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-~ SUMMARY OF PROJECT

Improv1ng reading 1nstructlon 1n schools today
'should be a ‘concern’ for all educators. Readlng becomes
meanlngful when reading becomes real to the student.

Teachers need to teach. reading as a whole language

”;experience that makes readlng real and relevant for

the student. The use of llterature in the classroom
"is a way that teachers can help make readlng enjoyable )
,for,the‘students. Basal readers, (which are the bas1cv
readingutexts‘of‘elementary SChoolsl dominate reading
instruction in the United States.' SinCe'basalsvdoh‘ |
not stress the importance of reading as whole, real
and_relevant. students are nOt;learning to read in a’
~natural way.f | | | |

Typically a‘good literacy program provides;a
literate environment. ’Books, magazines,‘signs,
packages, and,posters‘encourage reading,through print’
‘found in‘the student's environment.‘ Primary grades may
have mailboxes, writing centers, a library"corner‘and
Ca neWsstand..ﬁLearning centers are common too. ‘Money
usually:spent on basal texts can be used to build a
rich literature_library so‘that students can‘choose
books to read‘out'of.a wide‘range‘of‘literature.‘

This prOJect was developed to help readlng teachers,

‘student teachers and K-12 teachers understand what
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whole language and llterature based programs are about."
‘ThlS prOJect format was used so that teachers could try
some lessons w1th their classes almost 1mmed1ately after'
reading the prOJect..’ ‘ |
The progect allows teachers to read a quick overv1ew
‘vof the three major reading models. It also allows teachers
- to: see the strengths and weaknesses of the models and |
gives them 1deas on how to 1ncorporate the models 1nto
their teaching methods. |
| Lessons given 1n the appendix give teachers many gb

4options and allows them to use ideas that fit their
'vstyle‘of.teaching. ‘Many teachersvwill feel more
comfortablewwith'certainnideas presented than othersvf'
and there are enough lessons presented so that teachers
‘can choose their preference. | |

| Forvthis prOJect.a list of ten hooks and.tenythematic ‘
lessons were,usedltO»Showfteachers how‘to begin a
literature-based readingfprogram.. The units were .
_arranged so that the teacher can use the book to teach
many different subjects.“ Also the books canvbevused
for different themes throughout the year. 'The.ideas
prov1ded w1ll give teachers an incentive to create
thematic units from stories that they have read, feel
familiar Wlth and love. | |

The.rev1ew of literature givesvteachers the

opportunity to read what experts 1n the fleld are
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learning about the teaching of reading. The review also
shows the agreements experts have on the subject as well
as the disagreements.

The organization of this project will allow teachers
to learn about whole language and literature-based

programs with ease.
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 RATIONALE

-ManY'ﬁeacﬁers tdaay arevchanéiﬁg theif methods‘df
teaching readiﬁg‘ Teaché;s are élowly changing;frém a
 basél appréach to a litérature-basedﬁprogram. The
purpose of this project is to-assist'teachers in-m6Ving
~from a basal reading program to a literature reading
program. The'prdject Will-élso proyide some resourcesv
andvideas that can be used in the Classroom to help
children learn to love reading#

Sometimes teachers haVeAValid concerns about starting
‘a new way of teaching. It éurely éan cause anxiéty |
when an aiready»bverworked teachér feels there is no
time.to prepare for lessbns let aloﬁe preparévfor a
'whole new reading program. _Part,of the fear or reiuctance
teachers have is the unknown. Teadhers need to sée
~that they can maké this change gradually and without
frustration. Teachers will see that a literature-based -
reading bfogram éan.be uéed to incorporate réading,
writing and language and can be fuh fo;,teachers and
students alike. |

Goodman (1986) tells us that making a transition
~from baSals'to whole,language can be‘done'over‘tiﬁe
and at‘theJteaChefé 6Wn pace. He also gives teachers’
a'reason to put forth the effort and timé:

Can schodl be fun? You bet!, I£ not oniy éan

be, it should be. Learning in school should



be as easy and as much fun as it is outside

of school. What's more, if kids are enthusiastic

and enjoy learning then teaching is fun too!

Whole language teachers admit they love teaching--

and what's wrong with that, even if pay isn't so

great? Whole language teachers are proud
professionals!

Let's not beat around the bush. Basal readers,
workbooks, skills sequences, and practice

materials that fragment the process are

unacceptable to whole language teachers. Their

presentation of language phenomena is unscientific,

and they steal teachers' and learners' away from
productive reading and writing. Many whole

language teachers do not use basals at all, but

build their programs around children's literature,

often in thematic units. Some teachers salvage

what they can - whatever good children's literature

there is in their basals - to support the whole

language program (p.25).

When concrete ideas are presented to teachers they are
more likely to become enthusiastic about a program because
it means less preparation time and more teaching time. With
ideas presented in this project, teachers do not have to

start a new program from scratch. The ideas presented will



help teachers feel comfortable with a literature-based
program and will entice children to love the world of

books and reading.



GOALS

»YA’primery goal of this'project'is to prbVide e'
guide for teaChers who want te move from basels té"
vliterature.»‘This project‘Will provide concrete ideae
that cen be.teken back'to the_classroom for immediate
‘use. Listed invthe.appendix are ten books with numerouei
ideas to nse across the-curriculum for a literature
 program.

| A second‘goai‘ie to provide children the obportunity
to experience_literature. If children learn to loVe
literature and discover delight in books, they will be
thevenes wno qbntinue their love for.reading. Many
ideas are provided on how to set up a clessroom that..
wiii‘create a strong reading environment.

'Literatnre provides meaningful texts that'cnildren

can relate to, develop understanding of others, end

hopefully get children "hooked" on reading.



OBJECTIVES

Teachers will be able to:
1. Implement units provided in the appendix.
2. Integrate literature into other content areas.

3. Provide a variety of literary experiences for children.

Students will be able to:
1. Experience exposure to a variety of literature.

