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 INCLUSION KINDERGARTEN: A PILOT PROGRAM

Kerry Rlddle-o Connor M A

o 'Callforma.State Unlverslty San Bernardlno 1991

A pildt program ln a tradltlonal klndergarten thatflncluded
'i_eight severely handicapped students learning and work_‘ ng
o f:l';.'»cooperatlvely wlth thelr regular educatlcn peers on kR "full- tlf‘- L
L _Lj.bams ls descrlbed ln thls project Two teachers a»spe al |
o educatlon teacher and a regular educatlon teacher © »
_".»;‘:_;-f-»»-thelr classes to form the lncluslon klndergarten

Jf'f:_gThe utlllzatlon of team teachlng techmques cooperatwe

i .*7?~"1learm.ng strategies and the su ”or ‘

S :speclallsts in the lnclusuon klndergarten produ’ced‘ model .

B ;5 1':»-»:?7p,~ogram in Wthh handicapped student ._ : and regular e ,ucatloi

. ‘vi‘,f"students acquired appropriate soclal'skllls and lncreased‘thelrv‘ ey

o ',;.:j:-’»’vacademlc potentlal
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introduction

For severai years parents and speCiai education teachersf'rf-_.f-'»_ (NN e

o have been f ighting for the right to have their handicapped

students schooled in reguiar ciassrooms along With regular

= education studehts In addition according to Pubiic Law

"94-142 handicapped students have a iegai right to go to their Ei

tneighborhood schooi and develop friendships among their peers. -

_However the norm in most districts s stiii segregated

| schooiing for the most severe iearning and phySicai

i

7 disabilities whiie more moderateiy handicapped students are £

~on reguiar education schooi sites in separate ciassrooms

B Cieariy there isa need for schooi districts to deveiop

,» rograms that allow \these spveciai' education students to be -

: »’serviced in reguiar educ"ation ci‘aSSrooms and schOOis This.

| pro ject addresses that need by presenting a pilot program f or :
i ‘integrating speciai education students with their peers iri a

, ,‘,ireguiar kindergarﬂen ciassroom _,

B The current phiiosophy for integrating speciai education B

o 'studehts With reguiar education students is to piace both in



| one classroom w1th most spec1al serwces to students being

‘_‘;"performed directly in the ciassroom Before integration can be S

= successfui pilot programs such as the one presented here needf o s

»'to be established to provide work hg models for parents

L teacher S and administrator S tO observe

g - One such model program has been established at Cypress L

o _»;_j',__,Elementary in San Bernardino That program the focus of this St |

IR ‘prOJect is a kindergarten classroom in which regular

‘_‘,"education students and severely handicapped students learn BRI

“:and work together A regular educatlon teacher and a special ] - R TI |

| -\_ff*f_"education teacher work in the classroom as a teaching team

o This pro ject describes the team teaching techniques that are.

Y utilized in the classroom Also described are methods for the S

| ..e_joint planning of activities examples of behavior modification'i,_. IRPLTEE

ftechniques the use of instructional aides and the support
| provided by the administrative personnel |

it is dlfficult ior many administrators teachers and

":students to be accepting Of SpeCIal needs students in their -f:f SR

L "tschoois and classrooms Fears exist about how to manage a



- special educatibn student whﬂé "stmbe’ir’ig a‘ccthfablé for the
academic -prdgresé of the others. Aithoug'h the pi:lot.‘pfogram :
was conducted in a kinderg’art‘env ‘class:,‘robm, most of the
- tect'rmques 'd'escr'ibed are applicable to’ét-helr? gradévtevelvs. |

| Teachérs whdlar?evanﬁng to éccbmmbdate, Cqmpf‘omise'and |

| ébcept Chahges will reCogmzethatfin_tégrated 'schdoﬁ-ng is |
possible at allll grade lévéls a‘hd IS one way to f'u.l‘f‘m’ their _légalv o

obligation.



Literature Review'
Most changes in schooling for students with learning andif.f;:

-jphysmal handicaps have taken place over the last twenty o

o ‘:'y,:dpa These changes are attributed to educators and parents S

& ) ;ybellef in equal schooling for students with handicaps Many

s e »»-fspecial educators and parents believe that equal schooling can’f fi" e

s . 'be achieved through an integrated approach while others

- 'fﬂ“a_;believe that schooling lS equal even if the students are on

. z;fy_‘separate school sxtes The following sections explain the TR

Res _v‘f‘f’.current trends in special education and the legal obligations

H assocmted with schooling speCial education students The e

e ‘viewpomts of proponents and opponents of integrating special f el

education students Wlth regular education students Will also SR

be examined

A reView of the literature indicates that prior to 1975 L E e
_‘_iscnooling for severely handicapped children took place mainly 4 St
| ""in resldential schools (Wiederholt l989) while children with iv'

L mild or less severe handicaps remained ln regular classrooms o



A with their iearning difficuities not identified (Gaylord Ross o

R 1989) The separate schooiing of children with severe

L ) handicaps and the increased f inanCiai burden on parents to

. ; fl'-schooi their handicapped chiidren prompted parents and Civii

»_,.ights iawyers to chaiienge segregated schooi settings as b

o being discriminatory (Corrigan 1978) After many years and S
'f'court battles Stainback and Stainback (1985) write .

Because of the growmg nationai concern for the

i “education of ali chiidren experiencmg handicaps in 1975 " -:}" _, P

o "»'the Congress of the United States passed Pubiic Law
. ‘94—i42 mandating a free and appropriate education for !
| } aii students With handicaps in the ieast restrictive

environment [LRE] (p 8)

Tl Since the passage of PL 94—- i 42 the Education for Aii

k Handicapped Chiidren Act students With moderate iearning
| xhandicaps continue to be educated in the reguiar ciassroom |
,' kThese students meet With a resource teacher for indi\/iduai

: instruction in speCif ic academic areas Some spet:iai

o education students are on reguiar schooi campuses but they



e | _are in separate classrooms w1th a spec1al education teacher

En ‘-:'.l":"They sometimes go to a regular class for certain activities

: :_.(Gaylord Ross 1989) However even w1th the progress to o

‘»":”"equally educate allhandicapped children GiangreCO(l%g) S

freports "A significant number of students identified as
. -. ._‘;k'severely disabied continue to be educated ll’l separate g
= _‘»handicapped-only schools or other variations on this theme . i

®. ‘39) The LRE Drov1$ion of PL 94-142 is very SpelelC S

e i'fBrady, McDougall and Dennis (1989) summarize the legislation:“_‘" PO

| ,"That tO the maximum extent appropriate handicapped

) )children including children in public and private institutions ,‘{ S
"or other care facillties are educated with children who are
not handicapped n (p 44) The LRE in most cases concermng |
: \:Ihandicapped children of all types is the regular education :."E?
classroom There must be justif ication if other Sites are used f\,f:" it

| instead of the regular classroom (Brady et al 1_989; Cor.rigan,ﬂ 3

. 1978 Stainback et al 1985)

Prompted by the LRE mandate a progresswe trend is g B

‘being established toward 2 regular class program for all



':7,;students (Falvey, 1989 Giangreco 1989 Reynolds Wang, and

= :f_:":":"'j_ﬁ.»Z;Walberg, 1987 Stamback and Stamback 1984 1985 1990

."”'.:..iWIederholt 1989 and wm 1986) lftms is the future trencl

e lit is essential te Identtfy tne tet*ms used by special educators';’j‘;."i}f.j:f L

