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;vastract.f

VTraditionally, the dlfflcultles many freshman college

:; wrlters experlence when they begln to wrlte for the *‘

»'unlver51ty have been v1ewed as - a result of a fallure by the‘
:shlgh school to prepare students adequately for the |

unlver51ty However. the assumptlon I w1sh to substantiateldd
in thls the51s is that the dlfflcultles many beglnnlng

»college wrlters experlence 1s not necessarlly the result of

‘a fallure of our natlon S secondary school system rather.gIh"‘

'»w1sh to argue that they are the result of certaln confllcts‘
‘students experlence when they make the trans1t10n from one

ncommun1ty, thh-xts own unlque educatlonal goals; rules,j

- expectatlons, and cr1t1ca1 theorles for wrltlng, to,another‘f]f

’<'whlch is often radlcally dlfferent

After rev1ew1ng and comparlng current researchion the
i'tﬁo communltles,‘I have found that the hlgh ‘school and
unlver51ty 1ndeed dlffer in thelr educatlonal goals for
"'dwrltlng, purposes for a551gning wrltlng, expectatlons,and

"7rea11t1es of unlver51ty wr1t1ng, and cr1t1cal theorles that .

- funderlle wrltlng and 1ts pedagogy Furthermore, thls the31s' N

fargues that these dlfferences may present students w1th '
certaln confllcts whlch ultlmately may affect thelr wrltlng

erformance at the unlver51ty

Cddi
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,1Introduction;5 -

~ The »"Proble"m
Over thebpast four years oI my brlet college:

teachlng experlence I have heard from my students one
part;cular complalnt that stands out above the myrladi
mof‘othersbl.receive during~the‘course7of e'typical
quarter‘ This COmplaint iszd“I wasn’t.nrepared for this
d1n high school.” It appears as though many of these
students belleve they were 1nadequately prepared toh‘
’ meet thevchellenges of univerSit? writing'(e.é. the&
'~learnedihow to spell‘and form grammetically correct
sentences but not how to write an analytical essey)
What this suggests to me is that these students (many
of whom were very successful wrlters in hlgh school) |
are‘f1nding‘1t much more difficult to become good
college wrlters than they had expected Consequently,.
’many of them suffer academlcally in the unlver51ty ——
some-drop out all together | ;

” The problem I am addre551ng in thls the51s is by"
" no means a new dlscovery of my own. In fact at one
tlme or: another every freshman com9031t10n 1nstructor
has probably;asked, fWhy are‘many of my students
"finding’difficulty in»becoming good college writers?"

This question seems to,imply,that‘there gre differences



in the wa;rs,{IWrii“t..i-ngvViéj’ Vb,,otl_;v t,ag»ght»" and ?ée.rformed 1n

Yhigh‘schOOijand étiphe uhi§ersity;hit“is aléo a va .:

“Question cloééiy £iéd:£o'the‘prQSéht and often heated -
"‘ pOl1t1Cal debates concernlng the efflcacy ot our
natlon s educatlonal systems | | »

Unforpunaﬁg}y, too often thls‘debate becomes

'.reduced:ﬁ5 simpli$t1c attaoks on or,by'educators,
politici&ns,»aﬁdfparénts; P61itiQians and parénts v;’" 
accuse educators of not,impiementing,éffeétive
currriéula‘which adeqﬁaiély prééare sﬁudehfS’fdf'ﬁhg]
uﬁivefsityﬁ.parénts‘and'educatofs‘blahe‘éoliticianS»forv
hot providing aaequate‘financial support for public‘
SChools; and‘eduéétors and politiciansvblame parents
for not taking é larger role;in their children’s
education.‘Eéch of these argumentS'containsia1certaihﬁ7
‘émbunt of validity:‘dur public schools do need. to 
revise thelr currlcula to better meet the needs of a
rapldly grow1ng and changing student populatlon,
parents alsoyneed‘to~take a more actlve role»ln their
'childgen’s,eduéations;.and,_God knows, our'sChOolé are
SeQérely uhdeffuhded‘in theirwquesté to provide qualiﬁy
educations f&r all‘students. | B
| In a democratlc 5001ety llke ours, we mlght expect;
'va éertaln amount of flnger p01nt1ng between varlous
fact1ons;(after,all, pass;ng-thefbuck“seems tovbe the

American way of solving problems. But even_among



:reducators we . flud a con51derable amcunt of

1‘f1nger p01nt1ng In hlS survey of unlver51ty faculty
op1n10ns, Laurence Behrens clalms that [unlver51ty]
”'students today are w1delz belleved to be more
"1lllterate—-not only by the general publlc ,but:alsc
 3by thelr college professcre (54), Behren s survey'
‘suggests that'this?is'the result.ofda faiiure on thed
part of the hlgh schools to prov1de students with
adequate academlc backgrounds Furthermore,rI“Tgachihg
Language, Com2051t10n. and Literature, Mary chler.e
writes, “A lock‘at:the‘Students who emerge from twelve
or fourteen vears of the study of Epglieh...suggests
.that some cf»the‘criticism cf English teaching todaydisd
 justified. Coilege‘teachers complain that etudents who’
entér can neituerlread_efficiently nordcohprehendiugly;
- speak effectively, spell or punctuate ccrrectly, write‘
c1ear, coherent exp051tory prose, or ccmmand a fair

- level of standard Engllsh (5). To“ﬁany university
1nstructors, poor student wrltlng is ‘the result of hlgh‘
'schools neglectlng to teach adequately these skills of
wr;txng. But=whether or not the opinions of universityi
’educators fcund in.Behrens’and Fouler concerning the

| literaCY probleﬁsdofkbeginning coliege writersdare |
vihdeed.accurate'is atduesticn for;which'we have no
clear:answer.ateﬁresent. Depehding ontthe studies one

‘reads,‘the‘prOblem‘is getting better or the problem is



‘getting worse However,?we do have a clearer sense that
. many unlver31ty 1nstructors belleve that the

dlfflcultles college students experlence Ain wrltlng forvf

vathem are, at least 1n part the result of a break down':tfn'

: in our secondary school system

= What Iklntend to do 1nvthls the51s; howeyer; 1s to?”
) approach thls problem from the assumptlon that the d. i
fdlfflcultles many college freshmen exper1ence in |
-wrltlng for the unlverslty are not necessarlly the
fdresult of any one partlcular problem 1nherent 1n our
'natlon s educatlonal systems Rather, I w1sh to argue:_w
vdﬂthat they are the result of confllcts students s
.experlence when they shlft communltles and make the
tran31t10n from hlgh school to the un1vers1ty, and thatd‘
“a complex network of factors contrlbutes to thls
'.dlfflculty To put thls another way,_hlgh school and

' unlver51ty students each belong to unlque educatlonal
‘vcommunltles whlch conta1n the1r own rules,_academlc‘ h
requirements, student bodles, and (most cru01al to my .
~aargument) educatlonal goals, purposes, expectatlons,
;land theorles for wrltlng and 1ts pedagogy

.‘. Let us look qulckly at a somewhat exaggerated
‘..analogy to 1llustrate my p01nt Perhaps, for the ;

'.rreshman, learnlng to wrlte for the unlver51ty 1s a



,task much llke that of a ‘non- Engllsh speaklng forelgner'
. learnlng to functlon as an Amerlcan 1n an’ Amerlcan
»soc1ety Not only must a new language be acqulred but
an entlrely new env1ronmental cllmate and all the
’ lpecullarltles that go along w1th 1t must also be
'vapproprlated | | | ‘ | |
H Furtherlng th1s analogy, I w1sh to make a
v§tdlst1nct10n regardlng two klnds of confllcts whlch

' might result when maklng the tran51t10n from one |

commun1ty to another The flrst klnd of confllct may be>’

the result of an 1ncremental movement For example, the"-

forelgner who w1shes to learn Engllsh must first learn

”vocabulary and sentence grammar before readlng a novel

vor writlng an essay 1n that language Thls 1ncremental c .

‘fmovement is somewhat s1m11ar to how a math student
‘learns‘toﬂadd vsubtract, multlply, and-d1v1de (2+2=4
7"3x5:ibl \before learn1ng the fundamentals of algebra‘
(ZX»(lsx)—S) The student learns to bulld on prev1ous‘
'l‘concepts before mov1ng on to.others where the concepts f“’
'”learned still apply, but are no longer adequate to
-iaccompllsh the new tasks An 1ncremental movement of ‘
”thls type is one that students are used to experlenclng‘

'i;ln thelr formal educatlons and is not necessarlly a.

‘_fproblem in 1tself However, students are expected t0‘“"'

make these 1ncremental tran51t10ns at the ‘same rates as;ﬁ‘

thelr peers Wlth an ever 1ncreas1ngly d1vers1f1ed



'f_student body thls may present a source of dlfflculty o

",for studentsvwho are not yet ready'to make the,zpf

dtran51t1on5to the next level

A second.k; hjof confllct arlses when students f

‘3.:_meet w1th a 51tuatlon that 1s not only new to them butff

‘;*appears to reaect 1n some way,_knowledge prev1ously‘
ﬁ7learned For example, chapter four of thls the31s w1ll*f‘
’f5argue that the crltlcal theorles whlch underlle the:

‘fapproaches to readlng and wr1t1ng 1n the two wrltlng

Ad-‘{communltles 1ndeed dlffer to the p01nt where one_ .’

i'fltheoretlcal communlty s approach to wr1t1ng appears’top
"ﬁreaect the other s My assumptlon 1s that even for theh,
1’best and brlghtest students, thls klnd of confllct can?yh
Fresult 1n poor wrltlng performance at the unlver51ty
| t In thls the51s, then,_I w1ll argue that both klnds:h:
'f;oi confl1cts ex1st when students make the transltlon toh
dithe unlver31ty wr1t1ng communlty and that such L |
d;dconfllcts may, at least 1n part expla1n some of the
xpdlfflcultles many college freshmen experlence - |

In general those concerned w1th wr1t1ng in-

"fiAmer1can hlgher and secondary educatlon have yet to

d.;{v1ew the student s shlft in communlty as an’ 1mportant

A“fviaspect of the problems beglnnlng wrlters face in :f;vfuf':-'

'iiwrltlng for the unlver51ty Dav1d Bartholomae is one of
‘the few educators to have addressed the 1ssue In hls“

1xlandmark essay, Inventlng the unlver51ty, Bartholomaeh'"



seems acutely aware of Just how dlfflcult 1t 1s for

: many students to make the radlcal trans1t10n to become -

successful unlver51ty wrlters

R -._,very tlme a student 31ts down to wrlte .

