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ABSTRACT

:°-f' "ertlng research has long sought to 1dent1fy 1nternalifﬂ¥

rf;features_ of wrltten dlscourse that can help to explaln
'hfqualltatlve dlfferences among texts, partlcularly those,'>

ﬂfhwrltten by students" ("Topical Structure“ 313) Recently,‘d

’ }fftoplcal structure has become one of those 1nternal features of”y

,1mportance

tﬁfThéb purpose of thlS paperi isb"to vlnvestlgate the
ihrelatlonshlp between the toplcal structure 1of students'd}‘
rpfexp051tory essays and what 1s judged as thelr "quallty " :"y
B The method of thls study is based on: Stephen P. Wltte s

'ﬁstudy on. "Toplcal Structure and. Rev1s1on'7 An Exploratoryfga

' 3Study"‘publlshed 1n Colleqe Comp081t10n and Communlcatlon 1n,g

'g;1983, 1n whlch he de31gns a system to analyze the relatlonshlp f~f

'”p:between toplcal structure and wrltlng quallty
From seventy three essays,i Wthh have been ‘ratedlkb
‘”hollstlcally by two readers on a 31x—p01nt scale elght essays

-'of the lower score——"2"'and elght essays of the hlgher score--t'

L t"5" were used as. the maln data. The two groups of essays werefg:,f’”

hucomparedfiw1th respect to several text features-—length

'*5fsyntax,_ and toplcal structure “f h toplcal structurelfft

i»’:._Ef,__'i,.varlahles were shown to be hlghly useful 1n dlStlanlShlngr{J

ﬂ;fbetween the two groups of texts : Partlcularly s1gn1f1cant_f

'j'were the percentages of T—unlts 1n parallel extended parallel:

t%j{and sequentlal progres51ons, average number of T—unlts per



parallel, extended parallel, and sequential progressions; mean
number of T-units per topic, and mean number of words per
topic. The importance of these’findings is discussed, and

their implications for teaching and research are suggested.

iv



Table of Contents

Abstract...eeeeeeeeenennnn ceceeedsciseancescoseces ;..;;...f

_Chapter:1: Introduction

1.1. Background..... Cideeieeesetesatesieens e
71.2.Purpose..;..‘ ..... e e e
113._Source ....................... R R R .
PR R P U

1.5. Significance....... S

‘Chapter 2: Witte’s Study

2.1. Introduction....... el IO R A A

2.2. Interpretation of Diagram 1 and 2...............

- Chapter 3: Method and Procedures

3.1. SampleSelection.....ovveu.. ittt esee et

3. 2. TeXt ANA LY SO e i ettt ee et eteeeeesenneseeeneennn,

Chapter 4: Study of Two Samples and Their Topical

Structure Graphs

4.1 . TWO SaAMPLES . vt et erenneenoensesseeeesossssanas

4.1.1. Sample High=Quality ESSay.eueeeeeeeeneenoensn.

" 4.3. Analyses of Graph 1 and Graph 2....¢ ¢t eennn..
- Chapter 5: Statistic vs Topical Structure Variables
5.1. Analyses of the Mean Number (Table 1)...........

5.2. Analyses Of TabBle 2. ..iutenennrnneenennnnennnenns

oo o o

e o o o



5.3. Introduction of Topical Depth...v i eeeeiienennnnns 33

5.4. Analysés of Table 3 ............ 33
5‘.5'.Types>o'f'1’-units..‘ ...................... I 1
" 5.5.1. Results of Table 4........ ettt teee ettt 36
5.5.2. Discussion of the Results (Table 4)....cveueenn. 37
'5.5;3. Analyses Oof Type 1 SentencCesS. i o e e eneescsnsesas 37
5.5.4. Analyses of Type 2 SentencesS .. .. eeeeeeseecesess 38
5.5.5. Analyses of Type 4 Sentences. . ..ot eercaneas 40
'5.5.6. Analyses of Type 3 and Type 5 Sentences......... 41

Chapter 6: Synthesis

6.1. Overall Topical Development and Structure.......... 44
6.2. Overall Synthesis Of Table 5.viieereneencsnncoanneans 44
Chapter 7: Implications for Teaching Writing............... 46
AppendiX'A:’ Questionnaire for Topic DeCiSiON....cceeeneennn 48
Works Citéd ............................... R 52

vi



L1st of Graphs ithffﬁu"

Llst of Tables

’Comparlron of varlable means between the two

]fPercentage of Three Types of Progress1on..........31h377
fiPercentage of Parallel and Extended Parallel o
.Progress1ons at the leferent Levels of Toplcal

’TiiDepth between hlgh—score essay (N—S) and

Toplcal Structure of ngh—Quallty Essay...g;,;ugagz;,,fg.,;,'

A_plcfllstructu e of Low—Qualltyfwss fi;.,£;¢}522?7*fsi

‘T*Tilow—scorfaessay'(N—S)...f.;i;,{;;;;;;}:}JJ,;;Q;Q§.33T ;s

.,;Table’4:fnean Percentage of Lautamattl s Flve Sentencefnﬂfiﬁid

3!?Types 1s presented for the ngh—Quallty Textsiv;@iygfnﬁ'”.

HTK(N—8) & the Low—Quallty Texts (N—S)

” f@Synthes1s of Tables 1 2 _and 3.' ;;_?,_;_?;;;;;43{fmkﬂ



http:Listv'.pf

'fpfeatures oiﬁ

ﬁ;tyChapter 1 Introductlon

l 1. Bacquound

Accordlng to Stephen P Wltte, "wrltlng research has longh‘ﬂ

"3sought to 1dent1fy 1nternal features of wrltten dlscourse that::-h'

| :can help to explaln qualltatlve dlfferences among texts,ﬂj -

’.partlcularly those wrltten by students" ("Toplcal Structure"::

‘;313) Teachers of wrltlng w111 be better able to serve thelr]q?“

pstudents 1f they can descrlbe -some of those 1nternal featuresy“

rwhlch most affect 'wrltlng quallty. ) Recently,i toplcalhhpflb

: tstructure has become such a feature of lmportance (Wltte,hw;

'“f11983"Sm1th 1985' Drust 1990 etc ) ' Accordlng to Wltte,“ihv

'"ﬂtoplcal progress1on,‘wh1ch lS the progress1on of sentenceg?'

:h‘toplcs and toplcal depth Q_re-comblnes w1th 'the number oft p.b

wdlfferent tOplCS to represent the toplcal structure.y "Toplcalh_"

‘ﬁstructure is a way of 1nd1cat1ng the relatlonshlp between theh

ffprogre581on of sentence tOplCS and the toplcal depth whlch'tl*

q’lndlcates the semantlc hlerarchy" ("Toplcal Structure" 320)
From the toplcal structure,'readers should be able toh“

?ypredlct the "dlscourse toplc" whlch 1ndlcates the overall glst -

ft,b{'of the essay 1tself (Wltte 321) In addltlon, the dlfferent'tg;_"

toplcal structure can reveal some qualltatlveuj.7

- dlfferences among texts. :' Research has p01nted out the'ff55"‘

hlmportance of coherent 1deas to wrltlng quallty (Lautamattl,ij,f"‘

f1978"W1tte, and Falgley, 1981' Markels, 1984' Werth 1984'
| p-Jafarpur, 1991) : These researchers have conducted studles orf'




’“f%presented theoretlcal ratlonales suggestlng that the ways:'

."fwwrlters use cohes1ve strategles can help dlstlngulsh between,r

i.low and hlgh quallty texts.m‘In addltlon, three sentence-~ =

;hcomblnlng studles (Stewart 1978 Halloway, 1981°‘Crowhurst
"1983) »suggest a pos1t1ve and llnear relatlonshlp betweenif-

’gclause« length andeT-unlt length :and wrltlng quallty.:

.3Moreover,'-some' research approachesf semantlc levels ofuf
lsgenerallty (Chrlstensen, 1965) and dlscourse "blocs" (Pltkln,fr*

ﬁfi1969) and relatlonshlps across sentence boundarles to explalnf

lhow groups of sentences comblne to form unlts of meanlng‘“ ”

: 5:beyond the sentence,, Grady 'S (1971) and D’Angelo s (1974)‘h

h'later studles extend and reflne some of these concepts.‘ Thelf

_syntactlc features of toplcal structure such as T- unlt, clause ylb

v{length toplcal depth ‘and percentage of T—unlts have somet}
1¥correlatlon w1th sentence and dlscourse level‘ ‘for '"Toplcalﬂ"
fstructure is a way of 1ndlcat1ng the relatlonshlp between the
:-progress1on of sentence tOplCS and the toplcal depth whlchr
llndlcates the semantlc hlerarchy":(“Toplcal Structure" 320)
.”p A more promlslng llne of research has evolved from thei
istudy of tOplC ln dlscourse. Accordlng to Mathes1us;‘theme,fg

:‘Wthh is. used to 1dent1fy "what the sentence about ’lahd

:enunc1atlon, whlch 1s used to 1dent1fy "what is sald about the;"»‘

‘theme;" malnly constltute the sentence structure (Qtd ln Wltte_

vl314) 5 Later on, the term oplc emerged as a synonym for}f'“

ltheme._ The term toplc was" flrst used by Hockett and has s1ncevé':d‘



‘become the more common term; and the term comment is now often

used in place of the term enunciation (Brown and Yule 70).