S Z,to facmtate a regular classreem experience for handicapped - i,

e students Tne most common terms used fer educatin‘_ spectal

e u,,_:ﬁ'f","education students with regu!ar education students ar‘e'f

"',‘-integration and mainstreaming* tn_addition a new emphanS v

o __nas brought anew term i s-ion: AH three ter‘minologies . ‘

e ‘_‘f.'-'*'vf"Dertain to mlxing special educat1on students with regular‘f-.ﬁj_;::.jfﬁf“f EORTE N

o ;f‘i education students In tne fonowing section it 1s evident the G

_terminologles being deﬁned are not equal m meamng or mtentl._’.; el

‘«_un and |

5 students inte a re‘gular education classroom for a period of :‘5}_

: tlme durmg the day (Falvey 1989 Saﬂor Anderson Halvorsen

'f"»'f_ffDoering, Fmer and Goetz 1989) In contrast lnclusive | e




schooﬁn'g f‘or studenté wifh handicaps is explained in this

passage by Stainback et al. (1990
Inclusive schooling is ‘related to, but different from the |
nﬁovement to integrate or mainstream students with
disabilities into their regular neighborhood schools.
lntegration and/or ma»ihstreaming is the process of
having students with disabilities (w‘ho have been
excluded) become an 1ntegral part o»f thé mainstream of
their schools. lnclusive schools do not focus on how to
assist any particular category of students, such as those
élaséified as disabled, fit into the mainstream. Instead
the focus is on how to operate supportive classrooms and
schools that include and meet the needs of everyone
(p. 4). |

Chris LeRoy, a special education program speéivanst with San

Bernardino City Unified School District, f»urther‘ emphasi'zes

the dif férences between being integrated, mainstr‘earﬁed and

included. He stated, in a personal communication that the

placement of special education students on the regular



i ’,_»eclucatlon campus has been implemented ln phases The fll"St

S ;'vfphase was the placement of students on a regular school

' ;va "campus Thls ls known as mtegratlon An example of

e mtegration would be placlng a speclal educatlon class

_‘somewhere on campus and hoplng that durlng lunch and recessf.}f;{','_:i_ s

B __the speclal educatlon students and thelr regular educatlon 3 o

N .peers would lnteract Phase two was the "homeroom

| ""l?‘approach " sometlmes referred to as malnstreamlng, ln whlch_f..’,, IR

'k_‘-istudents were put ln the regular classroom for attendance

| 'flag salute etc and then they went back to thelr spemal

- day ln the regular educatlon classroom

e educatlon classroom The thlrd phase ls the "lncluswe B
»'commltment " wherein special educatlon students are made a B

o '-part of the total learnlng and soclallzlng process for the entlre

Whlle the evolutlon of speclal educatlon programs has T

| ,'f'_ffjbeen toward an lncluslve commltment most propoﬂems Of

"7'rr”'fflf".;':jlnclusion agree that it has been a long and tedlous process to o

':;;_».place handlcapped chlldren onto regular school campuses and e

o then see them lncluded as members of the campus commumty,_f‘ e
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(Réynolds et al,, ‘l. 987-;'S-tainback;‘»et alv.; »19‘8;5; and_‘W’iH, 1986). _» |
‘tn .r'nost schoo}‘distrftcts"the LFtE 'm’andate conttnues to go
substantially unfulfmed ‘As wm (1986) states "At the heart_ B
| v:of the spemal education approach IS the presumption that
students w1th learmng problems cannot be ef fectively taught
in regular education programs even wuth a varlety of support ' ‘,
. (p. 41 2). Whﬂe there are many proponents of inclusive |
: schoolmg, obwously not all spemal education advocates WOuld .
» | agree that disabled chﬂdren belong on an inclusmn oriented |

~ campus. The next sect_lon examines both p.ers_p-e'ct‘wes.

- Since the passage of PL 914'—»1’,4‘2,'many progre”sstye

'technigueshave ‘been imptemented 1»n'speciat edUcation wm
| (l 986) states that inthe last 10 years speCIal educatlon has
- practiced mdmduahzed instruction has mcluded parents in
the dec1sion making process concerning their chﬂdren S
| ) v-educatlon has begun to educate previously unserved severely '-
hanutcapped:cn.UQren and has.promoted_‘lm‘pr‘ove_ments_forv o

millions of others. Laurence Lieberman (1985), a major



T opponent of totai inciusion of handicapped students on’

- nonhandicapped sites feeis that the uniqueness of speciai

'?“*education wiii be iost if the goai is to inciude aii handicapped - i

LR '.[._Chiidren in a regular education environment He states . the o

| -'?'?g,fma jor difference between reguiar and speciai education is that A

o vdf:in reguiar education the system dictates the curricuium in

- 'i_i’ finciusion of di"' )l :

i ! ‘speciai education the chiid dictates the curricuium“ (p 514) ?

- o'This point of view,refiects one,of the ma ]or concerns of some{f'f‘"';:;,}. Foaln

S ':..j'j:»;SpeCIai education advocates about attempts -atv totai inciuSion.ﬂv:ff::f '_k j'ff,.'.:f[,v_f

There are two other ma jor types of ob jections to totai

ciassroom F irst a perception exists among opponents to

1-inciusion that the needs of the specuai education"student wiil T

. “_"tThese needs inciude intensive academic inst‘ ct.ion at the
‘student s ievei and more direct aduit super 'si_ "

if"""(Coates ioe “,-~Lieberman 1985 Saiior et av.i.,;;-,ioegi

; ";f._.,"”-"*not be effective!y met in the reguiar education ciassroom _ PR TR

and contact

,,jikthe reguiar education SO

o ._' | t SecondW, .there exists a fear of sociai re]ection or

5 expioztation of handicapped chiidren by their nonhandicapped AR




P peers This fear has caused many aduits to remst attempts to 3 BRI
) "integrate their handicapped chiidren (Faivey, i989 Fox 1989 e
Lo "'Saiior et ai 1989) As Lieberman ( i 990) states “Deciswns G

s shouid be based on the needs oi individuais“ (®. 56‘2) Hawever CoE

g ‘.total re jection to including speciai education students on |

regular education campuses is not the intent of some

,;__f_'opponents They are mainiy concerned With protecting the

'_:weifare of the handicpped students and preservmg the quaiity S

o ":»"'”,:vof their instructien Ensuring the safety and educationai

B - 'advances of the handicapped chi]d may be aii it takes to

i {convmce some opponents of inciusion that the benefits of totaif,_' -

" »inciusion outweigh the harm ETREE IS SR

Proponents of inciusion have ascertained that

e ai | (1990) and Voeitz (i 983)' ’aivi agree that when gwen the

L "*;-otner s strengths and differences as i:hey iearn to wor' i'

j'proper guidance from aduits students can iearn to reiy on each il R

i o | ’together Learning to communicate understand and respect

sett’iv_:gs have a tendency e

aivey (1989) Stainback et o




oneanotherpro tes a sensitiv _,y to mdlvidual d]fferences

B *_rand bunds friendsmps E
2 their nenhandtcapped neers argue that both groups actuany

ﬁf_'»,.l: (1989) writes

Propon 3 "’ts o.t_ : -“iintegrating handlcapped

ildren with

f. '_"“!"f}.' develop positwe attttudes and social mteractmns Falvey .

lf students w1th severe handicaps are to become N L

it __mterdependent and productwe members of their
i ﬁ;.ﬁ;icommumty, lt IS crucnal that they and thelr

N nonhandlcapped peers learn to function together

e 'throughout their educatlonal years lndmduals wuth and e

i ;WIthout severe handlcaps must be prov1ded thh

‘fj“j;opportunitles to develop the SKIHS and attitudes that are ﬂ; L

o 'vj:»"'.flcrucwal for successful mteractlons both now and m the
| :,future (p 321) 5 p .
Studtes have been c1ted that auggest mcluswn prometes
B posttive attltudes and opportunities to socualize

commumcate, and demonstrate age approprlate behavwrs

(Berryman 1989 Saﬂor et al 1989 and Voeltz 1983) There { o
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is little ‘stati'stical support for the idea that inClusﬁion is
harmtul to the students with handicaps (Falvey, 1989). |

