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f*ﬁr.CUSTOMIZING THE EIGHTH GRADE ADVISORY PROGRAM FOR'"
~ MARY PUTNAM HENCK INTERMEDIATE SCHOOL STUDENTS A
AND THEIR TEACHERS

~ Timothy H. West, M.A.

"fcaliforniafﬁtatejqniyersity;fSan Bernardino;5199l -

u’f‘STATEMENT OF _THE PROBLEM-
The purpose of thlS prOJect was.to develop for‘
”,Implementatlon an adVISor adv1see program to meet the.
expressed needs of faculty and e1ghth grade students at Mary‘
Putnam Henck Intermedlate School.: MPH Intermedlate serves‘
fstudents from several communItIes 1n the San Bernardlno f
';Mountalns. Certaln aspects of the adVISor adv1see programrfyn
.Implemented durlng the prev10us school year were determlned‘
7to be problematlc and in need of rev1s1on.d Th1s wr1ter :
‘”fbelleved the faculty mIght abandon the program 1f forced to

f,llmplement ‘the. same program for a second year._'_]

- DESIGN
The progect suggested an adVISor adv1see program
‘Implementlng the recommendatlons found 1n the Callfornla

"AState Department of Educatlon report Caught In the Mlddleﬁ"

;_Educatlonal Reform for YoungﬁAdolescents in Ca11forn1a

‘PublIc Schools, wh11e address1ng the concerns and meetlng

~the expressed needs of the faculty and students 1nvolved



The Department of Education report recommende teacher—baeed
‘guidance promoting personal awareness,vsuccess~in school,
and positive interpersonal relations. Also recommended is
guidance providing primary direction for future vocational
decision-making. The project also»suggested'a’discussion
dominated program allowing for»flexibleaimplementation}
Ispontaneous_student input, and only small amounts of teacher

- preparation.

RESULTS
The result of the project was a cuStomized advisor-

.advisee ptogram designed to promOtefstudent suécees in
school student self-awareness,iand:positive.student»

nterpersonal relatlons. The‘projeCt ineofpofated faculty“
and student suggestlons.‘ The projeCt retained the leesons
evaluated as relevant praotical and fun. Optional
1essons, perta1n1ng to or1g1nal subject head1ngs,»were
prov1ded. Flnally, a supplemental llst of thought_provoking

discussion-starters was prov1ded as alternat1ves.

‘CONCLUSIONS AND IMPLICATIONS

This wr1ter found the or1g1nal adv1sor -advisee nrogram
‘wasvrlgld, 1mpersonal,‘and.repetltlve. If th1s program was
continued w1thout rev1s1on, thebétudents'at“ﬁary.Putnam-
Henck mlght have ‘been’ deprlved of the most 1mportant aspect
of the mlddle school concept » The tradltlonal junior high

model presents formldable barr1ers to the formation of



"ebstable peer groups and supportlve relatlonshlps w1th adults.'

'thnless rev151ons were made to the orlglnal program MPH

students could have faced these barrlers w1thout the support A

_Qof an adv1sor adv1see program.ih
The faculty at MPH Intermedlate School w111 be able to _
use thlS proJect to prov1de an effectlve teacher based

guldance program._fu
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CHAPTER 1 - Introduction
Area of Concern
Statement of the Problem

Objective



INTRODUCTION L

: Area of Concern

It is the concern of thlS author that the Mary Putnam
Henck Intermedlate School (MPH) faculty may abandon the S

xadv1sor adv1see program, f1rst 1ntroduced durlng the f

'h‘1990/1991 school year. As 1t currently ex1sts, the program ‘f'

~has: been evaluated as repetltlve, 1nflex1b1e, requlrlng
1nten51ve teacher preparatlon,tas well as be1ng 1mpersona1
and 1rre1evant to the MPH student body._ If thls program 1s.f
‘cancelled the concept of mlddle school educatlon at MPH 1s |
‘vjlmperlled because the adv1sor adv1see program and the B
;mlddle school concept are in. many ways one and the same'h

_(George, 1988)

Statement of the Problem _f“

In the Sprlng of 1990 ‘the dec151on was made to begln a

?'_ teacher based gu1dance program for the students at MPH

’ {Intermedlate._ A complete adv1sor adv1see program was'
_purchased from a nelghborlng school d1str1ct.: After one |

'F“year of 1mplementatlon,.1t is felt the lessons requlre too_l

tfﬂlmuch teacher preparatlon and too much wrltten work by

vstudentsg: Both faculty’and students want the program
i"‘v_rev1sed e11m1nat1ng 1essons of 1ow value; contlnulng;-,t
’ylessons of hlgh qua11ty, modlfylng some 1essons, anth
vcreatlng 1essons whlch more fully meet MPH student needs.tv"

‘*The faculty de51res more flex1b111ty and relevance,‘fewer



”worksheets requlrlng dupllcat1on,hand 1essons that stlmulatel
1d1scu551ons wh1ch seem less contrlved Students want a
'program that 1s more relevant and personal requnresfless
| wr1tten$work*'and allows for student<generated topics of
vdiscussion} The problem for thls author is to adapt the‘

current program to meet these needs. -

Object1ve
The objectlve of thlS prOJect 1s to develop and‘
_1mp1ement an adv1sor adv1see program for elghth grade
students at Mary Putnam Henck Intermedlate School whlch
rpromotes success at school p051t1ve peer relatlons,»"'
personalvawareness, and eases the tran31t10n to Rim of the

World High‘School;‘



CHAPTER II - Review of the Literature



REVIEW OF THE RELATED LITERATURE

There are.-a Varlety of research art1cles, Joufn$1§,yl,
| books, and curr1culum guldes developed 1n mlddle grade 9'
;'educatlon wh1ch 1nd1cate the 1mportance and necess1ty of‘a
‘,formal teacher based gu1dance program.- Profes51ona1w‘
L l .
‘*_gu1dance counselors 1n mlddle 1eve1 schools are respons1b1e
for large numbers of young adolescents and the1r 1ncreas1ng
»needrfor personal\ass1stance;, Students requ1re counsellng

“and guidanCe Support> and counselors cannot always meet
“‘,thelr demand for serv1ces. Teacher-based gu1dance programs
are documented in profess1ona1 l1terature as one part of the-
m1dd1e schoOl concept de31gned to address thls problem
(Lake, 1989). Fp - L

M1dd1e level educators are st111 pursulng the 1dea1

structure for meetlng the needs of young adolescents. This
” quest began before the f1rst Jun1or h1gh school opened its
vdoors to the first 3un1or_hlgh student . Teachers at the
middle 1eyel:havemaluays:known that‘their students needed
more thanh"mommies" but 1essvthan‘distant and.aloofi?‘
dlecturers.ﬁ'George (1983)7suggests that; during.thisyperiod

- of transition‘from child tofadult,vadolescents'needkclose:
trusting relationships with adults and peers. f
TAs reportedvin the CarnegieyFoundation report on‘

adolescent education, Turning”Points, many young adolescents B

attend ma551ve, 1mpersona1 schools of between 1 000 and

2,000 students, often requ1r1ng travel some dlstance from



the nelghborhood where they re51de (Carneg1e Coun011 on
Adolescent Development -1989). Th1s is a major Shlft from_
vthe elementary school structure, wh10h<provrded_a‘more_
.personal 1earn1ng experlence._: B s |

, : Now, 1n the Jun1or hlgh about every 50 mlnutes they
hw111 be asked to change teachers and classmates as many as
'_51x or. seven t1mes per day and to 1nterface w1th each
d_successfullyht They will also be expected to 1earn from
funconnected and what seems to them to be, 1rre1evant‘;
curr1cu1a. The subject of one class will most llkely have'
:noth1ng to do w1th the subject of the next class. They w111
recelve guldance from a counselor who must be respons1b1e
for well over 500 other adolescents., ThlS type of |
educatlonal structure ‘was found by the Carneg1e Counc1l to d
create formidable barrlers to the formatlon of stable peer
grOups'and close, supportlve relatlonshlps w1th carlng
adults. W1th prlmary empha51s placed on academlclb |
d1sc1p11nes and mastery of subject matter taught by.way of1

‘departmentallzed academlc structure, there 1s excess1ve

T danger that these students w111 feel lost.

Slmllar to teachers who are unable to know well and
trust more than a m1nor1ty of students, students know-and
;extens1vely trust few adults. Many adolescents are

susplclous of adults and suppress the1r real feellngs. ’The

"feel1ngs observed by adults may not be the adolescent s true

- feelings. Wheeler (1989) belleves that a student 8 outward



:behav1or‘can be deceptlye when'narrowly observed F1nd1ng‘
the true fee11ng behlnd behav1or 1s t1me consumlng and mayf‘
requ1re ass1stance from colleagues who share the adv1see.
fStructurlng the da11y schedule to prov1de t1me for thlsb
hcommun1cat1on is an 1mportant aspect of the mlddle school
‘Teachers are rarely able to meet w1th each other to d1scuss
,students they have 1n common because conference and plannlng
__perlods are scattered throughout the day.‘ Thls is a result
of the tradltlonal model of Jun1or h1gh school educat1on,
wh1ch is too often’ a watered down Vers1on of hlgh school
11ack1ng a. clear sense of 1dent1ty (Dorman, 1987)

‘The middle school model of adolescent education, in’its_
ideal form, attempts to guarantee that the 1ntellectUa1 and
emotlonal ‘needs of adolescents will not go unmet;m Thex
'_ mlddle school model proposes a common academlcally orlented p
core currlculum where the varlous dlsc1p11nes work together
as teams. Thls structure allows for flex1b1e schedullng
with extended blocks of unlnterrupted t1me, where, ‘
’collaboratlve teachlng efforts are employed

| Common plannlng perlods and student adv1sory programs
allow teachers to learn about 1nd1v1dua1 students and share
the 1nformat1on w1th each other to more fully address -
o student needs.. The need for closer personal relat1onsh1ps
has been recognlzed by m1dd1e level educators for a long d.
time. The adv1sor adv1see program has the potent1a1 to meet

thisvneed" George flnds the student adv1sory program is at



Athe heart of the mlddle school and‘injmany,uays they arei
one and the same. | . |
The m1dd1e school model 1s more l1ke1y than the Junlor
h1gh model to respond to the rap1d and partlcularly
.stressful phy31cal 1ntellectua1 :and 5001al needs'of early
.;adolescents._ Slmply plac1ng the appropr1ate grade levels on
the same school 31te does not create a mlddle school |
.program. Caweltl (1988) reports that many schools w1th
'grades 6 —‘8 remaln Junlor h1gh schools and are mlddle
: schoolsvln name only. The actual program is more 1mportant j_
than the grades 1ncluded on the s1te. Whlle there 1s-not
yet con51stent ev1dence that the mlddle school model
yproduceSggreater student ach1evement,_1t does allow_the-
'needsvoffadolescentsyto he‘addressedvthroughfthe‘educatlonalLf
 strategies found to‘be”effeCtiye by5experlenced mlddle‘leyel.
educators;‘ i o B |
- Gu1dance serv1ces are 1dent1f1ed as essent1a1 features
of any school structure de31gned to meet adolescent needs.c
’vIn the mlddle school model these serv1ces are cruc1a1.;
'Students who have behav1or problems, psychologlcal ‘
d1ff1cult1es,_or 1nterpersona1 d1ff1cu1t1es are l1kely to'
:vexperlence learnlng problems._ Adolescents experlen01ng the
turbulence of rap1d changes in the1r bodles, minds, and'l'“
e»soc1al relat10nsh1ps often lose the sense of 1mportance for
: academlc ach1evement. To promote success 1n learn1ng, all

faculty~shou1d collaborate to prov1de students wlth;



'iclassroom ekper1ences that stlmulate growth in a var1ety of
ypersonal areas (Gerler, Drew,rand Mohr, 1990) | | |
In large mlddle schools, the counselor to student ratloi”

gls often greater than 1: 500 somet1mes much h1gher. -No
vcounselor can perform the dut1es ass1gned to h1m or her by

lthe adm1n1strat1on as well as meet the myrlad of known

'_fadolescent needs. The guldance program must be a’ total

ischool concern 1nvolv1ng teachers and other faculty, as well
as counselors. In thls way, a11 students are prov1ded an
kadult from whom they can seek help or gu1dance related to
ﬂacademlc, s001a1- and.vocat1onal-matters. Us1ng the home—b‘
ebase arrangement, faculty are respons1b1e for a smaller
fnumber of students than is found 1n a normal academlc classf
-usettlng., Th1s 1s accompllshed by hav1ng every cert1f1cated

‘adult on campus be respon31b1e for a group of students at

“‘nthe same t1me (Callfornla State Department of Educatlon,;

;1987) }vSome adv1sory programs 1nclude class1f1ed adults 1n
.*order to further reduce the ratlon of adv1sors to students.

| Belng an adv1sor g1ves the educator role an added
ydlmen51on. It prov1des an opportun1ty to care about a
smaller ratlo of students 1n a more personal way, outs1de
the academlc classroom. ThlS extra care can take many -
:lforms., The adv1sory program 1s a prlmary preventlon program g
;where small groups of students meet in a homeroom settlng |
‘for a. general "check 1n 3 The program is preventatlve 1n o

‘that 1t prov1des a person to whom the student can turn forv“
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"help before a serlous problem develops (Georgla
,Comprehens1ve Guldance serles, 1981) ‘It 1s, however,‘not
to prov1de care 1dentlcal to that wh1ch 1s ass1gned to the‘
role of<the»counselor. | o | |

When teachers flrst learn‘of the adv1sory program they
‘voice concerns such as "I'm no psych1atr1st," or( "I m no
_expert in moral development.,, These are freguently vo1ced
._mlsu.n_derstandlngs.T Wh11e expertlse in counsel1ng and values
‘y education’is;uof COurse,‘helpful 1t 1s not essentlal to F
.becomlng a good adv1sor (Arnold 1990) The adv1sor 1s not
to replace or even subst1tute for the tralned gu1dance
counselor (Brough 1985) When the teacher/adv1sor runs'ﬁ
1nto a problem w1th a. student ‘requ1r1ng more than a
reassuring word or, talk, a referral would be made to the
guidance counselor;' Tralned profess1onals should be the
persons to prov1de any in- depth counsellng.

A fundamental role of an adv1sor in th1s program,
accordlng to Arnold 1s 31mply to be an advocate,ja person.
- who demonstrates 1nterest care; and'concern.b The advisor:

‘may be one who helps the school change to meet student

'needs, presents student concerns to. teachers of whom the
student may be afrald or. presents student concerns to
school- based s1te management commlttees. Another role for
lthe adv1sor is as a gulde for adv1ses. The adv1sor may help{
the_studentfplan academ;c schedules, develop.study.hablts,

or prOvide_guidance in-strategies for school or societalv»‘



.11
success. The adv1sor may conduct group meetlngs concernlng
‘,values clar1f1cat10n, decls1on maklng, and goal settlng,‘__u
‘;among'others o

Brough proposes many strategles.for gaining. closenesslb

and trust from adv1ses. She suggests that adv1sors talk

»',w1th 1nd1v1dual students on a regular ba31s, greet them‘at

the door, show concern that 1s genulne, and become famlllar‘vd
‘with. the1r fac1al expre551ons. Try to read what 1s
occurrlng 1ns1de.: See students outs1de of the academlc

settlng by be1ng a club adv1sor, a chaperon, or belng

v151ble on .the lunchyard., Call thelr parents w1th good news,_f

"about small v1ctor1es and accompllshments._"Observe them in

hclasses dur1ng conference*perlods,- ThlS mlght .also show the

'adv1sory non- bellevers that the program ‘can be effectlve
Those who feel uncomfortable 1n the role of adv1sor and

,unquallfled to adv1se should reallze that they are alreadyfh

'.1perform1ng these dutles to a large degree. Teachers gu1de

istudents in the use of strateg1es wh1ch promote success 1ns
“thelr da11y llves.f When teachers see a student v1s1bly
upset they attempt to prov1de comfort.a When teachers see
-istudents practlclng 1ncorrect strategles 1n peer or adult |
*:relat1ons, they attempt to g1ve them an alternatlve method
fWhen teachers sees a student struggllng 1n a. partlcular

r51tuat10n, they try to show the student a s1mpler way.,

‘_1These are the thlngs teachers do every day.‘ Adv1sory groups

‘prov1de a chance to share p051tlve strategles for deallng o



w1th problems 1n advance, w1th a small group of students who

‘~know the teacher we11 and are well known by the teacher.':h

vr,The adv1sor adv1see program 1s a system of. 1nst1tut10nallzed'”"

carlng where teachers who care to communlcate can

. communlcate that they care.,if“



CHAPTER III —‘Ratlonale
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RATIONALE
The Callfornla Middle Grade Task Force report, Caught

in the Middle: Educational Reform for Young Adolescents in

CalifOrnia Public Schools sa&s that a vital transition
thread should‘run through each‘of'the middle grade years in
the formfof}a teacher baSed advisor~advisee program.' Mary
‘Putnam Henck Intermedlate 1n1t1ated such a program. Faculty
and student dlssatlsfactlon w1th certain aspects of ‘the

adopted,program necessitated revision and modification.

Statement of Goals

The prlmary goal of this pro;ect was to modlfy the

adopted programvwhlle st111-addre551ng ‘the recommendatlons

for goals delineated in Caught In the Middle.

'1.: yorientation - to the huilding,,staff, school
rules, handbook,ischedule,‘and individual student
concerns}

2. ‘Trust building - which identifies shared values
and goals, and builds strong peer and group
‘relations.

3. RespOnsibility - for personal commitment to
positive academic‘achievementr

4. ‘Decision Making - and the steps to making personal
and group decisions.

5. Self—Awareness - through identification of

physical, emotional, social, and intellectual
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‘chaﬁges; includingwpersbﬁél_Strehgths‘and  L 
w"ea‘knes.s'eis.':‘:. S | S , ‘, |
»»Sf" Cfifical'Thihkinéi/iTést.Takin§-4 and noté;ﬁaking,
outlining, library skills, and homework skills,
including aésociatédiheed"fortpésitive affitude;\f‘
7. Choiceéa;.and effécté,on seif,“family; pééré,
| ;,teaéhefs,'ahd clasSmates,:'r
8. Career + Community - fﬁturevgoal‘setting'and
| plapning; iﬁclﬁdingntypes of goalé re1é£ed to'
 pérsoné1 interests,‘abilities, and aptitﬁdéé;
9{'f‘Transitién'¥ to Rim of the World High School
i reléted to‘buildings; staff, scﬁool fuiesL
handbook, scﬁedule, gfaduation requirements,
inclﬁding individﬁai concefns and ahxieties.
~10. Closure'—'farewells, ap616gies, and appreciatioh
to thosé'éfaff members . or péers‘who touéhed‘their

sixth, seventh, or eight'grade lives.

Statement of Objectives

The objects for the MPH eighth grade Advisor-Advisee

program arevbaséd on the goalsvrecommendedvin Caught in the
Middle. | | |

1. To ofieﬁtyStudénts to-the‘schéol;

2;‘To build trust amohg thé ad&iseeé and with the

‘advisor.



'  3-jTo’pf0videv§uidanée,iﬁ'aav;see reépénSibili£§- 
"'taking;,;  C .
v4.,To;prOVide ihs£ru¢£ioﬁ in debision?making>éteps.
,~5; To bromoté adyisée'AWafeneSS of“seif, accepténée of
v otheré;"“ | | | - |
 6.:To,peride gUidanéehih té;t—taking’and rglatéd
skills. | |
7. Tb prqvide'guidaﬁéébin'ChbicéQmaking'and,related
| effecfs. ” - | | |
8.‘To assist student éxplorafion of.career/community
resduréés§ ‘ | Lo
9,ITohpromote Successfﬁl transitidn to Rim High
School.

10. To provide opportunities and ideas for closure.

Stafement of”PrbpééédrMbdifications
The‘modificétions‘must meet the speéific, identified
needs of the facuity and S£udents at MPH.

The faculty héé called far‘modifiéatibns‘allowingifor:

1. Increased fiéxiﬁilit& fdr‘the'teacher in the
E selectionmof dai1yf1éssons with which‘they feel

most cbmfbrtéble. |
2. incfeéSed-fiéxibility for the teacher tovseledf

‘aiternate"léss§ns:Bésed“6h&éfuaentfproposed R

topics.[‘
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3;”Reduced amounts of teacher preparatlon 1n |
:dupllcatlng student act1v1ty worksheets.
‘4. Reduced»amounts of student wr1t1ng a551gnments}
:5Q7Reduced amounts of repetltlve 1esson | |
. objectlves/toplcs.'i' |
The student body has calied for°u
1,sIncreased amounts of dlscuss1on time with peers'
fand reduced amounts of wr1t1ng act1v1t1es._
hkz}‘Increased opportun;t}es for,generatlng.toplcs‘of
v;diScussion.; | i o | |
'3..Increased‘flenihilityvto;peer—study immediateiy E
'prlor to 1mportant tests wh1ch they all share..'
4;’Increased ‘amounts of lessons devoted to human
yrelatlons; peer 1nteract10ns, and d1ff1cu1t1es
»t;w1th frlends.
B 5;“Increased amounts of dlscuss1on relatlng to
~ current and future de01s1on maklng.., |
Thellessons related to each subject headlng were
mod1f1ed and expanded to prov1de for greater d1scus91on,
breduced preparatlon tlme, greater varlablllty, 1ncreased
flex1b111ty, and a more personal focus on the MPH student.‘;
ThlS wrlter expects the MPH adv1sor adv1see program to
vbe changed and mod1f1ed after each year of 1mp1ementatlon..f
TAn 1mportant goal of the rev151on for thls year was to get‘

teacher support for contlnulng the program. Another_goal of
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the revision was to create a positive "mindset" within the

faculty of their potential roles as advisors.



CHAPTER IV - Mary Putnam Henck Intermediate School

Eighth Grade Advisory Program
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DESIGN AND ORGANIZATION

~ Design
- To achieve the goa1s~and objectives, this”project
_1ncorporated the representat1ve features of a m1ddle grade

. adv1sor adv1see program recommended in Caught in the Mlddle.

'The sect1ons of the or1g1nal program evaluated by faculty to
be of high qua11ty were reta1ned In addltlon, rev1ew of -
commerc1a1 programs and profess1onal llterature was
‘conducted Then appropr1ate 1essons were created to
‘1mp1ement the. object1ves.i Also, 1nformat1on sheets to
explaln the phllosophy of the adv1sor adv1see program were
created and 1ncluded in the curr1cu1um. F1na11y, |
suggestions for‘management, proven successful by_faculty,
have: been provided to all advlSOrs as part’of the
curriculum.: |

v'.Thefremainder of the 1990/1991 school year providedi
numerous opportunitiesvforbhoth facultyland'students to‘f
;submitvinput‘related to the importance, relevance, and
effectiveness ofnthe‘originalladvisor—advisee progranm.
Since the need fOr-modlfication‘Was recognized,,this;writer
*sought published reSearch information, samples of in—use
programs from middle‘schools across the.United.States; as
well as faculty and studentvevaluations of thelprogram |

including suggestions for revision.
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"'.Suryeys, questlonnalres, personal 1nterv1ews, wrltten
communlcat1on, and phone contacts were used to gather the
T'1nformat10n needed for thlS rev1s1on/mod1flcat1on.j Several
fformal opportunltles for 1nterested faculty to have 1nput K
‘were prov1ded Faculty and students were asked to comment'
fregardlng the effect1veness and usefulness of the lessons
currently belng 1mp1emented The faculty was asked to supp1y>
‘qtoplcs whlch they felt were necessary to ach1eve the goals
5of the program. They were also asked to submlt provenr

effectlve lessons and successful management technlques.,

o Based on th1s 1nput the adopted program was rev1sed and

mod1f1ed to meet the needs of the faculty and students of

MPH Intermedlategf_

0rgan1zat1on,

Student lessons and tOplCS were organ1zed accordlng to

‘ten subJect headlngs. These subject headlngs are.. EE
v_or1entat1on, trust bu11d1ng,:respons1b111ty, dec1sron‘.
maklng, self awareness/acceptance of others, cr1t1cal
'th1nk1ng/test taklng, cho1ces, career/communlty, goal;ld

.Fsettlng, and closure.¢ The or1g1na1 program uses these | |
. 'subject head1ngs and the faculty felt they were approprlate
for the needs of our student body.ﬂ‘
| The f1nal currlculum manual is composed of over 70

formal lessons, 1nclud1ng opt1ona1 1essons. The 1n1t1al

?l sectlons of the gu1de 1nclude phllosophy, goals, objectlves,
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”_an.eépianatibntbfftheibési¢ roie of'the adVisér,,and 1

'"suggéstions,for'sucgessfﬁi.management;_ A,Séctidn.qf
:”alternative discﬁééiohfstarters‘ié‘inéludéd é£ the.baék:Qf:‘v

the curriculum guide.