»HoWever, the noﬁion’of topic has not been well defined at all.
Some definé it as what the sentencé is about" (Witte 314);
Some treat it as the grammatical Subject of each independent
_:éentence or clause (Chafe 151), while others, such as Danes
(1974) and Halliday (1967) associate the notion of topic with
the given information bccurring in the preceding sentences
(Vande Kopple 51). To deal with this problem, I will désign
éh-exercise’to ask fifty}native speakers to decide on the
fopics df sentencés and then write down the number of persons

- choosing the identical topic of each sentence (Appendix A).

1.2. Purpose

The purpose of this paper is tb investigate the
krélationship between the topical structures of students’
. expository essays and what is judged as their "quality." 1In
:other words, I intend to find out whether high quality (or low
quality) essays display a particular topidal structure. If
high quality essays share a cértain type of topical structure
thch low quality essaYsb do not, it can be said that a
relationship exists between topical structure and writing
quélity. Thus, I will have identified an important»feature of

good. writing.



Qlu3‘ Source

hf*Engllsh Placement Test (EPT) glven on July 6 8 1984 as thef'

fjmaln data.f From seventy—three essays,'whlch have been rated

'75L35fhollst1cally by two readers on- a six- p01nt scale,“I will

h7»!select elght essays of the lower score—-"Z"pand elght essaysp

ydof the hlgher score--"S"

-fl_l_ 4. Method

The method of thlS study 1s based on Stephen P Wltte s

Tfh'study on ;"Toplcal Structure and Rev1s1on. An Exploratory-u”

hfStudy" publlshed 1n Colleqe Comp051tlon and Communlcatlon in

‘5i1983, in whlch he des1gns a system to analyze the relatlonshlp»~u

between toplcal structure and wrltlng quallty.”eSpe01flcally,

.‘vQHTI Wlll do the follow1ng

.;w"fvElrst I w1ll deSlgn an exerc1se to ask flfty natlveh”
: “speakers tof dec1de on” the tOplCS of sentences, ‘eltherh!

‘h-lndependent sentences or clauses.. Then, I Wlll wrlte down the;_‘

-Q' number of persons ChOOSlng the‘ 1dentlcal tOplC of each .

I w1ll use students essays on a toplc deSLgned for the_vthpi

J,sentence (Appendlx A) For example, lf forty—elght People-“‘”'

'”fkbhoose the toplc, automoblles, din- the follow1ng sentence,»I;f:}

}Lw1ll wrlte down (48) after the toplc. The form ls as follows":v

R (e g ) Automoblles (48) are four-wheeled and smog—”i‘

produc1ng creatures
?_From the underllnlng of each sentence, readerSYCan[know the



‘d-rch01ces of the natlve speakers for toplc.f From the wrlttenﬁbgfur

<yﬁonumber after the tOplC of each sentence, readers can know howﬁdffﬂ

‘ ~Jg”;many natlve persons chose- that toplc.;, Brlefly, ‘I w1ll_},‘

H?dlscover the toplcal structures of the students’ essays by?;i@

'yi'relylng upon natlve speakers’5 knowledge and 1ntultlon 1ng“”

.Q 1dent1fy1ng tOplcs“of T unltsr 5,

Second yI‘WLllfdlscover the toplcal structures of these;‘

._sfessays.l Toplcal structure 1ncludes elements such as parallelw

o .tOplCS across

» progressron whlch is characterlzed by semantlcally 1dentlcal

t;egnlts,.sequentlal progress1on, whlch refers to‘
ﬂydlfferent toprcslln adjacent sentences, and extended parallel
’b{progre551on, whlch 1s ‘a comblnatlon of parallel progreSSlon
uand sequentlal progres51on.‘ For each essay, a dlagram llkef
""those in. Wltte w1ll be drawn and the above-mentloned elementsb'
'Wlll be counted.f_iidv |
bv Thlrd,jI:WLIi:do:somehStatistical analyses'to determinewd
'fthé' correlation',(or‘"therllack of brtjr between the toplcal

’LStructures and the overall ratlngs of those essays. ,bFor‘

‘bexample,ylf I flnd a 51gnlflcant statlstlcal dlfference in theiy"

bﬂ,'number of parallel progresslons between the two sets of‘
»Jessays,’lt w1ll suggest a pos1t1ve correlatlon between toplcal b

‘1structure and wrltlng qualltyr

l 5 Slgnlflcance
Thls paper 1s lmportant 1n the follow1ng ways. Flrst, ltg,



will yield evidence for or againét existing theories of
topical structure, particularly ﬁhat of Witte. Second, it
will haye pedagogical implications for the teaching of
Writing; For instance, if a correlation is found between
topicai strucfures and writing quality, the project will
reveal an important aspect of good writing. The topical
structure that characterizes good writing can therefore be

taught in the writing classroom.



yvChapter 2 Wltte s Study

2 1. Introductlon'

"?fﬁ Wltte explores the use of toplcal StrUCture analYSls asl*
Ca way to understand some textual cues, eSPeCla11Yr he de51gn8i

'fia system to analyze the relatlonshlp between toplcal structurefﬂ.

.d.wrltlng quallty. The dlfferent toplcal structure of hlgh-_yyy

',rated and low-rated essays is as follows. y“

Diaqrambl' Toplcal Structure of quh rated Essav

-..—....——-—.-.—.__——_—__—_.—-——-——————-—-———.—_———————_—————————————

T- unlt no. Toplcal gepth Toplcal No.
(1-a) ‘aspects 1
(1-b) - They . 1
‘ (lfc) ' »'r_:‘-‘ ,critics-y' , 2
'*;(IQd)f e *‘br : ‘some S f o 2l
"r*(iee)ﬂ’ L ”wlothers AT i 2
.(l—f) ' aspects R 1
(1-9) aspects 1

.Dlaqram 2' Topical Structure of Low—rated Essav

T T e e e o s o o T e e e e e e e e e e e 1 o o e ot e e e

(l-a) comp081tlon e o TR TR
 f(1 -b) f-understanding : '

'll—C)'il"s. o f' creative“
B .f'Q" : ff. , y  ertlng 3
| lyki.d)?vty“_, : "{ts"[‘_‘ : purpose | 4
e ability s
itrll f)oiyff”z _f’s5*yff} S e . writing 6
S(l-g). . ... apility 5

L . G i S e S o ., e i o e o e e o i G S s, S e e S o o e S S S e o i e s St S e e s e



Interpretatlon of Dlaqram 1 and 2

_,jf2' 2
drﬁ;tjdlfferent toplcs, Dlagram 1 shows that the hlgh-rated essayi”

"*g’low—rated‘essay contalns s1x dlfferent tOplCS.' Flrst 1nf“

because the tOplCS of adjacent T-unlts (1 a) and,

?J(l b) are the same, together they form a parallel progressronj

5t —-as. do T—unlts (1 c) through (l e) T unlts (1 f) and (1 g)_’f
‘ t‘*'-i._‘No parallel progress1ons appear ln the 1ow—rated example-f:

Second ln dlagram 1 because the tOplC ofﬁeach T—unlt 1s‘¢n

llfferent (1 b) and (l-c) form a sequentlal progres51on.v In-

ﬂ3?un1ts (1 a) through ,(1 f) Next one extended parallel

<»gf;progress10n appears ln the hlgh—rated essay,'and one. appears‘
“ybfln the low—rated essay.; However, the maln dlfference lles 1n,f
fﬁilthe toplcal depth 1n whlch extended parallel progress10nys)

':“foccurs._ Collectlvely, ln dlagram 1 T-unlts (1 a), ( b), (l-"

tBecause the‘““Toplcal No "_ lndlcates the number offv‘. |

uwo dlfferent tOplCS, and dlagram 2 shows that the?,‘

hthe low-rated essay, sequentlal progress1ons are formed by T-v'dv

“h%5fQC)A (1 d),‘t(l e), (1-f) :make up extended parallelglx"

'ltgjprogre551on whose toplcal depth 1s at the hlghest level--"l" -
i?iThe progress1on of T unlt toplcs lS called extended because_f
Emfthe progress1on of the same tOplC through the text leaves off

‘ffi?after (1 b), and pleS up w1th (1 f) : In dlagram 2 T—unltslf

1"—i'-'vf(l e),“ (l f),ﬂ (1 g) ; constltute Ah; extended parallelf?"

uwfj;fprogress1on whose toplcal depth s 5 Flnally, the toplcal
xugiadepth of a passage lS determlned by the number of dlfferentﬁw'
e g TR B




topics in the longest sequential progression. Thus, the high-
rated essay contains a topical depth of 2, and the low-rated

essay has a topical depth of 6.



ithchapter 3 Method and Procedures'*}flf

3 1._Sample Selectlon

vﬁ‘three essays wrltten ln a controlled ass1gnment vat thef_i

d-ffCallfornla State UnlverSLty, San Bernardlno on July 6 8 1984. RNy

‘“'7g»fSeventy-three’enterlng freshman students were‘requlred to; sﬁf*

wrlte CHI a tOplC des1gned for the Engllsh.

bgThe texts examlned in the paper were chosen from seventy—fa}'”y

,acement Test.hyg_‘

.,"The Engllsh Placement Test is ‘a valld 1nstrument for the»%*"

‘Tmeasurement of the wrltlng skllls of enterlng students and forw

wﬁplacement 1n approprlate CSU comp051tlon courses" (Aycock;;hv

M“R_Flores, Stock 9) The wrltlng a551gnment asked students tO"

75select one change or lnventlon. whlch was 1ntended as an_‘
T"f"lmprovement" and then dlSCUSS the galns and losses resultlng
'from the lmprovement.¢

The seventy three essays Were rated hollstlcally by two

d'~:raterS’on a One—tOéSlX scale, w1th "slx" belng the hlghest»

'dscore.df Accordlng to 'White, hollstlcblscorlng achleveslf7

v,wlacceptably hlgh rellablllty by addlng a. serles of constralnts.”,-v

ii‘For example, the Scorlng Crlterla Gulde deflnes the p01nts on

“;g”the ‘score scale to fa01lltate the economlcally eff1c1ent'sg

7“}ipract1ce of - general 1mpress1on scorlng (Whlte 403) o From:}‘f

'?seventy—three essays, I selected elght essays of the lowerh\,'

lffiscore—-"Z" elght essays of the hlgher score——"5" T treatedff”h

'ﬂ{fthe low—rated essays as the low-quallty group and the hlgh—u:dh

o’hrated essays ‘as the hlgh quallty group I examlned the '

10



“1ffwrlt1ng ass1gnment carefully and read the 31xteen essays as a

figroup, a procedure whlch gave me a rather clear sense of the‘h;:ﬁb

V‘maln ldeas or themes whlch could be expressed 1n response to~ .

