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’ o P Abstragt | o
ThlS progect has developed a resource gulde that w1ll
'help klndergarten, flrst and second grade teachers 1mplement}“v'
an 1ntegrated hlstory soc1al sc1ence currlculum that
fvencourages chlldren to become crltlcal thlnkers.
ThlS resource gulde is wrltten 1n two parts..The flrst
v‘fpart contalns examples of dlfferent strategles that can be o
used to 1ntegrate the four language processes of readlng, |
Vwrltlng, llstenlng and speaklng 1nto the currlculum
. The second part of thlS resource gulde 1s a model
'lhlstory social sc1ence 1ntegrated unlt The unlt contalns’W
's1mple, easy to use strategles that engage chlldren 1n actlve‘
'learnlng Also:: 1ncluded in the unit are general and toplc .‘
‘spe01f1c act1v1t1es, relevant and meanlngful concepts,.and S

prlnt and non- prlnt resources. O
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Introduction

. The goals of our educational reform movement are to
prepare all students to function as informed and
effective citizens in a democratic society, to
function effectively in the world of work, and to

realize personal fulfillment (English-Language Arts
Framework, 1987, p. v).

This powerful statement Stands as a challenge to all
educators today. Parents and children alike have put their
trust in teachers to prepare children for life in the 21st
century. If children are to truly»become functioning,
thinking citizens prepared to meet an uncertain future, then
educators muét prepare them to become critical thinkersg
capable of solving complex tasks and problems. One way to
écdomplish this goal‘is to use an integrated curriculum that
will guide childrenbto_make connections between what they

‘learn in school and their lives.



statement Qf the Prgblem 3{ e
o The chlldren of today face an uncertaln future in the :
‘f 21st century Although no one today can know exactly what .
students w1ll face, there are 1nd1catlons that these - ﬁ
dvchlldren s llves will be affected byi"domestlc and
1nternatlonal pOllthS, economlc flux, technologlcal ‘;
Tdevelopments,_demographlc shlfts, and the stress of soc1al

I,change"

, Framework 1988 p. 2)

ﬁBus1ness w1ll no longer call for employees to have only

‘a=factual knowledge, but 1nstead w1ll ask for employees to

g process lnformatlon (Ehll, 1990 P 57) Chlldren in our

classrooms today must be prepared to meet the challenges of
"the next century R Lo S

Teachers today face a monumental task As educators, fr

?fjfthey are respons1ble for and challenged to prepare chlldren o

‘for llfe 1n the next century The problem for teachers today

:wl'j‘lles in developlng a currlculum that w1ll make students -

wfcapable of thlnklng crltlcally, olv1ng COmpleX problems and
"2part1c1pat1ng effectlvely as c1tlzens of a democracy in an

'ylnformatlon age. Thelr maln obstacle to reachlng thlS goal 1Sf

"dthat the tradltlonal classroom 1s typlfled by a’ fragmented

”’currlculum that rarely addresses these 1ssues - This project

'"gffw1ll suggest one solutlon for teachers who are. looklng for

_currlculum that w1ll prepare students for the future 2
L Smlth (1985) says that a tradltlonal fragmented
'”currlculum does not prov1de chlldren w1th meanlngful -

experlences in readlng enterprlses and 1s uncharacterlstlc of . =

:;how chlldren learn An 1ntegrated currlculum, however, glves‘5'

b,‘chlldren a hOllSth approach to currlculum and uses read1ng,7



jwrltlng, speaklng and llstenlng 1n all content areas ’The

'3‘curr1culum presented 1n thlS prOJect w111 1ntegrate the

language processes 1nto a central hlstory soc1al sc1ence‘"
- theme. It w1ll 1ncorporate whole language strategles applled
to the teachlng of hlstory soc1al sc1ence content and prov1de

:ffact1v1t1es and resources that w1ll help learners become the -

'r_'c1tlzens of tomorrow

One advantage Callfornla s teachers have today is that l
.currlculum reform 1s belng called for by the Callfornla State l;
o‘Board of Educatlon However, teachers are very hes1tant to
ry new currlculum strategles Short and Burke (1991) see v

rthls problem occurrlng because teachers in- the past have been

;pa881ve part1c1pants 1n currlculum dec1s1ons They became
hs,rellant on'"currlculum guldes, teacher S manuals, " o
béstandardlzed tests, classroom furnlture, school schedules,
Aand tradltlon“ (p 56) and have not sought out thelr own
*1deas and questlons about currlculum . |

';The llfornla_Enyllsthan 8 . Arts Framevorki(1987)g°‘

advocates a. reform of currlculum 1n the classroom The main

goal of the ngllsh Language Arts Framework is to rev1tallze

1nstructlon of the language arts through an 1ntegrated ’

- llterature based currlculum It suggests that the

5,1nstructlonal program needs to t1e together readlng, wrltlng,
h.llstenlng, and speaklng It calls for teachlng language

'skllls in meanlngful contexts as well as guldlng all students

'lr“through a range of thlnklng processes as they study content

. and focus on aesthetlc, ethlcal and cultural 1ssues"‘v,j'

(1988)




dalso calls for curriculum_reform in a similar way. The
approach to curriculun that ‘the developers of this framework
endoree is one that uses content appropriate teaching_methods
that actively engagerstudents in the’learning processes of
language and critical thinking. |

The California_frameworks provide teachers with only a
guidelineifor curricular chQiCes} This may be frightening to
teachers because it does not provide the'support of
prepackaged program materials, courses of study or units that
tell when and what to teach tc‘students. Many teachers may
also feel apprehensive because they question whether they
have the time or resources needed to prov1de an effective and
creative instructional mode that meets the needs of all
members of the-classroom; } |

To help bridge the gap between calls for curricular
reform by state boards of education and classroom practices
‘that help students become critical thinkers, this project
Will develop avhistory social-science curriculum unit based
on central history—social science strands. The guide will be
designed.as a resource for implementing integrated
curriculum. It will provide meaningful, whole language
activities that utilize the language processes of reading,
writing, listening, and speaking. Decision making etrategies,
immersicn in quality literature from various disciplines and
inquiry learning will be addressed.‘Relevant concepts, or
~overall goals, will be developed for the unit. The concepts
‘are'the’important”ideas to be learned in the unit. Students
will be encouraged to make dec151ons about how and what |

content they will learn.



4 Theoretical Foundations of the Project
| "Smith (1985) says that'“Nothing can be taught unless it
has the potential of making sense to the learner, and |
learning itself isunothing but the endeavor to make sense"
(p. xiii). Curriculum is a framework in which all knowledge
is ereated collaboratively through interaction between and
bamong learners as well as teachers. Learning is a process in

" which children make sense out of their surroundlng world.

En llSh L n Ar
The California English-Lanquage Arts Framework (1987)

defines.an exemplary practice';n'curriculum for grades
kinaergarten through thfee as one that emphasizes
understandingeofvmeaning'as "the first and most important‘
reason for learning language“._Meaning should»be the primafy
gfoeus of all language arts actiVities and "early language
arts programs must provide.fer»considerable flexibility in
paeing and the content of‘the language artsvprogram“ (p. 27).

This project wilivbe based on a whole language
philosophyvof'teaching as it applies_to social studies. In.
this theoretical model, language is viewed as a process that
is learned through active and'purposeful communication.
Language should be "kept whole and involve children in using
it functionally and tO'meet their needs" (Goodman, 1986, p.
7). Whole language is also avsystem of language in whieh_
reading, writing, speaking, and 1isteningvare congidered
1nterdependent and 1nteract1ve aspects of a single process
ﬂjHarste & Burke; 1980) The underlylng emphas1s of the model
Jis always meanlng '

The whole language phllosophy advocates that all people



in the classroom need to be’learners,’including both teachers
and students Students need to be active'participants and
teachers need to act as role models in the learnlng process
Teachers need to prov1de a currlcular framework in the
classroom that is conduc1ve to the learning process. They
should act as a resource for instruction and guldance rather
‘than dlctatlng ‘the entlre currlculum They should also bulld
:the curriculum around the chlldren s 1nterests, needs,-and
questions. Teachers also need to make the Chlld 's desire and
natural-ablllty to learn ‘the central organizing facts in the
classroom (Shanahan, 1991)- Teachers must design‘activities
that are Chlld centered and 1nv1te chlldren to 1nqu1re into
the nature of the.act1v1ty and-lts,appllcatlon to their own
lives. Activities must also invite pupils to use their own
natural language. Curricnlum should_“getvthem to talk about
things they need tobunderstand. Show them its all»rightdto
ask guestions and‘listen to,answers, and:then to react or ask
more questionsl (Goodman, 1986;'p; 7); Thescurriculum should
.encourage'children to“becomefcritical‘thinkers.v
| Goodman (1986)‘also-states that instruCtion should be
:authentlc and make the chlldren ‘want to experlence language
-because "it is useful, fun, or 1nterestlng for them" (p. 31).
Children should be enCouraged to.take‘an active role in
bvdeciding.what,areas they want to become'experts and then make
curricular choices that"will develop the course of study in
the claSsroom.' - |
Integrated Curriculum

One wayvto‘Change curriculum ls~to go from a fragmented

cnrriculum'that COmpartmentaliZes content into diStinct, non-



related Subjects to an integrated curriculum. By‘using‘an
integrated approach to.téaching histéry~social science,
teachers can interweave3lahguagé’arts,,math,_science, and
visual and performing arts throughbut.a histofy—social
science theme. This will provide students with "a focal point
for inquiry, for use of language, for cognitiVe'deVelopment.
It involves‘pupils in planning, and gives them choices in
authentic, relevant activities within productive studies"
(Goodman, 1986, p.31).

Shanahan (1991) also. advocates the use of integrated
curriculum. He states thét learning takes place when children
are actively involved wiﬁh learning and that they need to
manipulate théir environment in order to understand it. The
students need a claséroom éﬁvironment that fosters discovery
of what things are and how they work. Shanahan argues that
curriculum should‘be holistic and not fragmented into a
number of isdlated skills because children may find it
difficult to assimilate all the parts back together in a
meaningful éontext. An integrated curriculum does not
fracture content into pieces, but presents material in a

cohesivé manner that will help students find the connections
-between all content areas as well as connections to their own
personal experiences.

As children start to comprehend the relationships
between their own experiences and the various academic
disciplines, they learn that events in history as well as
their lives have many plausible solutions and answers and
that all problems and solutions are speculative and subject

to change depending on an ever-changing world. Today's



children discover situations arise that cause them to process
information, identify problems, and make decisions about how
to find solutions for the dilemmas that face them daily. They
start to understand that thevaillvno lohger be able to be
bystanders in their own lives, but must become actiVely
involved injmaking decisions and solving-pfoblems forv,*
themselves. They realize that becoming critical thinkers is a
vital part of their lives as citiZens'of a republic.

Burke andﬁshort (1991) state that for any curricular
framework to be successful and generative, it must support
all learners, both adults and children, in inquiry. They add
that the‘functionkof Curriculum'is to support the inquiry
process of searching for questions and looking at those
‘questions; . ' ‘ |

Without inquiry, a sense of purpose and meaning for
learning is lost and our natural inquisitiveness as
learners is deadened. Instead of studying topics to
gain bits and pieces of information, we ask our own
questions and engage in inquiry. We learn to search
for problems as well as explanations for our problems.