-‘Affor us, he has to invent the un1vers1ty for ‘the
. occa51on——1nvent the unlver51ty,_that isy or at .
w.least a branch of 1t like history or SRR
1;anthropology or economics or Engllsh The _

‘student has to learn to- speak our language, to

- speak as we do, to try on the particular ways :

- of: know1ng,,select1ng, evaluatlng, reportlng,-fﬁ
- concluding, and arguing that define the ‘
!dlscourse of our: communlty (134)

If what Bartholomae is saylng here 1s valld we

‘7lm1ght also assume that due to the 1ncreas1ng number of"
ffstudents enterlng the unlver51ty w1th varlous
d5backgrounds and ab111t1es 1n wrltlng,‘students w1ll
"confront these new demands 1n a varlety of ways some_'f

”“vmlght accept these challenges w1th relatlve ease,
1’asslm11at1ng new sets of rules about wrltlng 1nto |
~>prev1ously formed 1deas about how wrltlng works On theid

1other hand some may flnd themselves completely

?goverwhelmed and glve up on the task out of sheer

‘.‘frustratlon or embarrassment much 11ke the hlgh schoolﬂfﬁd?:

vdygfreshman who seems to be the only one 1n the class who lfwfx

l”f_fvcan t get geometry Stlll others may get b1ts and fff

‘Fn”‘appearlng to be lacklng in. others

k‘h?pleces of 1t at a tlme, excelllng 1n certa1n aspects ofb;fﬂff

‘:ﬁ‘wrltlng (e g stucture, creat1v1ty, etc ); butiv‘




The purpose of thls thes1s, ﬁhen, is ﬁo explore &
‘several of the many characterlstlcs that in theory,
‘.comprlse and dlstlngulsh both the hlgh school and
un1vers1ty communltles In partlcular,-l‘w1sh to )
iexplore the dlfferences between (1) educatlonal goalsf
for: wr1t1ng, (2) goals for ass1gn1ng wr1t1ng, (3) |
vexpectatlons and realltles of un1vers1ty wr1t1ng, andi
(4) crltlcal theorles that 1nfluence wrltlng pedagogy
By explorlng these factors,»I hope to expose some of
the 51gn1flcant dlfferences Wthh may ultlmately affect»
,the wrltlng perIormance of unlver51ty freshmen l |
"abelleve:it would be helpful to educators to view
: dcollege'freshmen wrltlng dlfflcult1es as a complex B

'problem of communlty 1ncongruence Viewing the problem

;in‘this‘way has at least two 51gn1flcant beneflts fofjﬂ,"

one; it‘does not place blame on elther communlty for
falllng to properly educate 1ts students, thus .1

4allow1ng each communlty to focus 1ts attentlon on

»helplng students to become successsful wrlters w1th1n ;
‘thelr own respectlve environments Second -w1th the |
’absence of hostllltles, hlgh schools and unlver51t1es

: can better bulld a cooperatlve base from whlch to work]i'

“don spe01f1c educatlonal problems | - |

o Because the unlverslty and hlgh school wrltlng

’communltles are not monollthlc 1nst1tutlons, deflnlng

the spe01flc boundarles of each is a- dlfflcult task atlia;



'u_beSt In fact, “IVcame.across noVresearch that‘even'

‘ attempted speclflcally to deflne the hlgh school or the’_"”'

1'un1ver31ty wrltlng communltles Furthermore, I found'
:done at the un1vers1ty to the wr1t1ng done in hlgh
’hschool However, one of the theorles that I .am |
’attemptlng to support 1n thls the31s 1s that the two
f wrltlng communltles can’ be deflned by thelr dlfferenceS'
Iln educatlonal goals, purposes, expectatlons, andr
“fﬂcrltlcal theorles for wrltlng, whlch I w1ll argue, are
‘hthe‘general characterlstlcs that dlstlngulsh one
?wrltlng communlty from the other
In talklng about the unlversIty in general
Ihomever,vI am not 1nclud1ng the communlty colleges,
‘*whose educatlonal purposes appear to be more dlfflcult
vrto deflne than those of the four year colleges and tendp
ito vary 51gn1f1cantly from 1nst1tut10n to 1nst1tutlon
bHoweverJ we. should be. well aware that many unlver51ty
«fsthénis, partlcularly w1th1n the state systems; ‘are
transfer students from communlty colleges where many of
-them have taken thelr freshman comp051tion courses
| What I w1ll not do is attempt to pass crltlcal
'»Judément as to the effectlveness of wrltlng L
vlnstructlon,por educat1on in general 1n-e1ther af*'
cthese two communltles Such a task 1s beyond the scope

rof thls the51s However, thls-the51s w1ll argue that :



dcollege wrltlng 1nstructors shouldvbe more aware of the‘
q partlcular problems that face students 1n learnlng to
v.wrlte for the unlver51ty My assumpt1on is that thefh
more we know about the wr1t1ng communltles our students‘%~
'tcome from,'and the more we know about ourxown, the
o better prepared we. w1ll be to help them make the

ntrans1t10n to the unlver51ty

Problems with“Researeh

| A maaor problem in answerlng the questlonsh
‘presented 1n thls thesis is that research 1s lacklng
concernlng the dlfferences between the h1gh school and‘
university writing communitles. Arthur Applebee;s”'
surveys of writing in Amerioan secondarvaChoOlsiare
perhaps the most comprehens1ve of their klnd and serve
as my prlmary source of research on hlgh school B |
writing. But the questlons‘he asks and the conclusions'
he draws are'ertremely'diffioult to compare, in an?
' definite_way, to similar stddies'concerningvuniQersity'
writing due.to a lack of standardized terminoloéy. Fort
example, the‘terminology Applebee dses to describe‘a
oertain oharacteristic of student writing ma? be qnite.
dlfferent from the termlnology of another"researcher |
study1ng the same character1st1o ‘This problem is not

unique to my thesls but, as Stephen North p01nts out in

10



'fThe»ﬁaklng of Knowledge 1n Compos1t10n,?1t is a problem»l

f‘that runs throughout our relatlvely new d1501p11ne

o The most useful source of 1nformat10n for thls‘lfpl
the51s would be to perform my own exten51ve survey of
wthe h1gh school ‘and un1ver51ty communltles, since no.
f"such study}currently.eXIsts But such a. proaect 1s.
‘impractical at‘thls time Therefore, thlS thes1s w1ll
‘use the few surveys and case stud1es currently Ee
avallable and attempt to form some relevant comparlsons
and draw some poss1ble conclu51ons » e
| At thls tlme I would llke to thank Kathleen
l,McClelland for supplylng me w1th her paper, College’
h Preparatory -vs—-College Reallty,' presented at the:
“1990 Conference on College Comp051t10n and
s‘Communlcatlon Th1s was the only avallable survey that
- compared dlrectly the expectatlons hlgh school studentsl'
have‘of,unlyersxtygwrltlng 1nstructlon with the
drealitles‘of'unirersityuwrltinglinStruction} andfit
.serves as ‘a maaor source of 1nformat10n for thls’
thesls Studles llke McClelland’s are deeply needed for”
us to better understand the partlcular dlfflcultles
students face 1n wrltlng for the unlver51ty
-Thus,\glven the nature of our problem here;.morellﬁ
questlons w1ll be ralsed than we w1ll have sufflclent R

v~ev1dence to answer, but by at least ralslng such

11'v.ﬁ



questions perhaps we may see the need for greater

future cooperative research in this area.



1Chéptefaiﬁvhh

Differences in Educational Goals for Writing in the

_ High school and University

. In order for us as unlver51ty.1nstructors to
"better understand the partlcular dlfflcultles that hlgh‘f
school students mlght face 1n maklng the tran51t10n
from the high school to the unlver51ty wrltlng

: communlty, I feel it would be helpful at least to"
con51der the dlfferences in educational goals for
wrltlng that elther dlrectly or 1nd1rect1y, could
affect the ways wrltlng is approached in the university
as compared to h;gh school. This chapter attempts to
loose;y defineband compare the educationalegoals.for
writing between‘thevhigh school and university to
exnosedpoSSible,areas of conflict. My purpose‘forvdoing
this iskto help‘support'm& hypothesis‘tnat certain
confiicts‘betweenrtne two institutions mayihave a
negative.impact.on‘a beginning college;writer’s
,adjustmentvto thetuniversity‘Writing.communitY.

| In Tegching‘Language,.Composition, and Literature,
Mary Fowler claimsﬁtnat "invthe Untted States thevgoal‘
of [secondary] educatlon for all Amerlcan youth aimed

at developlng each 1nd1v1dual to hls full potentlal-

13



'“qulte dlfferent from that of the educatlon of a lelsure;
:class, and a soclal and economlc ellte Teachers 1n |
American schools must meet and teach all klnds of Voung”
'people of w1dely dlfferlng ab111t1es and w1dely varylng:
vbackgrounds (4) Perhaps one of the most obv1ous
Jfactors separat1ng the hlgh school from the unlverslty
»wr1t1ng communlty 1s the hlgh school s need among -
.other thlngs, to teach wrltten skllls to a wide varlety
ot students w1th varlous educatlonal backgrounds and
“abllltles However, not all students in hlgh school
desire to be there, but remaln because of legal and
parental pressures Furthermore, of those who dowwant'
to be in high school not all desire tobgo on to the |
‘unlver51ty. ’ ‘ , o

'In theOry; anyway, the high school S goals for
'ertlng do not appear to be in confllct with the
'unlvers;ty S. The statement of framework for goals in
the Lanéuage‘Arts produced by the Callforn1a Department
Of'Education‘lists:eleven goals for student writing
that seek to de#elop‘critical 'analytiCal, and
evaluative skllls (' see appendlx A) But because not
all students w1sh to cont1nue thelr educatlons in the
-unlver51ty, hlgh schools have an obllgatlon to present
a wrltlng currlculum in such a way that those who will
not go on to college w1ll have an adequate basis to

functlon competentlyjln a‘llterate ‘and competltlve'

14



society Fof many?hiéh“sohoois, thls means foouslng nff:'
their wrltlng pedagogy on . meetlng the goals on some
klnd of standardlzed proflclency exam In speaklng w1th
]several Callfornla hlgh sohool Engllsh teachers,;l_f
' .found that 1n practlce, most develped thelr currlculum‘
towards preparlng students to pass the writing tests of
,'the,Californiajnssessment’PﬁogramQ(CAP); The CAP goals
for teaohing'Englishélanguage arts inathe.secondary'
schools are to prepare all students to (1) functlon as
1nformed and effective 01tlzens in our democratlc
soc1ety, (2) function effectlvely in the world of work,
and (3) realize personal‘fulfillment"‘(II—iﬁ. The'CAP
statement of goals for writing is somewhatannolear as
to what it means for one to "function effeotively‘in
our democratlc s001ety " But we might assume that
‘functlonlng members perform a varlety of readlng and
wrltlng taskS‘dally, They read newspapers, magaz1nes.
pamphlets etc.,‘and‘many,regularly do some kind of
»writing on theif Jjobs and at‘home,'whethen it be
fiiling out repoﬁﬂs, writing letters, or making out a
grocery lisﬁ;‘ e o

| " To reachvtnisﬂlevel of functionality we might>also
- assume thataone‘nnstﬁ(l) have avsufficientevocabulary
to read and undersfand‘the written'material one edmésf
inxconfact‘with‘in eve;Yday‘lifngand;(Z) have the

ability to spell, punotuaﬁe,'and-put_together



grammatical and coherént writtenquhtences‘that convey
an intended messége. Practically, this meansbbeing ablé
to score well on the CAP test, which consisﬁs of
writing an éssay'on a prompt chosen from one of the
eight typeé of writing specified in the CAP (e.g.

: Reflécti?e Essay, Speculating aBout Causes or Effects,
.Controversial Issue, etc.). These essay tests are
evaluated holiétically by a panel consisting of high
school teachers from various disciplines.