’-Cthe ass1gnment.;f”w°‘*

l3”2 *Text*Analeis'

I read the texts 1nd1v1dually and analyzed them for a'f,
hbnumber of text featuresfy Flrst I counted the number ofs"
ﬁﬁparagraphs and T unlts. Accordlng to Hunt the T- unlt orfy

“ nlmal termlnable unlt " 1s a term to descrlbe thev"shortestv'

tx_fgrammatlcally allowable sentences 1nto whlch.;.[wrltlng can] i{

ifbé} segmented"' (Qtd._ Braddock 291) In‘ other words,:‘_d‘

“l"con51deratlon‘)off the T-unltS':Of wrltlng permlts, the

‘*;jresearcher to use a rather standard conceptlon of a sentence,,;n

:d°sett1ng asrde the dlfferences occurrlng between wrlters whenv:s

:‘:fthey use dlfferent styles of punctuatlon" (Braddock 292) A -

QyT-unlt then, "1ncludes one. main clause plus all the

“fhsubordlnate clauses attached to or embedded.w1th1n 1t... (Qtd,j'

"fiBraddock 301) Brlefly, T~ unlts can be slmply deflned as;

}lndependent (1nd1v1dual) sentences or clauses.vSpe01flcally,:

*§g¢an 1ndependent clause beglnnlng'w1th coordlnatlng conjunctlonsﬁbff”

deﬁfor, so ‘elther, nor)'ls a T unlt but affﬁ

‘»5fdependent clause w1th subordlnatlng'conjunctlons (after, when, -

fyffi;,}etc )‘1spnot a T unlt. Nelther 1s the relatlve clause*

'57embedded ln the sentence regarded as a T unlt.,‘The follow1ng

L 11'V-7




three sentences can lllustrate thls.fru.

ﬂ hlS-mother;lsﬁhgppy (second T-unlt)
7één£eﬁ¢ex7i.; contalns' two 1T;units, Wthh are . 1ndependent
fclauses llnked by the‘coordlnatlng.conjunctlon,“and ‘VTIn'

”tgcontrast sentence B. contalns only one T-unlt although therex‘
fare two complete sentences 1nvolved.. B

B John studles verv hard although he 1s not 1ntelllqent.

(1ndependent clause)‘ }*:bgﬁyy (dependent clause)”
;ﬂSentence B. COHSlStS of one T;unlt because there is only one
1ndependentuclause rnvolved.k The clause beglnnlng w1th the'
subordlnating COnjunctlon;”althou h, rs categorlsed as,the‘

’.,dependent‘clause.whichbis not regarded as‘one T—unit;

“C. John is the bov who studles very hard.
(T= unlt) o

’The embedded ‘clause begrnnlng w1th the- relatlve clause,'
1ntroduced by who, can not be regarded as one T- unlt. Thus,

there is only one T—unlt 1n Sentence C.
| ‘To, summarlze, the number of T-units is determlned by the

t.number of 1ndependent clauses..ft'bl |
-These~two features; the number of paragraphs and the_
hinumber of T unlts, then allowed me to compute two varlables.‘
d\.mean.paragraph length and mean t-unit length w1th respect to‘
ltext length.» In addltlon) the researcher s understandlng of
“ggthe glst of the wrltlng studles can help to‘"determlne how the,

19

’"‘Sentence_A@"John studles verv hard (flrst T-unlt) ahdy_"



hfhﬁjtwo groups 'of wrlters accommodated tOplCS ln vlnd1v1dual o

':5pfma1n 1deas, and how they mapped thelr dlscourse tOplCS 1nto7"

ﬁhlnd1v1dual sentences and sequences of sentences" (Wltte 320)

| :fThus, before I marked the tOplC of any text I read the essay

“ icarefully and trled to create an abstract or'"glst" for lt—-ap
ldyprocedure much eas1er to- perform for hlgh score texts than forfh

'*_jlow—score ones.guIn effect a. statement of an essay s maln?

‘ff;ldea, the glst prov1ded a global context for 1nterpretlng;
irhlnd1v1dual sentences and for determlnlng the tOplC of each.
T‘;35W1th1n thlS 1arger .framework the semantlc relatlonshlphp'
h‘f?between a ‘partlcular sentence and the precedlng sentencen
'pr0V1ded a 1loca1 context for_‘lnterpretlng ,lnd1v1dual
',;sentences.w B . | |
‘vSpec1f1cally, I used Lautamattl s class1flcatlon of each-f
‘thFunlt as one of the flve types of sentences._ "These‘sentence
";types dlffer one from another accordlng to the relatlonshlp
niamong the 1n1t1al sentence element the toplcal subject and'
»'ﬂthe'grammatlcal subject" (Lautamatt1~255)‘ The class1f1catlon
i‘fand 1llustratlon of flve types of sentences are as follows._

f Type 1 sentences are those in whlch the 1nlt1al sentenceju

ﬁfelement (ISE), the toplcal subject (TS) and the‘grammatlcal

aﬁﬂgsubject (GS) are.ldentlcal (Lautamattl 256) Thé”following'
Eﬁhsentence is the Type 1 sentence. .

“”*r](e.g { Certaln aspects of comp051tlon courses are

13
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important and necessafy.
The word, aspects, is the ISE, the TS, and the GS.

'In Type 2 sentences, "the initial “sentence eiement
differs from the topical subject, while the topical subject
and ﬁhe grammatical subject are identical" (Lautamatti 257).

(e.g.) In high school composition courses, teachers also

help students appreciate good writing.
In other words, in Type 2 sentences, the topical sﬁbject,

teachers is identical with the grammatical subject which is

different from the ISE, in high school composition courses.

According to Lautamatti, in Type 3 sentences, the initial
sentence element and the grammatical subject are identical,
but both differ from the topical subject (Lautamatti 257).

'v(e.g.)'There are critics, however, who see composition
courses as a waste of time and efforts.
Briefly, ISE is in accordance with GS, there, which is
different from TS, critics.

In type 4 sentences, "the initial sentence element and
the topiéal sentence are identical, but both differ from the
grammatical subject" (Lautamatti 258).

(e.g.) However, when all‘aspectS-of high school
composition courséé are,examined, it becomes clear
that theée courses can be useful to anyone who
‘enrolls in them.

Aspects, the ISE and TS, is not in accordance with GS, it.

14



hIn type 5 sentences, the 1nltlal sentence element the

liiftoplcal sub]ect Lf~and the grammatlcal SUbJeCt are all

“hffdlfferent (Lautamattl 258)

: (e g ) Most lmportantly,,lt lS essentlal that teachers @ff.'

w)mf' show that they really care about the students’:jf;;«,"-v v

'*flds GS and TS are'y_

:;dlfferent :The 1nltlal sentence element most 1mportantly, 1sigﬁ?;

' frfdlfferent fromk_the grammatlcal subject 1t.w Also, the TS

~i

fulteachers, dlfferent.,#s

It 1s thus clear that dlstlngu1sh1ng among the flve typesl

lffof sentences 1n real dlscourse and 1dent1fy1ng the toplcal

fllsubject of each T unlt depends on one s understandlng of thet;lh

.qtext as a Whole-_*uft,r_”*‘

In addltlon, the exerc1se deSLgned for the ch01ce of thedj

”@Etoplcs of sentences was done by 50 natlve speakers.fiThe;ft

‘f#toplcs of sentences chosen by the max1mum number of persons7”

“jf;were the ba51s of my dec151on for the tOplCS.? The toplc of”

‘feach sentence WLll be underllned and the number of personsj

”3ffchoos1ng the ldentlcal tOplC Wlll be wrltten after the toplc ‘

ilf}f@fgmea nhlabellng the SpelelC types of sentences.~

T=ﬂ;55entence, I asked the questlon,f"What is. thlS sentence about’"‘ (RN

g;Appendlx A) Thelr ch01ce for the toplc was ‘a good guldellne.:"w
n‘ leen a local context and a global context for each'ffﬁ

tto determlne the toplc for each sentence. I flrst looked tOﬁ*t;w



: f.the grammatlcal subject of the maJ.n clause. ‘ If the partlcular

noun phrase prov1ded a satlsfactory answer to the questlon, I

'*:‘if':;labeled the T-unlts elther a Type 1 or TYPe 2 sentence,,»

ffj;dependlng on whether the subject was: preceded by an J.nltJ.al:"

o .‘..:sentence element such as a parthlplal phrase,.a subordlnate

"?,::‘clause, or. a s:Lngle—word adverb. "Adjectlves and artlcles |

rri.appearlng before the grammatlcal subject of the main clause'

: ~3_:_,were not conSJ_dered as J.nltJ.al sentence elements because they =

”'(,'»_‘{are elements of the~subject" ’(Lautamattl 290) However,

. accordlng to Lautamattl,” "elements such as conjunct:Lve adverbs o

"j‘jfand coordlnatlng conjunctlons appearlng before the subject of‘

qthe maJ.n clause were con51dered J.n:LtJ.al sentence elements'»

ffj}:ibecause they are not gramInat;Lcally a part of the subject" _~‘

e 291 1.

