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'ABSTRACT
Parental‘child-rearing}“self%esteem and perceived and‘actual
scholasticvcompeténce mere'evaluated in 70 4th‘ 5th ‘and 6th
grade children. The children completed a questionnaire Wthh
1ncluded Harter's Self Perception Profile,kthe Parent Chlld'
.Relationship Questionnaire, and a brief demographic sheet
which was included to determine gender -and ethn1c1ty Actual
test scores were accessed in order to determine‘the
,children s actual scholastic competence. As expected
self esteem was. found to be a strong predictor of children s
:perceptions of their‘scholastic competence. In addition,
parental acceptance was found to predict self-esteem,.whileb
'encouragement of autonomy'Wassfound’to predict scholastic
competence{ Althomgh,girls were expected to perceive
themselves as less competent than boys, this hypothes1s was
not supported by the results. The findings also failed to
support the hypothesis that minority’students would be less
accurate in theirtperceptions of their academic competence.
The findings are significant and have implications for
‘interventions with children in that they indicate an
assoc1ation between parental behaViors and self esteem as p
well as an a55001ation between self esteem and perceived and

actual scholastic competence
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INTRODUCTION

Many factors are belleved to contrlbute to competence -

'?ﬂand self esteem 1n chlldren Coopersmlth (1981) has proposedbim»V"

.d.~that competence 1s a major component 1n self-esteem. He

' operatlonally deflnes competence as success 1n meetlng

'}f’achlevement demands. Harter (1983) also v1ews competence as .5a

b”‘one of varlous dlmen51ons that affect our sense of

‘jlself—worth Dweck and Elllott (1983) have suggested that fp‘
p051t1ve self-perceptlon 1s a 51gn1flcant motlvatlonal

: factor 1nf1uenc1ng chlldren s 1ntellectual performance and

‘v°.fach1evement Self—perceptlon can affect a chlld's motlvatlon

e to seek and master skllls that they are potentlally able to

master. These authors suggested that motlvatlonal tendenc1es

fare separate from chlldren s actual ablllty Thus, some

l;‘chlldren who are fully capable of performlng varlous tasks:‘

‘may perform below thelr abll;ty and may percelve themselves
‘vas 1ncapable. These flndlngs are supported by prev1ous
istudles (Crandall 1969 Dweck 1983° Stlpek & Hoffman,

.:zg1980) whlch concluded that often the most competent are the
;“most susceptlble to performance debllltatlon, espec1ally
;among females. Decreased performance frequently takes the‘fh”
;form of underachlevement or future fallures.nﬂ

‘ The concept that self-perceptlon 1mpacts motlvatlon '

x_tassumes that 1nd1v1dua1s' bellefs about the outcomes they

{mencounter dlrect thelr subsequent behav1or 1n those and .



related 51tuatlons (Dweck and Elllott 1983) However, the
1f11terature 1s not conclus1ve as to what factors result 1n

- the chlld's bellefs about thelr partlcular abllltles or :

"‘percelved competence.,The present study is an effort to

gassess the relatlonshlp between percelved competence, actualﬂg“

.,competence and self esteem.:Self esteem can be deflned for

"._Lthe purpose of thls paper as "the degree of correspondence.‘

ﬁ‘*between an 1nd1v1dual's 1deal and actual concepts of hlm or‘ﬁ.
x‘herself " (Campbell 1984) Cov1ngton (1984) dlscusses av ‘ih
‘5self-worth theory whose ba51c assumptlon is that varlous E
factors affect one s ‘sense of worth and adequacy These
factors 1nclude performance level perceptlon of ablllty,f f’
.‘and degree of effort expendlture HlS self-worth theory E

. stresses ablllty perceptlons as a prlmary source behlnd

5,vach1evement motlvatlon Furthermore, thlS study suggests

,that percelved or actual competence may 1nf1uence
”lself esteem. Alternately, one mlght v1ew self-esteem as a
:'component of percelved competence e

CHILD REARING AND SELF ESTEEM

- Several factors are recognlzed as 1nfluen01ng chlldren s |

'.,*competence, 1nclud1ng rec1procal parent and Chlld 1nf1uence,?»

zgpparent behav1ors, and chlldren s perceptlons of competence;_f
‘(Slgel 1985 McGllllcuddy-De L1s1,'1982, Hazzard
'Chrlstlansen, & Margolln, Seglner, 1983;). Relevant research

