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Abstract

The purpose of this project is to present a resourcé guide
for educators. The guide will reinforce the ideas presented
during the three hour workshop, about how to integrate
alternative literature into an existing literatﬁre—based
reading curriculum. Included is information on where to find
vthe literature, a sensitivity awareness check-list for
teachers, and suggested activities to positively introdﬁce

"gay friendly" literature into the classroom.
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Introduction

During the 1992 presidentiai campaign the catch phrase |
of "family values" was used over and over again by nll |
political parties,v The -.only thing the politiéians:agreed
upon was the importance of the phrase itself, but certainly
not the definition of what a "family" or what ouf attitudes
about family are. The face of the American family is
changing: family members can be racially mixed, have
differing abilities, be religiously mixed, or be homosexual.
Curriculum should be expanded to better reflect the diversity
of our population. In this project I will concentrate on
primary grade literature dealing with positive gay or lesbian
role models and how to incorporate this literature into a

current first grade reading program.



‘ Statement of the Problem ‘
Avallable StatlSthS tell us that'"at least 1.5 mllllonlf
;:lesblan mothers res1de w1th thelr chlldren as a famlly unlt'

bffln the Unlted States (Hoeffer,}1981) . As teachers we tend

to.lgnore-students' realltles and 1nStead- focus on'typlcal”

o or stereotyplcal famlly structureS‘ Chlldren who come from rf._

_two parent tradltlonal homes may be well served by thlS and
'fthey may feel comfortable and supported by the 1mages used 1n
thelr classrooms o However not all students are equally 'n
lsupported by such a restrlcted currlculum Chlldren who have b

vgay or lesblan famlly members need to experlence feellngs of

o acceptance and thelr teachers need to remlnd them of the w1de o

dlvers1ty among Amerlcan famllles, "chlldren, 1n partlcular,
. may need to be remlnded of all the ways people can be a
l}famlly" (Koepke,‘l992 p 228) g The problem for many
ychlldren is that the books and other materlals to Wthh theyv
‘bare exposed to at school the llbrary, and home do not
"reflect all of soc1ety or thelr experlences
‘One adult w1th a gay father reports that
..as a Chlld I would have felt very spec1al 1f‘
;ithere was a gay person in books that we read in
school. T love my father very much and, although
© I couldn't share his llfestyle with my frlends, it
pwould have been a very. empowerlng experlence to
uthlnk that my friends could talk about and view hlS
‘llfestyle as O K. (Anonymous, 1993) ' :

d”vThe lack of llterature w1th p081t1ve lesblan or gay role

- models and the reluctance of teachers to use the llttle c’



available literature are two related problems that must be
dealt with together. "Gay friéndly" literatufe is likely to
be used in thé classrbdm only if an effectivé resource guide
is provided with it. Such guidelines must be persuasive; for
paients and teachers want'to "protect" young children from
‘the world. However,'“childrén bec[o]lme aware of the world at
. a:youngef age, and.éVentually”tOpics once thought unsuitable
for chiidreﬁ (or éven forbiddén"appear-in their books"
(Holland, 1980a; 1980b), Biés against gays and lesbians
abounds; one publid-library in North Carolina was "attacked
by a fight—to—life grdup;"‘ They atcused the library of
ttaking the lead in promoting homéséxuality," because they
had two books about a gaykfamily and a lesbian family. The
twd"bobks, HEather Has Two Momﬁies and Daddy's Roommate, are.
"books for young readers about familieé where parents are gay
or lesbian couples", and they are "being attacked in many
communities" KCensorship News, 1992, p. 4). Patrons of many
libraries would like to see these books either restricted, by
making them'aVailable only upon request ortremoving them from
‘the shelves altogetheri*‘whilé it ié recognized that many
adults have difficulties dealing‘with homosexual issues, and-
many have a difficult time using the téfminology rélatéd to‘
gays or lesbians{ it is important toirecogniiebthat teachefé
will probably be the leadérs in presenting homosexuality as a

positive family structure to their students.



Z.'The‘more famlllar the students become w1th thevwords used 1n .
tchLety, the more acceptlng the students w1ll be of us1ng the
'COrrect.language.‘ Books can help foster th1s sens1t1v1ty

y;“Not only do the plots, characters,'concerns, and values takex
on a contemporary,:reallstlc outlook w1th whlch young people
can. 1dent1fy, but also the language of the story 1tself

_reflects the speech used by real people 1n real places"’f"ﬁ

I(Goodman, 1987 D 320) o
“ Chlldren who, at an early‘age, are exposed to homosexual

famlly members in llterature have a greater opportunlty for

' : understandlng and acceptance of dlfferlng famlly structures

Bettelhelm wrltes that "storles for chlldren prov1de a
5:,concrete format through which the essence of moral confllct

-chlld 1dent1f1es w1th flctlonal characters thereby

vlcarlously worklng through h1s/her own - confllcts"'(as c1ted
1n Tetenbaum; 1977) ~ Hav1ng the opportunlty of experlence

yvthrough llterature enables the students to part1c1pate 1n

L “

'h-‘-realltles they may - not fully understand untll they encounter

‘ jthem in the future

”and approprlateness of moral behav1or can be conveyed [T]he[l



';Theoretical FOundations‘

ThlS prOJect 1s based upon a Whole Language Phllosophy
";of learnlng ; Whole language, 1s “practlcal theory" (Harste,:'
lf1988) Constance Weaver (1990 p 3)vcalls it a- "phllosophyl‘w
‘jrather than an approach because 1t 1s a "bellef system“ aboutb
learnlng and not a “prepackaged program" that remalns
‘constant Whole language As the phllosophy of educatlon
'about how, naturally,»we learn 1n llfe *"It has evolved fromj.“
' the successful practlces of teachers who began 1mplement1ng
’”what they were learnlng about how chlldren learn, how they
,learn language, and how they develop llteracy 1n settlngs'
: outs1de of school“ (Harste,‘c1ted in Weaver, 1990) , Wlthout

.exposure to whole pleces of llterature,.we can . not dec1deﬁ."

o what 1deas we belleve because our ideas bulld upon the 1deas.t'

of.others fChlldren‘brlng thelr own 1deasvand experlencesvto‘“‘7

,school and 1t is the respons1blllty of the educator

to llnk classroom based llteracy lessons w1th
real -world, authentlc reading and writing -
"experlences .Children must understand the - Ny
grelatlonshlps between what they do during reading -
and writing instruction and what they do when.
interacting with connected ‘discourse outs1de of
the school settlng (Kucer, 1991 p 532)

Tradltlonal educators who take whole 1deas and fragment

,vthem 1nto bltS of 1nformatlon 1n order to flt them 1nto"

“v'prescrlbed currlculum,,do not present materlals in the most

"effectlve way,‘"whole—part relatlonshlpsvmust beeeventually -

‘learned 1n any area of knowledge [but] the whole is a.

L



s'lot more than the sum”of 1ts parts"'(Goodman,.1987 ‘pi 398)?1
‘ Focuslng on. what students already know encourages the
1constructlon of more sophlstlcated thought Students who are
‘1nvolved in the development of thelr own currlculum,,because: -
dthey help deflne the knowledge base,}are empowered.r:TheyH;j:;
k~come to the learnlng task as experts seeklng more B B

‘f,lnformatlon i Whole language teachers view the student as. a‘

‘"whole person w1th the human need to make sense of the world-.,

:vand communlcate w1th others“ (Weaver, 1990) _ These teachers
-see the student "actlvely seeklng to know and organlze the f
-world ‘us1ng everythlng already known to support further"

: learnlng and to organlze new experlences" (Weaver, 1990 Pp.
*,'26);‘ whole language teachers expand on what the student
‘knows by taklng an optlmlstlc, pos1t1ve v1ew of the student,
:and bulldlng on strength rather than 1solat1ng thelr- ]

' _weaknessess (Weaver 1990) Whlle focus1ng on the strengths

=of students, the whole language educator also values what thelz‘

'reader has to offer 1n relatlon to the text Rosenblatt

-‘wrltes that once a text “leaves its author s hands, [it]‘is
ss1mply paper and 1nk untll a reader evokes from 1t a llterary y
v»work : (1978 p Lix) . The learnlng takes place when the o

jstudent has a relatlonshlp w1th the prlnted word and the

'learnlng is fostered by the teacher who has a varlety of text"”

‘;avallable ‘ Most 1mportant to the whole language phllosophy

':.is students' feellng of pos1t1ve self worth and the bellef



that they are capable readers and writers. When students
feel successful in their reading and writing they want to
continue producing; they want to read and write more. By
varying the style of literature the students read and
allowing students to write in various forms, the educator
fosters the growth of the student intellectually and
emotionally.

Children develop positive attitudes toward

learning when they are encouraged to view

themselves as competent and responsible. And in

an atmosphere where they engage in actual reading

and writing for a multiplicity of purposes, they

become not only competent readers and writers but

avid and prolific readers and writers, both

inside and outside of school. In fact,

competence is a by-product of engagement, rather

than a prerequisite (Weaver, 1990, p.46).
Children who are exposed to compléte texts with stitive and
broad images of the human experience, will become more aware

of differing views and, they have an opportunity to learn

positiveness and tolerance.



Rev1ew of the therature
The llterature related to thlS prOJect is based on
S £
‘,;three s1gn1f1cant areas _reader response or how readers are
affected by what they read self—esteem and 1dent1ty, and

currlculum 1nclus1on All are 1mportant and 1nterrelated

_7areas that have equal value.

Reader Response
A-reader's response, relatiye to‘homosexuality, can'be'

ylpos1t1ve or negatlve dependlng on how teachers handle the
:‘1ssue If educators encourage frank dlscuss1on, thelr
apthorlty w1ll‘foster_pos1t1Ve attltudesvtoward__
“homosexuality.
‘All school personnel———teachers, admlnlstrators,,
guidance counselors, assistants---and teacher
educators must begin to feel more comfortable
saying and hearing the words lesbian and gay.

Both teachers and parents could more easily

discuss gay family constellations if the fact

that lesbian and gay people ex1st 1s'acceptedf
(Casper, 1992, p. 132) s A
:Reader response is a term for a method used in literature—
based classrooms. In'reader’respOnse, students are encouraged
to brlng what they know to the readlng, 1ncorporate that
_knowlege 1nto the prlnted text to construct a personal
meanlng, and then respond to the~11terature Somevstudents
respond in prlvate ways, with 1nternal feellngs that do not

get outwardly‘expressed;‘otherssare more expresslve, w1th

verbally sharing, writing[_and extending the literature.