If the grammatlcal subject of the main- clause dJ.d notir

j»~}prov1de a satlsfactory answer to the questlon, I then looked ‘

for sultableinoun phrase elther J_n an J_nJ.tJ.al sentence’

‘lementbor 1n an element follow:Lng the verb of the maJ,ni::

-of‘;‘fthe ma:Ln clause, I labeled the T unJ.t eJ.ther a Type 3 or af"bv

_Type 5 sentence, dependlng on whether the 1n1tlal sentence.‘_"-"




‘clause. According to Lautamat’ti, a Type 3 sentence typically
begins with a "dummy" grémmatical-subject (either "it" or
"there") and embeds its topical subject in a relative clause
following' the verb of the main clause (Lautématti 292).
Lautamatti claims that "A Type. 5 sentence also usually
doﬁtains~a fduﬁmy’ éubjectjénd émbeds-its.topical subject in
a reiative clause foilowing the verb of the main clause.
However, the "dtimmY" subject in a Type 5 sentence follows an
initial sentence element of some kind" (293).

The two paséages which follow illustrate the five types
of sentences and the results of the coding procedures uéed.
The two example passages were selected at random from the two
sets of essays. The first passage includes the initial 12 T-
units of a high-quality essay, and the second passage includes
tﬁe first 12 T-units of a low-quality essay. At the beginning
of each T-unit, I have identified the sentence type it
represents; and within each T-unit, I have indicated the

topical subject with bold print.
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" Chapter 4: Study of Two Samples and Their Topical Structure

”r*iGraphs*’n

Two Sampletﬁ

];(Type 1) Automoblles are four—wheeled and smog—;l:

’ffﬁ-produ01ng creatures (1 b) (Type 1) The automoblle washv

‘lf;fsupposed to be a great 1nventlon, (Type 2)(1-c) and whlle ltf,;fr,~

VT;has_only been around three-quarters of a century, 1t has’d

»p{already caused many problems and mlserles. (1.d) (Type 1) The

Lvn many ways,bback-flred.

‘TV( ) (Type 2) When the automobllefkas flrst produced

(22 “b).

(Type 3) There were very few roads on:

4'lthwhlch an automoblle could be drlven, (2 c),(Type 1) and manyf

zif?people,,espeC1ally farmers complalned.that automoblles scared-

‘Tthelr llvestock and horses (2 d) (Type 2) Slowly thef'

l7f:tdacceptance of automoblle grew,‘(2 e) (Type 2) and when Henryf~”‘"

ﬁthord developed the assembly llne for mass productlon‘ ofs

"7“ftifautomobrlesyp veryone, lncludlng farmers could afford and haddil

}lan automoblle.>:(2 f) (Type 2) No longer .were horses or’ff“-f

”ﬁ*fcarrlage needed (2 g) (Type 2)f and as the day of the.ﬁ

\iflfiautomoblle grew, the horse and buggy trade sllde downhlll (2;7;-"

‘“h) (Type 1) The automoblle was heralded as a great 1nventlon15f*5f'

(except by carrlage makers)......;;gsiypy_ﬂ

e




Sample Low—Qualltv Essav

1"where the advertlsers attemptedbf y,’"‘

manlpulate:you 1nto votlng for thelr SLdes.“(l d) (Type 2);?h

‘>When Proposv von"B was announced many were for 1t ‘was- thelrf

j;answer‘to;hlgh taxes;‘ (1 e) (TYPe 1) PrOP%Sltlon:B would cutﬁ"‘”

~ everyone’s - tax: blll. . (1 :E) (Type 2) : Ony‘ the ‘other hand -

' Tt was campaxgn ‘time (1-b) (Type 1) and
‘ ‘k’“(TYPe l) The Onlyﬁg!;j[a_,

sues; were from%yuf

'*3>?Pr0p051t10n,B woufdsalso cut of many publlc;serv1ces. (1 g):;h’pify

T(Type 2) For example, many teachers would be lald off 1nf&y

'hiufpubllc schools.’

?tfpassed we,'ﬁ‘ tudents of SFSU were one of the many who hash:fh

‘suffered for thebpubllc s mlstake.vrf“~“

- a”2 a) (Type 2) Ever srnce Proposrtlon 13 has passed -

‘ﬂthFSU s fee has been rlslng enormously.; ( ) (Type 2) Due to::'~_

:ﬂ?fthe lack of fundlngf our fee has lncreased over 50% over theﬁ““
15 ‘ ears (Typeififp Th flrst yearv wasrf

i pei‘g semester, (2 d) (Type 5) but now lt

“‘swrlsen‘to approx1mately $360 per semester.',h

(1 h) (Type 2) And 51nce Prop031tlon B hasf e



ach T—unlt 1s, dlfferent”__ffAccordlng t::nW1tte, toplcalhfp*"f

,‘structure 1s a way of 1ndlcat1ng the relatlonshlp between thefW’

.h;;progreSSLOn of sentence toplcs and the toplcal depth whlchSEﬂf;r-f

rlndlcates the semantlc hlerarchy ("Toplcal Structure" 320)




Graph 1: Topical Structure of High-Quality Essay

”T—ﬁnit ﬁOg' Topical Dépth ~ Topical No.
T 2 3
(1-a) automobiles : 7 1
(1-b)  automobiles 1
(1-c) it _ ' 1
(1-d) Lo - invention - | 2
(2-a) automobiles 1
(2-b) : few roads 3
(2=c) , many people 4
| (farmers)
(2-4d) acceptance
automobile ' 1
(Zfe) ‘ everyone 5
(2-£) o horses and carriages 6
(2-9g) horses+buggy trade 6
(2-h) ' automobile ' 1
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Graph 2: Topical Structure of Low—Quality Essay

T-unit No. Topical Depth Topical no.
| 1 2 3 | 4 5 6
‘(1-a) campaign v _ o ‘ 1
time i | ‘ | ‘
(1-b) . many » ’ L , 2
(1-c) "‘ ‘ only . 3
‘ information |
(1-a) many R | 2
(1-e) Proposition B ’ o | " 4
(1-£) ‘ Proposition B : , ' 4
(1-9) many teacher 5
(2-a) studenté ‘ 6
(2-b) L - | SFSU’s 7
| fee
(2-¢) = | Do ‘ ‘ our fee 7
(2-4) ’ | ‘ ' first year 8
(2-e) ' | o } - now 9
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74 3f'Analvses'o .fland Graph 2

fGraph 1 shows that Jhe hlgh-quallty example contalns 51x[_ .

tfffdlfferent toplcs because the hlghest toplcal number 1s 51x.lrg

| Graph 2 shows‘ t ptw the low-qualltyf example contalns 9
?{ldlfferent tOplCS because the max1mum toplcal number is. 9.‘*In;;5
{,Graph 1 the toplcs of adjacent T—unlts, (1 a),‘(l b), and (lf

fpc), are the same,.whlch form a parallel progreSSLOn. So do T—-.

]ﬁ?ﬁzunlts (2 f) to (2 g) Graph 2" shows that (l d) and (1 e) form’

parallel progreSSLOn'——as do T unlts (1 g) and (2 a) (2 b)j:‘

:';',and (2 c), (2 d) and (2 e) | ﬂ&ma ‘main: dlfference ‘of the

'K,parallel progress10ns between Graph l and Graph 2 is’ ‘seen. 1n-?”

‘=f?the dlfferent level ,of the 'toplcal depth - The parallel?

"hprogreSSLOns appear at the hlghest level of the toplcal depth—:
"l" in- Graph l whlle the parallel progre551ons appear at theh'

s lower level of the toplcal depth--"3"' "4" and "6" 1n Graph"

“"ﬁ”2 Because the tOplC of each T unlt is dlfferent together 7=

unlts_(lfc) and (1 d), (2 a) through (2 c), and (2 d). through”

LT (2-E) form sequentlal progre551ons ‘in ~the‘ hlgh-qualltyi

‘"lexample. In the low—score example, sequentlal progress1ons1‘

Iare formed by T unlts (l—a) through (1 c), by‘(l-d) through

Hfger(l g) and by (2 a) through (2 d) f Flnally,:three'extended'

f'ftparallel progress1ons appear 1n the hlgh quallty example, and,f

ifffhone appears in the low—quallty example.- An extended parallel

"dlprogress10n results when ‘the same toplc appears 1n at least'

,gftwovnonadjacent ?runlthf:Inaother words,lthe»sequence‘of‘a_.




'fgglven sentence tOplC lS 1nterrupted by at least one T-unit

:lcontalnlng a dlfferent toplc.s In the hlgh score: text (1-c) :»;'>‘

"**’»f_‘_',f;fand (2- a), (2 a) and (2 d) and (2 dy and (2 h) form three"‘f .

