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ABSTRACT

| WRITING AS A TOOL FOR LEARNING

‘,Rﬁth'Brown
~ California State University,.San_Berﬁardino,‘1993_5

The purpose of thlS prOJect was to. descrlbe the effectlveness of

teachlng the wrltlng process Four-dlfferent outllnes of the

wrltlng process were descrlbed and compared to each other. These

T'.wrltlng processes served as a ba31s for the currlculum developed

in this progect.i A teacher handbook was developed to help the

teacher convert the wrltlng process 1nto a useable format for "

‘ ThlS teacher handbook further descrlbes several

- student authors
_wrltlng strategles Wthh may be ‘introduced to. students to 1ncrease

thelr ablllty to'use the writing process successfully
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' CHAPTER ONE

‘Introduction

tly, writing was primarily taught as a product

cess. Educators concentrated on;teaching‘

7ia’ worksheets,  workbooks, and the éditing of

. Students learnedvthat gbod writing was a set
s such as spelling; punctuation; grammar, and
In‘mote recent years,‘educators have looked to
ing as a tool for learning. Language education
on téaching students tokvalue the content df

st before becbming bogged down in the mechanics

It has been said, "Authoring is a form of learning"

Burke, 1988, p. 9).

g process engages students in a multitude of

learning experiences. Students use writing as a tool to grow

"~ beyond themselves
and analyze what
The purpose

variety of writi‘

n

. The act of writing helps students synthesize
they have learned about life.
of this project is to provide teachers with av

g strategies which they can introduce to students

to help them become better writers as well as‘independentf

learners.
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Theoretical Foundation

age provides the theoretical foundation for a
to the‘teaching 6f writing. The goal of writing
its the responsibility for their own learning.
given a democratic say in what they learn.
invoived in writingrmaké personal choices related
hey.léarh. According to K. Goodman, Bridges, and
. "A whole language classfﬁdm is ‘a democratic
ners, and its curriculum isvembedded in the
11 experiences of the 1afger édmmunity"_ (p.4).

a say in the educational b;ocess of their

age is avWay of experienciﬁg learning rather than
tering sequentia1 ski1ls. According to Blynt
nguage is more than a methodolggy; Ié.bérders’on
379). We bring to our learning what we ai:eady
n with new knowlédge to’makeﬂnew meanings for

odman states (1991), "We learn what we need to

and make sense of the world. And we do so as we

ns that need to be understood and as we are

roblems wé néed to solve" (p. 23). Students are
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Because whole language is based on the student’s need to
make sense of his or her life, the student is continually
interacting with his or her environment. Students are constantly
engaged in searching for answers and questions. "In whole
language classrooms there is time for thinking and time for
growing" (Goodman, Bridges, Goodman, 1988, p. 4). Authoring can
be interactive. Students look for answers and questions in a
variety of resources including other authors. Student-authors
also need time to think about what they are learning. Without
thinking time, the writing becomes a ritual of unrelated
activities.

Whole language learning builds on what the student already
knows. When students see connections between what they already
know and what they are learning, they formulate new links in the
learning chain. "We learn easily what is relevant and meaningful,
and we forget easily bits and pieces of knowledge that never come
together" (Goodman, 1991, p. 23). If a piece of knowledge makes
no sense in the student’s web of learning, the student will not be
able to spin this new information into the ever-growing web.
Learning should be real, relevant, and authentic. As new writing
strategies are introduced, the student is invited to take on new
learning challenges through writing. The student is active in the
decisions of what to write, what form to write in, who their
éudience is, and whether the piece will be published. Student

choice makes writing real for the student.



CHAPTER TWO

Literature Review

There is a growing body of literature which argues that
writing should be taught as a process rather than a product.
Several authorities on the teaching of writing have had similar
findings in their research. Over the past twenty years, Graves
has had one of the greatest impacts on the teaching of the process
approach to writing. Before Graves’ contributions to writing
education, teachers approached writing from a spelling and
mechanics point of view. Graves found that writing was not simply
the task of editing for conventional spelling and mechanics, but
that there were several aspects to the process of writing.

A second researcher whose work has had a landmark effect is
Donald M. Murray. Like Graves, he began his research into writing
as a process in the late 1960’s. Murray has looked extensivly at
writing at the high school and college levels. Also like Graves,
Murray'’s research found that the teaching of writing in the past
had concentrated on spelling and mechanical correctness rather
than on the process authors are involved in when writing.

Lucy McCormick Calkins followed Graves’ and Murray'’s theory
of writing as a process. Calkins has expanded the discussion
about writing in a process to the middle grades. Among her most
significant contributions, Calkins has found that even very young
and/or beginning writers go through writing phases similar to

those of more experienced writers. This observation has provided

4



: I : S .
support for seyeﬁal process—oriehted programs across the grades.v
| Intreceﬁt‘years, Atwell has‘done a great deal of research
deallng with erUlng in the mlddle grades, spec1f1cally grades six
through nine. IH is significant that Atwell began her work as a

classroom teacher, and has grounded her theory through direct
‘

application. Atwell was greatly influenced by Graves, Mnrray, and
Calkins. Through!her own teachlng experlence and research, Atwell
’fhas found that when writers wrlte, they are engaged in a process

that goes beyond mechanical conventions. Atwell further found that

when when writerQ
are able to use the writing process more efficiently and

write on a regular basis and write often,..they

", \%x

effectively. |

The literatﬁre reflects a continuity‘and clearly depicts
writing as a process. All of the authors found that regardless of
" age or experlence\all writers go through similar phases when
wrltlng All of the authors found that writing is more than
produc1ng perfect spelllng and perfect mechanics in a piece of
wrltlng, As a reeult of the research of Graves, Murray, Calkins,
Atwell, and othere, there has been a thrust in education to teach
writing as a process rather than a product.