We are both problem posers and problem solvers (p.
55). : '

Whole Languadge in History-Social Science

 social studiés Curriculum in the past has spent very
little time dealing with the issue of inquiry. Social studies
was rarely ahYthing more -than textbodks'and worksheets.
Téachers are'discovering that_this'typé of curriculumbno
loﬁger meets the needs of their students. Atwood, McGuire and
Nickell (1989) state that children view their world |
holispicaliy'and neéd a'curriéulum that'views content
1thistically. Cﬁrricuium}musttbevdeveloped to show the

natural connections between academic and personal



'*'they llve,(p 490)

',,disciplines They suggest that 1n teachlng soc1al sc1ences,
vtoplcs and problems must be chosen that motlvate the learner,
" are relevant _and can be taught through dlrect experlence or-
by bulldlng on prlor knowledge An 1ntegrated currlculum
‘fprov1des the needed framework o “

h Us1ng 1ntegrated soc1al studles currlculum 1s not a new
ideav Downey (1986)‘says "the purpose of soc1al studles is to
’»help young people understand themselves and the soc1ety and
yrthe world 1n wh1ch they llve so that they may act o '
1ntelllgently and respon31bly as 1nd1v1duals and 01tlzens“p
(p 490) He descrlbes a program in s001al studles as one
“that mlrrors soc1ety, uses collectlve human experlences, and,f
reaches across cultural boundarles He descrlbes soc1al

»Studles as a way of broadenlng students “1ntellectual and

;soc1a1 horlzons“ and expandlng’the “known unlverse“ 1n.wh;ch,f

} Joyce, Well and Showers (1992) descrlbe a soc1al
f'studles currlculum that helps develop 1nduct1ve mental
1fﬁprocesses, espec1ally the ablllty to categorlze and use _
h;categories ThlS model 1s based on the work of Hllda Taba

(1966) who ploneered the use of thlnklng and 1nqu1ry 1n the

”u'soc1al sc1ences dlsc1p11ne In thlS model concept formatlon

-1s‘“the bas1c hlgher order thlnklng Sklll that all other
':analytlcal and synthetlc skllls depend on (p 116)

' o ThlS currlculum was developed as a sequence of thlnklng‘
‘SklllS taught 1n order as‘a serles of bulldlng blocks for '
’vcrltlcal thlnklng Instructlon developed durlng the s1xt1es
led not 1nfuse the phllosophy of whole language,‘and was ‘

orlented toward dlrect 1nstructlon However, these strategles,'



'are useful for 1nqu1ry and can be 1ncorporated 1n the whole

-Elanguage phllosophy by access1ng th‘fthlnklng process at any‘y'
'7p01nt new 1nformatlon 1s encountered ,rather than 1n a flxed
'sequence Chlldren w1ll dec1de when and how they need to‘

o apply the pr1nc1p1es learned 1n Taba s model thereby maklng*v :

‘;them the deC1s1on makers and:lnqulrers

= Whole 1anguage learnlng also calls for 1mmer81on 1n
quallty llterature Accordlng to Johnson and Louls (1990)

-\"Whole language advocates take a common sense v1ew that

?1.Mch11dren can best be 1ntroduced to wrltten language by belngfs

' dexposed to real examples of llterature, natural texts wrltten
v,for purposes other than 1nstructlon 1“ (p 160) These
anatural texts can serve as means for studylng hlstory 1n _”"
;depth as well as: a. story well told both of wh1ch are :
'*requ1rements for 1mplement1ng the Hls;gry 5gglal §c1ence
'»Framework ' v :

o Rav1tch (1989) explalns that by us1ng llterature as a

vbas1s for the study of hlstory,ichlldren w1ll become exc1tedfyhr

fand motlvated to learn h1story she feels th1s break w1th

: tradltlon w1ll alter the pattern of a_"vapld bor1ng,,soc1al=ff]f

_studles currlculum that teaches chlldren what they already
c,know about supermarkets, the post offlce, and assorted

Lcommunlty helpers"d(p 38)

Rav1tch s 1deas about us1ng llterature as a base for;»‘ygi

'Alhlstory soc1al sc1ence 1s cons1stent w1th the phllosophy of

Twhole language Whole language advocates the use of .

. ,11terature as a base for meanlngful relevant learnlng

'f’81tuatlons that help chlldren draw conclu31ons and make,f'

1’-connectlons between what they have read and experlenced 1n




vfthelr own llves Us1ng llteraturejfn hlstory soc1al sc1ence

'can 1nsp1re chlldren to look at struggles and solutlons of

f*past hlstory and apply what they have learned to present andi:?fh

dfuture s1tuatlons Integrated hlstory soc1a1 sc1ence w1th
Lllterature as . 1ts base can prov1de students w1th an: eXCltlnngﬁ'

Zxrelevant currlculum that was not offered to them 1n the past.




ThlS llterature‘rev1ew w1ll dlscuss four aspects :
1mportant to teachers who are maklng the trans1tlon from a
'.fragmented non related product orlented and textbook—.'
‘drlven currlculum to one that connects all currlcular areasr;
w1th meanlngful learnlng experlences -and 1nterrelates contenti
and context ThlS classroom uses quallty chlldren s | '
'rllterature as 1ts base.ti v o ‘

The flrst of the four aspects to be dlscussed is the-_.s
"deflnltlon of 1ntegrated currlculum The theoretlcal S
orlentatlons and pedagogy of 1ntegrated currlculum arev‘f*'_
V\presented Second the review w1ll show how . crltlcal thlnkers-
.and 1nqu1rers develop in a classroom that uses 1ntegrated
VCurrlculum The thlrd aspect will deal w1th why 1ntegrated
'currlculum needs to use llterature as it's base. Flnally,
kthlS rev1ew w1ll contrast 1ntegrated currlculum and unlts of

vstudy that are correlated whlle not completely 1ntegrated



Integrated Curriculum

Recent literature (Caine & Caine 1991, Goodman 1986,
O'Brien in press, Routman 1991, Shanahén 1991, Short & Burke
1991, and wWatson, Burke, & Hafste 1989) overwhelmingly
advocates the use of a holistic approach to teaching and the
use of integrative curriculum. No ldhger should classrooms be
“dominated by é back‘to'basics curficular framework that
promotes standafdized testing, fragmented and non-related
subjects,vand mastery of highly épeCialized and
decontextualized skills taught through direct instruction.
Verl Short (1991) believestthét cufriculum‘today should use
an intégrated approach to learhing. He séys that

The whole curriculum is truly greater than the sum of
its parts. Units of study over prolonged periods of
time promote understanding and application to real
life. Children, like adults, learn best when content
is related to their actual experiences. An integrated
curriculum facilitates meaningful learning, the key to -

success in education (p. 12).

Classrooms need to be holistic and naturalistic for
chiidren, and shduld,‘thérefore,_haVe a curriculum that is
cohérent and has méahing'for children (Shanahan;'l991). An
integrative qurriculum providés children with meaningful
context and content and shows the interrelationships of all
curricular areas. White (1986) states that, "In an
integrative curriculum, teadhefs act as cultural brokers to
ofganize contexts-in which thélstudents can make meaningful
connqttions betWeen their personal experience and academic
knowledge" (p. 337). O'Brien (in press)ialso examines some
thebretical reasons for using an integrated approach to

curriculum. She states that: -

13



Students are rarely taught or encouraged to make
*connectlons ‘between different dlsc1pllnes or between
_subject matter and their own lives. This piece- -meal
“approach to learning cannot meet the demands of

. preparing students to thlnk and ‘function as crltlcal
~informed adults. What is needed is a view of = i

‘curriculum which reflects the 1ntegratlon of language,‘

content thlnklng and learnlng processes“ (p. l) '

Frequently, an 1ntegrat1ve currlculum 1s organlzed
';around one central theme that lnvolves all content areas,::_
‘irelated llterature,,and uses a w1de range of- teachlng .

‘v;vstrategles. ‘ ' : ,‘ L R

v‘ " The E (1987) states that

language 1s used to make sense out of chaotlc happenlngs in
’our world Human belngs use language to 1) construct meanlng

by 1ntegrat1ng old knowledge ‘with new, 2) become actlvely

“clnvolved w1th learnlng enough to’ relate it to thelr own goals:¢~"

f3) communlcate 1nteract1vely w1th others 4) plan to use
*_language strateglcally to su1t the1r own purposes and 5)
approach readlng and wrltlng w1th confldence and fluency Forjt
"learnlng to occur o ' o ’

‘Students' use of language must be both motlvated and

~.integrated.. To use language. effectlvely, human belngsf“

. must want to. communlcate, and they must be equally o
:skllled both ‘in listening ‘and speaking and in readlngg
fand writing in order to open all the poss1b111t1es of -

“‘learnlng" (Engllsh Language Arts Framework 1987 '
S Pp.6) . o o o ,

ijhe,lmpllcatlons of thlS statement for teachers is that,fsf

5{,1aﬁgué§é arts. 1nstructlon 1n the classroom must be 1ntegrated
: w1th all dlsc1p11nes because language 1s the backbone of all
,flearnlng; oy o , ‘ : o |

| The’lntegratlon of subject matters, accordlng to .fffd

’Shanahan (1991) ,1s 1mportant because 1t shows chlldren that‘nl

‘freadlng, wrltlng, speakdyg,_and llstenlng are processes used>»~”




in all curricular areas.jThe children must be'givendexposure
to all’specialized vocabulary, text structure,_jargon, and
unique problems of each,area in order»bo ensure the
,comprehension of that area by the child. with exposure'to
language in.meaningful contexts, children will be able to
transfer reading and writing proficiently across all content
areas. | |

Integrating language arts is an approach to learnlng
that respects the 1nterrelatlonsh1ps of ‘the language |
procegsses of readlng, writing, llstenlng, and speaklng as‘
1ntegral to meanlngful teachlng in any area. Major concepts
and larger understandlngs are developed in soc1al contexts
~and related act1v1t1es are supportive and 1mportant They
should also be of crltlcal 1mportance to the children and
should be the major toplcs addressed in currlculum (Routman,
,1991) , v ‘ ,

Verl Short (1991) saysbthat‘a vital part of curriculum
:'1mplementatlon for chlldren needs to 1ncorporate creative
~arts. These 1nclude arts, crafts, drama, movement, and music.
The use of the arts ensures that students realize‘creative
self—expressiOn. Through the process of enjoying the arts,
children learn to use their creative abilities. Watson,
Burke, and'Harste'(1989)'advocate the use of alternate
communicaﬁion‘systems'such as the visual and performing arts
to help children to start seeing the connections between the
arts and all other areas. These‘authors conclude that an
integrated curriculum helpsvchildren.acquire meaning and
relationships'in‘schoolf Beyer (19875 supports this idea With

his statement.that “The;payoff for students, in terms of

15



:;107)

qubject matter:_s well as Sklll learf»lg and retentlon,'seems.”

'fﬂ]greater when skllls“are taught w1th1n subject matter"»(pﬁ**i

descrlbes a. school dlStrlCt that has

Shoemaker l.99l)

f@applled the theof”"

vfigof thlS three year‘study r:ported that the “detalled

;,ﬁigfragmented spec1f1c currlculum" be replaced w1th a “concept’oa"l

:»_based 1ntegrated general currlculum“ (p 793)

| The need for chlldren learnlng how to process

"ujilnformatlon 1s the greatest challenge for educators Rav1tch s

(1989) strongly feels that a currlculum that addresses the;;

‘~ftneeds and 1nterests of all students 1s v1tal ‘to’ produce

” 5~c1tlzens to lead our country She says that all students mustf
ylearn thelr rlghts and respons1b111t1es as c1tlzens They ’
lmust acqulre the knowledge and skllls that the llberal arts‘y
Vand sc1ence prov1de They need to have the understandlng and R
vw1sdom of what 1t 1s to be human ‘in order to deal with- “the’”J

:_ tragedles and trlals that llfe deals out to all of us“y(p,'.ub

.lak38) L : L . : : .

o The current llterature also says that 1n order for real
7'.learn1ng to take place, chlldren must be actlvely 1nvolved in

5curr1culum and educatlon Goodman (1986) advocates chlldren

'pffeellng ownershlp over thelr learnlng He belleves that the

“’VSchool program should help empower ‘the student because the

»"llteracy and success of any student depends on how much power
'fthey have to use thelr llteracy Helplng the chlldren to
'b"achleve a sense of control and ownershlp over thelr own use

_of language and learnlng 1n school “over thelr own readlng, Q{

filntegratlon in currlculum The flndlngsﬂgf*h



writing, speaking, listening, and thinking; Will help to give
>them a sense of their potential power" (p.10). ,

Watson, Burke, and Harste (1989) state that learning
involves finding patterns that connect. The brain is
programmed to find patterns and relate them back to reality.
Liearning takes plaée when new patterns and connections
between patterns are made that never existed before. Growth
of learning comes when patterns.continually broaden and grow.
An intégrativebcurriculum helps children build and understand
these patterné‘in learning and their connections to real
.life. ‘

Pahl and Monson (1992) view curriculum as a model in
which learning is seen as process-oriented and student-
centered. The‘teacher facilitates student learning by "acting
as a catalyst for problem solving and by creating the
énvironmental conditions thatvsupport active learning"
(p.519)@ Teachers provide demonstrations of the learning
process and model meaningvmaking strategies since the purpose
of learning is‘to‘construct'meaning. The'léarner is
.responsible for applying newly learned strategies during
interactions with new information or instructional contexts.
Knowledge is conceptual and holistic. Therefore, curriculum
should be viewed as a shared creation between students and
the teacher. It shduld be student-centered and give a sense
of ownership over Iearning to all the people involved in the
classroom se;ting. Curriculum then becomes a result of the
" transactions between students and content.

