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ABSTRACT

How‘we,,as Compo51tlon 1nstructors,‘and students of
a‘wrltlng, V1ew the relatlonshlp between oral and wrltten
’ilanguage and the effect of that relatlonshlp on the

”ltacqu1s1t10n productlon, and proce551ng of language w1ll

hﬂ-affect the approach we- take to wrltlng and the teachlng of
hwrltlng It 1s, therefore, 1mportant that we explore how '

speech and wrltlng 1nfluence one another 1n order to derlve ‘

'ifa theoretlcal framework that is apt to gulde our practlce 1nﬂf“h

hfa pos1t1ve way.
| Chapters One and Two of thlS the51s examlne the
yncharacterlstlcs of speech and wrltlng in an attempt toyf
:2:understand how they are acqulred produced and processed.
Chapter Three explores language transfer theory ‘and’ two: malnf
ftheoretlcal perspectlves on the effect that speech has on
the acqulsltlon of wrltlng skllls., Flnally, Chapter four
"dlscusses some of the pedagoglcal 1mpllcat10ns of the theoryv
' {that holds that though speech and wr1t1ng are related 1n |
a’some 1mportant ways, they are essentlally two unlque sets of

,v;codes. e

diis




YACKNOWLEDGEMENTS -

‘”ﬂ;MI am'under no'g

fh:plece.enl would therefore llke to acknowledge the }-537

l""ﬁ[”;contrlbutlonsfy15the follow1ng people. Donna,vmy w1fe and

‘3hlf:fr1end for“hav1ng more patlence than I can fathom, and for:,7“’*

ﬂflrlovlng me unse flshly through all these siventeen years. 1ffwﬂf;fwT~m

‘h:anduencouraglng me both as an undergraduate and graduate,

"?ff;and for readlng, Carol Hav11and for teachlng me so much

Rlchard Elwell ]?ngﬂ'j"

be~sweet—talked.

nme 1n'prayer,d nd God for belng ever present and for ffiﬁ

gg!brlnglng all.ofdthes;Hwonderfulfwfhple 1nto what would

"“”fffotherw1se'be an empHY




_TABLE OF CONTENTS

TITLE PAGE ooooooooo oe--.o-.'c‘oo‘.0o.'~v¢ooc-ooo-..oooo'o‘.oo-o..oi

SIGNATURE PAGE. -« e s v evnsevnnsennnessnssnasennesesnsesnns il

ABSTR‘ACT'..'." ooooo o-cno‘.ooo..o..’oo-o.o‘;...aot...-.’-.o.oiii.
ACKNOWLEDGEMENTS « v e o oo e evnnens e PP
TABLE OF CONTENTS. . veeeecunesonennse A T

CHAPTER ONE: CHARACTERISTICS OF SPEECH.....cccvevveoennanal

CHAPTER TWO: CHARACTERISTICS OF WRITING. Ceeee ceseoeceseesl8
CHAPTER THREE: PRINT CODES V. ORAL CODES....cc0occeccececcne 32
CHAPTER FOUR: PEDAGOGICAL IMPLICATIONS‘ ................... 54

WORKS CITED....ecovonees [ S RS : 2 ¢



production and consumption of oral




‘-?’j_("ertlng" 24 5)-15'_ - We
‘°5ifobservatlonsﬁabout ¢

‘:fﬁ{.manlfestatlons 1n_ch11dren,

»:ahéspeech productlon;

b"ffnglsystem of 51gns..‘A sign,

“'ﬁljthe arbltrarY unian of;aoconcep and '

kt?purely oral but

“”“’irom,what we know of 1ts

,by hat we can observe 1n

Vf;cultures less 1nf1uenc d,by wr '“5 what we can learnf“vv

'gffrom hlstorlcal 1nqu1ry 1nto an01ent pre—'lterate'5001et1es‘

To begln w1th beyond thei 1mp1e phys1ca1 elements'of

tlthls 1mportantnto RDOW‘that speechli“'”

i

'Vjﬂase of oral 1anguage, 1s :glffyﬁ

.sound-lmage (Sc1nto

“ftfio) In other word,yrspeech 1s a manlfestatlon of the unlon;w_hf?f.b

-1hof thought and s1gn. Accordlng - nygotsky, thought andL““

"fh;speech have dlfferent‘”oots in. thelr development w1th1n the; fﬁfﬂf]

‘{ﬁrf;fconcept formatlon;beglns t° be

iated by the s1gn._;{gh_



Indeed, he;states that "real concepts are impossible withouf
words" and that "thinking in ¢oncepts‘does not exist beyond
verbal thinking" (107). VygotSky‘discusses in depth the
thoughﬁ processes'that lead up to concept formation; he does
acknoﬁledge a "vast area of thought that has nothing to do
with speeeh" (88). But put simply; the child interacts with
the objects and people that make up;its environment until it
‘eventually moves from associative thinking to the formation
of concepts, and the union of those concepts with sound-
images and the COmmuniCation of the resﬁlting signs thfough
speech. What is important here is that thevconcept, that
part of thought which is communicable, is mediated through
the sign and manifested»in what we hear as speech sounds.
Saussure has simplified this idea nicely in his
discussion of the speech circuit:
The [speech] act fequires at least two individuals:
without this‘minimum the circuit would not be
complete. Suppose, then we heve two people, A and B
talking to each other. The startihg point of the
circuit is in the brain ef one individual, for
instance A, where facts of censciousness which we
shall call concepts are associated with
representations’bf linguistic signs or sound
patterns by means of Which they may be expressed.

Let us suppose that a given concept‘triggers in the



lse corresponding

AT (Vngts]{y 34)

._iproduced for others, the COmmUH;ty,lsfe}e,_ﬁ;

,,ecommunlcate experlence, 1t becomes a: cumulatlve prQCeSS.‘J‘»




‘Concepts are stored'in words which in turn, by directing,t”
controlling, and Channeling mental operationsatoward the
solutlons to problems, give»aCCess to‘more>concepts (106).
Thus memory is enhanced»by.language'and language‘by memory.
ln“short, "1anguage asva sjmbolic Vehicle'cOmes‘lnto being
in the very act of its production"h(SCinto 73). »

Most experts agree that the bulk7of first language
acqu1s1tlon takes place at a Very young age. In terms of'
oral 1anguage,'ch11dren have "completed the greater part of
bthe bas1c 1anguage acqulsltlon process by the age of f1ve"v
(Moskow1tz 46): |

- By that tlme a Chlld will have dlssected the
language 1nto lts mlnlmal separable.unlts‘of ‘sound »
and meaning; she.will have‘discovered-the rules forg'
recombining sounds into words,‘the'meanings of

'1nd1v1dual words and the rules for recomblnlng words

into meanlngful sentences, and she w1ll have

established herself llngulstlcally as a full fledged

member of a socral communltyglnformed about the most
subtle details of her native language as it is |
spoken in a Wide:variety of Situations; (46)
In short, by the agerof five nostvchildren’will have
1nternallzed an impressive set of rules Wthh they use to
produce and 1nterpret ‘the oral language code. We normally

refer to these rules that govern language as grammar;



i Grammar 1s made up of r 1es Wthh govern° phonology,

_[jifthe way sounds are put together to form words, syntax,uthe - T

'jway words are put together to form sentences, semantlcs,‘the ;“’

'"?}fway the meanlngs of words are 1nterpreted, and pragmatlcs“e,

'fthe way one partlclpates 1n a conversatlon, "how to sequence

"}sentences and how to antlclpate the 1nformatlon needed by an

| ’fi~1nterlocutor (47) These rules are 1nternallzed w1thout S

5p.for the most part the beneflt of formal tra1n1ng so that;;f;f"t

ﬁ“.both thelr acqu1s1t10n and use are largely uncons01ous

'"fklprocesses.: Chlldren are bathed 1n llngulstlc 1nput fromvﬂjff~ﬁ5' 3

‘va*those around them, formulate rules whereby they attempt tolftf°“'e

v‘[fjunderstand and use language, and spend ‘a great deal of tlme

5fpractlclng language use ln order to test the hypotheses theyffi

fﬁhfhave formulated about language.;;ﬁf?pgif_faﬂ

"j_learnlng process" (53):

Much about language acqu1s1t10n 1s stlll a mystery, butfigf77.’

‘“ffresearchers do know that the acquls1tlon process takes place;‘ff"

h'*»ln stages accordlng to the developmental stages of the chlldﬁfff
lfland that 1t can not be hurrled.‘ Indeed Moskow1tz states
i”lthat 1t 1s "v1rtually 1mposs1ble to speed up the 1anguage-3fl.f

’7It 51mply takes tlme for rules to

d;hgbe formulated tested and altered to 1ncorporate new 1nput."‘ R

ﬁtﬁA51de from the fact that the rate offﬁhe acqu1s1tlon processii'“

?szls llmlted by the growth and development of the Chlld there :

"‘hmls also a 11m1t on the rate at whlch llngulstlc 1nput can befw




fj 1ntegrated 1nto the already ex1st1ng rules that the ch11d fff*f‘
hhas establlshed R Y : = S
Perhaps one way of understandlng thls process 1s o

:*ithrough the concept of schema formatJon., Human belngs are o

' a"by nature pattern makers and pattern seekers.i'We tend to "d

b”r7fsee the world through patterns we have constructed and

fthrough the use of" these 1nternal patterns (or

‘_vperspectlves), attempt to 1dent1fy other patterns of

porganlzatlon external to ourselves that we can understand
‘and 1ntegrate 1nto our own (Fromkln and Rodman 335) . These”
tpatterns, both the ones: .we look through (1nternal) and the
fvaones we look at (external), play a central role 1n the way }
‘.awe acqu1re knowledge,lln thls case language. -E. D lech"
texplanatlon of schema is helpful'f "a person learns
.’somethlng new by bulldlnq on a schema already known,‘and 1n‘
:practlcal knowledge the already known form isa productlve
""schema" for performlng a task" (159)’j For 1nstance, tennlsyy
_coaches w1ll often teach a nov1ce how to gr1p a tennls ,
"_racket by shaklng hands w1th the student._‘What the student”
‘iknows about a handshake transfers p051t1vely to grlpplng the
vtennls racket (159) But>how~does one learn w1thout hav1ng
tﬁhad prev1ous, transferable knowledge? There seems to be "
llttle understandlng of the ways 1nfants flrst begln formlng

SChemata but 1t seems clear that once the schemata are



b'dAsformed they begln operatlng as lech descrlbes.- ﬁutHSimply,jﬁigmﬁfg‘

’ﬁ”:chlldren attempt to know based on what they already know.*r‘f?

Tradltlonally, oral 1anguage 1s con51dered the prlmary-;gff*v

v'ﬂand natural manlfestat;on of 1anguage. Certalnly,:

ychronologlcally, there is 11tt1e doubt that 1t 1s prlmary.,aZL

fAlso we need no tools other than what we were created w1th "“'

'7,to produce speech——-we have the natural blologlcal capac1ty“

)'j; for oral 1anguage.» But we also need a language communlty

"1n order to develop thls natural capac1ty.;

We begln learnlng 1t at the breast. Walter Ong

‘ydlscusses at length the relat10nsh1p between early languagef e

fdevelopment and the chlld’s relatlonshlp to 1ts mother.¢ The

"'chlld's earllest ex1stence 1s normally 1n close prox1m1ty tof{fg_-‘

1ts mother; "The mother S: closeness is. not only blologlcal‘fa o

ifand psychologlcal.f It 1s llngulstlc as well" (Interfaces

23)3‘ Much of our cultural and personal 1dent1ty 1s derlvedfgf'

-from our mother.f‘"Our world 1s a fragment of hers" (23)
‘Ong p01nts out that our ass001at10n w1th "mother" 1s more tk
_ than 51mple close prox1m1ty, but that "an 1nfant’s contact f:'
vh w1th 1ts mother is a dlstlnctlvely oral and 11ngual one: 1n
more ways than one.‘ Tongues are: used early for both f
lyusuckllng and for speaklng. PR (24) The mother tongue 1sh3ﬂ
' what "1ntroduces us as human belngs 1nto the human |
11fewor1d" (23) One of Ong s p01nts here 1s that our}h'

,"mother tongue" glves us not only a connectlon to the



”»conventlons of the communlty, but also an 1nt1mate'j,f"
,xfconnectlon to our env1ronment.' In short 1t 1s the mother

: tongue that flrst enables us to order, store and communlcatels

‘,‘our experlence.g.7“”

Oral language 1s partlclpatory Itfis"marked m0st»ofs

'fgall by prox1m1ty prox1m1ty to other speakers and llsteners;y‘mWr

:,‘and therefore prox1m1ty to the contGXt of 1anguage oysp.,-n_
hh;prOduCtlon and conSUNptlon, prox1m1ty to obJects, and

"iprox1m1ty to the present._ Oral 1anguage is here and now.