'fﬂextended parallel progre851ons whose toplcal depth is 1. ‘Inﬁh7*'hd

‘V’g:the low—score text (1 a) and (l d)' forms one; extendedf}:,f'v"

:»ufh'parallel progre551on whose toplcal depth 1s 2., The toplcal?

'Uﬂhdepth of a passage 1s determlned by the number of dlfferentf*f B
w'aiy.toplcs ln the longest sequentlal progre351on or comblnatlon offfofﬁ

‘“Lﬁvfsequentlal progre351ons.q Thus, whlle the hlgh-score example?f“

'ffcontalns 31x dlstlnct toplcs, 1t has a toplcal depth of three,I‘

‘,? nd whllel the low-score ‘example contalns» nlne dlfferent':{?h’

'tﬁdtoplcs, lt has a toplcal depth of 51x. Accordlng to Wltte,pf”"“

;]f“the greater the number of toplcal depths, the less the.

'bfbcoherence of 1deas 1n the toplcal structure.»(Wltte, 316)‘7

'1&“Thus, the low—score:example contalnlng srx toplcal depthsh

vsaisuggests less coherence 1n the 1deas of the text than the

'-aifnhlgh-score example contalnlng only three toplcal depths.ir'fv”

ngheF‘second set of varlables 1ndlcates how toplcall,‘_'

o Umaterlal 1s carrled across T unlt boundarles and how T unlts

"ﬂare llnked to form a coherent text. These toplcal structure

lhd?varlables are the followrng. the mean number of paragraphs,ﬂ:

Mﬂﬁithe mean number of toplcal depths, the mean number of T-unlts,

‘ﬁﬁiand the mean number of parallel sequentlal and extendedft

:aparallel progre581ons;

>”;beglnn1ng of Chapter 5 and presented lD Table l
. B : 'ﬁh24-v5.hhv‘ v

'These varlables are llsted in thehf’



Jf~Chapter 5: Statlstlc vs Toplcal Structure Varlables
Table 1. Comparlson Of varlable means between the two

tYpes Of textsl”Vi

7,j;Toplcal Structurej'f g}dHiéhgseore’f__f‘n,v, t7p;*‘Lomecoredi‘“-'

-3_{Var1ables

Mean . ... Mean

e - e . o o ) i e 0 e -’ e o - o G —— o - o o o S o wii

| repeated topJ.cs " :,»_4 .{9- o PR R 4 4 i L

“hfnonrepeated toplcs:'d}fi S;8~h°¢dff}bde;\';pfd.‘.‘ ﬁ8;8‘d

| .‘__,"}_'wOrd # = S B3L a7

"7;1Toplca1 Depth 4 as o sas

‘TiT unlts # ‘,':ig‘G‘de3O.375~rb o o T f:;§.217375h7

’»[YT-unlts per

”ijarallel Progress1ons ‘u_'2;8f"gf7ef-}§“~‘;ff?ff:1h1233hhu

'i‘gT—unlts per

.Sequentlal progresglons 5 2 7 . “ o .‘ i 3.7 _
- :T-unlts per Extended Parallel mf”“ Vet
J_ProgreSSLOn :i'ibidfjéf; 5 6 ;beﬂfff'f,bn,;ﬂp.fd %1}6_“‘

5 1 Analvses of the Mean Number (Table 1)

Interpretatlon of the Mean number of TOplC. , Fromb'

:thable 1 the hlgh-quallty texts 1ntroduce on average about 2. 5,,d

“{”fifewer dlstlnct tOplCS at the sentence level 11 9 compared to, .




-114¢4,‘thanVtherow4quality'essaysfdo;» Two other variables,v

Jmean number of unlts per tOplC and mean number of words per

”gﬁltoplc, present the comblned effect of the greater length and'

'Vhﬁthe fewer tOplCS of the hlgh quallty essays.’ Once a toplc is - .

;ﬁlntroduced \nf hlgh~quallty 'essay, it ‘w1ll receive .

pﬂf51gnlflcantly more of the . wrlter s attentlon than a tOplCl

'5-1ntroduced 1n a- low—quallty essay. These flndlngs suggestb

S three thlngs about the two groups of essays.ﬁ Flrst,»the

'fowrlters of the; hlgh~score ‘texts areg more capable fofbdd

'Jdl"anentlng" 20~§3"d1scover1ng"’ cbhtént» for.'the topics ”theyv

”htintroduCegl Second the hlgh-score wrlters prefer to elaborate

’l*moreVon’fewer'toplcs. Thlrd and perhaps most 1mportantly,

'Q"these flndlngs suggest that the hlgh score wrlters can better
”fgdlstlngulsh than can the low—score wrlters between sentence‘ve

'-Qtoplcs Wthh are cruc1al to the "maln 1dea"'of a text and

T ,those whlch are not lmportant to the "ngt."

"Yh Thls suggests that the wrlters of the hlgh quallty essay3»-

lﬁare more capable of 1nvent1ng or dlscoverlng content for the

"-fftoplcs they 1ntroduce. 'Also, 1t suggests that hlgh quallty'

"fgwrlters can better dlstlngulsh between cruc1al and non-cruc;al,

 topics.

bbfb. Interpretatlon of mean number of words. "The high—

';hguality‘essays contaln more words than the low-quallty texts,

b"ﬁbabout 531 words compared:to_about»407,words. Text length may
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.“.ifln thlS study and 1n those examlned

";features1“

‘“”suggest that the wrlters of the hlghmscore texts are more
ycapable of developlng thelr maln 1deas than those of. the low-

\}score texts._. Clearly text length seems to be posrtlvelyly

'd'assoc1ated wrth wrltlng quallty, both 1n the essays examlned;sf’

nfMorengerg,‘1978° Wltte‘and‘Falgley,v1981)

in other studles (e g.f‘fh”.'

o owever, textf*=

>*§length cannot tell elthertthe teacher or the researcher whatda”l

‘ontrlbuteh to apparent qualltatlve[t

=5£; texts

* Uddlfferences whlch are ass001ated Wlthvlt;

‘d~ffgcan not tell in what ways the 1nventlon skllls of good wrlters]fvt

f Also, text lengthlf‘:

tddlffer from those of poor ones. ~Furthermore, text length;gl»“l

sr,cannot tell anythlng about dlfferences in- the Ways the twowl
.groups of wrlters arrange or structure the semantlc contentr
'vthey de01de to 1nclude 1n thelr texts. Qf’”

The Interpretatlon of Mean Number of Toplcal Depth.fuf

' FThe problems that the wrlters of the low-score essays have lnt' .

creatlng coherence ln thelr texts are reflected in- the mean_r‘

’fﬁtoplcal depth"‘of thelr essays. As Table 1 1ndlcates, thehll
f;low—score essays have a mean toplcal depth of 5. 25 compared‘.,‘.fj

l:5w1th a mean toplcal depth of 3. 5 in the hlgh—score essays.W'

\5ytThe dlfference between these means reflects the greater}‘:lhj“

'fﬁfrellance of the wrlters of the low—score essays on sequentlalfﬂ

_iprogres510ns as well as a greater number of tOplCS 1ntroduced.'

”fgffMoreover,vthe dlfference 1ndlcates that the wrlters of thef




7;Qlow—score texts tend to lntroduce successrvely a larger number

ﬁof tOplCS than do l e\wrlters of the hlgh—score essays.v:

l(Inlthls connectlon, sequentlal progress1ons 1n the low—:ﬁ

. 1

_core textsg'ar rage f3ﬂ7 T—unlts,

o

NOplCS,f each sequentlal progreSSLOn,!ln a low-score temtiif

Liln the hlgh—score'textsi

f#fscore texts tends to link

&f281nce b sequentlalth-”v

EprogreSSLOns by deflnltlon‘contaln only’T—unlts w1th dlfferentflf'

F-contalns an aVeragerof 3 7 dlfferent toplcs; compared w1th 2 7g}ﬁa
HThe mean toplcal depth of the low_uin;y,

”equen al progress1ons in. some.f;.

"ffiways.ug‘ Accordlng to W?tte, thlS llnklng of sequentlal}dffh

TffprogreSSLOns can ‘b" accompllshed ln ;two ways.‘ flrst hY‘t?