'fln the area of chlldren s competence has also denoted stable



relationshipsrberween parental child-rearing.practices and
children;s self-esteem (COopersmith 1981' leelber, 1983)
'Coopersmlth (1981) has investigated Chlld rearlng practices
in relation to self-esteen andrposits that high self-esteem
is deVelopedofrOm‘a successful reciprocity between parent
and>ohild. He proposed that parental’acceptahce'increaseS-
self-esteem and‘parental rejection.diminishes self-concept.
Coopersmith'fOund chiidren‘With high Selféesteem less
.dlsposed to perceive their parents as negatlve or
-destructlve. leelber (1983). reported that children's
self*esteem derived from_parents' ability to provide
'hacceptance, encouragement, and the'permission'to be separate
' 'individuals.'Hazzard,.Chrisrensen and Margolin k1983)
ievaluated the relationShip”between_perceived parental
behavior and childreh‘s self—esteem and behavior problems.
They found that children who perceived their parents as
exhibiting‘more positive behaviors toward them were more
satisfied-with themselves and how they were leading their
lives. Goodnow (1984)‘also‘discusses the possibility that
parental child-rearing practices'ﬁay lead to deveiopmental
outcomes concernlng achlevement and self—concept Pekrun
(1990) dlscussed the propens1ty for the follow1ng two
var;ables to be cprrelated w1th adolescents' self-concepti
(1) support- related Varlables of parental Chlld rearlng

styles and (2) scholastlc achlevement evaluatlons.



Furthermore, the research iﬁ'this area discusses parental
perceptions of their chlldren s abilities as pos51b1y
mediated by actual ablllty and- chlldren s self—perceptlons
(Phillips, 1987). | |

In discuSSing tbe area of competence.in children it is
~important to discuss'bow self—perception of competence,

' perceptlon of parental Chlld rearlng, and self-esteem could
comblne to create the perceptlon of 1ncompetence 1n ‘children
jlncludlng those who.may actually be competent. Furthermore,

"it‘is also important”tp_discuss how Bandura's theory of
self-efficacy‘coincides-with children‘s perceived‘and actual

"competence. Understandlng how these factors operate is
important because, as noted by Phillips (1984), chlldren s

-self—perceptlons of competence have been linked tO‘thev' |

organization and regulation of achievement behavior.

SELF;EFFICACYVANDlACHIEVEMENT'BEHAVIOR

'Self—efficacy is postuiated%to be pertinent to
chlldren s achlevement behav1ors due to its supposed
1mot1vatlonal effects (Schunk 1981). Accordlnq to Bandura
(1977), selffefflcacypmay be defined as a person's
conviction that he or she’is'Orais not competent enough to
perform a certainibehavior.véelf—efficacy has been found to
ihfluence factors suchtas performance level, task choice;"
vperseverance, thought'patterns and'reactions tovstress (Wood

& Locke, 1987). Bandura posits that'various-procedures



»]hmodlfy behav1ors 1n part by bulldlng and strengthenlng a

3F‘sense of selfle flcacy These procedures may 1nclude actualj.f'b

h:jperformance, modellng and systematlc desens1t1zatlon el
'(Schunk 1981)
Percelved self efflcacy 51m11ar to percelved competence;xf

idlmpacts outcome performance Bandura (1982) states that

:,d"percelved self efflcacy 1s concerned w1th judgements of how ;,'

”well one can execute courses of actlon requlred to deal w1th;n,é."

‘f;prospectlve 51tuatlons" (p 122) Accordlng to Schunk (1983),l'
Tfthere can be some dlscrepancy between actual performance andfr'

,percelved performance. Furthermore, how one percelves one s o

”-ffself efflcacy regardless of the accuracy, w1ll 1nfluence

]fch01ce of act1v1t1es and env1ronmental settlngs. Thls 1s‘:»4"

.f,'con51stent w1th Bandura s suggestlon that those who questlonhu
'?fthelr capabllltles reduce thelr effort or glve up

fdd*altogether, whlle those who have a flrm sense of efflcacy

vaanlfest greater effort to overcome challenges. In addltlon,f”f o

. successes 1ncrease self-efflcacy and repeated fallures lower;]ﬁ.-

“fjlﬁlt Thus, the more elevated the level of percelved

”self efflcacy, the greater the performance achlevements.;":
ffThese flndlngs have also recelved support from other a

sgresearchers (Schunk 1981° Schunk 1983' Multon, Brown,‘&lﬁiff;’