'hIt is evanescent, no sooner 1s the sound produced than 1t 1s“hf1,f

'lsg01ng out of ex1stence (24 5) | As we have already
f:dlscussed there must be at least two partlclpants 1n any

‘fexchange of 1anguage.$ There must be at 1east two
Tlnterlocutors to complete the dlscourse'"01rcu1t n As a y

’:fresult most 1nforma1 conversatlon 1s dlaloglc. There 1s'

'i.glve and take.‘ Often, the speaker w1ll even try to ellclt a.tT"‘

z'response from the 1lstener. Indeed much d1scourse 1s‘f"*7“

’Qshaped by thls dlalogue, the 11stener has as much to do withfdﬁf

'Vfthe productlon of speech as the speaker does.v When twofsft*“‘“

ffpeople come together to speak each normally has the

vradvantage of belng close to elther the speaker, when he:ora

'5”;she 1s the 11stener, or the llstener, when he or she 1s‘the;‘57“'

' h”speaker. In addltlon,’ln the case of the conversatlon of

'f;close frlends, the partlclpants often brlng w1th them a ;C;-ff

hlstory comprlsed of shared memorles.v They have experlenced{,pffﬂ




’:Fffmany of the same thlngs, they hold 1n common many conceptt’»

r“:;fThls 1mpl‘es th

'37rjand context;'any two members

;tli'w1ll already holw

”5‘{and therefore many words._ ThlS famlllarlty carr1es(w1th 1t f}”'

"*fa number of advantages to commun1catlon._ Further ;many

fiargue that»the language 1tself carrles a cultural hlstory.ytffff:fj<

one need not talk to a close frlend to

3f;commun1cate 1n a‘code heav1ly 1aden w1th cultural content

”glven 11ngu1st1c communlty]}ft”f

,a great deal of 1nformat10n in common.,:;m‘ o

When speech takes place face to face between two peoplefffffv'

:f‘who are famlllar w1th one another and who are also aware of e

e thelr surroundlngS,:mUCh Of the 1anguage Wlll reveal "the

ﬁ7fspeaker s 1nvo.vement Wlth the audlence, as well as thef"'l‘

ﬁl?ispeaker s 1nvolvement w1th hlmself and furthermore hlS

"if;?transcrlpts of the leon Whltehouse tapes.L When the i
f“ﬁrfiWatergute Commlttee read those transcrlpts hoplng to garn_f:
w??1S1gn1f1cant 1nformat10n, they found that much of what theyw,
Afrﬂfread was unlntelllglble'ti

.’-'iflphenomenon 1s that 17

‘1nvolvement w1th the concrete reallty of what 1s belng

s fhﬁ;talked about" (Chafe 105) As a result much oral language_flifﬂ"‘

'ff”jls abbrev1ated (Goody 268)11[0ften 1t 1s abbrev1ated to the_;usﬁh'"

;ﬁp01nt that when 1t 1s transcrlbed and read 1t can not be

_}funderstood by a reader.c ThlS was v1v1d1y 1llustrated by thetﬁff”

One of the reasons for thlsvlgf

oral speech words do not bear all of

ithe semantlc load. There 1s much that is communlcated by

'{f'what 11ngulsts referfto as extra-"or para-llngulstlc cues orgr -




“fx;dev1ces.fiIn speech the meanlng of a- word can depend as

"“much on the v01ce and body movement of the speaker as. the T

‘;thword that is spoken. A word can be changed to mean 1ts"f

o ]oppos1te dependlng on v01Ce tone. A w1nk of an eye can

”~[1create 1rony A 11stener can ralse an eyebrow or change a

'[;fa01al express1on to request more 1nformatlon or reglster‘;ij“-.“

ff@approval or dlsapproval of what 1s sald.w The 5001al

z:?standlng of the conversants as well as the s001a1 51tuat10n

hl‘may also set up a whole catalogue of assumpt1ons under whlch""

‘5._-the speaker and llstener operate, these too w1ll affect

b,meanlng Even an 1ncrease or. decrease by one of the f*fi‘“*

f{;parthlpants 1n the dlstance between thelr bodles can have afui‘

fjdramatlc effect on the dlscourse (Horow1tz and Samuels 7)

There are other ways that prox1m1ty plays an 1mportant J»”

'trole 1n the character of oral communlcatlon.b An~utterance o

?;ftls not a thlng, but rather an event t1ed to events and to »Vf

-jitlme (Ong,k"ertlng" 25) f Utterance 1s tled 1nexorab1y to

‘ﬁiithe present' 1t ex1sts only 1n that extremely short perlod

'ftfof t1me that ex1sts between the future and the past.q'.'

'anurthermore,bln addltlon to the present utterance is® t1ed

"f}fto place and to the‘thlngs that make up that place.,-As-a,

‘ffﬂresult there 1s a closeness between a speaker and the

'Tf"objects and events that make up hlS or her env1ronment that B

"’lfwe often label "the here and now 1] the utterance, the tlme

: ga7and place of the utterance and the speaker become

R




infegratedvto‘such a péiht'as to'bé alhést indiVisible\ ‘Ong

pﬁté a similar phenomenon in almost mystical terms:
Primary‘qrality; the orality of a culture which has
never knohn writing, is in some'waYS conspicudusly
integrative. vThe psyche in a culture innocent of
writing knows by a kind of empathetic idéhtification
of khower and known, in which the object of

knowledge and'the total being of the knower enter

into a kind of fusion. . ; . .(Ong, Interfaces 18)
This’must,vof cOurse;-be kept in perspective. Ong is a
modern literate who is as separated from the primary oral
consciousness as any of us in his same condition. However,
it is nevertheless an interesting construct and'ié perhapé
helpful when it comes to separatiﬁg the effects of speech
and writing on consciousness.

»It should be acknowledged that any use ofvlénguage
tends to put some distance between the speaker and the
object named: for instance, when a child sees a tree and
calls out to its mother "Treel!" As Oﬁg suggests, "he or she
puts the object ‘out there’ as different from self and
mother and from other diversely named objects as well"
("Writing" 37). .Even so, the fact that oral language is
bound up in the fabric of real time, the "interpersonal
sbund world", and,thé real "human lifeworld" makes the

speaker’s relationship to the people and objects in the

12



”gsurroundlng env1ronment 1nt1mate as compared to the_rt”“”

':fseparatlon brought about by the decontextuallzatlon 1nherentﬂfff‘

‘fgln the nature of wrltlng (38) ThlS w1ll be dlscussed 1n ‘ﬁflxv

jmore detall ln Chapter two. ERT

But even though the use of any language puts dlstance
{‘ffbetween the 1anguage user and whatever 1s be1ng named (as

ymany post structurallsts and post moderns would hasten to L

~::;p01nt out), there are 11m1ts to the object1v1ty one can ;vsf

’,fachleve through speech -3Because utterance 1s 11m1ted to the;*il

_ .i;present and because short term memory can only process thei,_x,,_r,

"fvlnformatlon contalned 1n approx1mately 51x words, oral

”Pcultures, for 1nstance, had to 1nvent ways to commlt :
,dlscourse to 1ong—term memory so that 1t could be preserved

.'(Chafe 95) In order to store and retr1eve 1nformat1on, an;hf

“f.oral culture has to develop forms that fa0111tate recall

l}ﬂ(olson 263) i These forms tend to be markedly formulalc andfgﬂ‘V“'ﬂ”

"Jpatterned. 1"ant1thes1s,/ep1thets, assertlve rhythms,_fnsv'

’; proverbs, and other formulas of many sorts" (Ong,, nterﬁacesf;

'1j”191) - The famlllar:storles and the rhyme and rhythm of

fpoetry made memorlzatlon poss1ble (Havelock Muse 45) nfff&* -

f{;oral cultures, such as the pre—llterate Greek culture, much}f;}*f

:flhdof the process of educatlon was glven over to the

| yqlmemorlzatlon of poetry. As an example, Erlc Havelock 01tesﬂffg:

”tfthe memorlzatlon process used by the early Greeks as an “~T7"

dtfexample of the low level of ob]ect1v1ty even 1n preserved




”f4memorlzed much llke

;llnes in a performance.:v"You threw yourself 1nto the :J?;Lﬁ

hfv51tuatlon of Achllles, you 1dentlf1ed w1th h1s grlef or

*“anger,

m_to whom you llstenednﬁ( reface 45) Havelock pOlnts out’£'l7"w

dfpresent day actor 1dent1f1es w1th thefb?‘

You yourself became Achllles and so d1d the reclter 5ifhfiif{

u'tthat the psychlc powers necessary to memorlze so much poetry;éanff,

f;v_"could be purchased only at the cost of total loss of ny

;dob]ect1v1ty“ (45)' Thls loss of dlstance becomes 1mportant
::ylater when we dlSCUSS the development of wrltlng and 1tsr
}'effect on cons01ousness.-l'cvh

The character of utterance, partlcularly that whlch 1s

lnformal is shaped to a large degree by its t1es to contextf«jfat

andbthe present.: As we have already observed voral language_tf

~tends to be abbrev1ated largely because of 1ts

‘contextuallzatlon, 1t 1s usually dlaloglc (1n 1ts pure form)-i-“u

»V,"and 1s dependent on extra llngulstlc cues for cohes1on.

“AlSO,‘lt tends generally to be event orlented because 1t f

:?s*ltself 1s an event 1n tlme. Consequently, 1t 1s often found,

i in the. form of narratlve, that 1s,‘1t 1s often used to tell -

‘Jstorles, to descrlbe actlon and tovrelay events. In_ﬂi

Qmaddltlon to these propertles, utterance has other featuresu
'worth not1ng that w111 have a bearlng on our later <l

'jdlscu551on of wrltlng.‘ ;'v'



’,;pi

"ffspeakers often operate w1th1n a much narrower range of
U“-f}lexgcal ch01ces._‘"Produ01ng language on the fly, they

'gfﬁhardly have tlme‘t

Lf;:foccur to them“ (88"

‘VﬂBecause 1t 1s produced spontaneously ' er'tlme, spéec,

*W:tends to be flu1d and non--edltable-;ﬂlpeakers frequently

'”f?fexhlblt he51tancy when comp051ng and the1r speech 1s almost R

"fffalwayscmarked by false starts and repetltlon.a Also, because;iﬁva5

:1s produced sg;rapldly, speech tends to have 1ex1ca1

'ftllmltatlons.' Qulteys1mp1y, speakers have only a short

:tfperﬁodﬁof tlme 1n Wthh to choose words approprlate to .'

ﬁcommunlcate what they are thlnklng (Chafe 87)

'fft through all the p0551ble ch01ces

iAs a result ffwg‘f

tthey mlght make and typlcally settle on: the flrst words that;fifg”"'

°'bne result of thls 11m1t on word
chh01ce 1s the catalogulng by speakers of frequently used
*fwords and phrases that we often refer to as cllches. 3“u

However, even though oral 1anguage usually does not

’Fadraw from a large lexiconf[and though 1t 1s often marked bY [ft”

P

’Ejstock phrases and cfiches, 1t 1s also characterlzed by

"‘fflnnovatlon. Whereas:textlvbecause 1t 1s an artlfact and 1s

"f°preserved as a concrete thlng,‘ls conservatlve, utterance 1s$*’

"fﬂpcharacterlzedu

,nfreshness and newness.¢ New words are

'i”faat‘anrate ‘much’ fastergthan 1n wr1t1ng (Hornlng 11) One ‘fflﬁ7/3'

ﬁ_lnvented and borrowed from other languages 5;livg‘“

"fineed onlyaspénd a short t1me around a group Of young people ﬁ?fiu

;heyause‘many new and unrecognlzable words.,~;f“"



The new words and phrases currently used to describe the
production of emesis alone is at the very least staggering.

Further lexical features of oral language include: The
tendency to use short words; a preference for verbalization;
a small variety in the selection of adjectives; more
personal pronouns; a greater use of words derived from
Anglo-Saxon as distinct from Latin (Goody 263).

Another interesting feature of oral speech is that it
tends to be composed of simple linear structures
characterized for the most part by paratactic patterns with
limited subordination (Horowitz and Samuels 9). A good
example of a paratactic pattern is the classic phrase
attributed to Caesar, "I came; I saw; I conquered."
Parataxis relates phrases, clauses or complete sentences
equally. In this example the clauses are not subordinated
to one another but simply juxtaposed so that it is left up
to readers, or listeners, to determine their relationship
according to cause or time (Lanham 33).

Many of these lexical and syntactical features of
speech become more interesting when they are contrasted with
the properties of the written word. Because we learn it as
babies, we grow up thinking that speech is a simple thing.
But an investigation of any depth will reveal the many
complexities that make up the structure and use of oral

language. As noted previously, as language learners we
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'vnlnternallze a very complex systemlzatlon of rules that

f: vgovern phonology, syntax, semantlcs, and pragmatlcs. If we

lbiare speakers then we are ama21ngly adept at all of the manyi;l

bfskllls necessary to communlcate. We read our audlence and

vcipalmost 1nstantaneously select the approprlate structures andhﬁ:f~v

_words.‘ We construct hlghly complex forms characterlzed by

"jlntrlcate cohes1ve dev1ces._ And f1nally,;as partlclpants 1nfL‘

-an oral exchange, we are able to 1ntegrate a varlety of
:bverbal and v1sual stlmull to both produce and derlve |

"l'meanlng. ThlS 1s not to mentlon all of the extremely

complex cognltlve tasks necessary to acqulre language 1n thea‘i‘

h',flrst place.» It would be a grave error to underestlmate the ’

:ysophlstlcatlon necessary to learn and use oral language.,:;

| Indeed »speech 1s so complex that 1t defles adequate‘="

vdeflnltlon.‘ However, looklng at some of the characterlstlcs”i

:yof speech as we have done here, should glve us a good deal,jz»

"‘;of 1n51ght as we begln 1ook1ng 1nto the phenomenon of

ngrltlng as a manlfestatlon of 1anguage., As we compare

v"“k-speech and wr1t1ng 1t becomes clear that both are complex 1n-_>

"%hfthelr own way,vand each plays 1ts own 1mportant role 1n the f5

hf”acqulsltlon, use,'and understandlng of language. f,{,r;iwlf‘”




QCHAPTER TWO

CHARACTERISTICS OF WRITING

L1ke speech wrltten ianguage 1s a system of s1gns. f A

“f{However, unllke speech_ wrltten 51gns are v151ble rather

”Vjthan audltory. They:are'artlfacts rather than echoes.” They*-

I»»’are generally transmltted through the hand one way or

itfhvanother ,and consumed by the reader s eye. In the bra1n,_”ffrf>,!

fwrltlng may be decoded 1n elther the v1sua1 or aural centersd“f-I

' (Montgomery 60) i | | o
Of the 4 000 1anguages that ex1st in the world today,
'fall of the ones that have a wrltten form are comprlsed of

'r}one of two systems of s1gns.‘ The 1deographlc and the',

J‘i;phonetlc. The 1deograph1c system uses a dlstlnctlve 51gn’yT

7'that is not related to sound ” “The 51gn represents the

:~vent1re word as a whole,‘and hence represents 1nd1rectly the

‘3; 1dea expressed“ (Saussure 26) Chlnese 1s a prlme example'”

fﬂiof the 1deograph1c system.t Because the wrltten 51gn 1n

tff¢Ch1nese has developed separately from the Chlnese sound

’Tfisystem, there has arlsen 1n Chlna a multlpllclty of d1a1ectsp

:fIso that even though two Chlnese may be able to read the samer‘
'if text and derlve the same meanlng from 1t when they speak toyI
Tiﬁone another they are mutually unlntelllglble.-;“

In a phonetlc system, however, the wrltten>51gns were
Ifudeveloped to represent "the sequence of sounds as they occur*t

T.ln the word" (26) . Some phonetlc systems are syllablc, some

"‘hpeare alphabetlc.‘ Engllsh 1s a good example of the alphabetlcf‘



‘”'tlphonetlc systeifi Becausefthe’Engllsh alphabet is - ?v?*'A

Affrepresentatlve of sound

fi”wrltten Engllsh 1s secondary and paras1tlc to spoken

7fiEng11sh Certalnly,‘lniterms of chronology, we learn

byaffwrltlng after we have learned to speak.i It does not seem

“fthat we - learn to wrlte”"naturally“ because we . do not learn

' 71t 1nformally as we do speech.‘ We learn 1t formally through

1t‘has been trad1t10nally held that ;’j

d.very structured teachlng. Though 1t 1s found other places,;;sfy

bljwrltlng 1s the language of the school (Olson 270) We are

;”taught wr1t1ng in the school we practlce it by readlng andg;h?fur'h

iyywrltlng for our teachers :and even though speech does
inecessarlly have a promlnent place 1n commun1catlon w1th1n”
:the school 1t is speech heav1ly 1nfluenced by the schematah:'
'fof wr1t1ng and therefore secondary to wr1t1ng in: both |
‘v 1mportance and 1nfluence.- Therefore, because the»*"V"f:“
‘-env1ronment in Wthh 1t 1s taught and the way it is taught
‘are so heav11y laden w1th expllclt conventlons, wr1t1ng 1s
often seen as art1f1c1al | | | |
'ig However,‘lt could be argued that 1f as Saussure says,.v
\“all 51gns are arbltrary (a551gned by conventlon), then in ;

"-"thls respect both oral and wrltten language are artlflclal.