Orientation
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Title:

 Strand:

' objective:

Procedure:

28

Teacher Resource;— Student Informatlon Sheet

_Or1entat10n )

,To prov1de the adv1sor w1th student personal data

1. Students to complete 1nformatlon sheet.v~

~}‘_2“ Adv1sor can also complete 1nformat10n sheet

jFollow up'

(opt1ona1)

3. Place thls 1nformat10n 1n adv1sory folder.5

along w1th 51gned parent 1etter and other
1nformat1on.;

Adv1sor mlght also want to prov1de some

" 1nformat10n to or1ent students and bu11d trust_,:

- w1th the adv1sees.

‘t90{91vaaluatlon;, NEWSa

Source:

f T»tWeSt suggested by Venado M1ddle School

Adv1sory Programlv



‘Title: flSiudéﬁtjInfdrmatiQn*Sheet ,‘}Age:)j‘
 strand:  ‘0fien£atiQn{” ?¥ n ’

Year: 91/91  Advisor: ___

ﬁ Ph#‘

25

B/

Full Name:

‘Class Name?: _.__

| ‘uBOX;#: ‘5 ﬂ  '_City:b

#1 Parent Name: -

 Street Addresé

#1 Occupation: .

#2 Parent Name:

#2 Occupation: i

, If;iﬁe Qith; ' ' Name

“How long

in mtns.?

“Besides Advisory, my
- other classes are: .

'fI'havevliQQd:inEfmw

R T

<4 o ;

 cClass

f‘»-Step?f;;Y" N

_ Place

Step? _Y _N

_ Place”

 Relati6hshib‘; o

‘”Teachér'

Ih-myﬁleisuré time:Illik¢:£9 (activi§ies,ihobbies,JSpdrts)ﬁ




‘fh*Tutor1a19 o \_f? Lmu Detent10n° .

'.m;zs,j_

’ﬁ_chhoolusubjeCtSfi.enjoy' o

'. . don t enjoy° |

Last year 's best grade°,rf"in »t”"~f" *w/who?

'[Last year S. worst grade.' o din o W/who¢

VfDo you know the reason you recelved the good grade’

»[‘,; . and the worst?."

;what‘dOTyourfeélfbeStEAboutdherejatfMPH?E5ii

Whatrworries'youemost aboutﬁs¢hooi? Bl

:‘[hid?youvpartiCipate‘inyanyfc1ubs at MPH last year? _

* sports? _ i-f;”w __ Dances?

*.How must tlme each day do you watch T V. 7t S Read"*7'7
':C1rc1e the word that descrlbes your readlng ab111ty. o 7
'NONE  POOR FATR AVERAGE GOOD - EXCELLENT ESTATE CHAMP"’J',

“I'm proud that you are in my adv1sory group and I'm hop1ng

- we 11 have a GREAT year'° Get off to a’ good start and 1et me'»l’”

know 1f there 1s any way I can help you. :u
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Title: People to Help Me
Strand: Orientation
Objective: Review names/services of important staff members.
Procedure: Students work‘in groups to‘complete activity
sheet.
NAME TITLE » ROOM/ REASON A STUDENT MAY
‘ AREA NEED TO SEE HIM/HER
PRINCIPAL
LIBRARY
MS. CHASE
STOLEN PERSONAL ITEM
APPT.-SCHEDULE CHANGE
MS. DRAKE
ATTENDANCE
PAY A SHOP FEE ’
MAIN OFF. CHECK ON DANCE TICKET
MR. TURNER
CUSTODIAN o
ADVISOR

90-91 Evaluation: NEW

Source: Venado Middle School Advisory Handbook



| | - ':123"
?itle}kr‘;3MPH Handbook and a Thousand Other Rules . |
‘Strandé e&’Orlentatlon | |
dObjeotive: To acqualnt students wlth the MPH handbook and
| - procedural pract1ces not publlshed 1n the
handbook. | a | |
;.frooedure; l, (Adv1sor or an adv1see may lead or use groupd
o t _work) | - |
2. Have students trylto remember rules not
| 7llsted in the handbook that they mlght know
»from 1unch 1ectures, trlals,verrors,bor
‘posted 31gns.y L1st on board (or scrap paper
“'w111 all group member names) |
- 3; yDlscuss. They may mlss |
| u_ijoute to grounds after 1unch
quelEnterlng theJmaln’offlce L
d”4'Hall pass pollcy ” |
u+fTardy pollcy (3rd + all to end of "Q")
%}Phy91ca1 boundar1es'ﬁ grounds, eatlng
:r'Use of soda machlne, use of phone |
'l‘e»Gum/candy (sales andruse)
- Illness at school/how to handle"lM
h“éf;Dlsplay of - affectlon
'FolloW—up. Please subm1t any new 1deas.f Could'moye'into -
L '"RULES" lesson. " o
90 91 Evaluatlon'y NEWN:.

:Source:‘ T.AWest



i‘Tltle:d‘vvahy We're Here.‘ Whatdis“idy;sbfy;Anyway?rf'A"

lStrandé" ;Orlentat1on i IR B

| Objective% To prov1de/an:uﬁdérstandingdof'the aduisory“t;‘ls
by‘vprogram. | 3 A . S

'Procedure'uShare the follow1ng w1th studentS'

\hl; Students at thlS age cla1m that adults don t

understand them. Teachers say the same th1ng, thatf an;"

"wstudents don Tt care to understand them e1ther.
“Adv1sory was created to help us understand each
‘other so that we-canLdQ;What is mostzlmportant.at“:
.school  LEARN. T BRI o

~f(TeacherS° ThlS llst 1s for you to use ‘as a‘gulde
5only. hose those 1deas w1th whlch you feel
comertable, and then d1scuss these concepts w1thudp
syour adv1sees.a If you see other roles whlch are not }:
on the 11st please add them for rev1s1onary |

1 g.purposes ) . |
2‘ Adv1sor is:
'{ﬁélijor all of us
?igﬂdAs much for teachers as 1t is- for students
E Qfl:'To prov1de a place where WE can share 1deas;;r
:f*thoughts,,questlons, concerns,.fears,’etc.u”
'”(w1thout worry,‘as;longias ue do‘}t o
vn,carefully) s |
' ﬁlf_r To help students understand teachers_df'a"

R To help teachers understand students ;_"[
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To help students understand each other |
Tiéb, To help students to understand themselvesky
better w | e | |
My JOb 1s';ﬁfJ
‘-ff:-; To helpvyou be successful at school

To help you solve problems w1th students,j

teachers or classes

To help you develop pos1t1ve ways of deallng
w1th worrles, problems and dec1s1ons»v:y |

'dl'j To be avallable to help you in any way I can

FolloWeupszhebclass could dlscuss poss1ble problems that
| o may be dealt w1th 1n adv1sory (schedule problems,f
,hlockers, school rules, grades,_personal1ty
‘confllcts, etc ) e ‘
90-91 Evaluat1on'"»NEW B

B Source' T. West/B Lane“



- Title:.

. Strand:

aIsn t That Spec1a1? .I"‘

'0r1entat10n_-lgff

s ijective:tTo prov1de a p031t1ve feellng to the adv1sory

group._ To have students say somethlng "mushy"
Tthat they may not ord1nar11y say, espe01a11y
:about themselves.: TO»createlan awareness that

‘Ifwords 11ke these may be spoken 1n the group

L ,w1thout negatlve reactlons from peers.

Procedure~

":’1'.'

.Hllst 1n order, whether the comment is true for them S

lee each student the 1lst of statements.; Read the

'fjor not;; (Be sen51t1ve to the fact that all adv1sees“

‘wdmay not have adequate readlng sk111s. If you knowv

'nvwhlch do not read well stop_Just before'an'easygft

‘one,.drscuss,.énd,thenvhave;thevaOrfreader,begin,

~ anew.)

‘ I'mame;7 I'm special. Thére'is no one else:just"

‘:ﬂllke me,o

7; T have a spe01a1 name that was given to me
;when I was: born.u "
g;vyNo one has a v01ce just 11ke mine; ﬁo;cﬁ'éfv
b’ehas flngerprlnts Just 11ke mlne."y, o
. Iecan_do some thlngskeaslly;’ I can - do some':
"things well.ﬁ' | - |
“. g*SOme thinQSIare‘hardito doyygéome”things‘Imﬁth

.fcannot'do well yet.
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 FI:can dd many_ﬁhings now thét'Iicould nof &o
only é short whilélago.

As I gééholder,fI will'be able to do more‘ ‘
things:thén I cah do now. | -2
TI'do'not have foibé’géqd'at eVerything; I cah_
 makevmistakéS. | |
I have'feelings. ‘I may be happy; séd, angry,
tired, or hé?ewﬁany other feeiings?j -

(=I>can learn gdbd‘ways to shoW~my‘feelings.

No ohe khows'how‘I feéi,uhless I show them or
tell them. | | |
I>am like othérs in‘somevwéys.b I am
different from others iﬁ.some ways.

I know that I am gpecial and others are
speciai,*too; | |
,My_thouéhts and ideaérare impoftéht, Other"

people‘s‘ideaS'are imporitant, too.

i am likeaﬁle (and loveable) to others.
I can like and love others.

'fIvknow that some children are special because 
(théy’have‘special,needs, 1ike’crutches,
fbraCes,‘and glasses.

Each yeaf»I have a spécial day caliéd my
birthday. | ‘ 7 |

‘My family belongs to,mé, My family is

special.



33

“Other things belong to me, like clothes,
friends, and things I make,

‘My»thoughts belong to me until I share them
with others.

A friend is someone who likes me just as I
am. |

I am bart of a group, a family, a class, a...
I need to help my family by sharing what we
own,‘helpingfin plans Sharingvideas, and

. doing what I am asked to do.

Adults can be helpful because they know may
thlngs that -I do not.

n'Some things I canvchange, anduthere are some
things I cannot change?

.Iucannotrchange my height, my skin COIOr,,my
famlly, or where‘ItliVe.e |

I cannot solve some problems that cause
people to~f1ght, argue, or drink. I mayvnot
sbelable to change a‘problem or“aihandicap, |

‘rubut I can make it‘better.f .

I cannot keep my parents from gett1ng a

bdlvorce, g01ng away, or 1eav1ng me, but I can
tell someone who w111 help me if T am hurt or’

~ left along. |

I'm me. I'mespecial. ‘There's no one just

- like me.
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Follow-up: See if the group can identify~who "I" is. ("1"
is any of us or all of us; I is "Anychild".)
, Wish ﬁhe group 'a very happy day."
90-91 Evaluation: Several advisors did various forms of
this activity with success.
Source: - T. West - adapted from a management page — San

Bernardino City Unified Advisory Progfam



Title;',

Strand:

35
7Rules...Why9

"hOrlentat1on

”Objeetive:'To help students understand that rules are a

necessary part of life.®

"Procedure~.~

gCreate small groups.y
One scrap paper, have groups def1ne the word RULE..

Ask:‘:‘..** “

 What is»afrule9' Are rules necessary9,;;fair?j_f

What is a law° Are laws necessary° © ..fair?

Are rules and laws d1fferent°

‘ Have the groups make llsts of rules they llke and

.rules they do not llke.. Groups could ‘be ass1gned to‘*

jjdlscuss dlfferent locat10ns~ :home,-school, traffic,

'church theaters, sk1 areas,‘etc,

: Follow up: Th1s may take two or ‘more days 'Depending'on :

length of dlscuss1on, parts of th1s lesson may be
fused‘eachvday.; If students dec1de ‘a rule is |
‘unfair, they may pursue 1ts mod1f10at1on or’
'ellmlnatlon (or perhaps ask for further

“,,clarlflcatlon).

e'.:90491_Evaluationif"Exoellent/“'"5"dayS"‘“2,days"r“boring"

Source:

v"OK"‘"erte down 3 good home rules, and.3
bad Same for school " "klds 1nterested"

‘z"Some rules made both good and bad 11sts.

' San Bernardlno C1ty Unlfled Adv1sory Program



Trust Building
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o mitle: r_,bpt'idrialf Ac“t‘iﬁ’tié;s_, o

| _Strandét l“Trust Bu11d1ng d5'd.§“

:ijectiveéhTo ga1n trust 1n adv1sor and bu1ld trust among

vadv1sees.:(?; S
Procedure: .
-‘;h‘1;50n flrst day of school}ask for any 1nd1v1dual
fjhproblems,’espe01ally w1th schedule,,to be submlttedm'ﬁ
togyou,. Make a 1lst act qulckly, and prov1de 'H
S feedbaCk;'~EX'? An adv1see tells you he/she d1d notlkftwh
;7get advanced art as he requested Anotherugot a-
xclass he/she d1d not request at all.b The locatoriz
“bfcsheets 1n the counsellng offlce could be checked
i“:Chances are you w1ll flnd the f1rst student d1d notfjv'

) obta1n the 31gnature for an. advanced class,’and thevi='it

"psecond student dld not turn 1n the 1ocator sheet at;f75"

“ylall,, Elther way, when ‘you. report back w1th the fff
F:exact reason for the problem, or the problem solved o
:71the adv1sees w111 have the knowledge that you are ﬂﬁ;f“k
:d;there FOR them. .(Remember._ The counsellng offlce.w
'firarely deals w1th schedul1ng problems dur1ng the ;5?,;

\sf1rst week and 1f you get one resolved for a

. ‘student you w111 be the HERO')
'Q#ZQZUse a polar01d camera at the beglnnlng of the school
dg;year. Take a plcture of the f1rst person who comes

Qilnto Adv1sory._ Hand h1m/her the camera and he/she

-lvhls to take a'p1cture of the next adv1see who enters.vj}_
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You w1ll problem get some started looks, but theyipf

w1ll be 1n thelr best clothes. Good to use - for
class scrapbook or bulletln boards.

Create a bullet1n board dlsplay with the adv1see‘

‘p1ctures that come back from Plcture Day or w1th

ones you have taken yourself.. (See Act1v1ty #2 )’.

LEX: Use maga21nes for thls. Each adv1see places

hls/her own plcture behlnd somethlng so that it has R

- to be "opened" to-seeuthevp;cture. Use car trunks,

‘curtains, zippers;'flowers, telephone‘booths,‘doors;

microwaves, folders,‘eyes/eyelashes, fruit with o

peel, w1ndows, sewer caps,.pianos,;etc.

Try- varlous competltlons throughout the year' ‘snOWf

lpools,_football (always plck a team they do- not

like), basketball,;world serles compet1t10n/r1valry,

' etc.. Sriow pools,are~great:ﬁ Use a calendar and set

a‘minimum:amount-(l“); In the spring, announce that

" there will be anotherW?snow'day".soon. .The students

will goi"nuts' because they are sitting in their

shorts, etc. Have a s1gn up sheet._ Whenever it~

;snows next those on. the r1ght l1st WHO SHOW UP FOR

‘SCHOOL get hot chocolate. Remember' ~It‘always‘,

snows near Mother s Day.



,5 ﬁaue students llsthio p051t1ve compllments to lee“s
:themselves, u31ng the letters 1n the1r flrst names.’n'
| EX P ollte -fféfv* use 1ndex cards and decorate'”

A dventurous“ ? ;use thesaurus - ‘Av
';T‘pustwgr;hyheffﬁ THIS COULD BE DONE the
. kX L f1rst week and then tags d*
zlflcould be worn to help =

’“_f remember name; o



: 4of
Titler:_m;vBounoe Gamev(need‘tennls ball) -
‘Strand;; | Trust Bu11d1ng
leeotivei To learn adv1sees names,7practioe‘listening':y‘
sk1lls.*t' R v S ” :
;Procednre'
‘jl.- Dlscuss how often people forget the names of peonle
‘;to whom they have Just been 1ntroduced 'Not only .
is th1s uncomfortable if you have to 1ntroduce that
v_person to someone else a few mlnutes later, but
‘»fmany adults feel gullty and angry ‘at themselves 1f
‘they do not remember names. |
ﬂfé, >D1scuss the feellng the "forgotten"'person mlght
b'getr o . ‘ ‘
13f .Arrangeyin aiclrole;r_ﬁounce'thenhall to,anys
dVisee:_y - | N o
'4;..The adv1seebmust say hls/her flrst name and a
| __p051t1ve th1ng he/she dld dur1ng the summer.,'
5.KvThat adv1see bounces the ball'to another member,‘
‘..who repeats the name and paraphrases the act1v1ty
fof the member who threw the ball to h1m/her.'._
‘ ‘He/she_then says h1s/her own name, snppl;es_an -
3aotiyiﬁy;ténd bounces}the‘ball'to another;:and so
: Follow up. Teacher emphas1zes the 51m11ar1t1es and
| dlfferences of the act1v1t1es shared Dlscnss.ﬂ

' whether the game or. pa1r1ng the name w1th an'



‘ e aet1v1ty mede 1t easler te remembemev.Disdmss ﬁomt;
th1s could be used to remember names of people : :
’;you~w111.be‘1mtroduced tom;ater;;n 11fe,v
‘90 91 Evaluat10n°.fNEW%!‘ | - -
Source:. Suggested by G. Mllls,vffbm:edueéﬁiénaifétheféneéi;}

*notes,



7‘~“42_jf
‘Title:  Making Introductionsff i
| Strandry]_pTrust Bu11d1ng b .
?ijectivetiTo bulld group famlllaraty, friendliness;~and
L dcohe31veness.‘ To demonstrate and practlce the
"art"vof 1ntrodu01ng people to each other.‘
’ngéeednfe:

'_-1;.dDiscuss: :"A.strangenjis.a’friend;you”haven't,methmi
yyet.f' | o |
"zﬁf.Demonstrate how to make an. 1ntroduct10n, with"a

fstudent you know.. (Use student 1nformat10n sheet ).”
_‘3;1£Have students pa1r off w1th someone they do not

know we11 (or app01nt partners)

:4; ;Use optlonal act1v1ty sheet or have students PR

1nterv1ew partners for' name, b1rthp1ace, travels,,‘,V

"student ratlng, best memory of the past one goal,
ﬂschoolullkes, one home fact 'one famlly fact freeQmJ
”tlme act1v1ty, and t1me on the mountaln. TE
'5}'hFormat for 1ntroduct10ns.d'"I would 11ke to meet‘orf
| .1ntroduce you to) my new acqualntance“ _f:: ,”‘ |

1-He/she was born 1n tzf'“r He/she has traveled to

. ré} »Partners make 1ntroduct10ns to entlre group,
: have two smaller groups d01ng 1ntroduct10ns.;’
Follow up: F1ne tune 1ntroduct10n skllls, d1scuss when you fi
:h mlght have to make 1ntroduct10ns,,embarrassment mf

o when you forget to. make them,'and types_of‘_"



o
intrbdﬁétiansfrbﬁé;ié%bné, 1ntroduc1ng yourself
mom to frlend frlend to dad glrlfrlend to
grandmother) | | | | 7
_f90 91 Evaluatlon" "good “‘“no 1mpro§ement " "keéo;Fgﬁmééd
>; more t1me"-‘-w”’x‘ o .

>:Sourde2 San Bernardlno Clty Un1f1ed Adv1sory Program ,v;‘ﬁ“v
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"Title: Making Introductions"

Strand: Trust Building

Interview: Name » Birthplace - .
1. Have you traveled outside of California? Where?

... of the United States?

What kind of student are you?Really Good Good Average
Need to Work Harder Need Help
Is there one thing that might make you different from

anyone else in this class?

What is one of your greatest memories?

How do you spend your free time?

Tell one thing‘ébout your family.

-

tell one thing about your home in (town)

. What do yoﬁ like best about school? or MPH? or your

last school?

What is one goal you have in life?




Title:
Strand:

' Objective:

Procedure:

a5

Personal wOrd Plcture
Trust Bu11d1ng

Varlatlon of making introduction55;

7'1; Students number a half sheet of scrap paper 1 10

~and wrlte'

‘_1),"
2)
3)}

' 5)
S ey
3

| 8}). |

9)

10)

,iTwo
yTwo

TWO

~Your flrst name
fThree descrlptlve words (characterlstlcs)

lThree thlngs you really enjoy

thlngs you worry about'
thlngs you would 11ke to knowb

thlngs you would 11ke to see (NO mov1es)

;vA jOb you would like to have (occupatlon)

A relatlonshlp (EX. granddaughter of Edward)

Where you 11ve 'jii.

You 1ast name

52.‘TWhen these are;completeq:split(intoppartnefs.ggﬂ

- 3. Both.Stand3in front‘of?ciass:and each indturnpl

-'{reads from the act1v1ty sheet (only one copy is -

necessary) to 1ntroduce partner to the group.v

3)
5
| ‘5)‘
6)

ThlS 1s . 'ftf.: *‘v{ ' “--,“”" ; _'{;:

Who

Who

Who:
" Who

Who”

worries about _ - . & -~ . .

wouldvlikerto'know"f,n'ﬂ°' f&tftv_vlj; .

would like to see’ S & v";



'7) Who would like to be a(n)

8) Who is the

46

~ of

9) Who_is'a resident of

10) Whose last name is

Follow-up: ?
90-91 Evaluation: NEW

Source: R. Wildhaber/T, West



| | 47
‘Title: v Cetting.hcduainted - | |
Strandf,';vTrust Bu11d1ng .
- Ohjeetive; To develop group cohe31veness and: frlendshlps..
| B " To 1dent1fy‘Slmllarltlesuand dlfferenceskamongr
adyisees;. ‘
"Precedure:d
| le"Have Students:COmplete"activity,sheet'(with little
or no contact).v'Let thembknew the-process-of”the
1esson;_ |
2. Collect, mix, and hand-the'aetivity sheets out”to
_the advisees. Each'adviseevshouldihave a different‘
1nventory. |
,3: Have students read parts of the 1nventory WITHOUT
GIVING THE NAME (four or f1ve parts) |
4. Adv1sees guess the 1dent1ty of the mystery
» adv1see.*‘ |
Ask those who recognize'a ciose friend notuto say..
*Havesone for yburself (or a "bogus) made~out in
: advance and sllp it into the p11e before
F‘redlstrlbutlng the 1nventor1es.
Foliow+up: See " below“ | ) |
90-91 Ehaluatlon:‘ “Good lesson b"Klds preferred teacher to
B | i read and they would guess.f “First guess u
"fsex, then narrow 1t down., (I found it
:1nterest1ng why a certaln sex could be

‘in,ellmlnated Yo ‘"fun" f"‘llked'by



the students."