Many researchers have dlscussed ways to use reader response
“Patr1c1a Kelly belleves that reader response "allows for"'

: dlfferent 1nterpretatlons of text dependlng on what the"

vreader brlngs to the readlng" (1990 P 465).‘” Whlle worklng‘vf»

as a thlrd grade teacher, Kelly'"lntroduc[ed] chlldren to a
w1de varlety of books and foster[ed] dlverse responses to
,llterature"V Although Kelly began w1th the tradltlonal
‘_llmltathHS of questlon and answerlng, she then engendered
"more creatlve reflectlons from her students by us1ng an array
'of reader:responseS'to text’such as-Readers Theatre, role_
.piaying,,audlotaping‘for'future‘listening,tandvchOralv>
’ speaklng She encouraged her students to respond to the
‘llterature in other areas such as art: wall hanglngs, flannelhg
";board retelllngs, and dloramas; Her students went into book
jproduction,=book sharing groups,'and‘rev1ew‘wr1t1ng'of'books
read in the ClaSSroom andnat home. "Opportunities for‘choice"
allow[s] for ‘a sense’ of ownershlp and encourage[s] active
engagement in the meanlng maklng process through alternatlve.
-modes of communlcatlon"'(Moss, 1990 p. 40). Students can
hshare alone w1th the teacher w1th the class, or'ln response
“igroups Organlzatlon of response groups can vary' from akfewv
-students worklng together in peer edltlng segsions, to pairsr
'or "peer teamsw (M A Atwell personal communlcatlon,"lbi
“February, 1993) .. Grouplng 1s also flexible and can change

gvdally, weekly, monthly, or never change at all.



Variety of responsés or demonstrations that readers
understand the text is the focus; in a whole languagé setting
educators and students should use what works. "Response
groups encourage peer interaction among students about the
books" (Corliss, 1990, p.‘25)° Response styles are open, the
student éan write in a réader response journal or write a |
letter to'the author or main character. Because whole
languagefstronglyvendorses a communication model across
expressive modés,'the student may choose td repond to the
literature using various creative, artistic methods orbby
writing their own piece in the style of the author.
Correctness is not the primary concern;vthé processvis more
important than the product. "The products of comprehension
are situation-specific. They lack the wide transfer
value....It ié the thinking process which éﬁe continues’to
use...it is the_process which one is able to transfer from
one situation to another" (Santa, 1981, p. 150). 1In a reader
responsé program the role of the educator is powerful and can‘
influence student values. It is the educator who, along with
the students, decides the curriculum. In the case at hand,
if the educator is uncomfortable with the concepté relating
to diverse family structures and is not able to_convey
positive sentiment, he or she may'send a message to the .

students that homosexuality is unacceptable.

10



Students need to read through the literature and decide how
they feel about gays or lesbiane‘in literature. It is the
exposure itself that is important; non-traditional family
structures in literature need'to be available for all.
students. Although students can be affected by what they
read, they too can be affected by whatvthey do not read.‘
"Children do not simply absorb the values represented to them
via literature. Rather, children's literature confirms or
fails to confirm attitudes from the larger world" (Bauer,
cited in Jalongo, 1984). Students come to the learning
environment open to opinions and situations that differ from
what they know, and they need to have contrasting views so
that they can confirm their existing knowledge or grow with
new choices.

Literature is capable of exposing readers to

value systems, ideas, and practices which may be

different from their own, but information just

the same which may be capable of broadening their

knowledge, if only wvicariously, of how and why

others behave as they do (Palmer, 1982, p. 310).

The need for exposure to a wider definition of "family"
seems clearly supported in a number of demographic studies.
In 1948, Kinsey, Pomeroy, and Martin, estimated that "1 out
of 10 people in the United States is gay or lesbian." If
that is the case, children have the epportunity of knowing or

at least being "exposed" to at least one homosexual in every

ten people that they meet.

11



”If those statlstlcs have not changed then based on the most :

h,f‘urrent reports our total populatlon for 1990 was 248 709 873ﬂ1”‘”

Ltherefore, 24 870 987 mllllon gay or lesblan person would be:;_g,'

’Jpart of s001ety (Hoffman,:l993)‘, The Amerlcan Bar ’
7&Assoc1atlon, estlmated that there are elght to ten mllllonbuf

'chlldren belng ralsed 1n the Unlted States by three mllllon

:1~;ugay and lesblan parents (Casper,_l992 p ‘llO)

";It can never be too early to teach students to value the‘d
ifdlvers1ty of humanklnd o o | |

| Z‘Lee Galda wrltes that chlldren who are read to know how“ﬁ
fto use real world experlences to understand text vand
-‘conversely, thelr experlences w1th text to understand the
real world She belleves that "chlldren make sense of thelr
hhworlds through storles,‘make sense of storles through thelr :
worlds,»and make sense of storles through other storles" r |
(1990 p 247) R 'However,lechard Beach (c1ted in Palmer,
‘,kl979) suggests that attltudes of students ‘and thelr behav1or
_7are "1nfluenced more by parents, peers,’schoollng, andv

cultural soc1allzatlon than by readlng CIf that. is'the

. case,‘exposure to llterature can support or refute the 1deas

*;fthat the student has come to know outs1de of readlng

‘ Although parent peer, and soc1al 1nfluence 1s an 1mportant
”part of student development books brlng an added varlatlon
to the ex1st1ng 1deas of the reader Because they are y

”1nfluenced by what they already know and can personallze each ;

12



story for themselves, the reader has the advantage of 1nput

Hl'resource that the non reader does not have Marllyn Cochran—-,fwfmfzf

aSmlth (1984) contends that readers who are 1nhaled by books

"‘rguse them to llve llves they could not p0331bly live 1n f‘“

fureallty, and use the text to test themselves agalnst»:":”
“7:dec1s1ons and s1tuatlons that they are sure to meet in. thelr f"
. future llves | Fallure to present llterature w1th a gay or
"lesblan person or theme robs students the opportunlty to.
‘faccept ex1st1ng dlvers1ty among thelr fellow classmates
i.ﬂhfamlly_members.‘“By»excludlng portlons of-the~populatron‘from‘

our~Curriculum'we, in fact alienatefcertain_students;‘ This

| 'Qexclus1on can dlrectly effect self esteem

aSelfQEsteem

‘Self;esteemuis an important part‘of every5child's
'development. A student w1th gay or. lesblan famlly members,‘
especially»parents, can be allenated because of society's

‘lack of understandlng and acceptance "Classroom educatlon"/

: mabout family dlvers1ty 1s 1mportant for the healthy self—

1dent1ty of all chlldren . Plctures, puzzles; and chlldren s
books should present a broad range of famlly structures . It
afflrms that a famlly can be many dlfferent thlngs" (Clay,-

'1990 p; 35). As:educators, the bulldlng of students' self—l

'esteem is’ ‘a cruc1al part of what we do

13



Students who have homosexual family members need to feei-good
about their family, as well es feel aceepted by their peers-
.and,elders. "If a teacher tru1y‘rec0gnizes the value of
‘individual pupils and respects the similarities and
differences among them, that teacher does not create negative
evaluatiens of particular‘groﬁps or individual

- characteristics" (Howard, 1980). ,Teachers who use positive
non—traditional families in literature in their-classrooms
present their students with a clear potential for'developing
tolerance for and the aceeptance of diversity. “Children's

‘ literat@re presents readers with the university of human
‘experience. We beceme more human as we gain an awareness of
~our emotions‘and begin to develop compassion for others"”
(Goodman, 1987, p. 313); There ere clear benefits from
introducing the tepic of families through literature. Jerry
Diakiw believes that "young children.find it easier to
assimilate new information when this information is presented
within the structure of a story" (1990, p. 297). Diakiw goes
on to say that “children'sAliterature is a powerful medium |
for gaining an understanding of a world far fromvthe
students' own reality" (1990, p.296-7). Asveducators we
should use the means proven moét effective for'conveying
"sensitive" messages. Ga& and lesbian family models can be

- presented to the student in various ways; however, reading

aloud captures the attention of all the students and gives'

14



' thenm the*éhanéedtd@be more‘succeSSfulfreaders‘mhenlthey‘reaakd
11t the second and thlrd tlme T"The pos1t1ve effect on the
'f;self esteem of the less prof1c1ent readers who sees' |
fthemselves readlng the same . book as the more prof1c1ent‘
-vreaders 1n the class, 1s astoundlng" (Corllss, 1990 p 23)
| ‘Since teachers are less reluctant to talk about the o
dlfferlng abllltleS of people in the communlty, old age,fﬂfd
death and dylng, they ‘can use llterature that is: reflectlye

‘of the soc1al dlvers1ty of our soc1ety Unfortunatly,;“

‘ffllterature that portrays Amerlcans reallstlcally, espec1allyfyj’;‘f

related to homosexuallty for prlmary grade chlldren,-ls
'dlfflcult to flnd Cor11SS‘ belleves that "Chlldren need
access to as many books as poss1ble (1990 p- 22).CfBooksy
that are “gay frlendly" are usually avallable 1n small |
1ndependent book'stores None of these books are in the
vhsupermarket chlldren s book sectlon, and most are not
savallable at major chaln stores unless requested by orderlng‘
"As the trend toward a llterature based language arts -
: fcurrlculum takes hold natlonW1de in the 199Os,,th1s scrutlny
of chlldren s books w1ll no doubt contlnue"'(Jalongo, 199;7
‘p’. 145) . ‘ )

h As educators we S0, often preach for'"whole‘language"dand

'Q'then exclude "whole"'segments of soc1ety

15



Too often’teachers opt for the easy way out and avoid the -
subject of gays and leSbians_altogether.