'-fcreatlng an lntervenln -parallel’

rogressron, and second by

fblgcreatlng or addlng o an extended‘parallel progressron (Wlttehﬁf o

“32329) Both of the extended parallel progressrons 1n the low-‘ - h“

ahfscore example 1llustrate the latter optlon.5 In the low—score,fl,u

]?;;essays, the llnklng of sequentlal progre551ons through the}

.creatlon:,of 1nterven1ng parallel forfiextended parallelfﬁ"'

'hprogress1ons tends to”lncrease the mean toplcal depth of ‘the

: }:‘tiessaYs.;zu(’;. In the low-score texts, greater tOPlcal depthj'-“ '"

.fllndlcates longer sequentlal progre531ons.v Also,,more tOplCS

”fgfmay have the effect of dlstractlng readers.

o 'd :Interpretatlon of the mean number of T-unlts in eachﬂ,f='

ﬁtdﬁtype of toplcal progress10n._ These means of T unlts in. each‘

“_::of the types of toplcal progreSSLOn tell qulte spe01flcallyo:~n




:ll:»how the wrlters of the hlgh quallty essays manage to devote

d";more words and more T unlts to each of thelr topics. As Tablea
i‘1 1ndlcates, “the means for each of these three varlables,,
”dlffer as follows.fd-:i L ‘ |

Flrst,,ln the low-score texts, 2. 3 T-unlts appear on the

faverage 1n parallel progress10ns, but in the hlgh—score texts‘

) 2 8 T unlts do.- In the low—score texts, 1 6 T—unlts appear onv

“Vlthe average ln each extended parallel progress10n, ‘while 5 6l

T unlts appear ‘in each extended parallel progres510n ln the_pt
-hlgh—score essays.l”"‘

’“Second ln the low—score essays, 3 7*T—unitS‘appear‘onf-

fl"the average in each sequentlal progres510n, Whlle only 2. 7 T":v"

'unlts appear on the average 1n each sequentlal progre551on ln'g

ithe hlgh score essays.""““

These flndlngs support what we have already observed._n

”tlthat the wrlters of the high- score texts elaborate much more'

on a glven toplc and 1ntroduce fewer toplcs.' These flndlngs:- &

i"also support the observatlon that the writers of the low—score’"‘”

:texts tend to elaborate less on a glven toplc than the wrlters
'?iof the hlgh score texts.i A good deal of the dlfference
»"“between the ways the two groups of wrlters elaborate and
‘j:structure the tOplCS 1ntroduced 1n thelr respectlve texts 1s‘J

, suggested by the dlfferences among the average numbers of T

‘~fun1ts per each type of toplcal progreSSLOn.~- The hlghest

"average number of T unlts per type of progreSSLOn in the low-
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”33progress1ons. __ﬁf

K 5?fhlgh score essays 1_ ;6} Wthh 1s the percentage of extended':

'Vdﬁparallel progre351ons.[ Extended parallel progress10ns returnf;;h

'nrepeatedly to prev10usly 1ntroduced tOplCS, .addlng :newbtfjfv'

1nformat1 n about
',fprogresslons,are
‘f;disCourSe. }“v;ﬂ'”

'74always cruCLal or sometlmes even relevant to the essays.;nj‘

‘nb Théf, tOplCS frequently f'introduced .flng sequentlaltd”

R progreSSLOns contalned ln the low-score essays suggest twojf_‘

”m;thlngs.‘ flrst the wrlters do not know how to establlshjn

“-connectlons among tOplCS. ‘Second h"the wrlter 8 prln01pal7ff
"Jdlscovery Lforgéilnventlon 'tstrategy is: nonselectlvehd
'ylfbralnstormlng'" (Wltte 327) - As a result of thelr heav1erﬁlf'w

°xrellance on sequentlal progress1ons, the wrlters of the low—:)f

J:trﬁSt, sequentlal_.d
f"ormed.“by 1ntroducrng' new 'toplcs to thef_lixlw

score texts, these new toplcs are not‘; "

'e:score essays generally produce texts whlch are less coherentf”"'”

‘fihthan those of the wrlters of hlgh—score texts.‘ ThlS heavmer 3

hhyrellance on sequentlal progreSSLOns together w1th a tendencyl
'ito use fewer parallel and extended parallel progress1ons,
,asuggests the follow1ng phenomenon.‘the low-score wrlters do;l
bagnot know how to use lnventlon strategles to develop a tOplC or;

flt lt lnto a semantlc structure approprlatev forgna

'lffpartlcular "maln 1dea "'NC‘

l The last stage of analysrs lnvolved the creatlon of ‘a




e,
e

nnmber”Of computed toplcal structure Variables; "These;“’

'-acomputed toplcal structure varlables are the follow1ng.

1"percentage ‘of T unlts 1n- the parallel sequentlal ‘ndh‘_'

‘hextended parallel progre581ons in the hlgh—score and low-score-

“essays,b percentage hof parallel and -extended parallel

‘.;:progreSSLOns at the dlfferent levels of toplcal depth in these»

‘jhlgh and low quallty essays. .These:varlables are'presentedlln ‘

| 1Table 2 and Table 3.Q o

- Table 2: Percentage of Three Types Of;ProgresSion in the
high}score'essays (N=8)iand'the low?scoreh
eSsaye (N=8)

Ivhigh $°°¥¢ d-li lbwvscore'
iThree‘Typee;ofvProgreesion‘" Perdentaqe;‘; n;:;*»Percentaqe
U sasaiies pesecamnton” T, st 7 i
‘t<2) Sequentral Progression~_ ’ dleB%‘v‘ o ‘50.94%
| (3f:?xtendedParal;el:Pregréééienfd1§F28%): : >,> e 15.73%
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5 2 Analyses of Table 2

C The mean percentages for the two groups of texts for
'fparallel .and” extended parallel progress1onsdf dlfferd'

d;fs1gn1f1cantly . In the low-quallty essay,‘33 33% of the T-

.fisﬂare ln parallel progres51ons, whlle 1i:the hlgh quallty'

' r:;;essays 51 44% are. Be31des,'1n the low—quallty essays, 15 73%'

pfof the Tnunlts are in extended parallel progressrons, but ln‘

"&ghe'hlgh score texts, 17 28 are.a The two example passages.

h*%fflllustrate both parallel and extended parallel progre331onsin

‘faffwhlch con51st of T—unlts hav1ng the »same, tOplC. ' These ,d

e-fflndlngs suggest that hlgh~score wrlters tend to connect thelr

mﬂldeas by repeatlng the same tOplC to create the coherent text{”

”Hfhdln the 1deas or. glst.

In addltlon, 50 94% of the T unlts 1n the low-score texts"

st}ffappear in . sequentlal progre551ons but only 31 28% percentage,ﬁ'd

Ldfdappear in the hlgh score texts.;‘ The dlfference ln thep

kﬁupercentages of T—unlts 1n sequentlal progressrons 1ndlcatesv

'Tfthat the: hlgh-quallty essays tend to lntroduce ‘new sentence‘ -

""ﬁwtoplcs SLgnlflcantly less often than do the low-quallty o

' ‘y;essays. Moreover, because low-score essays present the hlgher

1ufpercentages of sequentlal progress10ns and lower percentages*j

;;of extended parallel progress1ons, these flndlngs 1ndlcate.

v“hat the wrlters of low—score essays have llttle 1dea of what

‘”ﬁzconstltUtes- a- focused essay and that they often become

-;j}concerned w1th non-focused toplcs.Vf_
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ﬁ5;3;” Introductlon of Toplcal Depth i

ﬁToplcal,depth 1s determlned by the number of sequentlali”
e | cordine ‘the preference use ofha
»epth;lndicatés theteoherentlUsehof.p

Tablelii

uTa51¢q3\p
ay (N—8) and low-score essay

hlgh score " low score

}Flrst toplcal depth fh_ﬂ;i} 78 57%f{}f;5ﬁ.f}f%h~4%$if,

Second topical depth 19.05%
thlrd T0plcal depth  2.38% oMy
ourth toplcal depth37

fth toplcal depth
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:>5 4 Analvses of Table 3

“The smaller number of toplcal depth 1nd1cates the lower

Zlevelpof toplcal depth.; For example, the flrst toplcal depth




is the lowest level of topical depth; The parallel and
extended parallel progressions in the low-quaiity esseys
frequently differ from those in the high-score texts. 1In the
'high—score texts, parallel aﬁd extended‘parallel'progfessions
typically appear at a lower level of topicel depth than in the
"low—score essays, usually at a topical depth of "1" (78.57%),
or "2" (19405%). In the low-quality essays, something quite
different.happens. In those essays, parallel and extended
parallel progressions usually occur at higher 1levels of
topical depth, usually at a topical depth of "3" (44%), "4"
(24%), or "5" (20%).

This difference in the use of parallel and extended
parallel progressions suggests one thing: the writers of the
low?score texts choose to elaborate on a given topicvat a
higher level of topical depth. My reading of the essays
suggests that in the low-score eesays, such elaborations of
topics‘at higher levels of topical depth indicate something.
Such elaborations front topical material which is not
essential to the development of the main idea and they bury
, the most important topics introduced into the discourse. The
~writers of the high—ecore texts tend more often than those of
the low-score texts to use parallel and extended parallel
progreséions £¢ highlight important topical material at lower
levels of topical depth. The writers of the high-score texts
also more frequently return to their important sentence topics
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aftér ‘ihtervening sequential progréssions,  The greater
frequency With which the.high—scéré writers return to their
~most important sentenéé tbpics affects their texts in two
ways: first, it alloWs themdto‘qonsistently front the most
important sentence topic. Second, it allows them to elaborate
‘more on ‘those topics.v~ These effeéts;‘ iﬁ:'tgrn, helb the
‘writers‘tb main£ainia.cdnsis£ent éﬁd clégf f@éﬁs in the high-

quality‘essaYS,
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5.5. Types of T-units

The mean percentage of T~units classified wunder

 Lautamatti’s five sentence types is presented in Table 4.

Table 4: Mean Percentage of Lautamatti’s Five Sentence
Types is presented for the High-Quality Texts
(N=8) & the Low-Quality Texts (N=8).

s om0 - —— o ——— ———— T 003 B T —— " — —h8 ] 3 SR M > G S A D . S G S G D S P N - A G - — — o —

Séntence Mean Percentage of T-units

Types High-Score Texts Low-Score Texts
Type 1 50.9 44,1
Type 2 18.2 12.7
Type 3 9.7 16.7
Type 4 10.1 7.4
Type 5 11.1 19.1

5.5.1. Results of Table 4

The mean percentages of total-T-units represented by Type
1, Type 2, and Type 4, sentences in the high-quality texts
reveal higher percentages than the low-quality texts do.
Moreover, some similar characteristics of Type 1, Type 2, and
Type 4 sentences will be discussed in the following part.
‘HoWever, the mean percentages for Type 3 and Type 5 sentences
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| fgdo dlffer w1th a hlgher percentage of Type 3 and Type 5 T—~

'-*unlts appearlng ‘in. the low—score essays.