JoyCe, Weil, and Showers (1992) describe a social

studies curricular model developed by Hilda Taba (1966). This
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o model prov1des teachers w1th strategles that 1mprove S
’,student S abllltles to process 1nformatlon The model they

dlscuss 1nvolves the use of three dlfferent teachlng

"astrategles The flrst one. 1s concept formatlon Concept

’;formatlon presents relevant data to a problem, groups thlsnvf‘
1nformatlon, and develops labels for these categorles The

:fpurpose of thlS strategy 1s to expand “the conceptual system'

"w1th Wthh they (students) process 1nformatlon“ (p 118) and;‘;‘

“.fform concepts that can be used to analyze new. 1nformatlon
The second teachlng strategy dlscussed is the 'k
"1nterpretatlon of data Students are asked to 1dent1fy S
’crltlcal aspects of data, explore'relatlonshlps,'and

_1nterpret cause and effect. The thlrd strategy is the 57”9 '

"tappllcatlon of pr1nc1ples to new 1nformatlon ThlS strategy S

"has chlldren predlctlng,vexplalnlng and hypothe5121ng,~thenlg
:-supportlng and verlfylng the1r hypotheses or predlctlons

~7Each strategy assumes that students w1ll go through “certaln g

'N~_operatlons to perform the act1v1t1es" and that each strategy’

1s accompanled by'"underlylng mental processes“ (p 121)
Eggen and Kauchak (1988) call th1s same model an “,
u"1ntegrat1ve model"‘ Taba s 8001al studles model is flex1ble

‘and allows teachers tO'"fOCUS on content on thlnklng SklllS,

"-or both equally accordlng to" thelr goals“ (p' 163) Taba s"

"?teachlng strategles prov1de students w1th the content,v.(vf‘

37‘help them develop strategles to 1ntegrate new knowledge 1nto'
:thelr realm of understandlng Students develop another '
?strategy for 1nqu1ry learnlng ' ”

Loglc tells educators that durlng the teachlng/learnlng




procsss, all students inevitably receive external sensory
input and then.internally;process.this information (Nummela
~and Rosengren{ 1986) . Curriculum_then; needs to be real and
»‘pertinént‘toxchildren?s'lives‘and_intereSts and should
stimulate chiidren‘s_inquiries. Tt should be a self-
gensrating.prooess where the children seék to answer their
own questions‘whioh Will_in turn cause them‘to ask further
questions (Harste & Lowe, 1991). short and Burke (1991)
believe that “curriculum is~a prediction concerning how
people 1earn,ﬁwhét.people shouid be learning, and the
Contexts that will support the learning“‘(p;33). They say
that curriculum‘should always_be oonnected,toystudents life
’experiences and . involve choice. The curriculum must be based
on the children*s past experiences and understanding, for
without this key element, children will haVe difficulty
generating new knowledge. Classrooms must be learning
environments that are based on past learning experiences in
order to invite students to consider new learning
opportunities. In'other words, the classroom setting must
have meaning for the child, hold their active attention and
engage them to think critically.

Children also need an opportunity to connect relevant
language and experiences to show the internalization of .
meaning (Sinatra, 1991). The English-Language Arts Framework
(1987) says that-studénts who are allowed to take active
roles in their learning‘will take the ideas and skills
developed through group discussions, shéring of ideas, asking
gquestions, and writiné;rdisoussingfand making presentations

into their adult 1ives.,The children will take ownership of
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their.learning and stért developing intq_critical thinkers
that can apply what they haVe learned in school to their own
lives." \

Caine and Caine (1991) argue that educators thay must
recognize what bfain research is saying about how children
learn. Brain-based research says that "learhing‘inVOlQeS-
acknowledging the brain's rules for meaningful learning and
organizing teaching with those rules in mind" (p. 4). Brain-
based research shows that all academic disciplines should be
taught in relation to one another and that they all share
common information. The information is then processed into
information that the brain can organiie ahd.recognize.‘In
other words, children become critical thinkers by examining
information, analyzing possible implicatiéns and making
decisibns'about‘pOSSible probiems or outcomes. Therefore,
teachers need to teach curriculum that will support this
process. ” -_"‘b | |

Nummela and Rosengren (1986) state that the most
compfehensivevlearﬁing includes an absence of threat, real-
life experiences; and an understanding of barriers to
learning. "Brain research also establishes and confirms that
multiple complex and concrete experiences are essential for
meaningful learning and teaching" (Caine & Caine, 1991, p.
5) . Understanding that the natural efficiency with which the
brain makes connections, teachers will maximize the learning
process. Students will learn that content and context in
learning are inseparable. Experienée with learning becomes
primary. When children feel that a classroom is supportive of

their language, thinking processes, and actions, children
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will feel free to explore their optionsftowards information
hthey acquire in their world They w1ll feel that they may use
this knowledge any way they like,,and therefore make
connections to their liveées. This w1ll allow children to
internalize‘the meaning of the situations they become ‘
inVOlved in, and therefore they learn how to think critically‘
about problems they encounter '
‘Using literature as a base fgr 1nteg ated curriculum

The History—SOCial Sc1ence Framework (1988) describes
rthe ideal curriculum as one that uses a w1de range of
literature across.alludiSClplines Teachers are challenged ‘to
;never forget'"the‘value‘of‘goodbstorytelling‘as a source of
motivation for the study offhistory"'(p. 4) . The English-
‘hanguage Arts Framework isrparallel in its call to educators
to use a literaturefbased program. It examines the question
of how to develOpcstudents who are literate, thinking
individuals by devising means that will provide students with
meaningful encounters with the most effective sources of
human,expression (p.‘6)i Both frameworks say that the way to
meet;the mandates is through curriculum that is literature-
based. |

A literature-based program will provide students with 1)
‘a solid body of knowledge derived from a common cultural
heritage, 2) experience in confronting important human issues
and conflicts, 3) a strong sense of values, including |
personal, social, and aesthetic values, and 4) the necessary
language‘and thinking skillsfacquired-through frequent and
meaningful listening, speaking, reading, and writing

(English-TLanquage Arts Framework, 1987, p. viii).. It will
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also draw attention;to the values that are reflected in
literature that»deal with real dilemmas faced by all human
beings both in traditional and modernsworks. | |
’ A literature—based'curriculum will also provide students

with three important approaches to'discovering the meaning‘of
human experience through the language of literature These
are 1) an in depth study of .core literary works which speak
to important questionsvand values all in a’community must
address, 2) reading of literature that eXtends the study of
the core work, captures students individual interests, and
challenges them to explorevnew'avenues'on their own, and 3)
recreational'motivational‘reading that is based on natural
curiosity and encourages them to read for;pleasure.(English—‘
Language Arts Framework 1987, p. 7). In’other words,'a
literature based program w1ll give students a reason to read
and will teach them to critically examine issues presented in
‘their reading. » ‘ K

Reading stories according to WeaVerv(l988) also sends a
very clear message to children oral and written stories are
respected in the classroom and are an 1mportant part of the
curriculum. They help students relive history, spark their
imaginations, and create images for them to later apply to.
their own reading and writing, Sharing stories also
‘celebrates and preserveS‘literary.heritage as well as shows
students that literature is the heart of a their reading
program. Literature gives students meaningful experiences to
think about'and'use in their daily lives.

Watson (1989) explains that "when teachers read or tell

stories as a natural part of the curriculum... then there is
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3‘-no pressure, students are in safe harbors in- Wthh they can'~“

-draw on the1r own backgrounds 1n order to create meanlng

”She goes on to say thatl"awareness of llterature from other

‘*HCultures promotes understandlng of those cultures as’ well as

7;,ydeeper regard for one s own":(p 135) O“Brlen (1988) adds

. ,them"'(p 53

;i‘that ra close examlnatlon of llterature 1n the context of
fsoc1al studles w1ll deepen and extend a student s

"gwunderstandlng of people and the soc1etal contexts Wthh shapeb

" The Hlstfih h- ial . ﬂ ramewor} (1988) wants
'}students that5;fee the connectlons between 1deas and )
frbehav1or,.between the values and 1deals that people hold and
the ethlcal consequences of those bellefs" (p 3) as well as
‘“acqulre knowledge and cultural understandlng In order for

"students to acqulre knowledge and cultural understandlng,bf"

: f'teachers must teach the llterary strands set forth 1n the ‘

:',framework Some of the strands are hlstorlcal ethlcal

”'?currlculum

i'~_cultural geographlc,,and economlc llteracy Each strand

Lﬁ~jexam1nes a dlfferent aspect of the hlstory soc1al sc1ence

: Hlstorlcal :

bitcauses and effec”s' It looks at the reasons for change and

”?t;contlnulty 1n a culture as well as the polltlcs, rellglons,;7n"'

hf?and phllosophy Ethlcal llteracy teaches students respect forﬂfﬂy

”“vfeach person as- an 1nd1v1dual and how dlfferent soc1et1es deal;'f

1fw1th ethlcal ;ssuvsv "‘ural llteracy explores all the

‘aspects of a :’1ts hlstory,wsports, phllosophy,,_va':v

archltecture, technology, educatlon and v1sual and performlng

’;‘g'arts Geographlc llteracy helps students understand major‘s"

1teracy examlnes hlstorlcal events and the1rfy;;



1env1ronmental 1ssues and the locatlon of hlstorlcal events
and - economic llteracy poses the questlon of how soc1ety
‘confronts ba81c economlc problems

‘Drake and Drake (1990) dlscuss the use of historical:

literature to add content to the ‘social studies currlculum.

' Historical llterature helps hlstory'“come alive for

children." Hlstorlcal llterature bothrblographlcal and
‘:hlstorlcal flctlonal accounts, give students “the opportunltyv
“to become acqualnted with the people, events, and issues of
an era" (p.‘ ). The story format can also “engage chlldren's.
interest and sustain»it over time" and " become the framework
:upon whlch he/she can construct: and develop hlstorlcal
concepts“ (p. 6). Teachers can also use hlstorlcal literature
,to help students acquire knowledge and cultural understandlng
and understand why geography, economlcs, pOllthS, religion,
and phllosophy are always‘bas1c to the structurlng of any
society. _ e ,
Literature'should~also be'uSed as a‘springboard for
learners to derive a meaningful frame of reference for their
1lives. The English Language-Arts‘Eramewo (1987) explains
that students discover ﬁa‘rich variety of llterature in
children's classlcs, folk and fairy tales,_and modern
stories" and allows students to ﬂbringatheir.own”experiences,
intentions and purposes tovreading and'writing, rather than
struggling‘with.fragmented materialsyand bland stories dulled
' and adapted by excess1ve use of readablllty formulas and
controlled vocabularles" (p. 9). Chlldren‘ by listening to
‘,storles, galn 1nformatlon that w1ll help them in their

readlng and wrltlng Watson (1989) says they can use what
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they know about story stfuéture to help them predict what
happens next and construct meaning when reading.br writing on
‘their own.