Mahy lesbian [and gay] families confront the

challenge of invisibility in their daily lives by

a society that does not recognize their family

unit as a family...advocacy for these families

often is necessary in such traditional

institutions as the school... (Levy, 1992,

p.30-31).
Tt is important that children growing up with gay and lesbian
parents be included in diScussions about their primary
‘relationships,\their families. "The first arena in which a
child develops relationships With others, relationships that
are essential for survival, is within the family" (Chubb,
1992, p.387). For the first five yearé of their lives
‘families are the primary focus. Children‘do not know that
‘their family is "different" until they have something with
which to compare them. "Young adults raised by lesbian
mothers in the prior two‘decades speak about isolation,
feelings that their families wére»not acknowledged in school
and that they did not know many other children in similiar
families" (Casper, 1992, p. 132). Gay and lesbian parents
have to deal with their ﬁamily structure as being different.
These parents try to make things Qnormal" for their children
and they tfy to lessen the stressful situatioﬁ‘brought on'by
sociéty because of their family differénces. Disapproval

from society is not only felt by the gay or lésbian person,

"but it is also felt by others who are related by blood or

16 -



7 other‘st-rOng bond'."’(Bozetﬁt 1988 p 550) One problem,

r;accordlng to J. Clay (1990 p 33)f 1s that "prejudlces of

"<gschool personnel agalnst the sexual orlentatlon of the

"m;chlldren s parents“ cause dlfflcultles for the students

~

‘ Educators don t want to have the added burden of deallng w1th S
"parents who object to thelr currlcular ch01ces, and s1nce

dgmost gay and lesblan parents usually don t dlscuss thelr ?*

:rfamlly structure, gays and lesblans are s1mply excluded from*apf" |

'lthe' currlculum,,’

leurriculumllnglus;;nh

o Inclus1on of a broader range of famlly-s1tuatlons into
oithe currlculum 1s needed and approprlate One gay parent
'VJdescrlbes the 1mportance of the school reflectlng the makeup‘

fof the world around them 1n the currlculum (Casper, 1992

dp; 124) b"Schools are very homophoblc [the students] do
not . learn much about homosexuallty in schools ' (Blrle asjnf'
".c1ted in Eng, 1989 p 42).,. Whlle some larger school

_ 7d1str1cts focus dlrectly on homosexuallty in some: of 1ts v
Currlculum, 1t may be eas1er 1f educators 1nformally
inc0rp0rate’ﬁgaygp031tlve" 1deas 1nto thelr current

vjfliteraturesbased°readinghprogram,v7

New York Clty S flrst grade "Ralnbow Currlculum“ is an ,;

,example of a formal currlculum that deals w1th homosexualltyfiﬂb

17



fand‘other d1vers1tyvlssues : However}.it“isfnotfneCessarydto:_,cal
twalt for currlculum to be developed educators can 1nformally
»modlfy currlculum tastefully and 1nclude d1vers1ty ‘
"pos1t1vely The prOJect w1ll present 1deas to 1nformally
: 1ncorporate “gay frlendly“ llterature into ‘an ex1st1ng flrst
'.grade currlculum For example, when readlng Nlce New B
vNelghbors by Franz Brandenberg we could ask the students'what”‘v
{Would happen 1fvthe s1x'FLeldmouse chlldren dldnft'have" |
_ Father Fleldmouse to encourage them to play w1th the new l
nelghbors., Or 1f the Fleldmouse parents were of the same
gender”rlThen,lafter the dlscuss1on, read the story Famllles;'
lby Mlchael WlllhOlte (1991) that poses many types of |
;famll;es pos1t1vely‘ -"Chlldren need the brldge that storles.
proyide in‘order‘to:llnk thelr grow1ng’understand1ng ofgotherf’
';cultures to thelr personal experlence and background
s“knowledge" (Dlaklw,‘l990,lp{_297);Q It is 1mportant to the
v‘student Who has;nofknowledge‘of*homosexuallty to be
_:1ntroduced to 1t sens1t1vely and objectlvely ""Regardlessdofhfi'
'whether a teacher w1shes to develop a s1ngle lesson or a |
‘whole unlt chlldren s llterature can be used as a startlng
‘p01nt" (Dlaklw, 1990 p 297) y There are posltlve outcomes
_Twhen schools dlrectly address crltlcal 1ssues Chlldren S
"illterature f; prov1des us w1th the opportunlty to develop
_values drlven currlcula through Wthh we can cherlsh and

7'celebrate our s1mllar1t1es and our dlfferences"'(Dlaklw,



'1yl990 p 300) : Chlldren know about drugs,,pregnancy, death

'iﬁfand homosexuallty but thelr facts are confused w1th the e

‘flnformatlon they learn from well meanlng frlends They can '
b;handle the truth 1f 1t 1s presented to them at a level they
[can understand and w1th s1ncere dlalogue ‘Y“Young people;are

. not as frlghtened of reallty as’ some adults thlnk 'They are'.

"vffmore frlghtened by whlspered half truths" (Snyder, 1978)

fKenneth Goodman p01nts out 1n 1987 that “there has been a
btrend for wrlters of llterature for chlldren and youth to
Vdeal w1th subjects that were av01ded by publlshers of an
Hearller perlod because of the controversy surroundlng the
'subject matter 1n the story " Reallstlc Flctlon, also called“u

’the‘"New Reallsm“ is characterlzed by authors who wrlte

o ”books that deal reallstlcally and sens1t1vely w1th

»pregnancy,usexuallty, drugs, and varlous counterculture
n‘llfestyles (Goodman, 1987, p 320) Sandy Turner,~a teacher—,:
yllbrarlan belleves that "chlldren have the rlght to flnd
'!themselves and thelr world in the storles they read so books

' must deal honestly w1th a broad range of llfe experlences

(1989 P 16);
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The "New Realism" is not that new, most fictional literature
published since 1960 is considered part of this genre.
The liberalization of content and treatment of
issues, and the inclusion of a broader range of
social and ethnic groups in its
characterization, has produced a fiction that
comes nearer reality as young readers know it.
Realism answers children's great need to
understand (Mier, 1985, p. 43).
Unfortunatly, there are many children's authors that have not
focused on the topic of homosexuality within their stories
for primary children.

Infusing "gay friendly" literature into an existing
curriculum allows flexibilty for the educator without having
to build a new framework; inclusion for all students who may
or may not have gay or lesbian family members and an

opportunity for all students to view their families in

positive ways.
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_Summarﬁ of the Prgje teqd |
rThlS prOJect 1dent1f1es the lack of "gay frlendly" llteratured.
-'for prlmary school students, the dlfflcultles to the teacher -
;1nterested 1n flndlng the llterature, and educator's refusalxah
: to 1ncorporate homosexuallty 1ssues 1nto the famlly
’currlculum as problems that can be reduced through teacher :f{
educatlon My prOJect w1ll show educators where to flnd the‘
”llterature that is avallable, how to 1ncorporate the
"llterature 1nto ex1st1ng_curr1culum, and argues that it 1s
importaht~to allvstudents' self esteem to 1nclude "gay-

_frlendly" llterature 1nto thelr ex1st1ng currlculum
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Goals

The goals of this projéct are to identify books that this
writer considers "gay‘friendly“ literature for primary,schoolk
children and propose ideas to educétoré concerning how to
‘incorporate them into their existing first grade curriculum.
‘The results of uéing these materials will increase student
awareness of the diversity that exists in family structures,
and help teachers deal positively with the issue of
homosexual family members as they are discussed in the

classroom.
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Limitations

There are three major limitations to this project. The first
limitation'isvfhat some educators and parents feel
uncomfortable with gay and lesbian issues and are not willing
to have included in them in the Classrdom discussions. The
second limitation is that there is a lack of quality "gay
friendly" literature; Complicating the issue of scarcity is
the fact that some of the few books available, also include
other agendas, such as artificial insemination, and
pregnancy, that are not appropriate to include at the first
grade levél. The third llmltatlon is that since these few
books are published and dlstrlbuted by independent publishers
théy are difficult to find in chain book stores. While some
‘independent children's book stores might have limited
supplies available these books usually must be ordered.
Therefore, the majority of educators db not know that these

books exist, and they are not being used.
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APPENDIX A: INCORPORATING "GAY FRIENDLY" LITERATURE INTO
A CURRICULUM
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NDLY" LITERATURE
G CURRICULUM

INCORPORATING "GAX
INTO YOUR EXIS

by
susan 1. birrell
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WORKSHOP OUTLINE

' INTRODUCTION-

NOT SO BORING AND VERY'RELEVANT

STATISTICS-

STX MOST WANTED LIST-

("GAY FRIENDLY" BOOKS USABLE IN THE FIRST GRADE)

PRE SENTATION OF INCORPORATION—

(HOW TO DO ITIEL)

WHERE TO FIND THE MATERIALS-

(LOCATION, LOCATION, LOCATION)

"TEST TAKING"-

(NOT WHAT YOU MIGHT THINK)

THIS WORKSHOP IS DESIGNED TO EXPOSE TEACHERS TO "GAY FRIENDLY“
LITERATURE AND SHOW THAT INCORPORATION INTO EXISTING CURRICULUM IS EASY,
FUN AND REWARDING'

29



f'ﬂThl workshop ‘Wwill help'educat rs locate “gay frlendly"z-"fﬁ
llterature and demonstrate how to- incorporate the llterature;(
flnto ar llterature—“aSed readlng program for flrst grade

“AThere 1s a lack of quallty “gay frlendly" llterature',v L
available. Of the few books; many have agendas that are notg”wwf_,'
_relevant to the flrst grade curriculum...pregnancy and :
1nvetro fertlllzatlon My goal is to ass1st educators 1n
;flndlng and using books that: show gay and lesblan famlly

‘;Qs-members in pos1t1ve, helpful roles

’.hlundFrstandlng relatlng to thelr famlly s1tuatlon'

N
|
i

s
i
§ i
B
i
o
-

lMany students 1n your classroom have gay and lesblan famlly
{*mempers, and thesge students’ need your support ‘and -

S
o
|

aMany large school dlstrlcts have adopted a famlly currlculum(VJ“ﬁ
~ that includes diversity of famlly structure.  The formal:
~ curricula is available, however, I will model how to '
‘inﬂormally modlfy your ex1st1ng currlcul ‘




Sﬁatisticsg..

AT LEAST 1.5 MILLION LESBIAN MOTHERS RESIDE WITH
THEIR CHILDREN AS A FAMILY UNIT IN THE UNITED STATES.

IN51948 THE KINSEY REPORT ESTIMATED THAT ONE OUT OF
TEN PERSONS IN THE UNITED STATES IS GAY OR LESBIAN!

.if those statistics have not changed, then based on the
most current reports, out total population for 1990 was
248,709,987 people! Therefore, 24,870,987 million gay or
legbian persons are part of society!

It can never be too early to teach
students to value the dlver51ty of
humanklnd'

‘ Children's literature presents readers with the
unlver81ty of human experience. We become more human
as we gain an awareness of our emotions and begin to
develop compassion for others

K.Goodman-
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. MOST WANTED LIST OF "GAY ERIENDLY"T
;“, BOOKS DEEMED MOST ACCEPTABLE FOR FIRST GRADE -

‘vﬁf INTEGRATION

"d"mThe follow1ng “Gay Frlendly books are publlshed by Alysonf*c“‘d'

'“f"Wonderland The summarles a

H‘*ﬁfertten by Joan Alden

S he wants nothlng at all'

vrom the publlsher s book

:*Illustrated by Catherlne Hopklns:

Wlll a seven year old asthma su,ferer_ has proclalmed that

'1h1s blrthday 1f he can t have a. |
"dogi He sees hlS blrthday come and almost go w1thout a glft; 7‘5
But at the last hour,ywlll s two moms present hlm w1th a dog;cf-

'1;;who w1ll make a dlfference by belng dlfferent i';fﬂ

o ELINDA S BOUQUET

'ertten by Leslea Newman‘

Illustrated by Mlchael WlllhOlte

‘fgijpon hearlng a cruel comment about her welght young Bellndaﬁ; o

7[fdec1des she wants to go on a dlet But then her frlend

”fDanlel s lesblan mom tells her,b"Your body belongs to you
f] and that just as every flower has 1ts own spec1a1 klnd offl

:”beauty,-so does every»person 5 Bellnda qulckly reallzes she s

flne just the way she],ﬁf”"‘




f ‘_DADDY s ROOMMATE

‘1’bw 1tten and 1llustrated by Mlchael WlllhOlte

'faThls 1s the flrst book' rltten for the chlldren of gay men

1 f;"tThe large, full color 1llustrat;ons deplct a boy,_hls father‘f'Hle |

”tffand the father s lover as theyftake part 1n act1v1t1es

""d, ILIES a colorlng

nfvrMany klnds of famll e

-nfamlllar to all klnds of famllles cleanlng the house,”fhfu'

L _““.‘shoppll’lg i

'1fWr1tten and 1llustrated by Mlchael WlllhOlte

5f1nclud1ng a dlver81ty of races,,dfy

:generatlons,Fand cultural backgrounds,‘are deplcted 1n thls'

’s accompanled by a short text)

.f'fyolorlng book (Wth“v 'ﬁseveral

‘dfofb”he‘fam"lles 1nclude lesb‘an or gay parents and relatlves

,glUCkyfte’hayeitw0~dads, because

.:fgood about‘



GLORIA GOES TO GAY PRIDE

Written by Leslea Newman

Illustrated.by Russell Crocker.