This literathre reView will focus on two related topics: 1)

the writing proceés and 2) the effectiveness of teaching the

i
writing process. |
. |
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~set of rules for w
instead'a theory
Donald Murray,(198
basic process for
ultimately he has
There have beeh ma
‘Following are four
outlines have simi
| Thé first out

: A Confer

~ David Hornsby (198
formulated an outl
not to be interpre
every child will £

| by Parry and’Horhs

‘The Writing Process

-he writing process;voften implies a method or
&iting. On the contrary,‘thé‘writing process is
thét authpfs develop or.create when they‘write;
2) belieﬁes.“the student shduld know there is a
writing,vpracticed by most writers, but‘

to learn the process for‘himselfﬁ (p. 12).

ny attempts to describe the writing process.
outlines of the Writing process. Each of theée
larities and differences.

zline of the writing process is taken from

ence Approach To Writing by Jo-Ann Parry and

5). Although Parry and Hornsby (1985) have

ine of the writing'process, they agree, "It is
ted as a blueprint for procedural steps that
ollow" (p. 5). The writing process as outlined

by (1985) include five main parts; 1)

experience, 2) re

audience'feedback.

earsal, 3) writing,'4) poét—writing, and 5)

.They acknowledge'that each author may or may not follow the

same path in the writing process."Thé first step in their outline

is ’experience’.
author needs time

need to be answere

Experience is the idea or incubatibn phase. The
to gather ideas and formulate questions that may

d.




' Once 1deas h<

_beglns to wrlte 1r
- The rehearsal phac
author nay begin r
- writing the piece
Rehearsal happens
written. All auth
For inétance,‘one
images related to
stimulate thinking
consist of discuss
interviewing, ncte
The writing

rewriting, and proc

writes a rough dra

mechanics are comp

phase need not be

need to rewrite complete pages in order to revise and edit.

ave started to accumulate, the author 1nformallyA
1 the mlnd This is called the rehearsal phase.'
e has no defln;te beginning or endlng. The
ehearsing what will be written before»actually
or even while writing»another part of the piece.
any time the author thinks about the piece to be
mrstwill‘haVe‘their own rehearsal strategies.
author might surround himself or herself;with‘
the topic to be written about in an effort to

] -about the piece being Written.. Rehearsal might g
ing, researching, scribbling, drawing,
-taking, or constructing. | |
ohase includes drafting, revising, editing)
of-reading. During this phase, the author o
ft and manipulates it until the content and
lete and polished. All aspects of the writing

done in a sequential manner nor does the author

The

author may be ready to write the middle of a piece before writing

the beginning, or

written paragraph

may happen simultaneously’while‘writing a draft.

happen in much the same way .

the author may decide to revise a previously
before finishing another paragraph. Revisions
Editing may

Authors are constantly jumping

between the various aspects of the writing phase.

When an author is satisfied with the content and mechanics



of a piece, the ne
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;Flnally, the inten
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This phase is term
Another outli
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(1988) . These aut
referehce to the writing process.
thet the writing p

experienCes. The

Xt phese is post-writing.

The author puts the
opriate format to make available to the'reader.
ded audlence has the opportunity to experience
ote and can respond in relatlon to that writing.
ied as 'audlence feedback’.
Lne‘of‘thevwriting process iS’takeﬁ from

s _For Authors by Harste, Short, and Burke
hors use the term ‘the authoring cycle'vin_
These researchers recognize

rocess begihs with the author’s personal life |

authoring cycle continues in a circular pattern

as follows uninterrupted reading and writing, author s circle,

self—edlting, outs

1de editing, publishing/celebrating authorship,

and 1nv1tations/1anguage strategy 1nstruction.

Following the
begin with uninter

the author is coll

followed by actual

an author’s folder.

one is chosen for

an author’s circle

author’s circle co

brings a piece of
'pdblication.. The
- group.

of the content of

'In response,.

path of the authoring cycle, student authors
rupted reeding ahd writing. During this time
ecting ideas and information for writing

1y writingifirst drafts which are collected in
Once the author has several drafts written,
possible publication. This draft is brought to .
(Harste, Short, &»Bdrke, 1988, p. 19). The
nsists of a Smell groop of‘aﬁthors. Each author
writing‘that is being.considered for

authors take’turns readihg their piece for the
the,group discusses the strengths and needs
each piece read.b Following the author’s circle,

8




the author then ma
may do some self-e
author is satisfie

is to send the pie

of junior editors,

teacher.a

into final publish

audience'in some w

to learn a new wri

writing.

A third outli

Using th

kes revisions.to the content of the piece and
diting,(Harste, Short, & Burke, 1988). Once the
drwith the content of the piece, the next step
ce to outside editors. Outside editors consist
other students, and a senior editor, the

e editors comments, the author puts the piece
ing form and shares the published piece with an
ay . The author is now ready for an invitation
tlng strategy or to begln a new plece of

ne of the writing proceSs; fonndpinzLﬁui;erl'

Teaches Writing by Donald M. Murray (1985), is much less step-

'oriented than the
outline consists o

develop.

follow these parts§

first two outlines described above. Murray'’s

f three parts; 1) collect, 2) plan, and 3)

This researcher points out that an author may Or may not

in any partiCular order. During the collecting

phase of the wrltlng process, the author gets ideas for wr1t1ng

These 1deas come from a constant flow of input from w1th1n the

author and around the author.

flow for the ideas

must also do some prewriting 7plans'

mental draft of the piece to be wrltten

Authors need‘to be able to tap that

| -
'that demand the most attention..