1Lent 1991)
Schunk (1981) prov1ded two treatment modalltles,

ldldaCth and cognltlve modellng, to chlldren who had




"°j’and percelved efflcacy These flndlngs supported the b

7afexper1enced repeated"allures 1n arlthmetlc.'He'found that

Q”both modalltles 1ncreased arlthmetlc per51stenc o accuracy

"f¢suppos1tlon that chlldren s self-perceptlon of thelr

thelr achlevemenv

v“57ab111t1es correlates hlgf

The role of"sevfﬂeff

-acy on performance has also been

l:noted 1n other contexts Uor example, Bandura, Reece, and

wngdams (as 01ted 1n Bandura, 1977) evaluated dlfferent levelsff*5"’ﬁ

’of percelved efflcacy 1n phoblc subjects.zT”*yéfound a.

i“irelatlonshlp between performance and percelved efflcacy BRI

”i wh1ch suggested that performance

'?Ffvarled as a functlon of percelved self efflcacy. In_ahstudy

H;on the effects

H'Q”ﬁand effort on the percelved self—efflcacy of chlldren,_;fleh;dfﬁ

‘v_*attrlbutlonal feedback for chlldren promotes rapld

cSchunk (1983) demonstrated that the utlllzatlon of

“’problem—501V1ng,'self efflcacy, and achlevement Schunk ]

':'vffurther stated that an absence of attrlbutlonal feedback mayl:

"‘{Vjcreate doubt concer

:ﬁng efflcacy 1n chlldren desplte thelr

””ff}self-efflcacy bel efs and academlc performance and

t"ﬁ:fper51stence was completed bY Multon, Brown and Lent (1991)

J'“ﬁIn thlS meta ana1y51s they evaluated 39 studles focu51ng on 7{31*

:iithe role of self efflcacy bellefs 1n academlc performance

'*»1”.and academlc per51stence._They reported p051tlve and

ff»attrlbutlonal feedback concernlng ablllty L

'ﬂfA meta-anaIYSls on the relatlonshlp between ‘L%'*»*""“



's1gn1f1cant relatlonshlps between self efflcacy bellefs and

’*Tacademlc performance and per51stence prov1d1ng further '

;support for the notlon that percelved self efflcacy is S

".related to academlc performance.

| ‘GENDER DIFFERENCES AND CHILDREN'S COMPETENCE

In a serles"of studles,,Crandall (1969) noted that glrls

of varlous ages have lower expectatlons of success than boys

:hNand that boys overestlmate thelr successes, whereas glrls

":underestlmate thelrs. Parsons, Adler and Kaczala (1982)

fdlscussed ways 1n whlch teachers and parents mlght be thﬂk
'perpetuatlng,‘lf not engenderlng, sex dlfferences.'They
:studled the effect of parents' bellefs on- chlldren‘s
_achlevement self concept and related bellefs. Questlonnalres;
‘measurlng attltudes and bellefs about mathematlcs - |
: achlevement were dlspersed to chlldren in’ grades 5 11 and
thhelr parents. These flndlngs showed that parents of |
daughters reported that math was harder for thelr Chlld and

that thelr Chlld had to work harder to do well 1n math

L Thus, parents who thlnk that math is dlfflcult for: thelrl‘

g*daughters and who thlnk thelr daughters are not very

"E proflclent 1n math have daughters who also possess a low ljj

’f‘self concept of thelr math skllls,_see math as dlfflcult

,and have low expectatlons for future performance. These
'flndlngs were not supported however, by Fulkerson,‘Fur,vand,"

f”Brown (1983) who evaluated sex dlfferences in expectatlons‘



p and achlevement on three tasks (mazes, draw1ngs,[

nmeathematlcs) 1n thlrd 51xth and nlnth-grade boys and

H 7mg1rls. These researchers found that the boys ‘in thls study

xﬂ:dld not have hlgher expectatlons than glrls at any grade

'llevel or on any task Poss1ble explanatlons for these ;“'

ifflndlngs 1nclude suggestlons that glrls expect to excel on

”3jtasks that are labeled "femlnlne" rather than those labeled ”

- "mascullne.ﬂ Therefore, perhaps the tasks in thlS study werelf
'g;equally sex dlfferentlated.__'
Phllllps (1984) also dlscussed sex dlfferences w1th

utrespect to the a55001atlon between chlldren s perceptlons of

‘m;thelr cognltlve competence and thelr actual competence.:

';fHarter s Percelved Competence Scale was admlnlstered to 117,*

~ﬁih1ghly competent chlldren In thls study actual competence if

. was assessed by report gard. grades.,Phllllps found that

:tv‘nearly 20/ of the chlldren percelved themselves as hav1ng

: fflow 1evels of academlc performance ThlS group almed for'

v_'lower academlc levels expected to achleve at. lower levels ”
-of academlc performance than thelr peers, percelved that :y
'fthelr teachers held notably lower expectatlons of thelr |
’iiperformance, and attrlbuted greater 1mportance to luck asba l
*3.cause of - hlgh grades. Phllllps found that glrls were morenv
,yllkely than boys to attrlbute thelr hlgh grades to studylng
( hard and low grades to 1nsuff1c1ent ablllty and lack of