2. Recognize reading as a pleasurable experience.

3. Recognize the value of reading.



REVIEW OF LITERATURE =

MuCh research is’béing done’on‘thevsubjectbofﬁlf;
' teachlng readlng., Experts on the subject have 51m11ar o
,1deas about the best method to use and yet dlsagree on .

:jsome,;ssues. '}A‘

Learnlng to Read

Altwerger, Edelsky ‘and Flores (1986) stronglybagree"
that language 1s acqulred through u31ng 1t much the same -
:'way readlng occurs. Goodman (1986) extends thlS 1dea byi
'suggestlng that readlng and wrltlng are learned most
ea51ly when whole, functlonal and meanlngful. Goodman
-sees programs for teachlng readlng 1nclud1ng three |
*essentlals:
‘ | S 1. ‘There'mustvbe‘a‘lot‘ofyreadingnof whole,

‘meanlngful, relevant texts. 'Essentially; we
learn to read by readlng. |
p2.‘ There must be an atmosphere in whlch risk
taklng 1s encouraged. In readlng,-rlsk taklng
T 1nvolves trylng to make sense out of textsi
heven when you are ‘not sure.nw‘ |
‘;3.p Both the reader and the teacher‘must focus"
_,bn meanlng, on the reader maklng sense of o

‘gwrltten language (p-‘36l).



Hall (1979) agrees that meaning should be the source
of any learnlng.‘ She sees reading as communication and
good reading programs mnst include literature and"
recreational reading.eXPerienges.' | |

‘Stndents todaytare "learning language skills" and?
not becoming "skilled language nsers" says Altwerger'.
(1986). On the other'hand Woodward‘(l986) feels that
many teachers v1ew reading as. an acquisltion of skills.v

Carbo (1987) suggests that any of a dozen methods
of learning to read are "best" if it enables a child
to learn»to read with facility and enjoyment. Carbo
feels that teachers need tovtest for individual reading
styles to know what method would be best. She_states
that‘phonicrinstruction is best for auditory/analytic
styles and that a whole language approach using literature
is best for tactile/kinesthetic/global learners. Carbo
sees the problem of literacy as one in which reading
styles have been mismatched with the method of teaching.

‘ No matter how the learning takes place,vteacher
ownership of a reading program is an importantvaspect
in today's classrooml Teaohers that 'do not feel snpported
by their administration most. likely mon't'venture‘out,andv.
"try nem reading programs.: Teachers need help‘in shifting
to other methods, says Goodman (1986). Veatch (1986) feels
‘that enthusiasm.and oommittment to a reading program'are
important.. If.administrators‘do not allow teachers a

say in their program, enthusiasm may dwindle away.



Use of Basal Readers

Basal readers have dominated reading instruction
for years. This may be the reason most writers address
the basal reading program when discussing a change to a
literature based program. When contemplating a change
in method, a teacher often looks at the present program
and evaluates its successes and weaknesses. Literature
today suggests that many teachers are ready to break away
from basals.

Goodman (1986) states an important problem with

basals:

Throughout the history of education, text books have
lagged behind the best knowledge in the fields they

represent. Under the best of circumstances there

is a delay in distilling and applying new knowledge

in both content and methodology.

But the gap between the best knowledge in reading
instruction and that represented in basal readers today
is actually widening. Theory and research are moving
in one direction and basals in another. In response
to back-to-basics pressures and narrow test-teach-test
methodologies, basals have become more trivialized,
more atomistic, more arbitrarily sequential with less
room for teacher judgement, less opportunity for pupil
choice, less concern for making sense of real written

language (p.358).



'fvéatch'AEd Cooter'(l986)wnoted that 1n a Callfornla i
dcase study done 1n schools that used basals entlrely
?1Wlth no supplemental materlal there ‘was actually a
'ldecllne 1n readlng abllltles.‘ In other schools that e
: hempha51zed all aspects of readlng, 1nclud1ng other '
" 1nstruct1onal materlals and supplemental readlng materlals,‘
'readlng abllltles 1ncreased.d‘f'“ ' ‘; | |
Woodward and~Veatch (1986)"bothha§reedthat basals
“are too. workbook orlented full of check sheets, with"x
‘fllttle extended act1v1t1es and too sequentlally ordered._
They feel thlS causes teachers to feel fallure if thelr |
students are not d01ng well w1th all. the SklllS on "'v
‘the check sheets.’ Veatch (1986) says fbooks.don t
teach,uworkbooks?don‘t teach, .teachers teach!" (p.365)
Although many dlsagree w1th the use of basals,'
others see a ‘use for it in the classroom. Ca351dy (1987)
' sees that an 1mprovement has taken place 1n newer_v
vaddltlonsvof basalssand‘that avneW'methodvmay»notlbeh’
necessary. . The‘improVements‘include better teacher's
v'manuals with'more entended ideas,‘the“quality of
fllterature has 1mproved and that uorkbooks have 1mproved.
leurner (1988) ba31cally agrees w1th Ca531dy but Stlll
seeS-a;need for improvements in basals._ He suggests“-‘
that stories be geareditovNewberry.Auard'Winners;'that‘
lworkbooks Should,encourage children to urite responses

and,that’teaChers‘should‘supplement basalsxwith?literature'\



once a week. Both Cassidy and Turner agree that basals

are time-savers for teachers and actually allow teachers

to de§élbp more creative extended lessons to‘gé;With”-‘
stories. |

 vThose éducatoré énd,authofé that agrée‘With fhé
baéal apprbach to reading view it'aé a.definitevtime—'
saver for teaéhers. ‘They feei thét téachefs'shouid
use available‘materialsiinstead of starting a new
‘program and creating their own lessons. Many basal
teacher's manuals usé phohics, skills and some éxtended
léssons to put"together a total reading'program includihg
éll models of teaching methods. Teachers become mOre”

of an ecclectic teacher pulling from all resources.