High schools are under constant fire from parental
gfoﬁps and politicians and must at least atfempt to
meet these goals with an increasingly diversifying
student body. Consequently, much of their curricula is
geared towards reaching the minimum proficiency in the
greatest number of students. Eveanor the best academic
high schools in America the challenge to meet the needs
of the masses and still provide an adequate academic
foundation for college-bound students becomes a
difficult task at besﬁ. For example, bedause it exists
in a SOmewhat elite residential community, and is
heavily influenged by several local colleges and
univérsities, Claremont High Schbol in California is
considered to be one of the state’s better academic
high schools. But even Claremont High, with its
exceptional number of college-bound stﬁdents, focuses

most of its'writing pedagogy on the basic elements of
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’lpunctuation,”spelling;'and the development of
grammatical:sentences of the three sequentlal
comp051tlon courses offered at CHS only the thlrd (an
:optlonal AP course) deals spec1flcally w1th developlng'*f
‘"tcrltlcal wrltlng skllls Most students uho do not opt’
1hfor the AP course w1ll receive. llttle experlence in ‘vhi'
'deallng w1th the klnds of crltlcal and argumentatlve :
;wrltlng tasks that are the focus of most college '
'freshman wrltlng courses Most of the hlgh school
wrltlng teachers I 1nterv1ewed for thls thesls
expressed thelr de51res to better focus thelr pedagogyati
':on the more cr1t1cal wrltlng tasks, but explalned thatpj »
“due to the sheer volume of students, the1r dlverse"
gabllltles. and the relatlvely llmlted t1me they have to.“
work. w1th them and grade papers,'such an undertaklng |

. would be hlghly 1mpract1cal Furthermore, because they

1 must concentrate on ba31c competency, perhaps they glve jvh

students the 1mpre331on that competent mechanlcs, in
'hfact- equals good wr1t1ng Obv1ously, competence 1n: 
‘\ the. mechanlcal skllls of wr1t1ng are necessary ior |
good wrltlng‘at the un1vers1ty, but they alone are o
‘{1nadequate o | - | |
‘. Another p01nt I would llke to suggest is the - ;
:f]poss1b111ty that the better students in hlgh school’llj'
' (those who have mastered the mechanlcal conventlons of

'fwrltlng)'are-accustomed to;belng_rewarded-for thls;15



riHowever,vwhen at the unlver51ty they recelve a medlocre
"grade on a paper that 1s mechanloally correct they
f,often become 1nd1gnant For example, whlle tutorlng 1np

*the wrltlng center at Claremont McKenna College a feW'

' {.years back I had a- freshman show me hls paper on. whlch

‘he recelved a D He was. qulte 1rate When I asked hlm
, what he thought was wrong w1th 1t he replled

Nothlng There s not one. correctlon mark on thls

”»'paper I would have gotten an A on. thls in hlgh

l,school‘”
o ~ant in oonprasi,to the high sohoolhwriiing‘
commdnitr’s goal to”meet the“writing needs}of the
masses; the unlver51ty seems to have a muoh narrower
pdrpose Flrst of all, the unlver51ty*does not have~to
meet the needs of all members of 5001ety It might be
Jvassumed that unlver51ty students attend out of choice
and out of a de51re to achleve more than a functlonall
: level of wrltlng sklllvwhloh w1ll not only‘help them in
their academic ﬁork bnt later in.their professional
oareers'as well. Second, those who‘attend the
unlversity are assumed already to have the klnd of
foundatlonal knowledge of wrltlng (spelllng,
‘punotuat;on,dsentence structure, etc.)‘that 1s focused
t'on in,high SChools. | | | -
Thns,.bf,natnre‘ofrips‘Students and;the smaller

number of students per teacher, the university, in
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_generall appears to be able to focus its wr1t1ng
[pedagogy on a level of crltlcal tasks hlgher than that o
‘of the hlgh schools For example, the Callfornla State
t?_Unlverslty,vSan Bernardlno catalogue states that the '
‘sgeneral educatlon requ1rements for wrltlng 1nstruct10n -
prepare students to -thlnk clearly and loglcally, to'}
lflnd and cr1tlcally examlne 1nformat10n,_and to o
’ communlcate, at an appropr1ate levelf:orally and?in
"hwrltlng (75) Thls statement suggests that un1vers1ty:'
wr1t1ng pedagogy aims at more than Just the |
g: functlonal level of proflclency we flnd ‘in the CAP B
.statement.Onvwrltlng for'hlgh schools We: get ‘the sense
'1that unlver51ty wrltlng aims- at. not only strengthenlng ;
:tthe entlre communlcatlve process, 1t also alms at

.developlng hlgher level crltlcal thlnklng skllls as

"frfwell

My‘purpose for p01nt1ng-out the dlfferences‘,
,Qbetween the hlgh school and un1vers1ty s goals for
wr1t1ng 1s not to place blame on the h1gh schools for
.not focu51ng on the same klnds of wr1t1ng tasks as the
xjfunlver51ty Rather, I am merely trylng to demonstrate,g_*:
1n a general way,ithat the very natures of the two“ |
h1nstitut1ons and the1r students appear to demand frli

wseparate educatlonal goals for wr1t1ng Furthermore,,l.

;1would llke to argue that by demonstratlng thls apparent R

:-schlsm of educatlonal goals I can see at least two

dlgmhv'



1mp11cat1ons for students maklng the transltlon to the

"‘unlver51ty wrltlng communlty

" The flrst 1mp11cat10n is that it addresses the &}

-often heard argument If only the hlgh schools ‘had the.l'l

same goals for wr1t1ng as the unlver51tles. students
wouldn t have 'so much trouble performlng the klnds of

”crltlcal readlng, thrnklng.,andwwrltlng tasks-that are

h.Iound at the unlver51ty What thls argument seems to

suggest 1s that maklng better college wrlters 1s merelyA
a matter of maklng them better college wrlters whlle

”they are 1n hlgh school On the surface thls sounds

T like a‘good'argument,‘and'to;be Sure; un1Ver51tY

“ instructors (myself included)nwould«like nothing.better
than to receive freshmenvuho:haue‘alread} had four.
solid‘years of criticalireading‘and writing‘erperience
vas well as a mastery‘of sgelling, grammar, etc. ‘
‘However, the.realities of thehsituation are that the
bhlgh school s goals for student wrltlng, as well as
their students in general are much broader than the
universityds As much as. the h1gh ‘schools would like tou
‘focus thelr wr1t1ng pedagogy on. the hlgher level
writing tasks‘we f;ndnat the un;vers1ty, 1t‘appearsl
logistically,difficult.;With‘growing'pOlitical and

. parental preSsures,van 1ncreas1ngly d1ver51fy1ng )
studentvbody, and a strong back to the ba51cs

movement in Amerlca.'hlgh schools are pushed ;nto
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focu51ng thelr wrltlng pedagogy on ach1ev1ng a level ofv‘

v functlonallty ‘in all students Wlth these klnds Of S

- pressures,ﬂcollege level wrltlng, out of necesslty,_d”'
';must take a subordlnate role 1n the hlgh school
A second 1mpllcatlon concerns certaln motlvatlonal .

=¥«factors Wthh affect students 1n eaoh communlty

Z,VfBecause hlgh schools are respon51ble for teachlng all

'_thelr students to wrlte funct1

-"ally,‘much of the

v ~~lstudent s motlvatlon comes from the 1nst1tut10n Forl'ﬁ

ﬂhexample,-ln Flowdln Adolescencefl
iuSchool Exgerlence, Larson found that of the 20 or so

"vhours per week students spend 1n the classroom, only

".ffour are actually spent llstenlng to teacher,f

iilnstructlon (63) The rest of the class t1me is spent
',,d01ng readlng, wr1t1ng, and other tasks that are'}”

'Mtyplcally performed out51de the classroom for

'Tffunlverslty students In fact Larson s study flnds that'

T"typlcally hlgh school students do llttle study outs1de:lh
dithe classroom | | 5 B
We can see how thls can become a problem for the
h_student wrlter enterlng the un1vers1ty In addltlon to-

B maklng the trans1t10n to a new communlty w1th new sets' -

'jfof rules,,expecta'lons, and requlrements of wrltlng,-

'fhthe beglnnlng college student is also maklng the

'hatransltlon to a communlty where the respon51b111ty for‘svl”

‘motlvatlon and study rests solely on her or h1m




IliObv1ously, for the student f1nd1ng d1ff1culty w1th
‘ kself-motlvatlon (thus,.not allow1ng sufflclent t1me for'
ﬂ__study), the new demands of the unlver51ty will be hard :
to meet | i | |

To support thls,_Factors‘Relatedtto Retention»V

'f-Amon Freshmen and Tr nsfe‘:‘tudentsj a 1989 survey of
' freshmen at Callfornla State Un1vers1ty, San | o

»Bernardlno, found that freshmen average only about 13

"fhours per week studylng for thelr coursework But glven ‘

‘the general college study rule of two hours outs1de
,.class for every hour spent 1n class, we flnd that
'lfull tlme students should be averaglng around 32 hours
per week studylng out51de the classroom. Indeed the l
_CSUSB study shows that freshmen spend less than half of
the tlme the unlver51ty suggests for sufflclent study
'For freshmen wrlters th1s problem can be extremely
detrlmental ~since good college wrltlng takes ‘a

31gn1f1cant amount of tlme We mlght assume that those

o students who do not spend adequate tlme worklng on

_thelr papers w1ll be less l1kely to crltlcally examine

‘vqand revise thelrvown work In fact the CSUSB’study

jsuggests that those students who do not spend
B sufflclent tlme studylng tend to do poorly throughout
vd]the unlver51ty in. general and many of them eventually

':drop out of school altogether

s L



What I have attempted to argue for 1n thls chapterf

:f'1s that between the hlgh school and un1vers1ty

‘:~i»commun1t1es 51gn1f1cant dlfferences 1n the goals for't'

'V}wrltlng appear to ex1st The hlgh school s eduoat1onal :

.'1goals for wrltlng are geared towards ach1ev1ng a:”“

tl"certaln level of funot1onal1ty for all 1ts students._;

"'whereas the unlver51ty s educatlonal goals for wrltlngfd,”

lvare concerned w1th reachlng a hlgher level of wrltlng

uprof1clenoy than the mere functlonal1ty that the hlgh ' jf'*’

'_schools are trylng to achleve : ‘ e

I have also trled to demonstrate that by the Sy
nature of thelr student the two commun1t1es seem to‘
'demand separate‘educatlonal goals for wr1t1ng The hlghv,:
_.schools must attempt to eduoate a w1de varlety’of | »
students w1th varlous backgrounds and abllltles,
whereas the unlver31ty 1s worklng w1th a much more.
lhomogeneous student populatlon (at least 1n terms of
v.thelr educatlonal goals) whlch allows 1t the

“opportunlty to focus 1ts wrltlng pedagogy on’ teachlng

»_"the hlgher level crltlcal wr1t1ng tasks



—""-',cha‘.pt’ei- }‘ I

Goals for ertlng A551gnments.n:thegHigh’Schoolfandlffffif

Unlverslty"

Research over the past few decades 1ndlcates that

'{;students‘lncbothgthe hlgh school and the unlver51ty

o

‘ﬁperform a varlety of wrltlng tasks whlch ask them to

'-utlllze crltlcal analytlcal argumentatlve, and~

"”fsummary skllls 1n thelr wrltlng (Donlan, Perron,?‘

'asBerelter); although we mlght assume that by nature'v\ =

”W.unlverslty wrltlng assxgnments requlre more proflclency"n‘

7tdw1th these skllls But thls chapter 1s not SO concernedf'

'f.w1th comparlng the klnds of wrltlng tasks asslgned 1n RO
;ftthe two 1nst1tutlons as it 1s w1th explorlng the f;*

'f:reasons hz wrltlng is as31gned at all I ertlng in

"ficthe Secondarz Schgol Applebee clalms that the'd

teachers goals] for a551gn1ng wrltlng tasks are"

r,"dlrectly related to the klnds of a551gnments they glve

ftjf(83) But what thls chapter seeks to argue 1s that

&ff»although both the hlgh school and unlver51ty wrltlng

'5_*commun1t1es may a551gn slmllar klnds of wrltlng tasks,

‘ﬂilthelr pedagoglcal goals for a351gn1ng wrltlng appear tofif'

'“?ﬁbe somewhat dlfferent whlch may present a confllct
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",that could adversely‘affect some beglnnlng collegev
:student s wr1t1ng pertormance | V

Us1ng terms from a prev1ous Brltlsh stddy,_
Applebee (1981) separates the goals for a531gn1hg
‘wrltlng 1nto two dlstlnct catagorles (1) transm1551ve,
or what we w1ll call the 1nformat10nal approach .whlch
_sees the goal of wrltlng as a means of testlng o
-students ab1llty to encode and reconvey knowledge or
1nformat10n, usually supplled by teachers and/or |

; textbooks; and-(2) interpretive; Wthh sees wrltlng as

a way for the writer to explore a subaect and relate it
to personal experlence,'and to use writing as a way of
Ithinking:,A000rding to Applebee, informational uses of
writing include tasks like note-taking, recordlng
information, reporting on partloular eyents, and
summary . Interpretive uses for writing, on the other
'hand,.include'such tasks as journal‘or dlary'writing;‘
personal letterS'or notes, stories, poems, or other

‘ imaginativeduses l29)"Applebee concludes that,

overall about 70% of the h1gh school teachers 1ncluded ‘

in hlS survey empha51zed writing as a means of
transm1551on of knowledge as,OOmpared to approximately <
16% who werenprimarily concerned with students’

‘personalvexperieneeS‘or interpretations (60) .