Gay Pride Day‘is fun for Gloria, and for her two mothers.
bHere, the author of Heather Has Two Mommies deSdribes,'from
the viewpoint of a young giri, just»what makes up this

special day.
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The D.C.Heath‘Reading Library fof first grade is named
Library 1. all of the book that are referred to in this
section, othér than the listed “gay'friendly"vbooks, are
included in Library 1. v v»
»“Gay'Friendly" books are designated by a ++ fbllowing the
tiﬁle of the bQQk and are pubiisﬁéd by Alyson Wonderland.
Library i bodks that are used in the sample lesson section

are-deSignated'by a *bfollowing the title of the book.

LIBRARY 1
BOOKS THAT MENTION TWO PAI:RENTS:
1. Tales of Oliver Pig
2. Iralsleeps Over*
3. Umbrella
4. Begin at the Beginning*
5. Father Bear Comes Home
6. Make‘Way fdr Ducklingé
7. Nice New Néighbors
8. The Generous Jefferson Bartleby Jones++
9. A Boy's Best Friend++
10. Daddy's Roommate++
11. Gloria Goes to Gay Pride++
12. Belinda's Bouquet++

13, Families++
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LIBRARY 1.

QOKS THAT MENTI )

B NTTON ONLY ONE PARENT:.

1.

2.

10.
11.
12.
13.
14.
15.

16.

When the New Baby Comeé, I'm Moving Out*
Mr. Rabbit and thé'Loveiy Present™* -
Blueberries For Sal* | |

The Little Puppy

Loudmouth George and the New Neighbors
Pig,Pig Grows Up*

The Snowy Day

William's Doll

Corduroy*

Ferdinand

Emma *

Pet Show!*

A Bargain for Frances

Boney-Legs (Lives with an Aunt)

The Tale of Peter Rabbit

Daddy's Roommate++
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10, 2

11

.

:fffwhen the New Baby Comes_

;7fBlueberr1es For Sal*

.'fCorduroy

. LIBRARY 1

.;1Loudmouth George and the New Nelghbors o

;4GP1g Plg Grows Up

The Snowy Day

.'aFerdlnanda»h'

.heEmma*aavv

.G;Pet Show'* :f:hfhh

A Bargaln for Frances’ |
."The Tale of Peter Rabblt‘bl
GDaddy s Roommate++.h}hfw

-The Generous Jefferson Bartleby Jones++ i

. LIBRARY 1 .

imedVihg,outf‘;;v




LIBRARY 1
BOOKS THAT INCLUDE A GRANDPARENT:
1. Tales of Oliver Pig o
2. Begin at the'Beginﬁing*._
3. Emma¥* |
4. William's Doll
5. The Little Puppy

6. Families++

LIBRARY 1 » ‘
BOOKS THAT M_ENTIQN SIBLINGS:
1. When the New Baby Comes, I'm Moving Out*
2. William's Doll |
3. Nice New Neighbors*

4.  Emma* o

5. The Tale of Peter Rabbit
6; Begin at the Beginning*
7. The Tales df Oliver Pig
8. Ira Sleéps Over*

9. Make'Way for Duckiings

10, Families++
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LIBRARY l“ _
EooKs THAT INCLUDES PETS
1. Tales of QliverjPig 
2. Ira Sieepé over*}d
3. Ppet Shéw!*
4..‘Corduroy*k
5. The Little Puppy
6. Perfect.The Pig
7. Jim's Dog Muffins*
8. Who's Afraidvof‘thevDark?*
9.  Arthurs Honey Bear
10. }A Boy;s>Best Friend}+
ll.-‘Glorié Goes to‘Gay’Pride++

12. Families++

LIBRARY 1
BOOKS USED THAT DOVNOT HAVE A FAMILY_THEME:
1. Handbook:_An‘ABC Fihger'Spelling & Sign Language
book* -
2. If Ybu Také a Paintbrush*
3. Each Péach Pear Plum*
4. Nothing Ever Happens On My Block*
5. Jamberry* ’

6. A Picture for Harold's Room* :
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Families...

- "Classroom education about family diversity

is important for the healthy self-identity of all

~ children. Pictures, puzzles, and children's books
should represent a broad range of family structures...
It affirms that a family can be many things.

J.Clay |

There are biological parents adoptive parents,
- single parents, and step-parents...But the best
parents are loving parents!

S. Birrell
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‘ﬂ SUGGESTED CURRICULA IDEAS FROM LITTLE DUCK DANCE,;““:L

gygfthe flrst”grade basal readeripn'I

D C Heaty,mid Company

1989 Lex1ngton MA

LUSTER O *'FAMILrEs"' | | |
‘7ﬂ, LQSTER'THEM' Famlly relatlonshlps are often bullt around

act1v1t1es that famlly members share together

"5*sUMMARY OF BASAL STQRY ONE: .“Lee and His Grandma“uis ay“
_;reallstlc flCthn story about a boy named Lee who bakes bread
ffIfor hls grandmother and sets off to dellver 1t At the same
’itlme, hlS grandmother 1s on her way to dellver a glft to Lee,'l
,Clever 1llustratlons show how they nearly mlss each other,‘
but at last, they meet up and exchange glfts,‘ . |

VSUGGESTED ACTIVITIES

"-‘*Make‘a grandparent scrapbook'

T‘*Talk w1th grandparent guest speaker'f
;*erte a grandparent questlonnalre v o
SUMMARY. OF BASAL STORY TWO In the 1nformatlonal artlcle "My‘;,

lnFamlly,' a- young glrl descrlbes her famlly to the reader

fMembers of her 1mmed1ate famlly as well as her extended

'famlly are. 1ntroduced She descrlbes the respons1b111t1es s

and the enjoyment she experlences w1th her brother, s1ster, :

"‘mom dad uncle, and grandmother

e



| 8 QGGESTED ACT IVITIES:

;*DlSCUSS telev1slon famllles‘hs'
“:f*Make a chart of famlly members

ﬁ*Descrlbe famlly members s

'T*erte a: letter

_QSUMMARY OF BASAL STORY THREE ““Just lee Daddy" 1s an anlmal’

"fstory descrlblng the prlde a young bear feels by 1m1tat1ng

_yhls father s actlons durlng a flshlng trlp The story ends(fj

’Vup w1th a humorous surprlse, when the young bear shows that

‘[*he can 1m1tate somethlng hlS mother does——catch a flsh{ i

vh‘SUGGESTED ACTIyITIEs

- *Pantomlme grown up act1v1t1es

oy y*erte>r1ddles fﬁ7

*Make plcture frames B

”_*Make chart of famlly 1nformatlon _*

Slmple 1ncorporatlon of “gay frlendly" books under thed

s cluster theme of Act1v1t1es That Famlly Members Share :

’_*Daddy's Roommate— They share everyday act1v1t1es and
spec1al ones too' '
'v*Famllles— Dlvers1ty of what famlly members have 1n :

. common

e —The famlly

shares weekend events and share of each other"




*Gloria Goes to gay‘Pride— The family shares holidays
and Gay Pride festivals. : ~

Read any of these bdoks.and show how differént'families'share
activitieé; After‘reading.the basal story‘choose one of |
these "gay friendly" booksvand discuss, Qr'iﬁcorporate a

"Sample lesson" from the back.
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Sample lesson theme

GARDENING WITH'hAMILY MEMBERS j;.,.F

[ LUGTER OVERVIEW FAMILIES | | | |
'<'QLUSTER THEM FamIly relatIonshIps are often buIlt aroundf 5‘_R{f

A the aCthltleS that famIly members share together

*7, RE READING sTRATEGIEs iy ’ |

‘;t BegIn the lesson by talkIng about thIngs that the studentstfrf;yﬁ”
H;llke to eat As' them what theIr mother prefers that they jl;i»
;eat; and what they prefer to eat Does anyone In theIr
‘yfamIly lIke to garden°i» Ask them If they have ever grown\a

jfood or flower present°;h Would‘they lIke to get food or.

waflqw' Jfor a present’_f7

_SHMMARY QF STORY ON . Mr Rabblt'and the Lovely Present,{vlsf,:“’

T’”a story about a young gIrl who Is.tryIng to deCIde what

"“present to get her mother for her bIrthday : They can t

v:b dec1de what color to focus on, so they use all the colors in ‘§

i;5a basket of fruIt

'I_SUGGESTED ACTIVITIES;lZH
yv*Draw a beautIful basket of fruItﬂtofgiyeaaslav
i present to a famIly member‘l | | S
"Q*Watercolor a beautIful basket of fruIt that you :
1: would lIke to recere from your mother |
‘xf#PaInt a rabblt w1th tempra paInt us1ng“a pIece of
'frult as a brush Try to use home grown fruIt’;;

.#Write about your favorIte fruIt and make a paper 'vj”’



'fmache-»piécé bf‘ffuit lee 1t to your mother |
‘:*Start a plant to glve to your mother as a glft

erte a poem to go w1th the plant

o NTEGRATIQN DISQUSSION i,f

brTell about your art work - D1d a basket of frult sound llke

‘dan exc1t1ng present before readlng the story°' Dld you thlnk,"

that 1t was a thoughtful glft after you- read ‘the story’ What;775”ﬂ

klnd of person dld you thlnk the llttle glrl 1s9’\How dldl“
she‘feel about.her=mother°- What would she do 1f she had two f
‘mothers° Would she glve the same presents to each of them°7'h
‘SUMMARY OF BOOK TWO "Bellnda S Bouquet'" uses references toljv
:‘_gardenlng whlle deallng w1th the issues of body image. |
'lINTEGRATION DISCUSSION .