5 5 2._D1scu5310n of the Results (Table 4)

wﬁ The results of the analyses lndlcate ln what ways the two~
blsetsuof essays are dlfferent and 1n what aspects they are‘

id.slmllar;;;‘iThef meanlngful & lmportant dlfferences _/fs
Ss1mllar1tlesdls‘the major questlon addressed 1n thlS sectlon.

4“In addltlon, flve sentence types represent the organlzatlon of
Hsentence structure, namely the toplc and comment relatlonshlp,v
’across two-sets of essays. Accordlng to Werth tOplC comment
‘ artlculatlon glves focus to- the sentence (Werth 125)

B Flrst Table 4 lndlcates that the two sets of essays are

31mllar w1th respect to the degree 1n whlch they rely on Type

Fv:l Type 2 and Type 4 sentences,-although sentences ln the

?7,hlgh quallty texts reveal hlgher percentages of Type 1, 2, and
.g4; In addltlon, the two sets of essays dlffer w1th respect to

'dthe use of Type 3 and Type 5 sentences.v

5 5 3. Analvses of Tvpe 1 Sentences

AS‘Table 4~1ndlcates, wrlters of bothvsets‘of essays
:?dlsplay a preference for Type 1 sentences.‘ In fact, between

dffabout 50 9% 'and 44 16 of all t- unlts ln the two sets are type.
fﬁl sentences. Typlcally, Type 1 sentences are T- unlts in whlch

%h;the lnltlal sentence element the grammatlcal subject and the.




topical subject areaidentical. Theyvare the least com?léx of
thé_five types. Tyée 1 sentences, for example, never begin
with introductorfvciauses or phrases, including adverbial
phrases'(sﬁchvas "obviously", or "consequently"). Aithough
writers'of both sets of essays present a preference for Type
1 Sentences, Writeré of the high-score essays use Type 1
senténées (50.9%) ﬁore often tﬁan low-score writers (44.1%).
This phenomenon partly explains the difference in mean T-unit
léngth. In addition, the relatively high‘percentage of Type
1 tsentences in boﬁh sets of essays: indicates a general
tendeﬁcy oﬁxthe part of both'good énd poor writers; they place
topiCal;éubjects at the beginning of sentences as subjects of
main clauses. The frequent use of Type 1 senteﬁces may result
from writers' attempts, conscious or unconscious, to identify
for readers the topics of sentences as soon as possible so

that readers can process‘the text more easily.'

5.5.4. Analyses of Type 2 Sentences

In addition, Table 4 suggests a tendency on the part of
the writers of the high-score texts to rely moré heavily on
Type 2 sentences than‘the writers of the low-score texts do.
Like Type 1 sentences, Type 2 sentences contain the identical
 topical subject and grammatical subject. Unlike Type 1
sentences, Type 2 sentences contain an initial sentence
element which is different from the grammatical and topical
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fféﬁbject;’ In the majorlty of the Type 2 sentences appearlng 1n‘
rhthe two sets, the lnltlal sentence element cons1sts of a

.tran51tlon word _such as "On the other hand" in (1 f) of the

”7&low—score example.; In addltlon, a phrase or clause provrdes

'-Qa content for the toplcal subject of the sentence such as 1n,_f’

3ﬁ(2 b) of the low-score example. In (2 b)), the phrase "Due to

;Vtthe lack of fundlng"'ls con51dered a toplcal adjunct because

5¥1t re establlshes the toplcal subject of the sentence. In

’7ithls case,'"our fee" is to be conSLdered.»'“‘”Q *1 5

The occurrence of Type 2 sentences may present another

-hflmportant dlfference between the two sets of essays.‘ The Type
Vm2 sentence 1s the second most frequently used sentence type in
‘:ithe-hlgh—score~essays (18 2 of all T- unlts), but lt 1s the

}ffourth most frequently used in the low-quallty essays (12 7%

"*:;;Of all T unlts) ThlS observatlon suggests-at least two‘

.:;d'p0551ble 1nterpretatlons.‘,5”

‘Tﬂ Flrst bes1des Type 1 sentences, Type 2 sentences may be"

B };syntactlcally the least complex of the flve types. - The

”ﬂifheav1er rellance on them in the hlgh quallty ‘essays helps]

““”account.for the shorter t unlts in those essays.f Second the

greater frequency“of, ‘pe 2 sentences ln the hlgh~score essays

"fffsuggests that the wrlters of those texts are perhaps more

‘JL:tPIOVldlng lnltlal sentence elements for provrdlng adjunct

functlon or purpose."ﬁui

'bjhconsc1ous of the need to help the reader through an essay by -



When the percentages for Type 1 and Type 2 sentences arey‘
":MCalculated together,“we flnd that the wrlters of the hlgh—:
iﬁscore texts use T- unlts w1th 1dentlcal toplcal and grammatlcal”

‘subjects about 69 1% of the tlme,‘whlle the wrlters of the

v‘lulow-score texts use such T unlts much less frequently,»ln R

;}fabout 56 8% of thelr constructlons.; Perhaps the wrlters of

;:the hlgh quallty texts operate on the followrng assumptlon."-

H""“usrng sentence types in whlch the toplcal and grammatlcal

: subjects ffére;v 1dent1cal 'rcan: fac1lltate:h_the reader s
:dcomprehen51on of the text" (Werth 135) ' Perhapsvthese same
‘wrlters belleve that u51ng “the sentence types which are
fyusually less complex syntactlcally than the other three types

‘-can also fac1lltate comprehensron. g

5 5 5 Analvses of Type 4 Sentences

The mean percentages for Type 4 sentences ln the two setsv
‘eof essays differ 1n ‘some ways. Type 4 sentences are those in -
"whlch the toplcal subject and the lnltlal sentence element are

"»1dentlcal,jbut dlffer~from the grammatlcal subject."In an
dextended text, such sentences can be used ln two ways.
‘"elther to 1ntroduce ‘a new topic or to establlsh COheSlOD‘
‘across T- unlt boundarles by frontlng a toplc prev1ously glven

‘d;ln the text and then addlng new 1nformatlon as a comment in
Sthe maln clause"'(Wltte 325) It is very 1nterest1ng that

_nelther the wrlters of hlgh—score texts nor the ones of low—_
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score texts rely extensively on Type 4 sentences. Type 4
sentences are the least used sentence type in the low-quality
essays and the next to the least used in the high-quality

essays.

5.5.6. Analyses of Type 3 and Type 5 Sentences

The mean percentages for both Type 3 and Type 5 sentences
differ significantly between the two sets of essays as Table
4 indicates. It is useful to discuss these two sentences types
"both collectively and sepafately because they are similar in
 some respects and different in some ways. In Type 3 and Type
5 sentences, the topical subject appears after the grammatical
,subject of the T-units. As Table 4 indicateé, the totél
percentage.of Type 3 and Type 5 of the T-units in the low-
'scoré essays is 35.8% while the percentage of these T-units in
- the high-score essays 1is 20.8%. These collective mean
pércentages differ significantly. 1In both sets of essays, the
grammatical subject of a Type 3 or a Type 5 sentence is
usually a "dummy" subject, eithér:"it" or "there" (as in
séntences (l—é), (2-b) of the example_passages). One effect
of ”dummy" grammatical subjects is,longer éentences. For
example;’more words are needed to say "It is basic to have a
good understanding of writing"” than are needed to say ."A good
undefstanding'of writing is basic." 1In addition, the heavier
reliance on Type 3 and Type 5 séntences»in the low-quality
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essays (35.8% compared with 20.8% in the high-score texts)
probably influences some of the differences in sentence length

between the two groups of essays.
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Chapter 6: Synthesis

Table 5:,Synthesis of Tables 1, 2,

High Score

Mean #
Topics | C11.9
repeafed topics _ 4.9
’ nOnrepeéfed topics | 5.8
:word # | | ‘ 531
Topical depth# o 3.5
T-units # 30.375
T-units pér
parallel progression 2.8
T-units per
sequential progressions 2.7

T-units per
extended parallel progressions 5.6

% of T-units in

parallel progressions 51.44%
% of T-units in
sequential progressions 31.28%

Q

% of T-units in

extended parallel progression 17.28%
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Low Score

Mean #

407

17.75

33.33%

50.94%

15.73%



'f(percentages of parallel sequential vand extended parallel

“fprogress10ns at the dlfferent levels of toplcal depth

L | | ngh Score';;ﬂ“;" f'e' Low-Score-
b'{fflrst toplcal depth ’.~ 78,57%~_.} y;:_tj:t[“3’l"4.b%
' Hfsecond toplcal depth thbp-ig;b5%a;_ v;i»:‘»lizi . >8'0%’:>
?;Fthlrd toplcal depth "?l" 'v2.38%il ffyﬁﬁ t", gf‘ 44.0%
“paifourth toplcal depth l: :‘ ".0%il; il’:lp, h“;';_,v24%s,.
Rk i_tﬂflfth toplcal depth ';:”y,ll~”f0%:t;”} ft:ia ,:t o ,MZO%ka

'“ﬁ}fG;l;‘Overall-Topical:Development and Structure'

On the one hand Table 4 reveals 1mportant dlfferences in

d:the way the two groups of wrlters handle toplcal focus at the ;h‘

% fsentence level.‘ On the other, Table 5 the syntheSLS graph of

Hftable 1 2, and 3 ;dlstlngulshes between the ways the tWO

'tl”groups of wrlters structure their essays around the tOplCS

"they« lntroduce. N These' dlfferences are‘ reflectedv Ln‘vtwov
lx{“related aspectsdof toplcal development"(lfvthe‘way:in which
tan given toplc 1s elaborated. on and (2) the way toplcal
uflprogresslons are used to advance the dlscourse tOplC the main

‘“?*ldear or theme of the essay..