‘3[In addltlon, as Robert L Allen states,'"Such conventlons aS""

l:paragraphlng, punctuatlon, and spe111ng are just as truly ae

‘conventlons of the Engllsh language as are dlfferent degrees-i‘n

l-of stress or dlfferent levels of p1tch“ (349) s It should‘be
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noted also that human belngs seem to have the natural

capa01ty to produce and process both types of language. iitffg~»i

7‘wou1d seem, then, that both speech and wrltlng are a le of:ffl-“

. nature and conventlon.‘ Humans have the blologlcal capa01ty.* o

'for the acqu1s1tlon ’productlon and process1ng of the‘
7convent10ns of oral and wrltten language that are taught and
1earned w1th1n any glven communlty.3 But perhaps the -_ |
,,:artlflclal,nature of wr1t1ng is most,clearly manlfest,ln-theﬂ
?factbthat,nunlikebspeech,bit is produced,‘transmitted,Qand_
ﬂstored through the use of tools;dweawritevit with penS~andﬂd
”‘typeWriters,xand now computers, and store it on'paperhandbbff
magnetic disks.' And so, because of the technology 1nvolved
“wrltlng is a thlng whlch seems external to us ‘as belngs.

The 1mp11cat1onskof the external nature,of writing are,j
vast. The fact that'writing-makes language a thing that
»yex1sts 1ndependent of us has revolutlonary effects on’ both
cultures and 1nd1v1duals. The Anc1ents knew well that
wr1t1ng had the potent1al to brlng about radical change in
v 5001ety and 1nd1v1dual consc1ousness. In the Phaedrus Plato
has Socrates relate the myth of the Egyptlan god Theuth
and an Egyptlan klng, Thamus,yln which Theuth when asked by
’the k1ng about the value of wr1t1ng says, "Here O klng, 1s f
Fa branch of learnlng that will make the people of Egypt ’ )
w1ser and 1mprove thelr memorles.bf; (274 E) However, in'

response the king offers,; i
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~If men 1earn th1s,‘1t w1ll 1mplant forgetfulness in ui”

' their sQuls. they w1ll cease to exer01se memory

7"beCause'they rely on that Wthh is wrltten, calllng N

»"3;th1ngs to remembrance no longer from w1th1n'
“~ythemselves but by means of external marks, what:yout
have dlscovered is a re01pe not for memory, ‘but for -

remlnder. (275-A)

‘AS Walter Ong 1nterprets the Phaedrus, whatever may be :'

'the motlves behlnd Plato puttlng such words 1n the mouth of

Socrates who in turn puts ‘them 1nto the mouths of Theuth and

Thamus, at the very least he was warnlng h1s readers,‘
“(lnterestlng) that there were some potentlal pltfalls
ass001ated~w1th writing. It is an 1nhuman thlng, he says,:

artificial‘-outside~the mlnd It 1s unrespons1ve to SR

questlonlng and therefore adlalectlcal. It can not defend E

1tself | It can- not choose 1ts audlence. .It,weakens the 3
mlnd and the memory ("ertlng“ 28 9) However true thesef
crltlclsms‘are,‘thehflrstrthlng'one notices is}thatkﬁlato'
set:them,down in'writing;:" T | |

| Indeed'.lt-is the'veryrnature of Writinghthatiallows.

 Plato his phllosophy (29) Prior to writing} the'kind.of'”

‘extended llnear analys1s needed for the phllOSOpth llfe was.’

1mpOSSIble.” With the advent of the wrltten word the use of_y‘

’ language was" no longer tled to short term memory. ~Ideas

B could_be wrltten down_and stored for later‘and»repeated_
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‘vfcontemplatlon.v Elaborate and 11m1t1ess dlscourse could be

37gproduced through careful plannlng and dlgested at a

'h'glelsurely pace w1thout dlstractlon (Horow1tz 18) | ertlng

'?5allowed for an "objectlve" dlstance from the env1ronment,'

"fthe wrlter and reader are 1solated from the people, thlngs,

”and 1deas d1scussed.“ Th1s would explaln why 1n the g pgbl;c";t -

" plato has Socrates call for the expu1s1on of the poets, ffﬁfffi**ﬁ

lhwhose thought and teachlng, because they were orally based
hﬁcould only propagate a llm1ted object1v1ty, or dlstance from'”

vwhat was dlscussed In short the poets and the1r teachlng g

7were the enemles of phllosophy (Havelock “Preface" 3-19).Aw’”‘.tt

As Ong p01nts out these "1deas“ of Plato s ‘are
‘v1sua11y based “comlng from the same root as the Latlnb |
v1dere, meanlng to see" (Ong,y"ertlng" 29) The Platonlc
umodel of 1nte111gence 1s based on seelng, not on hearlng.j}f
’The Platonlc 1deas are not oral not sounded not

mob11e, not warm, not personally 1nteract1ve.g They
bare s11ent 1mmob11e,»1n themselves dev01d of all

/warmth 1mpersonal and 1solated not part of the

yhhuman llfeworld at all but utterly above and beyond S

”’ﬁlt paradlgmatlc abstractlons. (Ong "ertlng“ 29)

Put 51mply, wrltlng dlstances and separates on a number_kf¢

of levels._ Flrst and foremost 1t separates the knower fromf:
o what 1s known and as a result as we have already dlscussed o

promotes Object1v1ty.:f”"'“vu
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_ertten 1anguage represents phenomena as if they
were products. iSpoken language represents phenomena
as i1f they were processes.' In othervwords: speaklng
and wrltlng———each one makes the world look 1like
vltself. A wrltten text is an object; so what is
represented in. wr1t1ng tends to be given the form of
an object. (Halllday 74)
This'separation-and 1ts derivative objectivity»is perhaps
the foundation of modern‘science:(OISon 263).
interestingiy,.the initial alienation brodght about by
writing‘eventdally leads to an even greater intimaCy, a
- deeper knowing.

Writing separates the mordvfrom'sound. 'Writing is not
sound but a representation of-it.v There is,vofrcourse,
still a>00nnection (text can be read aloud and print
.reconstituteduinto sound), but because text is‘removedvfrom
~sound it is~also removed from the human‘lifemorld}_writingm
_is an abstraction. "Written words then arexsymbols of |
symbols of symbols, the productvof an ever more complex
abstracting process" (Farrell 445). But more.importantly,
'writing is an artifact. It exists independently of the one.
who produces it. Unlike sound it is not evanescent; it does
not goﬁout of existence once it is produced. By its very
‘nature, then, it is language, and therefore thought, in

storage. It no longer has to depend on dev1ces of memory
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vffor 1ts ex1stence." Because'lt 1s an object 1t can be

"f}wrltten and re—wrltten untll the wr1ter 1s satlsfled w1th

’1tx Because 1t can be changed hes1tancy becomes a v1rtue{bgf;f}:f

',Lthe wrlter can go over and over the text rev151ng,'~

,y_qrelnventlng,'edltlng and re—edltlng untll 1t 1s flnallypwp

' ~fd;ready for release.‘ Words can be chosen w1th great caref“u“

lftuntll just the rlght one is found., And flnally, on theh~:
:yother end of the process, the reader can scrutlnlze the text.‘
'1n great detall 1n order to determlne and contemplate 1ts ”j‘
‘»ltmeanlng v e PR
- Text removes 1ts source from its rec1p1ent.v Whereas il
hyoral communlcatlon usually takes place w1th the speaker andh!nv
‘ ;llstener face to face, the wrltten word often separates |
“‘wrlters and readers by great d1stances of both tlme and ;
.afspace (Smlth 8) As a result the communlcatlon 1s‘~
Vvdecontextuallzed. As a reader,_I am often no- longer prlvy ~
‘to the prlor knowledge carrled by the wr1ter. I often do
ffnot know under what 01rcumstances a glven text was wrltten.‘:
'rI do not have the advantage of belng able to 1nterpret and'
derlve meanlng from extra 11ngu1stlc cues.‘ I can only know"
'h:what the wrlter expllcltly tells me. In wrltlng, the words‘;’
‘.ithemselves must carry a greater semantlc load than they do vt‘
’~ﬁ1n oral language._ The wrlter must create context w1th text.

vﬂ‘Adequate communlcatlon rests entlrely on the wrlter s
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",ffd_ablllty to ellmlnate as much amblgulty as p0551ble so that f“7ih“

f:there 1s no. mlstake as to meanlng

One of the problems w1th wrltlng 1s that no matter howff{f;:fli

:feexp11c1t a wrlter 1s, 1t 1s 1mpos51ble to control where,

lldsunder what 01rcumstances, and by whom the text w111 be

tf%COnsumed. Not dﬁ‘

-*r"there;" 1t also separates "now" from "then."; Though
A?%fwrltlng tends to change slowly, words; as references to
vifféculture and custom,‘tend to change over tlme maklng Tfﬂﬂfh
'7i*mlsunderstand1ng more and more llkely as t1me passes.« Whenhlhﬂ

';”Hamlet crles,f"Get thee to a nunnery'" Ophella certalnly

‘does wrltlng separate “here“ from %Atf TR

punderstands hlm dlfferently than we mlght today, accordlng ﬁf;p,;_;;

| V”to the usage at the t1me Hamlet probably meant by "nunnery";ﬁp_‘[jsj

l:F*the equlvalent of what we today mlght call "whorehouse.ﬁ On.'
%7;thls p01nt Socrates 1s correct, there 1s 11ttle a wr1ter canr

?vdo to control the text once 1t 1s wrltten down and left t0' ?

‘ hposterlty (Plato 275 C)‘

iBut thlS 1s also one of the charms'ﬂ}"

;hi7of wrltlng. Through text we can communlcate w1th the dead'af-“

'V.l'and w1th those yet unborn (lesch 45)

;ertlng, partlcularlyfacademlc wrltlng, separates

”“:,rlearnlng from w1sdom (Ong "ertlng" 41) In other words,j%yﬁﬁf_ﬁ

'f;ﬁof theory. Theory need not be dependent on practlcal

yf“experlence 'heorles'can be formulated whlch canff

L'gwrltlng Separates theory from practlce.f But thls separatlonff

fﬁls not necessarllyhnegatlve, 1t also allows for the prlmacy'VLd_uf



’A?;feventually be tested and conflrmed 1n practl

“ii447) -

”ff'ls put 1nto text and abstracted from the real human“”‘

‘gfexamlnatlon outs1d“

"'Q,Agaln, the subject-ob]ect dlstance brought about by wrltlng

ceffFarréllﬁ

. For 1nstance, one need no longer depend on an

Quapprentlceshlp for 1earn1ng a partlcular d1$01p11ne.n As

h’*;wrltlng becomes more. 1nf1uent1a1 the w1sdom of the masters tﬁﬂ@37vl

;ﬁllfeworld and made a: 1lable to academlcs for thelr_

1he'context of where:the knowledge was

*f7f1rst worked out 1n practlce (Ong,‘"ertlng" 41) Once 1n ‘? jﬂ}f3~

v“iftext that w1sdom can be played w1th on paper untll theorles;;!ﬁ

.’,1are derlved from 1t that can agaln be tested 1n practlce.;_fﬂ7“'

s5als one. of the maln'factors leadlng to the developmenti;fgﬂgfp

“fymodern technology

Flnally, the ablllty to preserve thought 1n the form of”f;:ts'r

'~~fgtext separates belngjfrom tlme.g Th1s separatlon manlfests

”ifﬁltself in a numbe»_:ﬁ?w'"”

1'_fproduct10n of wrltten language 1s not under the constralnts 7EN

Asldlscussed above, thevaiﬂ;;}’i!“'“‘

[fof tlme 1n that wr1t1ng can be edlted and prepared before 1tfnf5~~

*1s released, unllke speech dwhich affords»llttle tlme for

”'?p;Vreflectlon and ed1t1ng,*wr1t1ng need not be produced w1th

u'ifthe relat1ve spon aneh

y‘of speech. On another level text

‘-ﬂallves onglntovthesfuture and so . transcends the tlme of 1ts
.aaproductlon. But perhaps the most 1mportant way 1n whlch

f*wrltlng separates belng from tlme is by freelng 1anguage

‘“_Vdfrom the constralnts of narratlve order. Unllke speech




V,f;whlch normally mus_

n»?chronology of events 1t1ng 1s not constralned by such a -

“gitlme 11ne.;v"0ral speechaand thought narrat1v1zes experlence,tf.{ 3

cidicand the env1ronment 'whereas phllosophy | 1s radlcally

"Vfantl—narratlve" (Ong'T"ertlng“ 44) WhereaS speech 15 R

:};often orlented to th :

;story, whlch 1ncorporates actlon and

e;events, wrltlng,lln 1ts most formal reglsters,‘ls orlented

Zf_‘:to the 1dea and the argument (Horow1tz and Samuels 9)

' Among oral peoples, w1sdom and the w1se, often

“;contalned in proverbs, aphorlsms, and her01c eplcs, are

v'ngven a promlnent place in 5001ety and transmltted

b¢yfa1thfu11y by mouth from generatlon to generatlon,‘but the g

deatlon and argumentatlon necessary for the ex1stence of

'phllosophy depends on the wrltten word.' Even academlc talk i’” .