It the eventual goal is to educate all students in regular
classrooms, major changes in instructional technigques must
occur to accommodate the special Iearning needs of special
education students. Some suggestions given in'they literature
include ‘spending more time on interactive and céoperative
learning activities (Baker and Zigmond, 1990; Stainback et al‘.,
| 1990; w1ederholt, 1989). Another suggestion is using the
resource teachef and special education teachers as
- consultants to the classroom teacher (Cdates, 1989; Donaldson
and Christiansen, 1990). Collaboration with other specialists
on campus should take place in the classroom so students
spend their time in class (Adamson, Cox and Schuller, 1989;
Stainback, Stainback and Harris, 1989). A final suggestion is
to implement cooperative or team teaching situations in which
both the regular education teacher and the special educatioh
teacher are jointly present in the classroom (Falvey, 1989;

Stainback et‘ al.,, 1989; Stainback et al,, 1990). Changing



- vteaching techniques wlll help in the effort to successfully

“ "f'?-ilnclude all students on a regular education campus However &

L f the successful lntegratlon of youngsters lnto [regular] school i

o settmgs may pe prlnmpally dependent upon classroom

;teacher s attltudes" (Garver~Plnhas and Schmelkln 1989
o 38) ' |

Based on the trend toward estabhshmg mcluslve

» programs for mtegratlng spemal education students lnto the R

| regular educatlon classroom a pllot program for the San

: " Bernardlno Clty Umf led School Dlstrict was lmtlated by a

s specual educatlon program spemallst for the dlstrlct and was

5 r lmplemented in September of l990 An understandmg and

| progresswe prlnclpal at the school was wilhng to allow the R

“ . pllot program to be ln a kmdergarten classroom at hls slte A g WE

: | speclal educatlon teacher and a klndergarten teacher at the

EN ‘;school were wﬂllng to combme thelr talents and classrooms e

P f'ffto pilot the incluslve kmdergarten program . |



The Pllot Program

e "'““e"ga“te" p”Ot program has many o of the same e

s 'J-‘»-'elements as a typicai haif day kindergarten class in this

cnapter the piiot program is described Sections in the chapter{ S

""-ii":i-.v'expiaih the process of selectmg severeiy handicapped chﬂdren : o

B for the ciass team teaching techniques being utiiized and

- ,l,_‘:fshared responsibility used in teachmg the ciass and managmg Ry

To faciiitate change in the spemai education inciusmnary R

| fj,;,‘*iDO]lCieS of a schooi district a district ievei administrator

o ‘.‘"'_f: f‘must ihitiate the process (Giangreco

e .'ff-jf;i-:i'l,'-f"admihistrator responsnble far the inclusion k‘ | dergarten at

89) The district ieveif}-‘f--_i". SEr

- -_*'cypress was Chris LeRoy, a speciai educatvion, :rogr‘am i

: .".'f'.-;;‘speciaiist Mr LeRoy was given permission _.to seti up an

;‘:’_‘vf'inciusion ciassroom by the director of speciai educai:ion for -

= ;TSan Bernardino City Unified Schooi Dtstrict




Cypress schoot was selected as the pnot Slte because it T

: _d"is "School Based " Whlch means fundtng for dlf ferent programsf_'f'-;;»‘}v‘f; L

e fmay be combmed for use m at rlsk grade levels Greater

| j ﬂextbmty 1n ustng school funds allows individual schools to i

 pe more mnovattve wtth the use of personnel and programs

o --'vCYpress also had several speclal educatlon classes already 5

" functioning on campus Wthh meant a spec:al education

ﬁ teacher would not have to be transf erred from another school )
| A to f m the position of the special educatlon teacher m the pﬂot l‘
.‘pmgram e BN i ‘
The spemal educatmn program dtrector‘ contacted the v

" ':‘-"'school site prmcipal and the teacher of a severely handicapped |

- kspecval educatlon class on campus He presented his idea for

i :;f-estabhshmg an 1nclusxonary kindergarten that would comblne

o _ “the strengths of a regular educatton teacher and a spemal

'_.education teacher ina team teaching classroom Support from S

both was readﬂy gtven

~ The special educatton teacher contacted the kindergarten

“ teacher and asked her lf she WOUld be mterested m setting up
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the pilot program in her classroom. The kindergarten teacher
thought the program was a good idea, and felt she and the
special education teacher would be able to team teach
together. The kindergarten teacher also realized that because
it was an experimental program there may have been
difficulties to work out, but she was willing to take the
chance.

The program director and the principal filled out a state
waiver so that the special education teacher could teach
regular education students (see the Appendix for a copy of the
waiver). The waiver outlines the reasons and objectives for
having the special education teacher teach in a regular
education classroom with regular education students.
Student Selection and Enroliment Process

The selection team consisted of the special education
program director and the school psychologist. They considered
several factors when selecting severely handicapped students
for the inclusion kindergarten program. First, the child must

qualify for needing intensive services from specialized



- }.personnel such as a speech therapist | psychologlstor an

g ?_adapted physlcal educatlon teacher and have at least a 50?

: developmental delay in one or more areas such as language

cogmtwe or physlcal delays Parental mterest ln an e

| lntegrated optlon rather than other classrooms that are more

restrlctlve was also consldered ln addltlon the handlcapped :_ e

% )students should be mlnlmally hablt tralned such as able to
feed themselves and toxlet tralned Chlldren wrth extreme
| f'behavlor problems or those not able to communlcate thelr

| needs ll’l some manner were not consmered fOI" the program

Three spemal educatlon students were selected to attend S "

’school the f lrst day of the 1990 91 school year These
- g students remained as an mtegral part of the class for the

. ?entlre year F we more severely handlcapped chlldren were

o added at varlous intervals to the rolls Most of these students L

e ’parents were able to vlslt the classroom durmg school hours

before enrolllng thelr chlld ln the program All of the speclal -

o educatlon students were transported by spec1al and regular e

| buses to the school To date there are elght severely




= “‘handlcapped chlldren and 30 regular educatlon students in the

. mclusmn klndergarten program workmg full tlme w1th two

B "teachers and two mstruct'ional aldes The normal ratlo at the C TR

| school ls one teacher for every 33 students and one speclal e

ey ’f_educatlon teacher for every lO spec1al educatlon students in- S

B j_f'the prlmary grades g 7’." LR R R

The currlculum for the pllot program is literature and

I '_ lmampulatlve based ThlS lS the standard currlculum that all

B regular klndergartens ln the dlstrlct follow The kindergarten _ e

. '_’llterature serles published by Houghton leflin lS taught along*blj} | o

i : ‘wlth supplemental llterature materlals by the Wclght Group
fand the McCrackens The math program is | atn Thelr Wav

,“:Soc1ally, the goalsare to have the -stuclents learn' to talk .

L courteously to others work and play cooperatwely, begln to i

- ._gdevelop the abllltles to be honest kmd and sympathetlc and S

- *"to develop sensltwlty to others needs and dlfferences A

. ',.ijspemal educatlon teacher and a regular educatlon teacher work

together to achleve the academlc and soc1al goals set for the Ty



a1

pﬂot program
The idea of ustng two teachers tn a team mtuation to -

utﬂize thelr teachmg strengths f or the benef it of the

N students IS not new to educatlon However more specxal

" education personnel are seemg the benef its of teammg w1th :
v‘ regular educatlon teachers to facihtate ihClusion Falvey .
(1989) and Stamback et al. (1990)- have descrlbed the |
_;-_'potential advantages of combmmg the strengths of 2 regular | -
| educatton teacher and a spemal educatlon teacher in one
"-_[»classroom These advantages mclude the potentlal for

- indiwdualized lnstruction lower group size and hlgher " '

| teacher/student ratto ﬂexrbmty m instruction

. responsibmtles couaboratwe efforts at dlagnostng problems, L

| | and 1mplementmg behawor modlflcatlon techmques and the
' opportuntty to tearn from each other' -»I n addltion to the o
beneﬁts Hsted in the hterature the two teachers tn the pﬂot |
'program have developed a frlendshlp that extends beyond the .
| ":cla‘ssroom. | | |

" At the beginning of ,ea‘ch.'mon,th,“ the bﬂot-team‘ 'ptans o'ne :



*ff.ﬁ*or two themes tnat wlll be used as a’;f:f U or 'lntegratlngithe

L urrlculum Each wee. both teachers work together to develop
e lesson plans They Vdeclde what hterature wlll be focused on
':f’:.f},-'land then plan actlvltles associated wlth the literature ‘and

- _‘:ff,,'_?ftheme lf there ls a particular sub ject one of the team

e :.'i“_i;:_:;ifmembers would like to teach lt lS agreed -that person wlll

g actnntles wmcn mclude the f lag salute attendanc, €

"':'""--j‘z},’i;_actwltles and reading a story, then the other teacher would

e .f-'ffor the students to reassemble on the carpet as a wholfe group,
| then one teacher conducts the whole group lesson whlle the

R .f"other is preparmg for the next set of actlvmes SR
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There is not a strict rotation of duties. Many times one
teacher will work with an individual student or need to
communicate with a parent or other school personnel, so on a
day to day baéis, the duties do not always divide evenly. For
success it is critical that both teachers be very flexible and
cooperative. These qualities are essential for team teaching
to be successful.