Teéching Through Literatute

A litératuré*based reading program is becoming
,increasingly populér in‘education»today. Thé California
StétevDepartment of Eduéation has feleased grade leveit
literaturé lists for teachers-ﬁo use as a guide in

their classrooms. Many teachers have already started

using literature books for their entire ;eading program.

Still others use basal'readers;andvpﬁoﬁics as their

- method ofjteaching,reéding,

| »Most teachers>willvagree that the goal fdr teaching‘
reading is that their students will learn tb love reéding
and read in their leisure time. The irOnic tWist isrthat

many teaching methods leave little time for students_to
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viactuallyhread. The literature—based program allows time.
q”for chlldren to read daily, to read good stories Wlth
lnatural language and to read storles of 1nterest tov

| themn. |

Teachers that have used literature;in the:classroom
for reading find'it-is>successful because the student's
attitudes about reading are positive. 'Throughvliterature
~books children learnlto‘relate and'become a part of the
literature, especially if teachers help students'choose,}
books of interest.

Although there may be disagreements about ‘the
methods of teachlng reading there is one fact that
‘Sullivan (1986) says teachers can' "t overlook. The
‘whole language approach u31ng good literature has a
;positive effect upon children's self-reliance and
enthusiasm for learning to read; - |

Brazee and Kristo-(l986) feel that the whole‘language
‘approach is a wonderful method and really the only method
that should be used. Their concern is that most colleges
A today never expose their students to a whole language
claserOm,. They see a need for students to learn from
experiencing Whole language in their‘college classes as
well as seeing a school claserom using the approach.
-Thisvkind of teaching is an art and must be modeled
for and developed in college.students becoming teachers.

Most experts that agree with a_whole language

approach see basal instruction as'beingdtoo'isolated.



,They view basals as d01ng damage to readlng success

| by sllc1ng up readlng 1nto grade levels, equatlng
ireadlng w1th scores on tests, 1solat1ng Sklll sequences,"
s1mpllfy1ng texts by controlled vocabulary and by taklng‘
"apart natural language through phonlcs 1nstruct10n.,

 Teachers who prov1de a llterature—based currlculum

"want readlng to be whole, sen51ble, 1nterest1ng, relevant,'

b’.‘purposeful and fun.‘”

Goodman (1986) says the 1mportant issue for teachlng
vlreadlng is" that students see relevance 1nbread1ng and

_ he tells us . how thlS is achleved-v

Authent1c1ty is essentlal. - Kids need to feel

that what they are d01ng through language they

f have chosen to do because 1t 1s useful, or 1nterest-"

‘vlng, or fun for them. They need to own the'
f:processes they use. to feel that the act1v1t1es -
are thelr own, not just school work " or stuff ‘to B

please the teacher. What they do ought to matter

vto them personally. Ach1ev1ng the goal of prov1d1ng R

for ch01ce, ownershlp, and relevance throughout
l;the currlculum 1s nelther simple nor easy. yBut g

:teachers,mustvkeep these goals in mlnd to ensure‘
' lthat thelcurrlculumlisvmost effectivef(p.3l).

Most llterature suggests that there is a deflnlte

move toward the use of llterature 1n the classroom._ Many

teachers are puttlng basals in thelr place by ch0031ng
storles of 1nterest and u31ng many of the extended

'lact1v1t1es found 1n the basal manuals.,:
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Literafure—basedApfograms allow iéarning-fo be a
fun experience for_b§th)£he léarner aﬁd,the teaéher3
It.emphasizés1succe§§’forlétudenté and téacﬁers. |
Reading abilitiesxwill affectlchiidrén thé'rest_bf their
livés;  Educators ﬁust‘reélizé that there is a great

deal they can do to help children become bétterrreaders.
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ADAPTATION TO OTHER GRADE LEVELS

A wonderful aspect about using literature in the
classroom is that it can be used in K-12 classes. Good
literature is available throughout the grade levels and
lessons can be developed to meet the needs of the
classroom and individual students.

When using literature with the very young, usually
the teacher‘reads the story after background development-
has occured. Then the story is extended into other content
areas and activities or projects are made to help develop
understanding of the story. Some teachers begin their reading
program by letting these non-readers develop their own |
stories. The teacher writes as the student dictates the
story. The teacher makes the stories into books and has
each child illustrate their story. The children learn to read
their own stories and then start reading their classmates
stories too.

Once children are reading on their own, teachers
can vary the method of literature use. Students can
have their own copies and read the same book at the
same time. The teécher can then do whole class lessons
or cooperative learning group lessons. Another idea
is to have an individualized program where older |
students who are readers can choose their own books to
read throughout the yeér. To monitor chcices the teacher
can give book list ideas or suggest books according to

individual personalities.



Many students enjoy the fact that they have a
choice in the stories they read. This can help them
feel successful in reading and help motivate them too.

Teachers will enjoy the fact that as they start
developing lessons for literature books they can
exchange ideas with other teachers and actually have a
multitude of lesson ideas for several books. Since
California is supporting literature in the classroom
many book lists have been established and also many
lessons have already been developed to go with stories.
Teachers can then adapt these lessons to meet their
classroom needs.

Although the ideas in this project deal with the
primary grades, the concepts can be used at the
secondary level also. Many of the arts and crafts,
language arts and science ideas can be expanded upon
and used at the secondary level. Some authors write
young children's stories as well as young adult stories
such as Judith Viorst who is listed in the appendix.

Another idea for adaption to the secondary level is

i9

cross-age tutoring. Older students read a young children's

book and come up with a lesson to present to a primary
class. This would be beneficial for both age groups.

It is clear that literature can be used at every age
level and that teachers can become a part of the reading
program by developing creative lessons that meet the

needs of the students.



MATERIALS
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Most classrooms have thelr own llbrarles along w1th"

the school llbrary. Often t1mes the books in classroom ;v

sllbrarles are books teachers have purchased books

‘{donated by parents or books glven by retlrlng teachers.

A lot of tlmes teachers purchase thelr favorlte storles.