1]teacher and parent ass1stance Alpert Glllls and Connell



d"(l989)‘eva1uatedihow chlldren S experlence of competencelorﬂ;
llncompetence in school 1nfluenced general self esteem |
mvdlfferently for»boyswand~glrlsiand for chlldren'w1th :‘
ldifferent’sex—role orientations.‘For thlS study, mean
l‘percelved competence scores w1th1n the cognltlve domaln, ande"
general self esteem scores from The Percelved Competence
Scale for Chlldren (Harter 1982) were calculated |
ﬂ:3Alpert Glllls and- Connell found that upper elementary schoolﬁ‘t
"chlldren s general self esteem was only partlally related to;-
,blologlcal gender..However, general self esteem was | |
: predlctlve of percelved capa01ty to do well in school more

: strongly'forvglrls than boys;‘These researchers concluded

-+ that whlle both boys and. glrls assoc1ate thelr feellngs of

" self—worth w1th thelr percelved capa01t1es to perform
bschoolwork glrls do SO more 1ntensely than boys. They
- propOsed that thls was poselbly due to thelr belief that‘u

’ girls take failure more persOnallthhan‘boys;
Licht ‘Stader, and SWenson (l989)‘discussed how
fchlldren s academlc self concepts, causal attrlbutlons, and
perceptlons of teacher feedback were 1nfluenced by academic
1 area, achlevement level _and sex. It has been prev1ous1y
found that glrls often. approach 1ntellectual tasks w1th
.lower expectatlons of success than do boys, however, some of“,
tthese expectatlons’seem to be quite unreallstlc with respect'

. -to thelr actual performances Furthermore, glrls are leSS'



‘T]rllkely to substantlate thelrkluccesses as due to hlgh

flj‘ablllty. However they‘seem”to express as much certalnty aS‘f

i fifﬂboys when the tasks are famlllar and when they have recelvedffhg"l

:tkf]adequate feedback In a study w1th flfth—graders,iLlcht et

B al found that boys were more llkely to attrlbute the1r :;f;ﬂff?“

”ﬁsuccesses than thelr fallures to ablllty.‘In addltlon, hlgh“d”““b

vachlevers were more apt to hold the task respon51ble for
‘ﬁfﬁthelr fallures than they were to credlt the task for thelr»fhw

*W_successes. Furthermore, boys were found to recelve more,

| feedback. than qlrls.;tﬁﬂ;ffig;fg't~ ;g?;jz,,v.;iof'ffejf*

YN;ETHNIC DIFFERENCES AND CHILDREN'S COMPETENCE

In Fulkerson Fur, and Brown s (1983) study, raclal;
fdlfferences were evaluated concernlng chlldren s B
f,‘fexpectatlons and achlevements It was found that blackshf‘

'rexpected to achleve notably less than whltes at the

’*;thlrd grade level. These rac1al dlfferences were even more:ﬂ"

:5fprom1nent in the hlgher grades Stevenson, Chen and Uttal

v3(1990) also examlned school achlevement among black whlte '

sftl and H1span1c elementary school chlldren. They found that

‘ f} black and Hlspanlc chlldren held a less reallstlc concept of¢‘

v’,rhow well they were d01ng 1n school Also,,black chlldren s_y L;'C.
fyself evaluatlons of thelr skllls 1n math and readlng were -
‘lnot llnked to thelr actual level of achlevement Stevenson l‘*‘
Qhet al concluded that some students dlscontlnue trylng to

‘ﬁyaChleve rather than rlsk p0551ble decllnes 1n self—esteem.»ff”

10



"CHILDREN'S PERCEPTION OF COMPETENCE

Chlldien stpercelvedBwompetence has been dlscussed 1n~@‘v:

"“ﬂgthe ll;eraturevas an 1nf1uence on’ thelr achlevement (Harter;ﬁﬁﬁiv“’

"':¢}1983, Lynch’

*1981 Markus & Nurlus, 1984) Purkey (1970)

fﬂpostulated that a stu'ent regardlng hlmself as a, fallure at ;fffa e

hschoollw~lyi,fmg‘, ”lestort'ev1dence that oppose hls

;‘ﬂpercelved selfivregard ess of 4ow persua51ve the 1nformat10n~"'