Daily Schedule And Routines

Two instructional aides assist with classroom
instruction in the pilot program. The six hour aide is trained
in special education. A four hour aide is provided by the school
for every primary classroom on campus. This is the only
classroom on campus with two aides. Funding for the six hour
aide is through special education while the four hour aide is
funded through the school's budget. During the morning hours
when no children are present, the six hour aide works on room
environment, prepares materials for activities, and does
general organizing of the room.

The four hour aide arrives one half hour before the



i ustudents She calculates milk money, and tabulates homework e

and read aloud book forms that list the books parents have readv:_ff . fff,.‘;[, -

" :vto their child at home She keeps the earthquake packet up to R

‘ , "date With a name card for each student and she f iles student

E papers Both aides work Wlth the students during the

B ‘afternoon class time They are instructed to be With a student S

. or superwsmg a group of students during the hours the . :
- fstudents are ln school & [
| The teachers meet weekly yvlth the aides about duties
| ’and stress the importance of being a faCilitater for soCial |
| lnteractions among the students The aides are very
o “conscientious about keeping the teachers informed on how the &
: students are somally lnteracting particularly during OUtSlde %
| }piay time S
 The typlcal dally schedule for» the pilot ciaes ls‘as 0
“"follows | | | | -
" 12 10-12: 30 Opening Activities These mclude
“ | attendance flag salute m t Inelr Way calendar

acti\/itles and a story or two read to the whole group &




The ent"‘e group is on the carpet for these aCtIVItles A

12 30 1; 15 Integrated Language Arts/Social Studies S

B ":"v-':f‘Four days a week the students are d1v1ded

L '_heterogeneously for small group lnstructton -The
o lfocus during this small group time is on language arts | a
i '_7"“'and somal studtes actwtttes such as wrtting, letter -

.‘recogmtion dictatton of student stories and reading

L ’the MLee_hLBe_a_d_e_c The four groups are rotated to a R

e dlfferent activity each day during the week Frtday ls:}»f[?.._ et

o : "usuany reserved for whole group tnstruction and

actmttes such as cookmg, graphlng and class stor Y

P "‘].‘;'writing

- f;;il 15 1 30 Story Time Another story is read to the whole L

group while the aides prepare for acttvity time s »? Gl

' 30 2 00 Activity Tlme Several activuttes are avaﬂable :

| i f‘t projects blOCKS tI"UCkS legos and other

manipulattves puzzles smence and mdmdual

instructton Students have free chotce during this

s uch as aj‘w 'ittng center patntmg, hstemng center e



tlrne as well as‘an actlylt as :,_'gnment The ;‘»maxvlmurn;_'_fﬁ
| " number of students at one acttylty 1s elght | o |
I“ 2 00 2 30 Snack and Outside Play Time The students |
| | brlng a snack and they may purchase mllk to drlnk
After fmishlng thelr snack they are allowed to play .

on the playground under the supervlsmn of the aldes

o 2 30 2 a5 ertlng Each day the students help the teacher o

) _:"_“.Wl‘lte in the class journal The teacher does the 7\ L
L : "wrltlng whlle the students thlnk of thmgs to put m :
3 1‘ the journal ThlS lS an opportunlty for the teacher to T
| i‘f}f?utlllze the whole language approach and review f L
R | begmnmg and endmg sounds Whlle she wrltesnew and“:f;‘" ke
-_:frequently used words After the Journal lS i |
= ._\jcompleted the teacher has the students echo her asv A
’?she reads what was wrltten lndw1dual students wlll ; .
-f;fattempt to read the journal to the group Sometimes -
| -,‘?"‘the students wwll c1rcle repeated words or letters "ﬁ‘} ; R
;v':‘f'wutmn the text S |

2 45 3 lS Math and Individual erting Every other day -



e Itne chndren wm work pn utmztng the Matn Ihe]r Way'?_ FL

| If", ,mampulative actwittes On alternate days students

e -’{;will write in thelr personal Journals Each chﬂd has : a S

e journal that 13 his or her own to wmte whatever he or '[.’ IED R

e she wishes To save pages and tlme the pages are. B S

'. . 'dated and students are hmlted to the front and back

e sude of a page The students usuany draw a ptcture |

i ;‘»‘;;and write a word or two When the students complete D

o thelr wrttmg, they take the:r journats to a teacher or -

SR “avde The teacher or alde dtscusses the student s work i

% :‘gfﬁan 4 responds to the student by wmtmg on thelr

Journat page

a teacher reads a story, ‘smgs a few songs and

prepares for gomg home

5:."'3 15-3 30 mosing Acti\nties Generany during this time RN

Reasons fo*” varymg from the routme would be the usual A

o -_interruptlons that occur at aH schools such as assembhes t 1re'4_.j‘r- e

‘vand earthquake drms and fieldtrlps lt has been found that A

AN the students f unction better in the classroom w1th a set
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: routine and that some studente become upset when an act vity
s missed or deleted f rom the schedule

Eagﬂitating Interaction .

- Simply putting special education students into a

classroom with regular education students ancl hopmg they

[ w1ll interact lS not enough There may be students ‘who are

tentatwe about working and playlng Witn other students Itis

the teacher S responslblhty to facilitate the. interactions :

among the studvents. Hanline (1 985)v,v'F al;vey (1989) and
 Stainback et al. (1 990) stress that d-irevct*ins'tmcjtion in

| 'anpropri_ate sOcial’_interactions .and' rein‘forcem}ent,of pro"per :

nehaviors be a'structUred e'lement in- the’classrodm S

The students need opportunities to interact with eacn

other and practice the social skills they are learning Giving
the students plenty of activ1ty choices througnout the day sets
‘up sutuations for the teacners to p031tively reinforce good

}‘ social benaviors and to encourage deciswn making

_ ln the pilot classroom there are five tables that the o

students sit at wnen d‘oing‘ seatwork_. ‘Each"student is assigned |



o ‘to a table The tables are represented by a color The seatlhg IR

y' of the students ls arranged heterogeneously so that varlous
) ", - capabllltles are represented at each table For example at
" ’» ilyellow table there are two speclal education students two | |
| : very capable ahd independent students who need llttle lf any
o vv_::fasslstance and three average to low students who may need

| ‘".adult supervlslon to stay on task The rest of the class ls

o j'ispread out slmtlarly at the other four tables The independent .