Source: San Bernardino City Unified Advisory Program
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- Title: Ge

Name

49

ttingtAcqﬁéinted'

Strand: .Trust éuildingfv\‘

l. Favoriﬁélfoods |

2. Favorite pléces‘

3. Favorite T.V. shows

4. Favorite movies_

5. Favorite boOk(s)

6. Favorité magazine(s)

7. Clubs

8. Chufch

9. Favorite sports team__ _ F-ball B-ball
10. Favorite:hobbies |

11. Collections ‘

12. What I like to do with my pareﬁts

13. Brothers._ Sisters. What I like to do with them (NOT

what I'd like to do TO them)

14. Favorite singer/band/type of music
. 15. Community you live in

16. Travels/trips

17. Famous people you havevmet

18. Names of best friends

19. SOMETHING NO ONE IN HERE KNOWS (not even close friends)




'thtle's~hraScavenger hunt :
’Strand ,fhﬂTrust Bu11d1ng
' QbJeCtlve?'To foster an atmosphere of cooperation, trust-
| e ‘;dfsharlng and support among members of the group by‘
iildentlfylng llke feellngs and experlences.g
]Procedure;’ | o g :
| l}ij1v1de the class 1nto small groups;_ Presenttvlﬁ
‘finact1v1ty sheett, (Or ‘use scrap paper, put;iisfhénc'
'f_‘board ) _ v> . , | B BRI
‘}g;v'They are: to flnd somethlng they ALL 11ke and :”w
= :"somethlng they ALL dlsllke for each category.”_k~‘
,3;y'0n1y part of the llst may get done if. you try to do
;'chls in one day '(Maybe glve tlme 11m1t to have
,vythree'doner) ;If‘group can t de01de, suggest
icoﬁsénsué.;j |
4._tShare dec151ons, 1f‘t1me.v
Follow up. Search for experlences they have in common.i
reward w1th "SUPERKIDS? for‘each consensus at
Wthh they arrlve." | | |
a. LA tlme when thelr parents made them happy.»‘h
- b.- A time‘when they got 1n trouble at school.}z
?'c. .Aftlme they felt left out ﬂ ; | ‘
| Avtlme they got away w1th somethlng they
should not have. - TR

ft1me when they could have really been hurt.‘s

o
45 h :

‘ f."Adtlme when they felt proud ’or..‘,‘or,..



Evaluation:- "Workéd", "This was good" = "OK (x3)" Didn't
| ‘work first time, suggested a change.
(staff member)"

Source: San Bernardino City Unified Advisory Program
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‘Title: Scavenger Hunt

‘?»Strand;' TrﬁstyBuilding\t

'Scavénger3Hunt'List

.~ LIKE . DISLIKE

52

A. Food

- B. ’T,V. show.

C. Indoor Game

D. Outdoor game

E. Gift received

F. Summer vacation

G. School subject

H. Chore at home

I. Hobby

J. A way to spend
‘ Saturday




'jh53-1”
Title:, y"Stems |
‘bv’Strand; "hTrust bu11d1ng K
edbjectiVe:'To structure positlve group responses uslng
| -‘:sentence stems.;s |
Proceduref"
1. \Students form a c1rcle;‘you are aiso 1n‘the 01rcle.’
z;nyXplaln that one person starts a sentence, often'_-
the adv1sor, and each personrshould flnlsh'it; B
'Make "pa391ng acceptable, but don't offer‘this;'
'(May come back to them after others have gone, or
j:not.) , | | | |
T3 'ONLY ONEestem’per”session,t;ChoosefOnevwhich is
drelevant to the day s se351on; o |
j_4. _Go~1eft.or rlght.‘ Each student says the beg1nn1ng
" of the sentence (1mportant) and then completes 1t.
.EX;' "I feel good when...'_"' o
"I feel good when ..people say p051t1ve th1ngs
; to me;‘”’” |
“I feel good when...l m at home " 7”'
h"I feel good when...lt snows at 5 a. m.f:'
"-"I feel good when...I 'm in Utah." v
;Follow up Can be used- several t1mes each year..”Submit
- addltlonalﬂstems_for-rev151onaryvpurposes.t
‘étemsi ‘One thing'I‘likehabout me,.. B
One thlng that makes me happy.;.ys

I am proud that I..y



}MT°aI get exc1ted when?sr;

kijf-Somethlng I do well...f?ff

| IWMy clothes say that I am...‘

B

bl?ﬁ~Someone I d 11ke to be 11ke...jt”

, ;;QtSomethlng I do well...’ [f*” S

I,»My greatest strength 1s...fﬂ'
S‘fI feel comfortable w1th...l

I react when I m successful by..."h

I feel dlfferent from other people because...’}f7”"'n

,1When I feel i've done a good Job...'“;"
. yMy.favorlteaway.to get,aareward..,, _i_‘
'IIMy Iavorlte way to get pralse;J.l
‘lﬁThe way to. get attentlon from others 1s;;;‘*
hSomethlng I d 11ke to change.;.l |

Somethlng I d llke to change about myself is

90- 91 Evaluatlon'thEWh;g

Source°

Adapted from Talklng,,Llstenlng, Communlcatlng by

Jeffery Bormaster and Carol Lou Treat (1982)




Title:

Strand:

Liar's Game»

fTrust Bu11d1ng

;,vajectiveﬁfTo help students bulld trust 1n the1r group 1;;['

"Procedure._,!“”

1.

"}]ﬂthrough understandlng of group members

‘1Adv1sees need scrap paper, DenCilv andJprkér.f‘“

‘Lface"

thumber paper from one to whatever numbervlsdln :__d
'kgroup.;y. | S .

7oAdv1sees ‘are to thlnk of a statementdtolmake about;;"
) themselves wh1ch 1s totally true or totally false. d_e:
'Go around room w1th each adv1see maklng h1s/her ‘

‘,_chosen statement.

Other members wr1te "true",1f they thlnk the

”statement 1s true or'"false" 1f they thlnk the
,statement is false."
.f Then go around the room 1ett1ng each person g1ve'v'

ﬁithe correct answer for hls/her statement. Thls"'

0 »part 1s 1mportant so that adv1sees do not 1eave J

NOTE.‘

fhw1th false 1nformatlon about other adv1sees. »Eachvg

adv1see grades h1s/her own paper.a

Remember to have the statements made 1n some klnd of

order 50 that they can be matched to the speaker for

"gradlng" purposes. -

”55 y‘v ‘
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Follow-up: See if advisees can come fo a consensus on WHYVit
bwas eésy or. not easy to ;ell whether statements
were true or false.
90-91 Evaluation: "Greét!!!" "Kid's really enjoyed this."
"Keep it." |

Source: San Bernardino City Unified Advisory Program



Citle: -

fStrandﬁf B

’aMore Than Anythlng Else,vIsWouidtLike'to~5e;},'

.Trust Bu11d1ng

vajectivei To help students reallze the asplratlons of

others may be dlfferent and should be respected

yProcedure"'”

1{_,

Dlscuss the ways in Wthh people ‘are dlfferent and

’~,have dlfferent problems.

5Dlstr1bute act1v1ty sheet

Ask each student to read the entlre llst‘and thlnk
ihabout each characterlstlc as. 1t applles to Y
“h,hlm/herself ﬁ : R

tHave each adv1see rank each characterlstlc in.orderrh‘
"nof hls/her personal preference._‘ o

“After they have flnlshed wr1te each characterlstlc

on the board _ Under each wrlte down the number 3

lealue that each adv1see a531gned to that partlcular
e characterlstlc;ﬁ-r S | | | |
;Now add these values, 1n order to‘arrlve”at a tota1~
tbclass value.‘ EX.; under "rlch"-—» : i |
..‘.'123434‘235327678781085

:nﬂLlst the class totals 1n order of 1owest to'
‘f»hlghest. - | . .‘ ,

h,(85/18 4 7" forwaverage ranklng)

'hStress to the group that the only reason they need‘ :

v-Qto total 1s to reallze that everyone has dlfferent o
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preferences, these prefereﬁces should be respected,
.and there are no right or wrong answers.

Follow—up: Ask the adviseés to survey teachers, friends,
parents. Total the rankings and develop‘an
average to compare. Discuss the reasons for the
similarities and differences. Also, HOW MANY
advisees ranked each charaéteristic as 1lst, 2nd,
and so on can be placed on a tally sheet and
reviewed.

90-91 Evaluation: "Worked well" "Xlnt (x2)" "not nearly
enough time" "3 days" "so much for
hedonism - if this is true, I'm astounded" "
"a tally sheet would help - see attached”

Source: San Bernardino City Unified Advisory Program
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, Tiflé: ,‘More’Thén*Anything Elsé; I Wou1dlLike to.Bé:};rv
Qtrand:‘ Trqu Building o |
Read the foi1oWing list. Rénk thévitéms'ihfofdér of youf
 preferenée'from.1;10;' "1" is most desirabie; ‘Then write
.theﬁ inbordér in‘thé;blahks on the righﬁ.r

L) ”Rich - R 1.

"Healthy =~ = 2.

Intelligént’if 3.

Athletic 4.

Popular : 5.

Good Looking 6.

Good Dresser  T.

Famous 8.

Honest o 9,

Happy ‘_  .'.,10-__

“rich hlth’ intl ath pop 1look dress fam _hon hap |
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Mark HOW MANY advisees ranked "rich" (number) 1st, 2nd, 3rd.

Columns should total how many advisees answered the survey,
and it should become Obvious which end of the scale advisees

consider most important.



Responsibility

61



jT1t1e"’ y MENTALhY‘PreSent‘
“Strand.e‘" Respon51b111ty E
Objectiye"To 1ncrease student awareness of the dlfference
bbi between belng phys1ca11y and mentally present..'
| Procedure..\ . | a
| 1,_ Wr1te 50 students can see (board/overhead)
L"Successfulsstudents~are BOTH phys1ca11y AND o
‘mentally present at school EVERY school day.f
‘lf- (or some 51m11ar varlatlon -= please submlt'
-change on eval form) | | _ N o
j2{ Dlscuss the 1mportance of be1ng MENTALLY present.'
5{t "You have a11 probably seen the k1nd of people’
| ‘we're 901ng to talk about. | N ' '
4. Ex: Drivers‘"lost"‘whlle responsibie'forda 30004
o car. o C o
A 11feguard who daydreams‘whlle on duty is B
NOT mentally present | |
v}hYour best frlend thlnklng about how nuoh‘
o he/she wants the "New" glrllboy to notlce
h1m/hern.”: o - o
'LFOIIOqup: In small groups, havebstudents generate
| 51tuat10ns 1n wh1ch someone ‘is phy31ca11y, but~'
;ant mentally present,‘ What could cause thlS/
1(@om-ye11ed at them‘before_they 1eft.for ;

" school...)



90-91 Evaluation: "Good." "Keep it." "No improvement."
""OK‘" n!!n

Source: San Bernardino City Unified Advisory Program

63



64

Title: You Be ﬁhe Teacher

Strand: 'ReSponsibility

Objéctive:’To incréase the awareness of the fésponsibility

o of a'gradingvsystem.
Procedure:

1. AgSemble into small groups.

2. Distribute activity sheet. Advisees are to come to
a consensus regarding the ranking of the important
factors to be considered when assigning grades to
student work. No voting.

3. After group work, advisees should report the group
ranking.

4. Discuss.

Follow-up: Survey teachers as ﬁo their ranking, whether any
circumstance could arise where they méy deviate
from their ranking, and whether the teachers were
graded in this way as students.

90-91 Evaluation: "interesting discussion (x2)" "students

got the point” "ok"

Source: San Bernardino City Unified Advisory Program
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Title: You Be;the Teacher

Strand:,‘ 'Responsibility

InstructlonS'
You are a group of teachers who have been teachlng the
'same group of students for the past six weeks. You .
must now a551gn letter grades on the1r work, and_you
must determlne the‘mostrlmportant factors to be
considered. You are to rank the following |
considerations form most important (#1) to least
important (#9). |

a. How hard the student has tried to do the
‘ a551gned work.

b. How the parent will react to the letter grade
assigned.

¢. What kind of letter grade has been given in the
past.

‘d. How well the student did the work.

e. How much of the work was completed by the
student.

f. The student's attitude toward the schoolwork.

g. The neatness of the work the student has turned
‘ in. ' o

h. The student's expectatlon of what the letter
grade c'houlél be. ,

i. How often the student has been a d1sc1p11ne
problem.

After your group has finished, if there is time, consider
these guestions. SHOULD STUDENTS KNOW THIS INFORMATION FROM
THE START OF THE COURSE? HAVE YOU ALWAYS ASKED THIS

INFORMATION OF YOUR TEACHERS?



Title:

Strand:

o 66
vWant Rights9}};Be Responsible!

"Respon31b111ty

Objective:'To help students understand that in order to have

rlghts, one must act resp0n81b1y. MPH Rule #1 =

"Students w111 respect the rlghts of fellow

Y

»students and school personnel.» 1£ j1; |

Procedure:

1.

: As a class, deflne "rlghts" ' They ve all sa1d

»:"I ve got my rlghts'" then deflne

:“respon51b111t1es. ‘
r.Llst the rlghts of students. School rule #1 - All

"students must respect them.' What are they°' List-

. y0n board as 1dent1f1ed Students have the ‘right:

o a.. To,recelve respect

' b. ;To‘privacy o .r'~fyr§ Ve S

ch."'Togspeak and be heard
. d{ Toyhave property treated w1th care»l
bye. To'thelr own op1n10ns

. 'f.d'Toﬁan orderly work area

i
b

"-:q}y To work w1thout belng bothered

_mustvnot Violate;another's~privacy.'

- hf,'Tohlearn at thelr own rate

-'Can these r1ghts be removed°_ Ask what one has to

do to recelve these rlghts. It has to be more than

"Just be born.""EX:}'a! To recelve respect one.

"-must'showqrespect. b. »Tovrece;ve‘prlyacy, one



‘4}wﬁAsk 1f each rlght 1s separate. .EX‘v Can’you"IoSe“
Vuﬁi‘rlght "c" for v1olat1ng another s rlght "g"? Ask‘

ﬂfor school 51tuat10ns.- (EX Use foul language, thf

'"‘;5;5 Adv1sees should understand ’ﬁYou'get,whatJYQuf
- :‘glve.

Follow up' Adv1sees may‘createncharts for the classroomrf5;
"nghts" and one "Respon31b111t1es.:h Add
‘_fspeCJflcs‘as they arlse durlng the school year.
‘adwisees‘may want to submlt llsts for 1nc1u31on?w
'1n the student handbook 51nce knowledge 1s ‘h”
v":"assumed“ and not spe01f1ed.. & o |
90- 91 Evaluatlon{t"too long f get to the p01nt faster
e:"good but too extens1ve ' "worked well"
h"51mp1e concept'— hard to cover |

vSource:. Modlfled from San Bernardlno C1ty Program



‘Tltle:

 Strand:

”}fsé'hf

hr:“The#Naggin‘istfbersohfl.Knoﬁf,f

lRespon51b1l1ty

'-Objectiye:QTo help students understand that the persons who

."bug" us are also the ones who care for us.

'Procedure,if'" o

| '_1,.."

Draw a p1cture of the person who nags you the most;’”"

(detall person only, no background to g1ve clues)

’nlAround the plcture, put the subJects they nag you
"about the most.g

.QCon51der why th1s person does the nagg1ng.lfIS'l.il

"fnhe/she also the person who 1oves you the

'g;most....the one who cares the most for your

. welfare°.;.the one who has the blggest 1nvestment

h"»‘ln‘seelng you:do~we11? Is 1t Just because he/she?

3 enjoys 1t 1s tw1sted,...?f"”*

- 'How could you 1et th1s person know you understand d
":why they nag you but..., Could you stop the |
ysnagglng° | o T |

How would you feel 1f thlS person guit nagglng ”f.d=

' gyou,...even 1f you d1dn t change your behav1or‘>

'brwould you thlnk he/she dldn t care anymore°, l.

Follow up.vNumber the draw1ngs,.and post them on - the wall

‘?Have other students guess the role of the person

',fdrawn (mom, dad v1ce pr1nc1pal brother, s1ster,;"vv

fjpsoc1al stud1es teacher) f MAYBE have some

aguess1ng as to actual names. (CAREFUL!})



90-91 Evaluation: NEW

Source:

M. Ross/T. West
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CTitle:
Strand:.v

o Objective:

‘hWell...Who s Job Is. It? (Pretzel Log1c)

70

jRespon31b111ty

To show students that often no. one does the JOb

.;1f'everyone 1s‘responslble.

Procedure:

1.

Read to, writexon-bOard,vor cOpy‘for students‘the.

follow1ng.'v

: There was an 1mportant ]ob to be done. vaerybody

was sure that somebody would do 1t.: Anybody

| could have done 1t but nobody d1d. :Somebody'got

angry about that because it was everybody s job

Y-Everybody thought anybody could do it, but nobody"

»,reallzed that everybody wouldn t do 1t. It ended

'up that everybody blamed somebody when nobody did

:what anybody could have done.;

a.

‘Dlscuss the meanlng.- Good Luck'
Attempt to relate thls to soc1a1 s1tuat10ns.

,Adv1sees get the flrst shot...but...,»

Seelng a rock 1n “the road 1n the»fog,
'successfully avo1d1ng 1t and dr1V1ng on,,

nthough it would have been easy and not

ﬂ»dangerous to move 1t so NOBODY else would have

'a problem.'i(Not my JOb man‘)
»You re follow1ng a truck to the dump, a»bag'of

rtrash falls off You aren' t in a hurry. 'It»is

.t‘not dangerous._ You care that trash gets in the



7fofeet.;5ﬁhat.do:you_do? t(SOMEBODY‘will_get“
:it@ r1ght°) o “ . o
c. 7F1ve drlvers 11ve in the Sm1th household
-{There are three ears; one getstshared by»alli
_f1ve drlvers. The cer‘rune out Qf}gas onhthe>
"way tq your graduatlon dance. Thetheétinoking‘
'iéuy/g{rl in sghoqllls walt;ngvfof'you tofpiek-‘
‘him/heftup;thOBODY‘edmits to-dfivihg the'earv
-iastff,Y§Qr’dadZSays,it.&as SOMEBODY'else‘s'O-E
v'tﬁfn’tOTfiiihthe‘car,with'gas;e*MOmNSaysfitfie
O“'EVERYBODY'S'jdb to makehsure the cah‘has gae.
'O:Looks 11ke NOBODY d1d 1t. Hew does:this‘affect'
";Vyou° Oh by ‘the way, forget abdut that datefto i
“hthe dance. NOBODY showed up to get hlm/her.;' |
‘fFollowfupf' What 3001eta1 problems are a result of thlS
| v behav1or°' . - o |
90 91 Evaluatlon' NEW

~ Source: T West
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fTitle:‘;_u 7F£éeaom“} Respon51b111ty | |
Strand: o Respon51b111ty |
Ohjective: To prov1de further understandlng of
‘_respon51b111tyvfor spec;flc school»behayiors.ﬁ.;,
ProcedUre‘h.~ o f E - . |
-‘l.dyLlst on board adv1see 1dent1f1ed classroom‘
behav1ors or freedoms that some teachers allow‘and
ﬂsome do. not.’ ‘ | R
huva}‘uStudy w1th frlend"
;rb.fVLeave seat
c;ffReceive helnh:
d,thsk.questions
e. ISitjwnerenifwiSh?
':f.}fBring péfs¢551'bélqngings,,'
"g.'1Have'a haileass
",h,‘>Workfindgroups"
_i; }Choose’oWn assidnments
's‘2,_~Ident1fy accompanylng behav1ors that guarantee
kthese freedoms. ‘ | |
,_ i3; Have students llSt flve freedoms they would 11ke:
to- have at school (DO NOT brlng up the gum th1ng .
"except to document that thls has been trled')
Follow up.- As behav1ors arlse to relnforce freedoms glven/
earned. | » | |
- 90-91 Evaluatlon.‘."Needs to be shortened or comblned w1th

others on resp0n31b111ty;" (x7)
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Source: Adapted/combined from San Bernardino City Advisory

Program



Title: Rumors

Strand: Responsibility

Objective: To acquaint studénts with the.problems rumors
can cfeate}

Procedure:

1. The adviSbr whiépers one of the five examples
below to one Student~(or two if you waﬁt to do.
fhis with separate gfouﬁs’and cémpare the end
result). vThe‘adyisée passés it along "word for
word" to ahothér advisee, and so oh.» The last
studehf‘announceéléut loud to tﬁe groﬁb what ﬁe
has heard. : |

2. Then compare this_t§ the original_statément.

74

a. Wouldn't it be fun if Jack and Jill were going

together.
b. Jill makes me so mad when she does that, I

could just hit her.

¢. Hey, we don't have tb»study so hard, because

it's_an‘open—bookvtest. My head hurts anyway.

d. I hope we have a Valentine's Day dance so I
might get a chance to dance with Mr. Brooks/
Ms. Lane.

e, Jill looks,like a cow when she wears that

dress.

Alternatives:
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3. Each "rﬁmor—ﬁonger" mUst~préface the rumor with,
| "I heard him/her say that..." |
4. Use two groﬁps‘and compare the final statement.
Follow-up: Discuss how accurately the étatement was passed
aloﬁg, How would you feel if YOu weré the one
to make the original statement? If you were
the one the statement was about. Do you thiﬁk
it matters what the topic is, relatéd to hbw
accurately the information is passed? |
90—91 Evaluation: "good" "keep" "workedeeil" "ok (x2)"

Source: San Bernardino City Unified Advisory Program



T1t1e ._] ‘fI m Just a K1d...Who 11 Llsten to ME?

L Strand.v-f’",Respon31b111ty

‘fObject;vet__fTo prov1de students w1th the understandlng that

&tfthey can have an 1mpact...espe01a11y when part ['T‘

'_of a 1arger v01ce.‘ S

‘thProcedure°

'lEStudente often feel they have no nower to effect
change¢H~But'as cltlzens,tespe01a11y future VOTING
 ic1t1zens, of the Unlted States and of the larger globalit
‘communlty, powerful dec131on maklng bodles and
government off1c1als are partlcularly accountable to
chelr generatlon as stewards of those dec151ons._
| STUDENT LETTERS DO COUNT.

"1; Identlfy soc1eta1 1ssues of 1nterest to students.,

EX: Endangered spe01e$vff‘gor111a, elephant,
‘rhiho“ e | | o
nfoiiutiOnne— smog, éiTTSpfllst traSh}in the
‘forest t i C ‘ }
TResoureeSE——”deforeetation;(trepical,vU;SvQ‘andef
‘-1oca1) | X | | |

fPopulatlon/development‘
‘Local educatlon 1ssues
THomelessness '
vhHunger
hhrugsi

Other?
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'?yDiscuszwhatfresponsibility'théy might'ﬁeel;j,
yDlscuss what 1mpact they could have.u‘

°f1dent1fy methods for 1nput 1nto soc1eta1 1ssues.'f

Letter wr1t1ng to publlcatlons, offlclals;;:‘“

a.

:ﬂ.p011t1c1ans,_organlzatlons - dlscuss style 1ssue5"“"
“:{below.t[ d ‘v'd' de’ktwyyhfﬁﬂf"_f‘ft ’ h{?_ i“
L1m1t letters to a 51ng1e page.: inafgasesj;»

i 11ke11hood they w111 be read.v;

"Present v1ews clearly and thoughtfully.h

Present v1ews 1n a frlendly, but f1rm:or*

fyassertlvevmanner. Don t be cr1t1ca1 or'
'-belligerent;t
.1H19hllght any 1deas you mlght have on changes.

Ingconcludrng, always thank the rec1p1ent for

' _considering'your~v1ews‘ Let h1m/her know that

“you "awalt his/her response."

‘Signvyour namegat-the bottom,'wrth return
‘address’(home‘or‘schoolt get»advisor permissiOnh
‘ito use the‘schoolﬂaddressvfor‘Winycaré of " S
‘dellvery) | o ‘ |

‘Most offlclals w111 answer your letters. “Writet

them back and thank them. If your ‘concerns are»

’ﬂnot addressed 1n the reply (rare), a follow—up“

1etter 1s in. order to reafflrm your concerns.

vThe worst that could happen is you wasted a  “

‘.ystamp; unless MPH pald (adv1sors mlght keep
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thisblow—keyy; We've seen'PreSident BUsh-read:
1etters from. klds, r1ght9 |

i. Don t forget 1ssues at: the 1owest 1evels
c;(school,wcommunlty, countY). They‘affecttyou

most. | |
,‘Follow—up:‘ Submlt other top1cs for rev151onary purposes.
9Q;91 EQaluatlon; ‘NEWe Idea taken when MPH student had
T ‘personal letter publlbh°d 1n a local
‘paper.
”Souree:‘FIdea for advisory - D. Wilder, adVisee'

_Above*Written“by T. West



Title:

‘Strand:

) - “ :" 79 | ‘»‘,v
i?bThe Best of T1mes

wfRespon31b111ty

»ObjeotiveE_EfTo help students 1ncrease the1r awareness of

- who or what 1s respon31b1e for p051t1ve events

bfgthat have taken place durlng the1r 11ves.

aProcedure°v

T

Wr1te 1esson t1tle on board. 5Explain‘that all our

. 11ves,are,lnfluenced,bybeVents and'people;h Here

F'istan'activityntO'deteetvthesebinfluenees_indtheir

1ives

»On the board. "LlSt the f1ve best thlngs that

have happened 1n your 11fe.

