous story wonderfully
illustrated In watercolor.

The Woman with the Eggs by Jan Wahl - A retelling
of the.ériginal story by Hans Christian Anderson. A
story of a woman who while gding to market to sell eggs
began dreaming about how rich she would become after
she sold the eggs and invested in mére chickens but
before she got to the market the eggs broke. A
classic.

Three Billy Goats Gruff by Tom H. Roberts - Three
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‘clever_billy goats outwit a big, ley troll that lives
gnderithe bridge they must cross on their way tb the -
' other side of the mountain where focd is plentiful.

Three Days on a RIver [n a Red Canoe by Vera
Williams - Mom, aunt Rosie, cousin Sam and mom’s boy
(who narrates the story In first person) put their
money together and buy a red canoce. The story
describes the three day camping trip they took In the
red canoe. Excellent stbry that makes use of maps,
recipes, directions for making'khots and washing
dishes, and wonderfully describes the camping
experlence.
| Three Little Pigs by Aurelius Battaglia - The
adventures of three little pigs who leave their mother
- tov make their homes and seek their fortunes and how
they deal with the big bad wolf.

To Hilda for Helping by Margot Zemach - The story
of Hilda who always helps out around the house without
complaining and is rewarded by her father which makes
her sister jealous.

26 letters and 889 cents by Tana Huban - A concept
book showing the denomination, value and relationship.
of coins to 99 cents (also shows capitél and small
letters in érder with a picture that starts with each
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respective letter).

We Keep a Store by Anne Shelby - Told in first
peréon, a little girl describeé the many pleasures that
accompany her family's running of a country store.
Poetry |
All poems which are widely know were taken from A
Treasury of Mother Goouse illustrated by Hilda Offen are

as follows: Hot Cross Buns, If Wishes Were Horses, 0ld
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Nonliterary Materials

Videuvs and Films

The videos and films listed below are available from
the San Bernardino County of Schools Library and can be
ﬁrdered from the Fonfana Media Center. Two weeks
should_be-allowed for ordefs.

»A]ekander,‘Who Used to Be Rich Last Sunday -
Teaches the value of saving and spending carefully.
Follows Alexander as he wastes éway the money his
gr@ndparents'gave him on a visit. 1989 video. 14
minutes. |

Econdmics By Choice - Teaches basic economic
principles through classroom activities and real-life
:'applications such as buying a bike. Illustrated the
concepts of unlimitéd wants, scarc;ty, cholce and
‘opportuniiy costs. Emphasizes skillé of making
choices. 1986 Disney video. 18 minutes.

Feonomics - Newépaper Boy - Fortrays a newspaper
boy as a businessman who sells,é product, pro?ides a
service and makes a profit. Identifies basic economic
concepts.‘ 1971 film. 11 minutes.

Fémi]jes - Earning and Spending - Dépicts basic
aspects'of-family life as seen in a Japanese family, an
American family, and a Mayan Indian family in Mexico.
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- Shows how one family raises couffee, one father works on

water poilution problems and in another family the
father and mother wdrk at separate jobs. Show some of
the ways the méney is spent in the various families;
1876 film. 15 minutes.

Making Change - Teaches the names, values and
-relati¢nshi§s of coins, how to make change and money
notation. 1977 film. 9 minutes.

.Money Business - Combines puppets and live actors
with song and- dance to teach basic concepts about money
and economics, including denbminatiﬁns/of money,
history of money, ;orking and saving, banking, and
makihg choices. 1985 video. 22 minutes.

'Supérmérkei>(2nd Ed) - Takes a behind-the-scenes
look at the running of a supermarkef.' Features the
store manager, wholexpiaiﬁs what kind of skills and how
much work is involved. Shows delivery men, butchers,
produce people, stockmen andAbookkeepers. 1984 video.
14 minutes.

The Dime - Follows the circulation of a dime from
the mint through many changes of hands until It finally
ends up in a sewer. 1976 film. 13 minutes.

Truck Farm‘ta Store - Introduces the operational
- prucedures and economié valués of‘modern truck farms.
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Shows the planting, harvesting and marketing of
carrots. 1965 film. 11 minutes.

Why We UsevManey - The Fiéherman Whao Needed a Knife
- Discussés the trading a fisherman ﬁust go through in
‘order to get a2 new knife. Explaiﬁs how, due to the
inconvenienée of trading, the idea Of‘money is born.
‘1970 video. 8 minutes. |
The single video listédvbelow is é 1887 video recording
by Platypus Productions Inc. (LiQonia, MI: Playhouse
Video). It is a video cassette release of the 1984
cable television production, éxedqtive»producer Shelley
Duvall. Faerie Tale Theatre. |

ThébEmPeror's New Clothes -»Shows hqw a vain
emperor’s unlimited wants get the bést of him when two
rascals sell him an invisible_suit of clcthés.
Music

Piggy Bank by Greg Scelsa. Song is on the record

We All Live Together Volume 3, 1979. Los Angelos:

Youngheart Records.
Red Hen's Song by Ravosa. Song is on the Silver
Burdett Music Centennial Edition Kindergarten Record 3,

1985.
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