‘lthat used by un1vers1ty professors,'attorneys, and the 11keyfh

-‘1s heav1ly 1nf1uenced 1f not wholly generated by wrltlng.

i 'riThe elaborate, 1ntrlcate,yseem1ngly endless but

’ ”iexact cause effect sequences requlred by what we lfj‘l

h‘*dcall phllosophy and by extended sc1ent1f1c.yle B
fithlnklng ﬁ depends upon wrltlng and the‘pn
tl7rev151onary, back—tlacklng operatlons made poss1ble

:.ﬂf;by such ‘a tlme obv1at1ng mechanlsm. (Ong, "ertlng"

o ";'1143)

These manlfestatlons of elaborate thlnklng requlre elaborate~“"

'“,structures,_ Speech depends heav1ly on paral1ngulst1c




Wfican and does make‘u"

*g‘f(Horow1tz and Samuels 9) f“or'example, ertlng: though lt

lﬂfﬁprose would be an example), can perhaps be characterlzed byfﬂfffff7'

o of paratactlc structures (Hemlngway sf;ffgf?Z;;

271ts rellance on hYPO‘aCth structures.g ertlng tends to;ﬁf;fwlﬁ

“~”f14estab11sh cause and effect relatlonshlps more clearly thanv,ﬂbHD‘

'-does speech. For 1nstance, our example of a paratax1s "I

bhcam' I saw,'I conquered" WOUld .lf phrased hypotactlcally,;fdfi»fﬁyV

: be rendered "'Slnce 1t was I who arrlved and I who saw howfiw
the land 1ay, the v1ctory followed as a matter of course'“
.;(Lanham 33) 1 W1th the advent of these more elaboratekfﬂ“:"'“

VStructures, dlscourse 1s no longer dependent on temporal

'relatlonshlps alone but can ‘now represent relatlonshlpsiglf577"’

' spatlally as. well (Horow1tz and Samuels 18)
In addltlon to belng more elaborate 1n 1tsVstructure,
lwrltlng is also more elaborate lex1cally. Wlth the
'fjconstralnt of tlme gone, a wrlter can take the t1me to‘L‘
*{»choose just the rlght words to convey meanlng w1th as llttleyl.
namblgulty as poss1ble.. As a result of greater 1ex1cal |
"[access the wrltten word tends to exhlblt lex1ca1 features
g;dlfferent from those found 1n speech.g In text words tend
"_to be 1onger.‘ Because of the move away from narrat1ve and

fatoward abstractlon there tends to be a preference by wrlters'



ffor nomlnallzatlon., Also, as a result of the comblnatlon ofgt':

' fthe 1ncreased use of nouns and 1ncreased lex1cal access, o

vfwrltlng w1ll often contaln a greater number of adjectlves. oo

than speech One need only llsten to conversatlons to i

pdlscover a remarkable lack of adjectlves, often a S

*ff{partlcular expletlve 1s used by modern conversants over and;g"

»over agaln as a unlversal substltute for other more

,descrlptlve adjectlves.J Another lex1ca1 dlfference betweeng,hp“'r

E speech and wrltlng 1s the use of fewer personal pronouns 1nl¥-»

3ﬁ_wr1t1ng, partlcularly the more formal wrltten reglsters.

't_Because of the objectlve nature of formal prose, the wrlterftiyff'"

-normally w1ll hes1tate to personally 1ntrude 1nto the text.‘

'-fAlso related to the "object1v1ty" of wrltten language 1s the.r*v

_1ncreased use in wrltlng of words derlved from Latln, the

*;language of 501ence and 1t 1s 1nterest1ng to note, one of_vlsf:"

Yithe languages that no longer ex1sts as a mother tongue, 1tff"

:fhas been more and more abstracted from the human llfeworldrrlif

o .(Goody 263) Flnally, w1th access to an 1ncreased varlety;-f"‘

’fof words,_the formulalc express1ons and cllches of speech

.tend to fall away—--"the cllches Wthh oral cultures 11ve on.»,f'

bhf;fgd, llterate cultures teach thelr members to scorn" (Ong,
vlﬁ“Interfaces 103) | S

i r It 1s dlfflcult 1f not 1mposs1ble, for us as moderns
to comprehend a world w1thout the wrltten word.- We have

'ilnherlted over two thousand years of 11terate hablt



l(Havelock Muse 102), language as an artlfact has become

;such a part of our cons01ousness that we even dlscuss

e orallty 1n terms of 11teracy We descrlbe oral language,v'

"thls evanescent fleetlng stuff 'as 1f 1t were "some k1nd ofinf
;materlal ex1st1ng 1n some klnd of space“ (66) We use words“
.fllke "patterns" and "codes" and "themes" and "monumental

lcompos1t10ns" to descrlbe the "substance" and "content" of

”flanguage, even oral language (66) At best ‘we' may speak

\vonly of secondary orallty-~—ora11ty already under the'

| 1;1nfluence of wrltlng (Ong, Interfaces 298~ 299) It 1s

F:fptherefore 1mprobable that we can really grasp the

'; s1gn1f1cance of the 1mpact that the advent of wr1t1ng had on l
“non—llterate cultures. When echo becomes artlfact 1t 1sj'“
hforever changed. The way we know, the way we preserve what

fbwe know, the way we transmlt what we know, both formally and
‘ilnformally, even what we know, 1s permanently and S |

l_1rretr1evably altered.r Knowledge and w1sdom, once both

”-j communal and exclu51ve1y controlled by prlests and w1semen,;c.'ﬂfy

‘]‘now becomes ava1lable to a w1der audlence and at the same

v_]tlme,,radlcally prlvatlzed, a wrlter wrltes alone, a reader'i7 -

‘gfreads alone,»no 1onger 1s there the pressure of belng

ftbefore,:or part of a llve audlence.; As Havelock

'Jdemonstrates in h1s Preface to Plato orallty becomes the N

" enemy of phllosophy, and therefore educatlon, s001ety is o

fllelded so. that th1s tlme, dlstlnctlons are drawn between.

'3_:-0’:.:1' ‘;" SR




the literate and the‘hon—literaté. Slowly, Iiteracy, the
‘child born of and nurtured by the mother tongue, matures and

begins to order the household.
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CHAPTER THREE g

PRINT CODES V. ORAL CODES

Most of the tlme we. tend not to separate speech as one _‘l}

::manlfestatlon of 1anguage from wrltlng as another

fmanlfestatlon. Certalnly, wrltlng 1s not normally thought

"'of as belng as dlfferent from speech as say, Chlnese 1s -

dydlfferent from Engllsh._ However more and more language
;Eexperts are concludlng that wr1t1ng 1s a dlfferent code
.system and as. such an essent1ally dlfferent 1anguage from‘n
‘hspeech Frequently however, many of us who are not experts
‘gtend.to view wr1t1ng as. s1mp1y a concrete manlfestatlon of

'speech, the wrltten word, 1s nothlng more than a way of

recordlng the spoken word Perhaps thlS 1s why many be11eve5a‘

';that to speak well is to wrlte well. However many
‘”11ngu1sts and experts 1n the fleld of Comp051t10n arek
‘_beglnnlng to approach the teachlng of wrltlng as a: second
1anguage rather than as s1mp1y an exten51on of speech.gf
[eHornlng, Hartwell Falk ‘and both Robert and V1rg1n1a Allen
are ]ust a few who 1ns1st that to approach wr1t1ng as

‘anythlng but a second 1anguage 1s a mlstake 1n pedagogy., As y,

Sa result these and others 1nvolved 1n compos1t10n and

“fllngulstlc research v1ew second language acqulsltlon theory

b’as fundamentally 1mportant in understandlng wrltten language’;"
ffacquls1t10n.r'a
Because wr1t1ng 1s a language, 1t seems only loglcal

‘that the acqu151t10n of wrltlng sk111 proceeds along some of
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'sthe same llnes asvthe acgulsltlon‘of speech;k Certalnly
learners of wrltlng use what schemata they have developed k; ”t
:1w1th regard to language and formulate hypotheses about L
; wr1t1ng based on those schemata.‘ There are major gaps
between what new wrlters know about oral language and what .
they know about speech but they use what they do know about}:t
phonology, syntax,'semantlcs and pragmatlcs to attempt to
-ga1n access to what they do not know about the conventlons‘
of wr1t1ng.f In other words.they use what,they know about.”
thelr prlmary 1anguage, speech to try . to learn thelr second[;f’

1anguage, wrltlng

One of those at the forefront of second language theoryff‘”

is,Stephen‘D.,Krashen. In hls,work on second 1anguageb
blearning;Krashen’haShformulateda»theoryvthat perhaps
applies tobthellearning of‘writing,p HOrning, forfone, has_
applied’Krashsen's theory to writing acquisition (42);' with
regard to second language acqulsltlon Krashen descrlbes the
"acqulsltlon process," as belng separate from "learnlng"
Acqu1s1tlon takes place subcons01ously and acquired language E
1s used w1thout a. consc1ous observatlon of the rules that -
have been formulated. Learnlng, on the other hand takes .

‘:place cons01ously,‘as in a formal grammar class, when the

language learner purposefully attempts to understand certaln :

_language‘ruleS~(136).‘~F’Normal’ second language fluency
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ﬂ“f{langu ge acqu1s1tlon"p ocess operates contlnually,__ﬁ}f;ﬂf

”faf;formulatlng and testlng hypotheses

“tQéVlnput that 1s just beyond the current lev”f

ﬁ?and establlshlng rules.d

”’°fiIt does th1s by encounterlng "comprehens ble 1nput“ whlch 1sfy;;;"

of the person'

'fwho is acqulrlng the new language.; The already establlshed

”nffschemata that the person has formed works on the 1nput and ﬁff'*r“

“1:iie1ther rejects 1t or uses 1t to alter already establlshed %UfGSJ.l

v:frules (138)

As a. result of the 1nteract10n between what has been :ﬁjﬁf;;fff

ifacqulred and the newhlnput the person attemptlng to learn a°pifg_["\

lsecond language w1ll often construct language forms that aref@}'

‘fﬁbased on language rules from thelr prlmaryVIanguage Wthh

: rlgilanguage) ;Th_d;fffffﬁ'fh,.n

”ifuﬂ,to the target lfnguage'c

";Q%pr,maryllanguagevw1t} the

Vfresults 1n what 1s termed'ﬂlnterlanguage " Interlanguage,kaf

‘*ffthen, 1s a comb1nat1onvof the prlmary language and the ;:*

' {llanguage the person 1s at‘emptlng to

fxthe prlmary 1anguage rules

ftarget_language,vbu_ 1t 1s part of

be seen as "1nterf'rence" of the Pt



Another way that the‘acguls1tlon.process works 1s‘by
‘vcovergenerallzlng second language rules. The past tense
n“marker is an example of a rule that 1s often
't,overgenerallzed.x For 1nstance, once 1anguage learners
lunderstand that —ed added to a word s1gn1f1es past tense, as’
,-1n:"walked " they w1ll often begln addlngv—ed to words

1nappropr1ate1y, as 1n “wrlted" or "speaked "

,_fovergenerallzatlon, then, is s1mply another attempt to apply-r‘3

l'rules to 1anguage (141 143) Eventually, under the rlght
N01rcumstances, both 1nter1anguage forms and" "
'overgenerallzatlonsiwlllrevolve 1nto»mature_second-languagel
:fforms.ﬂ ! o - | Sy |
lAnother~important'conCept that isﬁpart‘of Krashen s
'l“theory is the "affectlve fllter hypothes1s"'whlch states

_that negatlve attltudes or low motlvatlon blocks 1nput no -

»»_matter how.comprehens1b1e, from the language acqulsltlon

device'(l4b).5 A h1gh affectlve fllter, then w1ll stall the

' jlanguage‘acquis1t10n process. As- Krashen p01nts out the

Jfastest language acqu1rers are those people who obtain the DR
.most comprehens1ble 1nput and/or who have the - lowest
. affectlve fllter (140) It would seemn, then, that when f

applylng second language acqu1s1tlon theory to the teachlng

. ~and 1earn1ng of wrltlng that 1t would be helpful to be-'“

somewhat famlllar with how the prlmary 1anguage (talk) and

,the target language (wr1t1ng) are s1m11ar and dlfferent and

35



‘}fhow they mlght be expected to affect one another.v Armed ;Q}
:”fw1th th1s knowledge,‘the wrltlng teacher could then make
;1anguage 1nput comprehens1b1e, lower affectlve fllters, and'.if

"*recognlze 1nter1anguage formatlon and overgenerallzatlon andr”"'

,v’deal w1th them approprlately

But th1s 1s not a s1mple task On the level of

"7(l1nd1v1dual development scholars,‘s01ent1sts, phllosophers

'5_;and teachers are st111 wrestllng w1th the relatlonshlp

lvfbetween oral and wrltten 1anguage" how one affects the

"‘ﬁff?development of theﬁother andww atfeffect they have alone andlii

s jflndependently 1nfluen'"*”°’ o

thflanguage" (372)

‘Wtogether on cons01ousness.a Accordlng to Sandra Stotsky, ‘l”f”
dnthere are a varlety of theorles hav1ng to do w1th the o
’hrelat1onsh1p of speech to wrltten dlscourse.g However:fmosf
e;of these explanatlons of the development of 1anguage ablllty;?g.Th
‘are really varlatlons of two maln theorles (371) ihfj‘fitiyx“

Eugeneral the flrst theory states that "oral 1anguage

’iexperlence structures meanlf',ln readlng and wrltlng at all

'ltllevels of 11teracy development,frfadlng and wr1t1ng cannot

Stotsky goes on l[f{ﬁh

‘vfto p01nt out that accordl gyto thls:first theOry, "ertten'7*x”‘
ﬁ'uslanguage 1s not con81dered qualltatlvely dlfferent from oralfj*“g."

;fIn short wrltten dlscourse 1s para51t1c, fu; L

E jjlt is- totally dependent on oral language for much of 1tSffVV”

2astructure and meanlng.4 Proponents ofvthls theory belleve

jthat wrltten 1anguage 1s’s;mp1y a symbvi‘Cfrepresentatlon of."