(When flnlshed have students wrlte who or what waS“

respon31b1e for each event.‘

v DlSCUSS the follow1ng. How many of the best

’thlngs were you respon51b1e for’ Maybe get class |

totals.

'>C011eCtHStndent worki4+'needed’for follow¥uph

‘1esson.

Follow up: '"The WOrstbof'Times" ——"neXtﬁlesson-'

90~91:Eva1uation: "Good"’ "Good double lesson, eohesionl‘

"SOurce:‘

San Bernardlno Clty Un1f1ed Adv1sory Program
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Title: The Worst of Times
Strand: Responsibility
Objective: To help students increase their awareness of
who orgwhat~is responSible for negative events
that have taken place during their 1lives.
Procedure: |
1. Write lesson title on board. Explain that all our
| lives are influencédvby'events and people. Here
is an activity to detect these influences in their
lives.
2. On the board: "List the five worst things that
havé‘happened in your life.'
3. When finished, have students write who or what was
responsiblé for each event.
4, Hand out "the best of times" student work.
Compare this list to today's list. See who is
résponsible for the good and the negative. Ve
have the power to make good things happen but are
SOMEWHAT at the mercy of other things for the
negétive.
Follow-up: Compare the two lessons; show that "yop" are
primarily responsible for the best things that
‘happen to you, and "someone else"” is usually
responsible for the worst.
90-91 Evaluation: "Elicited deep disclosure done late in

year; if done very early, students might
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not trust enough" "gbod' "keep" "a real
éye~opener - how to follow this up?"

Source: San Bernardino City Unified Advisory Program



Goal Setting

82



CTitle:

- strand:

My Flrst Three JObs

o83

;?Goal Settlng k??. hfﬁ: mr”hﬂg,ht:xf'? f::'

;Objectiye:tho have students become aware that thlngs they

Zu‘Procedure.

s

"”Wf'do now can help them reach a future goal._f.”"

!D1sclose to the adv1sees the flrst three‘jobs you,
’ the adv1sor, worked (or p1ck any three entry leveldf'
V;JObS) : » ‘ ‘ _b lb‘ PO
‘ftAs a group, try to 1dent1fy a short 11st of sklllshhw
f.to go wlth each job (t1me11ness, respons1b111ty,;
ﬁﬂfollow through maklng change,-etc ) =
_1After dlscuss1on,,have students d1v1de papers 1ntoi,"
x}fthree sectlons and draw themselves 1n thelr flrst
"ifthree Jobs,‘or flrst two, or f1rst one.hhji
1Adv1sees could make a short llSt of 51lls needed

'for these jobs,‘and wr1te these words around the'

.1;draw1ngt

ffthese,skllls"'at school<fat home,,scouts,‘etcf‘-

Have adv1sees share the1r 1lsts of requlred

ffskllls. Try to flnd where they are be1ng taught

*E‘If quallty plctures are encouraged thls mlght

iftake more than one day,tespec1a11y 1f plctures are

L shared

90 91 Evaluatlon. jNEW.,shfi‘”

Source.,

T West




. Title:

Strand:b

84
Goal Parts’(different,from goal_poSts)

- Goal Settlng.

1

Objective: To prov1de students w1th ‘the knowledge of the

-parts of aggoal,,practlce in 1dent1fy1ng the
”parts_of“aYgoal, writing a goal, andvspeaking>a;

Vgoal.

Procedure:

1"

. HOW MANY he/she will do.

Ask the class‘for the def1n1t10n of the word
"goal Ask someone to say a goal (does not have
to be one that is personal for h1m/her) Wr;te it
on the board |

Tell the group that goals 1nvolve four parts'

- a. WHO w111 do the actlon

" b. WHAT he/she will do.

d. WHEN it will be done or HOW MUCH time it will

take.

vCheck to see if the onebon the board has all'fourv

parts. If not, rewrite.

- If so, underline the WHAT,

c1rcle the WHEN put a
trlangle around the "HOW MANY, and put a

box around the WHO

‘~(Often the WHO is 1mp11ed when wr1t1ng/stat1ng

v,,v goals )



4. 7Have.adviseesfpraotioejdiagrammindjgoaisvaS':t“

.partners‘.,

'5.7;Let them know they need to be fam111ar w1th theff‘

;parts before they can hope to state attalnable "

,goals for themselves. .
Follow up.- Rev1ewi.as and 1f necessary..

v,90 91 Evaluat10n° “NEWfT'

'fSource'- Adapted from ChallengeS' A Young Man S - Journalj;f

for Self Awareness and Personal Plannlng



Title:

“Strand:

86
"‘New Experiencesb

,Goal Settlng

ObjeCtiveE To help students explore 1nterests and develop

'goals.

Procedure:

6.

- Dlstrlbute act1v1ty sheet.

‘On popcorn p1eces, have adv1sees wr1te the name of

somethlng whlch they enjoyed from the Very flrst

‘time they tr1ed11t.

On the "one that got»away,“ have advisees record
something in which they were disappointed after
trying it for the‘Verwairst time.

On the popcorn box, have'students list activities

they have alWays‘wantedvto explore.

On the popcorn popper, explaln how. they mlght try

‘bto accompllsh them.

EX:‘vFly an airplane (a want,:so goesvon popcorn‘
bok). | R
Take‘fiyingllessons (a method'ofireachingvthe

‘ goal so goes ‘on the popper)
Join the Air Force, get into f11ght tralnlng
(also’a method so goes on the popper)

Discuss with advisees that each "want" in the box

is a kernel You cannot Just put it in the popper

and hope, wlsh . or dream. You must plan, take
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action, and follow Steps to get them to "pop" into
reality. |

Follow—up: Take‘one suggestion from advisee and see if the

/

class can identify how to get this idea to

" pop. "

Source: San Bernardino City Unified Advisory Program



Title: New Experiences
Strand: Goal Setting

New Experiences.

This week try something you

have never tried before. ‘Share

your reactlons with some;;;\\~.____‘ /@

éﬁ= = The one *hat 30‘\3%\,) Y

88



| 89
-.Titie}_ , 1tSett1ng Up a Goal
v'_Strand:fl"vGoal Settlng
'”'ObjeetiVe:_ To bu11d on New Experlence 1esson.  To identify»
| | steps_totachlevlng a.goal._f' R
'uefrocedﬁre§  S - _ o A
o 'l;r'Advisees,may'use‘a‘goai'fromsthe’"popperﬁ»or
btr”select atnveQOal;:iiffneﬁ}yidentifyxsomethihgo
‘they Qouid like to‘do;: - V |
; z.ivCompletefthis sehtenoe"'"My goal 1s to.,;.;t
3; Identlfy f1ve steps wh1ch w111 1ead to the
| achlevement of thlS goal l(May work,as partners
to bralnstorm ) L o
'vi4,: L1st resources needed to ciimb“ these steps;
__5.,‘Draw a t1me11ne, beglnnlng w1th today s date and
'endlng w1th the achleved goal ‘ Label the steps'v
along the contlnuum.  ,5 |
Follow up" § a
_ 90—91;Evaluationiaquefaiongrﬁith NeerXperiences‘—rsamehé'
: . : dayﬁln . ' ' _ ,
:"useful"; " k"‘ "seems repetltlous",
 l"oops, 1 already did this (as follow up on
 Wed. )" |

Source:v,SangBernardinofCity Unified AdvisorytProgram~



Title:

Strand:

90
How Am I Doing?...So Far?
Goal Setting (Use six or seven weeks into each

quarter)

Objective: To provide students with the opportunity to

reflect on their current academic status, what
they want to achieve, and actions to take to get

what they want.

Procedure:

1.

Prior to progress reports, students complete this

activity and submit it to the advisor. Then,
after progress reports, the activity is
redistributed fbr further complétion.

Advisees are to verﬁically divide a full sheet of
lined paper into quarters. In the first column
they list their classes. The second column is for
them’to list: "The grades I think I will
receive.“‘ This isvthe_section‘they will complete
today (columns 1 and 2). |
Submit the pagé‘to advisof. (3-holed paper would
allow for storage until further uée.)

After progress reports, redistribute the papers
and‘complete,COlumn 3 -- "The grades actually
received."

Column 4 is for advisées to set a goal for the
next report card. ("The grades I want to receive

on my report card.")
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6. Advisees should attempt, using comments ffom
progress repofts, to ideﬁtify at least three
specific behaviors ﬁhich would allow them to reach
the stated goal. | |
Follow-up: As the advisor scans the student date, it may be

found that some advisees need to bevprovided

further “focus.“
90-91 Evaluation: NEW (found in every advisory program
reviewed) .
Source: Venado Middle, Big Bear Middle, Riverside Unified,

and related lesson in San Bernardino City Unified.



-Titlest

Strand:

92
Shorties

: Goal Settlng

Objective: To g1ve students the opportunlty to set ‘attain,

and“be rewarded for ach1ev1ng-a short-term‘goal.‘

‘Procedure:

1.

Discuss the~difference?between‘Short+term goals'_'

——lset_daily; weekly, and monthly (or hourly for

.. some).

;;.and-long-term‘goalsf

?Q'set for several months,”vearly,loryfor-a
11fet1me. |

The purpose for th1s 1esson is to set a short-term
goal,l |

DiSCUss some possible'shortFterm goals._‘Decide'if

it is for a week or month (suggest week) .

-- doing all:homework,ﬁcleaning room, being_on

time.

‘Students'are to'write'an attainablergoal in”

pos1t1ve terms. EX:f "T will be on time to every

| class for one week." Have them share goals w1th a
partner and ask partners to help mon1tor the1r
'progress. Partners 51gn each other's goal.

"Collect goals, place in envelope, and at the end

of the des1gnated time perlod dlstrlbute.goals to

each student and give a small certificate/piece'of



:cahdy to those whd say therve met their'goal.
(Believe!) | |
Follow-up: Another goal? Same goal, longer time?
90-91 Evaluation: NEW

Source: San Bérnardino City Unified Advisory Program
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'Title:s

Strand:

94
“Longles

viGoal Settlng (long term)

Objective: To give students the opportunlty to set and

achieve a longvterm‘gqal;

Procedure:

1.

.Remember:"Long—term'goals

——‘set for several months, yearly, or fOr a

‘llfetime. (Unless the adv1sor is very motivated

several'menths is most appropriate here,)

Have adVisees write themseives a letteryto be
opened at;the end of the school year.'Advisees
might describe mho they are rightrnew'in terms of

favorites (music, food friends, and so on).

”They should set a goal they want to accomplish by

‘*graduatlon and write it in p051t1ve terms. The

goal should be personal; socialL or academic; and
school related?
Write the description and goal in letter format,

to themselves, including date; include the action

usteps_necessary to accompliSh their goals.

?1ace in envelope, address to self.
Coilect and‘store. At end of year, distribute.

Have them share with a'partner.

Follew—up; Reward certificates_wouid be appropriate.

‘90-91‘Eva1uatien: NEW

Source:

San Bernardino City Unified Advisory Program



Self Awareness/Acceptance of Others

95
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Title: Who Am I?

Strand: Self Awareness/Acceptance of Othérs

Objective: To encourage students to think about and

question their identity.

Procedure:

1. Write "Who am I?", so advisees can see (board or

overhead) .

2. Explain that, though this seems like a simple

:question, it may requife much thought because we

have so many roles to play.

3. Advisees may come up with many responses:

Ask for a student to start a listvdn the board.

Ask for volunteers to give parts of this lists.

a)
b)

c)

d)

e)

f'):

A student
A dancer

A painter

FA blonde

Of French descent

and so on

Follow-up: DiSCUSS the problems of being successful in many

roles.

Discuss how proud they should be for filling so

many requirements successfully.

Show similarities/differences in responses.
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90-91 Evaluation; "OK" = "Good" '"No Improvement" "Made me
'think; too."
Source: Adapted from San Befnardino City Unified Advisory

Program



Title:

Strand:

98

Coat of Arms

Self Awareness/Acceptance of Others

Objective: To help students identify their good gualities.

Procedure:
1. Distribute Coat‘of Arms activity sheet
2. Discuss the concept, including the‘historical
background, that was often symbolized on a family's
coat of arms.
3. Tell advisees that what we are today does not
always reflect our heritage, and that is all right.
4. Héve students make a coat of arms reflecting what
they do well, what is important to them, where they
want to live their life (environment), a motto or
saying that represents them (do unto others...)
5. |
Follow-up: are and post.

2. At end of year, ask advisees how they would
change their coats of arms. Maybe let them
change them.

90-91 Evaluation: "Kids enjoyed" "good" "more time=good
quality"
Source: San Bernardino City Unified Advisory Program



JTltle""

'Strand°

99
nD1v1de and Conquer

../\

Self Awareness/Acceptance of Others

'Objectlve:-To 1ncrease student awareness that they share

,'qualltles ‘and 1nterests w1th thelr peers, u51ng

‘~._phy31cal act1v1ty

Procedure'

vGroup leader (does not have to be adv1sor) stands

1n front of the group and presents a palr of

‘opp051tes.

EX:* "Those of you who like mornlng stand on the

rlght. Those of you~who like even;ng stand on the.

left."

Divide the room’withfstring;'tapef or imaginary',

d1v1d1ng 11ne.
The llSt of oppos1tes 1s endless and the number of
group leaders is 11m1ted only by the number of

advisees and the number of turns each can take.

mountains/ocean - brothers/sisters = - SN

video/boarddgames nature vacations/city vacations:
mystery books/romance ‘math/language arts-b

socializing/athletics at»lunch

Students will" 1dent1fy 51m11ar1t1es and
'dlfferences, group likes and dislikes. Some:
_ beginning bonding may occur. Students can galn anr

‘understandlng that peers w1th Wthh they thought g

they had nothlng 1n common may -have been
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uisuhderstood Thls act1v1ty has the potent1a1 to‘ H{
1ncrease.adv1see 1nvolvement 1n future d
act1v1t1es/dlscu531ons.:ﬂﬂ |

Follow up. Please submlt any modlficatlons you make to thls

act1v1ty for rev131onary purposes,'as well as‘

opp051te palrs determlned valuable for school.

awareness.f“b | | - | o
:190 91 Evaluatlon'v New

1F;Source:‘j Adapted from 1esson by Susan Pelley, 1n A workbookfp

B of Teacher Adv1sory Ideas and Act1v1t1es by Carol :d

Spencer.‘
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Title: v-‘---"I_f»I:Couil-d Be
Strahd: B seif Awareneéé/accéptanée‘of Others
Objeéti&eﬁ To hé1p“studéntslqlafify;who théy‘are,-what.théy )

'i'want.to be, and whét'they°wént to do.

. Procedure:

1. _studentsfcompletefacti&it& sheet,,make decision,»fv
} and be'prépared to offer reaspning. 

 2.'.As a gfoup‘orbih‘pairS{ diécﬁss wfittéh respoﬁses.
'expléin reasons for.déCisibn, Each pefson shares

at’léaét‘one decisidn'with\éntire group. |

- Follow-up: Possible iliﬁstrétion=offchoiCe; juétificafibn,

o and seeingvthemselveﬁ in the positidnS.of;their'

-_éhoice§  | | | - | |

‘“‘90—91 Eyaluation: ,"wéfked well" ‘“okﬁ “interestiﬁg“

.'“valﬁe?",,"keep"'

. Source: - San BernardiHO’City Unified_AdVisory Programg
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Title: If I Could Be

If I could be any animal, I'd be al(n)
becausé...

If I could be a bird, I'd be a(n)

because...

If I could be an insect, I'd be a(n)

If I could be a flower,‘I'd be a(n)

because...

If I could be a tree, I'd be a(n)_

because...

If I could be a piece of furniture, I'd be a(n)

‘because...

If I could be a musical instrument, I'd be a(n)_

because...

If I could be a building, I'd be a(n)_
because...

If I could be a car, I'd be a(n)

because...

If I could‘be a street, I'd be a(n)

because...

If I could be a staté, I'd be
because...

"If I could be a foreign country, I'd be

because...

If I could be a game, I'd be

because...



. If T could be a record, I'dbe.

because. ..

| If I could be & movie, I'd be_

. because...

If T could be a T.V. show, I'd be_

If T could be a food, I'd be

because...

'NIf?Iréou1d be‘é;partioffspeééh, iﬁdjbe,é(p)  L

' because...

;L_If‘Ifcould béﬁany‘boiér; I!d begf”-*'

because....
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\sTitlés jayivélﬁéyyourself;h:v |

Strand .gdSelfTAwareneSS/aoceptance Offdther’s'w

.Objectlve~’Toieneouradejstudents totthink ofnthemse1yes in a

positiveamanner:'fTo increaseegrouptoohesion;;‘

'Procedure..‘ k_% “‘ ‘,j | o h |

| 1.f Tell adv1sees they have $1 50 to spend on the words
| that best descrlbe them as a person.

2. They will then make ayllst_of those words  and total

'vthem.a- | J |

$.20 Beautifulk S.lSISincerey, ‘$,15‘Sﬁcoessfu1

.15 Friendly, » .25 Dependable,y‘».20fCreative.
‘.251Honest | v‘o.20 Intelligentr .25 Understandlng
d,25 Generons B .15 careful .20 sensitive
‘{15‘P1easant .20‘Poiite’ .15 Happy

.20 Helpful .25 Thoughtful .25 Hard Working o
.25 Fun - . ;éSanmorous ,.,20dInteresting:“
.50.Your: e ;25.Ta1ented" -.05 Grumpy

Choice
oFollow—upiyEach advisee could present the words that best
.deSCribe him/her.x

90 91 Evaluatlon. ‘NEW-.

Source: Adapted from A Workbook of Teacher Adv1sory Ideas

and Act1v1t1es by Carol Spencer == Submltted by

Joan



105

Title: Friend Traits

Strand: ‘Self Awareness/acceptance of Others

Objective: To help students learn to get along more
effectively with teachers, peers, and family

Procedure: | |

1. 1In class discussion, generate a list of ten
characteristics a friend should possess. Write
them all, then eliminate all but ten.

2. ‘Divide into small groups, with the following
instructions.

3. Rank order from one to ten, with one being most
important.

4. Consensus is important -- no voting. (If done as a
class instead of small groﬁps, arrive at a list the
whole class can live with.)

Follow-up: Do the ranking as a class (in addition or
instead) . Discuss if any of these
characteristics need to be improved in’your
friends or in yourself.

90-91 Evaluation: "Good discussion" "ok" "worked well™

Source: San Bernardino City Unified Advisory Program
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Title:' I am Unique Because..;.
Strand: Self Awareness/accepténce of Others
Objective: To encourage students to be aware of their unique
| features but to also understand that others have
the same or similar'feelings and experiences.
Procedure:

1. Ask eech advisee to think of one thing that makes
,him/her different from everyone else in the room.
This ceuld be a feeling, experience, possession,
ability; whatever.

2. The aspect should be something that the advisee
wants the other group members to know about
him/her.

3. Allow a couple of minutes for reflection. Then
ha?e the aspect written on a slip of paper.

4. Put slips iﬁ a contaiher. 'Draw"slips, and read one
at a time. As the slips are read, have advisees
raise their‘hands.if ﬁhat is written applies to
them. | |

5. Students should realize and be reassured thet they
are normal and others have the same experiences.
Those with unique items shouid be made to feel

o proud'that-they are unique as individuals.
Follow-up: Have you ever thought you were the only person in
the‘whole WOrld who héd a particular problem?

Does being the same as other people give you good
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feelings or bad ones? Is it important to be like
others? 1Is being different from other people in
some ways impbrtant? Why?

90-91 Evaluation: "ok" "no improvement”

Source: San Bernardino City Unified Advisory Program



Title:

~ Strand:

fﬂ I Am Somebody

..Self Awareness/Acceptance of Others.um_

”;JObjective; To prov1de students w1th an opportunlty to»ltxd‘

" ~Procedure"

;jiinaiVidual.“

'fy:recognlze thelr'worthlneSS‘and,value as an

~Dlstr1bute a small (generlc);"dertfffeaféjéf'{.W».f
‘ngccompllshment._J'ﬂ,f‘“ L
“~jRev1ew orally w1th adv1sees the‘lmportance of
ajpllklng oneself Dlscuss how,_though we a11 make
ﬁefforts, many tames these efforts go unnotlced and-
ffunrewarded .

“>Assure students they have somethlng about them of L

; ;whlch they can be proud

’sfllke to present th1s award to“?'

*In groups of two, have students f111 in the f
”;certlflcates for the1r partners.,"a

‘~AdV1sees w111 then present the cert1f1cates to >

vt”thelr partners 1n:front of the group.ﬂ "I;wpuld .

L »_.«fof\,, -

f‘*accompllshlng ff:'f'73”5>1ff;"“

Follow up' Tape the small award 1nto school folder. '

90 91 Evaluatlon.'t"lmprove certlflcate" ‘"do 1n pa1rs and -

-~ Source:

‘ present“t "p051t1ve group reactlon

San Bernardlno C1ty Un1f1ed Adv1sory Program
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Title: | Demonstrating Embtions
Strand: Self Awareness/Acceptance of Others
Objective: To provide studénts with the oppoftunity to
demonstrate ahd recognize a variety of emotions.
Procedure:
1. A leader.tapes a 3x5 card onto each person's back
whenvit_ié his/her turn. On thé card:is a written
word for an emotion. o
2. The advisee is not-foisee,the word.
3. The rest of the groﬁp is to somehow demonstrate the
emotion usiﬂg motioné or étaﬁements.
4. Choose an advisee tovbégin.
5. Thevremainder of the group studies theﬁembtion or
feeling written and their.cards.v
6. In turn, each person respohds tobthe player with a
statemént or mOtioh that"demonstrates the feeling
on the player's card (they must not use the word or
‘a synohyﬁ of the word). |
EX: If the blayer}s cara Qas éxéitement, the
response might be, "I got a great date for
vthe dance!*; for'jealou5y, "You always think
“you're so cool!"
7. The player tries to guess what the emption is,
baSedvon the group's actions.
8. After the first two responses,‘the player may

guess.
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‘9;"Suggested;emOtions;_
| excitement ‘rvféar o o éédness,
depression  $ anger o . hurt |

‘ worry.‘ o s being‘. - anXiety
A " misunderstood :

frustration being'left4dut jealoUsy'
loneiiness' - Joy 3 R happiness_
,F¢1low—up:'i?

90-91 Evaluati¢n:' NEW

Source: Kathiéen Rogérs.in-A Workbook of Teacher Advisory

Ideas and Activitiés by Carol Spencer




‘Title:

Strand:.

| m
"Maklng Others Feel Good

Hfself Awareness/Acceptance of Others

,-Objeotivei_To 1ntroduce students to varlous strategles for

yenhan01ng the pos1t1ve feellngs of others.:.

Procedure:

Hand out act1v1ty sheet, =
:t'Have students dlscuss the 15 ways to make others
feel good , Could be done 1n small groups.v (Next

'pto each the group could 1lst when -on what»

o occa91on, they could do these act1v1t1es )

D1scuss “how students feel the person would react

1sfhow 1t would make hlm/her feel and how they mlght.

feel 1f someone d1d thls for them.

‘a. Include‘someone new in your group.

b. Say'“hello"'to someone-you.don't Know.

':jc, ;Offer to go to the store for someone. .
'd; ;Draw a plcture for someone.
,egﬂgInv1te a "1oner" to play a ‘game with you.',*
'vf;.-erte a- spec1al card for someone. !

vg;m;Ask someone who speaks a dlfferentmlanguage“

nto teach you a word

' _h{' Plan a surprlse for a frlend.