Wlthln the hlgh school wrltlng commun1ty, Applebee .‘

”(1981) reports that Engllsh teachers are more llkely to
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’;stress personal and 1mag1nat1ve wrltlng 1n thelr

f_classrooms than are other dlsclpllnes However,v

mjempha51s on the 1nformat1ve use of wr1t1ng tended to beﬂ'p{

most 1mportant to the1r classrooms as well (61)
- Applebee notes one - Engllsh teacher who seems to

' recognlze that wrltlng can be used as a. way of .j‘

sthlnklng However, we flnd that the 1nformat1ve purposevt,"

for aslgnlng wrltlng is overwhelmlng prevalent 1n thls

.Engllsh teacher s response

I thlnk there ‘are two reasons for asklng
.students to. wrlte ‘that are not. generally

connected to each other. One is, I need. to know-m-

/'.1f they are learnlng what I am teaching. And'
.the other one, . and the one I think is more
1mportant but probably really isn’t, I. thlnk

o it’s almost impossible for you to organize what N

. you know and to- really understand what you know'

o Af you haven’t trled to- put 1t down on ‘paper.

“(62) ) . . :

: Perhaps th1s Engllsh teacher s response reflects the'

":polltlcal uses for wrltlng 1n our secondary schools As,

we saw 1n chapter one of thls the51s, hlgh school

educators are under constant pressure from parents and

,pollt1c1ans to produce resultsf——results whlch show o

that our natlon ‘s hlgh school students are learnlngf'%

. the state approved currlcula Consequently, 1t seemsg7'

'?reasonable to assume that h1gh schools would be moreﬁdf'7

apt to use wrltlng as a way of testlng students
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'n:jknowledge to reassure those concerned that thelr N

1nvestment 1n publlc educatlon 1s paylng off
h: Applebee s surveys also show that teachers 1n

f”other hlgh school d1$01p11nes seem even more focusedn»‘

"ifthan Engllsh teachers on wrltlng as an 1nformat1ve

‘hﬁ‘act1v1ty Mat‘

and sc ence teachers, Applebee clalms.,

'?’are not as concerned as Engllsh teachers tend to be

R w1th wrltlng as a means of expre551on. but are more'_;u a

lf{concerned w1th wrltlng as a means of applylng new

:concepts to new 51tuatlons (63) Furthermore, Applebee o

:»_{goes on to note that bus1ness and 5001al sc1ence

.5steachers tend to v1ew the goals for wr1t1ng assxgnments:'

f51m11arly to those of sc1ence and math teachers,},‘

- although the former tended to place more emphas1s on

iiu;:the 1ntegratlon of wrltlng skllls and the appllcatlon o

eflof concepts (63)

‘ In a case study analy21ng the goals.for wrltlng
'fkasslgnments in. hlgh school Applebee (1984) glves us- ansl
irexample that 1llustrates how a typ1cal hlgh school |
:f:teacher ut111zes the 1nformatlonal act1v1t1es for

xlpfwr1t1ng a551gnments Applebee here uses the goals for

in:wrltlng ass1gned by Dan Phllllps,‘a general blology rwl"'

>'Vteaoher Applebee concludes that 1n Phllllps

'ﬁclass the 1nformal a531gnments are 1ntended to r

ldfoencourage students learnlng of the materlal whlle the .

ﬂ?formal a551gnments test thelr success (152); We flnqkhdf»"




th1s empha51s on wrltlng 1n one of Phllllps learningh

log entrles where a student 1s asked to wrlte a summary L

of the characterlstlcs of parame01um

_ Parameclum are round l1ke torpedoes All along”l
" their sides are tiny, hairlike" ‘things called
"celia.” These celia- propell them through the
‘water...Paramecium have a definite front and

rear end Along one side there is an oral
'groove Celia beat food into the groove where :
it is dlgested and changed 1nto a food vacuole;_“
- (152) . '

'Here we see that the student uses writing'for‘the

purpose of»retelling‘knowledge given'tovherbbv the
}teacher and by a biology‘text. Furthermore, Applebee

points out that the formal essays in Phillips"class

("Discuss the evidence that DNA controls heredity”) as

well as the exam questions ("Describe, in as much

detail asvyou.can how a-food‘vacuole digests food“f
are developed for the student to regurgltate spec1f1c
1nformat10n about a glven subject and to give the
teacher a means to test that knowledge (152 53). To

Ph1111ps,‘and other teachers like h1m essay wrltlng is

a way of explalnlng thlngs:that short—answer and

‘f1ll 1n the- blank formats cannot accommodate (Applebee

(84) 62)

In reqards to unlver51ty wr1t1ng, Lucille

- Parkinson McCarthy S case studylof a,student.writlng

across'the disciplineS'also}showed that thelgoals for:
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sunlverslty wr1t1ng asslgnments across the dlSClpllneS B
jfare almost exclu51vely 1nformatlonal the same type of,t

'.‘wr1t1ng that Applebee (1984) found comprlsed most of

hthe wrltlng 1n secondary schools (243) However, even';hﬂh

“though the maaorlty of wrltlng done in both hlgh school'v
- and the. unlver31ty tends to be what we here call
| 1nformat10nal McCarthy found that another goal for :

'wrltlng seems to exlst Wthh may be unlque to the

unlver51ty wrltlng communlty In 1nterv1ew1ng the threec

vunlver51ty professors in her study, she found that ‘all

R three clalmed that the goal [for a551gn1ng wrltlng

tasks1 was: not so much for the students to dlsplay

5knowledge about spe01flc 1nformatlon, but rather for

hstudents to become more competent 1n uslng the thlnklngha_

“and language of thelr dlsc1pllnes (244) McCarthy ‘d
-hnotes_the,response of onezlnstructor, Dr, Kelleyg>af"

nf‘biologist: :

I want students to be at ease w1th the
-vooabulary of Cell Blology and how experiments
are being done. .Students need to get a: I
.feellng for. the Journals, the questions people
- are asking, the answers they re getting, and

the procedures they’re using. It will give them,e’

a feeling for the ex01tement “the dynamic part
“of this fleld Student summaries of. Journal
o artlcles were, in other words, to get them
. started speaking the language of the d1scourse
o :communlty (244) e >

We flnd Dr Kelley s v1ews on the goals for wrltlng

asslgnments to be somewhat dlfferent from those of the o
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2 hfhlgh school blology teacher Applebee 01tes Dr Kelleyﬂ

,does not seem to be solely concerned as Phllllps

Q}appears to be w1th ertlng as a means of testlng what_3:_f,v

‘,hjhls students know Rather,'wrltlng, for hlS class vfi"

‘u‘fanyway, has at least one other 51gn1flcant goal 1t 1s.hﬁ

“}a means of pract1c1ng the dlscourse of the b1ologlst

'5learn1ng to speak the way a blologlst speaks. learnlng'w

to thlnk the way a: blologlst thlnks Thls v1ew supports fivi‘

lBartholomae s argument that the beglnnlng college Wt
wrlter must learn the language (or languages) of the
gunlverslty in order to wrlte effectlvely
| The process of acqulrlng the language(s) of the
f‘unlver51ty can in 1tself be a source of trouble for :i'
.many beglnnlng college wrlters l Inventlng the‘v
‘Unlver51ty, Bartholomae analyzes a freshman placement
essay to 1llustrate how awkward and non colleglate =
hsoundlng a beglnnlng college student s wrltlng can be
“whlle 1n that tran51t10nal process of mov1ng from the
‘hlgh school to the unlver31ty wr1t1ng communlty The

g follow1ng 1s the flrst paragraph from thls essay The

wrlter s task here is to Descrlbe a tlme when you d1d S

‘somethlng you felt to be creatlve' Then,‘on the ba51s o
fof the 1n01dent you have descrlbed go on to draw some'

fgeneral conclu31ons about creat;vlty

, In the past tlme I thought that an’ 1n01dent was
creatlve was when I had to make. a clay model of



v‘:ﬁythe earth but not of thefclas31cal or. your‘h
‘feveryday model of the earth whlch con51sts of

" two cores,.the ‘mantle: and the- crust I thoughtﬂ (ﬁ’

‘v;lof these “things in a dlmen31on of whlch it
would be unigue, -but easy “to comprehend Of .

- course. your materials to work with were basic =~ = -

i and limited at the same’ ‘time, but thought

' helped to put this limit into a right attltudelia!ffﬁ
. or. frame of mlnd to work w1th the clay (135)_f‘n;

°det doesn t take a unlver51ty 1nstructor to see thefr”

danguage 1n thls student si;;vﬁff

.;openlng paragraph ‘although}*Bartholomae argues,;it‘ls gﬁfn{”

If‘preclsely bec ‘se]the student 1s aware he 1s wr1t1ng

tde_for unlver51ty 1nstructors thatﬁlt appears thls way

He knew that the unlver51ty faculty would be readlng

hsff;and evaluatlng hlS essay, and so he wrote for them S0

v7hf(136) What we have here 1s a student who 1s aware that }hf;'

"if,the unlver51ty requ1res somethlng more of hls wrltlng
L hthan d1d hls prev1ous wr1t1ng communlty. but he has yet
'lto acqulre the vocabulary and schemas necessary for f"'

"t:producrng quallty college wr1t1ng The student is. a -

Zﬂdwrlter ln transatlon That 1s. the student 1s in: the

!dprocess of acquirlng a new language He 1s trylng out “njh

ew concepts,"and new ways of expre531ng

wothemrfor”wh1ch he 1s not yet fully competent ThlS 1n'qaf~flz'

elf 1s not necessarlly a’ source of confllct for the}g”“
“pbeglnnlng college wrlter.-31nce,'as I have mentloned

w‘g[prev1ously, students are used to an 1ncremental

:Vafeducatlon where new and more dlfflcult tasks must be ;hi,_uﬁ



‘wtho the unlver51ty wrltlng communlty

';t comes when the student 1s unaware that new forms of

.fperformed as the ‘tudent progresses However,il can seef}

'Q“fat least two potentlal areas of confl1ct whlch mlght :Qfgl"

'”T7adversely aff,Ct,the hlgh‘school student s transltlon's‘f"'

The flrst area of confllct should be obv1ous ltfriff]»v

"ifdlscourse and thlnklng must be acqulred to perform well“”lﬂd

“.:jat the unlver51ty Such students often rely on ways of ]_f;~7“5

"'Q wrltlng they found success w1th 1n hlgh school

N 7;(often the flve paragraph essay) they feel safe w1th

: Usually, th1s means u51ng a vocabulary and structure

[dIn fact Applebees(84) notes”the organ1zatlonal processi;

*”10f one successfuljhlghwschool wrlter to show howvf{f-”f*““‘

'students typlcally rely on preset schemas and

.Tstructures 1n performlng analytlcal wrltlng tasks

'«The beglnnlng 1s the most 1mportant to me CIf
.it’s not. rlght it ‘is ‘almost impossible- to get
"mfanythlng else. The the51s is in the first ca Ty
" . paragraph anf then [when the first paragraph lS S
.~ “writtenl I have the paper. outllned - I need a L
, };¢paragraph to prove each p01nt made 1n the :
i the51s (46) VL : .

f"Wh1le thls may seem l1ke a safe and proven form to the o

J:?ftlbeglnnlng college wr1ter who 1s stuck for somethlng to g'a‘;'