The author
|

- These plans are much like a

Plannlng might 1nclude

|
dec1d1ng on the focus of each part of the plece, experlmentlng

with the,organlzatmon_of 1deas, or try1ng~out various word

choices. Planning

in that the author

is much like working with a piece of soft clay

can mold, shape; reshape, pinch, and pull at

9




the words until the piece looks ready to be fired permanently in

thefkiln.. When the author is satisfied with the mental plans for

"~ writing the piece,
onto paper. This

"Murray points out

the final step is to actually write the piece
phase is'refered to as the ‘develop’ phase;

that the author may move between phases randomly

depending on the style of the author and the author’s needs. For

inétance,’the auth
the same time plan

“The fourth ot
Teachers and Child
similar to Mnrray’
desc%ibeé the writ

rehearsal, and 3)

or may begin by COllecting a few ideaé while at
ning how to put these idéas onto paper.

itline of the Writing procéss found‘inkhjijggu
lren at Work by Donald Graves (1983), ié very

s (1985) outiine of the writing process. Graves
ing process in threé phases, 1) choice, 2)

composing. The first’phase in Graves’ outline

4is that of choice.
i
collection of'ide:

.;Onée an author has
ﬁéheafsing What wi
:several.fbrms such
sketching, outlini

During the rehears

composing phase of

as and memories to decide what to writ

An author must choose from his or her vast
te about.
decided what.;o;writeAabout,'the author begins

11 be written. This rehearsal may take on

1 as, note taking, daydreaming, doodling,

ng, making lists, reading, or conVersing.
al phase thé'author is preparing for the:

writing. The rehearsal phase allows the author

time to collect and organize ideas that may be included in‘the

actual piece of wr
of writing from dr

these phases can c

think of a future

~

-iting. The camposing phasé inCludes all'aspects

aftihg to publishing. Graves points out that

verlap each other. For instance, an author may

writing topic while reheasing‘for a present

10




1piece‘0f‘writing.

When COmpering all foﬁr Qf these’outlines of the writing
.process,‘all of the authors'agree that there is no one writing
process. There are no set rules for publishing_a piece of
writing. Each author‘formﬁlated en outline of the writing process
as a_foﬁndation to work frdm wﬁen teaching students what it means
to be author; There are many‘similarities'between the four
outlines'discussed.e Table 1 shows how each of these outlines
parallels the others. |

Each outline of‘the writingvprocess begins with some type
of idea eccumulation. An author needs to have somethiﬁg to say
before writing can happen. Parry‘and Hornsby‘refer‘to this as the
experience phase. Harste et. al.‘refer to it as personal
experiences. Murray names this phase as the collecting phase.
Graves identifies this phase as choice. 1In each outlihe, this
phase‘of the writing process suggests that the author gathers
information to begin the writing prOcess.»

Once:the writing process has begun and an author has some
idea of what will be written, actual writing must happen. Some
authors may plan or rehearse what will be written as suggeSted by :
Parry & Hornsby, Murray, and Graves. ‘Harste et. al. suggests that
an author may continue reading/researching while actually
‘beginning to‘write., |

While'Harste et. al. have proken down”thevwriting process |
iﬁto several parts,‘GraVes, Murray,’Parry,‘and Hornsby tend torput

several pieces of the writing process under one label. Parry and

11



‘:,Hornshy label all?wrltlng done after the rehearsal phase and

lbefore actual publlcatlon as the ’wrltlng phase Murray labels ;ff

>"ff“iall wrltlng done after the plannlng phase as the ’develop phase.'

'”ihone Wthh 1ncludes:a” hase beyond publlshlng Harste et al

"{lGraves labels all wr1t1ng done after rehearsal as the comp051ng- ‘

Harste et al outllne of the wrltlng process 1s the only

}‘flnclude an 1nv1tatlon/strategyrlesson phase where the author nayifr-t:'

'"'5be 1nv1ted to use a prev1ously learned wrltlng strategy or learn af_’

’iﬂ,new strategy for wrltlng;fl

«fiprocess, 1t seems to suggest authorlng 1s an ong01ng cycle.j Parrybf

Jffiand Hornsby 1nclude a phase labeled audlence feedback ThlS phasei o

fo 1nc1ud1ng thls phase 1n the wrltlng‘QTH

i‘f”suggests the author values the reader s response in so much as thef e

”,fauthor can use thlS feedback for future pleces of wrltlng

Harste, Short, and Burke s wrltlng process appears much more;;,

’*w;sequentlal when compared to Graves, Murray or Parry and HornSby,__f

‘7fffalthough all the,authors of these four outllnes of the wr1t1ng

(‘AZprocess agree that wrlters need not follow a: llnear path 1n the
”.fwrltlng process. erters have the freedom to move between parts i

"fwof the wrltlng process as needed and as often as needed

"-Effectivenessfof,Teachinggthe.WritingiprOCeSs;f‘ff“f

Understandlng the use of the ertln ,process 1s v1tal to thethj"

success of wr1t1ng Authors use the wrltlng process as a tool toﬂr

gather, organlze, and record thelr thoughts and 1deas. ,Theﬁ‘ ih,;




literature supports the premise that teaching the writing process
is effective when‘hélpingnstudents understandrauthoring and
becoming successful authors.

Without‘a sdlid understanding of the writing process,
writers often find themselves afloat on still waters where there
are no winds to get them writing. Accofding‘to Rose (1984)
writer s block may be linked to the léck>of understanding of the
writing process. - Often teachers'and writers focus on the |
cofrectness of the mechanics and spelling when writing. When too
much emphasis is put on mechanics and spelling, the author is not
able to concentrate on the content of the piece being written.
When this happens, the author is unable to take risks. Each piece
of writing starts out as a final draft rather than as a rough
draft to be revised and edited at a later time. Rose states that,
“when}a writer fixes himself on surface features on correctness
or the perfect phrase - the thinking process might not be allowed
to rnn iﬁs course" (p. 73). It is normal for an author to make

‘some ievisions and do some editing while writing a first draft.
However, when the author cannot continue writing until every word
is spelled corfectly or nntil a phrase is pérfect, writer’s block
may occur. The flow of thoughts is interrupted causing the anthor
to forget what was to be written. Rose further states, "blocking
can occur if‘assumptions, strategies, or certain kinds of rules,
plans, and frames hold a writer too rigidly to a top-down or
bottom-up orientation or in.sdme other way restrict opportunistic

play" (p. 11).