e ‘workers serve as models to the other students
ln additlon as a result of this arrangement some of the |

o ‘v:}"""regular educatlon students have "naturally" learned how to

i lj""asslst another student ln completing hls/her work The

- _ﬁ ',"teachers however make an effort not to set up helplng

fsntuatlons but refer to lt as worklng cooperatlvely w1th each_'“_': -

Y ;'_'other lt is lmportant not to glve students the lmpressmn that}f”"'_," T

> they need'; elp, but rather that they are just as lmportant as

- other students and have the ablllty to contrlbute to the class

__ ?occur naturally throughout theschool day Tlme ls scheduled

The opportunltles to teach approprlate soc1al behavlors o



3 ; to dlscuss wrth indmdual students appropriate“-way‘s; to ask

SR ‘,_‘“arguments amse betweenstudents elther specral education er ;; o

s 'ﬂ.,;:_:any of the others students are asked how that si tuatton could

_'_."for something frorn another student or teacher When

T "f"have been better handled and the teachers ehmt approprlate SRS e

e {_answers from them

8 | When students display approprlate beha\nors the

o f eint rcem:_'nt ﬂsuch as You

SO ,‘__;two are sure workang well together or Isn’ t‘ 1t mce to share _"_-;'; T

" "i terventlons need to be S

e | stated daﬂy by the teachers and aldes | 'As mentloned earher

1t ts tmportant to be careful not to make any student feel that‘_v;f'-?:»y»*:- el R

" they are mferior Falvey (1989) states that teachers should

",_;:"Facmtate reciprocal rather than helptng mteracttons" g

R :(p 337) Expressxons such as "'Thank VOU fOP hemiﬂg him W‘th ;‘; :';‘f, e

i _i"hls work may sound innocent but the message the student

e than being a helpef‘

,‘ .' 1who IS receivthg the help hears ts one of needing help rather A T

Occasionany, students utmze lmproper verbal or L




; disruptive behavior’ Giving.the s’tudent.time-fout‘awayi from.
| ‘1 the group is necessary Before the student returns to the -
:-».-group, one of the teachers wiii taik to the student about the
| inappropriateness of the action Sometirnec the student is 5
= directed to iook at the rest of the group to see if anyone eise
i. is exnibiting the same behavior The student may make the N ’_ o
'demsion that the benavior was inappropriate
The teachers confer with one each other as needed about =
"'how to handie a certain student or situation For exampie one :
| special needs student was having difficulty iining up, moving
from on‘ea‘ctiv_i.ty to another and_sii:ting with'the_group when it-»'. ‘-
‘was' timev 1t was- deterrnined‘th‘at the s’tude:nt 'needed‘ tobe L

| positiveiy reinforced when displaying des red behaviors, The

e ‘__'guardian was contacted to discuss a behaVior pian |

Each day for ! period of about a month the student wore
a card on a string around her neck A sticker was given for
‘_'veach time the student moved from one activfty to another

: iined up with the group or sat,d‘own Wlth the group. if the .

student failed to do these things, a sad face was drawn on the



L '-»;f»_.f""was sent home nightiy:so ;avt; the guardian had a progress

e “--.::'repOi“t i

Eventuaiiy, the student was abie to make the decision to

- no ionger need the card The other studentswere ve_ y,

uld make an extensive ffort}to encourage

- ;’-"nfj;sympathetic and,,

u f ine‘u or Sit down ;The student is now‘_

o 'f'-*{,-_i’?,"-abie to make the tranSitio from one actiVity to another With - S

Lo ,f-fvery itti’ie"prompting fromgthet -teachers or aides

Support speciaiists are aiso part of the daiiy routine

R Many students in the ciass receive services from a speech and"-‘f' B

“-]anguage speCiaiist and a physmai education speciaiist

| """‘-'.El'fiflf';Stainback et ai (1990) writes " when diverse students ar

S ?:"_"?L‘A'educated together in mainstream ciassroom}f la variet

i 'serVices wm be needed to meet their needs it wm be., e M T

Lk ;necessary for a variety of indi\iiduais to ork togetner" S

o 'A‘:"f:(p 153 ) The teachers of the piiot program _‘consuit weekly With h




..,ifthe class

| “i"f : "the spemallsts who work wlth small groups of students from f ;f":»' G

The speech and language specrallst for example comes e

L--to the classroom weekly and plans a day for the next week to e

. glve a lesson to the entlre class Usually on a Friday or a

b 1,Monday, a language lesson ls taught that 1s congruent wlth the'fj':i",_ﬁ o

e »theme bemg St”"”ed D“””Q “‘e ‘esson the speeCh Speclallst K

l;asks many questlons glving all the students a reasonable f‘ L

B _'chance to answer After a whole group lesson the class

o ,completes an actlvity at thelr tables Durlng thls tlme the

R :_speech spec1allst talks to the students 1ndlv1dually ThlS lS a’j_ SRy

N 'chance to lnformally evaluate all the students ln the class

Twlce a week the speech speClallst removes lndlwdual FEe

S students from the classroom for half hour blocks of tlme

| : ’These students are both speclal education students and regular

S | -f-‘educatlon students who are ldentlfled as needlng speech and

, language servlces

Students who need gross and f lne motor speclallzed

o ll‘lStl‘UCthl’l are also removed from the classroom once a week sl e




" for haif an ihourb\) a phyé‘i.éé'i ‘édUcation ‘sp;aan'st' "The"’ N e
“ teacher keeps the ciassroom teachers informed of the
students progress When the teachers asked about specmc i
vactivities for strengthening fine motor controi the physicai
veducation teacher prowded a iist of actiwties that couid be
" .'used in the ciassroom and suggestions for. parents to use at RERs
home A o . . |
The schooi also has a psychoiogist who meets reguiariy

' with individuai students The psychoiogist does not currentiy :

work with indiwdual students in the piiot program but is part” o

of the process for seiecting students for the program The

teachers reguiariy talk with the psychologist about student = S

progress “
- Most of the coiiaborating with others occurs during the

mormng hours when the students are not in school The g

o teachers prefer not to have their teachihg interrupted

nHowever with two teachers in the room there is usualiy one ‘
' who can break away and taik briefiy With an individuai There

are times when groups of peopie other teachers principals



o 'and parents wslt the class Before they leave the room one of

L “_ -:the teachers makes tlme to talk Wlth them and/or answer

£ 'tquestlons about the program L

| All the students ln the class are assessed ln more than |

~ one way A language arts portfollo IS mamtamed for all

o -': a (students Samples of the student s work are mal_ntamed in the

I "_.j‘_portfoll,g».that show progress m wrltlng skllls drawmg, ,»

) ;::‘dlctatlng storles and student selected materlals A

*i‘klndergarten assessment test ls admlmstered to the regular ,‘ S

) educatlon students These records are also kept m the

o ‘students portfollo

The speclal educatlon teacher also uses the klndergartenf'}' . L

| ,'eassessment test wlth the spec:lal needs students Although e

o thls test lS not requlred lt can be used to compare thelr

| ‘f~~j_lprogress wuth the regular educatlon students progress n Y

addltlon the Brtts‘a_».ce:Dlaf' OSth lnventor_'»of Eal Sl e

| ""Develgpmept is admlnlstered to the special educatlon students;;‘v' o

B 'An mdmdual education program ls wrltten and malntamed for




%

| :feach of the speciai education students

Academic assessment of the students is necessary, but NS o R

,equaiiy important is the assessment of somai skiiis The

"ciass is not formaiiy tested in sociai skills. instead the :

: teachers reiy hea\niy on their observations and coiiaborationsi-' ST E

. »With one another to assess the students sociai progress I Sy

| either teacher feeis that a student is not making adequate
sociai advances they explore the possibiiities for having thatt
5‘ ‘student interact more With the other students One of the |

options used is to aSSign the hesn;ant student a buddy The :

N 'two of them are given an assignment to compiete together or -

- are toid to partICipate together in an activity on the

B piayground

i i The aides are mstructed to encourage hesitant students |

‘ to piay With' the other.students or the'raides Wiii imtiate a LI

game that Wiii inciude many students Frequentiy, the aides ‘"

wﬂi report soc1aiiy appropriate behaVior to the teachers o

Daily communication among the aduits in the ciassroom heips : 8 |

~the teachers keep tabs on the students soc1ai progress g



| . jmtegral part of every school a more forma} evaluation of

For now the mformal ways of assessmg somal progress

: -'_,75“:fare sufficlent In the future 1f mcluswe schoolmg becomes anf{ CERTIEL

:sccial st-:ms may be needed to assess and record mdmdual e L SRS

f;’{"-'fsocial progress s e T e




Crltical Evaluatlon of the Pllot Program

As w1th any pﬂot program the mclusron kmdergarten

oy program has aspects that are workmg very well and others .