)‘Vf:h'say, 1t 51mply cannot work adequately for many

1ffun1ver51ty wr1t1ng a551gnments And 1t 1s the klnds of'xu
ffa551gnments that these forms do not work for that thev”

‘5,1nexper1enced wrlter w1ll struggle w1th most For
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example, in Wgzs of Readlng Bartholomae asks students

‘-to perform a s1m11ar wrltlng task to that of the

’freshman placement essay above In thls as51gnment they_.

are asked to respond to Paulo Frelre S essay, ”The
Banklng Concept of Educatlon::
_Verte an essay that Iocuses on a rich and
vﬂlllustratlve incident from your own educatlonal
%experlence and ‘read it (that is, interpret it)-
"as Freire would. You will need to provide
- careful : detall things that were said and done,
perhaps the exact wordlng of an assignment., a
textbook, or a teacher’s comments. And you will
- need to turn to the language of Freire’s
’argument to take key phrases and prassages from
his argument and see how they might be used to
1nvest1gate your case. (8681- 82)
We see that the kind‘of‘“five—paragraph“ form (utilized
successfullykbyrthe student in Applebee’s study) most
likely will,not adequately meet the‘demands of this
'assignment First of'all th1s is a complex task that
'w1ll probably requlre more development that the "one
‘paragraph for each p01nt that the student in
prplebee s study utlllzes Second, andjperhaps more
1mportant; a‘preset form 1ike this will only limit
organizationalﬂoptions, thus lmpeding the exploratory
_processes of this assignment.'For'herelwe‘have an
‘_assignment»Which-proyokes students-to think‘and write
:about thelr past experlences, as well as analyze the

'W]language and arguments of an expert wrlter, for the s
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f,purposejOfbgainlng;accessftorthe?unlyersityvdlscourseiM:y
,communlty - | .v | AN » | |
| A second area of confllct may.also result when the
-funlyers1ty 1nstructor falls to recognlze a student s

\:apparent wrltlng fallures ‘as belng the result of a

”yjstruggle to acqulre the new ways of thlnklng and

dwhwrltlng that she feels w1ll br1ng her success at. the -
tunlver51ty For example, an 1nstructor evaluatlng the':':
’fystudent placement essay 1n Bartholomae s essay mlght |
eas1ly deem the student a poor or 1ncompetent wrlter-’
_hbecause of the mlsuse of language and the frequency of
‘mechanlcal errors, perhaps negat1vely affectlng the ‘
"wrlter 'S self confldence 1n performlng academlcally at -
tthe unlver51ty On the other hand as Mlna Shaughnessyl:
nsuggests 1n Errors and Expectatlons, the evaluator whor'
»1s aware that such errors are merely symptoms of the
Vstudent S struggle to acqulre the th1nk1ng and language
;1skllls of the unlver51ty may better be prepared to help'
vher make the tran51t10n to the unlver51ty wr1t1ng
vcommunlty ln.her-study‘of bas;c wrlters; Shaughnessy‘
iwrltes N2 IR TR B » | o | o
'[ba31c wrltlng] students wrlte the way they do,

~ not because" they are. slow or non verbal,

- '1nd1fferent to or 1ncapable of academic

s excellence, ‘but’ because they are beginners and ’
o must, llke all beginners, learn by making

‘ lestakes .And the keys to their development

h)as wrlters often lie hidden ‘in the very :
,ffeatures of thelr wrltlng that Engllsh teachers‘
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have been trained to brush‘aslde with a .
, marglnal code letter or a scrlbbled 1n3unct10n
to proofread' “'(5) ' e :

Although Shaughnessy here 1s wr1t1ng exclu51vely about'

b”ldba51c wrlters,»we mlght argue that many successful hlghvmizu

-school wrlters as well may experlence 51m11ar 1"

Jdlfflcult1es in the1r attempt to acqulre the language;rt,i_

‘_ of . the unlver51ty The acqulsltlon of any new language_;;
'1s a dlfflcult process whlch takes Varlous lengths of |
"tlme dependlng on'the 1nd1v1dual student However.;l"
fbeglnnlng college wrlters are often expected to acqurretii
*the languages of the unlver51ty llterally overnlght
,‘For those students who cannot do so. frustratlon and fh~ﬁ*
1self doubt w1ll almost certalnly affect thelr wr1t1ng
‘performance o A e . ; : |
' Thus. thls chapter has argued that the hlgh schooli
and un1versxty wrltlng communltles do tend to dlffer 1n'
thelr goals for wrltlng The ev1dence suggests that
‘general hlgh schools tend to use essay wr1t1ng as a

“way of testlng student knowledge, whereas the

' un1versxty tends to use wrltlng as a way for student toleswf

p051t10n themselves 1n the varlous academlc

’dlsc1pllnary communltles Although we have no emplrlcalff[n

'Zpev1dence whlch shows that such a conf11ct 1n

oommunltles can present spec1f10 problems for students

_ maklng the tran51tlon to the unlver51ty. I belleve that_jp s



this kind of conflict can cause problems for beginning
college writers when either the instructor or the

student is unaware that such differences exist.
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'Chapter"Ifi

: What do High School erters Expect of Un1versity

ertlng Instruct10n° o

Severai'researcherS“over,the past . fewvdecadeshhave'
demonstrated that hlgh school students often have
'»mlsconceptlons about various aspects of the unlverslty
(Clausen,.1975 Goodman 1975 Peltason, 979) These
'range from mlsconceptlons about the unlver31ty s social
_env1ronment to unreallstlc expectatlons about the cost
of attendlng a unlver51ty Each of . these'studles show
that unreallstlc expectatlons of the unlver51ty can
negatlvely affect the academlc adaustment of the
beglnnlng college student.,Thls chapter, however,

: focuses specificall&‘on-the high school‘writer’S'
expectations of univerSity writing.’Kathleen

McClelland’s survey of the’eight University of‘

o Callfornla campuses and several hundred feeder hlgh

_schools flnds that the wr1t1ng 1nstruct10n many high
school students are currently rece1v1ng appears to be o

‘51gn1flcantly dlfferent from the wrltlng 1nstruct10n

'actually practlced 1n_the unlverslty. That 1s, ‘there

seems‘to‘be a.significanthdifference betweenvthe ways
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:“high school teachers v1ew wrltlngklnstructlon 1n the
';unlverslty and the ways 1t 1s actually taught
'ﬂQWe must make the dlstlnctlon here between the‘
'riexpectatlons hlgh school Engllsh teachers have ofb
Qunlver51ty wrltlng and the ways they approach wrltlng l"
hh_1n thelr classes In Errors and Expectatlons, Mlna i
i,m>Shaughnessy says that the expectatlons of learnersAand?.v
‘ teachers powerfully 1nfluence what happens in school
‘If we do not already know th1s 1n our bones,’we can
fhflnd 1t documented 1n studles of learnlng (275) We
'-}mlght assume that for those teachers whose Job 1t is to
Jprepare students for wr1t1ng in the unlver51ty ;“‘ |
‘(speclflcally the AP Engllsh teachers) ve;fba
: expectatlons they have of unlver51ty wrltfng w1ll most
llkely 1nfluence thelr wr1t1ng pedagogy Thls perhaps
may leave former hlgh school students w1th
jmlsconceptlons about unlver51ty wrltlng 1nstructlon,:
thus presentlng for them another confllct when maklng
-;the transltlon to college
Although McClelland’s study focuses exclu51vely on
the UC wr1t1ng programs,‘we mlght assume that the B
practlces UC wr1t1ng departments adhere to generally‘ﬁ
hold true for many other colleges and un1vers1t1es,d‘rn”
‘ 51nce the same modern comp051t10nal theorles whlch
McClelland found generally governed the UC compos1t10n 5l

‘programs are becomlng more accepted 1n the 1nst1tut10ns,
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of higher eduoation'aoross'theﬁoountry McCleiland's

,,data found three erroneous assumpt1ons hlgh school

-wrltlng teachers tend to hold concernlng Unlver31ty of

Callfornla wrltlng 1nstructlon Theysbelleve that: E

1y

2)

-t

UC freshman programs are llterature orlented

- most’ of the wrltlng ass1gned w1ll oall for :d )
'gllterary analy51s, ;v~ “ : |
;all wrltlng a551gned w1ll be exolusxvely
>7,1mpersonal and governed by a predetermlned

?formulalc structure (2)

These assumptlons oontrast sharply w1th UC wrltlng .

1nstructors responses, whlch afflrm that

1>¢5_

2y

u‘1055.’9_un-iver_".a'.i’c,y‘co’mpo—si’r,i‘on'ootiréses are

{primarily writing raﬁher,than literature
ﬁlcourses,'v~
'student wrltlng that 1s hlghly 1mpersonal

,v01celess, and rlgldly academlc is not

':npr1v1leged over wrltlng that is more d

}51ndividuallzed expre531ve, and reflectlve of .

personal sngééementhc

the'traditional:meansdof‘teaohing literaturez1

'~,(i}e. leoturinglon -correct 1nterpretat10ns)

5ls not oonventlonal on uc campuses.,_l
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/4)-_the bellefs and practlces of most UC
"‘flnstructors are con51stent w1th modern

comp051t10n theory (2)

, The flrst erroneous assumptlons hlghvschool
:teachers tend to hold concernlng unlver51ty wrltlng.are
related to the focus on 11terature 1n the comp051t10n
sclassroom Flrst of all, McClelland s data show that

" more than 62% of hlgh school Engllsh teachers surveyed
, belleve that unlver51ty compos1t10n courses are‘
prlmarlly llterature courses. Tradltlonally, both the
unlver31ty and the hlgh schools have made the study of
'llterature the focus of thelr wrltlng pedagogy ‘In a
1963-survey,vHigh School English Textbooks, James Lynch
found that most high school Ehgiish.texts focus their
writtng pedagogy on‘combining fictional:literaryiforms
like the short story,‘the"n0vei,vdrama, and poetryv
‘with-thehteaching of grammar. However, over the past
decade or so, unlver51ty wrltlng programs have seen a
‘marked increase in the use of comp051t10n texts whlch
although they may utlllze llterature in thelr approach
to wrltlng pedagogy, tend to‘focus more‘on teachlng
‘rhetorlcal technlques and processes of wr1t1ng To
support this, McClelland s survey shows that only about
12% of UC wr1t1ng 1nstructors conslder thelr courses to

be prlmarlly llterature based
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Second, not only do must high school teachers"’
l_belleve unlver51ty wr1t1ng 1nstruct10n to be llterature:
_orlented MoClelland s data show that 71% of the hlgh
‘school teachers surveyed expected unlver51ty wrltlng
‘xnstructors to focusxthelr‘classes on.teaohlng'studente:
to wrlte exclu51vely on the formallstlc elements of
llterature (plot theme metaphor. ect ), as well ae.a
'hav1ng them flnd the fcorrect 1nterpretatious‘of'
‘llterature But McClelland not only found that llterary
analy51s was - not the prlmary focus of most unlver51ty
comp051tlon courses,:she‘also found'that of»the
Juniversity iuetruotors uho'do~foous on literary
analysie,;oniyaSZ%‘expect students to be able to
recognizejtﬁé;theue or other formallstlc elements

The thiru‘erroneous assumptlon 'is that hlgh school
teachers tend to Believe that,unlver51ty comp051tlon

instruction focuSes‘on wrltlng that is. 1mpersonal and

follows,a‘predetermiued formulalc structure Accordlng
'to;McClelland’stdata, wrltlng_lnstructlon 1nuthe
uuiversity;'Whilevit may utiliaervarious‘forms_of
iliterature,tappears to‘be:perSOnally—oriented.oruwhat
1is often cailed "eXPressioniSticf writiugband follows
no‘predetermined struoture,

| While the preoise impiicatious of'these three
erroneous assumptlons on the performance of beglnnlng

college wrlters may not be exactly clear, McClelland s
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'i‘data do ‘appear to suggest that many hlgh school
’"teachers and students expect un1vers1ty wrltlng

1nstruct10n to have the same klnds of clearly deflned
hrules and structures for wrltlng whlch Predomlnate the:hs‘

”fhlgh school wrltlng communlty Furthermore, many also |
,expect any klnd of 1nterpretatlon, whether 1t be of
‘llterary texts or otherw1se, to come from the ;

thnstruotor But McClelland s data also suggest that thep-

unlver31ty s rules for wrltlng and 1nterpretat10n are:7'
isomewhat less clearly deflned than the hlgh school 'S. ”
LIf thls schlsm 1ndeed'ex1sts, we mlght assume that

. there is at least one 1mp11catlon for the beglnnlng

- college-wrlter Spe01flcally,:we mlght w1sh to con51der
:whether moving from one communlty. where the. student

appears to have llttle authorlty as .a wrlter but whose

o rules for wrltlng are unlversal and clearly deflned to

f?another communlty where the student is expected to.
“assume an expert 11ke authorlty and whose rules for:e
swrltlng are less clearly deflned may present
v‘dlfflculty for the heglnnlng college wrlter

For one, 1t seems reasonable to assume that

'g‘students llke clearly deflned rules for wr1t1ng It is.‘ i"

,much easier for students to be successful wrlters when

-”‘they know exactly what and how to 1nterpret as well‘as:d.,

f‘know1ng the exact form to use for express1ng such

1nterpretatlons Even the successful hlgh school i
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wrlter, when met w1th the apparent 1ndeterm1nency of

C,unlver51ty wrltlng, may experlence dlfflculty 1n.