13



It is also true that if an author is held to following a

| sequential set of rules when using the writing process, this -may
further restrict the writer. Teachers need to present the wrltlng
process as a set of tools to be used as needed in the bulldlng of
a piece of wrltlng. An author needs to feel free to use the’
writing process‘tools as needed. Nancie Atwell states in her
book, Ln_;he;M;ddle , "Once kids have‘a general idea of
procedures, and some of the language of the WOrkshop, I want them
to make their own decisions about what to do next as writers by
looking.at and thinking‘about‘their’pieces of writing" (1987, p.
127).u As students‘gain understanding of the writing process,rit

is importantbfor’them to become thoughtful writers. Thoughtful

. wrlters are able to make dec151ons about their own wrltlng. One

of the main goals of a whole language educatlon 1s to make the
,students.respons;ble for their own learn;ng,, The teacher s JOb is
to share a variety of learning strategies withvthe student. It is
the student s job to choose the strategles which help the student
to 1earn the most effectlvely. Atwell posts a model of the
writing.process for her Studentsvto learn from at the beginning of
~ the school year. After a month or so she removes thrs poster so
the students will begin'to make,decisions_about their own writing
':process.: Atﬁellvbelieves that if a student relies on following a.
poster gulde of the wrltlng process, the student is not maklng
dec181ons about their writing. _

It is important for young authors to. understand that ‘these

tools have no set rules, but rather to understand the pos51b1e

14



Table 1

Parallels Between Four Qutlines of the Writing Process

Parry & Hornsby Harste. Burke. & Shori
(1985) o {1988) ’

Murray
(1985}

Graves
(1983)

~ Experience Personal Experiences

Collect | Choice

Uninterrupted
Reading
end
writing

Rehearsal

. Plan

Rehearsal

Authar's Circle

‘Writing v .
: Self-tditing

Dutside Editing

Post-writing ‘
\ celebrate
authorship

1 Publish
Audience K : _

Develop

camposing

feedback

‘ s Strategy
Vlnmi.utluns/ Lesgon
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.'uses of these*tools; Several authorS'haveVStated that the writing
process is. as 1nd1v1dual as the wrlter who uses 1t Anvauthor
writes w1th a ba51c knowledqe of the wrltlng process, yet the
"author has the freedom to use these wrltlng tools as a carpenter
hwould use a tool ‘box. Whlle bulldlng a plece of wrltlng, the ‘
author may need an edltlng tool, followed by a draftlng tool
whlle at the same tlme be holdlng a rev151ng tool. Just as a
"carpenter would not be restrlcted to us1ng a hammer only durlng
b'the 1n1t1al phases of bulldlng, so are authors not restrlcted tov
using the wrltlng process tools at partlcular phases in the‘h
"development‘of a plece of'wrltlng. Murray points out that the |
teacher needs.toylet-the‘student_know that there are no set rules/v
processes to writing.' Each_writer has tohfind‘his or her own path
~in the writing'proCess. | o
Authors need to understand the wrltlng process 1n order to
‘better use the tools they ‘have avallable to them Con51der a
- carpenter who never understands how to use a screw drlver. The
carpenter would never be able to effectlvely 1nsert a screw;- thus
'poss1bly weakenlng thewprOJect belng bUllt.» The same holds true
for authors who never fully understand the wr1t1ng tools avallable
yto them. Authors need to evaluate the1r own wr1t1ng and know when ,
it is 1mportant to pick: up another wrltlng tool when bulldlng a
plece of wrltlng Accordlng to Murray (1982) wrltlng is an : “
evolving process. "There are no set rules, no-absolutes, Just -
_alternatives; What works one time may not work another All

| wrltlng is experlmental" (p 17) ‘ An author nay have a general



.‘iblueprlnt of what w111 be wrltten, but the flnal product evolves
:out of . experrmentatlon. The wrltlng process tools a1d the wrlter j
: ;nln that experlmentatlon.j' A e PR
. In Ihe_A;:_;&L_;zg;;;ijuuggng Lucy MCCormlck Calklns
‘(1986) p01nts out, "both teacher and students should br1ng all of
"thelr SklllS, wisdom, and energy to the teachlng learnlng |
transactlon" (p. 165). fCalklnS'outllnes four'types-of wrlting
:instruction.. The flrst type of wrltlng 1nstruct10n 1nvolves the :
vuse of dlttO sheets and language arts textbooks In thlS type of
Llnstructlon ”nelther ‘the students nor thelr‘teachers:inVest much
_,energy inhWritten‘work" (Calklns, 1986 P 164) The second type
of wrltlng 1nstructlon as descrlbed by Calklns 1nvolves the
bteacher in the writing but the student 1s Stlll very 1nact1ve in
the writing process. 1In thls type of;;nstructlon, the teacher mayr
: spend avgreat deal of time creating‘story starters, responding‘inv’
-‘detall to everythlng students wrlte, or edltlng all of the
students wrltlng. The thlrd type of 1nstruct10n 1nvolves the‘»
fstudent .a great deal more 1n the wrltlng process, but the teacher o
/uhas little 1nf1uence in the learnlng process of the student. jin »
_'thls case the student wrltes freely with llttle or no formal help
rto understand ways to better use the wrltlng process. The teacher

'*1s often concerned about too much 1nterventlon 1n the student s

L natural learnlng The fourth type of 1nstruct10n as descrlbed by

‘Calklns includes - strong 1nfluences by the student and the teacher
'The student brlngs what he or she has learned about the wrltlng

'process whlle the teacher helps the student see new approaches to

17



‘the writing'process‘ The combination of teacher and student in
‘the learning.of'the writing_pr0ceSS for the student is the
strongest support the student can get.