These books most llkely will be good starters for a

;llterature program-for two reasons. Teachers tend to"f

: choose favorlte stories that are good storles w1th

plots and natural;language patterns. Secondly, teachersﬁ»

“_will_be,enthusiaStic about the stories theyvhave“.-

'selected.and therefore it will show in«the_presentation

':of the book and the extended act1v1t1es.
The cost to the teacher should be mlnlmal unless
‘books are purchased for hls/her own personal 11brary

, collectlon.. Slnce llterature is a popular issue w1th

B schools today more funds could be allotted for the

L‘purchase of llterature books._ ThlS way teachers can‘
»vhave a say in- what books are. purchased.- Money spentv
fon basals, spelllng books and handwrltlng books could
vbe spent on llterature books 1nstead. o

Book companles have llterature prlce llsts.~

:They vary 1n prlces dependlng on paperback or hardback ‘

.books. Teachers should start w1th a varlety of storles

"so that the books w1ll be of 1nterest to all students._
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Lots Of1recreational'booksfare‘needed, fiCtionland
'non-fiction with‘adWidefrange of difficulty andrinterest.l
Other than books, magazlnes, néWspapers;hdirectories,-T'
s1gns, posters and labels can be used 1n the classroom.:d “
:‘These are not costly and can become a class pro;ect by 1h
hav1ng chlldren brlng them 1n from home. " E |
| , Most materlals needed for the extended acth1t1es
are-easlly acce551ble to teachers, .The. materlals are:
either invthe'claSSroom or avallable ln the teacher' s
workroom.' |
The largest 1n1t1al cost for school dlstrlcts
would be in formlng a llterature llbrary for each :
1nd1v1dual classroom. Also good llterature storles.l
~-never go out of style and could save. money for the
dlstrlct, whereas basal»readers are purchased every
'year and are up for adoptlon every 51x years.’
| | The copylng of thlS prOJect 1s the ba31c cost for
~ the prOJect. About flve coples will be needed for
vthe readers, the college and personal use. »
*hDistricts would.bevwise‘in.supporting literatured-'

in thegclassroomswat'all,grade‘1eVels.
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EVALUATION

The district that will be used for evaluation will
be a K~8 district with a total enrollment of 2700
students. The population includes 30 percent
Hispanic children, 3 percent Asian and Tongan children,
3 percent black children and 64 percent white children.
The project will begin with a first grade class and
eventually the entire district will be used in the

study.

Implementation

Within a literature program a lot of writing,
speaking, reading and creating take place. Teachers
developing a literature program will see the progress
of their students by keeping samples of their work.
Keeping a portfolio of each student's work is a way
to keep organized and aware of what the students are
doing. The portfolio could have weekly writing samples
which the teacher could evaluate by seeing progress
make throughout the month. Journal writings could be
kept in the portfolio also. Teachers can respond to
journal writings as well as evaluating the student's
writing progress.

Each student would be reading books that they find
interesting. The teacher can set up a classroom environment
where strong literature books are provided. Teachers can
have one-to-one discussions on what the child has read.

By selecting books of interest and delight to



19

them, students are more likely to enjoy their reading
time and share théir enthusiaém1with their teacher
during discussion time.’ |

Goodman (1986) states:

Whole language teachers are‘not concerned

with getting kids to behave in predetermined

- ways ih a class or on tests. This will

certainly differ from traditional classrooms.

Students can always give right answeré on tests

for wrong reasons, and wfong answers for right

reasons. Teéchers can learn mbre about students
by watching them. Informally teachers are
constantly evaluating as the "kid-watch."

Students don't show all their talents, abilities

and strengths on a variety of tests given

tﬁroughout the yeaf} The key is that these things
show up in the course of bngoing classroom
activities. The best record for a teacher

is watching, making anecdotal records, filing

,Qork throughout the year, giving Reading

Miscues periodically and using a writing

observation form (p.41).

Wheh a problem is observed, whole language teachers
will use strategy lessons to build on each’student'é
weaknesses. Strategy lessons use literature texts
with real language to help students learn a skill.
Strategy lessons can be taught to a whole group, small

groups or individually.
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Teachers and administrators need to look at reading
programs carefully. If they are looked at closely,
educators will see that the programs need remediation

much more than the students do!

Reporting Procedure

Reading grades are usually given according to what
level the student is reading at in his/her basal reader.
Some teachers give effort grades and then show if the
student is reading below, at, or above grade level.

These grades usually are based on basal reading programs.

Changes in reporting procedures would change with
a literature-based program. A report card could have
a column for literature/reading. In primary grades
an effort grade could be given instead of an A,B,C grade.
The problem with current reporting procedures is that
oral reading is usually taken into consideration when
determining reading grades but many students comprehend
much more while silently reading. Also many students
learn to hate workbooks and basal stories that have
controlled vocabulary. Therefore, it may appear to the
teacher that the student is a bad reader or just isn't
trying, when in actuality the student may do quite
well in a literature-based program. Teachers must
realize that students read at different speeds. This
does not mean that a student is a better reader or that

they don't comprehend the story. If teachers want
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ureaders 1n their classrooms they need to let students
vchoose good llterature to read, plan extended act1v1t1es‘ r
'to make books come allve and let chlldren read dally,‘
not flll out workbooks and read one story a week.v

| Students llke to know about thelr progress throughout
the year. Teachers can use many ways to keep students
'_posted on thelr progress other ‘than report cards.’ir
Journals are a good way to 1nteract w1th students one-
to- one. vManywstudentsqfeel more comfortable;wrltlng to,a
teacher.than actuallyltalkingfto.a'teacher aboutﬂthelry‘
‘progress. :Teachers‘can‘also.use'thefjournallas an |
effectlve tool to communlcate with students.‘ The
teacher can also use weekly'portfollos of the students
work to dlscuss the progress that is belng made.
';”Teachers can - also glve students a monthly letter to show -
“strengths and ways to improve weaknesses. . |