‘flndlng the self conf1dence and self authorlty it takes
~fto do many of the expre551on1stlc unlver51ty wrltlng'
> a551gnments And many unlver51ty'comp051t10n textbooks

”requlre students to 1nvent and argue for the1r ‘own-
p031t10n on a toplc,_as well as develop thelr own
organlzatlonal structures | v |
| For example, Rlse Axelrod and Charles‘Cooper s Ihe ,‘

St, Martln s Gulde to Wr1t1ng ‘is one of the more

popular freshman comp051tlon textbooks used in Amerlcan,

- colleges and unlver51t1es Wlthln the sectlon ent1tled

“Rememberina'People;"laetypical*writing task:asks
students to wrlte about a person who means somethlng
“‘f51gn1flcant to them:
erte an essay about someone 1mportant in your
life, someone’ with whom you have had a
significant relationship. Strive to present a
vivid image of this person, one that will let
your readers see his or her character and
.personal significance to -you. (80)
,Thls wrltlng task asks students to focus on and
gdescr1be someth1ng personal in thelr l1ves Many of my
: freshmen students have ‘trouble d01ng this. a551gnment
because they have: to brlng themselves 1nto thelr texts;
H‘erte about thelr_own‘experlence, and use flrstgperson

singular; all of‘which are‘things,mOSthwere
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..specifically.tOld;not to do in‘hlgﬁ;sehoel. And'this
expr6551onlstlc wr1t1nélls not only commonplace in
.Axelrod and Cooper s chapter on narratlon, 1t is also
v ublqultous in the1r chapters on reporting 1nformatlon,
maklng evaluatlons,.explainlag causes, analyzing
litefature,-and others. For example,vthe writing task
for the chapter on taking a'pesitioh asks students to:
Take‘a position on a controverSial issue.
Examine the issue critically, take a position
"on it, and develop a reasoned argument in
support of your position. (202)
This task calls for students to present an argument
based on their oﬁn interpretation of an issue. The
typical high school task of writing on the “correct“
1nterpretat10n of the text (usually supplled by the
teacher) is absent. Again,~this.task can be difficult
for man? beginhing college‘writers. since most students
are, in.a;way; asked to view themselves as experts on a
particular teblc That 1s, they.are asked to have
something important to say . Reeently, I asked my own
freshman_COmpositien students to write an in-class |
essay on a debate they saw concerning Israel’s
oecuﬁation of Palestihe, Their task was: “Choosing a
’side Which you‘feel'strongly abeut, take a_position‘
either supporting or condeﬁnlng Israel;s occupation of

Palestine.” Their first reaction to this assignment was
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'*one‘I;have.SeenTmany'times before..Most‘ﬁanted,to knoﬁ
what I (the instruotof) belieyed to be the oorreot
positlon to take on the toplc Thelr second reaotlon'
wasianotner.whlch I had seen more than once before
“"We’re. only students How can*wevmake a Judgement on
‘thls-lssue°* Even after hearlng both 51des of the >
debate. many were unable to argue forva p051t10n,
yalthOugh in class dicussionp mostnmade comments whiohfl
indicated they,'in faot had pefsonaldopinlons onlﬁhe
subaeot Consequently. many of thelr essays 1ncluded
_'llttle more than a summary of the debate ‘The followlné

is an uncorrected:student‘eXample of:such'a paperffV

The,Palestinians.and the Isrealies have
been fighting for years. Ever 51nce 1947 the
Arabs and Isrealies have been at a state of
war, technically. Even though there is no
fighting at the moment the f1ght1ng can begln

- at any moment
. .The six day war is probably the most known
conflict between the Arabs and Isrealies. In
this war the Arabs and Isrealies were flghtlng
over the west bank, and the Gaza strip. They
were captured by the Isrealies. Even though the
- terratories were turned over, the chance for
-peace among the two is slim. The question is
"'whether Isreal should glve the land back to the
’fArabs _

' One side says that Isreal should ‘keep the"‘
land because they fought for it and eventually
occupied it. There was alot of. blood spilt over

‘this land, so why give it back. They fought for

it and it cost alot of lives. If they give 1t
-~ back, 1t w1ll be as if the llves were of no
cost.
. _ But another 51de says that the land ,
. belongs to the Arabs. The Arabs have lived



there for a long time and many feel that Isreal
has no right to occupy it.
Isreal, though, needs the area because of
its strategic importance to them and the United
States. Since the United Stated and Isreal are
allies and the U.S. supports Isreal, it would
be in the best interest to stay on the U.S.’s
good side.
I would”like to sugges£ here that this student’s paper
suffers from more than mere grammar and development
problems. The writer herself appéars to suffer from a
lack of confidence in arguing for a specific position
on this topic. Although she hints at a position, we see
in her conciliatory treatment of both sides that she
¢learly does not see herself as having the authority to
take an "expert’s” position on the topic. Possibly, her
first instinct is to rely on summarizing the positions
of the real experts (those involved in the debate). She
also leaves her own feelings on the subdject completely
out of the paper. But in discdssing the tdpic»in class,
she expressed strong pro-Israeli sentiments. Perhaps a
genuine fear of taking the wrong position (or one
- different from myself as the instructor and evaluator
of her paper) kept her from taking'the same strong
position she took in the class discussion.
Perhaps it would be stretching it somewhat to say
that this student’s problems with this assignment is a

direct result of her failed expectations of univerSity

writing. But we might suggest that a student who is not
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»used to interpreting:her‘ownadatay-taking-her‘own_
positiontbasedxgn thatvdata, and‘organizlng and
.developing'heriargunentaaccordiné to,the’nature ofvherlt‘v
position, may verr'well‘experienceddifficulty_ind
executlng a partlcular a551gnment | |

This. chapter suggests that the dlfferences in
"expectatlons and realltles between the hlgh school and.ﬁ
»unlver51ty wrltlng communltles whlch McClelland
dlstlngulshes further 1llustrate the complex changes
the begxnn;ng‘collegehwrlter may experlence when maklng
nthe'transitlon‘to'the dniversity As T have mentioned
before, 1t is dlfflcult to measure 1n any emplrlcal
‘sense the spe01flc effects on wrltlng performance that
these.spurlous expectatlons mlght have on the beglnnlng'd
college student Bdt.we'mlght at least wish to considerbh
’cthe general 1mp11cat10n that the former hlgh school
,student who has been taught wrltlng 1n one way and
expects the unlver51ty to approach wr1t1ng in the same
way- could p0551bly flnd dlfflculty adaustlng to a |
‘.wrltlng communlty whlch does not meet her expectatlons
__Many psychologlsts clalm that the prlmary reason for |
falled marrlages 1s that one spouse (or both) d1d not

‘meet the expectatlons the other held before enterlng

E 1nto;marr1age. Perhaps the same holds true for the

"beginning:college wrlter We mlght thlnk of the

beglnnlng college wrlter as one enterlng 1nto a new
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relatidnship, a'relationShip which calis for studénts

to speak, thihk.vénd Wfite in qew'and.more difficult
vwa&S;;If thé student;daes n0p meet'thé'éXpectations of
the univeféity,iand Qonversely.-if thé'uniVersity doésv
not meet the expectétiéﬁé of the studént, aajustmentjto' 
this new relationship,'mos£ likely, will be difficuli.
~and pobr}student writingfperformahceicpuld easil& |

'resultj-”
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Chapter IV

Differences in Critical Theories Between the High

School and University Writing Communities

In the first three chaptérs of this thesis I have
suggested and attempted to substantiate the positién
that, in general, the high school and university
writing communities are often separatedrby differences
between educational goals for writing, purposes for
assigning writing, aﬁd the expectations and realities
of university writing pedagogy. In my fourth and finalv
chapter I would like to suggest that basic theoretical
asSumptions about what writing is for and how it should
be taught underlie the differences discussed in earlier
chapters. More specifically, I would like to suggest
that an increasiﬁg number of university composition
progréms are leaning towards post-structural theories
and their implications for writing instruction, whereas
most high school writing instruction tends to remain
firmly grounded in primarily formalist principles.

It would be foolish to assume here that the two
writing communities are monolithic institutiohs to the
point that they adhere (either consciously or

unconsciously) to specific, clearly-defined critical
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theorles for approachlné wrltlng However; we cannot
overlook the fact that comp051tlon 1nstruct10n in both 3
1nst1tut1ons 1s‘closely tled to thelr respect1ve~'
Engllsh departments and 1s 1nfluenced by the crltlcal
‘theorles for llterature that ex1st w1th1n them. InZH
‘recent years w1th1n the unlver51ty,'modern
comp051t10nal theory has seen a shlft in. focns frOm tne":
INew Crltlcal theorles, generallyvadheredeto-by ﬁhe.i' |
teachers of l;terature_in?bothnthe,nigh school and tne
uniyereify;'te theuéqst-structural theories offihé past‘
‘:fewedeeades.vJosepnCemprone>writee.»"compesition, long -
the;serQiceeorienﬁed stepehild ofiEnéliSh departments}‘
3 has?beéﬁh.ﬁe‘&evelob_its 0wn;snecia1is£s;"some ofVWhOm .
readethe-sane tneereﬁieal Books as their literary
theory celieaguee“e(zga),aThe 1iterary”£heories::
-;Compronefie'referriné to:are the pest-strucnural
theorles of Wolfgang Iser, Norman Holland;»DaQid‘
,Blelch Stanley Flsh and others Altneugh‘: R
post-etruetural theerlesbvary‘51gnifieantlyefrom
theorist to theerieﬁ;emeEt seem toiheln_to certain
'consietent”assumptions concerning the’nature efbthe

".relatlonshlps between meanlng, text -reader, and

wrlter Brlefly, let us look at some of the assumptlons y

of both post structurallsm and formalism to see where

‘they‘d;fferaln general»as theories and where they_'
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differ in their implications for writing instruction
Vand its evaluation.