S that need to be lmproved or changed Classroom management

o and routlnes were mamtamed throughout the year The areas s

| of currlculum and instruction and facmtatmg interaction

were partlcularly strong Part of the strength comes from the

- -‘advantages Wthh are mherent m havmg two teachers and two ,‘ "
B aldes workmg qu tlme m one classroom ' The teachers also
,had the support of thelr prmc1pal and other dlStr‘lCt personnel |
Wthh greatly enhanced the program lt would have been much e

B more dlff lcult to achleve success 1f this support were not
: ','glven However there were some areas of the program that
| v-.»could be. changed or lmproved to enhance the overaH quality of o
. j:-the program To better understand both the strengths and |
" ..“"‘weaknesses of the program a systematic evaluation of ltS

fcomponents is necessary

st dent Se,l ction an

The criteria for selecting students for the pilot program.‘j»_ o



R Was acceptabie and appropriate for the‘.kindergartenprogram »' _{i,: " _.
s .‘,’Tney entered knowmg some appropriate somai skiiis and they _'

o .were abie to communicate their needs Perhaps the weakest K
‘ '.':_area of the program was the procedure used to enroii students o
i 'vin the program it was originaliy pianned to iimit the piiot Gl

_.kindergarten teacher to oniy twenty five students leaving o
& room for as many as ten speCiai education students for the:
~ pilot program Cypress was having to send kindergartners to
. other schoois because of over enroliment It was not possﬂoie | L

| to ]ustify busing students when one kindergarten ciass was

: not f iiied to capaCity, which is 33 students for a kindergarten |

| .‘.ciassroom in the San Bernardino City Unified Schooi District

Throughout the schooi year the number oi‘ studehts enroiied in |

: the pilot kindergarten ciass varied- f rom a starting ratio of o

,II

/
|
i

- twenty five reguiar education students to three speciai
e : "education students to a high of thirty—one reguiar education i
o ,‘\,students to eight speciai education students Thirty nine

students and four aduits in one ciassroom was hard to manage i

at times




SR :;.f“'and adults to fei{ "

- _{;jsituatlon smce the average klndergarten classroo on campus

Classroom space was not sufﬁcient for so “';‘any"student-

, J;comfortable ThlS was an espem»allly poor

e fhad thtrty three students The Droblem of enronme -stems bl

e ”from havmg separate rons for the” ' egular educatlon‘student-s e e

- fvand the specnal educations students

fal enrollm ‘t "nother‘ Droblem occurred

' because someof the s cial vedu' tion ‘students chosen to be ini“:f’i I

g iv,f:tne class entered at various times'durmg.the‘ |
e expected that some speciai ; luc:
i than others to socially ad just to ,orking and playing wi th

S _: },;fmore than thxrty other students the ones that came in later

:}i}::,_;_f‘iseemed to have the most trouble adaptmg to th 'chla.ssroom o
e iif.routtne They were previously in other kinderg:

;‘;;and thIS caused them to be confused about the neu/_ cl‘assroom

s : '.rules and routmes lt would beneﬁt the students‘:iwf t 'ﬁy »were A ::«_:1-
3 "izf'..i’v'all targeted to come to school the flrst day of the school year ‘ B

| "Desplte these problems the students_;-' eemed to ad just weH to

. :fWhﬂe 1t is

tio _students wm take longerf:"f‘iff'fvf'

n' programs S

the mgh number in the class and parent Support was




_:_"f'_fmaintalned A

The parents Of the special educatlon students selected to

o ’.‘f':,be m the pllot kmdergarten were enthuswastlc about the |

_”lil‘cgt‘am l*'lore often than not these‘f,_,arents We"‘e;_” G

) o relnforce at home the teachers plan to modlfy thelr ";hlld s

s _:.‘soclal behaviors They were pleased wtth thelr cnlld s PN

who v’progress and they frequently commented on how much thelr

Ch”d en]oyed bemg in the class Communicatlon between the o

S parents of the spemal education students and teachers

occurred more often than wuth the parents of the regular

«educatlon students The speclal educatlon program dlrector o

‘ f‘ communicated of ten w1th both the parents and the teachers ’

i about the progress of the students placed ln the class

One solutlon to the problems encountered wlth

« enrollment may be to lnclude the speclal educatlon students on 3 50

:the regular klndergarten teacher S attendance roll mstead of f’ i W
s *-:‘fhavlng separate rolls The speclal educatlon program dlrector ‘__u__' e

R is worklng on tms problem at thls time
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Curriculum and Instruction

Current theory suggests that special education students
and regular education students will benefit positively when
educated together in an environment rich in academic
challenges. To promote these positive challenges, the program
incorporated the idea of the special education teacher and the
regular education teacher team teaching in one classroom. The
pilot kindergarten program was consistent with these
recommendations. The special education teacher and the
regular education teacher collaborated with each other on
curriculum and classroom procedures. From a special
education point of view one of the more unique aspects of the
program, besides the mode of instruction, was the curriculum.

Unlike many other special education programs, the
chosen curriculum for the pilot kindergarten class is standard
for most kindergarten classes. Academic achievement was a
priority for all students. The special education students
participated in all academic activities, but the curriculum was

geared to their level of achievement. For example, the
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students may have had an assignment to copy a dictated story.
Many of the special education students and some of the regular
education students were not able to write letters or to
transfer the writing from the dictated page onto their papers.
These children received assistance from a teacher or an aide
to complete the assignment. Many times a regular education
student would seat herself next to a special education student
and guide fhe student while he or she finished an assignment.
Some of the special education students were able to keep up
with the instructional pace, and they retained a large amount
of information.

Team teaching was a successful method of utilizing the
strengths of the special education teacher and the regular
education teacher in the pilot program. Neither teacher felt
stressed about handling the teaching load and dealing with
behavioral problems. Having another teacher in the room who
shares the same philosophy of pedagogy was essential.
Considering the high number of special education students in

the pilot program, the team teaching component was the



crittcal element for thts inclusmn program

Currlculum and 1nstruction was a team effort from the i

. beginning of the pﬂot program The teachers managed to

o ,f'prowde an enrlched environment through cooperative planmng F

2R -and mutual respect Both teachers have come to reahze by

s f_j;accepting the chaHenge of initiating the pﬂot program the

xbeneflts of f‘lSk takmg and the beneflts of coHaboratwe . -

L j;fteaching

o f Though not specrf 1cally recommended by the experts on - R

" inclusion the daﬂy schedule and routmes of the pﬂot program g

L contamed the elements for estabhshmg commumcatton

o vstructure and orgamzation for a successful kmdergarten : R
| oe,mclusion program

Commumcatton was essentlal when there were so many

Sk ?adults workmg toward the same goal In general the

| v:;’--,:;;‘ﬂcommumcatlon between the teachers and aldes tn the pllot

e -_ ﬁprogram was adequate Formal meetings thh the atdes were |

a,.~3~.1held to re\new goals and duttes |nformal commumcatlon suchff -



i as remlnders tov brebare tor ,jtlv'lt'le‘s‘ was needed to ensure i
iv”smooth transltlons durmg the day"‘ \ Wlthout both types of

: v.;”.»': _,"communlcatlon continmty ll’l the program would have brokenﬁ

| "k_;-down S I e S R R

| Tlme and actl\ntles m the pllot program were.structured ; -

but the teachers remalned flexlble to changes as was

: "":fffl‘necessary The students had plenty of chmces and they were s

L ‘aware of the rules concermng conduct and use of materlals SR

Orgamzatlon of materlals and the classroom env1ronment-!f]‘_j,._'-ff R

) helped to keep delays m routlne to a mlmmum and gave the

- ,  students a feellng of belongmg The adults and students m
.: f the classroom knew where to flnd materlals and the matemals. f
were kept in deSIgnated areas Student work was dlsplayed ‘ :; :
; 'around the classroom e ¥ |