_.Do you thlnk that Danlels mommy could grow frult for thev

llttle glrl in the last story s mother° D1d Danlel s mothers-‘:,f

glve,adv1ce~as well-as Mr, Rabb;t’- What would you tell

u’BelindaﬁtO‘do abouthher‘problem5‘. who,gln'your:house,-could
*help Bellnda w1th her problem° A

Could Danlel s mommy teach the llttle glrl to garden her ownt

: frult or glftSO- y K . |

QSUGGESTED ACTIVITIES,V

:*erte a story that has Danlel s mothers talklng tox

“the llttle glrl" S
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*Write a story that ﬁas'Mr. Rébbit talking to
bBelinda; _é

SUMMARY OF BOOK THRE%Q "Blueberrieé”For Sal," tells what
happens on a summer 4ay in Maine when a little girl and a
bear cub) wandering %way from their blueberry—picking
mothefs, each mistaké the,othér}s mother for its own.
 INTEGRATION DISCUSSION:

What would happen if%Little Sal or Little Bear had two
mothérs? How‘Would.éhe story change if Littie Sal had two

mothers and Little Béar had only one?

SUGGESTED ACTIVITIES

*Write a story that-includes Little Bear and Mr.
Rabbit. | ‘

*Write a story that includes "The little girl,"
Little Sal, and Belinda.

*Write a story‘that ﬂas "The little girls'" mother,
Little Sal's motheréand Daniel's mothers doing
something fun! Inciudé your mothér in the story.

*Re-write the‘storieé‘to include a father.

*Re-write the stofieé to inclﬁde brothers and
sisters. |

k*Plaﬁt‘Blueberries aéd give‘them tQ a family member

that likes fruit.
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SUGGESTED CURRICULA IDEAS FROM Llll;ﬁ_gugﬁ_géﬂgﬂ)
the first grade basal reader
D.C.Heath and Company

1989 Lexington, MA

CLUSTER OVERVIEW: Who's Next Door?
CLUSTER THEME: Neighbors and neighborhoods--who are the

neighbors and what happens in“the'neighborhood.

SUMMARY oF BASAL STORY ONE: “The Neighborhood Pet Show, "
realistic fiction, introducesbthe_reader to a group of
neighbors who enter their pets in a community pet show. Kate
wants her pet duck, Louie, ﬁo win first place. At the show,
the pet owners are called forWard one by one to show their
pets. Because of Louie's humorous antics during his
performance; hé wins the Number 1'Funny Pet Ribbon.
SUGGESTED ACTIVITIES:

*Create a language-experience story

*Write newspaper articles

*Create animal dances

*Make a graph
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SUMMARY OF BASAL STQRY TWO: "New Neighbors, " a poem to be
read aloudbby the teécher, shares with the listenér>the‘,
feelings of a young girl when her friend moves away.‘ Her sad
feelings'graduallyvfade When new neighbors move in.

SUGGESTED ACTIVITIES:
*Role-play making friends

*Draw pictures of'special things

SUMMAR?'OF BASAL STORY THREE: "In the Neighbofhood" is’aﬁ
informatiOnal article that introduces children to several
people who live and work near one another. The readeré are
asked to think about‘ﬁheir OWﬁ'neighborhoddsfand where their
neighbors live, work, and play. -

SUGGESTED ACTTIVITIES

%Cfeate commercials for neighborhoods

*Make a map of school areas

| Simple incorporation of "gay friendly" books that focus on
the cluster overview of "Who's Next Door?":

*Gloria Goes to Gay Pride- The whole neighborhdod is 

out for the neighborhood celebration.

*The Generous Jefferson Bartleby Jones- Jeff shares

his dads with his neighborhood friends.-
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Read either of these books and show how neighbors are
important to all'fémily members. After reading the basal

story choose one of these and discuss it, or incorporate a

"Sample lessoh“ from the back.

i
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Sample lesson theme

SHARING YOUR FAMILY WITH NEIGHBORHOOD FRIENDS

QLHSTER OVERVIEW WHO S NEXT DOOR°
.;CLUSTER THEME ThlS sectlon focuses ‘on nelghbors and
nelghborhoods——who are. the nelghbors and what happens 1n the;_’

nelghborhood

NTEGRATIQN DISCUSSION

Open the conversatlon w1th a dlscuss1on about famllles and
:'nelghborhoods. Talk about who llves 1n thelr home and how"
each‘person"interacts w1th the student' Share how each
‘sifamlly member gets along ‘with Wthh nelghbors, and hOwttheirg'
‘nelghborhood can be llke a larger famlly Incorporate thlS
1nto‘"gett1ng a new student" and maklng them part of your
school famlly _ . | . | ‘
SUMMARY OF BOOK ONE I"Nlce NeWFNeighbors," focuSes on;thebisf~
premlse that no one wants to play w1th the Fleldmouse
'chlldren 'Theﬁ'81x chlldren solve thlS problem and brlng the

nelghborhood together
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’JhSUGGESTED ACTIVITIES

d‘*Have the students draw a. plcture of thelr home
i]*Have the students draw a plcture of thelr g]*f~“
. nelghborhood

‘”U‘*Have the students draw a plcture of thelr nelghbors

"7?5heir plctures and then dlscuss the fam11y.577v

"“Qstructure in the story | Talk about how the mice got along

B ”w1th thevnewmnelghbors an: how the story ended Ask the
:'ﬁchlldren how the story would dlffer 1f the father mouse was“ R
. not as helpful or the mother mouse so posltlve Then ask

.?them if the story would change 1f the mlce had two fathers

'“”Let the chlldren dlscuss and share thelr s1tuatlon as needed

'Jf'(Some students may have two mothers 'blologlcalnandustep,,)ﬂfgjfg‘ff_

“"The Generous Jefferson Bartleby Jones, focuses on hav1ng

an}“two fathers that llve together and how he share the dads w1thil{jﬂj§g”r

:Jﬁ hlS nelghborhood frlends
NTEGRATION DIscuss oﬁ; ‘ff'f’v | | .
:'Talk about how Jeff shared w1th hlS frlends and what ended upﬁ“aéf"q
‘u'happenlng to hlm Does Jeff llke hav1ng two dads°' How dld Qdf&h:“
vJeff s frlends react to Jeff hav1ng two dads’J Can there be‘

f beneflts to hav1ng two dads7 D1d Jeff need three dads°




. SUGGESTED ACTIVITIES:

*Draw a picture of a mouse family with two dads."
‘*Write a story about a mouse family with two dads.
*List things that you like to do with your familyi
members. (One list for each family member!)

*List things that you like to do with your neighbors.

52



D C Heath and Company

(, 1989 Lex1ngton, MAﬁfwv‘

”,_[CLUSTER OVERVIEW ANIMAL PALS

:h’ L TER THEM Most chlldren enjoy hav1ng anlmals as pals,
';§whether the anlmals are puppets, 1n the w1ld or pets at

"f”home fﬁ.,:w;” ‘

"Pet Puppets“\ls a how to artlcle!“f““'”

that prov1des six sequentlal dlrectlons des1gned for chlldren’f,--“'b

to use ln creatlng thelr own pet puppets Chlldren have the,jf“'

foptlon of maklng a toad bunny, bug, or kltten
‘SUGGESTED ACTIVITIES ‘ | | |
t'tHave chlldren glve dlrectlons for making a sandw1ch
5v"or d01ng a s1m111ar act1v1ty | ALY | | |
-‘t*Talk to the chlldren about the dlfferent puppets :jf"ﬁw”
Fﬁ*Have the chlldren choose a book about anlmals B

“\QFSUMMARY_jF‘BA"ALViT‘RY T"} In the reallSth flCthn

‘fselectlon,i“I Was Walklng Down the Road W a young glrl

°4Q;catches a varlety of anlmals, Wthh she adds to her’fff

iffcollectlon by plac1ng them in cages

V'Q,In a reflectlve moment ~she. senses the anlmals' unhappiness“f_th-"

'*and dec1des to set them free




SUMMARY OF BASAL STORY THREE: "My Kitten," a poém to be read
aloud by the teacher,’captures an intimate and tender.‘
interaction between a child and a kitten.

SUGGESTED ACTIVITIES: |

*Perform a puppet play

*Make animal collages

*Make a list of describing words

*Write poetry

*Discuss endangered species

SUMMARY OF BASAL STORY FOUR: "Go Away, Dog," realistic

fiction, is about a frisky, playful dog who eventually wins
the heart of a boy. Gradually, as the dog pursues his
unwilling piaymate, the boy realizes tﬁe dog is lovable and
enjoyable and invites the dog home with him.

SUGGESTED ACTIVITIES:

*Pantomime a.stbry.

*Sequence a set of directions

*Write a lost-and-found add

Simple incorporation of "gay friendly" books under the

cluster overview of "Animal Pals":

*A Boy's Best Friend- The main character's need for a

dog is the focus of this story.
*Families- Many family pets and pet families are

portrayed as important.
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*Gloria Goes to Gay Pride- The family has‘a pet dog

.vthat protects the family. |

Read any of these books and show how Animal Pals are
important to family members. After reéding the basal story
choose one of these and discuss, or incorporate a "Sample

lesson" from the back.
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: Sample lesson theme

STUFFED PALS CAN BE FAMILY MEMBERS TOO'

- LUSTER OVERVIEW ANIMAL PALs;v‘»"

o CLUSTER-THEME~ Most chlldren enjoy hav1ng anlmals as pals,'r

:whether the anlmals are’ puppets, in the w;ld, or pets atf

" home.

‘fPRE‘READiNG}STRATEGiES}\ﬁave the;students bring in their
favorite stuffed pet'_ Sit on a‘largefblanket on'the floor S;
and read the storles whlle they hold thelr pets |
‘SUMMARY OF_ BOOK ONE “Corduroy" 1s ‘a stuffed bear waltlng
"hopefully in a toy department flnds a home w1th a llttle glrl
- who wants Corduroy fe} much that _when her mother refuses to
‘buy hlm,'she comes back the next day w1th her own money;'
SUGGESTED ACTIVITIES: .

*Draw a plcture of your favorite stuffed anlmal

*Draw a. plcture of a stuffed anlmal that you w1shed

that you owned
_*Draw a plcture of a stuffed anlmal that has made an

. 1mpact on your llfe
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INTEGRATION DISCUSSION:

Howlis this story like your stufféd animal story? Have you
ever had a stuffed animal‘that needed repair? If so,'what
happened to it? How was it fixed? |

Who fixed it? How important was that stuffed animal to you?
Waé' ybur stuffed animal like é family member to you?

SUMMARY OF BOOK TWO:

"A Boy's Best Friend" is the story of an asthmatic boy named
Will that wanté one thing for his birthday, a dog. Although
his illness prevents him from getting a "real" dog, Will's
mothers come through fof him.

INTEGRATIQN DISCUSSION:
How did this story end? Did you like the ending? Has
anything like this ever happened to you? Who bought you youf
stuffed friend? wWould Will ever imagined that he would geét a
dog for his birthday? Was he disappointed?