Formalist theory or "New Criticism” haé been a
déminant force in the university and high school
English departments across the country over the past

sixty years or so. In A Handbook of Critical Approaches

to Literature, Wilfred Guerin summarizes the nature of

formalistic criticism:

As its name suggests, "formalistic” criticism
has for its sole object the discovery and
explanation of form in the literary work. This
approach assumes the autonomy of the work
itself and thus the relative unimportance of
extraliterary considerations--the author’s
life; his times; sociological, political,
economic, or psychological implications....The
heart of the matter for the formalist critic is
quite simply: What is the literary work, what
are its gshape and effect, and how are these
achieved? All relevant answers to these
questions ought to come from the text itself.
(70)

We see here that formalist theory not only places a
heavy emphasis on the craft or "technique” of the text,
it also asserts that meaning is inhérent in the text
itself. Indeed, the implications for teaching and
evaluating student writing are wide-ranging, as Edward
M. White explains:

On the positive side, [formalist criticism]

urged readers of student writing to attend to

the texts that the student produced, rather

than to the student’s social class, appearance,
or moral predispositions. Since, as Vygotsky
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taught us, language and £hopght were virtually
~ the same, the theory provided the teacher with
- a certain valuable scepticism for the student
who claimed, "I know what I mean but I Jjust
don’t know how to say it": if you don’t know
" how to say it, we could self righteously reply,
"then you don’ t know what you mean! Most
important, it focused both students’ and
teachers’ attention on the craftsmanship of
prose, what Schorer calls "technique,” and on
the way that craftsmanship conveys meaning. In
" so doing, this theory proylded a useful if
limited framework for the teaching of writing,
since craftsmanship is always teachable, if not
always learnable, in a way that 1nsp1rat10n.
say, is not. (286-87)

Lucille Parkinsoh‘MCCarthy’s case study of a
university student wrltlng across the dlSClpllneS flnds
that wrltlng a551gnments wh1ch utlllze formallstlc
principles are indeed ublqultous in university
literature courses. For example, she notes one English
feacher’s directions for approaching_the'essays for his
class: "The three critical essays you will write will
make you say something quite specific about the meaning
of a pdem (youritheSiS) and demonstrate how far you’ve
progressed in recogniZing and dealing with the devices
a poet uses to express his insights. Our concern here
is for the poem, not the poet’s life or era. Nor are
your own opinions of the poets ideas germane (244)."

Pbst-struc£Ural theory, oh the other‘hand, aims at
something quite from that of formalist theory. Perhaps

the most noticible difference between the two theories

is that, to the post-structuralist.‘meanihg is not
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1nherent in a text. Rather, meanlng 1s the result of
certain values, attltudes, and preconceptlons ‘that the,
‘reader/wrlter brlngs to a . partlcular text In ,An_b‘
,Introductlon to Reader Response Crltlclsm,' Jane

’ Tompklns explalns that Reader response crltlcs would

argue that a poem [or text] cannot be understood apartvﬂf

- from 1ts results Jts effects. psychologlcal and
otherw1se,‘are essentlal to any accurate descrlptlon of‘
its mean;ng, 51nce that has no effectlve ex1stence
Quﬁside of.its reallzatlon.ln the mind of the'readerf
(in What post structural crltlclsm perhaps does most
. con51stently is focus its attentlon on the reader
and/or wrlter of texts,, ather than solely on the text
_1tself Such a focus contrasts sharply w1th formalist
theory which belleves that meanlng must come solely
from the text 1tself But more speclflcally, in
relatlon to wrltlng pedagogy, post- structural theorles
allow us the opportunlty to Shlft our attentlon on
.‘student wrltlng from the tradltnonal focus on.
mechanlcs, form, and technlque, to betterpfocus‘our
attentiOn-onvthe comp051ng‘processes,of the:individual
student | | | | | |
d Concernlng an essay by Adrlenne Rlch Bartholomaevg
- and Petrotsky s Wgzs of Readlng offers us an example of’

a post structurally orlented wr1t1ng a551gnment
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In "When We Dead Awaken,” Rich is writing not
to tell her story but to tell a collective
story, the story of women or women
writers....Yet Rich tells her own
story--offering poems, anecdotes, details from
her life. Write an essay in which you too (and
perhaps with similar hesitation) use your own’
experience as an illustration, as a way of
investigating not Jjust your situation but the
situation of people like you. (Think about what
materials you might have to offer in place of
her poems.) Tell a story of your own and use it
to talk about the ways you might be said to
have been shaped or names or positioned by an
established and powerful culture. You should
imagine that this assignment is a way for you
to use (and put to the test) some of Rich’s key
terms, words like "re-vision,"” “"renaming.,"”
"structure,” and "patriarchy.” (702-03)

In this assignment we do not find the exclusive focus
on the text that we saw in thé English instructor’s
direétions for writing in‘McCarthy’s case study.
Rather, we see an emphasis on the writer’s personal
experience as well as her personal interpretations of
the meanings in Rich’s essay.

In "Post-Structural Literary Criticism and the
"Response to Student Writing,  Edward M. White offers an
explanation as to why modern compositional theorists
have so readilyvadopted post-structural literary
theories and their implications for writing
instruction:

Recent developments in literary theory are
bound to be of particular interest to
teachers of writing for a number of reasons:

they not only make strong statements about
the nature of the interaction between reader
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~and wrlter, but they have selzed the

' imaginations of so many of our new Ph.D’s and;e

teaching assistants that there is no way to
~avoid the 1mpllcat10ns of these theorles for
our . wrltlng programs - (285). :

‘ WhitefsuggeSts herelthat-post—structufal theories are
" endoying a rapldly grow1ng conqtltuency within the
,unlver51ty wr1t1ng communlty And although we can’t
make the assertlon that all or even most of the
unlver81ty S wrltlng 1nstructors utlllze
post-structural theorles‘ln their composition courses,
.the oVerwhelmingdﬁumber ofdpcst45tructdrally oriented
articles appearing in‘College‘English and College
Com9051t10n and Communlcatlon over the past decade, as
‘'well as a marked increase in the publication of
post—structurally oriented‘freshman compcsition,
teitbooks, suggests ihat post-structural literar?
theory is a sighificaht force in the university,
composition programs across the'countfy.

To‘further support this‘aseumption, Kathleen
McClelland’s survev‘(Which I’discussed,eXtensively'in
. chapter three of this thesis) concluded that, ‘in
practlce, the wrltlng programs in the elght Unlver51ty
of Callfornla 1nst1tut10ns hold con31stently to ‘the
postfstructural principles that'appear to be ubiquitous
in modern compositioﬁal theoryTFMcClelland comes to

this conclusion through the responses of UC_writing
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instructdrs She found that most uc wrltlng 1nstructors

~ do not requlre students to

1. analyze texts using formallstlc llterary

- devices;-

2. find the theme of llterary works;

3. find the "correct” 1nterpretatlons of llterary
~ = works;-

4, write essays u51ng a preset form llke the
. five- paragraph essay.

Instead,'McGleliahd fodnd_that?moSt UC writing

instructors gg‘tend‘toufocus;on;

writing as a form of ‘thinking;

writing as a process;

writing as a means of personal expre551on,
writing generated from personal experience.

=W

Whlle McClelland S . survey focuses exclu51vely on
e1ght somewhat’ellte, unlver51t1es,_we might assume
that axnuhber of other university composition progrems
‘ are also using similar poet-strgptural elements in
their writing‘pedagogy, if for no other reasonithan the
signifieeht numbers efmp05£4structurally oriented
articles on compoSitien published by seholars

| representihg a‘wide variety ef eoileges end
unlver51t1es across the country These artlcles mar be
'symptoms rather than, or as well as, causes of this
tendency. But.;n elther case, many of these scholars
have‘direct‘influence oh their qniversity’s writing

programs, either by directing cempositien programs
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vthemeeives; or By actihg:as consultants tovthedv

directors; or by serving oﬁ‘oomposition committees.

Fufthermore. many comp051tlon scholars also have |

1nfluence on the h1r1ng of new tenure-track and adaunct

writing instructors within their university. In fact

six of the last elght tenure track Engllsh 1nstructors

hlred into Callfornla State Unlver51ty. San

Bernardino’s English department are graduates of the

Unlver51ty of California system, which McClelland

claims are primarily post- structural institutions in

thelr approach to writing. ‘ | : ‘ .\
A second reason which leads me to believe that.the

university is.devotihg eignifioant attehtion to’ |

post—etructural approeches to writing in its pedagogy

is the recent rise‘in the publication and popularity of,‘

post- structurally oriented freshman composition |

textbooks For example, since 1t5‘f1rst edltlon in

1986, Axelrod and Cooper S The St Martln S Gulde to

textbooks in colleges and unlver51t1es across the
voountry; Althohgh it makes no overt oleim to be 'a
post-structurally oriented text,’the postestructdral
critical theories that run throughout areeunmistakable.

For example, The St Martin’s‘Guidevfoouses all its

writing tasks oh'heping‘students to gain a better

perspective on their own experience, to see themselves
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‘as having something iﬁportant.to.say The St. Martin’s

Gulde also uses tradltlonal approaches to wrltlng ‘like
‘modellng and strategles for organlzatlon and rev151on.
“but the prlmary emphasls of the wrltlng a551gnments are
'clearly on “the student’s.own interpretations.‘

Bartholomae~and Petrotsky’s Wazs of Reading is
another popular comp031t10n text that puts 1nto
practlce post-structural literary theorles. Thls text
focuses on the ways texts affect readers and
conversely, the ways readers affect texts Moreover,
the post- structural nature of the text becomes clearer
when we see that it contalns essays by several
post structurally orlented writers llke Stanley F1sh
Roland Barthes, Walker Percy, Clifford Geertz, and
others.

Kirszner and Mandell’s Writing: a College Rhetoric
offers us another‘example of how post-structural theory
is finding its way into popular composition texts. For
example, its explanation of "meaning and literature”
resounds with'post—structural theory:

Whenfinterpreting literature, many people
‘mistakenly assume that a work of literature has-
"a single meaning. They feel they can discover
this meaning if only they can find enough clues
to figure out Jjust what the author is trying to
say. However, a literary work is often quite
- subtle and has meaning of which the author may
" not be fully aware. In addition, the experience

" a reader brings to a literary work when he or
she reads helps to create meaning. Your private
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'feellngs, your llfe experiences., and what‘you
know all tend to color your ‘responses to a
llterary work. (313) :

‘Here we see a radlcally dlfferent view of authorlty,r
meanlng, and the text then we saw earller in the‘
‘Guerlin’s description of'formalist theory Again. the
authorlty for 1nterpretatlon clearly res1des on" the
v-reader (or student) Furthermore, the empha51s on the‘
ilmportance of the reader/wrlter s prev1ous experlences
‘1s also stressed '

These are Just three examples ofﬁmany recent
freshman compos1t10n textbooks that have
- post structural underplnnlngs And w1thvthe rapidly

ngrow1ng acceptance'of,post-struCturallliterary theory

”1n the comp051t10n programs across the country, we
mlght expect the number of post structurally orlented
textbooks to increase in the comlng years.

But whilevthe>university'xriting,community may be
focuslng.its'compositionipedagogy on post*structural -
principles,xthe_high'School writingucommunity. on the
”otherhhand appears-to'be firmly'entrenched in |
formallst theory McClelland’s survey of several
.hundred UucC feeder high schools supports th1s
assumptlon. Her data_suggest.that most hlgh school

English teacherstteach students to:
1. find the themes of all literary texts;
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2. produce a'"correct”—interpretation‘bf a given
text; ' -
3. write almost exclu51vely in a, 'five-paragraph”
form. - ’ ‘ '
Perhaps where the high'schools best make use of

formalist theory is in the five-paragraph theme which

Applebee, as,well as McClelland, find to be a.

-v51gn1flcant part of hlgh school wrltlng pedagogy

Applebee (1984) explalns

This model for writing [the flve paragraph
essay] has its roots in classical rhetoric
and the British essayist tradition, but owes
its current popularity to texts such as
Baker’s (1977) The Practical Stylist and

McCrimmon’s (1980) Writing With a Purpose.