J7h-i;y Thank a frlend for belng a frlend

F. Offer to help someone.

hv'k}ffMake a toy for a. younger ch11d

1,s?C1ean up an area that needs cleanlng.-
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m. Let~sbmeoné know‘you waht to apologize.
n. Do a favor for SOmeone..
o. Write three things you could do for
someone; have that person choose one;
then do it. | |
Follow-up: Students could‘identify’when they could use these
ideas. Students could write five additional
ways. | |
90-91 Evaluation: "went well" "no impro?ement“

Source: San Bernafdino City Unified Advisory Program



Title:.
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Unfalrness to Groups gu‘

' Self Awareness/Acceptance of Others,

,Objectlve. To 1dent1fy and dlSCUSS common stereotypes.v

g

"]Procedure-.

D1str1bute act1v1ty sheet to 1nd1v1dua1s or small

‘.wrgroups of two to three adv1sees. They are‘not to

-complete the stems w1th thelr "feellng" (EXJ’

. "dlsgustlng"), but w1th the1r bellef about that

» f,a .
. ‘_,bv."

,group.

All football players are....'“

”Women are 11ke1y to... '

Fat people are...‘ o

Students who get stralght A s probably

: Students_wlth,phy51oa1 handlcapsvprobably

feel...

. Cheerleaders tend to be...
ﬂBlack students are good at...s

,A51ans are...

H1spanlc students 11ke to...-

yV1ce pr1n01pals probably don t euer...
;All men... . |

‘f;Every polltlclan (1s 11ke1y to)...

QhFlatlanders...

Sklers Just...

Prejudlced thoughts come from stereotypes that we ,“

‘fihold in our mlnds‘t We‘get.most of these



“‘1;1'4"
t%stereotypes from what we hearvpeople say; what we
“,'read and what the people around us belleve.‘ ALL
f people aren t..;"anythlng.?, :Sh’
‘fhj?’tComplete the sentence stems;;’”'
v4;  D1scuss the responses\
_Follow up. Answer these questlone,‘as a group"
How true are your answers,<and are they true
"‘for'every,member“of,that:group?-'AlmostjeVery
ﬁéﬁberéd*f AT . ; R .
‘th'Wheré’didlyou;get‘this information?
c. What”purpose do thesetetereOtypes'serve those
 who ‘hola them9 SN i
‘d? ;Is 1t fa1r to Judge a whole group based on
| the actlons or behav1ors of the most
,"v151b1e"‘few? o ‘
90 91 Evaluatlon.-‘"One of the hest'disouSSione’so_far“
| "ok" "keep"
Source:“ Adapted from San Bernardlno C1ty Unlfled Adv1eory

'Program .



hTitleifvalThe Case of the People w1th the Green Ha1r o

| Strand f fSelf Awareness/Acceptance of Others

. Objectlve.;Students w1ll explore how people become

ﬁjprejudlced..”,ﬁ“

”"Procedure'_?{v__‘f =

'fl..-Adv1sor selects seven good readers.d,They»stand;in"‘

T;front of the class.v”’

._fz.v'C1ass follows along, adv1sees in the ﬁront{readfthe‘y'

rparagraph w1th thelr'number on 1t. R

_TBT‘fAdv1sor reads paragraphs 8 and 9,.,’~?'

't'é,,HD1scuss questlons l1sted at the end7:ff

THE CASE OF THE PEOPLE WITH THE GREEN HAIR S

.'“QJD 1s not born w1th prejudlce agalnst other human
',l”belngs who have green halr.c But, from the t1me he 1s a

md-tlny tot JD 1s warned agalnst them. '"Stay w1th your

'”,»own klnd.x You re a bad boy, JD 1f you have anythlng

- to do w1th the green halred chlldren.?g JD learned not
',only from h1s parents words but also from thelr VOlce‘ )
' tone, fac1a1 express1ons,»and gestures.f —

“As JD grows older, he 1earns that hls parents, theirvy

"g'_fr1ends, and ne1ghbors do not want people w1th green

'fhalr to attend h1s church 11ve 1n hlS nelghborhood orfl'
f,go to hls school playground orrcamp. The adults who‘ .
k‘lcontrol JD s 11fe, and whom he 1m1tates and depends

flupon, 1ns1st that the people w1th green ha1r stay 1n
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the1r place. Everybody w1th whom llttle JD 1s

acqualnted be11eves that green halred people should

'worsh1p elsewhere,_llve elsewhere, and be educated

elsewhere. As a ch11d JD very seldom even ‘sees people

, w1th green halr.

As to jobs, the famlly of little‘JD believes that»

) people w1th green ha1r‘shou1d do the'heavy andvdirty
work which people like JD's‘folksvneed‘donefbnthdonft
dsnant to.do:themselves. The better jobs, in professiOns

dand Dusinesses,‘shou1d belong to’people like:JD's.
'fatherrand mother. If people‘with green_hair‘do hold

‘any such :job, they should.be‘restricted to working for‘

their own kind, the people with green hair.

vThe'people with‘green’hair whom JD does encounter‘are

those folks who do the heavy ‘and dlrty JObS for hls

famlly.b Naturally, these folks do not happen to be the
smore able green- halred people Instead they are the

‘people who can attaln only thlS type of work. They are

not well—educated, ;They_dress.poorly.b They get d1rty

on the job. So JD's‘firstkaotual childhood experience

‘with greenfhaired people helps persuade“him that his

family;is right. Green-haired people, he oanfplainly

~see, are inferior people. They are uneducated, poor,
_and dirty.

‘vThe‘way‘things,are, there can be‘almost no

communicationtbetween JD and the people with green
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:»hair. 'JD has no rellable way of te111ng what green—f

haired.people,are thlnklng. True, he occa51ona11y

reads about them in the newspaper | But, since confllct

f. makes news, hlS newspaper usually reports on the green-
,halredmpeople who get in trouble w;th'the law. ‘Whenv»“
the name of a personhwithtgreen‘hair’appears in the

'news, the looal newspaper.carefullyfplaces.the words

"green hair" after the person'svname,' JD often gets

the 1mpre5510n that too many green- halred people get

'1nto dlfflcult 51tuat10ns.l The conclu31on he has about

‘ green halred people is even more conflrmed. People

w1th green halr are people who do bad thlngs.“even'the‘

newspapers say So.

Since he has no way ofkcommunicating‘directly with

people who have green hair, JD is an easy prey for wild

" rumors concerning "Greenies," as many call them. - JD

hears that the "Greenles" want to marry people w1th

"superlor hair color, and thus make everybody s hair

partly green; Though people,wlth.green hair repeatedly

deny’this:rumor and explain that all they want to do is

‘be treated like human beings,. JD hangs on to the rumor.

It strengthens‘his resolve'to keep.people with green

,r ha1r in the1r place, so thatvpeople 1ike himself and
hlS fam11y w111 not be forced to 11ve at the low 1eve1

,"w1th the Greenies.
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~ Time moyes'along;v‘JD*becomes a-man.‘-He follows the~

patterns he had learned He marr1es a glrl who has

'learned the same thlngs about "Greenles that he has

:’rThey become parents. And what do they teach the1r

ch11dren°‘ "Don't play w1th the chlldren w1th greenf“

‘ha1r. You are bad 1f you do.ﬁ1

TAJD has learned to be prejud1ced agalnst people w1th
green halr. How d1d he get that way° H1s total |
eenv1ronment encouraged prejudlce aga1nst the people

w1th green halr.' He learned h1s bellefs from hlS

family, their frlends, and h1s nelghbors.; He learned

o

‘them from hlS LIMITED observatlons. »He learned them

from h1s readlng of the newspapers.: He learned them'

slbecause he rarely saw them on his Job.. He developed ‘an
uunattractlve‘plcture»ln his m1nd an ugly stereotype of
: _the people w1th green ha1r. So he carrled these to hls‘

- own-chlldren B Because they not1ced and 1m1tated thelr

father s feellngs, JD' s chlldren,vtoo, became 1nfected

' w1th the dlsease called prejudlce.,

”Noth1ng ever: broke the c1rcle that closed JD 1n w1th

thls pregudlces. Thlngs were: so arranged by JD's" fam1ly

_ that.Vfrom'the tlme he'was,born, he found h1mse1f ‘j

| walled 1n by the c1rcle. ln turn,'he beganitb»bulld a-.
o c1rcle of prejud1ce around hlS own chlldren from the

atlme they were born..'
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DISCUSS' Identlfy flve ways JD is taught to be prejudlced.
Are these klnd of- teachlngs st111 present 1n
_socletyvtoday?e‘Whatvare1some_ways thls;could be

»overcome9. o
 Fo11ow—up; a. ,Extended act1v1t1es. nTf your dadtdyed his
- | : “hair green’" . |
b. - What is meant by a circle of prejudlce/

, e c; (Who 1s‘wa11ed-out? _ | »

‘90491eEva1uation:l "...did Well" "...1iked'this“‘-;"reaily

Z L | | good* (x2) | |

Source: San Bernardino City Unified Advisory Program
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Test Taking/Critical Thinking




Title:

Strand:

ObjectiVe:

Procedure:

121

Advantages/Disadvantages
Test Taking/Critical Thinking
To‘help students understand how to evaluate a

situation.

Have students draw a 1arge "T" on their paper.

On left side of the vertical line, have students

write the word "ADVANTAGES." on the right side of

the vertical line, have students write

"DISADVANTAGES."

 List at least two advantages and disadvantages for

the foilbwing‘situationsi>

a.

b.

Living in California, or living in the -

Going to the dentist.

Being by yourself.

Télling someone that you care about'them} when
you do.'
Giving homework/doing homework/not doing

homework.

 Having your principal‘leavé unexpectedly and

a new principal'take‘ovér (in the middle of

the vyear).

s

‘mountains.
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g. NOT telling someone that you care about them
when you do.
4. Discuss responses.

Follow-up: Students should understand there are no decisions
that do not have a "down side." It just may not
be apparent..

90-91 Evaluation: "O.K."

Source: San Bernardino City Unified Advisory Program



Titl?:

Strand:

123
«Stepé for Successful Test'Taking

-Test'Taking/Critical Thinking

Objective: To show students there‘are‘only three keys for

takihg tests. (Many students find they do well

on tests because of these three things.)

Procedure:

1.

Ask students what they do to be successful on

tests.

~Make list of student responses on board.

Havé students write down the subject of a recent

important test.
'Have them write the topic.

~Have them number a scrap paper form one to

thirteen.

Ask them to think about the test they listed and

- wWrite “Yes" or "Nb" as you provide the following:

a)  PREPARATION

I kept up on‘assighments. YN
I took notes on discussions and readings. YN
I reviewed my notes. YN
‘I,made'upvpractice questions. Y N

b) CONFIDENCE v
I khew I studied well. Y N
I talked myself out of being nervous. YN

I didn't panic. o | YN



';'_c)fg TEST TAKING PLANS
| "I_looked over the entlre test before startlng Y-

I read a11 dlreCtlons L

slfithGgeted my tlme for all sectlons.;?ﬁ,"”"'

Y

Y
“{Ihanswered all questlons I wasbsure‘of | eﬁf'&?:
: o8
I.outllned for essay questlons.runvi5‘ Y

r Y

z oz oz o=z gz,ez<{i~g

F*Ilrechecked my answers when I flnlshed
- 4;;hsee‘§hatjstﬁoeht answers. match and Wthh they'a'
Q*S;thHahd‘outflist if“déémeQiQ%iuébiérnxt‘
Need somethlng here Follow up.“‘ |
| 90 91 Evaluatlon'_‘NEW '

.Source:’ Blg Bear Mlddle School Adv1sory Program




'Title:-

“ Strand:

125

finproVing NoteaTaking Skills‘t i

Test Tak1ng/Cr1t1ca1 Thlnklng

"tdbjectivé:‘To help students understand that note taklng 1s

7;not 51mp1y wr1t1ng down everythlng you hear

someone say. _

- Procedure~;t

’gTaklng good notes does not mean wr1t1ng down S
, everythlng,:lt means summarlzlngumaln orvlmportant
' 1deas.

'fRead the. paragraph below to the class. Hawe'v,,

students wr1te down its key 1deas, u51ng nO'more

:ﬂ“than four short phrases. Remlnd students to

”f»llsten, us1ng the "5 W's and an H.":‘

v'WHO is 1nvolved7.r'
'hbtWHAT‘did they do?.r""
K WHY d1d ‘they do 1t7
\WHERE dld thls happen? o
1tWHEN d1d 1t happen°
 _HOW dld-thlS'happen7m
Sugéested questlons to ask"
Where dld lee Aid takeipiace?h.i‘i
When dld 1t take place?d'v |

Who performed 1n the concert9'
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LIVE AID

Live aid was an imporfant funeraising event to help
famine relief in Africa. It was held on July 13, 1985, in
Philadelphia and London; over sixty of the world's most
famous rock stars were featured. Live Aid attracted 162,000
fock fans in person, and twelve satellites showed the
concert to over a billion viewers in 150 countriés. Live
Aid raised more than $70 million to help relieve the hunger
victims in Africa.

4. Review notes with the class.
Follow-up: ?
90-91 Evaluation: NEW

Source: B. Lane - Adapted from The Write Source by P.

Sebranek, et al.
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: Titlef'-je Study Skllls...Study H1nts...Study Trlcks o
Strand:gyl Test Taklng/Crltlcal Thlnklng
VObjective:.To prov1de students w1th some strategles for dfll
‘1ncreased school:success.;f |
Prooedure;" S . o
| 1. These may be demonstrated to students 1nd1v1dually
over. several days,'or from t1me to t1me.1
‘2.'HMATH -= When d01ng problem solv1ng act1v1t1es i
1nvolv1ng wrltten words, you should look for key
‘vf}words.a “ o |
WORDS THAT POSSIBLY MEAN YOU SHOULD'
ADD: _ff'f'f SUBTRACT"V =  wuuTIPLY:
How.Muoh . Were Left “ rf' bl (_ ll‘i liof (_ - 'luoost_?l
iHow Meny_mlHothuch is Left .'SameLNumber;VIThihgs_‘” |
In A1l Hou;Mueh More L ~In Each”h | |
_'Togéi‘ - THow Much Less?”‘v_ “Eeoh"?orv“Times“ w/hltogéther

Together  How Many Left - . DIVIDE:.

 Ana :'»»__Héw,Maﬁy~Fewér | '."Eaéh"jgith "Need" or;“Neededf‘»f
ilﬂﬁow_Many Greater | “ | N
%erlfference |

L aiLose | o

”tPROBLEM SOLVERS CHECKLIST. o _ffl;‘ CRILL {'R»ead‘v”
a}"Read the problem carefully.and "see 1t; : 1k";;ITmaQine'
" b. :Draw a 11ne under the quest1on.dh5it'_ l'rsh>  'Ljooh*

| c.:dC1rcle key words that help you know how B “'L ook

to solve the problem. :
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d; 'Dfaw'wa lihes>under EACH FACT'you_will néed.'
e. say the’préblemito:yourself in your own:words.v
£. Draw a piéturef
g. - Decide ifbyouvwill add or subtraét._
. h. -SolQe‘ahd decide‘if the answer makes'sense.
3. READING -- Thefe are various reading\sffatégiés to help

analyze, remember, and recall what you‘read;b'

RAP = R ead‘a paragraph. ‘SQRRR - 8§ urvey the reading
| A ék yourselflz things - , | for heading,
(main idea, 2 details) N ' bold print, and
P araphrase - | : italics

Q‘uestion the
meaning'
R ead
R ecite
R eview
4. WRITING -- There are also strategies for
femembering to include certain aspects in your
v written work. |
COPS =.C apifalizaitoh of initial words, proper nouns
0 rgéniZation, including topic, body (details),
‘zclosing |
P unctuation

S pelling
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HOW - H eading -- full name, date, subject, page #
O rganized -- Writing on front of paper, left margin,
right margin, 6ne blank line at top, one
blank line at bottom, proper spacing
"W riting Neatly -- Writing on lines, writing is
| readable, erasing is neat
5.  LISTENING -- There are also strategies that will
improve your listening skills. When a teacher presents
a lesson you should:
LISTEN = L ook at the person speaking.
I nguire when you ddn't understand.
S it up straight.
T une in to what is being said.
E xplain it to yourself.
N ote any work to do on a reminder sheet.
Follow-up: Please submit advisor reaction regarding
usefulness of the strategies as well as student
report on success.
90-91 Evaluation: NEW
Source: Strategies for this lesson have been compiled
through several years of teaching, conferences, and

university coursework.



 Title:
 Strand:

~ Objective:
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7AHow to Take True/False Tests
STest Tak1ng/Cr1t1cal Thlnklng

To help students.understand how to take a.

E true/false test.b

Procedure: =

‘1. say:

| Avtrue/false"exam*testsvyourkknowledge’of”

facts andeetails;_ Questlons are usually short

“_but th1s doesn t mean that the answers are‘,

fnecessarlly obv1ous.

. ”2." Make coples of the follow1ng “TIPS.. Passﬁa.copy

out to each student.

TIP #1 o

TIP #2

TIP #3

READ THE STATEMENT SLOWLY AND CAREFULLY wordi

',by word.n;If any part of the statement’ls S

false; the'entire‘statement isefalse.,‘ln

‘border to beAa:true statement, every part must
ﬁbe true

fBEWARE OF "SWAY" WORDS Thelr very presence

in a sentence can somet1mes‘sway~a statement

~from "true" to "false." = Some common "sway"

words are "all," "always," "only," "because,"

ﬂand "never."

PAY SPECIAL ATTENTION TO "TRUE CLUE" WORDS

iThe1r presence 1n a sentence usually

1nd1cates that the statement is. true., The'

,most common "true clue" words are . "usually"

‘ uand "generally " Tk



- TIP #4
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_ STICK WITH YOUR FIRST ANSWER. Usually your

‘first hunch is right, so don't chaﬁge:an

",‘_ahswer unless you are SURE your first choice

TIP #5

was incorrect.
CHECK YOUR ANSWER by rereading the statement,

'adding your'chbSeh answef'as‘partiof’the o

. 'statement.

EX: TRUE or FALSE? Jupiter is the smallest

.,pléﬁet‘in‘oﬁrMSOIar‘System;

To éheCk,thié aﬁswer you WOu;d_say, "False,
_Jﬁpiter is not the smallest planet in ourv'
‘solar‘s§stem,f of,'"True}.Jupitér is fhev

'.Smallest:planet in our solar system."

 _3. 'Complete”the'éétivity;

- PRACTICE ACTIVITY: Write five true/falée;»

questions. DeSign your questions using the

strategies in "TIPS", #1 to #4. Next to each

statement, write the "TIP" a student‘sHOUld:have’

followed to correétly,answer]the-question;‘

1.

Follow-up: Check with advisees aftetutheir next T/F test to

"_seé;if this helped them.
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90-91 Evaluation: NEW

Source: San Bernardino City Unified Advisory Program



'-Titlezﬂw_f[Multlple Cho1ce Tests

Strand}};_,Test Tak1ng/Cr1t1ca1 Thlnklng

‘ dbjective:_To help prepare students for a mult1p1e cho1ce '

’tg.”test.

:Procedure.;

"_‘fl,_ Read the follow1ng aloud : The best preparat1on forr

’Zj_a mu1t1p1e ch01ce test is through the knowledge of

fthe materlal you 11 be tested on. Once you have

Ethe knowledge, all you need to do 1s¢tack1e the ng

i.questlons u31ng thls step by step process.

ff2; jMake cop1es and d1str1bute to each adv1see. 7_,

73,’fRead orally in class.'

STEP #1

READ ALL THE DIRECTIONS CAREFULLY : Although

:“*;most tests dlrect you to choose the best

‘1answer, some tests requlre that you choose

' more. than one answer. -

STEP #2

EREAD THE QUESTION or statement and try to

IA\_answer or complete 1t BEFORE looklng at the _'

7;”Fanswer ch01ces If the answer YOU have glvenp:'

IR*vls among the ch01ces, mark 1t. _For examp1e°

‘ Who was the f1rst man to set foot on thefﬁ

'meoon?-f' o

la;bdNeil_Armstrong.'”b;‘ Flash Gordonpi

el John Glen A‘ “l‘ﬂd.A Albert E1nste1n

””:fREAD the questlon and try to answer. If you'

R:,fstudled the 1nformat1on, you probably know
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" the answer . ‘Ifiyour'respénse iS?Néilﬂ

STEP #3

STEP #4

ArmStrong,ZSQan,the choices for "Neil

.}Armstrong."‘ Themeerrect'answer_is "a,",;Mark‘

bfthe‘aﬁsweraandﬁmeve‘emto the nexthuestionAG
:iF YOUvCANNOT‘ANSWER THEeQUESTiON,'read'each‘
3éheieemcarefu11y.::First 1ook fbr dietraetofs

‘that are'obvieuSIy‘Wrong; For example._‘

Who was. the first Pre51dent to travel by Jet°
a.' George Washlngton b., Abraham Llncoln

e.f Dwight Eisenhower d. Ronald‘Reaganv

You can ELIMINATE Washington and Lincoln
mimmediately,lbecause jets were not builtv

© until the 1950‘5, 1ongeafterithoee»presidents

were dead. . You have now narrowed the answer

choices to 2 -- Eisenhower and Reagan. Even
'if you have no idea when Eisenhower was

:president,myoujknow for sure that jets were

around long before_Reagah was president, you

your answer is "c."

fELIMINATE THE CHOICES that do not: f1t

grammatlcally w1th the beg1nn1ng questlon or
statement Lo

Whlch 01t1es have hosted the Olymplc Games
tw1ce° i | |

a;x_LQnddhf : b. Los Angeles

mc. St. Moritz‘d. All of'the above



STEP #5

STEP #6

STEP #7
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Because the subject of the question is plural

" (cities), then the answer must also be ’

plurai. The only answer that'‘s plural is "d"
-- All of the above. Pay attention to verbs,
too. On completion statements, read the
statemeht‘and the answer choice to see if it
sounds grammatically correct. Ifiit doesn't,
then disregard it as a choice.

ELIMINATE CHOICES that seem too vague or

general. Correct responses are often the

ones containing specific, detailed

information. They may also be noticeably

longer than the other choices and are

carefully worded.

WHEN TWO CHOICES ARE EXACT OPPOSITES, usually

~one of the two is the correct answer. Read

them carefully and choose.

At 212 degrees F water:

a. Freezes b. Is‘comfortable for bathing
c. Boils vd. All of the above

USE INFORMATION included in statements and
questions to help ybu answer other questions.

This may be especially helpful when you have

_completed the entire test and are going back

to review your answers.

Foilow—up: ‘Next lesson
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90-91 Evaluation: NEW

Source: San Bernardino City Unified Advisory Program
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‘Title:  Essay'Teéts'
'Strand:”‘f TestcTéking/CritiCai'Thinking.f
Objecti?é: To instruct students how to take essay test.
‘Prbceduréz | | ; | | .

.',1. COpY‘discussidn sheet. ,

2. Distribﬁte to étudents. 

3._>Réad in class.

4. Discuss.

ESSAY TESTS éreiwfitten tests that direct you td write
answers ranging in length from a few Sentencés to several
paragraphs. Here YOu have‘a chancé fo show off,‘to display
your skills and your knowledge. A GOOD. essay needs more
than facté'ahd:details and idéas., A GOOD essay heedslto bé
well ofgahized, thoughtful, and clearly written in sentences
“and paragraphs; - .

Writing é'GOOD ésséy dépends,dn what you do before youv
write. fou must gét én‘idea of where you will finish the
essay and plén how‘you will get to the finish,

1. READ THE DIRECTIONS CAREFULLY. Pay special

étténtion to the vocabulary used in the directions.
Here are some common esséy terms: 
. a. ‘If‘the directions say‘COMPARE, yéu must

| ‘deSCribe how two or mofe‘things,‘people, or

~events are similar.
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'lfIf the dlrectlons say CONTRAST you must
{‘-descrlbe how two or more thlngs, people,
. events are dlfferent.