When comparing the four outlines of the writing process :
described earlier, it shoud be noted that Harste et. al. do not
-kagree with other authors 1ncluded in this literature review w1th
regards to teacher 1nvolvement in the natural 1earn1ng of the
| student. Harste et. al pOint out that there should be little
.direct teacher instruction, but rather mostly student directed
learning. The student according to Harste et. al. (1988) will
naturally develop without a great_deal of‘teacher intervention.
kFor example, the teacher needfonly intervene"in the student s
writing when the student shows evidence that he or she is ready to
use a particular convention or technique. | |

Graves (1983), Murray (1985), and Atwell (1987) all Viewrh
writing education as having high levels of both teacher and
student involvement. Calkinsnalso (1986) belives there should be |
a high amount of direct teacher instruction as well as high
vamounts.of student involvement when learning to'use the writing
process. Calkins, Graves, Murray,.and Atwell all’use some type of
formal teaching w1th regards to various aspects of writing. Mini—
lessons and conferences are two direct 1nstructlonal techniques
- for working with students. ‘In both-cases, the teacher teaches the
student in a short, three to five minute, lesson. The lesson may
be taught to the whole class as an 1nv1tation, a small group

lesson, or a one—to-one student—teacher conference. Calkins finds

18



) the.Whole'ciass.lesson»is*effective[asuanfinvitationgto:the;eff‘
| 'students to try on thelr own “ | o _,‘ ‘l |
Another argument for the teachlng of the wrltlng process f
: states that when authors wr1te, they are br1ng1ng together what
_they have learned to formulate new 1deas of thelr own. _ Harste et.,’
al,‘(l988);be11eve, ?authorlng,;s a.fornyof learnlng (p,rQ),:
They further belleve that as authors prepare{tofwrite; they Often
B form several‘mental draftsfof'the"piece beforeuaCtually'writing itvh
vdown on paper As authors mentally formulate these drafts, they
are maklng connectlons between bltS of 1nformatlon Authors,f‘
‘ vsyntheslze what they havelearned.to “construct and-generate v
meanlngs for ourselves as well as others* (p 9)k When writers :
use the wrltlng process, they have a focused plan of actlon to |
gather,‘synthe51ze, conflrm or correct, and finally report,thelrb
new knowledge. | |

It is 1mportant for students to recognlze the1r learnlng as
3fmean1ngful‘and 1mportant It 1s not enough for the student to
learn for a grade on thelr report card Studentsvgaln-more from‘v”
their learnlng when the toplclof study,ls,importantfto them. The
writing process used in a whole language classroom needs.to
reflect‘the student 's needs ‘and interests; By teachlng wr1t1ng as
a process rather than a product the student can be given: the |
opportunlty to learn;and wrlte about‘meanlngful topics accordlng*c
~to hlS or her needs or dersires. | |
.Harste‘et. al start the authorlng cycle by hav1ng the

students write several drafts. No formal ass1gnment is given. No
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- Table 2 |

‘Colkins | Atwell

 Braves Murray , Herste, et. a1,
(1983) (1 OES)Y (1986) {1987) (1988)
Direct Direct | Direct , Dii"ect ‘
Instructian Instructian

lnstruct}iun Instructian

" Teacher

Teacher " Teacher Teacher Student
and and and and Directed
‘Student Stugent Student Student Learning
Both Both | Both Both With
- Highly Highly [ Highly J Highly L;tﬂe |
Involved ~ Involved Involved involved Tengchgr'
“in the in the in the inthe Direction
Student’'s Student's § Student's [ Students
| Learning Learning Leerning [ Learning
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story starter is written on the-chalkboard  The Students'v
'simply write about what interests them. From these initial
drafts the students learn how to use the wrltlng process
_tools to expand detail, and reflne what they have
wrltten.v The teacher presents a varlety of wrltlng
strategles that w1ll further help the students learn from
their wrltlng. The student is contlnually invited to-
' experiment with varlous-wrlt;ng strategies, yet the student’
.has the final decisionvas to what works orhdoes not'work for
their writing style. | “ |

Student choice is 1mportant to the validity of teachlng '
. the wrltlng process Wlthout student choice, the wrltlng
process becomes another skill to bevmastered'rather'than a
set of tools to be used as ‘needed. The writing process is
not a re01pe to be followed The writing process is a
foundation to teach from to help students understand their
n‘own learning patterns. -Students who learn to use the-writingl
processitools can bevfree to think, learn, and write about

_the world‘around‘them.

Goals, Objectives, and Limitationsboflthe Project

~ The goaliof thisvproject is”tO»prOvide regular
elementary education teachers with a variety of. wr1t1ng
process strategles Wthh they can invite. students to. use when

wrltlng. There arevtwo main objectives, 1) ‘the teacher will
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v'be able to descrlbe key elements 1nvolved 1n the wr1t1ng

’dprocess and 2) the teacher w111 be able to demonstrate the

':fﬂuse of at least ‘two wrltlng strategles for each key element

;”'of the wrltlng process.

leltatlons of thlS pro:ect 1nvolve teacher 1nterest

teacher understandlng of whole to part learnlng, and dlstrlctv"

Q.support related to process over product when wrltlng.ﬂ It 1s jtf
ialways 1mportant that the teachers belng educated are
'tflnterested in u51ng what they are belng taught.- Wlthout“
tpteacher 1nterest there is the probablllty the materlal
'ilearned w1ll not be used or may be used 1neffect1vely
J Teachers also need to have an understandlng of what 1t means
B to learn from whole to part rather than part to whole as has y

,,abeen tradltlonally be taught CIf thlS ba31c understandlng 1s5

*ffnot ev1dent the teacher may focus on mastery of edltlng

'7fsk111s rather than the effectlveness of wr1t1ng u31ng all the
‘fwrltlng process tools.‘ Lastly, the dlStrlCt admlnlstratlon

. needs to be supportlve of teachlng wr1t1ng as a process

,H_k_rather than a product. It 1s 1mportant that teachers feel atw

B ease to take ‘the rlsk of teachlng wrltlng process strategles.

'JW1thout the support of the dlstrlct admlnlstratlon, teachers

"tv‘w1ll be restrlcted to teachlng wrltlng accordlng to dlstrlctib

fj?pollcy whlch may not be cons1stent w1th wr1t1ng process

‘f]theorles.‘

-‘22.
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Introduction

‘Children need £0‘be prepared to think‘critically, make

- educated decisions, and cemmunicate effectively with others
in’ofder to be productive, contributing-citizens. Ourbjob as
educators is to not only teach children how to read and .
write,vbut also th;to use these tools to 1earﬂ on their own.
‘One way to help’aceomplish’this goal is to empower childrenu

- as éuthors;' | | | | |

The writing process makes authoring real to'students.
Students use writing as a tool to grow beyondvthemselves...
The éct of writing helps studentsi3ynthesize*and analyze what
they have learned about life. Throughithe'implementation ofv‘
‘the writing pr0cess, the students hear, see, aﬁd experience
what it ﬁeahs to be an author.