‘HR6}2, Overall SvntheSLS of Table 5

“The toplcal structure varlables used in the present study

'nt»ﬂhelp to plnp01nt rather prec15ely some lmportant qualltatlve
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differences between the two sets of ééSays. Most importantly,
ﬁhése variables are evidence of the kinds of decisions the
| writers of the two groups of eésays made during composing.
Fér-example, writers of the high-quality essays tend to select
sentence topics for their essays in somewhat differentvways.
A séledtion process affects both the number of topics and the
number of times a given topic appears in the essays. Both the
number of topics and the times each is repeated seem to bear
directly’on how coherent a given essay is.

- As Table 1 indicates, the writer of the high-score texts
are more capable of developing content for the topics they
introduce and prefer to elaborate more on fewer topics. As
Table 2 presents, the high-score writers tend to connect their
ideas by repeating the same topic which results in the higher
percentage of parallel progression and extended parallel
‘progression. Table 3 shows the different percentage of
parallel and extended parallel progfessions at the different
levels of topical depth. These differences suggest that the
writers of the high-score texts tend to use parallel and
extended parallel progressions to highlight important topics
ét lower levels of topical depth. Briefly, the writers of
high-score texts use ©parallel and extended ©parallel
progressions very often at a lower level of topical depth and

tend to create coherent texts.
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Chapter>7: Implications for Teaching Writing

The study 6f the correlation between topical structure
and writing quélity might provide a useful framework for
“examining the written texts of stﬁdent writers. In the
present' study, I used this theoretical framework in an
analysis of topical subjects, examining the influence of
“topical subjécts on both sentence structure and discourse
»structure.b At the sentence level, Lautamatti’s five types of
sentences were used to pinpoint some important differences
between the high-quality and low-quality texts of students.
It might be said that the anaiyses of topics at the sentence
level yield quantifiable data about the "style" of the two
sets of texts.

The present study tells about how the two groups of
writers structured their sentenceé ‘to accommodate their
topical subjects. The use of Lautamatti’s taxonomy of
séntence‘types might yield valuable new insights into not only
certain stylistic features of high—vand low~-quality student
texts of different kinds, but also professional texts of
different kinds.

Whén such research is completed, it may be possible to
supplement our best intuitions about style with some
understanding, although not totally accurate descriptions, of
effective or functional style for different kinds of writing.

In the present study, the variables analyzed beyond the
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sentence to development and structure in extended texts were
able to distinguish among the two sets of essays in other
important ways. For example, the @se of those variables
suggested not only that the invention st:ategies of the low-
ééorevwriters were perhaps inappropriate to the task at hand,
but also that these strategies seemed to affect in important
ways the patternsiofvarrangement empioyed by the low-score
writers. According to Witte, with the aid of topical
structure analysis, teachers will be better ableito show
students where and why the coherence of their texts is
threatened (Witte 337).

Topical structure analysis also seems potentially useful
for identifying structural patterns which could distinguish
among texts of different types written by writers of different
abilities. The results reported and discussed in  the
preceding sections strongly suggest that the theoretical
framework and the analytic method used in the present study
might be fruitfully applied in subéequent research and provide

a basis for certain pedagogical practices.
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Appendix A : Questionnaire for Topic Decision

Please underline the topic of each individual sentence or
~clause across two sets of essays:

#1. high-score essay:

(1-a) Automobiles (48) are four-wheeled and Smog-

'pfoducing creatures. (1-b) The automobile (47) was supposed
to be a great invention, (l—c) and While it has only been
arpuﬁd three—quartgrs of a century, ;ﬁ (38) ﬁés already
caused manyvproblemé éhd miseries. (l1-d) The invention (42)

of the automobiles has in many ways, back-fired.

(2-a) When the automobile (40) was first produced back
in the early 1900’s, it was mainly as a toy for the rich.
(2-b) There were very few roads (37) on which an automobile

could be_driven, (2-c) and many people (43), especially

farmers, complained that automobiles scared their livestock

and horses. (2-d) Slole the acceptance of automobile (45)

grew, (2-e) and when Henry Ford developed the assembly line
for mass production of automobiles, everyone (44), inclﬁding

farmers, could afford and had an automobile. (2-f) No longer

werévhorses or carriage (39) needed, (2-9) and as the day of

the automobile grew, the horse and buqu‘(41) trade slide

downhill. (2-h) The automobile (49)‘was heralded as a great

invention (except by carriage makers); (2-i) everyone

(48)could afford one, (2-j) and the assembly line (46)
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‘t'liemployed many men.lj'm
(3 a) Unfortunately, Amerlcans (48) become overcome by

j“‘""theJ.r new. toys (3 b) Mass productlon (47) turned lntO mass

‘iover;productlon——mllllons of cars had been made, (3 c) but

;Fthen everyone (42) already had a car. (3-d) Car makers -
‘st7money (3 e) Workers (46) were lald off and could_'

ind no other Jobs. (3 £) An est:Lmated 60 000 emp_l_g_mgs (45)

”lflald off 1n a. three month perlod. (3—g) Manv-peopley«'

”ow y (40) h&d%né-jbb and no way of paylng off thelr»jv

;(3 1) From the glory of a new. 1nventlon and new formi"

“of_mass employment the automoblle (39) had turned lnto an
5talbatross around Amerlcan s neck. | ‘ | | »b |

'““-a) The down fall (37) of the automoblle early in ltSi
_reshadowed the Great Depress1on, (4 b) and lt was not.

Ijthat Amerlca (34), w1th hugef;;

ll post-World Warﬁ;

fact'rles producrng was goods,,turned agaln to the :
utomoblle.:(4 c) Many of the factorles (47) were converted
f: m:alrplane assembly plants to present day automoblle

s1tes (4'd) The‘automoblle (48) agaln became

,qulte the ra e,y(4?e) anduall the way up to the early

the automoblle.(47) was Amerlca s way of llfe. (4—f)

'*VlflThen, the JaEanese (46) moved 1n. (4 g) The Japanese (48)

”uwhad newer factorles*than Amerlcan s war tlme dated ones (4-

'h”lThe Q§E§E§§§ (43, so had an abundance of cheap 1abor




.*h;andylow—priced‘steelc‘( -1) and soon the Jaganese (45) were'

uunderselllng the Amerlcan car market.v(4—j) Along w1th the

‘7"1nva51on of Japanese cars came the enerqv cr1s1s (35) (44

Hk) Gas (50) prlCeS scared. (4 L) The Amerlcan car lndustrv |

1-(46) was in a rut once agaln..

1{-(5—a) Not only has the lnventlonf(37) of the car

h-;wrecked among Amerlcan 1ndustry, (5 b)but lt (46) has alsoi"t

"jfled to deaths. (5 c) In fact more people dle of automoblle

'::ydacc1dentsi(34)»each year ‘than anythlng else in thls ;ﬂa

j.country (5 d) Over 50, OOO people (46) dle-every year in
Tfautomoblle acc1dents~that s-more Americans than'died in:the

Vletnam was, whlch last lasted much longer than just one

e year. (5 -e) A speedlnq death—trap (43) which can s1ngle

s'handedly ruin Amerlcan lndustry that is what the automoblle
‘has become.

L (6= a) The invention (48) of the automoblle has not

f:however,rbeen a total failure. (6- b) The 1nventlon (48) of
"’the=automobile forced America lnto bulldlng and maklng
fbetter roads and transportatlon systems. (6-c) Also, while

]the automoblle 1ndustrv (34) may be\responsible'for laying

Joffvthe.greatest number of workers‘atlanyone time) (6 d),'t

,(45) Stlll contlnues to be one of the largest employers 1n‘

) allgthe U.S. (6-¢e) The automoblle (48) has become.Amerlcan s

way of life, both;good and evil.
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#2: low-score essay:

(1-a) It was campaign time (37) (1-b) and mahy (47)

were ignorant of the issues.(1l-~c) The only information (44)

they had about the many issues were from televisions,
newspapers where the advertisers attempted to manipulate you
into Qoting for their sides. (1-d) When Proposition B was
announced, many (40)vwere for it was their answer to high

taxes. (1-e) Proposition B (44) would cut everyone’s tax

bill. (1-f) On the other hand, Proposition B (46) would also
cut of many public services. (1-g) For example, man
teachers (48) would be laid off in public schools. (1-h) And

since Proposition B has passed, we, the students of SFSU

(39), were one of the many who has suffered for the public’s

mistake.

(2-a) Ever since Proposition B has passed, SFSU’s fee

(42) has been rising enormously. (2-b) Due to the lack of
funding, our fee (44) has increased over 50% over the last

two years. (2-c) The first year (38) was approximately $225

per semester, (2-d) but now (37) as risen to approximately
$360 per semester. (2-e) Fufthermore, there are rumors going
around the schools saying that by next semester, the fee
(36) will once again rise.

*Please answer the‘following question:

How do you choose the topic of each sentence or clause?
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