‘ Teachers should be encouraged to put aside state'adopted
textbooks and instead use good literature as the bésis for
téaching all content areas. Goodman (1986) explains that it
is important for teachers to reaiize‘the limitations of
textbooks. He says:that a good textbook should support the
curriculum and not be the basis for study. Hdiistic teachers
should instead "build cooperative relationships with
librarians, publishers, and authors so that students can
become aware of the large variety of written language
resources they can use to bﬁild the knowledge they are
looking for" (p. 52). »

Sanacore (1991) States‘that a classroom library should
be established to provide variety. Books, newspapers, .and
magazines should all be given emphasis. Children should be
enCouraged to read what they want in order to help develop
fluency. When ‘fluency is developed,‘students "demonstrate
more risk taking by reading aloud to peers, sharing stories
with parents, and showing new reading interests" (p. 211).

Sanacore (1991) goes on to say that the material in the
classroom libraries should be used in all content area
teaching and be read aloud by the teacher. This way children
will see good literature read and they will realize that all
types of reading material are important, interesting, and
fun. Varied reading materials also help young students see
that content area reading can be enjoyable and meaningful to

their lives.
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Literature can be the base for students to.explore'
meaning and their opinions through alternate communication
systems. Sterg (1983) says that literature can be used for
1mprov1sation and interpretation in dramatic events. Students
can interpret the story or poem and make the authors words
.'come alive by_actingvout the story.vThe'EnglishfLanguage Arts
Framework (l987)'also promotes the use of a variety of
teaching strategies because non-linear learners can become
involved Wlth language and learning if non- traditional |
. approaches are»used. USing visual arts might 1nspire visual-
learners. Auditory learnersvmay respond to hearing stories
read aloud, participating in role—playing,‘improvisation, or
oral brainstorming Kinesthetic learners could respond to the
use of models, illustrations, costumes, journals, or books..
By using literature in a variety of ways, the teacher ensures
‘that all students, despite their learning styles, w1ll be
actively involved in language and develop into literate
people o

O'Brien (1991) describes a successful third/fourth grade
combination class that uses literature as'a'base,for its
literacy program. The'emphasis of the program was on a broad
range of reading partiCipation in critical dlSCUSSlOHS about
literature and responding to literature by u81ng the
articulation and sharing of personal responses (p.113).
Students were encouraged to think and talk about literature,
and therefore their understanding grew. "A»successful
literature program‘combines interpretation, criticism, and
response in a variety of Ways. It fosters the ability to

evaluate literature in terms of its design and promotes
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reflection and sharing of the individuals reader's response"
(p. 113). |

This literature—based program used very different
“thinking about beoks than‘basal reading programs do.
Individualiinterpretetion and response to literature was
emphasized and basal workbook activities were keptvminimal.
Books were kept whole and not broken down into chapter
reading or excerpts. Literature study gronps were used. This
allowed four or five books to be studied by the class at the
same time, allowing diVersity and choice for students.
Students'learned that any given text could have different
interpretations and meaning and that each person's opinion
about a book should be respected and considered. Discussions
of the texts, led by teachers and students, were mandatory.
Themes, authors, and genres were studied in depth, and there
was a strong fecus on the ideas of the book. Reading was not
seen as a series of gkills, but as a reflection of life.
O'Brien (1991) concludeddthat‘"because of the way the
students were encouraged to think and talk about litereture,
their understanding of it grew" (p. 113).

- A good literature-based program ﬁhen respects, above
all, the child's ability as a reader. The integrity of the
text is honored and the child's ability to respond to
literature is considered most appropriate for learning
situations. All cultures are fepresented and respected, and
the teacher fosters literacy in all the students and a love

of literature is developed.
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correlated units of study

The literature reviewfpresented has overwhelmingly

‘supported the use of anhinteg:ated curriculum that is
holistic, meaningfcentered; and interrelated. Literature is'a
~ basis of instruction andwstudent choice in decision making is
fcruCialt The teachef isfa;facilitator‘of.learning andta
helper for students'developing their oWn ideas and knowledge.
Chlldren are actlvely 1nvolved 1n real llfe s1tuatlons and a
~variety of activities challenge them to learn and thlnk
crltlcally. The problem‘now>fac1ng teachers is to develop
units or themes of study in order to provide students‘the
kind of'curricnlum‘thatvbestwpromotes,learning.
v‘TeaChers,vattemptingﬁtO”solve‘this,problem, often
‘purchase commercially prepared units or themes. These»units
of'themes areinot'trnly integrated cUrricnlum,ibut resource
.units that merely,correlate'feferenceS'but'do'not;integrate
them. Routman (1991) explains: | . |
.Unfortunately, many of thenthematic.units teachers
buy are nothing more than suggested activities
clustered around a central focus or toplc The units
incorporate some elements of math, science, social
studies, art, and music, but there is little or no

development of important 1deas. ThlS is correlation,
‘not 1ntegratlon (p 277)

:She adds that "a thematlcnunlt is an integrated nnit
'Only_whenbthe‘topic or‘themehis meaningful, releVant to the
»currlculum and students llves, consistent with whole langnage
pr1nc1ples, and authentlc in the 1nterrelatlonsh1ps of the
slanguage processes" (p 278) | ;

" Many of the practlces in classrooms today separate

content from process. For.truealntegratlon of curriculum to
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:occUr; process and content need to ﬁstand in’relation'to;each
‘other, andgeachxiS“enbedded in.the other.“.Process is
flearning how to manipulate content in order to extend its
relationships™ and.content shows “significance,‘questionsi‘
h behind the 1nformatlon, the structural aspects of
dlsc1pllnes,.and how spec1f1c content is one fleld relates to
spe01f1c content in another" (Crowell, 89, p. 61).
Themes, accordlng to Caine &-Caine'(1991), "allow for

- the organization of»seemingly fragmented topics" and should
'encompass'the'suhjeCt matter to be studied. Teachers should
help students create "maps" in the brain to show thev |
connections between what children‘know and what they are.
learning. This can be done by teaching curriculum as a
"whole" and not as a series of isolated pieces. Opportunities
for making connection must be abundant so children can
"extract meaningful patterns and global relationships*"

(p 111) ’

‘Curriculum should be a frame of reference that allows
for creativity by students and is generated by the students
to meet their learning needs; The program should be whole and
allow for ﬂflexibility; change, and excitement" (p. 111).
Routman supports these ideas about integratiOn. She says that

‘with true integration:

The relationships among the disciplines or subject
areas are meaningful and natural. Concepts identified
are not only related to the topic or subject but are
important to them. With correlation, the connections
are superficial and forced and there is no important
concept development (p 277) .

Teachersutoday~needwto realize that in order to develop

curriculum that will not only compete with the»teChnological
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advancements bf today_bﬁt also prepare students for life in
the next century, they must kéep children actively involved.
Curriculum must be built on concepts that are relevant to the
students lives. No longer will commercial units‘that are all
product oriented and actiVity based be enough. Teachers need
to demand a curriculum that will be meaningful to children
and prepare them for life iﬁ the fast paced, everchanging

future.
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Conclusion } ,
The Callfornla State Department of Educatlon is calllng for
currlcular reform. The state is asking for classrooms that
will develop the literate citizens of tomorrow that are
critical thinkers. The curriculum that will meet these
~rigorous requirements is an integrated curriculum. An
integrated curriculum shows the,connections between all
academic disciplines,-keeps‘students actively involved‘by
using 1nqu1ry and other teaching strategles to develop
‘crltlcal thlnkers, has literature as its base, and uses unlts
of-stndy that‘are student-generated, meaningful andvconcept
"based. A classroom that uses integrated curriculum will
develop literate students who are able to identify and |
analyze a variety of s1tuatlons and seek solutlons for many

types of problems they confront
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The purpose of thlS prOJect 1s to des1gn an 1ntegrated
'hlstory soc1al sc1ence currlculum An 1ntegrated currlculum

is. one that 1ncorporates the language processes across all

'tCOntent d1sc1pllnes Readlng,fwrltlng, llstenlng and. speaklngl”"

sare used 1n a meanlngful 81tuatlons Learners are shown the

'1nterrelatlonsh1ps of all content areas,»and how the languagetwf

_processes are needed for understandlng of all areas The
Chlld s, natural abllltles and 1ns1ghts are cultlvated and‘v

hthe chlldren have an actlve role 1n maklng dec1s1ons about

the content they learn The classroom fosters 1nqu1ry as at--c

‘process, hOllSth and naturallstlc settlngs and above all
‘tprov1des meanlngful learnlng s1tuatlons and act1v1t1es for
the learner 4 ’ _ :

; Lessons are bullt around the 1dea that the teacher acts

"as a role model for learnlng and prov1des needed ass1stance

- 1n 1nqu1ry learnlng Meanlngful llterature is used to help

fmotlvate chlldrenhto,askﬂquestlons, seek solutlons to
'problems;lmodel appropriate language,‘present appllcablehj
s1tuatlons and resolutlons and prov1de content 1n a famlllar
format. Ideas, 1nterests, and questlons the chlldren develop
during the learnlng process drlve the currlculum / "
~Whole language phllosophles about learnlng are practlced
tand valued. Chlldren are exposed to currlculum that w1ll be

meaningful and student centered The chlldren brlng to the

”‘classroom the1r own experlences and the teacher respects and

h:bUlldS the currlculum accordlngly The chlldren s language 1s

accepted and valued The classroom 1s rlsk free, so chlldren ‘

feel free to express themselves in a varlety of ways



¢

This pronect w1ll contaln two separate sectlons.,The

;flrst sectlon w1ll contaln act1v1t1es for 1ntegratlon of

, ;readlng; wrltlng, llstenlng and speaklng 1nto the hlstory-

,soc1al sc1ence currlculum. The second sectlon contalns an
“1ntegrated hlstory soc1al s01ence unlt based on: the strands
| ' cial Sc ‘“jA.rL (1988) .

'fThe unlt w111 1nclude a llSt of act1v1t1es that promote ﬁ
_actlve learnlng, a llSt of concepts that are relevant and
_.meanlngful to chlldren and a llSt of unlt toplc spec1f1c
‘act1v1t1es that w1ll help chlldren understand the unlt ‘
*concepts. A llSt of resources for use w1th1n the unlt 1s also"ﬁ

-h‘lncluded _The unlt 1s llterature based so the resource e
‘»sectlon w1ll 1nclude a llSt of llterature as well as other

1_Vmed1a to support the learnlng process
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Goals and Limitations
coals }  .~ |
b This project will address»three goals. Thé first goal is
to pfoVide primary}gfadefteachefs with a resource for
' integratiﬁg the lahgﬁageAart‘précesses_of reading, writing,
Speaking, and 1istehing,ih£0’the history-social science
curriculum. _y | ‘ |

The second’godiﬁof this.pereCt is td.show teaéhers how
“integrated curriCulum dan-Sﬁpbort;inqﬁiry_learning; This
project will disCussjthe'neéd for active involvement in
curricﬁlar‘decisiqhé by both sﬁﬁdehtsvahd téachers,'hoiistic
‘methods and activities to support the.concepts orxgoals‘of
the unit, and how to get students to beéome criticalvthinkersf
andvproblem solvers. |

 The thifd goal~vathis project is toldemohstrate how to
use a litefature-based program in the area of history-social
sciéncé.‘USing a literaﬁhré—based)’integratédﬂcurridulum will
allow students to eXperienée meaningful,»releVant, real life
situations in a format that is‘recognizable to them. Using
quality literatufe will‘also develop literacy and providé:kﬂ

‘students with a forum for using the language processes.
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.‘Liﬁitatio'ng
: There_are‘several'limitations to this.broject. The first
ﬂis:thatiteachers maysuse;this‘project only as a-complete,‘
’scripted'lesson plan.'ThiS‘project is intended’to be a
guideline for teeehers who are interested in integrating the
language.processes into the area of history4socislkscience.
Itfisvnot intended te prbvide the”entire‘curritulum, but only
a guideline; The‘theory behind this’entire"project would‘be
in direct conflict with the idea of preplanned-curriculum_
beeause inquiry end active learning must useithe qguestions
.and.ideas developed by the students in the inquiry and
learning process to develop the course of lesson planning in
the classroom. v f :

The ideal‘goaiiof this project is to integrate the
language processes of reading, writing, listéhing»and
speaking into all the academic‘disciplines.‘The second
limitation of this projeet is narfowing the'fodus'ofACOmplete
integration and emphasizing the integration‘ef the lenguage
'processes to the area. of history-social science.vThe project
includes a brief discussion of how to integrate other
academic;diséiplines, but'time does not'allow for complete
integration of ‘all areas. |

' Another limitation of this project is that fof proper
implementation, teachers must have access to the resources
proposed by this project.‘Most school districts have very
tight budgets, and the financial support for preper
Wimplementation is iimited. As funds beceme available, this
limitation will become less prondunced.