TheApurpose'of this prejeCt is to edueate teachers in
the.techniques needed to understand, use, and teach the
writing pfocess iﬂ their classreoms; Thisbmanual'will
desCribe writing as a process and oﬁtline several writing and
_teachingbsﬁfétegies which can be used in the regular
elemen;ary education ciassroom.‘ |

| Ohe goal:of.teaching the'writingvproeess in the
classroom is to_give the responsibility of learning to the
students;‘ Teachers have the power to let the students become
-independent‘iearners.‘iAs indepehdent 1earners,_students

become empowered to think for themselves.tbday beyond who
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they were yesterday so they are prepared to look towards

tomorrow. -
Teaching the Writing Process

Wheﬁ teaching students to write, it is important for thé
studénts”to first have an understénding of the writing
procéss. - There is ﬁo one singlé writing pfocess, although o
‘there are some key elements iﬁclUded in all writing |
processes. All authoré collect_ideas for‘writing, write
rough>drafté; reyise,'edit,‘publish; and sﬁare their writing
withidﬁhers (see pp. 33-35). ‘Studehﬁs need to learn the
bbasic functibn of each of these key elements, and they néed
3t§ realize‘thése elements of the writing process are not
rulés, but rathervtools the? can use as néededg,

all authors collect ideas for writing. Authors search
for possible topids fdr_writing in a variety of ways. The
author may'lookffor‘idéas in ﬁusic, T.V,, arﬁ, pictures,
‘magazines, booké,‘newspapéts,_or“other people (Seé pp. .
35,39); Duf%ngvthe collecting phasevthé,authof may spend‘j
~time reading,'takinglnotes,lthinking; and discussing‘ideas "
"‘withFOthérs;,"" B ', s

The teacher may'invite studenté'to try a particular
‘writing strétégy'thatvmay helpvthevstﬁdent fdcus‘in‘oh a
topic.‘ Invitationsvare a‘broader type of traditionai teacher

assignment. Rather than giving the student a topic to write
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‘ebont, thevteecher shares évteChnique‘that has no specific
topie. The student has ‘the choice toitry'theiinvitation, and
‘the student has control over the actual topic‘of the writing.
There are severaitwriting invitations the teacher may
introduce to the class (see p. 47). |

Once an euthor has decided‘on a topic for writing, a
rough‘draft needs to be written. During this phase, the
author concentrates on getting ideas written down without too
much concern for revisionand editing. As a teacher, you may
want to suggest some helpful management tips to your Students
as outlined on page 40. After a rough draft has been
written;,tne author can look back at the content of the
piece. The author may decide to make some‘changes to the
piece during the revising. It will be helpful to the student‘
- to learn some revising techniques and strategies. Page 48
outlines the use of ‘author’s circles’ as a revising
- strategy. The author’s circle alloWs the student to hear
‘what other authors think about the piece that was written.
This feedback can suggest to the author some possible changes
he or‘she Can make in the piece that was written. Page 41
offers some revising techniques that nay make it easier for
the author to add, delete, or move text in the piece written.
Revising is a difficult cencept to teach, although through
mini-lessons and conferences, the teacher can give direct
instrnction‘to model specific writing strategies.

There are numerous topics for mini-lessons. A mini-
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lesson is a short lesson (usually three to flve m1nutes) in BN
1wh1ch the a spec1f1c strategy 1s taught.‘ M1n1—lessons can-»
relate to management 1ssues, the wr1t1ng process, spelllng o

'conventlons, mechanls of wr1t1ng, or concepts related to the

' content of wrltlng (see P 45)

Another key element of the wr1t1ng process 1s that of

. edltlng There are three types of edltors. self-edltor, Jr.
:edltor, and'Sr. edltor.' Editing should not be the focus of‘a
:Student s writing;. For many years, teachers haveytaught"

‘ wrltlng to mean the mastery of convent10nal spelllng and the

S mechanlcs/grammar of wrltlng Edltlng should be treated,the,

same as rev151ng, in that spec1f1c concepts can be taught in
mlnl -lessons or conferences ‘ One strategy students may use
: when edltlng is called CQPS (see'p. 42) . COPS gives the
‘student‘a four7baSic conventions to focus on when editingt‘
1)capital,letters; 2) overall appearance;'B) punctuation, and
.4) spelllng. Often teachers tell students to edlt their
paper. G1v1ng such a broad dlrectlon is too dlfflcult for
the.young author to accompllsh. |

The teacherrmay decide-tOvconduct an editing conference

ﬁdw1th a student (see p 49) : Dur1ng an edltlng conference the

'l teacher focuses on' one or two conventlons the student is

pf'ready to learn based on what the student wrote. Teachlng tooy
. many conventlons may overwhelm the student with feellngs of

‘fallure or’an ;nablllty,to learn many concepts at one time.

If the’piece is being published_for public reading,,they'
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:teacher can ‘do final edltlng w1thout the author after the
,.edltlng conference has been held
| There are several management tlps that .can be helpful toi
‘the students when actually ed1t1ng wrltlng (see pP. 57) |
ktTeachlng the use of edltor s marks ‘and dlsplaylng a poster of
‘”these edltlng symbols will keep students from playlng
'teacher.- Students often get very 1nvolved in playlng
hfteacher’ when edltlng another student s wrltlng, as a result,
'the edltor may make a mess of the paper w1th exaggerated
cross outs and comments Another management tlp that w1ll
‘help the edltors 1nvolves maklng reference books avallable to
the~students. Reference books mlght 1nclude a varlety of
'dictionaries, wrltlng manuals, and a thesares.'