For the most part, the students in our sample
used this structure to analyze a work of
literature. They also occasionally applied it
to autobiographical, informative, and
argumentative essays, and even to writing
outside the English class. (88)
It is easy to see hhy this particular form of writing
might‘appeal to high school writing teachers. First of
all, it’s relatively easy to teach, and given the small
amount of time high school teachers have to spend with °
their students; a form that can be easily learned and
dtilized by a variety of students is a'benefibial tool
indeed.. Second the flve paragraph essay is a form that
can be applled to almost any analytlcal wrltlng
'situation which the student may_encountergin high '

school .
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Another area where high school English teachers
tend to use formalist theory is in the analysis of
literature. For example; one high school teacher gave
me her list of Questions she requires students to
answer after reading a work of fiction for her class.
The following is a sampling of the questions from this
list:

Respond to questions about character.

Make generalizations about character analysis.
Comment on themes.

Comment on structure.

Analyze plot, theme, sétting, etc.
Comment on quotation assigned by teacher.

M WN -

We can see from this list that the teacher’s primary
concern in teaching literature is to have her students
develop the ability to identify and comment on the
formalistic elements of fiction. This in itself is not
necessarily a formalist assignment, but if the
evaluator assumes that these tasks have “correct”
answers that can only be found in the text, then this
becomes a formalistic assignment. After interviewing
this particular teacher and several other teachers in
her depart@ent, I found that most did assume that there
was only one correct answer for each of these
questions, and that meanings come solely from the text.
Again, this is a practice that can be very beneficial

to the high school’s educational goals for writing.
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sFirSt 5f‘511 as 1t is w1th the flve paragraph theme,
aformallstlc elements llke plot theme, character. |
:settlng, etc. are relatlvely easy to teach because they
are easiiy acces31ble to students. All that needs to be
known is right therevin-the text. Furthermore, if,we:
'assume that all readers are in fact “readihg the Same
text " we can more-easlly and more consistently
‘evaluate their responses tovihcse‘texisiihhich,‘as1Wev
" have seen earller in- thls the51s, isvvery.important to
the hlgh school wrltlng communlty : |

As I»mentloned earller in this chapter. it would
Be fooliSh to assume thatbthere‘are clear and definite
’boundaries that separate the critical theories used in
thevuniversity Writing community from those of the high
schools. It is quite reasonable to assume that many
university writing programs continde to focus their
wriﬁing pedagogy on formalist theory. Sihilarly. we
might also assume that as a result of the many
cooperative writing programs going on between high
’ schools and universities.‘atvleast‘some high school
writing programs have ihtegrated post-structural
theories into their pedagogy. But what I would like to
suggesﬁrhere’is_that‘the evidence seems to imply that
the high school and university-writing‘communities, in

general;,differ in their overall tendencies towards
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certein criticel theories and theif'implieatiehs for
wriﬁing. \ |

| We might'aESume that the{férmer high school writef
(particularly a'suceeesful One5 who is Qsed to relying
on the cenventiens-of formalisf theor& might find
,dlfflculty in . wrltlng for a new communlty whose
pedagoglcal theorles for wrltlng appear to be qu1te
’dlfferent from the ones learned in hlgh school. Those
of us in the literary field are well aware of the often:
viOleﬁt clashee ﬁhat occur when post—strqctural‘critieSj
confroht formelist critics; Because these theoretical
communities are_almost direct opposiﬁes by nature, each
is inclined to redecﬁ the other outright. In the same
way, perhaés, students with strong formalist
backgrounds might also be_inclined-to reject
post—structural methods of teaching writihg because
they may appear completely foreign to them and because
‘they appear toirejectvthe ways of writing they found |
’success with in high school!

Aleo, post-structural £heeries perheps suggeet a

tone of indeterminancy in their implicetions for
| writing. That is, the universal‘structures and rules
for wrltlng and 1nterpretat10n are- less clearly defined
with post structurallsm than they are with formallsm
Take for example the studént‘esSay on’the_Israeli

occupation of Palestine we discussed in chapter three
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'of’thislthesis‘.iusuggested that the sfudent’s failure_‘
w1th the essay mlght be in part be the result of the |
seemlng 1ndeterm1nancy of the a551gnment That 1s. thera
a551gnment requlred her to choose her own p051t10nv
based on her 1nterpretatlon of the ev1dence presented
on the subaect. In this way we might argue that this is r.
a post—structnrally.oriented assignment. And”wevmight"
wish to consider whether students who eome’from a
formalist backgronnd might have similar;difficulty
.vperforming bost—strueturally oriented assignments‘
‘because they appear so indeterminate.ff’ ‘

I know from my own experience as a freshman

composition instructor that when I use such

post—structural texts”as Axelrod’s St vMartin’snGuide
or Bartholomae’srwazs of Reading, students often feel
uncomfortable;with the assignments because the texts
require them to do something different with reading and
writing than they previously had been‘trained tobdo.
With the assignments in fhese and in'similar texts,
students are asked to work against the conventions that
- for them once defined analytical reading and writing,
and to try‘on new»ways‘of finding meaning in both their
own and ether textsh ThuS;vwe might at least wish to
con51der whether thls kind of a ‘shift from one crltlcal

communlty to another mlght have a negatlve 1nfluence on
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the writing performance of the beginning college

writer.
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- Conclusion

In thls the51s I have attempted to support a
theory that the problems many beglnnlng college wrlters
experlence when they write for the unlver51ty may be |
' the result of the transition from one community with
certain educational goale. pﬁrposes, expectations, and
theories for‘writihg ahd its pedagogy, to another
community which is often radically different. The
evidence presented ih:this theSis appears to support‘my-
hypothe51s that in these four aspects the unlver51ty
and high school wrltlng communltles differ
signifioantly, and at times, to the.point of being
direct oppoeihes. |

First 1n supporting my hypothe51s. I have argued
 that the hlgh school and unlver51ty wrltlng communltles
differ 51gn1flcantly between thelr educatlonal goals
for writing. The differences in studehts between the
‘two insfitutions allow the university to focus its
pedagogy on a higher level of oriiical writing ﬁhan the
high,school, while the high sohool must focus its
writing pedagogy on reaching 5 level of func@iohality
for»all its‘sfudente Therefore, beceuee of‘theSe
differenCes, most high school students probably w1ll

not have 51gn1flcant experlence with unlver51ty type
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wrltlng tasks untll they actually get to the
»»unlverslty

| Second I have attempted to demonstrate that the
,'unlvers1ty and hlgh school wr1t1ng communltles appear
"to be separated by dlfferlng goals for a531gn1ng
wrltlng The hlgh school tends to a351gn essay wr1t1ng
bfor the purpose of testlng certaln knowledge students ;
have learned from the teachers and the texts
Unlver51ty wr1t1ng,ion the other hand tends to be usedl:
‘more for the sake of helplng students to become members *
of partlcular d1501p11nary communltles | L |
| Th;rd .ev1dence seems to suggest that h1gh school
writlng‘teacherS‘tend to holdnunreallst1c expectatlons %}
.of unlversity writing instruction,fand that such v
'expectat1ons may affect the ways they approach wr1t1ng
1nstruct10n in thelr classrooms ngh ‘school teachers
tend spurlously to belleve that unlver51ty wr1t1ng
‘1nstruct10n focuses prlmarlly on 1mpersonal formulalc_.“
essays. They also belleve that most unlver31ty wr1t1ng
instructlon-lsafocused on llterary analys1s and flndlng’
"correCt"'interpretations of literary works . The N
ev1dence presented in thls the51s shows: that these
bellefs are 1ndeed spurlous,‘and that many high school
college bound students w1ll eventually meet with a
un1vers1ty wr1t1ng pedagogy for whlch they were not

l adequately prepared; g
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And fourth the unlver51ty and h1gh schoollwr1t1ngy'b
_communltles perhaps dlffer most of all in their |
crltlcal_assumptlons about_wrltlng and 1ts1pedagogyv
which nnderlie the‘differences’between the‘two'
communities I have attempted to demonstrate that
unlver31ty composltlon pedagogy is now heav1ly
1nfluenced by post-structural'theory,»Whereas the high :
school appears to be heav1ly entrenched 1n formallst
theory Because the two crltlcal theorles. andjthelr
‘1mpl1cat10ns for wrltlng; are,SO'radlcally dlfferent'
fron one'another,by nature,‘confronting a new
comp081t10n theory and 1ts pedagoglcal 1mp11cat10ns mayj-
cause a confllct for the student mov1ng from one
'communlty to the other

Brlnglng all ‘this together. I belieVe the eVidence’
suggests that both hlgh school students and high school_
;teachers perhaps are most comfortable when they are
deallng with clear -cut 'ruleS‘ and structqres for -
wr1t1ng :ngh school students learn early that there
are correct and 1ncorrect rules for wr1t1ng (e.g.
all sentences must conta1n a subaect and verb never
begln a sentence w1th and ;. don’t use first person
’prononn 1n eXp051t0ry wrltlng, etc.). Similarly. the
-'flve paragraph essay appeals to both hlgh school |
‘students and hlgh school teachers because the form is

unlversally appllcable to nearly all hlgh school
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',writing tasks. It is easy to‘teaoh leern; snd
evaluate ‘Students who produce the correct answers or
, forms are rewarded those who do not get a lower grade
| _Onvthe other hand,-college writing is iess
clear—CUt. Ideally; it'isdnot enough to'merelyvlearn
the rules. and at times the rules themselves turn out
to'be‘deceptive. even contradictory Those students who™
~once. found success in hlgh school as a result of belng o
able to "follow the‘rules" may become»disconcerted when
they find,that merely-foliowing the rules is
inadequate. Furthermore, they may become ewen more
_ frustrated when certain tasks turn out not to be
governed in any ohvious way by a‘Clear set of rules,
conventions, or formulae.

-At this time, we cannot say exactlf to.what extent
~such differences_between the high school and university.
writing oommunities may have on the individual student
’uakingbthe,transitiOn.‘Perhaps, for some}rthe effects
of this transition are“insignificantt But as university
.writing instructors,»we are well,awsreﬂof the seemingly
incressing number of students who struggle as they
write‘for‘our classes. Perhaps one, or even ail. of
these:factors are at the root of theirlstruggle. I
believe this_thesisiatfleastvpresents‘us with a window
for looking in on some‘Of the many combiex problems~

that students face when‘the_write forbthe university.

89



Appendix A
;PrOgram_Goals.for Language Arts

"‘The student comprehends the prlnted materlal neededfﬁ‘

3vto succeed in hls educatlonal vocat;onall and

“v;5001al 1nterests and 1nqu1r1es

The - student responds to llterature 1n subaectlve,.

ii'analytlc, and evaluatlve Ways.

The student 1nterprets l1terature and the
- humanltles as a'reflectxon of the llfe. valuesy and
hldeas of thls and other cultures B S
The student uses language effectlvely in
vlnteractlon w1th others. galnlng and 1mprov1ng
SklllS in groupvcommunlcatlon processes
‘dThe student recognlzes that 1deas are expressed in
'many ways: in varletles of dlalects,vof verbal -
‘modes. of styles and usage levels, ofpassociations:'
and p01nts of view.
‘dsThe student wrltes honestly, creativel&, and
_‘clearly- | | | | |
_HThe student adapts hls speechvand wrltlng to .
,{dlfferent purposes, aud1ences. and communlcatlve
cforms, us1ng the mechanlcs and conventlons of
wrltlng and speech approprlately to assure accuracy '

,'and clarlty 1n communlcatlon
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11

The student acquires, interprets, and evaluates
information through purposeful and critical
observation and(listening.

The student'knows,that the language adapts to the
needs of people through time.

The student expresses and interprets ideas,
attitudes, and feelings effectively in non verbal

ways.

. The student knbws that his experience in the world

is given meaning and shape by his language.
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