N,ﬂspeech and that both the encodlng process (wrltlng) and the f}f“

'fdecodlng process (readlng) are translatlon processes 1n
l*ﬂ‘whlch the wr1ter and reader elther convert speech 1nto

Vf'vwrltten symbols or wrltten symbols 1nto speech. E

The second theory, accordlng to Stotsky s dlstlllatlon&»sv.'u

'3g“of 1t 'acknowledges that oral language does play a role 1n

’ffthe 1n1t1a1 development of wrltten language. However, thlS ,”f

Vatheory also asserts that "not only may wr1tten language
_vlnfluence meanlng in oral 1anguage, but readlng and wr1t1ng"‘

'Emay also 1nfluence each other dlrectly“ (378) Accordlng to

1*;‘{thls v1ew, then ;wrltten language may ach1eve a k1nd of

gfautonomy from oral forms and 1ndeed may at some p01nt

‘,actually become domlnant and even 1nfluence oral language.
Understandlng how these two theorles dlffer 1n thelr v
kaas1c assumptlons may help us- galn valuable 1ns1ght 1nto the |

i:relatlonshlp of oral language to wrltten language whlch may, B

AlVln turn, allow us to more 1nte111gently approach the

';teachlng of wrltlng._ Whlle the f1rst theory sees no o
',"qualltatlve dlfference between oral and wrltten 1anguage,:

;7 the second theory assumes that "oral and wrltten language ,

)

'if.dlffer 1n both the1r or1g1ns and in thelr purposes and

'5maccord1ngly, are qualltatlvely dlfferent in nature“ (378);
| One of the offshoots of the flrst theory is the '
' research that attempts to deflne the relatlonshlp between‘a

) "non standard" dlalects and wrltlng. Often the termvaatf



,1nvest1gat10n. The theory behlnd thls notlon of dlalect

'»,ilnterference is that Engllsh dlalects other than the 5

~o:"standard" transfer negatlvely 1nto attempts by speakers of
‘the dlalect to generate academlc prose (Hartwell "D1a1ect"v
“~1°1)”1 It should be noted that what 1s referred to here 1s
inot second language 1nterference.ﬂ That 1s, d1alect |
1nterference does not refer to wrlters for whom Engllsh 1s ‘a .
klsecond 1anguage, but rather,llt refers to natlve Engllsh
'}speakers that speak a d1alect (frequently Black Amerlcan
»yEngllsh or BAE) other than that con51dered "standard n
‘V1rg1n1a F Allen deflnes thls "standard" as "the varlety of
Engllsh generally used by the educated members of the.
"Amerlcan speech communlty" (359), O
,Thls is not a.newxconcept,pthough most ofothe:research
s fairlv recent.d Perhaps one of'the‘first.manifestations
of this 1dea that dlalects 1nterfere ‘with. wrltlng was the‘
v old elocutlon movement popular in' the elghteenth and
n1neteenth centurles (Hartwell "Dlalect" 101)-v The-
foundat1on of thls movement was the bellef that . 1f one spokep
correctly, one would wrlte correctly. Hence the class1c
1mage of the old schoolmarm r1g1d1y 1ns1st1ng on correct
‘pronun01atlon and dlctlon and dutlfully.correctlng herr’:
students’ every transgress1on. It seems loglcal to. assume’

that if. wr1t1ng is s1mply a v1sua1 representatlon of speech
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annels of communlcatlon" (Kroll

fOf course, there are

on th other hand ;has "to create autonomous'text—-—ffvw

']

to wrltefln such a 'vnner ‘hat‘the sentence [1s] an,’fﬁg,<“t‘




,v,adequate, expllclt representatlon of meanlng, rely1ng on. no. fﬁfﬁfi:d

‘”jplmp11c1t or personal 1nterpretatlons" (268)

In short the wrlter, 1n order to communlcate

7;.competently, must become acutely aware of the demands ofxftanv"”

,‘thls new klnd of audlence.‘ For 1nstance the amblguous fg"

4 referent used frequently and successfully 1n the context of“bﬁt]:,ﬂ,

:~, speech to refer to people, places, and thlngs already'

‘funderstood by the conversants, becomes a communlcatlon B
'”ffallure in wrltten text (Flower 282) Dependlng on thevf'j’“
fpsoc1al context we tend to tolerate much more ‘in speech thanﬁ;f

xwe do or can- 1n many wrltlng s1tuat10ns.. "False starts, L

e repet1t1ons,vpauses, extraneous words, sentence fragments,ﬂf“f}.7f

”“and even lack of agreement between sub]ect and verb or

between pronoun and antecedent" are all thlngs many of. us f"

tbflnd perfectly tolerable 1n 1nforma1 speech but 1ncompetent:f'

N;1n formal academlc wrltlng (Robert L Allen 350) But onceli,"

one beglns to wrlte,’no longer do the conventlons of speechgf

‘-ogovern the communlcatlve act.* In addltlon to 31mply hav1ngfrf7

"to be more expllclt wrlters must master a whole new set of}fit:;'

'filanguage codes. Spelllngk;punctuatlon, sentence boundarles,&fi -

,‘paragraphlng, even the spa01ng between words becomes
f7extremely 1mportant._3;{it}i}?;fﬁ?}f‘ | | i

| leen the dlfferences, then,‘between the codes and
fbiconventlons that govern speech and those that govern_;lf”u

'wrltlng, 1t would seem that beglnnlng wrlters face not so




conflict of

v:”zmuch a confllct of‘dlalects as much as a

1}convent10ns.» Indeed Patrlck Hartwell 1n51sts that "dlalect

: 7fp1nterference"‘1n wrltlng s1mp1y does not ex1st at all but«fytvlfff

fwrltlng that can be attrlbuted to oral

*,:tlangf;ge are more accurately attr1butabl>_to the wrlter s

‘fallure to master the prlnt codes ("Dlalect"’

“»The term prlnt code, as used here, is seen to_

E?%ldentlfy a layered set of COgnltlVe ab111t1es,.¢ﬁ
:dfstretchlng from matters of surface detall to’

ﬂiixwabstract expectatlons and strategles for proces51ngffﬁjilf'

'\]fprlnt as reader and wrlter therate readers and

'apawrlters, for example, have'ﬁastered the meanlng ’

”aﬁfrelatlonshlps s1qna1ed by PunCtuatlon' Whlle

dﬁjgdeveloplng readers and wrlters w111 eXhlbltffif:

*?Vﬁthelr wrltlng and 1n thelr readlng,‘only partlal

(109)

”3;?;mastery of that system'h

Much of the llterature would support Hartwell.v In the,plhﬁn%;

'5;tran51t10n from utterance to telrﬁ(olson s terms), wrltlng ;'ﬁgf7ff1_

tfjfw1ll often be char cterlzed by a mlzaof oral and prlnt

j'fbeglnnlng wrlters tend to wrlte'llke they talk (Cayer and

'unSacksﬂlzl) Mlna Shaughnessy states that because wrltlng 1s

?fan extens1on of speech, 1t necessaplly'draws "heav1ly upon a f‘”t



”wrlter s conpetencies‘as a- speaker" (79) .‘H5Wé§er, she a1s0v"
' p01nts out that because the beglnnlng wrlter 1s s1mply
:."unaware of ‘the ways 1n whlch wrltlng 1s dlfferent from
.;speaklng, he 1mposes the condltlons of speech upon wrltlng""‘
(79) . "When open adm1s51ons students produce papers that s
are replete w1th redundan01es, repetltlons,»a111teratlon, }t,
d.';.cllches or. stock expres51ons, they are s1gna11ng that
- they most 11ke1y come from a res1dua11y oral background“v
(Farrell 449). | | ”
| Inexperlenced wrlters do not have the same optlon of
representlng'meanlng in either spoken or wrltten,
iflanguage that experlenced wrlters possess. For :

' ,beglnnlng wrlters,‘wrltlng must be accompllshed
<through speech the sound syntax and sense of
everyday spoken.language. (Colllns and Wllllamson.
28) : . ,

~Collins states thatxtekt written ﬂundervthe'influence of
.spoken 1anguage";WilldeXhibituabbreviateddmeaning (as if
there were a partner'in.dialogue), incorrect'spellings andf‘
rnapproprlate sentence boundarles ("Dlalogue“ 84) 'These
,problems come, not from "dlalect 1nterference" but from the’
: entry of speech 1nto wr1t1ng" "1t 1sﬂnot-so much the
conventlons of non- standard Engllsh that plague our

students' wr1t1ng asultglsvtheuconventlons—e—or at 1east,



Hfthe accepted patterns——-of spoken Engllsh" (Robert L. Allen
15350) S Y , . .
Even some of those who have set out 1ook1ng foril
,:ylnterference from dlalect have thelr doubts. Danlel Hlbbs"
”'Morrow 1n hlS answer to Hartwell's cr1t1que of the notlon of
ridlalect 1nterference admlts that much of the data used to L
lhsupport BAE 1nterference in wr1t1ng is suspect much of it,
:he says, does not contaln thorough 1nformat10n regardlng the:
| speech hablts of the subjects (161) However, it is ;:~
'1nterest1ng to note that the data that 1s avallable suggests‘
l‘that even though some of the students studled dlsplayed BAE
‘features_ln‘the;rkspeech,3many'of the same:features:dld not'
show'updin their wrlting (1615 “Perhaps even more |
1nterest1ng 1s the flndlng that‘whlte,'non-BAE speakers made‘"
"dlalect related errors" (162) In a study of a student :
named Joseph a speaker exhlbltlng BAE features, Mar01a Farr
[and Mary Ann Janda found that "the occurrence of [BAE was]
| ot pr1mar11y respons1ble for‘Joseph’s wr1t1ng problems"
»(75) . n ; , ,
"7‘ Farr and Janda conclude that one of the sources of
error in Joseph's wrltlng was hls‘"prev1ous experlence W1th‘
‘;wrltlng“ in the~publlc schools._ More approprlately, 1t
> would seem that Joseph’s 1ack of experlence may be at the-
_root of many of h1s wrltlng dlfflcultles. "Joseph;may‘not‘

have had much.lnstructlon"whlch called for the meaningful

as



*Afwjuse of wrltlng or for wrltlng Wthh requlred more than a

"y‘sentence at a t1me" (81) Thls 1n51ght 1nto Joseph'

‘{fbackground bears dlrectl

to say about the s1mp1e 1ack of prlnt code experlence belng

twon what Hartwell and others havel}ffryﬁ*‘

f'»at the bottom of many wrltlng 1nadequa01es.. If a: student rjﬂs'_.-f'

”v’11ke Joseph has 11tt1e or no experlence w1th e1ther decodlngyfff'

K(readlng) or encodlng (wrltlng) there is nowhere else fori7
:Lfyhlm to turn but to what he knows———oral codes. Students
fyllke thls'"can only transcrlbe thelr spoken 1anguage ontoifff“'
ufipaper ,w1thout recourse to the cohe51ve dev1ces, structuraljff:

11nks,,and organlzatlonal frameworks of wrltten dlscur51ve‘"5ff

'ﬁfprose" (Hartwell "ertlng" 48)

".fﬁ_ It would seem, then, that in- order for students to make;rf

'fvfprogress as wrlters they need to begln practlclng the prlnt Sl

ug9codes and acqulrlng llteracy experlence through readlng and -

”’wrltlng practlce (Colllns and Wllllamson 24) If there 1s a-fifT

"s1m11ar1ty between the way oral and wrltten 1anguage 1s

facqulred then 1t would make sense that someone who 1s

| yﬂlearnlng to wrlte should be exposed to as much wr1t1ng from

: _VOthers as poss1b1e.: Before chlldren 1earn to speak they

7f1rst llsten, they are normally deluged w1th language 1nput.fi;};

»°ﬂIn accordance w1th thlS v1ew, Julla S. Falk states that
"long exposure to the wrltlng of others prlor to the o
flproductlon of one s own wr1t1ng prov1des the learner w1th

vrxexamples and ultlmately w1th an understandlng of the naturet"'



‘°fand the structure of wrltten Engllsh" (438)7{ Falk bellevesjgﬂﬁ'

-'n*freadlng 1s essentlal 1f one 1s to 1earn to wrlte.'h

1.JFurthermore, Hartwell 1s conv1nced that "all apparent.
"dlalect 1nterference 1n wrltlng 1s readlng related" o
‘("Dlalect" 108) : The prlnt code hypothe51s assumes that
v'there is a very close relatlonshlp between wr1t1ng abllity 1
.;and readlng ab111ty that goes well beyond the trad1t10nal
_;notlons of that relatlonshlp (109) .
Hartwell's conclus1on 1s based on a theory developed.
'out'of readlng research called the “dlrect access" theory. }
:LThls-hypothe51s argueSvthat skllled readersrcan'process

" print so that they translate 1t dlrectly into meanlng rather’

“than hav1ng to translate 1t flrst 1nto 1nternal speech (see_ B

801nto 32) ' In other words, even though wr1tten language 1srf
at some p01nt dependent on: oral 1anguage for expres51on,‘.u
1readers and wrlters ‘can develop their. pr1nt code skill to
such a degree as to escape the domlnance of oral language so
that thelr wrltten language capa01t1es for both encodlng and
'decodlng can operate 1ndependent of sound. ThlS is born out»
by recent studles that used P051tron Em1551on Tomography e
v(PET) in order to determlne what part of the braln was .
actlvated by certaln'cognltlve tasks. When the subject was ‘
: glven prose to read it appeared‘that the text was processed.
‘1n the Vlsual centers of the bra1n "w1thout belng sounded

out 1n the audltory cortex" (Montgomery 60) «Poor;readers
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5the same_su ject wa given unfamlllarﬁwords o_“poetry to

v,lread the text would be”p, cessed 1n the oral-aural centers :ff“fﬂl.

‘,j'j’f'of the vbraln (MontgomerY 60‘

;;;Hartwell concludes, "developlng wrlters need to escape from e

‘f*sound as soon as poss1b e""“ i

zfrf W1th th1s in m1n ,:1earning‘toﬂspeak "properly" as 5i1'°
vtfway to enhance the development of wr1t1ng would seem S
VLcounterprOduCtlve'; Certalnly there are ways 1n wh1chdspeechf
"ij?tW111 pos1t1vely transfer to the learnlng of wr1t1n9r bUt
:°f?these w111 only take a student so far. Phonetlcs for
”?llnstance, may glve us access to the spelllng of Some words
‘bgibbut 1t can juSt ‘as eas11y 1ead us 1nto spelllng errors. Oney'
h{hcould pronounce the word "answer" perfectly, but 1f that v
'feperson is unfamlllar w1th the prlnt code for that word
Hu”perfect pronun01atlon w1ll be a hlndrance rather than arvi
help.f Homophones are another example of how they"‘d‘
R“phonologlcal nature of speech 51mply does not glve the ffhi;h
"‘dfwrlter suff1c1ent clues as to dlfferences 1n spelllngS',:h
p“;“There A “thelr;" and "they re, " for example,‘are words thatf“‘
";are frequently used 1nappropr1ately (Colllns 24) , Ne1ther.f»hf”ll
»w1ll perfect speech help w1th paragraphlng, and because

:'ul;ftalklng 1s governed by breathlng, 1t has only 11m1ted



ﬁ ,"efflcacy 1n determlnlng sentence boundarles, or even comma .Af‘“"

'.;used to analy21ng the1r audlence.=‘However ‘much of the

F:frelatlonshlp a speaker has w1th an audlence is made up of ia; G

””ﬁrespondlng to cues that the llstener glves._ These same cuesi[rvsi

M are not present 1n text.; Therefore, even an experlenced

"ffspeaker who con501ously understands and practlces audlence 7_»

vi"analy51s w1ll be at somewhat of a: loss when 1t ‘comes to 3‘3"”

”~-commun1cat1ng to a, reader.s 1"»

The p01nt here 1s that dlalects do not 1nterfere w1th
‘;i wrltlng, but speech hablts do.: Maklng dlstlnctlons between s
ffa mythlcal “Standard Engllsh R Wthh 1s very 11ke1y spoken

:by no one, and non- standard dlalects 1s 51mply not helpful..