Parents will deflnltely need to understand ‘the

changevln gradlng and the use of llterature.' Whenb

parents are 1nvolved and 1nformed about the changes

_g01ng on in educatlon they feel better about schools and

.teachers. Teachers.need-to remember that parentsvareiw@;*w,:fﬂ

lay people and teachers have to educate parents when 4
'changes w1th1n the classroom occur. | '

B Teachers need to understand that chlldrenhare s
temotlonally affected by the1r grades. Attempts should
' be made to put less emphas1s on grades and more attempts
should be made‘to encourage students to have a love for

reading and learning.
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LIMITATIONS OF THE STUDY

A literature-based program is not a cure-ali for
all reading problems. Each student is different and
may.react differently to a literature program than a
basal program because that is all they may have known
in school. Many students have been drilled their
entire school life to memorize, transfer word for
word from boards, create projects exactly like the
teacher's sample and have not been allowed to use
their creativity. It may then take somertime for
children to open up and develop their special talents
and strengths. Teachers as well as administrators
will need to be patient as a change occurs across the
curriculum. |

Although a literature-based program is a wonderful
way to enéourage the love of reading, a teacher is what
makes a program work. Any teacher can read about a
program, but implementing a program that works takes
time, effort and evaluation on the part of the teacher.
This project does not guarantee that teachers will love
a literature program right awéy. Teachers must want
to change and will need to spend time in doing so to
make this program work for them and their students.

A literature program based on a whole language
approach does not necessarily mean that there will be

a quiet group of students reading silently. Teachers
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need to learn that there is productive noise. A lot
of times there is learning taking place and language’
development occuring. Administrators will have to
learn to look for learning and interaction occuring,
not for rows of children learning by rote.

This project is limited because it deals only
with ten books that pertain to the primary age group.
After ten weeks teachers woﬁld need to develop their
own units based on books that they are familiar with
and have chosen.

The whole language classroom may be run differently
than a traditional classroom. This project does not
allow you to see a whole language classroom in session.
Teachers would have to go to classrooms and observe to
get a feeling of how the classroom would be run. Every
program will have its limitations but teachers make a

program work!



 MAJOR CURRICULUM MODEL

~ There are three:basic models_of'reading‘that”are’
_ being used‘in classrooms today.v First; therésis the
phonics.approach to reading which’is the7decoding‘
model.- Phonics teachers believe that‘Students nustd
break'downithe wordsVintovsounds to initiallylsound:
'out thé'word of.as»theYQsay‘"téad the word." The
second model is represented by the skills teacher."

A SklllS oriented teacher teaches ba81c sight words

to the students to get them started w1th words."Many'
of ~the basal readers use 51ght words in their beginning
books so that the students can memorize the words in
the stories. Many skills teachers use the‘basal'
reader and follow the teacher's manual which incorporates
phOnics, sight words‘and language development skills.
The third model is the whole meaning or whole language
approach to reading. These teachers are more concerned'
.with children getting meaning out of the text, not just
sounds or words. A whole languagefteacherkis more
concerned that Children are reading good stories.

Whole language learners focus on meaning and not on
isolated- skills. Learners are'encouraged to useb‘
reading, writing and language in all their varieties.

There is a no- risk learning environment.
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A llterature-based prOJect would not flt 1nto a
phonlcs—based approach to readlng. Phonlcs‘lessons
ask the students to break up_words to make~sOUnds
that do not have meahing; Allvthe lessonshin a'
literature-based program deal with whole storiesvahd>
the meaning of the’whole text.

‘Students do'not ihteract with or react to a
 phonics sheet. They are told what to do on each
sheet and they are taught that there is only one~right
~answer to each question. Literature—based programs
- give the stﬁdents freedom to learn, react and interact
with a book ahd its characters. Students can then |
vlearn to love a character orhbecome that character in
their mihd‘while reading. Phonics makes the stories4
beoome words, the.Words become sounds‘and the soﬁnds
have no meaning; | , |

A skills approach to reading‘is;mainly found
‘when teachers use any basal series in the classroom.
A typical basal lesson- is to read thevstory, answer
questions about the story, work-with the teacher on
skills andvphonics at a group table or as a whole
class and then do workbook pages correspondlng to the
story that was read. This sequenoe‘contlnues each
day until the book and wotkbook are completed. The
students then move on to- the next book in the

progre331on of the basal series.
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A literature-based program would not work well
bw1th the SklllS approach for several reasons.j‘The‘
skills approach has students working in a workbookg'
while theyﬁarerat theirdseats. FA_literature program'?
would have thevstudents_working on‘theirvown creative
. writing, reading a,book or doing a creatlye.activityu
asra'group. ~The skills_that are done in the workbooks
do not necessarily teach reading but‘keepfthe student.
d01ng "busy work" at their seat. Whole language'
teachers feel workbooks rob students of their time
to do creative writing and other prOJects; 'The
whole language teacher would rather not use the
basals,but Would,use literature books and create
thematic units around the book; A thematic'unit‘
‘provides a focal point for inquiry and language
and also gets the Students,involved in their  learning
process;}‘The‘students have choices and feel that they
are special and their ideas relevant to what is being
taught. | ’ |

A literature—based‘programrdefinitely lends
itself to the whole language.approaCh.v Whole language
" .teachers like to 1ntegrate stories into content
areas. Literature lends 1tself to integration quite

easily. For example,‘the‘book Ming Lo Moves The

Mountain by Arnold Lobel'can be used in many ways to.
extend the storys Language arts students could think

of things that useptb;seempimpossible for them to do,
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~like ridingie bike. The,students‘could eompile a

book of sentences and illustrations by'fillihg in the

statement; " - o used to be impeSsible,
‘bﬁt"new it can beidone." The story is also great to

use arouhd the Chinese New Year to deive into the |
ChineSe culture. The students could learn the dance
that they suggest in the,book.  Ideas-could go on and.
on. |

Another similarity between this model and the

‘literature-based curriculum in the ciaesroom is that
»choice, ownership'end relevaneerare important to both.
‘Many teachers allow studehts‘to choose good literature
stories that are of,intereet to them. This way students
feel as‘if they ere reading something they wanted to
and not becaﬁSe they were told to.

| Speaking, listening, writing ahd reading can all
be incorporated inte the literature\program. They
do not’become_Sihgie entities but flew together and
seem netural to the reader and the teacher. All literature
stories can proyide a beautiful‘integration of theSe
areas to make it a joy for the reader.