.'5,vappears to an out51de observer.,Harter (1983) notes that

’““p051t1ve perceptlons of competence are 1nherent 1n susta1ned7;ff";h
.;ﬁachlevement motlvatlon Cov1ngton (1984) studled the effectsfﬁffff
(Vof effort and ablllty on: feellngs of self-worth on college

'u”fstudents.‘students rated thelr ablllty to deal w1th the-wfuff5°

‘ildisubject matter and thelr degree Of effort put forth 1n a

,‘4lower lelSlon course Thls researcher also submltted the;fﬁ5;¢_
‘?grades he recelved 1n the course and how much Self_worth

‘s'they experlenced from the course. Cov1ngton found that

is’}ﬂ]feellngs of self—worth depended on the student'

7"fach1evements,wegardless of how they were obtalned

”Tahfapprox1mately half of the varlatlon 1n feellngs of worth

k:f-;These researchers proposed that "by the tlme 1nd1v1duals

“ﬁ‘fﬁreach young adulthood they base concepts of thelr worth onhf'f:

'f?fjself—perceptlons of competency" (Conngt0n1=_l984pr; 9)




Chan (1988) proposed that 1t was hlghly ev1dent that
'chlldren w1thrh1gh abllltles would have superlor Sl
"self-perceptlons of competence due to thelr frequent‘
’nsuccesses 1nvschool She explored self-perceptlons of‘
:ncompetence 1n four areas cognltlve, phy51cal 5001a1v and‘
general self—worth These results indicated that glfted
'students in upper prlmary classes in general had hlgher
‘percelved competence than thelr nonglfted peers. Comparably,:
nHodge and: McSheffrey (1990) ‘conducted a.study,lnvestlgatlng
several 1ssues pertalnlng to self concept in glfted
| chlldren. These were outllned as: (1) the relat;ve
' independence of the“components of self¥concept (2)‘the way
in whlch the spe01f1c aspects related to overall feellngs of
vlself-worth and (3) the extent to whlch a developmental |
eprOCessnoperates in the formatlonvof the self-concept. ‘This
‘researCh‘indicated that‘perceived scholastic competence wasr
an 1nd1cator of" Global Self -Worth for the glfted students.j‘
Blerer (1982) studled achlevement -related cognitions »
‘includlng percelved cognltlve competence, anx1ety over
‘schoolwork perceptlon of control in the academic domain and
‘preference for challenge Three groups were‘;dentlf;ed:,(T)
~ those’ who‘overrate;thelr competence,contingentpon the
‘teacherls judgement°‘(2) thoSe who underrate their
ntcompetence contlngent on the teacher s judgement' (3) those‘b

whose ratlngs are congruent w1th the teacher s judgement. It
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deas estlmated that both underraters and overraters would

hl;‘select eas1er tasks thereby challenglng themselves less.d;il*

’,jBlerer s hypotheses were conflrmed He found that both
__underraters and overraters chose tasks that were less

"1vcha11eng1ng than students whose ratlngs were: congruent w1thn;:

”}the teacher s ratlngs. Furthermore, a llterature rev1ew by 5%vl

' Phllllps (1984) suggested that “the perceptlon of reallty
vﬁfrather than actual reallty, 1s the more powerful predlctor
:‘of achlevement motlvatlon and behav1or "; Slmllarly, ,

"Langer s (1979) study dlscussed the tendency of a group of-‘”

‘yl‘hlghly competent chlldren to neglect to percelve thelr '

’xfabllltles p051t1vely Langer ascrlbed thlS to the "1llu51on ;i:ZV

'f of 1ncompetence.ﬁ One explanatlon glven suggests that the ff}f-«

"rtlnablllty to a551m11ate new tasks 1nto -an 1nd1v1dual' -

‘?f@repert01re 1nev1tably results 1n feellngs of 1ncompetence.;““3l

f'Harter (1983) supported thlS phenomenon by flndlng that
'-”competent chlldren who dlsregarded thelr abllltles asplred f”f
"‘to less challenglng accompllshments than thelr actual S

fabllltles would predlct

Phllllps (1987) adﬁressed the concept of "1llu510n of

'jﬁlncompetence" 1n’“'"“” to assess 1f 1t ex1sted in younger

‘Jchlldren. Results

_ndlcated that chlldren w1th low percelved

]f'competence felt 1nferlor to thelr peers, held lower

‘v-;expectatlons for future success in school and found

’*fschoolwork more dlfflcult They also estlmated that thelr




'»parents con51dered thelr abllltles as . less favorable and
‘h.expected ‘less: of them w1th respect to achlevement. |
Harter (1983) denotes that there is ev1dently a
prelatlonshlp between competence and self—worth although
other factors contrlbute to the chlldren s overall sense of
.worth as a person. Addltlonal factors are dlscussed by Mack-'
(1983) who states that "the complex1ty of self -esteem -
"fdevelopment derlves.fromslts lnltlal dependence upon twoi’
separate'butblnterrelatedfdomains;dthe phenomenon of masteryal
~and the'arena of human relationships."'(p. 29) |