”‘fyIt would be better to draw dlstlnctlons between:"Spoken

“"fEngllsh" and "ertten Engllsh " If a standard grammar 1s

'}r_lmportant speech no matter how "correctly" 1t 1s

<:art1culated ‘1s 51mply not the approprlate source of that fﬁ

;ffgrammar.. Once students 1earn that they are deallng w1th two ’

"'tfdlfferent sets of COdeS,Jlt w111 be eas1er to show them

nbf'whlch conventlons they are us1ng WlthOUt demeanlng the

S dlalect they use.. The goal should be not to "change" thelr’

speech as much as to glve them access to an ever 1ncreas1ng ’"xwvf‘

'ffrepertolre of 11ngu1stlc skllls., Students should be made to



As Robert F Allen p01nts out '"We can start w1th thosen

\wfffeatures of Engllsh Wthh are>1dentlcal 1n both the wrlttenvfﬁ_‘f¢

7f«system and the spoken system and can bu1ld our teachlng‘3gfaj

“earound them" (350) There are some ways 1n Wthh the

xbeglnnlng wrlter s experlence w1th audlence, as a speaker
723 and llstener, w1ll beneflt h1m or her as a. wrlter.v Speakers:qf

’t are acqualnted w1th the concept of audlence and the code

‘;:fsw1tch1ng approprlate for a W1de varlety of audlences, both

‘dt'formal and 1nformal.' The task for the teacher 1s to flrst

“ﬁhmake students aware of the strategles that they have already.»f;

'_"been u51ng as. speakers.. Although the concept of aud1ence,5ffffﬁib

fmay not be one that a ba51c wrlter 1s fully consc1ous of

“71;.teachers of Compos1t10n should be able to show thelr

t“]fstudents that as speakers they constantly con51der audlence;vhjtfg‘

'*lflt 1s the teacher s jOb to make uncon501ous ch01ces,y_fw. )

‘b-audlence, the

”ﬂﬂconsc1ous., Once a student does become cons01ous of the

'dbknowledge he or she already possesses w1th respect to

“nstructor can begln to p01nt out the'cf-

‘?'s1m11ar1t1es and dlfferences between the oral strategles?T'




used by:the student, and the strategies necessary to‘beCOme
a successful writer.

Once a student develops a palette of linguistic
efﬁiciency to inc1ude competence in written codes, he or she
can begln to blend the various codes 1n ways that are
Aapproprlate to dlfferent communlcatlon situations. "Writing
'1ncreases the ways in whlch language can be used and adds
51gn1flcantly-to the l;ngulstlc repert01re" (Chafe and
Danielewicé 84). As stated previously,‘though each one has
'certain-distinCtive characteristics, neither spoken or'
-written 1anguage'is a°unified'phenomenon.- There are many
instances'in'which the distinctionvaetween the two modes
become blurred Sometlmes the dlstlnctlons are blurred as
in the case of speech 1ntrud1ng 1nto academlc prose, because '
a beglnnlng wrlter lacks control of the code needed to
:-produce academlc dlscourse. At other tlmes, flctlon and
political speeches for example, wrltlng will borrow from
speech and speech w111 borrow from wrltlng because ;t‘;s
'suitable, even necessary-(84) Twain certainly borrowedd

from speech in creatlng hlS narratlve in ﬂugk_ﬁ;ng and when
1L1ncoln spoke from a podlum, he spoke words that had been
wrltten and reV1sed | |
o Twaln could not have wrltten what he d1d w1thout belng
famillar with both the 1nforma1 reglsters of the river and

‘the written conventions necessary to make it aVailable to
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”hlS readers., Nelther would Llncoln have been able to carry f-*“

"on sustalned polltlcal dlscourse 1n the form of speeches

H‘w1thout the beneflt of hlghly developed wr1t1ng skllls.,dﬁfntr~r

: Academlcs also because they are normally proflclent 1n bothg;tffi».

tfwrltten and oral codes, w1ll exhlblt a w1de range of [if

"'11ngulstlc SklllS that man1fest themselves 1n a multlpllcltyfaf'*'

T'of styles and reglsters., At one extreme 1s 1nformal

~‘conversat10n, at the other 1s formal academlc prose. ‘in tff.siﬁj.*

? between those two extremes are letters, Wthh are more
’conversatlonal and lectures, Wthh are less formal than‘
'?academlc wr1t1ng but stlll heav1ly 1nfluenced by 1t (93)
*yIt 1s 1nterest1ng to see that among th1s group of 1anguage'hy
ﬁahusers, the schemata of wrltten forms are hlghly 1nfluent1al

s_1n all manlfestatlons of language. ThlS 1s perhaps most

'f”eas1ly seen (and heard) 1n the generally larger array of

7hlex1ca1 ch01ce exhlblted even 1n the conversatlons of

'h[academlcs. Though the fact that speech must be produced at
_1a more rapld pace somewhat constralns the varlety of 1ex1ca1¥lr
:optlons a glven speaker can choose the exposure to the |

f:larger lex1con that accompanles the process1ng of wrltlng

’;*w111 enlarge 1ex1ca1 optlons.‘ "There is nothlng 1n the

'f;nature of speaklng whlch prevents a speaker from u31ng
'hjllterary vocabulary, and nothlng 1n the nature of wr1t1ng N
*whlch prevents a wrlter from us1ng colloqulal vocabulary"“

T*(93) The goal of those concerned w1th communlcatlng should

‘?12351;,fh”:ar



of word ch01ce's0‘that 1t "can'be

ﬁ"varled 1n whatever ways speakers and wrlters f1nd

‘"’5appropr1ate to thelr contextS, purposes, and SUbJeCt

'_fmatters" (93)

It should at thls p01nt be ev1dent that the nature of”ﬂgfd{{’

"the relatlonshlp between oral and wrltten language is truly-fg"
Via complex one. There are ways in whlch they seem 1nt1mate1ygﬂf;thi
connected ,even overlapplng, and other ways 1n whlch they

'g‘seem unlque and dlstlnct from one another.; ertten language'f”'t'w

h *1s dependent on oral language for 1ts 1n1t1al development

liffand 1n some ways wrltten language proceeds developmentally
’1n a. course 51m11ar to speech In addltlon imany of the

,f‘thlngs speakers know w111 help in thelr tran51t10n from ‘,g'

":hffutterance to text.» However, 1t is. clear that eventually,

Htext is to be effectual the wrlter must break free from the
:parameters of oral codes and begln to master the conventlons;yf_ i

‘that govern wr1t1ng 5 Once wrlters do master the codes yyl' |

necessary to produce wrltten d1scourse, they w111 begln to -

R enlarge thelr llngUlSth array so that they have a better ,h“ﬁvl
i"chance of commun1cat1ng more effectlvely to a w1der

,fmaudlence. Understandlng the 51m11ar1t1es and dlfferences;aﬁi;

‘rwbetween speech and wr1t1ng can only make Comp051t10n'ﬁ‘“b
:teachers more competent to coach the1r students.w Certalnly,txb
7.1f we. belleve that even though speech and wrltlng share some

71mportant qualltles but are at the same t1me essentlally
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different:codes, we will approach our students and their
writingvdifferently_than if we View writing as merely

vwritteh down speech.
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le ‘e onomlc con51deratlons, the};ﬁﬂgj”

-ﬂlhe:mlnd to thedmarvelous

"fgjrevents,‘people, and _deas of other tlmes and:other places

‘<I*To allow our students to remaln 1gfhrant of the"’;

| ”-pos51b111t1es that ac ompany the mastery of;prlnt codes 1s

f'fﬁto condemn them to an 1m {ver'shed 11fe both economlcally

‘Afdand 1nte11ectua11y1 s and our posterlty of the,h o

";~contr1but10ns thatjf'ne- through the

“ifacompetent use of 1anquaqe,§t°aall the dlSClpllneSM

In order to prepa .students to communl'ate

‘-d_effectlvely, wrltlng teachers need to develop a theoretlcal

W”hj;theory, 1f there i

h}dhlneffectual and leads ultlmatelfito frustratlon o'fthe part;

- afof teachers and s udents{allke Vols, therefore,v mportant

'solldlfy”a“*heoreiical E

T75ffthat we at 1east attempt t




' "1\the classroom.g»

“foundatlon that w1ll work 1tself out 1n practlcal ways 1n

[

It is 1mportant then, to construct a good model of

.iwrltlng Wthh 1ncludes how wr1t1ng 1s acqulred how 1t is-

’produced how 1t is processed and how wrltlng ‘as a languageﬁ'“

falcode relates to speech as a 1anguage code.b'If wr1t1ng

' proceeds from a dlfferent set of codes than speech jwe as
*teachers w1ll requlre our students to read and to wr1te -
rather than to practlce,"standard" speech.d If‘we see
wrltlng as a communlty act1v1ty proceedlng from 1nteract10n
»;w1th other members of thatrcommunlty, we w111 attempt tov‘
anstlll that sense of communlty 1n our students by p
,encouraglng them to not only read publlshed texts, but to ,fl
,also partlclpate in workshops where they read and comment in
wr1t1ng on texts wrltten by their colleagues and in turn
have their own textsfread and'responded to. If we belleve-g
‘that‘texts are produced by a process, we. w111 encourage our
students to partlclpate in every phase of the process from
1nvent10n to ed1t1ng.. If we thlnk that thoughtfulness is a
‘1v1rtue in wrltlng, we w111 encourage multlple drafts, teach
’rev151on as somethlng more than merely correctlng spelllng
and punctuatlon errors, and promote the 1dea that the
wr1t1ng process is recur51ve,>not 11near. If we can comevto
‘terms w1th the fact that our students are attemptlng to- move

“from utterance to text us1ng ex1st1ng schemata, we w1ll
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 for one to use the'formal 1aHQUage of a Harvard scholar whenvll7v'

~:taddres51ng a lover or: group of 1nt1mate frlends (Meyer andfﬁ]ﬁf-"

"”‘V;’,.,Smlth 144). Thls is an 1mp0rtant 1dea, seemlngly ObVlOUSrL;“@:\:" |

'afbut nevertheless I have often seen. 1t recelved as somewhat? o

"],of a revelatlon by students who never really thought aboutdgﬁ”o‘

S it consc1ous1y

Certalnly, much language acqulsltlon and language
:;transfer takes place unconsc1ously, however human belngs -
“w1ll not acqulre 1anguage w1thout comprehen51b1e 1nput and :

jfeedback.a We know that 1nput 1f 1t 1s comprehen51ble, does"

‘alter whatjhasvbeen acqulredf’ It 1s therefore 1mportant to ?5 i

makekstudents’COnsciouSly’awarekof the requ;rements:of,the”y
t‘_code they are attemptlng to master.‘bThey'ShOuld‘haVer:‘ |

. reasons for d01ng what they do w1th language (Shaughnessy
';129) In th1s way, perhaps,‘wrltlng 1s unllke flrst f ‘

flanguage acqulsltlon.""Unllke the ch11d ‘who 1s surrounded

hby adult speech and able therefore to check hlS utterances ;
agalnst thelrs, the apprentlce wrlter has more need of a.
teacher who can explaln" (76 77) : |

For 1nstance, once students begln to thlnk about the jr

ineeds of certaln audlences, 1t 1s easy then to explaln to. i
gyithem that readers, belng another and spe01al klnd of

daudlence, demand more detall than a person 1nvolved 1n faceh[
“rto face conversatlon needs.‘ Dlscu551on of the need to Tg°"

o contextuallze flows naturally out of thls concept. Once ["
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students begin to see what readers need (they themselves are
‘readers) they can begin to correct and actually avoid many
of the problems in writing that a speaker s habit of
abbrev1at1ng discourse creates. "~ In this way new writers can
begin moving from their primary language (speech) to the
target language (Writing). | |

One type.of writing assignment that can be very helpful
as a bridge‘from oral language to written language is the
narrative. Often this is an assignment that draws on the
life experiences of‘students_that either center around
events, people or places. One of the characteristics of
speech, as we have discussed, is that it is tied to events
and tends to narrativize experience."Asva result, speakers. .
generally have a great deal of experience telllng stories.
It is easy for them to see that in order for a reader to
vfollow a story there needs to be a logical progre551on from
’ beginning_to end that does not leave out any relevant:
hdetall. An assignment of this kind does not unnecessarily’
increase cognitive demands on beginning writers. Generally
they will have a multitude of stories from which to choose
and need not be distracted from the writing task by hav1ng
to process new information. If anything,lthey will have
difficulty settlind on one story. Once they do,,they will
‘begin wrestling with whatvneeds to’be said and what needs to

be left out. This is an excellent opportunity to respond to
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'thelr wrltlng in- such a way as to get them to begln

' runderstandlng both the need to focus and the need tov'; SRR

fspe01fy. Most students know what 1t 1s that makes a: good
-fstory and what 1t 1s that makes a story less than

'1nterest1ng» I have often w1tnessed students begln to

r,recognlze the nece851ty of 1ncreased expllcltness once they »f7'

'begln to play w1th narratlve. ThlS k1nd of ass1gnment is anf

‘f excellent opportunlty to show students that wrltlng 1s, and IR

fmust be, more than wrltten down speech.. Students need to V;"t

_lsee that they must wrlte w1th the reader 1n mlnd—-—they musth';

: "wrlte 11ke readers" (Gllbert) J o

B In addltlon to teachlng students‘these very 1mportant

skllls and concepts, one of the beneflts of the narratlve

’ exer01se 1s that 1t 1s not s1mp1y an 1solated exer01se ].”‘w
‘w1thout relevance to other wr1t1ng tasks.L'In the classroom,y'
I flnd myself referrlng back to the narratlve ass1gnment
‘rover and over agaln as I contlnue to p01nt out the necess1ty’n

'htfor detall and clarlty.v Students ‘soon learn that thelr

Sklll as’ narrators carrles over 1nto the rest of thelr

’j'wrltlng Frequently students w1ll begln to use narratlve as

a way of 1ntrodu01ng other klnds of papers and even as a. way,l*’

u;}of supportlng some of thelr arguments 1n the more advanced

’xcexer01ses in: argumentatlon, once students understand wrlttenff

'fnarratlve and have practlced 1t 1t 1s easy to show them thes-v;'

’jconnectlon between 1t and the scenarlo, a very effectlve
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7“the con501ousness of our students and prepare them for more'jfaugﬁ

‘rufd1ff1cu1t and abstract;cognltlve tasks.