The fourth limitation of this project is that the
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guidelines developed are by no means a complete list of all
activities and resources to be used in the classroom. They
are just a beginning for teachers who wish to implement
integrated curriculum in their classrooms.

The fifth limitation of this project is that the
activities in this project are designed to meet the
California curriculum guidelines for the primary grades,
although they may be adjusted and reworked to meet the needs

and requirements of the upper grades.
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‘ ThlS purpose of th1s resource gulde is to des1gn an
Jlntegrated hlstory soc1al s01ence currlculum An 1ntegrated

"rcurrlculum 1s one that 1ntegrates the 1anguage arts processes

f”of readlng, wr1t1ng, llstenlng and speaklng across the’

fcurrlculum ThlS prOJect will focus on’ 1ntegrat1ng the »
_language processes 1nto the area of hlstory soc1al sc1ence,h,‘
let is wrltten as a resource for klndergarten, flrst and
,second grade teachers who want to get away from teachlng a
icurrlculum that fragments learnlng 1nto dlStlnCt non- related“.
toplcs to one that 1s 1ntegrated ‘ ' : ' _‘ : _
‘An 1ntegrated currlculum,,accordlng to Routman (1991) 1s‘
.~one that shows the relatlonshlps among d1sc1pllnes 1n o |
meanlngful and natural settlngs. It 1s 1ntegrated only when
‘“the toplc or theme is: meanlngful relevant to the currlculum »
and studentS'llves, cons1stent w1th whole language;~ o
"prlnc1ples, and authentlc in the 1nterrelatlonsh1ps of. the
. language processes“ (p- 278) ‘
| - Whole language advocates that all learners in a
T'classroom be actlve part1c1pants in the currlculum Learnlng
needs to be a process that 1nvolves both the teacher and the
b children. The chlldren must also have ownershlp over thelr,r
own - learnlng, and thelr 1nterests and needs must be the
"7dr1v1ng force ‘behind- the currlculum Teachers should never °
forget that learnlng iga process ‘that 1nvolves flndlng
patterns and’ connectlons and relatlng them back to: reallty
v(Watson, Burke, & Harste, 1989) Children need to be -
‘“encouraged to 1nqu1re 1nto the relatlonshlps that are‘

K presented 1n an 1ntegrated currlculum and become crltlcal
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thinkers.

Integrated curficulum.alsb uses a wide range of
literature across the curriculum. This way children are given
a broad base of ideas‘about any’given area. Using literature
in the area‘of history-social science gives children ah
opportunity to ﬁbring the past to life, to make vivid the
struggles_and triumphs of men and women who lived in other

times and places" (History-Social §gigncé ngmgwgrk,vl988,-‘
"p.4) as well as'Serve as motivation for studying history.
Literaturé also éerves as a meaningful frame of‘reference for
‘the childrens' lives and varied reading materials in all
curricular areas helps young children see that chtent area
reading can be interesting, fun, aﬁdvenjoyable._

This pfoject is written and divided into two sections.
The first section of this resource guide contains whole
languageystrategies for thé areas of reading, writing,
iistening and speaking that can be integrated across the
curriculum, with an emphasis on hiStory—social science. The
‘laﬁguagé proceSSes shouid not be taught as separate entities,
‘but as support. systems to ;he other-pfoceSSesfrBy doing this,
.teachers Will’find that the curriculum almost integrates
itself. } ‘ o

Although each languagefpr0cess will be presented as a
separate section, teachers should tryrnot focus on just one
‘area, but try to integrate all four proéésses into their
daily planning;'while one child”isiusing‘aISpeaking strétegy,
other students are listening. While onevstudent is writing
and having his/her work edited, the editor'of the piece is

reading..
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The second section of this resource guide is a model
hlstory 8001al sc1ence 1ntegrated unit. It is based on the
llterary strands of the Hlsto;y sgglal Science Framework
(1988). It contains prlnt and non- pr1nt resources and
concepts that are relevant and meanlngful to children.
Included in thls‘Sectlon.aretact1v1t1es;deVeloped to invite
children tO’betome actively involved with'the literature
presented, to become inquirers into the learning process, to
make decisions about the content they are-learning, and to
help teachers decide what types of teaching strategies and
activities to plan according to the children's interests,
needs and queStiOns..Children will.beychallenged to think
critically and develop creative ways to solve problems.

The project will also contain an evaluation section.
This section will provide teachers with examples of informal
assessments that can be used to measufe the effectiveness of
the curriculum.

The activities and resources in this project are by no
means intended to be a complete list of everything that can
be done to integrate the language processes across the
curriculum or have students become active learners and
critical thinkers. The ideas in this project are presented as
a guide and should be used as just that, a guide. Student-
centered, meanihgful curriculum always makes the needs and
interests of the students its primary focus. Therefore, the
activities in this project should be adapted to fit the needs
of the students in the classroom. All activities will not
work with all students. Teachers need to be selective when

deciding which activities will most benefit students.
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Reading:

Children can read in a variety of ways to help them
become proficient. One of the most important reading
strategies for primary students is to have literature read
aloud. Routman (1991) says "Reading aloud is seen as the
single most influentialvfactor in young children's success in
learning to read" and reading aloud improves "listening
skills, builds vocabulary, aids reading comprehension, and
has a positive impact on student's attitudes toward reading"
(p. 32). Trelease (1989) agrees and states that the reason
‘reading aloud is so important is because it inspires,
entertains, informs or explains, arouses curiosity and
creates and strengthens a positive attitude about reading.
His book, The New Read-Aloud Handbook is a valuable resource
for ideas on why and how to begin a read-aloud program. It
also has a resource section of appropriate books to use for
read-aloud opportunities for all ages.

One way to provide children with the opportunity to hear
books read aloud is to have the teacher become the reader.
When teachers read aloud, they expose children to a variety
of literary styles and genres and model good reading
practices. Reading aloud by both the student and the teacher
should be an integral part of each instructional day. Weaver
(1988) says that‘reading aloud also sends a message to
students that oral and written‘stories'are respected and an

important part of the curriculum.
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_ Read Albud Literature. In pickingfliterature to be read
- aloud, teachers should chose books that "stimulate children's
emotions, minds, and‘imaginationsp,,. will stay with them for
'yéars to comé}}.“ (TreleaSé}-1989,ip;150). Books titles to
include are picture books, poetry,,non-fiction works,
biographies, folktales;:fairy tales, and content area trade
or librafy books. Try to include ﬁon—fictibn titles that afe
historical retellings or have multicultural perspectives.
Books that are read dufing read-aloud time should relate back
to the unit theme, and should be diversified as much as
possible to include all areas of the curriculum. Magazines,
student writings and newspapers are also valuable sources of
read aloud material. Children can alsovparticipate in read
aloud times by reading'their own writing, edited works,
poems, plays, skits, recipes, homework, observations and
responses to literature.

Shared Readihg. Another strategy to get children reading
is shared reading. Students work with either a partner or
small group andvread to each other a variety of materials
including reports, stories and dbservations. Students éan
work. in cooperative groups to read a piece of literature and
then work as a groupvto develop a response to show their
uhdersténding of the piece.

Primary students, especially kindergartners, can feel
success in reading by‘réading along with a book on tape. This
strategy has studénts listening to a variety of literary
works, including child authored stories, on tape through

headphones "at a listening center that is a permanent fixture
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1n the room

§usta1ned sllent Reag ng. Another strategy that promotes
:Lfluent readlng is the use of sustalned 81lent reading, or
- S.S.R. Sustalned 31lent readlng occurs when children pick up
a book of thelr-ch01ce and read it to themselves s1lently for
‘a‘select period of time In non-readers, this practice will’
be anythlng but s1lent However, students realize the
1mportance of reading to themselves;'This strategy is one
that children,and teaeherszshOuld practice for 10 to 20
mlnutes dally | o | |
, Reading A;gung the Room. Students'canvalso spend
valuable time readlng ;f they read around thelroom. This
process allows studentsetonseiectively,read'whatever type of
print is displayed in the classroom. Thefefore, a classroom
'should'display ali types of print.'Types Ofaprint that can be.
included are student work from all‘curricular'areas, both in
jroﬁgh'and.publiShed'forms, posters; poems in pecket charts,
calendare that USe patterne;behafts created‘by the clase[
theme cycle pOsteﬁs, tharts‘to write questions to be
- answered, labels ef‘classroom objeets'like chairs and tables,

and”graphs frem-many different areas.
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Writing:

Students, no matter what'agé, must go through the
writing process of rough draft, editing, and published form.
The published works can take many forms. Books, posters,
plays or poems can all become publishedvprodﬁcts.
Strategies:

Personal Journals. The easiest way to get children
writing is through the use of journals. There are many forms
of journals, but the most comfortable form of jourﬁal for
students is a personal journal. In this type of journal,
students write topics they choose. They can share their
feelings, tell about a special experience they had, or make
up creative responses to events that occurred during the
school day. Fluency is the purpose for a personal journal.
Writing mechanics are not emphasiied and therefore the
journals are not graded 6r»chrected for mechanical errors.

Specified Topic Personal Journals. The personal journal
can, on,occaéion, be topic specific. In other words, the
teacher can ask students to’write_about certain events. This
is a perfect opportunity to children writing about the
topics/straﬁds from the history-social science curriculum.
Children can write about interesting historical figures or
events. They can write about how they worked in a group, or
how they played with others. Children can write about their
families and home life. Topics can vary according to the
needs of the students and teacher, and can be used as an
informal aséésémeht of understanding. More detailed ideas
about infbrmal'assessment procedures are discussed in the

evaluation section of the unit of study section of this
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project. , »

‘ Diglggue Journglgvaournals can also take a different
form. They can take the form of a dialogue‘journal. The
ehildfen'canLUSertheiétrategy of written conversation. This
"Strategy’has students Writing theirzresponse to some’event,
to which either the teacher or‘another student responds. This
can be an on-going written quVersatioh, or end after one
1‘exchange of ideés‘ NOVWOrde*érejspoken during the process.
The conversation is written. |

Literature Response Journals: Journals can also be used
to record different respenses to literature. As students are
reading, or have been read to, they can record their
reactions and analysis.of pieces of literature. This form
would be egpecially useful,in‘the social studies area because
it would show how well the‘content-is being understood and
give the children opportunities to ask questions about
history-social science eontent. }

Begg;igg_gggggglg. Journals can be used to record
‘reaetions to different types of activities. Children can keep
journals of scientific experiments,bmath activities or
cooperative learning eXperiences. These types of journals
cause children to reflect on their learning experiences,
record reactions and analyze outcomes. It teaches them to be
critical thinkers.

Publisghing Journal Ttems as Part of the Writing Process.

Journal entries can also be taken to a published form.
students start with a rough draft, their journal entry, edit
the piece, and create many types of published works such as

books, posters, music they have recorded, or art projects.
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Agaiﬂ{»this strategy can‘bejﬁSed with,history—social‘science
conteﬁt and show understanding of‘thevmaterials covered. More
~information on response journals can be obtained from Les
‘vParson's boek ResﬁbnSe Jdurnals (1990) . This book is another
resource on how to integrete the languagevprocesses into the
‘ history—social science curriculum. |

ther Writing Forms:

Writing 1n soc1al ‘studies can. 1nc1ude writing forms
other than journals Other writing forms include:

Writing Biggraphies. Children should read or have read
to them historical or present-day biographies. The children
can. then write their own personal biography, a biography of
someone they lbve like‘their siblings, parents, grandparents,
or even pets.