1SUMMARY AND INTEGRATION OF THE LITERATURE

The llterature has thus denoted that Chlld rearlng

' practlces can affect self- esteem. Furthermore, p051t1ve
acceptance’by parents has been found to 1ncrease self esteem
‘and parental rejectlon has been found to d1m1n1sh

self—concept Moreover, the propen51ty for child- rearlng

_practices and scholastlc achlevement to be correlated with

vself—concept&has also been noted:‘Wlth.respect to

. self- efflcacy, Multon Brown, and‘Lent’(l99l) postulate
that ’"Research undertaken prlmarlly w1th elementary schoolb
»chlldren and appearlng largely in educatlonal psychology
]ournal;, has generally supported the hypothe51zed llnks o
"among chlldren s self efflcacy, motlvatlon and performance"
 (p230). " |

Wlth respect to sex dlfferences in thlS area, the

14



.lllterature revealed that glrls were more llkely than bOys toe;f9”"

‘;ﬁ”underestlmate thelr abllltles and to have lower expectatlonsee.ﬁ

“t,for future performance. The llterature flndlngs regardlng '

}wrac1al dlfferences in chlldren S competence has found that

’fblacks expect to achleve notably less than whltes.tThese v-y,”"

dlfferences were even more promlnent in the hlgher grades.'

. Finallyffitfhasfalso‘béen'suggested by‘Phillips'(1984) that, =

o the perceptlon of reallty rather than actual reallty is. the'fljyp‘

’more powerful predlctor of achlevement motlvatlon.
In‘summary, the data‘suggest that percelved competence,
‘ self;esteem ‘and child- rearlng are assoc1ated Based on th1s;v
_ literature, the follow1ng is hypothes1zed" | |
1) Perceptlon of scholastlc competence w1ll be .~v
'[accounted for by self esteem, parental acceptance,v
lpsychologlcal autonomy, and actual‘scholast;c performance,nhde
Exploratory analys1seofethe:role‘of induction, lax control,
firm‘control -psychological*COntrol,;rejeCtion, and'power
1-assertlon w1ll also ‘be conducted. o

2) Based on the llterature, it is expected that
"percelved competence, self—esteem parental'acceptance, and

.psychologlcal autonomy w1ll account for the largest varlance'

- 1n actual performance. Exploratory analy51s of the role of

nlnductlon, flrm control psycholoqlcal control rejectlon,"
.lax control and power assertlon w1ll also be conducted

3). As supported by prev1ous flndlngs, pos1t1ve parental

15



fécfors (parental acceptance} péychologicai autoﬁomy,'-
induction) will account fqr' mdst 6f the variance in
children's self-worth. Exploratory ahaiyéis,of‘the role of
psychological control, parental rejectidn; lax cdnttoi; firm
’control,}and poWer assertion will also be conducted.

. 4) In addition, breviouS'studies have suégesfed that
gender'and ethnicity may médiate.the»relationship betweén
competence, sélf-esteem and child-rearing. It is the;éfore
hypotﬁesized that:

a) Girls will perceive themselves to be less
compétent than boys.

b) Minority students will be less likely than
white students to reflect congruencé between their
perceived and actual scholastic competence.

c) Exploratory analyéis will also be conducted to
determine whether factors which predict perception of
competence differ in boys versus girls and in white

versus Latino students.

16



'1{Sub3ects

The study took place 1n three schools 1n San Bernardlno,'f"

.iCallfornla.vLetters were dlstrlbuted by teachers to parents
':requestlng part1c1patlon 1n the study (see Appendlx A)
“these, 70 were returned (15% vreturn rate), thus creatlng
sample blas due to the small sample 51ze.,The sample o
p‘lncluded fourth flfth and s1xth grade students (41 g1rlsv
‘and 29 boys) The ethnlc groups were 36 whltes 26 Latlnos
and 4 black students. These chlldren ranged in age from 9 to
12 years ‘with a. mean age of 10. 8.
"fMeasures L
A questlonnalre whlch 1nc1uded an- 1nformed consent form,
r‘oThe Self Perceptlon Proflle for Chlldren (Harter, 1985),,The
”‘Parent Chlld Relatlonshlp Questlonnalre (Hower & Edwards,a