Establlshlng routlne lS one way the teachers of the pllot S

o _Df‘Ogl” am avmded Unnecessary problems ln the llterature very R

| llttle is sald about speclf lc schedules and routlnes But they

do say that there should be flex1b1l1ty Slmple thlngs such as ,

. "puttlng the markers back m the basket or untangllng the






L l;» ‘, d is cussed by the whole grt_" p. T en the necessary

o ;reinf orcement of these behaviors could be dealt w h o,n an



B indmdual basis ln any case the opportuhitles to teach

‘,\'}appl"oprlate behaviors must be taken and be a part of the dany -

‘.‘rou_ti_ne.‘ o

The program Cﬁd have SUDDOf‘t personnel worklng in the

: Aclassroom as recommended m the hterature However these

o support personnel did not operate ln a way completely

'consistent with the phﬂosophy of the program They were a
speech theraplst and an adaptwe physlcal education teacher
_. The speech therapist was wming to teach a whole group

e lesson to the class once a week but contmued to work with

R '_’small groups of students on a pull-out bams tw1ce a week

'. ‘The ideal mclusxon program would have the theraptst in the

- f‘i_classroom worklng with mdwudual students mstead of takmg

- ;-;?them out. of the classroom
The adaptwe physu:al educatlon teacher worked once a

N ,week with students ldentif ied as needmg her serv1ces Agam,

| the teacher took the students away from the group to conduct at

o her exerCISes Inclusmnary programs focus on mamtammg
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group support rather than isolating individual students for
treatment. Perhaps whole group instruction in physical
education is possible during a scheduled time of the week. All
students could be participating in fine or gross motor
activities while the physical education teacher concentrates
on identified students.

The practice of performing needed services in the
classroom or with the whole group may be the most difficult
to initiate. Even so, regular consultation with specialists did
occur in the pilot program. The teachers were aware of the
services being administered to their students and they took
the initiative to inquire about student progress.

Assessment

In accordance with district guidelines for assessment of
kindergarten students, the kindergarten teacher in the pilot
program evaluated the regular education students periodically
during the school year. The special education teacher
maintained an individual education program for each of the

special education students. There were no specific






COﬂClUSiOﬂ

The success of the pllot program presented ln this

Y pro JeCt shows that lncluslve programs can work The goals of Sini

: the program were to promote soclal contact w1th and

: _.-;f.-'apprepr lete behawors ln the regular and speclal educatlon | T

- ;students Academlcally the regular eclucatlon students were

;» expected to make normal progress and lt was hoped that the

S speCIal educatlon students would achieve hlgher success than N

_',orlglnally outllned in thelr l E P goals

| The handlcapped students ll'l the programhave 3

demonstrated success ln both academlc and soc1al Skl”S Much
of thelr success lS attrlbuted to having nonhandlcapped peers_'l‘. : S

Wi model correct beha\nor and work hablts They have developed‘_.' |

_-:frlendshlps w1th many students in the class The regular |

i ‘-veducatlon students also lmproved thelr somal skllls and thelr” ‘v

"‘ablllty to work cooperatlvely lnteractlng w1th the speclal

g ‘educatlon students provlded lncreased opportunltles for the

regular educatlon students to develop leadershlp SleS in |

i 'addltlon worklng wlth these students helped the regular

educatlon students develop a healthy attltude toward and a i



‘bet‘t’er ‘uhderstandihg’vioi‘? stUd'ents:With ‘handicaps' 'VD"ue-’to its L

R . :g“success and the posmve feedback from aii invoived the

B -_Z;‘:,program wiii be continued for another year

Because the piiot program is an innovative idea other |

o teachers and administrators have expressed the deswe to

- ’;-f».frepiicate it Teachers and administrators from other schoois el

e -,“:_'Within the district and from neighbormg districts who had the;’v | -

o ','-:":fopportunity to observe the pilot ciassroom were favorabiy

- _,g’impressed with the quaiity of interaction displayed by the

'students and w1th how smoothiy ciassroom activities were

e conducted They were aiso impressed by the teamwork

Y x__dispiayed the coiiaboration between teachers the support of :_: ST

o admimstrators and the ievei of parentai support Although

L this type of program couid be impiemented at aii ieveis K i2 R

RNE Tv-_"f‘the best piace to start is with the kindergarten ciassroom

i lz.impiementing a program such as this in the eariy grades may

prevent the children from deveioping stereotypicai attitudes U

toward the handicapped and may aiiay some of the f ears of

B """opponents to inciusion that students may be taken advantage of




or ridiculed lntroduclng an mcluswe program ln later grades 3 f _‘ N

‘"may be more dlfflcult espemally lf the regular educatlon

o students have had llttle contact w1th specnal educatlon

o students Therefore startlng an mclusaon program ln the early_;}" -

| 9 ades may be the necessary flrst step to maklng the move L

o :_toward total mcluslon

. The movement toward full mclusnon of all students lnto L

i f regular school settlngs is dependent upon teachers and
| admlnlstrators wllllngness to take risks lncluslon requ1res
2 commltment from all mdlvrduals mvolved admlnlstrators

- teachers parents and students to place students ln the least

! ,restrlctlve env1ronment and to allow students w1th or w1thout o

" dlsabllitles the opportunlty to attend their neighborhood

'lschool If programs such as these can be lmplemented perhaps' ? o

L l,:exlstlng DI"G]UdlCGS toward chlldren Wlth handicaps COU]d be

-, "';“"‘abohshed and the quallty of educatlon wlll be enhanced for all IR

.‘i'students Contlnumg quantltatlve research may be the next

"»_'step leadlng to full lmplementatlon of lncluswn |:>r09'”?1"""S



o 'How WILL THE WAIVER BENEFIT BOTH REGULAR . AND

SCHOOL BASED WAI VER REOUESTS
TO INCLUDE SPECIAL CLASSES

' SPECIAL EDUCATION STUDENTS IN THIS SCHOOL? HOW

o DID YoU DETERMINE THAT THIS WAIVER WAS NECESSARY? ; wee

.'T‘;»\_*I}B"th regular‘ and spemal edUcatlon sztudents will benef it _ﬁf B

 studerit interaction in the program. The waiver was

" deemed necessary as a means to accomplish a program A
. -‘f"ﬂ‘j‘where‘ffull ihclusion could be established [ERTRRECPIE O S AP

JHOW HAVE SELPA DISTRICT SPECIAL EDUCATION STAFF

" AND ADMINISTRATORS BEEN INVOLVED IN THE
~ DEVELOPMENT OF THIS WAIVER REQUEST TO ASSURE

© COORDINATION, AS WELL AS COMPLIANCE WITH OTHER }- Pt IR
g ‘E__'_»LSTATE AND FEDERAL REQUIREMENTS?

o The program was rewewed by Dr Agin s offlce lt was : S |

~ written with the assistance from the learning &
L handicapped coordinator and the program. speciahst m

L "OUTLINED IN THEIR IEP'S.

o special education. The. program was submitted to. the

 Director of Special Education for compliance with S
| ”»-“:.-;_j.”-ﬁ?'federal and state Iaw | R

. '7."’:?'if_f’fs|N(:E THERE ARE NO CLASS snze REQUIREMENTS FOR

 'SPECIAL CLASSES, HOW WILL CLASS SIZES BE MONITORED 5
.~ TO ASSURE THAT IDENTIFIED SPECIAL EDUCATION T R
- STUDENTS WILL CONTINUE TO RECEIVE THE SERVICES o ‘_ R I

"_"‘";"»"f_SchooI dlstrict contract IimIts wm be followed By Sl
SR 1._ .i«jhavmg two teachers as weH as two classifted peopIe In e




| ftne classroom sufflclent personnel are on hand greatly
‘;ﬁ:decreasmg the student/teacher ratlo : -