SUGGESTED ACTIVITIES:

*Make a list of names that you think would have been

better than the name LeDogg. Go around the

classroom and have people vote from yéur list to see

which they prefer. Make a graph.
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RO CLL {fT “R,_O ,"‘ERVIEW ANIMAL VPALS

*5f*Make a. stuffed anlmal w1t.‘butcher paper,‘use

"recycled paper(scraps)r:o,stuff thevailmal

‘”‘ffed anlmal that-comes to R

g Sample lesson € eme

: AWARD WINNING PETS

Most chlldren enjoy hav1ng anlmals as pals,

’1gfwhether the anlmals are puppets,'ln the w1ld or pets at

Have the students make an award

It can be for an actlon,,v1rture,

"1thems§1§¢s- Have them

"A Boy s Best Frlend" reflects the loveﬁ;f7f;f."

utjthat Wlll has for hlS dog Wlll belleves that hlS dog is-

’*-.,“supernatural"’d

*:*erte a story about a supernatural anlmal or person;iib"'“

’f”*Draw a plcture of how;you;feel about your pet

'award for your pet




INTEGRATION DISCUSSION:

Discuss how Will felt about LeDogg and how would he feel‘if
something happened to it? Have they ever lost a pet?

SUMMARY OF BOOK TWO: "Jim's Dog Muffin" has been killed and
everyone wants to make Jim feel better. All he can do is
think about Muffin; "He was the nicest dog," says Jim.
SUGGESTED ACTIVITIES: |

*Write about the nicest animal that you know

*Write about a pet that has left you

*Write a letter to Jim

*Make a list of things that Jim could do to feel‘

better

INTEGRATION DISCUSSION: -

If Jim did not ever have Muffins, he would have missed out on
a lot of good times! Although it is sad to lose a pet,listen
to this story and see how Archie handles his pet problems.
SUMMARY OF BOOK THREE: It's time for the "Pet Show" but
Archie's cat is no where to be found. When it finally shows
up, Archie decides to enter his second choice pet, a germ,

and wins for the quietest pet!

SUGGESTED ACTIVITIES:
*Have a classroom pet show
*Have a pet show for non-traditional pets

*Write an article for the newspaper about your show
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SUGGESTED CURRICULA IDEAS FROM LITTLE DUCK DANCE,
the first grade basal reader
D.C.Heath and Company |

1989 Lexington, MA

CLUSTER OVERVIEW: WHISPERS AND SMILES
CLUSTER THEME: The theme of communication--giving and
receiving messages--is looked at realistically and

humorously.

SUMMARY.OF BASAL STORY ONE: In the realistic fiction
selection "Body Talk,“ two girls play a game‘bf talking
without words. With only her hands and face, one girl
communicates several emotions to her companion. Then,
without using words, the second girl prééents the first with
a surprise gift of flbwers, and they decide to become
friends. |

SUGGESTED ACTIVITIES:

*EXpress feelings'through music

*Create a collage of facial expressions

*Sing a song

*Learn sign language

SUMMARY OF BASAL STORY TWO: "Whispers," a poem to be read
aloud by the teacher, describes the soft, tickly feeling of

whispers in the ear and the fun of telling secrets.
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‘_thelfanc1ful anlmal story

W;JThe Secret A Amanda Plg'cud“les w1th her mother and brother C

"u-f{as they take turns wh1sper1n7»a secret As 1n the old game‘

”'ftelephone, the-secretﬂc ang

a{Plg'reacts dramatlcally the;r“v;81on,_if;”““”:“

7},#Categorlzet;nformation'

. *Use similes

“Y OFYBA;AL ,TORY FOUR‘ In the Afrlcan folktale "Talk

ur;ng the telllng"?ndecher‘;s,”"”

‘the objects and anlmals 1n the boy S world begln to talk——a”"'

7“fflower commands that he stop plcklng 1t hlS dog conflrmsrit"h

:'Qithat the flower talke“

and arrock demands that he step offfnvaV
o‘hlsimother, who makes llght of the |

;1nc1dents untll the bread shefls maklng talks to her When},;

:;mother and sonlrun to the father, the same type of thlng

‘tt;occurs They run to the grandmother, who laughs and sends'

hem away Then, to the grandmother s surpr1se,»her;oha1r3f

m;ftalks to her




SUGGESTED ACTIVITIES:
*Make puzzles @
*Discuss first words

*Practice emergency telephone conversations

*Write about animal communication

Simple incorporation of "gay friendly" books under the
cluster overview of “Whispefs and Smiles":

*Belinda'e Bougue;—AMama commuoicates a very important
message to Belinda after her feelingslget hurt by a

negative communication.

*Daddy's Roommate- Mother communicates the importance
of love.

*The Generous Jefferson Bar;leby Jones- Coﬁmunication
is the key issue in this story.

*Gloria Goes To Gay Pride- During the Gay Pride Parade
Gloria and othersvcommunicate their message through

‘signs.

Read any of these books and show how honest communication -
with your family is important. After feading the basal story
choose one of these and discuss, or incorporatée the "Sample

lesson" from the back.
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Sample lesson theme
'; TO COMMUNICATE FULLY YOU NEED ALL OF YOUR SENSES _,;°'h

"Tj INCLUDING COMMON SENSE‘5' ”’J

: LQSTER QYERVIEW WHISPERS AND SMILES
f'gLUSTER THEME The theme of Communlcatlon--g1v1ng and U
frece1v1ng messages——ls looked at reallstlcally and

vhumorously,"

P RE READINQ STRATEGIES
'Spell out your name 1n flnger spelllng Show the students

how to say a Smele phrase 1n s1gn language Ask them 1f i

they know anyone who ianvflnger spell or SLgn talk

‘,stMMARY OF_ BOOK ONE_['

‘yuslgn Language,ﬁéFd”‘ »
‘,vlanguage flnger spelllng,'or formlng words letter by lettersr”
;y w1th the flngers, and s1gn1ng,,or maklng 81gns w1th one or
.two hands for each word or ldea |

d UGGESTED ACTIyITIES ‘ | _ e
-1*Pract1ce flnger spelllng the letter of the alphabet -
FL*Learn to flnger spell your name . .

*Practlce slgnlng words

Handtalk An ABC of Flnger Spelllng and i,“t’



“”_i“fSUMMARY QF BOOK TWQk
= hfhas a communlcatlon problems’\

”ﬁufJoe come through 1n the end,}

"3/*Play the game telephone w1th ciaésmagess};“~*~*’~
fffr*slgn a word and play telegraphﬁlhﬁ5*‘L

%f‘*Learn to Spell your famll' mfff_’fanf'“"

-QI TE RATION DI USSION

'sommunlcate w1th persons W

'f;T But sometlmes 1t 1s

L"The Gen%}_n:°

v1th hlS fathers

vli;Jeff s fathers understood JeffvévcbmmunibatianlbéEtéffthaﬁ‘
’5fJeff dld' HlS fathers came through for Jeff at the end of

':i;the story Would not 1t had been lucky for Jeff 1f he had

"“fo)lve h1s communlcatlon problem7.

"ji;Up Maglc“ has a story llne w1th

Jza deflnlte communlcatlon probLeml

The elf trles to make'iuV"

1:7f3w1shes come true for Maggle and he gets all mlxed up'~ Maggle Tif

*;~has a plan to le that,problerrjjjfr

‘m:;Bartleby JoneS"guggliuf'

But Pete andjﬂgﬂh“‘*




’31gw1th other people

- behlnd hlS back

”V_HSHQQEgTED ACTIVITIES H,;«F*’"
“;*erte a sentence to a frlend

i apart and see 1f they can pu

7*Make a llSt of rhymlng wordsyﬁf

: INTEQRATION DISCUSSIQN?
]i_All of the characters haverha
} The next

5.a problem seelng what 1s happ<
”fyneeds to use _common sense and

'fsurroundlngs'j

f[sUMMARY OF. BQOK FOUjo In the

1 My Block Chester SltS and c<

fwhere he llves and all sorts

iy SUGgEsTED ACTIVITIEs

‘*erte a story of the most ex

o happened to you

***Tell about your f:

'i.*Have everyone from your faml

event and see howvthe storle

and cut the words

t 1t together correctly

1 a dlfflcult tlme communlcatlngdh
*haracter we w1ll read about has';s‘
=n1ng rlght behlnd hlS back

be»more aware,of hls “._;Q

story "Nothlng Ever Happens On

Jmplalns about the borlng block )

)ﬁHexcltlngsthlngs“are,happenlng?);‘v;‘

~£tiﬁgjthinggﬁhat has -

lghborhoodﬁtj7~~xvav

ly wrlte about the same o ﬁi,_ﬁ'




:'f:foff 1nto the world armed w1th

'ﬁj~the straw house and the one mc

SUGGESTED CURRI;‘LA:IDE

 CLUSTER OVERVIEW: WHO'S

‘v'characters 1n t

ﬁfthe flrstvgrc

D C Heath

AS FROM ITTLE DUCK DANQ

1de basal reader

and Company f»;;,.}»'

iwf} thls vers1on of the

‘tradltlonal falrytale”"The Th]

In turn/

@r’blg bad wolf 'hey 1

S and brlcks to keep the,wolf'av

'take refuge w1th thelr‘b theJ

_“wolf cannot destroy

li‘SUGGESTED AQTIVITIES'

'ee thtle Plgs, the plgs setbl
Mother Plg s warnlng about thei
3u11d houses of straw,
vay;d
ade of stlcks,_so the two plgs

- 1n the brlck house, Wthh the

B *Illustrate and“retellﬂa,st rY

f*Experlment w1th Stdawh_H

‘fgﬁ*erte aqsequel to the story

_cks,‘

and brlcksf f:”vu

stlcks,»fv'm

The wolf Slmply blows downff"




bf;SHMMARY OF BASAL STQRY TWO-’"Somethlng Is There, a poem to;'
v~be read by the teacher, announces that there is an unknown o

"creature comlng down the stalrs——and 1t wants to get by

IBASAL lT»RY THREE“ In the reallstlc flctlon
”selection,'"Steps in the Dark " Clara announces to Grandpa'
nHarry-that she wantSHto sleep;outs1de 1n’her tent; ‘Whenjshe
hearS~slow footsteps she becomes afrald ‘The steps~turn out:
,to be Grandpa s as he brlngs a bag of popcorn to share.ghe
‘SUGGESTED ACTIVITIES N -

H*Role play spec1f1c fears

‘*Dlscuss a book about a frlghtenlng s1tuat1on

*Create a new story endlng

Sinple”lncorporatlon of "gay frlendly" books under the
»cluster overview of "Who g Afra1d7“

va’Boy's Best Frlend Wlll is- afrald somethlng will
happen ‘to LeDogg and trles to protect hlm

‘,*Glorla Goes To Gay Prlde Durlng the Gay Prlde Parade

part1c1pants experlence protesters

After readlng the basal story choose one of these and dlscuss

it, or 1ncorporate a "Sample lesson“ from theyback.
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~Sample lesson theme

o HOME ALONE OR IN THE DARK

i LUSTER OQERYIEW WHO S AFRAID7

CLUSTER THEME Everybody 1s afrald Of somethlng

PRE READING STRATEGIES - _ S ‘

d Talk about thlngs that you are afrald Of Explainﬁthatf;

| everyone 1s afrald Of somethlng Even the teacher'. | N
SUMMARY OF BOOK ONE “WhO s Afrald Of the Dark Stella’
:Ethe dog has a problem Everynlght at bedtlme she gets |
‘scared at least that s what her owner says But whO s o

yreally afrald Of the dark7

“-r,SUGGESTED ACTIVITIES:

ldf*Make a llSt Of thlngs that you are’afrald of
bh*Make a graph of thlngs that peOple are afrald Of
tINTEGRATION DISCUSSION | | | o
,Stella S - Owner is afrald Of the dark . Do you thlnk that 1t ;
,1s scary tO be home alone 1n the day tlme tOO" What-can yOuf'
”dO to make yourself safe in your home day or, n1ght°“;::_
l’?sUMMARY OF BQQK TWO In the book "The Generous Jefferson'
‘Bartleby Jones;" Jeff lends Out hlS two fathers and 1s left}j?