As we have dlscussed earller, language acqu1s1tlon and'**‘

:jfproductlon proceed from memory and the human need to order ;

“ﬁffexperlence and to communlcate that experlence to members of "fff”‘

'*;ﬁour 11ngu1stlc communltles. In order to develop

rkllngulstlcally,:young chlldren need to 1nteract w1th thelr‘ZV

b'*'env1ronment whlle they are 51multaneously bathed 1n

'llngulstlc 1nput.: And then, once they begln to produce‘t

f,language themselves, they need feedback (Moskow1tz 50) fk*

:“ifvthese same pr1n01p1es can be applled to the acqu1s1t10n of ‘}p

1‘wr1t1ng skllls, as 1s suggested by second language research

'hithen 1t would seem 1mportant to create teachlng strategles TR

ii that w1ll 1ncrease our students' prlnt code memory, that

'f_w111 glve them feedback when they begln to produce text

'vthemselves, and that w1ll 1nst111 1n them a sense that they {f“’

lfare part of a communlty of wrlters.v If as Hartwell says,

‘3~‘Uwr1ters need to escape dependence on sound as soon as

“1fposs1b1e, then young wrlters need to begln to manlpulate =

% prlnt codes from the very beglnnlng of thelr attempts to

ff*master the new code._ The narratlve exerc1se can be a- good E

AV_ubeglnnlng




Accompanylng the productlon,'or encodlng, 51de of the

77narrat1ve as31gnment should be the decodlng aspect. Readlng ff’:‘

ff‘ass1gnments that present acces51ble schemata can ‘be used as. S

vepatterns for student wr1t1ng When a carpenter attempts to S
ebulld a house, he or she refers to blueprlnts and perhaps an{
'7_art1st's conceptlon of the house to be bullt It would do s

'11tt1e good for a. bullder to refer 1nstead to a plcture of a y
"eboat and blueprlnts for a model alrplane.« When we ass1gn.t‘
?areadlngs it 1s 1mperat1ve that we glve students access tov
':prose that shares many of the features of that Wthh they

',are trylng to produce. It is equally 1mportant that

- students be brought to a p01nt where they can recognlze the_:’ 2

: patterns 1n the prose that they need to. model It 1s_
,ttdlfflcult to 1mag1ne that the study of prose that models'
,:what is to be produced would not be beneflclal to new
bwrlters.r'In‘short our goal should be to prov1de students,hp
‘through prose models, w1th a schema to 1ook at’ that w1ll ,
‘ﬁprov1de them w1th the necessary input to 1mprove the
,language schema they look through e
| But a more than superf1c1a1 readlng‘ls requlred in
'-\Jorder for the prose models to be worthwhlle. It takes more,7rh
fgveven, than a careful readlng for meanlng. Most readers, 1f :
‘they possess any degree of sk111 are used to readlng for
"meanlng and pay 11tt1e attentlon to structure.» It 1s

‘helpful then, for the wr1t1ng teacher to begln to encourage'



'“fstudents to "read llke wrlters" (Gllbert) Student readers.?

‘vneed to begln looklng at the ways accompllshed wrlters

'":jachleve some of the thlngs that they do._ They need to beglnfift'

77fgask1ng questlons llke,["Why d1d the wrlter choose thlsf.f”

'word7":-"Why d1d the wrlter walt unt11 now to tell us th1s°“ﬁfs o

"Why d1d the wrlter choose to leave thls out completely’"

1v':_.'-;,."‘"How does the wrlter descrlbe people, places and th1ngs°" fuﬂ‘j"J”‘

.4rProse models, when approached th1s way can encourage young
N]wrlters to begln thlnklng of themselves as wrlters.: Untll o
b-h‘hthey do, they w1ll very llkely not take respon51b111ty for

dthelr own text.gv* o | & R o
| Prose models can even be used as a Vehlcle for
“1}pa1nlessly (relatlvely) teachlng elements of grammar and

ﬁpunctuatlon. We can look at the way Hem1ngway uses :

‘quotatlon marks. We can notlce that the end marks are yﬁ

1ns1de the close of a quote., We can see how he manlpulates ;

o dlalogue. We can look at the way a semlcolon is used.» We

’lcan dlscuss the reasons why he breaks hlS text 1nto separateﬁglf

paragraphs at a partlcular place._ In short we can. begln tofff””‘

"l_look at grammar as the loglc of language 1n a real language o

_51tuat10n 1nstead of treatlng 1t as an 1solated sk111 The
bl'n909551tY’ and adVantages of thls klnd of 1nput is e
.;glmmeasurable.:"‘ | R '

(It is 1mportant however that Compos1t10n classes do

not become therature or Grammar classes, students:need to~



:;_Kanother-necessary Step¢l

“f;that supports‘ll

thbegln produ01ng coplous amounts of thelr own text, they;needi;_y_,,

to practlce thelr new language skllls and make mlstakes

’fjust llke chlldren andﬂsecond language learners do.y

“fthe process of developlng memory

Bu_fllke chlldren, 1t 1s no

hhthat young?w“lters just produce language, they must have

o feedback.v It 1s known that a Chlld who hears no language

’f”“_and has no llngulstl

’1nput learns no language (Moskow1tz

350 Fromkln et al 116 117) o Young wrlters also need 1nput

"5and feedback 1n order to develop the skllls necessary to=ftf]7:

‘_];wproduce 1nte111g1ble text. ,

There are several pr1n01ples wh1ch should govern

T,y respondlng to students and thelr papers. F1rst feedback

'aftfshould be p051t1ve and crltlclsm must be constructlve,’lt

’.f;does no good to rldlcule students. Rldlcule or harsh |

aiélstudents;“ Encouraglng students lowers th'

7“~cr1tlclsm w1ll often do nothlng more than ralse a student'

"laffectlve fllter and thereby make comprehens1ble 1nput

~1naccess1b1e:

;vFeedback should encouragef

ThlS 1s ?7?J~!:

Cgenough SR

not dlscourage.J.fffw.*-'

ffectlve f11terx;ffﬂnf

"ﬂand makes 1nput access1ble. Secondb feedback Should be ; ?;iﬁf””

'ilnstructlve.:f"FRAG."'ertten 1n red in a. margln does not do:lifhv

M7students any good 1f they do not know how to remedy thelgf"x5:*l“l°'

neifproblem.f It would be better to at least wrlte comments

{llke, "Is there any way you can comblne th1s w1th the

~;]prev1ous sentence’"" wWK." does not telrf student as much




h_af”-"I don't understand what you are trylng to tell me here,fin'

. ffwhat dld you mean to say°" We should respond 11ke any

‘aff'reader would respond 1f he or she were glven7the chance to

‘i‘ask a. wrlter questlons about places in the text that do not”'

"ffcommunlcate effectlvely We ‘can . ask questlons about partsij

lﬁVf}of the text that need to be developed' "What color was herf'*

o;?dress’"f "How old were you°"’ "Where d1d th1s take place’"rflgkfl”

Y:Questlons of thlS klnd call for more detall from the wrlter;k_e"e':t‘

‘“Dvand cause YOung wrlters to do more of what we want them to‘??:ef'”'

vﬂede———wrlte. Thlrd feedback should be glven as soon’ as P

'bposs1ble after the 1nstructor recelves a p1ece of wrltlng.“_~

E Qlt does no good no matter how perceptlve and helpful

"*]_responses are,»to glve a student feedback after the quarterff B

'”1s over or even after the next paper 1s under way.v To

(.allow students to make the same m1stakes over and over"*;'""

nagaln, each tlme belng graded down for them, w1thout hav1ngt?f;i'"

Uf,had the beneflt of feedback 1s not teachlng-——lt 1s 51mply

"»'exer01s1ng power. Further, 1t is clear that mlstakes are af;vs

_necessary part 1n the language acqulsltlon process and must;y,”]~

*z:be dealt w1th patlently and per51stent1y.: Lastly, when' o

| }ffteachers glve feedback they should know that many of the

'hffl"errors" that are con31dered such 51ns among Engllsh

Tfteachers are often ev1dence of llngulstlc progress. Errors c'
' fln student wrltlng need to be approached as more than

»-.flnfractlons of the rules.”lf??.”"
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'fbfbehlnd many wr1t1ng errors,

As Kroll and Schafer have p01nted out rather than

:]Slmply marklng errors in red 1t may be a sounder course toijf:,ﬂ‘ '

'nﬂask t“Why does a student make th1s klnd of error" (245)7 Asffﬂw

fwe have seen,7often errors 1n text are manlfestatlons of theQ{V

R 1ntru51on of speech 1nto wr1t1ng.. It would seem, then, much'ffffft‘"

1"more useful and va11d to approach these 1ntru51ons as'JdpLsﬁﬁﬁ“’"

"tev1dence of what the student can do rather than what he or

fshe has falled to do.‘ That 1s,v"errors"p1n wrltten text mayfh[n

VVEactually 1ndlcate the presence of strategles that the'

5Tstudent has used successfully in speech.» Based on that

:success, the student 1s formlng and testlng hypotheses 1n an_f""

viattempt to become more proflclent w1th the new wrltten codesf?

yf(Shaughnessy 79 Bartholomae 257) It is a mlstake, then,

- to- assume that a’ student who produces flawed wrltten text 1sfd;av

“nsomehow 1ntellectua11y 1nfer10r.A We must as Shaughnessy
v'fp01nts out "look at these problems 1n a way that does not

1gnore the 11ngu1stlc sophlstlcatlon of the students" (13)

It is perhaps a useful assumptlon to see the ba81c wrlter asjihf?.‘

’.Jlnexperlenced 1n the wrltten code whlle at the same t1me f"w

' rlchly experlenced actually qulte adept at the use of

’grammar, when 1t comes to oral codes.g;:f{w;nfr‘“

P}Affy Once 1nstructors begfn“to recognlze the 1nte11ect

;and once they begln to 1dent1fy

':E*patterns of error, they}can begln g1v1ng more approprlate

: and efflclent feedbackfwhxch 1n turn*w111 a551st thelr




"f‘ﬁtend tnfdlsapp ar_when,students partlclpate 1nhthe process

f“:afwrltlng are couched'ln'”onstructlve terms, the students W111,

| ',?llngulstlc 1nput and feexback t

'*[f?skllls.. In other words

ﬂffqulckly Feedbackxthat?encOurages students to develop thelrgﬂ?ff*

"“Ewrltlng moreufully'andimakj;theﬂr.own dlscoverles w11ﬁ“'

'jflessen the need for pres rlphlve"responses, surface errors e

:Furthdr'!when responses to studente

HVﬁbe more 11kely to fee .hlke they are: members of a communlty

.5mot1vated Agaln “when' affectlve fllters a,.:rn,v,,u,

‘}responses to students, 'remaln'acces51b1e to them.‘,ff*

f'hﬂ:e,he 1mportance_of hehrole of"g‘ommunlty:ln 1anguage
vAglingulstlc

*m,communlty not‘only teaches,1ts;c_nvent10ns"and glves

altS members, but 1t alsofi

"-vallows language users to exer01se'the1r new found 11nguls 1cffgﬁ”"

a pla:e:to galn ffwsjjt..*“

:;experlence and to communlcate that experlence _jComp051tlon:fdfffgf'

"%instructors can make thls vdeafmore tanglblebe constructlng!ffﬂ“W'

f*ﬁta classroom 11DQUlSt: communlty 1nathe formhof a workshop.,n*”°7"

Because wr1t1ng 1s a s001al'act afklndhdfbsynthes1Sﬁffg&;:3

} that 1sﬁreached through the dlalectlc of d1scus51on,f;,'

;g;, the teachlng“of:wrltlngbmust often begln w1th the ;;}ifgg»f\




experience of dialbgﬁe and end with the expefiehde
of real audience, not_only of teachers but of peéfs.
(Shaughnessy 83)

The Qorkshop aliows students to read one another’s
papers and respond. as readers to eéch other’s text.  Even
‘listening to texts being read in the workshop may have
benefits, but there is still a need for research thét
explores the effect on print codé acquisition of the
oral/aural processing print codes. In the meantime, it
'Would seem that the workshop, whether texts are read
silently or aloud, gives each student an additional source
of feedback which makes readership seem less artificial than
if the teacher is the only one to respond. 'If done
correctly, it should. also contribute to the students’ sense
of membership in the community of writers. The Puenﬁe
Project, developed and based in Berkeley, and now spreading
throughout the rest of California; is one example of a very
successful program that uses the workshop extensively in its
teaching of writing. Students who once had little chance,
or inclination, to graduate from a four year college are now
transferring at comparatively high numbers because they have
been brought into the commﬁnity'of writers through the
workshop model (Ashton).

But running a workshop can be a delicate procedure.

The success or failure will depend as much on the way the
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workshop 1s handled by the teacher as on the performance of
‘the students themselves. Understandably, most new wrlters
are reluctant to share: thelr wrltlng Therefore, it is

' 1mportant from the flrst day of class that the instructor
work very hard to create a non- threatenlng env1ronment.

- Students should understand from the beglnnlng that the
success of the class_depends largely on them and that‘they
are really the center of the’c1assr00m. The CompoSition
instructorlmustbabdicate.the seat of power'so.that,studentsv
can begin to take control of their10wn texts. It helps'to
begln sharlng very short pleces of wrltlng at flrst and
”worklng toward sharlng larger pleces.‘ It can also be
helpful to begln by readlng some of the work of the students'
aloud, whlle the wrlter remalns anonymous, so that the
students get used to hearing.student work.h I have seen this
work as a tactlc to draw students out so- that they | |
eventually begln volunteerlng to read thelr own work aloud
in class. Also, we should not forget that as wrltlng |
teaChers, we should be writerS‘too.x Sharing-our own writing
b"w1th students and partlc1pat1ng in the wr1t1ng exercises we
ass1gn will show the students that they are not the only
ones requlred to take rlsks.a They mlght even see that
wrltlng teachers, too, fail to produce acCeptable prose
'_w1thout rev1s1on.t These klnds of act1v1t1es will help

students become ‘more comfortable in the classroom and in thev
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v,smaller workshop groups and make them less llkely to become
Hstalled 1n the acqu1s1t10n process.‘vpf;t
When d1v1d1ng the class 1nto groups, one should pay

"attentlon to group dynamlcs. It may not work to put four

‘~~{’very qulet people together or four students together who are”,"

E struggllng. Also, students need to be w1th other students fT

v-fwho Wlll hold them accountable., I have often had to break

v‘up cllques and a551gn the students to dlfferent groups in
“order to make the groups more productlve. It 1s, therefore,j“
"1mportant to begln rlght away assess1ng students’ |
personalltles and language competence so that 1nd1v1duals
can'be placed ;n_groups;that w1ll give both groups and»v
‘individuals:the best.ghanceiat;Success; g
Once‘thevStudents'areainytheirlgroups, they need to
fknow what to do."Most"Students’are not only uncomfortable‘

hav1ng thelr own work scrutlnlzed but they are also nervousﬁ‘

about the poss1b111ty of- offend1ng others.‘ Some.tlme should_ f

"be spent just before the workshop starts, reassurlng the"
students that they are not expected to be Engllsh teachers v;i
or. edltors, but that they need to 51mply respond 11ke

readers to the papers they get. They should be told that

’ they need not g1ve adv1ce as. much as ask questlons.. If theyh“"

'run 1nto a place 1n the text that trlps them up they can
: 51mply wrlte in the margln, “I don't understand you here."

or “What do‘you_mean?"‘or."Could youiglve me more deta;l?"
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'»~These klnds of comments are 1ess threatenlng to the wrlter»;"”‘°v'

' and ea51er for the reader to make.' However, 1f left
'h undlrected students w111 often respond w1th largely

r'fsuperflclal p051t1ve comments 11ke,h"Thls is neat I 1oved

o my grandmother too." For th1s reason, students perform best '! o

*'1n workshops 1f they are glven parameters w1th1n Wthh they»??~f’

: Acan work._l***“*'”

When glv1ng dlrectlon, 1t is’ best to keep 1n mlnd that.g

'5ffgu1dance should not be too 1nva51ve.v Wanderlng around the Z{j;.f“

:*room watchlng the students 11ke a pollceman on a beat may f{f'ﬁ
"not be productive because the 1nstructor s loomlng presence 7

'fcan make students uneasy and reluctant to partlclpate.i-‘ o

’ﬂinHowever, a wr1tten gulde that tells students what to look

wufor w1ll make the student’s comments more relevant than 1f

”‘fleft strlctly to themselves.~ It 1s 1mportant that the guldefxs'

fflfbe ass1gnment spe01flc.f That 1s, it should gulde the,;V-

}dystudents in 1ook1ng for features of the current a551gnment

j‘that are 1mportant to 1ts success or fallure.‘ For 1nstance,-dff7" .