ZVIf the d1rect10ns say EXPLAIN DESCRIBE

‘:_;STATE you should use the words to characterlzelcl

I‘@somethlng or someone so the readers gets a good

fxplcture in h1s/her mlnd. . SR
iiIf the d1rect1ons say PROVE you should glve ?T
”Earguments and several facts that support what
:tyou have stated and conv1nce the reader._-i]

5*If the d1rect1ons say DIAGRAM you should drawv”*’

a plcture, chart or graph and 1abe1 1t SO yourt

-_answer does not need a lot of wrltten

vﬁuexplanatlon., {’Lffw-x jift‘

S

;If the dlrectlons say SUMMARIZE YOU ShOU1d

“?fglve 1deas and p01nts qu1ck1y, w1thout a lot of

Vfdetalls or unrelated mater1a1. , _
EREAD ALL THE ESSAY QUESTIONS 1f you are glven a
:fcho1ce.‘ Mark the ones you can do best and put a
?few facts that you th1nk of 1n the margln whlle you

ilfread the rest of the questlons. ;h't*.

BUDGET your t1me Allow t1me to organ1ze, answer,

‘“f'and check If the quest1ons ‘are- of equal value,w

"d1v1de the amount of t1me you have by the number of

',fquest1ons you must answer.f_g ﬁ““~
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4. To‘helﬁ ydu remember what you have learned, write a
letter to a friend who does not do well on essay
» tests and EXPLAIN the importance of doing well on
tests;{ Then SUMMARIZE some test takihg tips.
Follow-up: Discuss differences and similarities between
| _three kinds of tests.

90-91 Evaluation: NEW

Source: San Bernardino City Unified Advisory Program
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Decision Making
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Title: Thé Decision Making Model
Strand: , Decisién Making
Objective: To outline the decisionvmaking model prior to
specific instruction in the steps of the model
(next five lessons).
Procedure: The steps below are the basis for five
-.subsequent lessoné. |
1. THE DECISION MAKING MODEL:

D efine the problem.

|al

stablish the alternatives

onsider the alternatives.

Q

|+

dentify the best alternative.

o

o something.

valuate.

|t

2. Go over the steps in the decision making model with
the adviseeé. Briefly explain each step and give
some basic examples. Tell them the first letter of
each step spells out the word D-E-C-I-D-E.

3. Tell the advisees they will practice each step
during a series of lessons.

Follow-up: Begin the brainstdrming lesson.
90-91 Evaiuation: NEW
Source: T. West - adapted from Big Bear Middle School

Advisory Program
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 Strand:
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b-rLook Before You Leapv— Bralnstormlng

r,_De0151on Maklng

.Objectivemgf To have students know that de01s1on maklng 1s a

“ﬂ,process and bralnstormlng 1s but one step 1n

oﬂlts process v

Procedure‘

Assemble adv1sees 1nto small groups.

:Go over rules for bralnstormlng

- No negatlve comments or put downs —'all 1deas OK.

'% ~Workgfor quant;ty f‘the longer the llst_of

fideas;'the‘better} Record ALL ideas, even =

7uzany,‘w1ld 1deas._'

1Inrsma11 groups, bralnstorm solutlons to one of the

,follow1ng suggested sample s1tuat10ns~

,Uses for a‘styrofoam cup, brlck or other

. common item.

"—‘.‘Excuses«fOr not'haVing a.homework aSsignmentﬂ

Allow tlme for students to generate enough 1deas.

~Have each group plck several 1deas to share w1th
‘thevclass | l

'Have groups share the1r 1deas w1th the class Use
vquestlonlng strategles that are OPEN ENDED to get
students to artlculate what went on in thelr'
tmlnds‘——ﬂhow they felt came to thelr conclus1ons,

‘etc.,

,Follow—up:}‘Nethlesson
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90—92'Eva1uation: NEW
"Source: B. Lane - Adapted from Big Bear Middle School

Advisory Program



1
.Tftleitfl,vdeon51der1ng the Consequences'— Cause and Effect '
'~Stféna§'idfidDec1s1on Maklng | ‘ |
”1f0bjectiyeitfg1n order to choose from among d1fferent
P ‘1\alternat1ves, students need . to be able to make
iﬁsome k1nd of pred1ct1on about the results of
1iithe1r'actlons.. Students need to understand
flcause and effect y‘v. .
Procedure, | 3 ‘
l;';Let adv1sees know that 1t 1s 1mportant to con51der
-‘the outcomes of alternatlves. What mlght happen’vn'
‘f 2; JPle a 51mple 51tuat1on requ1r1ng a dec131onv
'ff_(puttlng chalns on to go to the store one mllefl‘
?away) - S N |
":?3; Jﬁse’"c1rcle and arrow" d1agram to 1ntroduce the>
‘»1dea that any one actlon m1ght have several
"idlfferent outcomes (1nclud1ng NO "+"¢rf€fi
u ?effect) | | »

":4.7.Wr1te the 31tuat10n you choose 1n the centex.u Have

adv1sees generate pos51ble outcomes. ‘,»,___~',i;ﬁ*_v

't5}7hD1scuss thelr reposes,:and the usefulness of thlS
kﬂftool
Follow up.‘aVOther 51tuat10ns"

"jArr1V1ng at school w1thout a tardy note, ‘

: ;]cheat1ng on a test“
"card be1ng elected to student body offlce,

"]icalllng a teacher by hls/her last name’ only

brlnglng home a poor report o
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90-91 Evaluation: NEW

Source: B. Lane/T. West - Adapted from Big Bear Middle

School Advisory Program
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Title: Considering the Consequences - Cause and Effect

Strand: ' Decision Making




CTitle:

Strand:

147
Pros and Cons

Decision Making

:Objective:_‘ Almost every situation, problem, or alternative

hésxboth_pésitiVé andvnegative results. .Ihv
additidn t0»idéntify1ng'the possible‘reSpénseé
‘tQ_a situatibn, students also need to .be able
to evaluate the:5+" énd‘"—" mé;its of those

responses. -

‘Procedure:

1.

- Saving your allowance

Using the simple diégrém, have students‘list the

prOS‘énd cons’of one or more of the following:
‘ . = _

- Having a part-time job

- Having two best friends
Explain that no two persons' lists would bebexactly
the same because what is important tb each of theh
will be different.

Using»the‘following scenario, have students:

= Identify two or more-options

- . Choose one of the options andylist "+'s" and
n_1gn for the'selected‘Optibn.

- Reach a conéensus, if pbssible, and tell which.
wins -- the "+'s" or the "-'s".
Jack's parentsvaré'divOrced. He li?es with his

MOm énd youngerbbrother,‘KeQin, in Irvine..>Jack's

Déd Iives near Sun Valley, Idaho, where he has a
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svhorse ranch vbJack‘is in a nosition to decide'where
' -ihe wants to spend the summer. (chld'it makedae
idlfference 1f Mom 11ved in Sun Valley,'and Dad
‘11ved 1n»1rv1ne91 What if the other parent lived 1nu
viuisa, 0k1ahoma°)
1FollowFUpt f‘_ Ch0051ng between a Skl Club‘Trln and a Mex1co
o | | yacatlcn with your famlly‘ | |
thhoosing;between making up a grade inhsummer
tschccl SO ycn can advance to the next grade,
’ iﬂor 901ng on a wh1te water raftlng trlp.
'90 91 Evaluat10n~ NEW
Scurce: B Lane/T West - Adapted from Blg Bear Mlddle

School Adv1sory.Program



"Title:

Strand:

Objective:

Procedure:

1.
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Ivy's Quandary - Use of Decision Making

Strategies

Decision Making

To practicé use of strategies for making

decisions.

Read the situation.

Ivy's best friends, Jenny and‘Sara, have been

pressuring her to drink some beer. Another friend,

Kay, is encouraging her to say, "No." 1Ivy knows

her parents have forbidden her to drink. Help Ivy

use the six steps to make her decision.

Go through the six-step method of making decisions.

a)

b)

c)

d)

e)

f)

D efine. What is the issue?

E stablish the alternatives. What are the
choices?

C onsider the consequences. What are the
pbssible outcomes? would her decision affect
anyone else?

Sara? Jenny?

Kay? Parents?

Relationship among the participants?

=

dentify the best alternative.
D o something.

E valuate the action.
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Follow-up:. Is this‘situati§n more complex than it seems/
. What else might Ivy considef?
90-91 Evaluation: "Good diséussion!f "Keep it."
Source: T. West - Adapted from Big Bear Middle School
Advisory Program and San»Bernardino City Unified

‘Advisory Program



:f_Titlef?fn’fActland Evéiuaéer'“‘ |
:Strand; ri Dec1s1on Maklng
’Objective' To conclude the sectlon on decision making,‘and;‘
| prov1de encouragement for future ‘use, and success.
vaaProcedure°7’”-w | ‘ | |
| y 1, »Once you have made avdec1s10n about the‘best‘
‘ alternatlve, the flnal steps 1n the model are to
“Eact on your dec1s1on, see what happens, and thenrﬁ
-fevaluate the effects of your dec1s10n.?sf5'
,,2. iEvery de01510n w111 not be correct but ’w1th thesegd"
steps, you have a much better chance of maklng a
‘hfb,correct de0131on (or at least a well thought-out
hf]dec131on) i You can be comfortable that you have
-jzmade every;effort to do your best at that p01nt 1n
3ht1me. We all learn from mlstakes and poorv}ﬁ
| *-deciSIons; We 1earn from successes, too,_‘You.willu
ehave MANY'ct“Vi" ‘
Follow up. Pract;ce th1s strategy any t1mevthere 1s‘a
| ?decision to be made dur1ng the 1essons in thlS

ffgprogramg'ﬁ

 90-91 Evaluation: NEW =

‘,SOurce:,“Triwestfv
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Choices
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.Title: : Red Ribhon Week
Strand: v"Ch01ces ' |
ijective:WTo focus student th1nk1ng related to Red Rlbbon
o ' Week generate dlscuss1on, prov1de meanlng to
,ex1st1ng school act1v1ty, and eduoate teachers‘
hregarding current-student awareness;
Pfooedure;
- 1. ,Couldvbevopenfdiscussion orfScrap paper_activity.
>2. WAsh" What is.drug abuse? -
What 1s sO bad about abu51ng drugs°
What drugs are currently most - commonly abused°
WWho is respon51b1e'for drug abuse°
‘What 1s the best way to avoid the abu31§e use
of drugs‘>
' Is drug use the same as drug abuse’l
Should drugs‘be-completely.1ega112ed?7:Wou1d
this haue'posit;veseffeots? (PriCe;wouid fall,
- then the drug *kinds wouldumakevaney another
way?) S “ -
Foilow;upivDOCumeht disCUSSioh aspects for revisiOnary
| ‘purpoSes WWrite 1ettersfto editor,‘politioians,
offlclals._d _ ' - ‘ 1 o
90 -91 Evaluatlon. B

Source: Unknown - Adapted by T. West
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Strand:
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Conflict Resolution Choices

Choices

Objective: To identify what conflict is and various methods

for resolving coﬁflict.

Procedure:

1.

Define: CONFLICT - wheh two of more people
disagree. It is where a person finds
himself/herself with an‘opposite or very different
opinion and the élash is great. Conflicts can be
expfessed verbally and/ér physically} including

showing no outward expression at all (changing your

‘behavior toward your parents, but not "dealing"

with the real conflict).

Pedple fesolve conflict in various ways. Here are
some waYs or strategies for behaving in conflicts.
Check how frequently you‘use each of these
strategies.v

. (Frequently, Occasionally, Rarely)

a. Avoid the person; = F O R
b. Change the subject.‘ ' FOR
c. Threaten the other person; ' F OR
d. Fight physiéally FOR
e. Whine and complain, until you ,

get your way. ’ F OR

f. Try to turn the conflict into a joke. ~ FOR

g. Admit you were wrong (even if you :
don't believe you were) F OR



1.

Follow-up:

Give in. | o F O R

:Get another persoh who agrees with YOu. F OR

Try to compromise; ‘ - F OR

Try to ﬁﬁderstand’the other point v

of view | ‘ ' ~ FOR
F OR

Do you Kknow of any methodé of resolving the
conflict, other than those méntioned?

Which of the»above methods would involve the
least emotional effort? ...stress? Which would
still let you have a nice day? Which might only
delay the conflict? Which might make the probleﬁ
wdrée?

Discuss +'s and -'s of each.

90-91 Evaluation: NEW

Source: Venado Middle School Adyisement-Héndbook - Irvine,

California {adapted by T. West)
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| ‘Title: v*fDropplng Out. Can Be Hazardous to Your Dr1ver s
‘r'Llcense |
vStrand:rﬁﬁ_Cho1ces.

'”fObjectivet To help students understand values clarlflcat1on.
'tProcedure° 'd‘ o ; . | |

| ‘*sl, Read the paragraphs below. -
2. Generate a dlscuss1on w1th adv1sees as to whether

or not thlS 1s a fa1r court dec151on.“

_ DROP OUT AND LOSE YOUR LICENSE
'The West Virginia Supremeocourtirin‘a'3¥2 deCision, has

upheld the natlon s f1rst state law denylng 16— and’ 17 year—

)

?‘“old hlgh school dropouts the r1ght to dr1ve ("Should

Dropouts Be Den1ed Drlver s L1censes° " Oct. 1989) The

ltwo year old law has been appealed by a dropout who argued

. he was entltled to a hardsh1p exceptlon because he couldn t

flnd a. ]Ob 1t he d1dn t have a llcense to drlve. : )
| "Wrote Chlef Just1ce Rlchard Neely, "A ch11d who has an
opportunityfto‘go‘to‘SChoolhand deliberately‘choosesﬁnot to
‘avail himself»or‘herself of suohcopportunityldemonstrates a
vgeneral lack of‘responsibility;lt Neely's opinionvnoted‘that
‘a student s llcense wouldn t be‘revoked if the student :
leaves school w1th the consent of admlnlstrators.“

1 The majorlty op1n10n sa1d‘that before a- student quits,
school off1c1als have to prov1de a hearlng to notlfy the

”‘cstudent of,the.consequences»; : C
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3. Discuss other alternétives that might help keep
'kids in schooi.‘
Follow—ub: ?
90-91 Evaluation: NEW

Source: B. Lane - USing Sun Telegram news article.
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Strand:
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The Situation

' Choices

Objective: To provide students with the opportunity to

investigate group choice making.

Procedure:

1.

2.

Break the class down into small groups.
Distribute copy of "The Situation" to every
student.

Read the paragraphs aloud.

After reading, each member of the group is to
individually rank each item salvaged from the
plane. Do not discuss the situation or problem
until each member has finished the individual
ranking.

After everyone has finished the individual ranking,
rank order the 15 items AS A GROUP. Once group
discussion has begun; do not change individual
ranking. |

When all groups have finished, discuss group
answers orally.

When all groups have had the opportunity to share
and explain their answers, read the answers

provided by the Air Force Training Manual.
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THE SITUATION

s

It is approx1mate1y 10:00 a m. 1n mid—July and»you have
Just crash ‘landed in. the Sonora Desert in southwestern
United States. The light tw1n englne plane, conta1n1ng the
bodies of the pilot and the ‘co- pllot has completely burned.j’
Only ‘the air frame remains. None of the rest of you. has |
been 1n3ured | | | | ‘ v

The pilot was unable to notify anyone of your p051t10n
before the crash,',However, ground,51ght1ngs,;taken beforev‘
you’crashed,,indicated that you are 65‘miles*of the course
vyou_have filedhin~your‘VFRTFlight“Plan._ The;pilotvhad‘ |
indicated before you'crashed that you were apprOXimately‘70
miles south;southnest from‘a'mining‘camp"which is the
nearest known habltatlon. . |

The 1mmed1ate area is qulte flat and except for
‘occaslonal barrel,and saguaro cactli‘appearsth“be rather'
‘barren; The 1ast weather report'indicateddthat temperatures

would reach 110° F., ‘which means that the temperature within

- a foot of the surface w111 hit 130° F. You are dressed in
11ght welght clothlng -— short sleeved shlrts, pants, socks[
and street shoes.= Everyone has a handkerchlef
Collectively, your pockets contaln $2 83 in change, $85 00

in b111s, a pack of c1garettes, and a ba11p01nt pen.
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THE PROBLEM
Before the plane caught fire, your group was able to

salvage the 15 items listed here. Your task is to rank
these items according to their importance to your survival,
starting with "1" the most imbortant, to "15" the least
important. |

A FLASHLIGHT

A JACK KNIFE

ATR MAP OF THE AREA

PLASTIC RAINCOAT

MAGNETIC COMPASS

COMPRESS KIT WITH.GAUZE

~ .45 CALIBER PISTOL (LOADED)

RED & WHITE PARACHUTE

BOTTLE OF SALT TABLETS - 1,000

1 QT. WATER PER PERSON

BOOK: "EDiBLE ANIMALS OF THE DESERT"

2 PAIR OF SUNGLASSES PER PERSON

2 QTS. 180 PROOF VODKA |

1 TOPCOAT ‘PER PERSON

A COSMETIC MIRROR
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SURVIVAL EXPERT s RANKING

A COSMETIC MIRROR - In the sun, the ‘mirror can produce

-vbr1ght llght whlch can be seen for several m11es.

1 TOPCOAT PER PERSON - Best thlng to do 1s attempt to

'mrestrlct the a1r flow around your body to decrease the

5amount of water evaporat1on that results in dehydratlon_

’3.and death.

'1 QUART OF WATER PER PERSON - w1ll keep you
: "comfortable" for a wh11e, but not long.

VPFLASHLIGHT -- Helpful to a1d searchers after dusk

Also,’w1th batterles removed the flashllght can be

o used for a. plast1c Stlll.”

]RED & WHITE PARACHUTE -— To produce shade by spreadlng
’»parachute over the a1r frame of the plane.
hdJACK KNIFE=+~'Slnce cactus is avallable, you ‘can use

‘the‘knife to cut the cactus and-use it in‘a-homemader

stlll to obta1n m01sture from the barrel and saguaro

v;cact1.

.PLASTIC RAINCOAT ——'Knlfe and ra1ncoat go together to

develop plastlc Stlll Rest of 1tems w111 not.

'.45 CALIBER PISTOL (loaded) —-rDangerous 1tem to have»‘

: “Pbecause of phy51cal and emot1onal stress of the group.

10,

WO PAIR OF SUNGLASSES f"y

COMPRESS KIT WITH GAUZE o Not needed 31nce ‘no one 1s

' 1n3ured and you should not be 1eav1ng the crash 51te.:



11,

12,

13,

14.

15.

162,

AMAGNETIC COMPASS —— Not needed 51nce you should not d

iy

"attempt to walk from the crash 51te."”

SECTIONAL AIR MAP FOR AREA == Not needed 51nce, you“'

eshould.not'attempt‘to walkifrom,the crash,slte,iy

'BOOKrvi"EDIBLE ANIMALS'OFFTHE DESERT"‘;¥ Shouid‘not
.‘expend your energy attemptlng to leave the crash s1te
lyto hunt. | | o o

2 QUARTS OF 180 PROOF VODKA -= L1tt1e Value, 51nce the

effects of alcohol on you system is to draw water,,ln

order to absorb~the alcohol 1nto‘your system;

BOTTLE OF SALT TABLETS (1 000) gan Will actually rob

your body of m01sture.

Follow-up: Compare group answers to those prov1ded by the

Air Force,

‘90— 91 Evaluatlon' NEW

‘Source: Spencer Kagan 1n Cooperatlve Learnlng Workshops for

Teachers



| Title;”s.%;Supplement to-Frlend>Tra1ts JiF;L
spfanaéwhy?Ch01ces'g?”‘ i ” ‘v‘ sl
6bjébtive:'To 1dent1fy the causes for "1051ng"‘a frlend by
ghglce. . R ‘ _ S
’WProcedure.
| iﬂyﬁRemlnd adv1sees that earller they‘dld a lesson :
"T-where they 1dent1f1ed the tralts they felt Were
ylnecessary for thelr frlends to possess; ' |
”é. TTell them they w111 now dlscuss, pos51b1y
41nvest1gate, and maybe 1dent1fy reasons one may'
'choose NOT to be frlends w1th someone any more.v
13; vTellyadv;sees the followlngvstory: 3 A
Josh~andeim werehtaking the proficiency test’invthe:
bsprlng of thelr elghth grade year. They had already had’
‘ several chances to pass the test oyer the 1ast two years.
Thls was thelr last chance to pass.4 Durlng the test they
',were observed to be "communlcatlng.? The teacher did not
yhear what was belng communlcated but knew they were ‘The
‘teacher had warned them that 1f they spoke AT ALL they would
fa11 the test The teacher took the tests away.. Josh

stated that J1m had asked for an answer.r J1m stated that he‘

. hadn t asked but that Josh was talklng to h1m Both boys

'st111 1ost thelr tests. Several mlnutes later the two . boys
were observed speaklng to each other as 1f nothlng had

happened The teacher could not belleve ‘that AT LEAST one

,vof the boys wasn t furlous at the other. "One- of the boys
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1"11ed about the other, and st111 they acted as frlends 'When‘
hquerled about the1r relatlonshlp,,Josh sald they were "Just -
frlends. | | | |

o 4;'»Aek;fof3oninions,:qaéétions,»eoncerns.’o‘

5.. Ask,v7k : co - .
;Is.itfpoSSible thaththeaé twoﬁwonid remain friendstg
Conld'fou ever trust this person again?;

1fWou1d y0u call someone”yOuf’friend.if that pefson :
had trled to get out of trouble by gettlng you into
 troub1e9 |
_What kind of apology ‘would you have to see. .
Is belng a 11ar an acceptable frlend tra1t9’
Is it enough to end a fr1endsh1p° |
uWere Jim and Josh really .ever fr1ends°' Why?‘ Why
not?_i H
Follon—Up: 7
90-91 Evaluation: NEW

Source:  T. West, Resource file information..
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Title: .‘yMrs. Humphriesﬂ Dilemma |
Strandi choiees; | |
,ijectiyeﬁeTouhelp-students underStand yaer'judgment-
‘-Procedure;' | o o o
1. Distribute "Mrs. Humphr1es ‘Dilemmadnto the class._"
2. Read the paragraph aloud
3L .Have'students.Choose the BEST anSwer‘whlch'willl
help solve Mrs. Humphrles dilemma.h.
4. Allow. students to share their answers wlth the
:.class. L(Allfstudents‘w111'not‘choose the‘samel.

“answer to the dilemma.)

MRS. HUMPHRIES DILEMMA

Shelley, a young woman, was - sentenced to flve years. in
. pr1son for armed burglary. She escaped after six months,
moved to another clty, and got a ]Ob. After flve years she
married, had”a'child and is now a good w1fe and mother. By
coincidence, she ran into an old acqua1ntance, Mrs.
Humphrles, ‘who recognlzed Shelley and knew that she had
escaped from pr1son‘and that the pollce:were look1ng;for

Should Mrs. Humphr1es report Shelly to the pollce°
V(Select an answer from the seven. p0351b1e llsted below, or
make up one of your own. ) _

1. Yes, because Mrs Humphrles friends'would think she -

was . a good c1tlzen if she reported Shelley.
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2;-Yeé;vbe¢éuse_if shé‘d0§én't,fshe'éOuld:get‘into,
froubie ﬁith the'poliée; |
3. ng because'if she doesn't, ﬁbsﬁ,people would agree.
 tha£‘She1iey is nb7iéhgér a Criminal; |
4. NQ,:beCause sﬁe'might Wént Sheileyvtd:do something_
 for"her_sdmetime;“'vv‘ | | | |
>551Nd,jbecause_éfter’Mr$‘ ﬁﬁmphfies'thihks about it,
.shefllvdéCide not tb]repott Shelley. ’
6; No, becausevthe pﬁrbosé fof.imprisonmgnt haé»beeﬁ_
sérVed-and Shélley'iS‘h@f_a‘threat to éoqiétyf
7. Yes, beéaﬁée’it‘is‘her‘duty.tovhelp-the police and
obey the law. r |
Follbwjupi Discﬁss other altefnétives.that‘wére not
ﬂ>mentioned;. | |
90-91 Evaiuatibn:

Source: Unknown -- Found,in teacher resource material.