‘Whole language‘teachers enjoy the use of themes
»withih the curriculum. Thematic units are easy to
cteate wheh using good literature; Mahy books have
severel themes in them that a teacher can use to suit

the needs of the classroom. Teachers can also
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vchoose“a theme'of«the month like "Pig Mania,"

Feature a book about plgs each day, do studles about ;
farm llfe, make paper mache plggy banks or paper
’plate plgs, play pigmania, have a hog calllng contest.

Books could be avallable for the students to read»

throughout the week such as, Charlotte's Web, Three

Little Pigs, Pigs in Hiding and A Treefulvof7Bigs,w

| _The Whole language~clasSroom would,be‘guite’
different'from'a phonics or skills based classrooml‘
as.Goodman (19865gpoints:out: B |
vThe splendid'organization of whole'language
'~ classrooms is not always. apparent to a casual
observer. The klds and teacher plan together ”
.e,what they will do, when they w1ll do 1t and
how.v Just llsten for the buzz of act1v1ty,
i}see the level of part1c1patlon-of kids ‘and
teacher, en]oy the sense of well- belng and
ease everyone exhlblts and ‘admire the relatlvely.
smooth tran51tlons.' The whole language teacher
1s clearly in charge, but it may take a v1s1tor
- a few_minutes to'locate'the busy adult doing
many‘things in many parts Of the“room (p 31)
jBoth the whole language currlculum and a llterature—i
based program.prov1de a llterate env1ronment for
| students._ Teachers w1ll feel success when they see .

how the'program can work.
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APPENDIX



Many teachers would llke to try a llterature--u:‘

‘jtbased program but don t know where to begln.‘ Teachers'pf‘l

1are asked by admlnlstrators to teach a lot of subjects

and teachers feel overwhelmed w1th all that 1s asked of

them.' therature prov1des a way to 1ncorporate subjects

across the currlculum. ThlS way teachers can feel
‘iconfldent that they are‘addre551ng all subject areas.
031ng llterature 1n the classroom lends 1tself to |
readlng good storles full of real language, whlle,‘
1ncorporat1ng art, mu51c,‘wr1t1ng, sc1ence, math
-.and soc1al studles w1th ‘the story.v

y The 1deas presented in the appendlx w1ll help

’ get a llterature program started in the prlmary grades;

i These 1deas can be adapted to other storles and »

grade levels. 'Storles can be added and deleted. as -
,teachers explore the many books avallable.‘ There
are so many wonderful storles that it is’ 1mp0551ble
to use all the llterature avallable.1~It is better:y'
“to. start w1th a framework and expand and grow as'. |
-_tlme passes.‘;v;fa" e S k

- The eas1est way to start ‘a program is to de51gn

- thematlc unlts based on books.v Teachers can look

at areas in the currlculum and see where storles

w1ll fall in place w1th other subject areas.



' Wlth good llterature books there are many waysif

"’;»to extend the storyu, Chlldren deflnltely need to o

have some background knowledge or some form of
reference w1th storles before they are read._""
Teachers can ask questlons to bulld the chlld s‘

1nterest in the story or. teachers can dress up asf'

a character 1n the story to motlvate the studentshn“jf

'vto read.

f; After readlng the story, questlons should be*
aasked that encourage the chlldren to glve thelr
oplnlons.' Let the students choose a character in

”the book and tell how they would feel as that

';character.

‘f Also, teachers need to thlnk of llterature

"1n terms of other currlcular areas, such-as, Could'-”gf'

I cook w1th the chlldren ’ What art progects could

we do?, Are there math problems I could create?,

Is: there a s001al 1ssue we' can dlscuss°(_There are f

*many ways to extend a story.n_ﬁ
In the follow1ng sectlon books are used w1th

Vh‘themes 1n mlnd.- Resource materlals such as,-Beyond

e kthe Basal Brldges, as well as fellow teachers have

| helped 1n complllng thls group of lessons._ Be creatlve

' and thlnkJof:wayskto_use_your favor;te-storres!f



_°Miss‘Nelson;ivaissing -
| by Harry Allard

LANGUAGE,ARTS:

-Show cover of book'and»have'children prediCt'who Miss.

Nelson is and why she is missing. Record predlctlons
and refer back to. them after the story.

5—Ask chlldren what they do when their parents are away

- and they have a baby51tter. Do orally or as a writing

act1v1ty.“

-Questions to ask after the story - Wthh events in. the

story could really happen? Why might teachers be absent;' R

from school? Would you report your teacher m1351ng if
- she/he dldn t come to school°'” ‘ _

33

-Make a class book about thlngs the students llke to dojk“;

~in school. o

- =Write dlfferences and s1mllar1t1es about MlSS Nelsonl
vand MlSS Swamp. : S

-Make a book entltled "Miss,Nelson’Where'Arngou?"1

"Have children draw their ideas about'Where.SheQCOuldhbe.‘ )

-¥Write'acrostic.poetry about the tworcharactersﬂb-iﬁl
ART:

‘ —Have chlldren create m1551ng person posters for MlSS
Nelson or Miss Vlola Swamp. ’

SOCIAL STUDIES'

v-In the story the state of Texas is shown on a map.