Create Timelines. Children need to learn about the
progression of time and how historical events were affected
by the events of the same time period. Having them create
timelines of various events such as when each student in the
class was born, personal-family birthday timelines, or
timelines of important events can provide children with an
opportunity to learn about timelines and‘also give them
another writing topic.

Posters. Posters created by children to advertise
various social or personal events is another way to get
children writing about historY—social science content.

, Reader RespOhse to Literature. Reader response is-
ahother form of writing. The children can create some type of
art project to show‘understandihg,Of a particular book and

the meaning‘it had for the child. This child-created project
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Should always have a writing assignment following completion
of the project. This strategy canﬂalSo be used to respond to
various history-social science activities. Harste, Burke, and
Short's book Wwwm

| Writing gongggﬁign (1988) has many more ideas on how to

implement reader response into the curriculum.
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© Listening

Paradox1cally, llstenlng 1s probably the eas1est and yeta.fv

'~{fmost dlfflcult process to 1ntegrate 1n the classroom.ff

~'v::'“Llstenlng 1n an: 1ntegrated classroom, where respondlng toff35
llterature or currlcular events 1s common place,ihas a: ‘M

B purpose other than flndlng out what the teacher ‘says, theff;h
'vmost common use of llstenlng 1n many classrooms..Llstenlng j;"“
and respondlng to llterature or events 1n a classroom

.'encourages students to value other oplnlons and llsten to

what is sald ThlS helps them flnd answers for questlons they‘l:u

Vare posing (Routman, 1991)

. Strategles ‘ _
Dlscusslon of therature Act1v1t1es that can help
.students start llstenlng for meanlng can. 1nclude the

dlscuss1on of a plece of llterature. Students develop

"voplnlons and questlons as they read and then go to a group

with their " concerns. By actlvely llstenlng and crltlcally
'analy21ng 1nformatlon, they can find solutlons for thelr‘
questlons ThlS 1s an espec1ally helpful. strategy w1th d
hiStory—soc1al>sc1ence~content because at tlmes, ! great deal
of analys1s needs to go 1nto understandlng the mater1al
Listening Centers. Another strategy to encourage

listening is to establlsh a permanent>llsten1ng center in
your classroom A small group of chlldren can be seated j’

_ around a table and they can llsten to a varlety of llterary

'iworks w1th the use of headsets CAll content areas should be

f'represented in llstenlng center selectlons ‘ L
Readlng Ain Palrs Students can also learn to llsten for

- meanlng by readlng in palrs. When the students read together,
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they hear readlng modeled and have fun readlng Students sit
81de by s1de and read one copy of a book By hav1ng one copy
of the book the other student is forced to llsten to thei
story belng read Students can and should de01de how they
&lwant to d1v1de up the readlng D1v1s1on of the book can e
done . by hav1ng one student read one paragraph and then the
hother student readlng the next or thlS can be done on a page

to page bas1s as well
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"TTy:Speaklng th#

The best way to get chlldren talklng 1s to glve them vyffﬂ_}“

Gettlng students to share thelr

ﬂt*gfeellngs and oplnlons, however, 1s not always an easy task

“”d to reallze that thelr oral

They need toiu

s'wrltten responses

g , are onal One way to get chlldren to start
',‘speaklng 1s to have them share personal 1tems These can be

: _gtoys from home,.storles from home, songs or poems they know,;

hat chlldren%must use dally to become bi-'

:deav1ng group dls_u551ons 1s another forum for oral sharlng

1{_Ch11dren are encouraged to express thelr oplnlon and ask and -

’:'class 1s to have them share what they ﬂ“

Have them do oral

'n class

?varlety of open ended questlons to fﬁru

conversatlon g01ng,>as well as gulde studentskyg. ¥



‘students are 1nv1ted to be the author, s1t 1n the des1gnated;.g.

authors chalr and present to thelr peers a plece of thelr

"wrltlng It can be elther a’ publlshed or’ rough plece

‘ ‘ ] Hav1ng the chlldren do peer edltlng 1s ;g
another way to get students th1nk1ng and talklng A small

'_ﬁgroup of chlldren, two to four, get together and read thelr':“

"storles to one another One member reads hlS or her wrlttenvwﬁ;"’

work whlle the others llsten They then do what 1s known asuh
two. pluses and a w1sh Each person tells the author two

thlngs they llke about the story and one thlng they w1sh thei
yauthor mlght have done dlfferently All content areas can bep_v‘

"covered in thlS type of dlscuss1on
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Th1s un1t w1ll address the hlstorlcal ethical;

_x:>geograph1c, cultural and economlc llterary strands of the

k (1988) and serve as a model

'°“”un1t for the 1ntegratlon of the language processes into. all

© Purpose: .

,currlcular areas and other unlts 1n hlstory soc1al sc1ence

The purpose of thlS unlt 1s to help students explore thef"'

' 1nterpersonal relatlonshlps in thelr llves and the effects of
'these relatlonshlps on. thelr llves Chlldren w1ll explore and,‘

’vlnqulre 1nto school relatlonshlps,,home relatlonshlps, and

- how all. cultures have many of the same or ‘similar types of

relatlonshlps In other words, desplte our dlfferences acrossv
v‘cultures, we are actually more s1m11ar 1n our 1nterpersonal |
hand social needs than dlss1m11ar |

oncepts: o R |

‘”The concepts that w111 be developed 1n thlS unlt are:

.1.';All people must learn strategles that w1ll help them get
‘Lalong with others so that they may functlon in soc1ety

2ﬂﬁ{Famllles depend on each other to help meet thelr
~ individual and group needs, and help each other solve
‘,‘aproblems o :

t3;' All people depend on other people or thlngs to help them '
,when ‘they- have to. confront problems B
:;4}fKSoc1ety has rules and consequences governlng the behav1or

- of its citizens. Learning to follow rules 1s an 1mportant_”
;;way to get along w1th others o e
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- ‘»\;‘j‘_,presented 1n 'CWO par‘ S:,

vvn hlslsectlonJof the progect w1ll be

Flrst ‘a llSt of non toplc spec1f1c f

Vyact1v1t1es 1s'1ncludedw These act‘v1t1es can be used for any

_”subject across the currlculum The second sectlon contalns

'ﬂspeclflc examples of how the above generallzed act1v1t1es can.‘”'

'7be applled to spec1f1c unlt toplcs These act1v1t1es arevb
ﬂjdes1gned to relnforce the concepts_of the unlt ‘and relate"

“hback to the spec1f1c toplc of the unlt Gettlng Along Wlth |

w'Others

Theme ng One way to flnd out what your students'
f'1nterests and needs are is to use a theme cycle ThlS process.
f'lnvolves four steps They are i | R “ o
- l Choos1ng a top1c that is relevant to the students and
lfmeets the Callfornla State Board of Educatlon framework |
j',‘requlrements The toplc should be broad based 1n order to

r”allow for dlver51ty and 1ntegratlon of other currlcular

- areas. Choos1ng a toplc can be done in many ways' Flrst, veryﬂf“'

‘fgeneral guldellnes are glven in the Callfornla Hl" :¥Soc1al'

~f§glsngs_ﬁramswgrkr(1988) These may be used to develop unlts
A*Unlts toplcs may also be generated from student 1nqu1ry

"j*Students may also have common background experlences that

will develop 1nto a unlt of study SChOOl dlStr1Cts may have

33m"courses of study that can be helpful for generatlng unlt,

topics. ”‘_ e _.A BT _"
' 2 Flndlng out what your students know about any g1ven
'unlt top1c ThlS 1s a chart generated by the students durlng

. a bralnstormlng se881on that llStS everythlng they know about



that topic. You should accept all answers the students
mention. : , ‘

3. Making another brainstormed list of what the children
want to find out about the unit topic. o

4. Listing how the children will find out information
about the unit topic. This is another student-generated list.

| The three charts should be posted in the classroom and

referred to often. Concerns and questions that come up dnring
later lessons and learning should be added to the lists by
either the teacher or the students. This activityvshould be
done a few days prior to aetually teaching the lesson in
order to give YQu time to acquire the necessary resources.
More detailed information on the use of theme cycles as a
strategy can be found in Creating Classrooms for Authors: The
Reading—Writing Connection by Harste, Short, & Burke (1988).
Cooperative Learning:

Organize students into groups of three to six children.
Give the children a problem to solve and let them decide how
they will solve this problem as a group. This strategy has
children actively involved in the curriculum, has them using
critical thinking, and forces them to work together with
their peers. All four language processes must be used to
solve the problemL Children learn to eompromise, defend their
positions, and evaluate other options fer problem—solving.
Johnson & Johnson (1989) provide an explanation of
cooperative learning in their book Cooperation and
Competition.
Graphing:

This strategy has children graphing a variety of data
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_and=analy2ing the results of the graph. This activity:can‘be
done in whole,groups; small groups, in;péirs"or‘individually.
ngerrming Arts: ’ ’ L

Retéliing éfdries through the usé of performing arts is
another way to see What?méaning Stddenté are gaining in a |
unit. Reader's theater, skits, plays,vpoems, choral reading,
or éoﬁgs are all ways for Studénts:tbkpresent'a piece of
literature to the class. | - |
Visual Arts:

These activities go way beyond drawing a picture abOﬁt
the story. Many forms of media such as clay, paper mache,
paint, textiles, chalk crayons, and dyes can be used to
create a viéual art expressing the meaning of a piece of
literaturé, All art projects can be the topic of a writing
assignmenp. The art and writing can become a presentation for
the class. |
Music:

Using songs is one way to motivate’primary grade
children. If a song can be used to teach any type of content,
then it should be used! Children learn songs by singing them
over and over. Songs can be dramatized. New lyrics to old
‘tunes or songs to fit the theme can be written. Songs are an
appropriate way to introduce a new theme because children ‘
find music relaxing and fun. Find out what types of music the

class listens to and pattern the music choices accordingly.

Model Building:“

Making playdough available for’cfeating two or three
dimensional objects, building communities out of big blocks

or legos or using materials gathered outside the classroom to
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make models are’techniguésfforsconstruCting modelsv‘These.
_act1v1t1es ‘help chlldren learn about the concepts of
dlmens;on, archltecture, or bulldlng to scale
s';Centers A - e i | |
' _ Chlldren are 1nv1ted by the teacher to experlence a
: varlety of learnlng experlences around the classroom The -
act1v1t1es can reflect a hlstory -social s01ence theme and':
”1ntegrate some or all of the other currlcular areas ’
TvOpen Ended Questlonlng ‘ , ,
B Routman (1991) states "In order to prov1de optlmum
'guldance to students..;. we need to be able to ask the klnds.
| of questlons that promote thlnklng on the very hlghest '
vlevels" (p. 117). The type of questlonlng that promotes the o
very highestnthlnklng levels, or crltlcalrthlnklng, 1sfopen—
ended questions Open ended questlons are. broad- based
‘facilitate comprehens1on, encourage a varlety of responses,
‘value students' background knowledge and experlences, and
allow readers to go beyond the text in maklng meanlng They
should.encourage students_totmake predlctlons about what the
story:is'aboutbbefore they read;‘Openeended questions shouldx
~also make children “conflrm, adjuSt, of disprove their |
predlctlons before readlng on“ (pyll7) Some examples of
open -ended questlons are- llsted below

1. When or where does the story take place? How do youb
" know? If the story took place somewhere else or: 1n a
different tlme, ‘how- would it be changed?

2. Trace the main events of the story Could you change
- their order or leave any of them out? Why or why not?

3. Thlnk of a dlfferent endlng to the story How would
the: rest of the story be changed to fit the new end1ng7

'4 Who is the main character of ‘the story? What klnd of
~person is the character’ How do - you know?
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5. Who is the teller of the story? How would the story
change if someone else in the book or an outside
narrator told the story?