Title;‘v. 5To Beﬂ:tdr NotVTo’Béf;a:Ei

Strandﬁv Ch01ces s

ObJectlve' To help students understand values clarification,
iProcedure. | | |

u’i, Read paragraph aloud 1n class.

HANS VS THE DRUGGIST
In Europe; a woman was near death from a rare klnd ofiy
cancer;. There was one drug that the doctors thought m1ghtf
;save her It was a form of rad1um that a drugglst 1n the
Wsame town had recently dlscovered The drug ‘was expen31ver‘
to make, but the drugglst was charglng ten tlmes what the _]
tdrug cost h1m to make.: He pald $200 00 for the radlum and*ua
H‘charged $2 000 OO for a small dose of the drug.. The 51ck
.ewoman s husband Hans, went to everyone to borrow money, but
“he could only get together about Sl 000 00 ,whlch is half of
‘,what 1t cost. He told the drugglst that hlS w1fe was dylng,
and asked h1m to sell it cheaper ‘or 1et h1m pay 1ater._’But
‘the drugglst said, "No, I dlscovered the drug and I il going |
 to make money from 1t.‘ So Hans got desperate and broke‘
'1nto the man s store to steal the drug for h1s w1fe
| 1:'2, Dlscuss whether or not Hans dld the rlght thlng.
nght'> Wrong° Why? Why not° ‘ffv B T |
’Follow up Dlscuss other optlons that hans and the drugglst
“ mlght have»had What else m1ght have occurred

190-91 Evaluation: NEW


http:1,000.00
http:2,000.00
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Source: Unknown -- Found in resource material.



169

Career/Community




fObJectlve'

Title: Communication Skills

' Strand Career/Community-

170

'.erequlred for a varlety of s1tuat10ns.r

Procedure:

'l.yiTell the adv1sees that thelr body, eyes;sface;

To prov1de students w1th skllls for communlcatlon'd

‘_v01ce, and dlstance when speaklng say as much or

more than the words they choose to use.

ier Dlscuss the follow1ng steps/skllls for use in a-

'Qvarlety of soc1a1 51tuat10ns Wthh they w111

'encounter in the communlty and in the workplace.1

To make RESPONSIBLE statements

FACE the person
Keep EYE CONTACT
Have SERIOUS VOICE TONE

Keep a SERIOUS FACIAL.

 EXPRESSION

Use a STRAIGHT BODY POSTURE

Begin with "I..."

. Don't BLAME

NO EXCUSES
*Suggest a POSITIVEI” '

thlng-to d0'

“ySkllls to be ASSERTIVE
‘u1.'-FACE the person

2. Keep EYE 'CONTACT

4. SERIOUS FACIAL

EXPRESSION

5. Use RELAXED BODY

POSTURE

6. _Begln w1th "I...

id7,I*Keep approprlate

DISTANCE

8. Good TIMING (make

'an app01ntment to7

'talkgwith’someone

in authority)

3. SERIOUS VOICE TONE



CONVERSATION skill steps

16.

10.

11.

12.

13.

14.

FACE the person
Keep EYE>CONTACT
Use a PLEASANT VOICE
TONE
Have a (smiling) POSITIVE
FACE
Use a RELAXED BODY
POSTURE

INTERRUPT CORRECTLY -

if needed

Say HELLO (as a greeting)
INTRODUCE YQURSELF (if
needed) |
ASK A QUESTION
(open-ended)
LISTEN to the pefson's
answer
TALK MORE (about the
subject)
ANSWER ANY QUESTIONS
(you're asked)
ASK MORE questions -
open-ended

SAY GOODBYE - close

the conversation

171

ASKING for help:

1.

2.

10.

11.

12.

13.

14.

15.

FACE the person

Keep EYE CONTACT

Use a SERIOUS VOICE TONE

Have a SERIOUS FACE

Keep STRAIGHT BODY
POSTURE

SAY the person's NAME

ASK if he/she has time

EXPLAIN THE TASK
EXPLAIN YOUR PROBLEM
ASK FOR ADVICE
LISTEN CAREFULLY

ASK QUESTIONS

SHOW how to do the
task

ASK for feedback

THANK the person helping



RESPONDING TO TEASING

skills:

’ Follow—up:

90-91 Evaluation:

TOPIC.

»1,,.FACE'thé-§erson -
2. Make EYE CONTACT
3. Use a SERIQUSYVOICE TONE
4. Have a:SERIOUS FACIAL
| ‘EXPRESSION 
5. Keep a STRAIGHT BODY
' POSTURE |
6; Aék the person to STOP
TEASING
7. Give a REASON (no
| discussion br argument)
8. If the

THANKS and CHANGE THE

If not, LEAVE!

for rolefplay."

NEW

person stops, say

- 10.
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' RESISTING PEER PRESSURE

 skills:
_1.'>FACE_thé bérsdn
2. Make EYE CONTACT
3. Use a SERIOUS VOICE TONE -
4. Keep a SERIOUS.FACE
5. Have.a STRATGHT BODY
POSTURE
6. SAY SOMETHING POSITIVE
‘7. Say "NO"
8. GIVE A REASON for saying
NO
9. SUGGEST SOMETHING
ELSE |
If the person will not

listen to you, SAY NO

AGAIN and LEAVE

Practice, using social and vocational situations

Source: Teacher resource material/exact source unknown.



g173;:‘
I»vTitletx_ ,CPfoud toiBe'an'Amerioén}}ﬁvi‘
“Strand; ‘l_Career/Communlty
'Objectiye; To dlSCUSS with adv1sees the meahlng of the
. Nrpassage and the 1mportance others in the world
:vmay feel about comlng to‘Amer;ca.'
Progedures - i ool
;olg"Reéd4 ‘A*brand-riew AmericanioitizenoﬁeS'ovefheardﬁ
| saylng the follow1ng. |
YOU CAN GO TO . MEXICO BUT YOU CAN T BECOME A
:»MEXICAN v »
" YOU CAN GO TO FRANCE BUT YOU CAN'T BECOME A
FRENCHMAN - |
YOU:CAN GO TO ITALY, BUT YOU CAN'T BECQME AN
ITALIAN '
BUT...YOU CAN COME TO AMERICA AND BECOME AN‘
AMERICAN |
2. Dlscus9’adviSee reactions} comménts, etc.
3. -Aski vdoeS»this saying.meke you ..;Proud?.,..Sad?
Angry°' Do“you‘belieVe it° Why° Nhy not?
Followfup' Please submlt evaluatlon w1th comments, ‘changes,
results. |
190-91 Evaluation;” NEW.
Source: Or1g1n of quote is unknown'véboVe writtentby T.

o West“



Strand:

174
‘W1shes g

l Career/Commun1ty f:'

‘Objective:‘To bu11d student self- esteem through a pro;ect

ilhelplng others by g1v1ng of themselves.

"Procedure.

‘1’.

-Explaln to the group that there are chlldren and o

[

»adults in our communlty who have very 11ttle. Some

children do not have enough‘warm‘cloth1ng'for ourf
winters,venough food or‘toys,to make their - o
holldays special or even nlce.

Bralnstorm a list of 1tems needed

'Dlstrlbute paper and markers; Have StudentSﬂwrite

‘a wish for somethlng that they would llke someone

less fortunate to have (very expen51ve 1deas need

to be dlscouraged)‘ Place this wish on the front

of a greetlng card. EX' "I wish a child could have
a pair of warim m1ttens for the holldays B

Oon the 1n51de of the card wr1te what you would

take off your hollday l1st sO that the gift would

be p0551b1e (the reason for sen51b111ty of g1ft
selectlon)

Present the card to parents and explaln to them

’that 1nstead of buylng the glft they planned would

they please buy somethlng'for a 1ess;fortunate

. person?
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ws5, Plan to brlng 1n the glfts 1n t1me for the PTA |
hol1day food drlve (Can also be dlstr1buted
‘vfthrough an organ1zatlon or church - counselors or
’unurse MAY coordlnate thlS for us. )‘
Follow4upi HOW‘Wlll the people who recelve these gifts‘fee1°
| "nHow would the students feel 1f they saw a young'
:;chlld wear1ng thelr glft the flrst new m1ttens
"-he_had;eyer had’ How would they feel 1f they
‘~son1y”KNEw'some*young ch11d was wearlng the
jmittens?%:Will they feel any dlfferent because
ritheyionly knew 1t 1nstead-of saw 1t° Would they
"57feel dlfferent 1f the rece1ver was ‘an older
; person, maybe even someone who was a real bum°
' 90 91 Evaluat1on' NEW

Source:' T West - Adapted from "One T A to Grow Please'"
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Title:  Would I Work WifhﬂMey
vsffand: ‘Caféer/Commnniﬁy ,;\
_Obﬁectine:‘Todhélp:étudents:QYéluate thehéél?éé és céf'
: | vworkers! | | |
Procedure:
‘1;"Beldw arevliétedﬁi3ijob ékillé fonnd impdrtanf}in
empiOYeds”by_émp16Yefs.v‘ L
'2. dRééd-thellist albud_in‘class‘ 'Then-distributé thé
Y"Would'I”Qofk.With Med.handout; | |
3. ,Ask‘studenfs: ‘Won;d théylwork with somebody‘liked
themée1VeS?" | A
IMPORTANT JOB SKILLS
1. Be honest dnd dependable.
2. Be réliabie'and‘puncfnal.
- 3. vGet along»weli‘with people.
4. vCooperéne'with snperiors.
5. AcCept'énd héndie reSponSibiiity. 
6. -Be'willing to undergo further job tréining;‘
7. Think of yourself as adworthy:person;
8. Conmunicafe onaliy and listen effectively.
9. Wbrk with mininum‘of supérvision.
10; ‘Solve‘personal and profeééional problems.”
C11. ?osséss entry level job skilis/knowledge‘:
' 12. Read with Understanding; | '

‘13.‘ Understand required‘mathematiés.



WOULD I WORK WITH ME?

1. Are you kind to.ofhers? o

Yes

177

No;l

‘ NO
'2.,vAré YOu evérflate? Yes No
’3; Do yoﬁ‘call_péoplefwhen yéu aré going to:be

:lafe?r | . | Yésf No

4. Do you’e§er’just‘n§t éhQW'Ub fOr some;hing? 'Yéé

5. Howvdo‘yéu dréss?.- - | |

6. Do you take time‘tollookvheat and clean? -fés ﬁ No
‘ Yes - ~ No

7. Do yoﬁ brush your teeth at least once a day?

8. When someone is angry and takes it out on yoh, how'do

‘you react?

9. What things are importanﬁito yOu"abQut the people you

work with? _

~10. Do youghaVe_all these-qualities yourself?

11.V'Would ybu want to work with sémeone every day who

acted ex&étlelike.you_dQ?

_FOlloweup; ?
o 90—91 Evaluation:‘ NEW

Source: T. West/B. Lane

" Yes

Yes

No

No



Title:

-Strand:

178
Exploring Future Career Options

Career/Community

Objective: To allow students to assess their preferences for

job satisfaction and career traits.

Procedure:

1.

READ: As an adult you will need to work to earn
money, but there are many other important reasons
for wanting to work. Below‘are‘listed 22
"satisfactions" people get from jobs. Rate how
important these are to YOU.

1 - not very important at all

2 = not very important
3 = pretty important
4 = extremely important

INFLUENCE PEOPLE: Be in a position to change other
people's attitudes and opinions.

WORK ALONE: Do things by myself, without much
contact with others.

HELP SOCIETY: Contribute to the betterment of the
world I live in.

PUBLIC CONTACT: Have a lot of day-to-day contact
with people.

MAKE DECISIONS: Have the power to set policies and
determine a course of action.

WORK WITH OTHERS: Have close working relationships

with a group; work as a team toward common goals.
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) VCREATIVITY. Createvnew ideas, programs; art forms;
ror anythlng else that has not been developed by : .
'-others v | d: v ‘ | g | | “
‘HELP OTHERS., Help other people d1rect1y,‘either".
”1nd1v1dua11y or in small groups. | N
'fSECURITY' Be assured of keeplng my Job and of a o
lreasonable f1nanc1a1 reward.,'. | | |
:i: FAST PACE;» Work qulckly,,keep up w1th a fast pace.
nRECOGNITIONf Be . recognlzed for the quallty of my |
_work in some v1s1b1e or publlc way."
EXCITEMENT: Do work that is Very_eXCiting.or'that
often'is:eXCitingt' | |
ADVENTURE: Do work that reguiresbmefto take risks.
’PRQFiT; GAIN: Expedt to earnwlarge amounts1of
'moneyror other,material bossessiOns. )
‘;KNOWLEDGE: hSeek knowledge,.trUth, and
‘understanding; or be‘considered hy others as an
expert. | | | |
’FRIENDSHIP? Develop close personal relatlonshlps
w1th the people I work w1th
CQMPETITION., P1t my ambltlons against others.'
rCHANGE AND‘VARIETY:g Have Job dutles that often
change or are- done in dlfferent settlngs |
‘POWER AND AUTHORITY:; Control,other people's work

activities.
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PRECTSTON WORK: Do work that must be done with
very few mistakes.
PHYSICAL CHALLENGE: Have a job whose physical
demands are challenging and fewarding.
INDEPENDENCE: Decide for myself what kind of work
I1'11 do and how I'll go about it; not have to do
what others tell me to do.

Now that you have rated each of these work
satisfactions, look over your 1list. seléct those that mean
the most to you and list them below. If you think of any
other things that are very important to you, add them to the

list.

Follo&—up: ?
90-91 Evaluation: NEW

Source: Venado Middle School Advisory Program
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Closure



v - 182
_Title:s‘v there Do I Stand
'cStrand:l_r Closure
Objective: Students w111’eva1uatebthe1r‘own standlng.lnr»
o | relatlon‘tovpromotlonuto hlghischool
wProcedure?Q | | | : o |
: 1. *Obtain.proficlencyfﬁrintout’for your advisory
'students. | | | J & |
12. Dlscuss w1th adv1sees that they need to pass all
_prof1c1enc1es and have no. more than three semester
3"F s".on thelr report cards 1n order to be promotedd
.to hlgh school | e | | B
>3; ’Have each adv1see mark on h1s/her current
aprof1c1ency standlng on the student act1v1ty sheet.

Name‘of Class 1st Sem. Grade.f_*2nd'Sem. Grade, Pass7

7.

*Predicted': Checdeark )
Each class passed w1th a "D" or better counts toward
promotlon. If you have more than three semester 0 s," YOu'
, w111 have to retake these classes, 1f offered durlng SUMMERA

SCHOOL, or betreta1ned.



Proficiency

Proficiency

|

Proficiency
Proficiency -
5. Have

must

183

YES' » NO
Language
Reading
Writing

Math

students predict final semester grade. They

have no more than three semester "F's" to be

promoted to ninth grade. If they have more than

three "F's," suggest alternatives (e.g. bring final

grades up or attend summer school).

6. Have

students check off proficiencies they have

passed. All proficiencies need to be passed before

being promoted to the high school

Follow-up: Answer individual questions.

90-91 Evaluation: NEW

Source: San Bernardino City Unified Advisory Program
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Title:  Heading for High School
Stfand:' ~ Closure i |
Objectivégfstudenté_wili ﬁﬁdérétaﬁd high échbol réQiStratiQn
” :fbrms‘and fill them in properly in preﬁaratién :
Vfbr parént signétﬁre; o
"PfOCedure:‘ | |
| 1. Use_fofms from the high schqal when they arfive.‘
22; DiSfribute registration forms and refef to .
proéedures developed by the high sch001 counse1ors.
3. Go over each form énd'discuss it. Make
'fecomméndétions»concérning‘class-Choice'and
"obtimal" 9th grade schedule. |
Foiiow—up: Set ﬁp»deadline for fdrﬁé to be signed and
réiﬁrned.

90-91 Evaluation: NEW

Source: San‘Bernardino City Unified Advisory Program
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Title: Transition to Rim High - Preparation for
Counselors
Strand: Closure (Transition)

Objective: To familiarize étudents with RHS handbook, reduce
questions regarding handbook; allowing counselors
to address other concerns.

Procedure:

1. Briefly review the RHS'handbook.

2. Briefly review graduation requirements.

3. Briefly explain credit system.

4. List any questions that need answering and submit
to RHS counselors.

Follow-up: RHS counselor presentation, upcoming.

90-91 Evaluation: NEW

Sdurce: T. West



Title:

Strand:

| 186
The "A" Word (ANXIETY):

_Closure

- Objective: To help students to reallze that anx1ety over

v‘changetls normal, real;ze thelrvfears are not -
unusual or unique, and alleviate their irrational

fears by providing accurate information.

Procedure.

1.

Begln by te111ng adv1sees the group w111 dlscuss

the "A" word. Have them guess wh1ch "A" word

Give'hints (ends w1th "Y", has an "X") When they

getnft ask someone to offer a"deflnltlon(

Tell them you 've heard they mlght be worrylng about

g01ng to the hlgh school

Have the adv1sees d1v1de a scrap paper into‘halves,

Vertlcally Label one s1de MPH and the other RHS.

Ask them to 1nd1v1dua11y 1lst (w1thout dlscuss1on)

their concerns about 1eav1ng MPH and 901ng'to RHS.

PREVIOUS

‘Compare‘the‘lists.v They should have many of the

same  fears. They have hear the same,rumors. Some

may have no fears (Sure!).

‘MPH:

ANSWERS :
Finals, falllng durlng graduatlon ceremony,
1eav1ng securlty of school I Kknow well 901ng to
a new school; my grade‘in | . ; leaving the
‘-teachers I have‘met;‘leavfngumy~seventh anddsixth‘

grade friends; leaying the easy work compared to



187§’2

the hlgh school somel"freak chance" that as I

.‘walk to get my d1ploma they w111 tell ‘me. I havev ‘v"

RHS :

‘Follow—upi

Anot passed

Senlors,'sophomores, juniors; not.knOWing where.

C e .

thefclasses are, gettlng plcked on; Mr. .

meeting new peers/teachers; gettlng "trash—~

'canned"' gettlng lost':harderiwork° "T don t
speak Engllsh we11 and they mlght get mad"'

‘OVERWORKING myself, gettlng 1nvolved in too many

activities; fights, maklng the team dress

cOde; my;brother's‘frlendS' drlving; fitting in;

___;;-trycuts; no ‘more pamperlng from teachers,

stricter teachers;,falllng, me551ng up as

cheerleader; crowded halls,

Provide some truth,‘alleﬁiate some fear;

Ask: Are any ofdthese fears similar to the
‘fears'you had as fifth graders going to

~MPH?

90-91 Evaluation: Very well receiVed and appreciated by

group. -

Source: VT,,West/T;‘West's 1991'advisees



RUN
‘Title: StudentiQﬁésiioﬁnaire7E9a1ﬁatianu"
Strandﬁ a*-gldsuré o OUETE S
. Objeétive: To aliowvstudents,to share tﬁéif‘feelinés
| | ’Hregafding.the'adVisOry p;ogfam,d ' |
Procedurei;v | | - o

1. Distribute activity sheet and allow students to

. complete questionnaire.

¢ STUDENT QUESTIONNAIRE/EVALUATION

faAdv1see Name ”'. SR | Adv1sor Name
l T F . 1. I talked w1th my adv1sor 1nd1v1dually (or )
“'alone) durlng the 1ast school year.y

T F "g2.'dMy adv1sor spoke w1th my parents at least once;

" 1ast year. | ‘ | ‘ | %

A-T }Ft‘d 3; If I had a problem w1th one of my classes;'I;'
” ,Went to my adV1sor.w | R

T YFT ' .4. I feel comfortable talk1ng to my adv1sor about

school related problems.;" | |
T F . 5JdI feel comfortable talklmg to my . adv1sor ‘about

personal problems. o

T.iFfm'5;6.‘ I am satlsfled w1th my adv1sor
""T':Ev '-7.>;My adv1sor helped me get along better in
| dschool. . ' | -
T F 8. My adyisor[helped mejwork'oh ways to improve my

‘grades.



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

My advisor helped me choose my electives for
this/next year.

I have made friends in my advisory'group.

I enjoy being with the students in my advisory

group.

I feel comfortable that we have a sense of
trust in our advisory group.

I was an active participant in my advisory
group.

Is advisory worthwhile? (Yes or No)

If I were to change advisory I would

What did I like about advisory?

What do I feel I gained from advisory?

Did I experience any personal growth during

year?

-Describe something that happened this year

that I will probably never forget.

What am I most proud of about this last

year?

If I could live the year over, what would I do

differently?
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22. Write the name of a person;(s) who has done

something td help‘me‘out'this year.

23. Do I think my advisor liked me?

‘24.  Wou1d_my year haye:been'betteri(or worse) if

there had been no advisory class?

2. Ask stuaents‘td share feelings. about advisory as‘é
‘ whole class or in small groups. -ThévresultsJofvthe
sﬁrvey'éhould be shared Qith.yOur’SChool éite |
advisory'COmmittée. Have students take notes to
 squit, with/all group members' names attached,
Follow—up: None » | | H
90-91 Evaluation: NEW
Source: .T,vWest; B. Léne, San Bernafdino City Advisory
Program/Big Bear Middlé School Advisory Program‘

(composite) .



Title:

“Strand:

191
Thank You...I'm Sorry...Goodbye

Closure

Objective: To allow students to close one section of their

‘education before moving on to the next.

Procedure:

1.

Ask studénts to think of all the people who helped
them or somehow touched their lives in a positive
way during their years at the middle school.
Encourage them to think of bus drivers,
secretaries, nurses, yard duty persons, teéchers,
administrators, etc. (those who do not often hear
"thanks") .
Ask them to write one thank you or other type of
note to these people, whether they deliver them or
not.
Format: WHO - they are thanking

WHAT - they are saying_tﬁanks for

WHY - it helped

CLOSING -something nice.
EX: Thank you for giving me a million chances.
I'm‘sorry I've been so negative. Thank you for
helping me in the sixth grade. Thank you for

always letting me have extra time for...

Follow-up: The advisor could deliver the notes for the

students. More time and days could be provided
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for this activity, especially during the last
few days éf advisOry;

90-91 Evaluation: Well received (by bofh writers and
receivérs)

Source: T. West
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CHAPTER V - Extension/Alternate Activities

Student Suggested Topics for Discussion
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EXTENSION/ALTERNATIVE ACTIVITIES

ORIENTATION'

1.

TRUST BUILDING

‘Do you act 11ke dlfferent people when you are w1th your

frlends, your famlly, or your schoolmates’

When you are 1n a totally new 51tuat10n where no one '
t‘knows you, do you try to act smarter, tougher, or more '

’"awesome"? How d1d thlS turn out’ If'youvhave ever

seen_someone“else do_thls, what d1d you th1nk°'e

1.

If a frlend had. an 1mportant secret and d1dn t want

'rother people to 1earn about 1t would‘telllng you the :

*tsecret be a blg m1stake9 _n:"' | - |

- "Have you ever almost 11ed to someone,hohanged‘you mind,
:and told the truth° " How dld you fee1° Wouldvyour"’
trelatlonshlp w1th that person have been dlfferent 1f

you HAD lied?

Do your parents try to trlck you 1nto d01ng thlngs they‘»’

want you to do9 If SO, - do you usually flgure out

,what s g01ng ‘on rlght away or not unt11 1ater°

.RESPONSIBILITY

1.

Do you th1nk that you have too many chores° If you

' could ass1gn the chores in’ your house, whlch ‘ones wouldy

you take for yourse1f° -



10.
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. when you make a‘mistake,’do:you make up excuses? If

so, do you th1nk people belleve you?

If you woke up - tomorrow and by magic were already
grown—up and had'klds of you own, how would you treaty
them d1fferent1y from the way your parents treat you?

If you and your frlends were collectlng money for

charlty, and ‘your fr1ends'dec1ded to steal'what they

were collect1ng but ‘said they would not be fr1ends with

you any more unless you d1d it too, what would you do?