: 1978), and a demographlc sheet was admlnlstered . The
demographlcs form was. placed between the two instruments to
prevent cognltlve sets 1n f1111ng out the two 1nstruments
(see Appendlx B). | ‘

f~ The Self Perceptlon Proflle 1ncludes 51x separate‘s_t'
subscales a) scholastlc competence, o) soc1al acceptance,
“1c)aathlet1c competence -d) phy31cal appearance,'e)‘ |
i behav1oral conduct and f) global self—worth Since: thlS
study was almed at acqulrlng 1nformatlon about chlldren s

'J&perceptlon of thelr scholastlc competence and thelr

17



"hly_self esteem,‘only the scholastlc competence and global nf”"’

o self-worth subscales werefutlllzed The scholastlc ;*'

v.nfcompetence.subscale contalns s1x 1tems tapplng the Chlld'

fvfjhperception‘of hls/her scholastlc performance (e g.,»’”

Hh‘dlfflculty flgurlng out answers in school) The global

»self—worth subscale 1ncludes 51x 1tems that target the

".»degree to Wthh the Chlld llkes hlm/herself as a person and fffn'

Vfls happy the way he/she 1s leadlng hls/her llfe (Harter,?mf

'T1985) Tests for 1nternal con51stency revealed rellablllty

‘f.1values of .85 for scholastlc competence and 78 for global

f,self-worth
Actual scholastlc competence was determlned by

,?vretrlev1ng natlonal percentages on" ba51c SklllS tests (The

rowa and the Independent Ba51c Skllls Tests) that were glveni:.r

': in the schools durlngythe past year. Percentages for math

"“:iand readlng (whlchhlnclude problem-solv1ng and readlng

vT9comprehen51on scores) were utlllzed Perm1551on was;rece1vedfh3

i from parents and thevschools to obtaln the test scores.llﬁqk”

In order to determlne how chlldren s perceptlon of thelri

'hff;scholastlc competence and thelr self esteem, the;fzpffhv

fﬁrParent Chlld Relatlonshlp Questlonnalre was admlnlstered

'*}Thls 40 ltem questlonnalre was modeled after 1tems from the-f

T*thoe and Slegelman (1963) questlonnalre and from the Tui"“

‘effChlldren s Report of Parental Behav1or Inventory by Schaefer' o

'hﬁlaffwu




(1965) Items werebtaken from these two 1nstruments to'
"measure a) parental acceptance, b) rejectlon, c) flrm
vdcontrol d) lax control e) power assertlon, f)
‘psychologlcal control g) psychologlcal autonomy, ‘and h)
1nductlon (Hower & Edwards, 1978) Each subscale cons1sts of1
flve 1tems whlch tap the chlldren ] perceptlons of parental |
‘"chlldrearlng practlces. The parental acceptance subscale has
1tems regardlng how acceptlng parents are of thelr
chlldren s: dec151on—mak1ng Parental re]ectlon 1tems tapbthe
extent to whlch parents are v1ewed as controlllng and
’rejectlng Firm control and lax control 1nqu1re as to how
demanding versus how casuallthe parents are»ln‘dlsclpllnlng
'their child._Powergassertlon evalnates.parental‘control
, through force Psychological control tapS»parental,control
;through gullt ‘and obllgatlon Psychologlcal autonomy 1mplles
that the Chlld is allowed to hold their own Vlewp01nt
‘”‘1ndependent from the parent.'Flnally, psychological
jinduction conVeys‘parentjg respect for'the‘child as an
'individﬁal as eXemplified'by;the parent prowiding
eXplanationslfor‘thelr children}v |
dn»TheddemOgraphicpdata‘Sheet included gender,
‘vracial/ethnic‘backgronnd,‘familyvliving arrangements_and“
‘_whether-the.childtwas fluent inva Second language. |
- Procedure o |

Parent perm1551on sllps were sent home to 4th 5th and

19



”’fharea requestlng thelr

":“6th grade parents from three schools 1n the San Bernardanjffit?

: hlld's part1c1patlon 1n the study
‘u‘(see Appendlx A) The chlldren who returned 51gned

’;permlss1on sllps were 1ncluded 1n the study

The researchers admlnlstered the questlonnalres at thepdy;y}

~i$chools. The 1nformed consent whlch was kept separate fromfvb
'f;the questlonnalre packet to ensure anonymlty was 'du
{admlnlstered flrst Subsequently, the students were glvenhi?