~ Use this tlme to learn about your state flag, blrd and

flower. g

",-Plan a field trip to the Police. Statlon. Let“the

chlldren ask the pollce questlons and be flnger prlntedr‘“V

-Use thlS time to create class rules and dlscuss the
" idea of a substltute teacher and the way the class
'should behave.r

THEMES.y
“-Back to school

-Behavior in school. -
—Behav1or when substltute teachers come to school
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HAPPY BIRTHDAY MOON
< by Frank Asch |
‘_LANGUAGE ARTS°“

—Make a flannel board story us1ng the tree, hat bear,-.”
"and moon.;‘ L , ‘

”;-Celebrate Bear S blrthday.' Brlng a bear to school.}_fv:“

“Serve "moon" (sugar) cookies. Sing Happy Blrthday,.

-~ Make a birthday bulletln board w1th blrthday cake
‘vcenterpleces. - . : ;

f'r-Choral readlng.i.HaVe‘partsjfor‘the_bear;ﬂnarrator

‘and the ‘moon . SR ' .[ : § o :
Q-Questlons to ask = What mlght have happened to the .

hat after it was lost'J Draw a picture and a story;

.What present would you glve the bear and the moon7 .
‘Why? - . . o

..ART.

take o S““Ple stick PuPPet~ | Use then to retell the
,_story. S , -

‘1-Make bear bookmarks. o
~Make beaerancakes.»
’SCIENCE- |

--What makes an echo’ (Ralntree Encyclopedla of 801ence
~ has a 51mple explanatlon ) PSR v ; .

t\GAMEs.,

:d-Echo Game - Students can use puppets for thls.' ‘One

p.student gives a sentence, other students must repeat
the sentence.v (Sentences can be 51lly )

VTHEMES.

' -Bears
_::—Blrthdays;
~-Friends . =



THE LITTLE HOUSE
‘ by Vlrglnla Lee Burton l
LANGUAGE ARTS.: | ‘ v o
‘-Tell how the thtle House felt as she watched the
city develop around her, and how she felt when &

she moved back to the country.»T

-Read books such as Nothlng Ever Happens on. My Block .

by Ellen Raskin and Katy and the Big Snow by Vlrglnla '

. Lee Burton.
ART:

-Make a city or country community, u31ng ‘different
sized boxes for bulldlngs.

-Make a diorama in a shoe box deplctlng scenes from
The Little House.f'

SOCIAL STUDIES.

-Draw or cut out plctures of dlfferent houses and
classify them.

-Make a chart comparlng and contrastlng city. and
country life. :

- =Discuss trolley‘cars and areas that still use them.
Find the areas on a map. . :

-Discuss the equlpment and skills" needed to move the
thtle House back to the country.

SCIENCE:I

~-Discuss the air and noise pollution mentioned in
the book. What caused the pollution? = How could
it have been prevented? Discuss. graffiti and litter
and how to prevent them. . :

‘ —Follow the phases of the moon: for a month, as the
- Little House did.

_FCreate»a bulletln board dlsplay of animals that live
in the city and in the country.

BSV_,

-Make a calendar show1ng the Little House and the seasonal

‘changes.
 THEMES :

—Pollution
-City and country
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STREGA NONA
by Tomie De Paola
- LANGUAGE ARTS:
‘-Questions to ask —.Has anyone in your famlly cooked
too much of a particular food? Discuss what happened.
Is Strega Nona a bad witch? ' Have children categorize
good and bad witches from stories they already know.:
Do you think this story takes place now or a long time
ago? Why? What jobs did Big Anthony do? What jobs do
~you do in your home? If you had a magic pot what would
you ask it to cook? Have you ever done something when
you were told-not to? What happened to you?

;-Dlscuss dlfferent ethnic foods. Put them in categories
on the board. : C :

"-Show‘chlldren plctures of the town square. Explaln
that people would gather there for functlons.‘

?Have.the chlldren write thelr 1deas about what they would
have,done w1th the extra pasta.

'l-Have students wrlte a recipe us1ng a large amount of pasta.
-Have students wrlte a chant for_a jump rope‘game..

‘~Have students create an ad or sign of their own. They -
could be asklng for a helper. Coee

'ART:

~-Have students draw a simple object. Glue colored pasta
onto the’ object. PR

—Have students make necklaces out of pasta.,'
'SOCIAL STUDIES:F
-Make a s1mple map of Italy. Have' chlldren,locate ‘
Calabria and have them color the map-. Find Italy on
a world map. . . St
»MATH:».
" -Use pastalas'a math lesson. Compare and contrast cooked
and uncooked pasta. Talk about mass, weight etc. Make
spaghetti in class. - v 2

| THEMES: N

-Maglc
-Not follOW1ng orders
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DANDELION
by Don Freeman
LANGUAGE ARTS:

-After a cool day have a "Come as you are" party after
recess. Ask the students why they didn't take off their

- jackets. Talk about what you would wear to a "Come as
you are” party - at night, after swimming etc.

-Questions to ask - How do you feel when you dress up?
Do people treat you differently? Have you ever had a
haircut you didn't like? What did you do? Do the
animals in this story act like those in real life?

-Have children make a feeling book. Get them started
with "I feel , when .

-Make an "All About Me" book to help students realize
‘that they are special. Each day work on a different area,

attributes, feelings, families, etc. Use them during
Open House. :

-Pin an animal to the back of each child. Have the
children guess who they are by writing yes or no
questions about their animal.

ART:

-Have children draw all the different types of feelings the-
lion had in the story. .

-Make paper plate animal masks.

-Provide basic animal shapes for children to trace, cut and
sponge paint.

MUSIC:
-Have children sing and act out this song to the tune of

"Here we go round the mulberry bush." This is the way
I wash my hands...This is the way I wash my face.

'THEMES:
-Being youfself

-Self-esteem
-Grooming habits



10, € CART MAN
by Donald Hall -

 LANGUAGE ARTs.:"

‘-Read poetry such as "The Purple Cow" by Gelett Burgess,

"The Lamb" by Wllllam Blake and "The Cat and the Moon"
by Wllllam Butler Yeats.u . i : ‘

'ART:_

-Dress paper dolls in modern and old-fashioned clothes.