'Finally, authors need to be aware there are a number of
reasons people wrlte and a varlety of ways to publlsh thelr |
v wrltlng (see pp. 52, 58) It is 1mportant that the students,
have the tools and materlals they need . for publlshlng in a
yvplace where they can eas1ly get what they need Some‘

teachers set up»publlshlng centers to house these tools and

materials.
Implementing the Writing Process

‘ There are three maln phases involved in the
blmplementatlon of the wrltlng process in the classroom- 1)

teach 2) gulde, and 3) monltor (see pp 44 45) The first
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'phase; teach' is a long process; The students are taught the
writing process and how to use 1t in their wr1t1ng -The‘
teacher needs to model usevof the writing pr0cess often,‘
This can be done through group Writing projects, the teacher
IWriting in front of thebstudents; or outsidevauthors writiné
in front of the students.p=The»students also need many
opportunities,to use the writing process with the teacher’s

- support. _

_ Once the students’have a basic understanding-ofvthe

' writing'prOCess, the teacher needs to_give the students many
opportunities to write, yet the teacher needs to be available
to guide the student to use the writing‘process effectively.
This,phase of the implementation is refered to‘as ‘guide’

" (see p ‘45)v' The teacher needs to encourage the students to
use the wrltlng process as tools to help them in thelr ‘
writing. It'might be helpful at the beginning of this phase
‘to introduce a writing process checklist to thevstudents‘(see
lp»'46) The checklist.is-used as a record sheetvof works in
progress and the status of each piece of wrltlng This
checklist may help the students focus on the key elements of
'the writing process when writing.

F;nally, the last phase of the 1mplementat10n is that of
'fmonitoring; (see p. 45)._ Durlng th;s phase, the teacher s
job is that of giving help only when needed. Students take'
on the full job of author and write for meaningful reasons.

‘The students make decisions about using the writing process
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baSéd;oh‘What,they;have;igathédfaboﬁt thé“writihg proqess;
{H*hTﬁéftéacher_shouldiexpect thefstﬁdénts td’a§t'as’reél’ |

’ authors.fo §
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Collect Ideas -
‘For Writing o N\ Draft

-- The author may stop at any
- peint in the process if necded
~- The author may repsat any part
of the process as needed
- The*author may move between the

parts of the process as needed
- rather than sequentially
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[[The Writing Process]]

1. Collect Ideas For Writing

Z. Rough Dratt

3. Revise

it

Ed

5. Publish

&. Share Writing
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" The Writing Process Outlined

1-'

Collect Ideas For Writing

- The author looks for topics
that interests the author for

possible research and writing

- - The author spends time reading,
thinking, taking notes, discussing

- The author may use many resources
such as: T.V., music, art, pictures
magazines, newspapers, other people

Rough Draft

- The author writes the content of
the piece being written

- The idea for the piece should be

. meaningful to the -author

Revise ~ |
- The author makes changes to the content
of the piece

Edit

- Self-edit
* the author edits the piece as ach
as possible

- Jr. Editors _
* other students help edit the piece

- 8r. Editor
* the teacher or other adult

Publish
- The author makes a final draft
- The author needs to decide the form

the final draft will take (i.e. picture
book. poster. letter, newspaper, etc.)
' ghare Writing

- The author needs to share the published
piece with the intended audience :
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Implementmg e
’l‘he Wnttug Process-"
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[7Implementing the“Writinglprocess ]i

I. Teach
- Be patient -
- Give the students many opportunltles to fully
“understand each part of the wrltlng process
- Model often !!!
- Don't be surprised 1f it takes 14 2 quarters to.
. fully teach the students :
»II,-Guide
- Take the,whole'class through the full process
- The teacher needs to write in front of the
class and show how other writer's struggle
- Be willing to walk through the process several
tlmes wuth several p1eces
'*III;‘Monitbr;’

Step back and let go NN
Allow the students to choose thelr own toplcs,
Take time to work with the students as
individuals N .
Don't be frustrated by the noise and
confusion at first

Give support

Treat the students as authors

Expect the students to make dec1slons on
thelr oWnl
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Wliting in Progress Checklist

Author's Name :

Titleﬁof Piece

Rough
Draft

Revise

Self

Edit

S Jr.
Editors

Editor

Publish
Date




GETTING IDEAS FOR
| WRITING

Think of thmgs you mlght like to write about :

[Thmgs that happenedto you] -

Things youthink about
~ | Things youread about
- | Things youleam about .

lnﬁormauou
Books

‘Keep a list of your

wrltlng 1deas !!! |

39



| Rough Draft

- Write your piece

Get all your thoughts down |
| Don't spend too much time on
spelling and punctuation

Put ina
heading

Things to |
remember 3 ——

, — SKIP SPACES)
—

e

- Use prinﬁng"
‘or cursive
writing

Keep all of your writing
in your author's folder
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Ravige

- Make changes to the content
of your piece to improve the
way it sounds.

What will you keep the same ?
- What will you add ?
What will you change ?

To putin a Sew
words just use
the A sign and
write the words
in above,

To take outor
change a Sew
words just use
your eraser.

o put in a Sew
sentences just put
a * atthe place
where you wantto
add, then write the

sentences someplace
else. ‘

o take outor
change a lotof
sentences just

- eut your piece
apart and putit
together the
way you need it
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 [Selt Eaid]

Edit your paper usmg the COPS method. -

N

“Overall =
(| apperance -
\_ easy to read

/ M S
in theright |
places o

- Punctuation -
- peroids
question marks
~ commas : -
quotation marks /
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a \Tmnyowplcocmtobccdltcdbythc
- -Jr. and Sr. editors. .

- While youf pleoc is being edited,
work on something else for your
author s foldet

otk on andﬂter \ -
Jrough dratt

"Things to work
- on while your
piece is being
\edited. io‘ .

————

e '
"

<»~_ will pubhsh your piece ,..>

~—— -
-, e’

Be available in casc the editor's need to ask
~you a question about your piece.
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Publish
Th1s is your ‘ﬁnal_ draft to )
'share with other people.