4 HOW MANY STUDENTS DO YOU ANTICIPATE wilee

" INVOLVED IN SPECIFIC CLASSES (REGULAR, SPECIAL R
. EDUCATION AND OTHER PROGRAMS IN THE SCHOOL)? j.-i e
 BRIEFLY DESCRIBE THE NATURE OF THE DISABILITIES OF SRR
~ SPECIAL EDUCATION STUDENTS. e SR

L Approxlmately 38 40 students wlll be lnvolved ln the L
-~ kindergarten class at Cypress ‘The disabilities of the of o
. the students involved vary.. ‘Al students qualify and TeAl

e AT vmeet the criterla under the SH deslgnatlon ey

L *f".j»DESCRlBE THE PROCESS USED TO DETERMINE THE NEEDOF

6 HOW WILL PARENTS OF NON-IDENTIFIED STUDENTS

~ NON-IDENTIFIED STUDENTS TO RECEIVE THE SERVICES OF ST I
. ASPECIAL CLASS TEACHER. INCLUDING CRITERIA USED,
- TESTING AND PLANNING. IF A FORM (SIMILAR TO AN lEP S
- FORM) WILL BE USED, PLEASE ATTACH, IF AFORMISNOT
©USED, HOW WILL THESE DEClSlONS MADE THROUGHOUT THE. e
. .,-“i!{fPRocess BE DOCUMENTED’? o .

SR There was no criterla for lnltlal placement into thls
© . class on the slde of the regular education students
VThroughout the process students deemed at NSK will
_be sent through the student study team process. The

' PARTICIPATE OR BE INFORMED OF DECISIONSMADE.
. THROUGHOUT THE PROCESS DESCRIBED IN ITEM 5? WILL S
“"-“f'"-'-'_-"‘*'-j’“PARENT CONSENT BE REOUIRED on REQUESTED? SRR

f"’ffAn lnformatlon sheet wlll be developed descrlblng the

o expertise of the special education teacher will be rehed S o
upon to serwce the needs of the non ldentlf led students E G

- _program and requesting their approval for their chlld tov ) e

L ""be enrolled in the team ‘teaching environment.. - o
- students are deemed "at risk" normal parent notlficatlon
N _y'procedures w1ll be implemented B R




‘:"HOW WILL REGULAR AND SPEC lAL EDUCATION SER‘Y’
- (AND ANY.OTHER SERVICES PROVIDED TO THESE S
' STUDENTS) BE COORDINATED ON AN ON GOING BASIS‘? ’ R o

J;,j«-The regular and speciai education serwces wiii be R
~coordinated through the team teaching ar d interaction of
. the two teachers involved in the program. Mr.Chris
LeRoy has acted as the faci'l.-i.tater during the f irst year

of the unique programf S |

,e{.,duties of the , DC teach r under this waiver are :
- similar to that of the regular education teacher. Lesson i
: p‘i’anning is coordinated together as well as strategies S
for teachmg The speCiai education students have iEP
' 'goals. These goals are met. through testing, student
i _:i:;j:work and observation in the classroom. The SDC teacher’*
. saw aneed for an inclusion program and has been T
'....jf_invoived m its planmng from the beginning

9 "'“"-DOES THE SPECIAL DAY CLASS TEACHER(S) AGREE TO;THE.'L, T
. CHANGES IN THE DELiVERY OF SERVICES‘} PROPOSED N
_._.;.;»__;THis WAIVER? » ) i

_' The soc teacher not only agrees to'th changes in ) th
~ delivery of services proposed in the waiver, but .
- ““,"jwhoiehear‘tedly sees it ”importance and succes

10, HOw WILL THE EFFECTI VENESS OF THE CHANGES
~ RESULTING FROM THIS WAIVER BE EVALUATED
e ,:'(PARTICULARLY EFFECTS ON STUDENT OUTCOMES)?

i The effectiveness of the changes wiii be evaiuated from,,}
% -using the kindergarten deveiopmentai assessment test




The social skills gained will be evaluated through
observation and documentation,

57



- | . References
o *Adamson O.R, Cox 4 &Schuller J (1989)
Collaboratlon/consultatlon Brldglng the gap from
3 V_r resource room to regular classroom Teacher Educatio o
ng Sgeglal gg aL Qn, _U 2) 52 55 “ |
| '”‘-"Baker JM, &Zlgmond N, (1990) Are regular educatlon I,J"' T
classes equ1pped to accommodate students w1th learm{ng
) dlsabllltles7 Exceot on al gm dre ,5_6_, 515 526 ‘ l’
Berryman J D (1989).. Attltudes of the publlc toward J(
educatlonal malnstreamlng Remedlal and Sgemal | ‘l

| Educatlon 10, 44-49

Brady,r'l P., McDougall H &Dennis F. (1989) The schools,

the courts and the lntegratlon of students Wlth sevenle

handlcaps 'gu nal Q §Qec al Edu at] n,__3_, 43-56. 1

. |

[
| Brlgance A H. (1978) Brigance dlagnostlc lnventory of ear y
develggment North Blllerla MA Currlculum Assoc1ates

Coates R D (1989) The regular educatlon lnltlatwe and

oplnions of regular classroom teachers dguma]_o_

earhlgg [_)lsam 1tles 2_2, 532 536

Corrigan D C (l978) Polltlcal and moral contexts that

o
-
o



| produced PL 94—142 Journal of Teacher Educatton, 2__,
10-14 : |
_Donaldson R &Chr1st1ansen J (1990) Consultatlon and

collaboratton Ademsmn making model. Ieagm_g

Exg gtlona] Cnﬂdren, 22 22 25

andlcag Baltlmore Paul Brookes

Fox C L (1989) Peer acceptance of learmng dlsabled chndren L

in the regular classroom Excegtiongl thldren, 5__
50 59

Garvar—thas A &Schmelkln L. P (1989) Admlmstrators
and teachers attitudes toward malnstreamlng emed al ”

and_gecj_aj_aducam & 38 43
B Gaylord Ross R (1989)

wH:h handlcag Baltlmore Paul Brookes | "
"v‘Glangreco M F. (1989) Facmtatmg 1ntegratlon of students
w1th severe dlsabmtles lmphcations of “planned

o cnange for teacher preparatlon eacher Educatlon ang



ﬁp_egjaj_ﬁd_uc_aﬂm _2.(4) 139 147

Hanhne M F (1985) lntegrating dlsabled chﬂdren _o_ﬂg

ledrgn, __Q, 45 48

( 1985) San

P ’B.ernardino CA San Bernardino City Umfied School S

S ;Distmct

'ffLieberman L M. (1985) Spemal educatuon and regular
o educatlon A merger made in heaven’? E_&erlz_ig_n_a_

_ﬂf_]_dm, 51 513 516

R }_'»-"_‘Lieberman L M (1990) REI Revisited agam Ex_eetg_l

mldr‘en, §_Q, 561 562

o :'Reynolds M c Wang,M c: &Walberg, H J (1987) The

Baltimore': Paul Brookes | | |
- .__Stamback s. B &Stainback W. c (1985) ationof

o necessary restructuring of special and | egular education.}f "-'i{; G



":—.’rvj:’»fStamback s B, Stambackw W.C, &Harrls K c (1989)

Reston VA The Councn for Exceptlonal Chﬂdren

Support facmtatlon An emergmg role for special

education T

¢4 AN N CA atl N dCA Y S NAN G

148 153

gucatlg Baltlmore Paul Brookes

‘ Voeltz L M (1983) whx_m_t_gnat_]_o_? Unpublished

B manuscript Umversity of Minnesota Consortium

Instltute f or the Educatlon of Severely Handlcapped
Learners anesota " |
" ‘w"‘-‘/Wiederholt J L (1989) Restructurlng special educatlon e i
| ser\nces The past the present the future garmng

Disabmtles Qu_grterly, _; 181-—191
‘Will M C (1986) Educatmg chlldren w1th learmng problems



A shared responsibility. Exgggtjgnal Children, 52,
411-415.

62



	Inclusion kindergarten: A pilot program
	Recommended Citation