If your parents told you. your best fr1end was a bad

1nfluence on you and that you were no longer allowed to

-see each other, how would you feel? Would you do what

they said?

Have you ever farted and then blamed someone else?

. If a good frlend did something bad and you were asked

if you knew anything about it, would you lie‘to keep‘
your frlend out of trouble° |

Have you ever blamed your friend for something you did
and you,knew would get them in trouble? Did you (would
you) still expect themhto'be your friend? Has anyone
ever'done that to}you? Would you be their friend if
theyedid?b | |

If you were given $1,000.00 to“use to help other
people,,how would:you spend it?

If you were to offer“your parents one‘tip'on how'they

oould become better parents, what would you tell them?


http:1,000.00
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What do you think your parents worried about when they
were your age? What do you.think they worry about now?
Did you ever stand up for something you thought was

right even though a lot of people got upset with you or

- did not agree with you? If not, do you think you will

If you knew that by practicing hard every Saturday you

could become the best in your school at whatever you

imagine looking béck on your choice in twenty years;'do

you think you would wish you had picked something else,

"0f all the things you could imagine doing when you grow

up, which one would most please your parents? Most

Some adults have a lot of trouble enjoying themselves.

If you were asked to give them some advice about. how to

11.
12.
ever be strong enough to do so?
GOAL SETTING
1.
wanted, what, if anything, would you work on? Now
or something, to work on?
2.
disappoint them?
3.
play and have more fun, what would you say?
SELF AWARENESS/ACCEPTANCE OF OTHERS
1. Do you think boys or girls have it easier?
2.

Why do you think the most popular kids in school are so

popular? What do you think makes themvpopular?
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| If you could have a round tr1p r1de 1n a t1me machlne‘

and travel any dlstance 1nto the past or future, where

}would you want to go'>

-One day your father gets abreally welrd 1dea and dyes~'

dhls ha1r green : Know1ng everyone would be 1ook1ng at“
afhlm and snlckerlng, would you go to the mall w1th hlm
;;1f he wanted your company° c | | | o

'What would you do 1f everyone‘ln your famlly forgot f

' your b1rthday°’ - o ‘
”"Would you rather‘your mother/father gave you more

hpresents or spent more tlme w1th you? . Whlch would make'
fb‘you feel she/he 1oved you more’l Would your answer have

‘been d1fferent 1f you chose the other parent‘> Why°

Are you 1n a hurry to grow up’ What does 1t mean to be

."grown up"? When do you th1nk 1t w111 happen to you°

HDoes 1t happen at a certaln age7 Ifgnot,-what
r”characterlstlcs does ‘a "grown up have° | |

va you had only f1ve mlnutes to thlnk up a nlckname for

-yourself and knew everyone would use it for years, whatw

‘would'you plck7' What nlcknameS»would you pick for your,-“

parents5 For your best fr1end°

'What makes you feel gu11ty° Do people try to make you
“3fee1 gu11ty very often’ Who’ E | ! . P
, What 1s the hardest th1ng about grow1ng up’

‘Would you rather hang around a group of younger klds

_'and be the boss, but do thlngs that younger klds do, or



12.

13,

14.
‘:15>.

 16.

17.

18.

19.

‘dhang around w1th a group of older klds and be the
' "squlrt" but do thlngs that older klds get to do9
If a rlch kld wanted to buy your parents, how much
: would you ask for themr—- assumlng ‘you were w1111ng to
- sell? Would you trade your parents w1th any of your

‘ “friends?j

Who'are.your‘heroes? Why do:youfthinkithey_are s0

'terrific? Do they seem "blgger than 11fe"° Are'any_of

f» them normal everyday peop1e°

What trlcks do your frlends use to get. you to do thlngs

‘they know you really do not want to do°
’rIf you could change any one thlng about the way you.

vlook what would it be°

What 1s the th1ng you dlSllke most about yourself'> Do

‘r,you thlnk other people care about it as much as you do°i

Can you remember ‘a tlme when you succeeded 1n d01ng

rsomethlng you thought “you would never be able to do°~

If so, how d1d 1t'fee19 Would you rather try more

ambltlous thlngs know1ng you mlght fail, or‘try easierf

:thlngs know1ng you would be sure to succeed?
' What do you th1nk your frlends 11ke most about you? If

'you 1ost that quallty, do you thlnk they would st111

'11ke you’
Could you be best frlends w1th someone who was_v
extremely ugly? How do you feel when you see someone

who is disfigured or'crlppled?f B
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CRITICAL THINKING/TEST TAKING

1.

What 1s the blggest dlfference between what happens on

telev1s1on and what happens in the real world‘>

’If an older k1d h1t you, stole somethlng of yours, and
dtold you he would hurt you 1f you told on h1m,‘wouid
*you tell anyone’ If so, ‘who?

"Pretend that there are three people 1n a doctor s

'offlce:’ a one—yearfold,baby, a grandmother w1th a lot

of grandchildren who 1oVe her, and a teenager who works

~hard but Just flunked out of high school. They are ali
“terminally ill, but you can save one‘of:them. Which
‘would you pick? |

'Your parent haS‘been-real depressed andIYOu1want to do
‘something'tovmake him/her feel better. aYou‘stUdy”
“extremely hard'for an important\test,.get an'A+,‘and

“all your friends accuse you of cheating. (You are not a

great student but have OK grades.) How do you feel?‘
What do 'you say to‘yonr friends? They stili do not

believe you.

 DECISION MAKING

1.

What advice would‘you‘giVe to someone if his/her'mom
and dad were getting a divorce and they were always
trying'to make him/her take sides in their arguments?

Imagine he/she 1oves.both'his/her parents equally.

Would you give advice on such an important issue?
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Howdeuyou feel ‘when sOmeone”changes his/her‘mind~at',

’vthe last mlnute after you have made plans°

: How would you feel if you talked someone 1nto mak1ng a

d1ff1cult ch01ce and 1t turned out to be a MAJOR

‘Vfdlsaster° '

1Your parents have approved your plans. Another party'f

in the plans makes a. change and now your parents say

'*you cannot do the new act1v1ty.- What could be the1r-
'reason° (EX: You were g01ng to "sleepover w1th
afr1ends to celebrate a b1rthdayA and now the group 1s

”g01ng to Maglc Mounta1n )

CHOICES

1.

:If you were‘the ruler of the world and could‘have
ganythlng you wanted as well has have people do -
‘fanythlng you wanted do you th1nk you would get greedy :t
and mean or. would you be a good and fair ruler? What o

vklnd of thlngs would you be . sure to do?

Would you rather have a str1ct teacher who was fa:; and

_taught‘well or a teacher who was: relaxed and fun but

did not teacher very well? What would make you change

?hyour m1nd°
Imaglne that your pr1nc1pal told you he/she wanted toﬁl_f

i»make school better and would change 1t 1n any ONE way"

you suggested v What would you tell hlm/her to do’

If you had to p1ck an age to be for your whole llfe,

’know1ng that you would Just stay that age- and never .
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S 11.

12.

13.
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' grow older,'what age would you plck° (You would st111

:only 1lve to your own 11fe expectancy )

ould you rather be a rlch and famous mov1e star or a-

‘great doctor who saves‘a lot of people,»but is not

wealthy or well known?

If you couid see into the future but not ehange it,

" would yeu'Want to do so? Do.you see any problems‘with

knowing the future?

If your big‘brother/sistef foered you,some drugs, what
would you do?

If you could choose any'bedtime you wanted,‘what time
would you choose? - |

If you could be invisible for a day. whatrwould you do?
Would youvlike to have an identical twin? What about

that would be best? Worst?

“When did you get yourself in the biggest mess by

telling a lie? What do you think would have happened

‘if you had_juSt told the truth?

Are there thihgs you pretend not to like but reaily do

"enjoy? Why would a person do this?

If you agreed to sell your bike to a friend and then
someone offered you. more money, would you go back on

the bargain?
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CAREERS/COMMUNITY

1.

Which subjects at school do you think will be important
to you in the future? Which ones do you think will be
completely useless?

If you told an adult or someone you wanted to work for
or with that you had "experience;" but really did not,
could you "pull it off"?

Your boss is not friendly, has never mistreated you,
and makes a lot of money. You work with cash and could
take a little bit without him/her knowing (maybe).

Would you? Who would it affect if you got caught?

CLOSURE

1.

Have you ever wanted to say goodbye to someone but did

not, then never saw that person again? What feeling

‘made you not speak?

Have you ever refused to say goodbye to your parents
because you were unhappy with them? After they 1eft
did you feel even mbre unhappy?

Is it a good idea to always say you love someone, if
you do, because you never Know...?

Did you hug and kiss your parents or close relatives

when you were a little kid, but you do not now? Why

did this stop?

The thought-provoking questions in this section are

adapted from Stock (1988), and created by Tim West, Barbara

Lane,

and Douglas Long.
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We 31ncere1y hope that adv1sors w111 closely monltor

 their groups SO that those adv1sees who are brave enough to

| dlsclose thelr feellngs and prov1de 1nput to the group w111.e
" not become targets for "k111er" statements..,,‘

Select only those 1tems from the 11st of alternatlvese
Wthh are approprlate for the 1eve1 of trust and

S

cohes1veness whlch the group has developed
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Title: aStUdentvShégested Topics for ﬁiseussion
Strand: = N/Av | |
’Objectiye: 'Tb prpvide'studentvinput into adyisory;brdgram.
Procedure: dThesehtepies were éhggestedey eighth grade
hadv1sees' | | | | | |
. . Gangs- - Mak1ng people feel uncomfortable.‘
| (Came from student trip to’ Mag;c
,Mountaln, where ”gang".memhers‘
repeatedly cut -in 11ne and the student
felt helpless )

>Smeking

- And rlghts of both smokers and
nonsmokers.
:} Sports '; _ In‘general, and ethics in,sporte.-:
ST Gayslj— - .'éuggestedjduring‘time‘wheh'Bey Seout
'leaders'Were in the news (gays wanting
’to be scoutmasters) |
. People be1ng treated accordlng to how they act,not

‘what or who. they are;
i;‘lfHav1ng shorter perlods at MPH to prov1de w1der‘,l
| variety of classes."(Special»objection to double‘
language arts perlod ) |
‘;kg Spe01al Elght Grader pr1v11eges. -
t; Helmet Laws- Yes/no. If no, dovthe reSt of us
| | have to pay for those who d1e,_or;

v ‘worse, surv1ve. (Also»seatbelts.)
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't;h--Gradlng'"groups in c1assés-ef-individuals:——h

approprlateness of thlS practlce.

‘; ‘cEthlce h—n "Lylng to a 11ar fj OK?
V;ebaschocifnoilc1es ——vdetenplons;:hall paeSes,vearly
.if Dfessingaouf fer P.E. hf,_Why? "+'84 andn§»'s“;"

"c7cosf'¥“$, and hyglene./

'.,‘hlParent "unreasonableness +'éame from-nct:allowing_
:a change in pre made plans at the last mlnute, even
“~though the change d1d not affect anyone. Parentﬁ

‘-31mp1y did not like for. plans to change.bv
Follow—Up' Sollc1t other 1deas from 1991/1992 advisees.
190-91 Evaluatlon. N/A _ | _
Source:‘ Complled by T West; submitted,by eighthvgrade

adv1sees
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CHAPTER VI - Implementétion"
L piitoaoiny

Strahds,
Goals
Objéctivesv

 Modifications

‘Role of‘thejAinsbr_“'

E._ Suggéstions fqt Manggémeht'

‘sample Introductory Letter



| 207
'MPH ADVISORY PROGRAM

Philosophy

Students in'the’early adolescent years experience
change at a much faster pace than at any prior time in their
lives. They experience rapid physical change, intellectual
change( and emotional}change. Tooc many also must face
extreme social ehange and changes in t@e structure of their
families;ﬂ Contemporary society and associated social
stressors exacerbate these changes, resulting in the
potential alienation of even what educators think of as the
"secure" Kkid. Thevtransecent is often able to sense the
relevance; no less the importance, of schoolwork.

In a largeﬁmiddle level school, it is not uncommon for
~a young adolescent going through thése transitions to feel
"lost, alone, and isolated." To remove these negati?e
feelings,'build_positive peer relationships, and develop a
student's personal cemmitment to academic achievement prior
to entry into high school, middle level schools need to be
responsive to'the‘transescent's uniqueineeds. The adVisory
program is'but one part of the ideal method of response. It
can be a large part of the method, and it may well be the
heart of the method.

The method is not the school, the grade levels
involved, the organization, the quality of teaching, or the
lessons in‘the curriculum. What is of paramount importance

is the spirit in which these things are offered, In order
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to get TO THE HEART the program must be:offéred FROM;THE."

HEART.,

A FENCEzkiDEﬁQ
A transescent 15 too old...too young,
chlldlsh...adult |
: dependent.;.self*reliant,
‘a grouple...a loner,
sexy...sexless,_"v
‘frustrated;..excited,
rebellious.;chnformiﬁg,.
free...lmprlsoned. |
A transescent 1s a fence‘rlder who can dlsmount on"
either 51de at any glven moment ‘ |
u | , Betty Trogdon Burnette
Teachef
BélfourfEiementary‘School

_Hendersonville, NC
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K AKK KKK KKK KKK KA KK AR AR KKK KRARKRARKRARKAKRKAKRARKRKKRARRAKRARAR R AKX AKX
AKAAKKKRAAKKRKAKKARKAKKRARAK AR AR KA RRRKRAA AR K AR AAKAKRKRRAKKKAR KX
EIGHTH GRADE ADVISORY - SUBJECT HEADINGS - STRANDS
KKK RKAKRKKAKKKRARK KK AR KR KAXRKKRKARAKRAAKRAKRAAAKRKARKRKAKRKRRRRKARARKX

********t***************k**t**********‘k********************t

SUGGESTED IMPLEMENTATION: This list is to be used as a
guide only, and lessons can be selected by the advisor at
any time to meet advisee needs. (Please note on evaluation

form when lessons were considered most useful.)

SEPTEMBER: ORIENTATION

OCTOBER: TRUST BUILDING

NOVEMBER : RESPONSIBILITY

DECEMBER: GOAL- SETTING

'JANUARY: SELF AWARENESS/ACCEPTANCE OF OTHERS
FEBRUARY: TEST TAKING/CRITICAL THINKING
MARCH: DECISION MAKING

APRIL: CHOICES

MAY: CAREER/COMMUNITY

JUNE: CLOSURE
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The goals of the MPH adv1sory program are de51gned to

vaddress many of the recommendatlons outllned 1n Caught in

f'the M1dd1e° Educatlonal Reform for Young Adolescents in

"'Cal1forn1a Publ1c Schools.’ ThlS report says that a. teacher-n

'based adv1sor adv1see program should be present 1n "-‘

<

. Callfornla s schools for m1ddle grade educatlon.

ORIENTATIONh‘:.—’

To:the scnoolﬂbuilding;‘staff,'sohool

"rules;fhandbook',schedule and_indiVidualiv

* student concerns.

 TRUST BUILDING -

 RESPONSIBILITY -

- DECISION MAKING = -

SELF-AWARENESS -

'_Whlch 1dent1f1es shared values and goals,"?‘
'and bullds‘strong peer and group

Trelatlons.

For personal commltment to p051tlve

. academlc ach1evement.

And steps to maklng personal and group‘

~_declslons.v

Through idéntificationhof physical,;

"'d‘emotlonal gocié1' and intelleCtual

':".changes, 1nclud1ng personal strengths and -

| CRITICAL THINKING/

weaknesses.‘_77

TEST TAKING

Includlng note taklng, out11n1ng, 11brary

"Jsk;lls;,homework‘skllls, and assoc1ated

_positive attitude.



_ CHOICES

- CAREER/ -
- COMMUNITY -

TRANSITION

CLOSURE
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And effects on self, family, peers,

~teachers and classmates.
Including future goal setting and planning
for personal interests, abilities, and

’aptitudes" o

To high school, relatéd to building,

staff, school rules, handbook, schedule,
graduation requirements,‘and,individua1~

- concerns.

Of_one educational‘situation-and smooth

transition to the high school.
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MPH ADVISORY PROGRAM

OBJECTIVES

orlent students to MPH.

prov1de

providez

<promote,

 others.

UTO’

: To '

provide“

prov1de

,bu11d trust among the adv1sees and w1th the adv1sor.

gu1dance 1n adv1see respon91b111ty taklng

1nstruct10n 1n dec131on maklng steps.;

adv1see awareness of self acceptance of

gu1dance 1n test taklng and related skllls.

‘gu1dance 1n cho1ce maklng and related

'effects.-”;s~uv:

':’To assist studentkexploration,of career/community

To

dTo

- To

To

promote-

provide

addreSS

address

resources. - -

successtl-tranSition to Rim High School;

nopportunltles and 1deas for closure
»faculty concerns about or1glna1 program.

student concerns about or1g1nal program.
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MODIFICATIONS FOR 1991/1992

: The MPH staff requested the follow1ng modlflcations to'
 be made. | | ‘
. il‘; Increased flex1b111ty for teacher selectlon of
| daily 1essons.' |
| 2. ‘Increased flex1b111ty for teacher selection of‘
_alternate 1essons/act1v1t1es. |
3. RedUCed amounts of teachernpreparation and'chying.

4. Reduced'amounts of student writing assignments.

5. 'Reduced amounts of repetitive 1essons and topics.'

-The MPH eighth grade student body requested the

following modiflcations to be made:i

1. Increased amounts of discussion time withvpeers.

2. Increased opportunity for student—generated topics

~of disCussion. .

3. ‘Increased flexibiiityvin the schedule to peer—study‘
prior to‘important tests which they all share
(presidents, Constitution,,finals).

4. Increased amounts of lessons, actiuities,.or’topics
related’to human relations; |

5. 1Increased amountslof discussion,related to future
de01510n maklng.

The rev1sed program is composed of fewer lessons:

those lessons found to be acceptable and/or valuable based

on faculty 1nput;'ner1essons addressing topics_requested by
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partioipants}rand a_sectioﬁ‘of_elternativedtopios’for
"discussion.ffg‘ R o | |
Reducedvcopying of act1v1ty sheets was one prlmary
- goal. A more personal focus on the MPH: student and greater

| Qpportunlty for-varlablllty.were others.-~}” | .
The rev1sed program should prov1de for 1ncreased ur
_ flex1b111ty, opportunltles for spontaneous d1vergence from
the schedule, 1nclud1ng study tlme, 1f requested .and deemed
necessary.' | | | |
THE MOST IMPORTANT MATTER IS FOR SOMETHING VALUABLE
THAT WILL PROMOTE STUDENT SUCCESS TO OCCUR IN THE ADVISORY -

fGROUP EACH DAY.,.‘
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":5{ THE ROLE OF THE MPH_ ADVISOR
An Adv1sor 1s an ADVOCATE for student needs. (Youjmay'
stop readlng here.c The rest 1s Just detalls ) B
An Adv1sor 1s... | |
% ‘”One who demonstrates 1nterest and concern for
7fstudent success. o | |
—“tsOne who acknowledges students‘on campus and greetS»
| students as they enter the classroom |
_eéi'.One who talks WITH students on a regular ba91s.-
'—’-:One who accepts students at whatever level of
phy91ca1 mental bsoc1a1,_or,emot10nal developmeht
': they have attalned S ﬁ
“4.i20ne~who'knows what the school has to offer
f. —"bone’who helps student needs match school offerlngs.
hf. ,One'who helps the school change to accommodate
obhhstuaentvneeds. - | |
~‘f'_Fone‘&h¢.1isténs'to stuQents,;
- _'One who prowides'aureassuring{word or'talk'to
students.: 2 | o |
An Adv1sor can.{.
- Notlfy a student S teachers 1fvhe/she eﬁper1ences
:some trauma that mlght affect hls/her 1earn1ng.‘ _
o L 'Be a resource for other teachers to understand the B
- adv1see., ‘ |
—"'Be-the one‘to identifyda:problem reguiringa

~ counselor or specialist intervention.



216

- Be the person a student can turn to for help before
a serious problem develops.

- Help students adapt to school by assisting with:
study habits, planning schedules} and guidance in
étrategies for school or societal success.

THE SAME COMMITMENT THAT MAKES YOU A GOOD TEACHER

WILL MAKE-YOU A GOOD ADVISOR.

‘The advisor role can, when implemented in its ideal

form, enable you to know a few students significantly better

than most students in your classes.
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SUGGESTIONS FOR MANAGEMENT

, The follow1ng 1deas are suggested only,‘but_haye been‘
:determlned by faculty to be. of value.. (As additional
strategles are 1dent1f1ed please note them ‘or any
' modlflcatlons to those llsted below, for rev1s1onary
5purposes ) | | . Au B
- E_Send a letter to parents/adv1sees (see followlng
"sample) B |
,;“7Enforce the school tardy pollcy, assigning'tardy
| 'for.unpreparedness, 1nc1ud1ng all materlals and SSR
Cbook. . |
,-f_ GOne faculty member supp11ed SSR book w1thout tardy
- IF the adv1see made the request prlor to the tardy
be11 S e . _”
bwvy-: 'Have somevform of wr1tten roll each day (dated
's1gn 1n sheet where each adv1see wrltes HIS/HER OWN
'flrst and last name) | |
"-— Unnecessary when wr1tten work is. requlred roll
| can be taken from the work subm1tted.~ Adds
.H'responSIblllty to:the'adv1see‘and dlscourages.
‘frlvolous 1nput. (No name-%‘absent )
"1f—’"7Have adv1sees use one- half page of scrab baper
NQEVERY day,»on wh1ch they may comment or make
| suggestlons about the act1v1ty and then submlt 1t

~ for attendance,,fb
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2A110Q ad9iéeeé“tetﬁerk7en "X" négt teeinformation*3e
wh1ch they do. not want shared durlng follow up or
'closure;-ask perm1551on 1f 1nput 1s valuable but
lfimarked.‘ Often they w111 allow sharlng., ThlS“
vbullds trust 1n the adv1sor, NEVER VIOLATE THISL
Adv1see reads bulletln. | |
' Have adv1see dlrect a11 1essone orvdlscuss1ons
possible. » |
-Sittemeng thejad?isees, as'a gronp member;ithis

encourages discussion.
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SAMPLE INTRODUCTORY LETTER

Thls is suggested only (Please note other 1deas or

mod1f10at1ons for rev151onary purposes )

Adv1sor name | Conference‘hourSg“QuRoom %
» Dear Parent/Adv1see,-

1s enrolled...Adv1sor...51lent Readlng 5

,Class...(dates of SSR)...dates of Adv1sory) - The»i
SSR...requlres...a plot .,20 min. . |
‘(Quote‘school‘rule.#zrahout;timeliness and
materials);.f An abpropriate>SSR bOok_is,a‘necessary
materlal.w,:b p‘v 7‘ 7 - | " ”,‘ |
If the SSR book is forgotten, I.;.(your‘policy)ci_"
..;a551gn one tardy After two tardles school - "
'pollcy...detentlon must be...unt11 the end of'the quarter.
The adv1sory class encourages dlscuss1ng focuSlng.,.for
success. ... It is the 51ncere hope of all MPH staff.,.middle
”school years...be successful... | |
_ The MPH faculty hopes these two programs w111 be of
help...They cannot be successful w1thout YOUR support and..;
V,I am pleased...that has been as51gned.. am 1ook1ng forward
to a p051t1ve school year.;
If you have quest1ons or“concerns, please...at 337—
6257. ' S ' |

'Slncerely, :
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To indicate you have read thig letter regarding SSR and

Advisory and discussed...,

Advisee Parent



| S ,. | ',’22‘1" |
-  .lliif?VALU#T?ION'/AREV_ISI‘dN,'TIN’sTRUMENT, o |
Grade s Lessom# ___
Strand: ok T8 CRESP GS  SA TT DM CH CACO cCL

' What worked well? (Goodsstudént input) -

What hgeds ihpréving?

. Othérléuggestions; B
-~ For related lessons:

- For,modificatiohs:f.
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