6. Did’you_havé-strdng feelings as you read the story?
What makes you think of them as you read the story ?

7. Is this story llke any other story you have read or -
watched? Why?

8. Is there anything that seems to make this particular
author'slwork unique and different? If so, what?

9. Were there any clues that the author built into the
story that helped you to anticipate the outcome? If so,
what were they? Did you think these clues were important
when you read them?

10. Did you notice any particular patterns in the form
of this book? If you are reading this book in more than
one setting, are there natural points at which to break
off your reading? If so, what are these?

11. Does the stbry as a whole create a certain mood or
feeling. What is the mood? How is it created?

12. Are there characters other than the main character
who are important to the story? Who are they? Why are
they important?

13. Did the story end the way you expected it  to? What
clues did the author offer to prepare you to expect this
ending? Did you recognize these clues as important to
the story as you were first reading it?

14. Are there characters who changed in some way during
the story? If they changed, how are they different?
What changed them? Did it seem believable?

15. What questions would you ask if the author were
here? Which would be the most important question? How
do you think the author might answer it?

(Harste, Burke, and Short, cited in Routman, 1991)

This list is very limited. It gives oniy‘a sampling of
open-ended questions and is intended tb'serve as a model for
the types of questions to ask to get students to do more than

just recall information about what they have read and "think
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aboﬁt‘whét:they réad —‘before;:during, and after reading"
(Réutman, 1991, p. 122). . |

Litgratgrg Diséggsign Groups:
o ‘Children‘arébpresenté&,with‘manyfliterary.selections
 during the:éoﬁréé of an integratéd unit. One way to handle
“all the information presented is to have the students
participate in literary discussion groups. The books chosen
for these groups should relate back to the concepts for each
unit and the theme itself. “

Children aré‘tO'take these books, have them read to them
or read them to themselves, and break into discussion groups
to examine and analyze-the issues of the book. Children need
to be taught what kinds of subject matter should be discussed
‘in their groups prior to the actual use of‘this strategy.b
Teachers can use whole'group discussion‘times to demonstrate
character analysis, plot, setting, time frames for events,
causes and effects and problems'and their solutions presented
in the book. |

~The problem this strategy poses is who will have the
time to read all these books to all the different groups of
non-readers. There are many possibie solutions. Cross-age
tutors, parent Voluntéers, or teachers reading all the books
prior to discussion times to the entire class are possible
solutions.vwhatever strategy is emploYed, make sure planning
is done adcordingly so students are exposed to the literature

before discussion groups commence.
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to the unit topic:

The ideas in this séction reflect a narrow range of
planning strategies. They may or may not be appropriate for
all classrooms. Use these ideas as a guide, and not a
scripted lesson plan. Adapt and add to all the ideas; for
this list was never intended to be a complete list of all
ideas to use within this unit.

Theme gyglgsz‘

1. Have the students do a theme cycle about whét kinds of
relationships they have in their lives.:Examples to lead of
the discussion could bé:'"Who are your ffiends? Who do you
like to spend timeIWith?"

2. Sstudents could also do a theme cycle about'what kinds of
rﬁles-they have to fdllow,aﬁd'what cbnsequences they suffer
if they break the rules. o
-Cdgpgrgtivé Learning: ‘ :

1. In cooperative groups, make a class book patterned after
‘the book Alexander and the Terrible, Horrible, No Good, Very
Bad Day. Each group can pick a time frame from the book and
come up with their own ideas about what things wouldvhappen"
to make it a terrible day. For example, one group could v
decide the bad things that happenedvbefore school,‘during
school, after school or any othér way the children decide to
break up the story into parts. |

2. Cooperative groups Can'also come'up with a solution for
one of the questions that‘was perosed'during the theme cycle

activities at.thevbeginning of - the unit.
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5 grgphing‘ : v

1. The students could individually graph the number of
members they‘have in‘their‘fam;1y§iThey could bring in »
pidﬁurés of.their‘family to ﬁsé as a reference, and then'
fcompare their graph to“the'othef;Children in the class. They
could then find a member of the class that has the same
vfamiiy strﬁcture as‘théirs‘észeli'as‘dne that is different.
When they have done this activity, it should become the basis
er a writing activity.

Performing Arts:

1. The students in pairs, cooperative groups, or as a whole
class can write and perform é readers theater about any of
the books you use in the unit. Let them pick the title of the
book you Want to see them perform. You might want to suggest
these titles if they have trouble picking: Amazing Grace by
M. Hoffman, The Seven Chinese Brothers by M. Mary, The
Popcorn Dragon by J. Thayer or Willie's Not the Hugging Kind
by J.D. Barrett. ' |

2. Using overhead transparencies from Folktaleg IT: QOverhead
Transparencies for Creative Dramaticsg, dramatize the book The
Bremmen Town Musicians.

3. The children can‘act-out, in groups, the rules of the
classroom, the rules they come across in the books they read,
-the rules they have at home, or any set of rules they think
are important. Have them develop what rules they will
portray, and how they'wiil demonstrate the effective and
ineffective wéys of.using these rules.

Visual Arts: 'v |

1. Draw a picture of a big fat enormous lie and write about
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'fwhat lle they could tell that would make them feel as . bad as
vthe boy in the story A blg fat engrmous ; by M. Sharmat

' {2 .The students can develop qullt squares, llke the ones 1n

;_he_Qu__t_Stgry by T Johnston, that represent somethlng

_spec1a1 about thelr famllles The squares can be put togetheraf

7h»;to make a class qullt You can make the squares out of- paper‘f

u;;and crayons paper and palnt, chalk or. use fabrlc llke
'rmuslln and use fabrlc crayons found in- any craft store ‘
53 Make masks to represent the characters from any of the f:
fcstorles used w1th1n the un1t and dramatlze the story
Hfﬂggigfﬁ’ - o t B _

_,vl Make pattern songs about any of the books from the un1t

1Use a’ famlllar tune llke Tw1nkle,,Tw1nkle, thtle Star as a

"1ibase and let the chlldren develop the words

"1 The chlldren can: compose songs, raps, poems, or;anyfather_[

| lyrlcal form about thelr frlends or famlly | A
‘Model Bglldlng ,- ‘H}v‘ v L |
1. Create a paper map of the classroom and have the chlldren
“redes1gn the arrangement of the furnlture to max1mlze a ‘

{ classroom that w1ll bulld cooperatlon and learnlng potentlal
;‘For example,_how can the desks or cablnets be arranged to

have the best learnlng s1tuatlons develop ‘in the classroom

2, Prov1de chlldren w1th opportunltles to work w1th a friend

'or group of chlldren to bulld a model of thelr home, favorlte o

’place to play, place to work out problems or any other model
' approprlate to the theme of the unlt '
,’genters ' :

_1 An art center w1th many dlfferent types of. supplles can be"

’fset up to allOW’chlldren the freedom to express thelr

fidéghfr‘



artistic abilities. Pictures of families, friends, special
places, or special toys can be designed here. These art
projects can be used for‘wri;ing assignments.

2. Specific centenﬁ areé eehters can also be set up in the
classroom. Elaboration on specifié centers will not be done,
because the stUdehts' interests, needs, and questions will
"dictate.the‘Speeificé'of,aCtiVities.;Coeking centers,
buildingVCenters’(seekmodel\building above), or centers that
require children to work together cooperatively are always
appropriate. |

Open-Ended Questioning:

1. Students'canﬂdeVelop their own list of questions for
different pieces of literature used throughout the unit.v

. 2. Students can develop e list of questions for the author of
any book read during the unit. Have one of the students
pretend that theyiare the author of the book, and‘haVe them
answer the other children's questions. ”

Literary Di Cussioh Gro :

1. Have your students bring in books from home to share
during discussion groups. This can include their baby book,
photo albums.showing how they get along with»their friends or
family, or any book they feel is important to the topic being
discussed. | '

2. Have the studehts bring in lists of rules from their home,
games they play, organizations to which they belong) from
other classrooms on campus, or a book of rules authored in
class and have them'discussvthe implications‘of the different
lists. Have the children make cbmparisons, discuss cause and

effect, and why different rules are created for different
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}types of situations.

Resources: o

Literary ﬁesouroeg

‘The llterary resources in this sectlon will be presented in
‘four sections. The sectlons w1ll correspond with the four
different concepts that were developed as the basis for this
unit. _ |

Concept One: All peopie must learn strategies that will help
them get along with others so ﬁhey may.function in society.
Books: |

Brett, J. (1989). Beauty and the beast. New York: Clarion“
"Books. : ' -

Friedman, I. (1984). How my parents learned to eat. Boston:
Houghton Mifflin Company.

Henkes, K. (1988). Chester's way. New York: Penguin Books USA
Inc. : ‘ :

Krulin, N. (1993). Penny and the four guestions. New York:
Scholastic, Inc.

Lobel, A. (1970). Frog and toad are friends. New York:
Harper & Row, Publlshers, Inc.

Ruprecht, S. (1989). The tale of the vanlshlng rainbow. New
York North-South Books:

Sharmat, M. (1980). Grumley the grouch. New York: Holiday
House:. ’ ’

Sharmat, M. (1980). Sometimes mama and papa fight. Harper &
Row, Publishers, Inc.

Stevenson, J. (1978). The worst person in the whole world.
New York: Greenwillow Books.

Surat, M.M. (1983). Angel child, dragon child. New York:
Scholastic, Inc.

Thayer, J. (1953). The popcorn dragon. New York: Scholastio,
Inc. '
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‘Tsutsui, Y. (1987). Anna's Secret Friend. New York: Viking
Penguin, Inc. N _ , A

' Concept Two: Eamiligs dépend on their relationships with one
another to help meet their needs and-solvebptbblems,

Booksi

Barrett, J.D. (1989). Willie's not the huagging kind. New
" York: HarperCollins Publishers.

Hill, E. (1967). Evan's corner. New York: Penguin Books USA
Inc. : . ‘ : v

Hoffman, M. (1991). Amazing Grace. New York: Dial Books for
Young Readers.

Johnston, T. (1985). The quilt story. New York: The Putnam
Publishing Group. :

Joosse, B. (1991). Mama, do vou love me?. New York:
Scholastic Inc.

" Littledale, F. (1978). The snowchild. New York: Scholastic
Inc.

Manushkin, F. (1986). Little rabbits baby brother. New York:
Crown Publishers, Inc. '

Marshall, J. (1990). Hansel and gretel. New York: Scholastic
Inc ’ .

Mungch, R. (1983). David's father. Toronto, Canada: Annick
Press Ltd. .

Polacco, Patricia. (1990). Thundercake. New York: Philomel
Books.

" Roe, E. (1991) . Con mi hermano: With my brother. New York:
Scholastic Inc. - -

Udry, J. (1970). Mary Jo's grandmother. Toronto, Canada:
George J. McLeod, Limited.

Viorst, J. (1972). Alexander and the terrible, horrible, no
good, verv bad day. New York:Macmillan Publishing
Company . =

Waters, K. (1989). Sarah morton's day: A day in the life of a

pilgrim girl. New York: Scholastic Inc.
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».Willlams,bv, (1982). A ghalr ﬁg H m;tk NeWTIork:“:
' ~ Scholastic Inc. SR

vd W11l1ams, v (1990) f 'r' Bl rtlmore i idi;aifrru ,tNew' -
' York Scholastlc Inc ' T R SR

pConcept Three. All people depend on other people of things
,:for help when they have to confront problems

',Books

*‘7!13rown, (1947) srone;sgﬁp;fﬁé_"YoﬁkefmabmillanfEpﬁblishing |

Group

'Buﬁtlngl“ : (1989)? ise. New York: Clarion
v:Books o | o g e 1 PRI
E Cooney,~“ (1991 Rgxgngen New York Scholastlc

]fFuchshuber,i (1988) Glant
: Mlnneapolls,gMN‘;

.;Howe,.,. (1987). I wish T, . San Diego, CA: '
' Gulllver Books._j;k.r L . SR

Keats, E. J. (1979)
o Scholastlc Inc

ﬁvNewaorkib*'3"”

,Lev1nson,,R. (1985)
B E P Dutton

"Mary, M. (1990)
Scholastlc Inc

”Palecek J (1988) The. h town.
<'fMA Plcture Book Studlo Ltd

. Saxonville, =

Rlnggold F (1992)

New York Crown Publlshers,rInc{i' B AR S

bHenry, Holt and Company

’wllllams,; (1990).. vih yglvetegn rabbit. New York
' Scholastlc Inc BRI : -
o Winter,' (1992) Klgra S new world}cNew'YOrkﬁﬁAlfréde;'ﬁ‘




Concept Four: Society has rules and consequences governing
the behavior of its citizens. Learning to follow rules is an
important way to get along with others.