'home alone

__;€4>68{ez:. L



SUGGESTED ACTIVITIES:

*Write a letter to Jeff aﬁd»éive him suggestions

of things that he could do to not be scared.
*Make a weekly calendar‘of things that you are
planning to do this week. |

*Would haviﬂg a pet like Stella the dog have helped
Jeff in this situation?

INTEGRATION DISCUSSTION:

Some students have to go home alone everyday. Do you think.
that is what Jeff's fathers had intended? How many fathers
do you think Jeff may need? R While home alone, what could
bring comfort to Jeff?

SUMMARY OF BOOK THREE: "Ira Sleeps Over" is

a stéry about Ifa who is.goiﬁg tb his first sleep‘over at a
" friend's house and is nét‘sure if he should‘take his teddy
bear or not. Thiquuestion causes much frustration for Ira
and his‘family;

SUGGESTED ACTIVITIES:

*Bring your teddy bear or stuffed friend to school

and share it |

*If you sleep with a "pet" write a story about it
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SUGGESTED CURRICULA IDEAS FROM LITTLE DUCK DANCEf;T>

the flrst grade basal reader*ff
D C Heath and Company

1989 Lex1ngton,’MA€“;;

‘, LUSTER OVERMIEw SURPRISE' SURPRTSEL
' CLUSTER THEME Surprlses happen when they are least expected

’ :That Srwhatahappens tO,the characters,ln tth_cluster!nf |

SUMMARY:OFvBASAL STOeroNE:.TnTEhéhreaTTSEic fiction
Eéelection ﬂThe‘Ciiﬁb * the members of A‘family pair up with
one another to race to the top of the trall At firét;rit
-appears that Uncle Bllly and Kev1n w1ll win the race. | Thenfi
.1t seems. that Mom and Drew w1ll be the w1nners -But 1nathe"

| end Dad and Sharl, who dld not mentlon they would compete ln_
Tthe race,vtravel by bus to reach the top of the trall flrst
The whole famlly lS surprlsed by thlS unexpected turn of. ‘.T
vevents o | o | '

,EUGGESTED ACTTVITTEsif

fPantomime'a mountainnclimb;

‘*DiSCUSS relay races o

'C*Create;a short storylabont~climbing

*Create a story:with'a:surprise'ending
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SUMMARY OF BASAL STORY Tm: This ph_oto. e.ssay,‘ "Guess What's
Inside," is intended to enCoﬁrage children to Verbalize their
predictions about what is inside a package before they
actually learnvits contents."Aftef viewing things such as an
alligator's egg, bird feeder, watefmélon;’and kangaroo's
pouch;, the children should be surprised at what they find
inside. |

SUGGESTED AQTIVITIES:

.*Make mystery pictures

'*Guess hiddeﬁ objects

- *Guess mystery characters ‘ ,

SUMMARY OF BASAL STORY THREE: In this tfaditional folktale,
"Mr. Fox's Sack," a numbef of surprises occur as a sly fox
asks three women in turn to watch~hié sack and not lobk'
iﬁside. When the fifst two wdmen peek, and his ill-gotten
goods escape, the fox replaces them with the women's goods.
Finally, the third woman outwits the fox. When she finds a
boy inside the sack, she replaces him with her big dog.
Unaware of the switch, the fox opens his bag, only to héve

the dog leap out and chase him away.
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"-*Act out "Mr Fox s Sack“!

‘i?a*Predlct character s behav1or
fb*Dlscuss curlos1ty fepore
'*lee clues to flnd hldden objects
n*Create poems w1th hldden rhymlng words

. b*Create a short story

ﬂvslmple 1ncorporatlon of “gay frlendly" books under the ‘j
_cluster overv1ew of "Surprlse' Surprlse'“

t*A Boy37

Best Frlend, The maln characters get qulte a L

‘surprlse at the end of thlS story

7_x”*Fam111es- Some of th' famlly'structures mayusurprlse o

- and exc;te»students L

n . *The Gence us ‘ . ',_;nes— Jeff gets a

surprlse after he reallzes the mlstake that he hasr“”

made.

;fRead any of these books.and show how surbrfses are fun and

A;exc1t1ng' P01nt out to the students that they can surprlse
= famlly members' After readlng the basal story choose one of.*f :
'”“ythese‘"gay frlendly" books and dlscuss it, Aor 1ncorporate a

”"Sample lesson";from the back




 Sample lesson theme:

. RHYME TIME .

- iLUSTERHOVERyIEw SURPRISE' SURPRISE'

o *Make jam in class

'>:CLUSTER THEME Surprlses happen when they are least expectedgp_t:

"That s what happens to the characters 1n thlS cluster

_PRE READING STRATE IES N

L Talk about rhymlng words and make up words that rhyme w1th
breal words Slng the song,v“Name Game" 1f you know it. |
s UMMARY OF BOOK QN In the story'“Jamberry"‘a llttle boy
-walklng in the forest meets a blg lovable bear that takes hlm:
on a dellc1ous berry plcklng adventure 1n the maglcal world

:vof Berryland

'8 UGGEsTED AQTIVITIES
' '*erte about how surprlsed you would be 1f you met a T”

talklng, danc1ng bear

*Make jelly 1n classw

’*Dlscuss the dlfferences between jam and jelly
:*Have a jam and jelly tastlng party B

Z;pINTE RATI DI CUSSIO [

-:Although rhymlng 1s fun- ltilsﬁeyen moreffuntto make

lup poems and songs that rhyme and then 1llustrate them}h



rﬁcanryouﬁmake'afrhyme}that'is'like.aipuZZlehor.game5 .‘h'
That is what the next authors do 1n the next book"
SUMMARY OF BOOK TWQ , In the poetry of “Each Pea'ch
”,hPear Plum,?hchlldren can spy famlllar nursery charactersn
hldlng :Ln,the-plctures_°

szzchsm'ED ACTIVITIES’ |
i *Draw a plcture of a character hldlng in a plcture
S*erte a poem that has rhymlng sentences

*Write a-poem'about'your favor1te;fru1t N

INTEGRATION 'DISCUS:SI'ON_:" | |
Now that'we haye made‘a rhyme and read abouthrhymino g
- games, can youjmake a rhyme about‘your family? : _
SUMMARYﬂOF:BOOKSTHREE: FThe'Generous Jefferson Bartlebyh
fJones"vis an enthusiastic rhyming story'of=an”
exceptlonal famlly . b .

SUGGESTED ACTIVITIES
© *Write a poem about your famlly

:*Make a llSt of characterlstlcs that reflect your
feellngs about yourself “Flnd rhymlng words for them

\*Surprlse someone w1th an 1llustrated poem about them



SUGGESTED CURRICULA IDEAS FROM LITTLE DUCK DANCE,
the first grade basal reader
D.C.Heath and Company

1989 Lexington, MA

CLUSTER OVERVIEW: PICTURE THIS!
CLUSTER THEME: Some people need a little help, such as Ed
Emberley's direction, to draw. Other people, like Willaby,

have natural talent.

SUMMARY OF BASAL STORY ONE: FA Man," is a poem to be read
aloud to children. It is a child's prideful, step-by-step

account of drawing a picture of a man.

SUMMARY OF'BASAL STORY TWO: The how-to article, "Drawing
Animals," combines diagrams With téxt'directions to show
children how to draw a simple pig, two kinds of frogs, and an
owl. |

SUGGESTED ACTIVITIES:

*Illustrate a poem

*Creatg a class art gallery

*Draw animals using letters

*Write to Ed Emberley
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SUMMARY OF BASAL STORY THREE: "willaby,"i a little girl in the
first grade, loves to draw more than anything else--including
playing or doing her aSsigned classroom work. Immersed in
drawing, she misses the chance to make a get—well:cardvfor
her teacher aﬁd hands in her drawing instead. After a week
of worrying that the teacher will be displeased, Willaby
finally learns that the téaCher-was happy to get the drawing.
SUGGESTED ACTIVITIES: ° | o | |
*Make a collagé

*Make picture stories

*Make self—poftraits

*Write a story

*Make greeting cards

Simple incorporation df "gay friendly" books under the

cluster overview of "Picture This!":

*Gloria Goes to Gay Pride- The family makes posters

for the parade.

Read this book and show how art is important to perssnal
expressioh and self-esteemn.

After reading:the basal stofy read Gloria Goes to Gay Pride‘
and discuss it, or incorporate a "Sample lesson" from the

‘back.
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Sample lesson theme:

EVERYONE IS AN ARTIST!

CLUSTER OVERVIEW: PICTURE THIS!
CLUSTER THEME: Some people need a little help'to draw, but

other people have natural artistic talent.

PRE READING STRATEGIES:-

Have you ever entered an art contest? Have you ever made
something artistic and your moms or dads hung it .on the
refrigerator? Do you always‘know what to draw or write?

SUMMARY OF BOOK ONE: In the story "Begin at the Beginning"

Sara gets stuck when she must paint a picture for the second
grade art show, until she discovers the best placé‘to begin.
SUGGESTED ACTIVITIES: |

*Complete a dot to dot. Decide where to begin, at

the smaller number or the larger number?