.?Dodembroidery,.cross-stitch, and"Otherfcrafts;*
‘4Learntabout"blockﬁprinting and WOodCuts,'
b—Make apple dolls or corn husk dolls."“

SOCIAL STUDIES"‘ o

-Create a bulletln board show1ng how travel has
changed. ' Draw pictures of early American modes

. of transportatlon and cut out-magazine pictures

: of modern ones._ De51gn ‘a vehlcle of the future."
-Research farm llfe, farm bulldlngs, farm anlmals etc.
: SCIENCE.

—Talk about how 51mple manufacturlng processes have_"j
changed.e T

-Make apple butter or applesauce.

 MATH:

#Designate'one corner_of-thefclaserQm_as a""COuntry'
store" and another as a modern store. Price items,

_ then use play money to shop at -both stores. Compare.

~ prices and merchandlse and how the merchandise is

,’sold. ‘ . ,

pTHEMES:

a—Farm llfe , o
-The old days e

38
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- THE sNowY DAY
by Ezra Jack Keats
" LANGUAGE ARTS:

-Locate where‘the students live on a map; Ask them if
it snows where they llve. Point out areas where there
is snow. . ' L R - :

-Have children bralnstorm 1deas about what they could
do in the Snow.

—Show‘the;students the cover of the book. Have them
predict what the story will be about on a tape recorder..

-Questions to ask - Did Peter do anything in the snow that
you have never done? Have you ever put a snowball in your

" pocket? What happened and why? How did you know that '
Peter liked the snow? What type of home did Peter live
~in? Discuss homes that the students live in and
dlfferences among them.

' ;Have students‘wrlte a story about the most fun they
could have on a snowy day. Have them illustrate
their story. o

‘—Have students write a story about what Peter and his
friend would do if it were a sunny day.

ART:

-Have children make a scene from The Snowy Day. Let
them look at the illustrations in the book and use

- fabric scraps, wallpaper, straws, toothpicks etc. to
make the picture. : L :

-Make snowflakes.

-Make snow plctures by gluing styrafoam pleces to blue
or black paper.

-Make weather charts for a month and chart.the weather
by drawing pictures of the sun, clouds, rain, wind, etc.

SCIENCE:
-collect some rain water. = Put it in a freezer and

see what happens. Weigh the ice and then let it melt.
Weigh after melted. ‘ : . : . ‘
THEMES :

-Winter
-Snow .



THERE'S A NIGHTMARE IN MY CLOSET
by Mercer Mayer

aLANGUAGE ARTS:

-Make a semantlc web about nlghtmares to help students.

categorlze the1r thoughts.

T-Chart the dlfferences ‘between nlghtmares and dreams.

- Have the chlldren 1llustrate a nlghtmare and a dream.h “

~—Questlons to - ask - How did the boy feel about the

" nightmare in the beg1nn1ng° In what ways did the

- nightmare act like a real person? - How ‘did you feel
~at the end of the story? What do you think happened
when ‘the boy and the nlghtmare fell asleep°, - .

‘—Have chlldren wrlte to nlghtmares of thelr own. "

'.-Have students make a llst of Yules nlghtmares .
should follow in a house durlng the day and nlght.

, ART.'

- -U51ng clay, have the students create a’ monster of
thelr own. S o :

| —Have students make ‘stuffed anlmal monsters.-_Students'
. can measure and welgh thelr monsters. .Name the monsters.

THEMES :

-Afraid of the dark
‘-Halloween
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'MAKE WAY FOR DUCKLINGS
-bvaobert’McCloskey

LANGUAGE ARTS:

—Questiohs.to ask —eWhat mustvyou do to;cross the etreet'e
safely? When was there a time you tried to do something
by yourself but needed help? What did Mrs. Mallard teach
her ducklings? Why? How can the Mallard family be '

- compared to a human family? How did the police offlcer

~and Mr. and Mrs. Mallard become fr1ends°

-Have the children write about a zoo trlp. Have them
name their favorite zoo animal what would they eat°

-Discuss the dlfferences between a tame. anlmal and a
- wild anlmal. ‘

-Have a class pet day. Have the children share the
pet's behavior, eating habits, sleeping habits and
tell what they do to keep care of them.

ART:

-Make duck mobiles and hang'them'from the'ceiling.
-Make ducks out of salt and flour dough.

SOCIAL STUDIES:

-Draw map5'showing‘how to get to school and home.
-Have a police officer as a guest speaker.

SCIENCE:

-Have children bring in pictures of ducks and mallard ,
decoys. - Have the children find out what they can
about ducks, where they live?, how they have babies?

MATH:

-Have a set of duck shaped ordinal number eards; Havev
children line up in an ordinal line. ‘

THEMES:
-Safety

-Migration
-Homes
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ALEXANDER AND THE TERRIBLE, HORRIBLE
NO GOOD, VERY BAD DAY

by Judith Viorst
LANGUAGE ARTS:

-Start telling the students about a time when
everything went wrong for you. Write a language
experience story using the students' sentences about
their bad days.

-Show the book and discuss Alexander's expression.

-Questions to ask - What do you think was the worst
thing that happened to Alexander? Why? Why do

you think Alexander always said he was going to
Australia? Would you like Alexander as a friend?
Why or Why not? How old do you think Alexander is?
Do you think it's hard to be the youngest in the
family?

-Make a class list of adjectives describing types of
days you can have.

-Have an advice box and let children anonymously put
their problems in the box. Let children give each
other advice about problems.

-Have students write about the world they would live in
if they had the power to do anything they wanted.

-Write about visiting a parent's work place. Have
parents come and talk about their jobs.

ART:

-Have children make invisible pictures like Alexander
said he did. This can be done two ways - Draw a
picture with white crayon and brush over the picture
with water colors. Make a picture with lemon juice and
a paint brush. After it dries press the picture with
an iron.

-Have children design their own pajamas on construction
paper. Use sponges or potato halves and tempera paint.

SOCIAL STUDIES:

-Share books about Australia. Find it on a globe.
Discuss differences between where they live and Australia.

THEMES :

-Bad days in our life
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