"'1f the as51gnment is one that requlres argumentatlon,.a formfiffh:ul

*fcan be dev1sed to ask students to 1dent1fy the paper s

o sthe31s statement and to copy 1t on the form, to 1dent1fy thedf]flr‘

:1lssue and to brlefly descrlbeithe wrlter s pos1tlon on that ;'?’»'

rlssue, to 1dent1fy the wrlter s purpose, to 1lst any counterj{;
-arguments that they can th1nk of that the wrlter has not '

’7,addressed, to llst any weak arguments or loglcal falla01es




ft'that they can 1dent1fy, to descrlbe the tone of the plece,
vand to glve thelr overall 1mpres51on as to whether or not

,the paper 1s conv1n01ng.- A form of thlS klnd serves to glve;ff

“_the readers dlrectlon as they read and respond to relnforcef-;l'

:;to both readers and wrlters the 1mportant features of the

‘ass1gnment and to glve the wrlters a tanglble, focused and‘;f

' relevant response that they can refer to as they rev1se
*.fthelr draft. Th1s experlence respondlng to student wr1t1ng

~and 1n turn hav1ng the1r own wr1t1ng responded to by another

vvstudent glves young wrlters the opportunlty to 1nteract w1th .

ftext 1n such a way as to make wr1t1ng for an audlence more
real.k | -

| ‘ Judlth Ashton kwho teaches wrltlng 1n the Puente
‘rPrOJQCt at San Bernardlno Valley College,rstates ‘that the
>Puente PrOJect's wrltlng program uses the workshop at every
rphase of the wr1t1ng process from 1nvent10n to proofreadlng
»~Accord1ng to Ashton, the students soon become comfortable |
w1th thelr wrltlng groups (generally four students to a <
"group) and ‘even begln meetlng out51de the classroom to |
further collaborate on thelr wr1t1ng; She uses very strlct

guldellnes to gulde the responses that the students glve to

one another and has seen remarkable results._ In the several‘i‘

'ises51ons on rev151on each student reads aloud what they have
.wrltten to the group and the other students s1mply wrlte

| down phrases that they espe01a11y llke and make a llst of



'-questlons about parts of the text that they want to know

'7amorewabout» The wrlter wrltes down the questlons, but can.,pt*

yinot respond to them orally Because the questlons usua11y7f~,

address some part of the text that needs development they A

lead the writer to develop a more exp11c1t text.

‘But the communlty need not be 11m1ted to the classroom;
V;Follow1ng the workshop, students should be encouraged to
'share thelr papers w1th other readers. One of the best
~p1aces to go for th1s is the wrltlng center. Unfortunately,
ihowever, the word tutor has less than favorable" |
connotatlons;.‘sz1$1tvto_the tutor, more often than;not, is

seen as adremedialnexperience:for»students:who‘are‘failing
h or at least struggllng w1th thelr studles. 'Even instruCtOrs'
‘are sometlmes under the impression that “good students" do
‘not need‘tovsee_a~tutor. .It shou1d~be the wr;tlng
;instruotor's‘jobatofchanée thisvinpression.' If community.is
1mportant in the process of acqulrlng 1anguage, then tutors‘
~.can be an 1mportant part of that communlty, a tutor 1s
d51mp1y a. sophlstlcated reader who is famlllar w1th the
v‘:conventlons of wrltlng Seelng a tutor 1s another .
:opportunlty for any wrlter whether they are wrltlng at the'
’freshman or. graduate level to experlence audlence flrst
‘,hand._ | | |
The tutor, iike5thedc1assroom.writing‘teaoher,~is"s

preemlnently a reader whose 1nformed fa0111tat1ve;"
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"“:5?response

to wrlters not only prov1de them w1th theff@tﬁ"l

\'iffeedback needed to make more effectlve ch01ces, butffﬂ? -

",also dramatlze for them the nature of ertlng as a rf°“

oo ,process of maklng and communlcatlng meanlng.;':ﬁf

*(Brannon and Knoblauch 45)

Indeed whlle many undergraduates are trylng to av01d the Q*ff

;"hum111at10n",of a tr1p to the wr1t1ng center, the tutors‘ 2

"’i_themselves are exchanglng papers and asklng one another forfgfff

:s'responses to thelr own wr1t1ng The wr1t1ng center should
,:'be promoted as just another part of the llterate communlty e
"fwhere students can’ go to have thelr work read and responded‘i
:to 1n a supportlve env1ronment away from the sometlmes ,‘
1mper10us presence of the teacher and grammar text o

.,.(Hartwell j"ertlng" 59) Through the use of approprlate

::1nstructor feedback workshops, and v1s1ts to the wrltlng

”vfﬂcenter wr1t1ng 1nstructors should begln to 1nst111 1n the1r>:

students not only the conventlons, but the values of the

“‘;wrltlng communlty.' One of the cardlnal concepts of the

communlty is wr1t1ng as’ a.process., o }

| ' One way that the speech communlty and the wrltlng :

‘,fcommunlty dlffer is. 1n what they tolerate.h It has already
lbeen p01nted out that llsteners w1ll tolerate a great deal o
‘fln the productlon of speech Llsteners w1ll allow o
ttmlspronun01at10n, false starts, even outrlght mlspeaks, but’.

they w1ll soon grow 1mpat1ent w1th a speaker who he51tates



' 5;too long before speaklng.f Most 11steners would rather hear}'

1f;]fbabble than s11ence.3 Often llsteners w111 flll the s11enced}thffrf_

,{w1th thelr own v01ces o” ylf they are somewhat more

'fffflmpatlent they W1ll put,words 1nto the mouths of speakers f‘jf

fiand flnlsh sentences for them., If they are very 1mpat1ent ;;h

M“:fand somewhat rude,‘they mlght say somethlng llke,'"Come on.fj;{'

”']fSplt 1t out w111 ya'" In a communlty of wrlters, on the';nxffff

1;other hand wrlters are expected to take a great deal of
‘*j;tlme 1n the productlon of thelr 1anguage.‘ At 1east they

htffshould be expected to. There are stlll those professors and

'.7rstudents who expect perfect prose to sp111 from the pen ::""7s

‘]@ffw1thout he51tat10n or preparatlon, but perhaps thls is. just*:
‘”another example of the 1ntrus1on of speech hablts 1nto R

,ertlng.. erters who know the conventlons of wr1t1ng know

?“that wrltlnq takes tlme.f It takes t1me to work through thefgdelb

‘f;plnventlon strategles that help wrlters begln to know what

’uﬁthey are g01ng to wrlte.; It takes tlme to rev1se multlple fﬁ'?
v‘?fdrafts, return to 1nvent10n, nd rev1se agaln.p It takes L

" *fdftlme to edlt.v And between each and every phase, 1t takes

“fIt s1mp1y takes tlme 1nvested 1n the process 1n order to
'ﬁVpiwproduce a presentab1e<product. Experlenced wrlters know
:Iiif*that there can not beja good product w1thout the process

T ithat 1eads to 1t.;.?¢,_

.“tlme to rumlnate and con51der what has been wrltten so far;”,_]



o But nelther can,there be a process w1thout the almhoffJ'
:~produ01ng a product.' There can not be one w1thout the ~h”'" 3
'other.f The phrase that 1s often used today "product v.:f:
process" 1s a well 1ntentloned attempt to emphas1ze the“

| 1mportance of the process of wrltlng.i However, 1t can be f
v‘mlsunderstood.; Some 1nstructors have plcked up the notlon

' of "process“ and run off the f1e1d w1th 1t. Process 1s

':.“1nd1spensab1e; requlrlng students to produce good wrltlng

o w1thout teachlng them the process 1nvolved 1s tantamount to

”;expectlng a Gene51s mlracle—-—one does not 51mp1y speak good
_:wrltlng 1nto ex1stence. On the other hand an empha51s on pvffi
”rprocess w1thout acknowledglng the 1mportance of product 1s f
;t‘not only deceptlve, but 1t 1s the very deflnltlon of .f |
| almlessness. In a. way, the relatlonshlp between process and -
v‘product 1s analogous to second 1anguaqe acqulsltlon, there
tﬂls the acqu1s1t10n process but there is also a "target
: _vlanguage."u L1kew1se, the wrltlng‘process must a1m at a -
fuptarget-——a mature and pollshed product. The lack of a
balanced v1ew of the relatlonshlp between process and

:product can. cause wr1t1ng teachers untold anx1ety when the ""'

.b;tlme comes that they actually have to make a ]udgment based

- on what a student has wr1tten.»’In addltlon,'an-empha51s on ‘ o
process that does not 1nform the students that they are 1"'
. 1
jexpected to produce competent text mlsleads and - may actually'

' 1ull them 1nto state of false securlty——-both need to be
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emphasized. One of the beauties'of the writing process is 3

that-it‘ailows for the production of polished discourse.
Students need to realize thét participation in the process |
will give them an infinitely better chance of producing 
writing that compeﬁently communicates, and‘teachers need to
dévise grading systems that téke into account both |
participation in the process and the resulting produCt..

In additién to insisting:on process as a principle,
writing teachers need to db what they can to facilitaté
their student’s participation‘in the process; theory must be
wedded to practice. The conventions of writing that allow
for multiple drafts, revision, and editing and the physicall
labor that accompanies them imply that writers should avail
themselves of whatever technology makes that process easier.
The brief time it takes for short term memory to erode
implies that writers should use whatever technology they can.
to ‘ensure that their thoughts are not lost in a deluge of
ideas. Word processing has revolutionized the writing
process. Students who were reluctant to write more than one%
handwritten and one typewritten draft because of the
physical labor involved, can now easily write many drafts
involving radical revisions of the same paper. The reality
is that students who are not able to use word processing to
write are at a‘crippling disadvantage to their peers. 1In

addition, the effect of the rapid and felicitous production
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- should be gulded 1n such a way that they are encouraged to

f of words can not but have a profound effect on cogn1t1ve fh“ o

processes.f At the very 1east .word proces51ng fa0111tates *ﬁi

*; the connectlng of 1deas and therefore, one would thlnk the"

g formatlon of new concepts.; It 1s perhaps arguable that no

student should be graduated from a comprehen51ve wrltlng

N program who has not flrst demonstrated some proflclency at
'-_the keyboard of a word processor.i However, 1t 1s unllkely P
that all of the technology avallable 1n the Western.v

fHemlsphere w111 1mprove a student's wrltlng 1f the ;f;vfh~.‘7f

w»ass1gnments are not meanlngful and real.;_{?*

!

The dual purpose of 1anguage 1s to order experlence andw -

s to communlcate. Thls 1s no 1ess true of wrltten 1anguage

,.,
-than oral.' If we expect students to take wrltlng serlously |

then we,‘as teachers of wrltlng,‘must be dlllgent to

construct a351gnments that are meanlngful to students both B

1*151n terms of ga1n1ng knowledge and communlcatlng.n Students,;

'generate tOplCS that are mean1ngfu1 to them.u Exerc1ses that%f
'_ffrequlre students to develop 1solated sk111s seem and arelf J.
.,_;f{artlflclal. Ideally wrltlng ass1gnments should deal w1th }ZE;
:treal s1tuatlons. If the 1nstructor must | E
1»recommend tOplCS for wr1t1ng as51gnments, the tOplCS
’“,Lj}must 1nvolve sub]ects about whlch the students have
r'the background or 1nterest to communlcate about a ffﬂﬁ

. partlcular toplc to a partlcular audlence,_ln a



| partlcular'form and at a length that the student
deems approprlate for the 51tuatlon. (Falk 440)
I would add that the wr1t1ng ass1gnments must have a3
partlcular purpose.v If an a551gnment calls for the students
..to propose solutlons to a problem or problems, why should ;yf
vthey be forced -or even allowed to wrlte about top1cs thatl‘
a6, not affect them personally’ Why have students wrlte '} %
-:about solutlons to the ex11e of the Da11 Lama when they are%
aware of problems that ex1st where they work. -For 1nstance;
I had a student who 1n1t1a11y wanted to wr1te about ‘p 'a:%
vsolutlons to the problem of" abortlon.; Abortlon 1s one of “
those standard topics that students naturally th1nk of when:
they confront ch0051ng a tOplC for a wrltlng ass1gnment.
,Instead, after 1nterv1ew1ng the student and asklng some
questions about what she=d1d when~she was not 1nrschool, I ‘
: learned that she worked in an ice cream store.‘ After v %
d1scuss1ng ‘some of the problems she faced at work she ' %
de01ded to wr1te a 1etter to the owner of the store
propos1ng ‘solutions to some of those problems. She wrote f
|
several drafts, rev1sed, and. actually de01ded to. subnmit- the,ﬁ
letter to her boss. fhe‘next week,~she approached me after:?f
class, obv1ous1y dellghted andvtold me that the owner had
read her letter and promoted her to manager.- There’is'no

way that a. s1mple 1ecture about the power of wrltlng can

rcompare to exper;encesrllke“thls,‘ ertlng should be
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. approached from a rhetorlcal perspectlve that sees language fj'

acqulsltlon as. occurrlng hollstlcally and Wthh requ1res

: young wrlters to cons1der audlence'and purpose whlle ?”

ﬂrallow1ng them to devel p and ma1nta1n thelr own v01ce 1n SR

v°3the1r wrltlng.:;;JM’ :

When wrlters see a reason for what they are d01ng, theyfff?~3t

'L‘p3w111 be more 11ke1y to want to master the prlnt codes that

y'fare necessary to communlcate what they want to say.,"ydfi'h

.wlooklng closely at the dlfferences between speech and

"Yulwrltlng, a theoretlcal framework can be constructed that

w1ll relleve teachers of the frustratlon that accompanles
Hpractlce w1thout theory and the 1rrelevant and unhelpful
: teachlng that accompanles such practlce. Students too, and:
liwe are all really student wrlters at some level by ' B
crcomparlng and contrastlng the requlrements of utterance and e
.,bttext can be brought 1nto a theoretlcal dlscourse that w111 :’ﬂ
nform thelr wrltlng and make them better thlnkers and :
rcommunlcators.‘ Perhaps only then, w1ll we begln t01g'

5appre01ate what a truly marvelous event 1t was when ‘echo e

. 'Ebecame artlfact
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