Decidc hbw you ]

will pubhsh your
pleoe “

-z Possible waysto
publish ... |

'Ce’lebra-te |
your final
' dl‘aft 000

@m@@@ 8% it @@m@mg
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- -argument

Simtomens

- -Te ach mini-lesson to students who are ready
- forthem
- The teacher keeps an eye open for teachmg '
" 'moments '
Keep the mml-lessons short (3-? mlnutes)

A partiél LiSt' Q‘f‘,_pd;iSible.Nvin»i-les's_pnsf»:

- Leads ,
- orgamzatlon
- editing .
- —character development
=revising
- endings
= choosing a toplc _
- dialogue
= proofing _
- -~ issues of plausxblhty
- use of verbs
- use of adverbs
- use of nouns
- sentence combining
- planning fiction
~= use of capitals
- letter writing
= storytelling
~-poetry

_l ‘Taken from :

Building A Liter: Cl sroe‘fr‘lf
Donald H. Graves, 1991 - -
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‘ Deve»loping Cont‘ent'."

_Flrst lines — The first line of any piece are the window to the
rest of the piece.

Leads - Leads refer to the opening paragraph of a piece. They set the
stage and mood for the rest of the piece.

-Intrdduction to Characters - All aspects of a character need to be

considered when the author first
introduces the reader to 8 new
character.

Plot — The piece needs to have
storiness with a beginning,
a middle, and an end. Timing
is important to keep reader's
interest.

Setting — The setting can influence many aspects
. of a piece. The setting helps the reader
‘move into’ the piece of writing.

Endings - Authors search very hard for just the right way
to end a piece of writing to make sure the reader
was left with the author’'s intended impression.

Character development - Characters in the piece should show

some sort of change. Without change
" the piece is stagnant.

Conflict Resolutlon = Many student writing have an interesting
build to the conflict, yet without any warning
or reason the story ends with 'they lived
happily ever after’ or THE END." Writer's need

to show the conflict being resolved to satisfy
the reader's curiosity.

Taken from :

Experiment With Fiction
Donald H. Graves, 1989
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Invitations To Write

|[Wordless Picture Books :|

1) '‘Read' the book to yourself

2) 'Read' the book to a friend

3) Put a post-it note paper on each
page of the story.

4) Write the story onto the post-it
note paper

| S) Place the finished post-it notes
into a blank book

6) lllustrate your story

| 7) Transcribe you story into the

‘blank book o

[Picture Setting :|

1) Find a picture a place that has no
people or animals in it that makes
you think of a story

2) Draw the characters you want in
you story on seperate paper

3) Cut out the characters and tape them

onto your picture setting

4) Tell your story to a friend

S) Now write your story

Taken from :

Creating Classrooms for Authors

Harste, Short, & Burke, 1988
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Réﬁs’in_g |

- remember revising is not the same as

~ editing

- revising looks at the content and organizatio

- the students will need lots of practice before
they are comfortable or willing to revise

Author's Cifcle :

When an author needs to hear what other authors think
about their piece of writing, an author circle is formed
-by the author who needs some feedback ’

1) The author asks two other authors to come hsten to
what has been written thus far
~ 2) The author may state what he or she wants the other
authors to listen for in the piece of writing
3) The author then reads the piece two times orallg for
the other authors to listen to
4) After the oral reading, the listening authors respond
verbally to the piece of writing ‘

Responses may include : '
- telling what they thought of the plece hosed
on what the writer asked the them to listen for
- tell three things that were interesting and one
thing they are confused about or want to hear
more about in the piece

5) The writer does not octuallg revise while at the author's
circle, although he or she may decude to ]ot down a few

. notes for future reference

6) After the author's circle is completed the writer takes
what was shared in the circle into consideration for possible
revisions (REMEMBER - the wnter has the final say about their
own wrltino m :

Taken from :
Creating Classrooms For Authors
Harste, Burke, & Short, 1988
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Editing

- be patient ... the ability to edit
is developmental
- look for teaching moments. .. wh,en
~ astudent begins to use a specific
writing convention, that is the time
~ to teach (if the student needs quidance)
- set up mini-lessons for a small group
~of jr. editors, then put these students
to work using what they have learned
- display a chart of common editing marks
- have reference books available for
student use {(model using these books
by using them in your own writing so the
‘students will see you use them)

| Editing Confer‘énces With the Teacher :

s After avstude’nt has edited his or her own paper, the
student places the piece in the teachers editing box.

«When the teacher gets a paper to be edited, the teacher
calls the student over for an editing cqnf erence.

. eee What happens j'n an editing conference :

1) The teacher first looks for things the student did
correctly and points these things out to the student

2) Next the teacher 1ooks for patterns in what the student
needs to work on

3) The teacher teaches one to two concepts so as not to
“overwhelm the student. :

4) After the student has had time to re-edit using what
they have just learned in the conference, the teacher
can finish the rest of the editing away from the student

Takén from:

The Art of Teaching Writing
Lucy McCormick Calkins, 1986
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[ Publishing

- Make publishing materials
‘available to the students

- Set up management guidelines

- Look for audiences for the

- students to write for

- Partial List of Possible Publishing Forms :

s*books
estories

sreviews (book, movies

resturants, products)
« author page (for books)

e directions
e notices
« newspaper articles
‘e reports
sinterviews
«"How To" manuals
s Surveys
* questionnairel
. *@essays :
easdvertisements
e memos
‘epoems
ediaries
escripts/plays
e comic strips
“erules
- e proposals
sinvitations
‘e journals
s crossword puzzles

e dedications

« brochures

« Newsletters

« anthologies

¢ yearbooks

* book blurbs

* thank you notes -
s greeting cards

- e gummaries

s recipes .

«lists (for shopping, gifts,
parties, trips, things to do)

«calendars ‘

- emessages

~ebulletins

s posters

 *signs

scharts

eletters

epostcards

s conversations
ewant ads

« announcements

- esong lyrics
- emagazine articles

: (Tak»en from :
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