Books: |

Arnold, T. (1987). No jumping on the bed. New York: Dial
Books for Young Readers.

Cohen, M. (1985). Liar, liar, pants of fire!. New York:
Greenwillow Books. _

Leéter, H. (1992). Me first. Boston: Houghton Mifflin.

Lipniacka, E. (1992). To bed...or else!. New York: Interlink
Publishing Group, Inc.

Munsch, R. & Kusugak, M. (1988). A promise is a promise.
‘ Toronto, Canada: AnnickPress Ltd.

Munsch, R. (1983). Mortimer. Toronto, Canada: Annick Press
Ltd.

Munsch, R. (1992). Purple, vellow and green. Toronto,
Canada: 2Annick Press Ltd.

Rodgers, M. (1969). The rotten book. New York: Harper and
Row, Publishers.

Ross, T. (1990). Super Dooper Jezebel. Italy: Farrar, Straus,
Giroux.

Sharmat, M. W. (1978). A big fat enormous lie. New York: The
Trumpet Club.

Wood, A. (1988). Elbert's Bad Word. New York: Harcourt,
Brace, Jovanovich Publishers.
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| Ngn Prlnt Resgurgeszv")

| The non prlnt resources w1ll be d1v1ded 1nto two parts
,The flrst part 11sts fllm and v1deotape references to be used

dcfw1th1n the unlt The second part w1ll llSt dlfferent muslcal_

f~o5selectlons that w111 relate back to the toplc of the unlt

g 'i" ”ff'i: S .

ijChrlstlanson Productlons (Producer) (1986) ' Beginning
i c - r*:gggd sport [Film];»

Deerfleld IL Coronet

“Chrlstlanson Productlon (Producer) (1976) Beglnn;gg
' _for ggr;l as _too! [Film].

Deerfleld IL. Coronet

’“Chodzko, Mark (Producer) (1983) Friends [Film].'Irwindale,
v CA Barr Fllm ‘ . _ o _ : _ : ’

"Churchlll Productlons (Producer) (1978):7Eyerygne_helps_;n_a;
‘ ggmmunlty [Fllm] Los Angeles;~‘Churchill'ProductiOns;’

Churchill, B. & Pell, S. (Producer). (1975). Beep beep
[Film]. Los Ange;es Churchlll Productlons

=hanc1t‘MediaﬁPrOductions (Producer) (1986) Read;ng rainbow:
est frlends [Vldeotape] New York GPN ' PR '

f,Lanc1t Medla Productlons (Producer) (1990)._Bgéding;:algbgw;’1)
‘ Bgred Ngthlng to.do [Vldeotape] - New York: GPN. R

Lancrt Medla«Productlons (Producer)’ (1986) Bgad;ng;rainbgw; o
A chair for my mOther_[Vldeotape] New}York;~GPN.- :

Lancit Media ProduCtions'(Producer)‘ (1986).'R‘avin -
. FeelingS‘[Videotape]_ New York: GPN R

Lanc1t Medla Productlons,(Producer) (1988) Readlng ralnhgw,
_ Mﬂfarovs beautlfvl_fau hters [Vldeotape] New York GPN

Lanclt Medla Productlons (Producer) (1986).
My 11;; e 1slan [Vldeotape] New York: GPN.

‘Playlng Wlth Tlme Inc (Producer) (1984);;Kids of’Degrassi,
' : ~ [Videotape]. Evanston,

:IL Journal Fllms



}pia§iﬁQJWithtTiméﬁrﬁcfikpraaucéfyﬁ“k1§85) Kids of Dear
frey fi .‘,jfd ‘;{Vldeotape] Evanston,"
IL Journal Fllms e v R T

A(Sandler Instltutlonal Fllms Inc. (Producer)"gar;ng and
' v £ 1 ’,f? [Fllm] Irw1ndale, CA.: Barr

'Fllms

;Wllets,_ (Producer) (1981) what ‘Ma J,.':f‘ed]
[Vldeotape] New York Phoenlx/BFA . o

- 'Mg.-’ g‘.ig.: L
' ThlS sectlon 1s d1v1ded 1nto two sectlons Theffirst
vsectlon w1ll contaln 1nd1v1dua1 song tltles The second o

; sectlon will' contaln mu51cal anthologles that ‘relate back to‘"

xd,_the theme of the unlt

titles:

‘Marlee, Z. (Singer). (1991). Give a71ittle loveh(CaSSettef"
. o recordlng For our children). Burbank; CA: Buena Vista -
Dlstrlbutlon, Inc.gg_:. - S L

-Mlllang,»s & Scelsa,-G‘ (Slngers) (1985) Say_hgllé’(LP
record Kidding around with Greg and Steve) Los Angeles:
Youngheart Records : L o ' R

s Mlllang,LS & Scelsa,_: (Slngers) (1975) ll 11ve‘f
' ©  together (LP record The more we get together Volume 1)
- Los Angeles Youngheart Records : :

Lf'Raffl,‘(Slnger) (1985). Like me and 7=(LP Record One
' llght one. sun) Unlversal Clty, CA .-MCA . Records

h Raffl,v(81nger) (1976) The more we. ge;'tggether‘ (LP record

‘Singable songs. for the very young) UniVeréal C;tyf CA. AR

MCA Records.

‘Spectrum of ‘Music (MUSlC Serles) (1983) 1 | v

‘ (LP Recordlng Level 2 Record 4) New York Macmlllan;
Publlshlng Co Inc . L R

n'Spectrum of Mus1c (Mus1c Serles) (1983) The reluctantx.
‘ ~ dragon (LP Recording Level 1 Record 6) New York:
Macmlllan Publlshlng Co K Inc. oo T

"Taylor, J. (slnger) (1951) . _QMMM (Cassette

- recording. For our children). Burbank CA.: Buena Vlsta
. Dlstrlbutlon, Inc T . v ‘

70



Anthologies:

Thomas, M. and friends, (1972). Ex ' ou _and me
(cassette recording). New York: Arista Records Inc.
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Evaluation

EvaluatiOn is an integral part of the whole language
classroom. It is ongoing and assesses the deVelopment of each
student inlaAvariety of group settings. Evaluation involves
'collecting information about allllearners in‘thetClassroom,‘
student andfteacher, and provides’evidence that learning has
occurred. Evaluation should encompass the processing of
information, the products created during learning, the
evidence of»content.explored in*the classroom.and be
consistent'WithiWhole language'principles.

Students shouldtbe evaluated_in real settings where
reading, writing, listening, and speaking are used as
procesSes. Literaryodiscussion»groups;‘cooperative groups and
individual sessionspwith the teacher are all excellent
opportunities to.observe children during the learning,_
process.
| Evaluation_in whole language>classrooms»should also
consist of  teacher Observation, teacher judgment, student
work and self evaluation procedures. All should be meaningful
to the progreSS~of each learner and should bevdonevon;an
individual basis; Evaluation is an ongoing process that
occurs daily in.all curricular areas. o

Evaluation should also provide direction for instruction
in the classroom. Goodman)lGoodman, & Hood'l1989)‘write‘that
the “interaction with students may be the most poWerfulv‘.
aspect of the process of evaluation in whole language
classrooms because of‘its‘immediate relationship to
instruction" (p. ll);»With”ongoing evaluation, the teacher

can refocus instruction to meet the everchanging'needs to the.
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students. It will also help the teacher present challenging
oppdrtuhities for students to becbme problem solvers and
critical thinkers. -

Whole language teachers should have a variety of ways to
assess the progresé of the students in ﬁhe'whole language
classroom. Such strategiés should include'the use of:

1. Portfolios - Portfolio assessment is a form of data
collection. A folder of student work is collected over
the entire year to show growth and progress in all
areas. Samples of work that might be included are
writing samples, journals, published works, problem
solving examples, self-evaluation forms, samples of art
work, or written evaluations of content.

Portfolio evaluation folders should be a method that
encompasses all academic disciplines and a variety of means
to assess each child's progress. Each of the following
activities can be used in relation to the portfolio

evaluation folder for each student. Each can help document
the progress of each student and the effectiveness of
instruction in the classroom.

2. RMI - The Reading Miscue Inventory is an informal
reading inventory that shows what strategies a child
uses during the reading process. Omissions, self
corrections, repetitions, insertions and substitutions
are marked and analyzed. The reading is oral and
should be tape recorded. This assessment tool should
be used only on students that are at a high risk for
failure in the reading process.

3. Journal writing - Journals document daily
unedited writing on student selected topics, growth in
conventional and functional spelling and the writing
mechanics used by students. Journals can be used in
all disciplines and can record observations,
conclusions, questions or other higher level thinking
skills.

4. Oral reading - This assessment will help document
whether a child has created meaning from learning
activities and processes by documenting oral reading
samples as well as story retellings.
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5 Anecdotal records - ThlS evaluatlon is a form of -
record keeplng Observatlons of the students can o
_1nclude participation, conferenc1ng ‘with the teacher,'
-oral responses, and cooperatlon 1n group - act1v1t1es

6 ertlng folders - Each Chlld has a folder to keep ;"

 work in-progress. Rough drafts, editing, and final
copies of wrltten work should all be included. Folders
include a list of student 1nterests and examples of

.different writing modes such as narrative, poetry,

: dlctated storles, and expos1tory wr1t1ng ,‘; L

T Proaects completed to solve problems-— ThlS tool B
demonstrates how children solved problems or answered

- the questlons they generated durlng the learnlng
;process - : :

. 8. Examples of problem solv1ng in all currlcular
~areas- Written: samples, patternlng samples, and
“science prOJect write- ups are examples of how to show
month to month progress 1n dlfferent currlcular areas

9. Self evaluatlons - Each student cr1t1cally
examines their own growth and progress in academic and

" 'social areas. Students review and check their own ‘
work, make revisions, and identify ways in which they
can improve. S ’ '

‘Evaluation;and assessment in.a WholeglangUage‘classroom
should,consist'of a variety of tools in a variety of - |
settings Tt should be an ongoing process that.spans'the
entlre school year and not llmlted to a one tlme standardlzed
test The most 1mportant aspect of evaluatlon should always
- be that chlldren be- assessed ‘in ways that are meanlngful and

relevant to the progress as an 1nd1v1dual
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anglus1on'"

o Thls progect 1s a model for 1ntegrat1ng the language:f::-“7

processes of readlng, wrltlng, llstenlng and speaklng 1ntov
"the hlstory soc1al sc1ence currlculum It also serves as a
model for engaglng chlldren in actlve learnlng s1tuatlons |
'7iSamples of actlve learnlng act1v1t1es are glven and should .
.also serve as a gulde to developlng an 1ntegrated currlculum
:that engages chlldren 1n crltlcal thlnklng ’ “ .,b
‘ The overall goal for any teacher who wants to teach an
1ntegrated currlculum should be to 1ntegrate the 1anguage ,"‘
"processes 1nto all currlculum areas as well as 1nterrelate
all currlculum tOplCS around one central theme. This prOJect
‘ should be used as- a startlng place for the 1ntegratlon of theﬁx
*language processes 1nto the area of hlstory s001al sc1ence' *4
‘and’ should be cons1dered a. flrst step towards total ?‘v'

'1ntegratlon of currlculum
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