*Make a dot to dot picture for someone else to

complete

INTEGRATTON DISCUSSTON:

Sara started at the beginning and did a much better job. If
you were as frustrated as Sara, who in your family could you
ask for help? 1Is someone in your family more artistic than

the others? What wéuld you do it you were'limited to just

one color crayon?
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,SUMMARY OF BQQK TWQ‘ In the story, "A PiotUre ‘for’ Haf;;la-s

‘ Room," Harold needs a plcture for his bedroom wall with one;fj
ilpurple crayon he creates a whole world of moonllght and
’:mountalns, ocean llners and fast flylng jets |

V'HIG..'GESTED ACTIVITIES' | |

.*Draw a plcture us1ng only one color crayon

*Make a 1list of everythlng that is purple L
f*Use grape Julce to palnt a plcture

INTEGRATION DISCUSSION

.Harold and Sara both needed to complete a. plcture, buththey :
sure dld go about gettlng it finished dlfferently Do. you
thlnk plctures of one color are as "express1ve",as plctures
, wlth manygcolors2‘ Does,ltfmake a dlfference?
vSUMMARYSOF'BOOK.THRﬁﬁi'FIfnYou TakefA‘Paintbrush“ shoWs basic‘
colors and how to mix: colors A simple}.helbful book,‘“
SUGGESTED ACTIVITIES o | R |
FMix the three prlmary colors to create other colors
*Palnt a plcture u51ng only color dots
*Make a llSt of all the colors that you have

dlscovered



INTEGRATION DISCUSSION:.
After,miXihg’Colors, can you see how many different colors of
red, blue, and yellow_theré are? Have you ever seen a

picture with many shades or hues of one color?

Do yoﬁ think that the ability to mix colors helps ﬁake more
realistic pictures? Wé are going to read a story‘about a
woman who began her hobby of painting at the age of 72. Is
there anyone in your family that is that'age?’ - <
SUMMARY OF BOOK FOUR: Motivated by a birthday gift}'v72—year—
014 "Emma" begins to paint. | | R |
SUGGESTED ACTIVITIES:

*Paint a picture for y¢urself

*Paint a picture to hang in»your classroom

*Incorporate painting and drawing in one picture

*Paint and draw and color using only‘purple
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INTEGRATION DISCUSSION:

If you were going to run for a school office or have a garage
sale, who could help you with your signs? What kind‘of art
materials WOuld ydu need? ‘Glbrié?is lucky enbugh to have two
mothers to hélp her.

SUMMARY OF BOOK FIVE: "Gloria Goes to Gay‘ Pride" shows Gloria
and her mothers making signs for the annual parade.

SUGGESTED ACTIVITIES:

*Color a sign with your name on it

*Color and paint a sign to show your school spirit

*Draw, color, and paint a poster to hang in your room
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SUGGESTED CURRICULA IDEAS FROM LLIILE_QQQK_QANQE,
- the first grade basal reader
D.C.Heath and Company

1989 Lexington, MA

CLUSTER OVERVIEW: GROWING UP
CLUSTER THEME: Growing up is easy with a little help from
parents and adult role models, as shown by the animals in

these'selections.

SUMMARY dF BASAL STORY‘QNE: "Animal Babies Grow Up," is a
Straightforward, informatiohal article describing three kinds
of animal babies--bears, foxes, and owls. The article tells
how the mother bear brotécts her cubs and helps them catch
fish;-haw the father andvmother foxes bring food to their
young ana, later, teach them how tbvhunt;'and how the owl's
parents teach it to fly and;catchvfobdl

SQQQESTED ACTIVITIES:Y

*Brainstorm to taach things taught-by parents

*Createfanimal stories

*Match ahimal names

‘*Listenvto guest speaker on baby care

*Write reports
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SUMMARY OF BASAL STORY TWO: "Owly" is an animal story about a
small owl who is curious about the world. He asks his mother
how many stars there are, and she tells him to count them.

He asks how high the sky is, and she tells him to go see. Hé
asks how‘many’wavés in the ocean, and she tells him to count
them. He asks how deep the ocean is, and she says it is as
deep ag the sky ié high. Then she tells him that she has as
many hugs for him as there are stars in the sky and waves in
the ocean.

SUGGESTED ACTIVITIES:

*Participate in group oral-reading

*Write fiction or nonfiction

Simple incbrporation of "gay friendly" books under the
cluster overview of "GroWing”Up":

*Belinda's Bouquet-This book shows a strong mother-
‘son felationship that he shares with his friend.
*Daddy's RogmmgggFDaddy,‘Ffank, and mommy pafent thé
boy in this story and guide him lovingly. |

*Familigg—Many families are portrayed as important.

*The Generous Jefferson Bartleby Jones-Jeff is lucky
to have two fathers and a mother who love him very

much!
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*gloria Goes to Gay Pride-This book focuses on family

participation_ahd parentsyguiding the child.

Read any of these books and show how "Growing Up" in families
is very important. After reading theabasal story choose one
of these and discuss, or incorporate a "Sample lesson" from

the back.
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Sample lesson theme:
T WON'T GROW UP! WELL MAYBE I WILL.

CLUSTER OVERVIEW: GROWING UP
CLUSTER THEME: Growing up is easy with a little help from

parents and adult role models.

PRE READING STRATEGIES:

Have the studénts draw a picture of themselves as babies.

Agk them if they are grown up‘compafed to that picture. ‘Haﬁg
the pictures‘on the wallsf

SUMMARY OF BOOK ONE: In the story "Pig Pig Grows Up," Pig

Pig refuses to grow up. He is a big pig, but he insists on
sleeping in a érib, eating strained foods, wearing baby
élothés, and ridingfin,a stroller. Then one day, Pig Pig
‘vsurprises everYone—Fincluding himéelfQ

SUGGESTED ACTIVITIES:

*Make a list of things'you did asba baby that you no

ionger do o

*Draw a pictufebof yourself aé'a baby and draw a

picture ofiyourSelf now

*Bring in yoﬁr baby book to share with classmates
INTEGRATTION DISCUSSTION: ‘ |
Have'thevstudents bring iﬁ,pictureé of their family members
whén they were babies. qut the familY'pictures together.
Talk about how alikevor different the family members looked

as babies.
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'SgﬁmARY OF‘BOOK'TWQ; “Famllles"lis-a eoloring bookuPOftraysb
many dlverse famllles S L |
"SUGGESTED AQTIVITIES

*Draw a plcture of yourvfamlly and what you thlnkv,'
vd they w1ll look llke ten years from now f:‘ ‘
?:*Look through a famlly photography album that has&_i
plctures from before you were bornf_p~ |
- NTEQRATION DISCQSSIO : |
Talk about brothers and 81sters ¥ Share your favorlte brother.
'and s1ster story f Make a graph of 1f your students are the
-volder younger,'middle, or only chlld ; Ask how they felt

when they found out they were hav1ng another s1b11ng

§QMMARX_QE_§QQK_IEEEE In the story "When the New Baby Comes,:.,

’.tI m Mov1ng Out“ Ollver isn' t ready for the new baby to use

Jall of hlS outgrown thlngs However, Ollver real;zes_thefb
fbeneflts of belng a blg brother g |
iS E TED ACTI ITIES
trMakeva family’tree-
':*LlSt the pro and con aspects of grow1ng up‘
”‘i*erte a story of what 1t would be llke to stay ‘in

", the flrst grade for your whole llfe
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WHERE TO FIND THE MATERTIALS

ALL "GAY FRIENDLY" MATERAILS USED IN THIS PROJECT ARE
AVAILABLE FROM ALYSON WONDERLAND PUBLISHING. THEY ARE
AVAILABLE AT YOUR LOCAL GAY OR FEMINIST BOOKSTORE.

ALYSON WONDERLAND
DEPARTMENT L-20, 40 PLYMPTON ST.
BOSTON, MA 02118 |

1-800-8-ALYSON
1-800-825-9766

ALL OTHER BOOKS USED IN THIS PROJECT WERE FROM LIBRARY 1 OF
THE D.C.HEATH READING SERIES FOR FIRST GRADE. THE BASAL
STORIES WERE FROM LITTLE DUCK DANCE.

D.C.HEATH AND COMPANY
LEXINGTON, MA

susan 1. birrell

p.o.box 2980

"big bear city, ca
| 192314
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WORKSHOP ASSESSMENT
Incorporating "Gay Friendly" Literature
Into A Literature-Based Reading Program
What was most informative about this workshop?

What was least informative about this workshop?

How much of this'informatidn would you.apply into

your own classroom?

Did this workshop help you to understand why educators

need to talk about homosexuality in the classroom?

Do you feel better prepared to discuss a gay or lesbian

family member if the topic is raised?

would you use any of the “gay'friéndly" books in your

classroom?

Could youvsimply incorporate "gay friendly" literature

into your classroom without parent/district approval? -
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| DIMER&I;I‘Y‘ AWARENESS 'TEST -' .
}'Dlrectlons"Try to answer the follow1ng questlons as qulckly ,;
‘as poss1ble Try ‘to use the flrst and last name not a ‘;
descrlptlon or jOb tltle"b
"51; Name a promlnent Amerlcan ~educatorr'
‘hZ.’jNane an elected off1c1al
v3.‘“Name-an electedfoff1c1algthatiisha'women;f
S 4. Nameganheiected;official‘that is Jgayvordlesbian.
‘5; vName‘a‘prominenteAfricanpAmerioan,' ) |
6. Name»a/prOminent‘éhineSe AmeriCan.
7. Name a prominent.Armenian‘Amerioan.
8. Name a prominent Greek Amerioan.
9. Name_avprominent:Buddhist:American,
le. Name a prominent_handioapped Anerioan,‘,
11.1 Name.a Russian Czar‘that was'gay.
12. ‘Name three U S authors that were:: gay or‘lesblan
13. Name. a Danlsh author |
14. Name a Danlsh’author‘that was.gay.
‘15, Nameyaloay or 1esbian person thatvis famOus~for
something other‘thanhtheir»sexual identity.
16.‘ Name an American heterosexual that supports gay :
or lesblan persons 1n the mllltary ‘
'17;;hName a promlnent Callfornlan that has not held
publlc offlce

18. ‘Name a promlnent Southern Callfornlan
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19.
20.

21.

22.
23.
24.

25.

Name a prominent American that is a single parent.
Name a persoh that you5respect that has been
receiving or is currently receiving public

assistance.

Name a personal friend that has a different

religious belief than yourself.

Name a prominent Jewish Americaﬁ,.

Name a movie star that is gay or lesbian.

Name a television star that is gay or lesbian.

Name 'someone that has loSt their life to

“gay—bashing“;
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Another "TEST"
DECIDE WHAT THESE "GROUPS OF PEOPLE" HAVE IN COMMON.

1. Alexander the Great, Richard the Lion-Hearted, and Julius Caesar.
2. Sappho and Plato.
3. Michelangelo and Andy Warhol.

4. Oscar Wilde, Walt Whitman, Willa Cather, and Horatio Alger Jr.

Answers:

1. All were political giants and homosexuals.
2. Both were poets, philosophers, and homosexuals.
3. Both were artists and homosexuals.

4. All were famous authors and homosexuals.

Information taken from the Alyson Almanac, Alyéon Publications 1989.
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