;jthe questlonnalre packets 1n small groups w1th each group

f»superv1sed by a research as51stant The research a551stants‘;]”

»carefully read the dlrectlons to the chlldren and were

o gavallable to answer questlons. The part1c1pants spent

vafapprox1mately 45 mlnutes completlng the questlonnalres.sff’h‘ﬁ

Follow1ng completlon of the study the researchers fgaf'

zgdebrlefed the part1c1pants by rev1ew1ng the purpose of theyv"v

7jstudy and any questlons ‘that the part1c1pants had were gf'
;”fanswered at thls tlme. The students were thanked for thelr”‘

‘ipartéclpat;on,gﬁg°~
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e  MEANS AND 'STANDARD DEVIATIONS FOR THE e
' SELF-PERCEPTION PROFILE, THE PARENT-CHILD RELATIONSHIP ,;a;r
.}_QUEsTIoNNAIRE_ANpiACTUAL $CHOLASTIC COMPEIENQE_,‘“

‘7;}«MEANS : (STANDARD DEVIATIONS)

.’fA{PERCEIVED COMPETENCE -;jyls 657Av:if;f_ (3 171)j_a.f?*

;i ACTUAL COMPETENCE

:j;QACCEPTANCE

"fﬁSELF-WORTH JF,ﬁﬁﬁyﬁffij17>486,A‘,"' (2 770)1]*;71:*”””

56 700°A Av (24 950”
e os7gpsée<.;-xs 761)
PSYCHOLOGICAL AUTONOMY%;f215»871‘AZA-;i: ;(45o75Y f
| INDUCTION 16214 (4 340)

' REJECTION

'"'A:Af8f643'_f;- ff:ff3}é965 o
.:PSYCHOLOGICAL CONTROL if]3“9;243: ff.¢;A[(z@szi)'i."

Cmxewmor  mom (s.oss

"AwFIRM CONTROL ‘ f? fAf}l;167°7i“:Af‘:f?A‘{3;861)fAj'

 POWER ASSERTION 100729 (3.897)



TABLE 2

‘ INTERCORRELATIONS FOR THE SELF-PERCEPTION  _
PROFILE, THE PARENT-CHITL.D RELATIONSHIP QUESTIONNAIRE,
"AND ACTUAL SCHOLASTIC COMPETENCE

SCHOL SELF- PSYCH ACCPT REJCT ‘POWER ACT LAX

COM  WRT AUT ASSRT COM CNL
SCHOL 1.0  .60%%% .32%% .33%%x -.13 =-.08  .20%% ,19
coM |
SELF 1.0 .27%% .38%% -.18 -.16 .06  .30%
WRT
pscy 1.0 J48%%%  —_.11  -.11  .34%% .29%
AUT
ACCPT 1.0 -.32% =-.15  .24% .11
REJCT | | 1.0 L31%% —.34% .28%
POWER - ‘ 1.0 -.23% .04
ASSRT
ACT | 1.0 -21%
coM
LAX 1.0
CNL
p <.05%
D <.01%%

P <.001%%%
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‘Table 3 '
:ACTUAL SCHOLASTIC COMPETENCE
A regress1on was run to evaluate the extent to whlch

vself—worth psycholog1ca1 autonomy, parental acceptance,

.fllnductlon, lax control flrm control psychologlcal control_'

aparental rejectlon, and power assertlon predlcted actual ;
"scholastlc competence.-The flndlngs 1ndlcated that three -
'_”factors accounted for 27/ of the variance w1th psychologlcalh"
'llautonomy accountlng for 12/,(;.%t,343, p< 01), lax control |
'accounted_forvan add;tlonal lo% (r.%~.468, p<.01), andvu
. 'perceived scholastic—competencehan additional 59»(£*= ;521,

:fp< 001) These scores are presented in Table 4.

-_NCHILD REARING AND SELF ESTEEM

| - A regre551on was run, to assess‘the relatlonshlpkbetween
lehlld rearlng practlces (parental acceptance, psychologlcal
rautonomy, 1nductlon, psychologlcal control rejectlon,.power'
Uassertion, lax control flrm control) and self- esteem.~The"
flndlngs 1nd1cated that three parental factors accounted for“

,27/lof the varlance w1th parental acceptance accountlng for

ﬂ

18_ (r l.426 p< 0001), lax control an addltlonal 5/ (r

}486 g< 05) and psychologlcal control an addltlonal 4/ (;‘=»1_v”

».529 p< 05) These scores are presented in Table 5.
,N_GENDER DIFFERENCES IN PERCEIVED AND ACTUAL COMPETENCE

Two t tests were performed to determlne 1f boys and

l,glrls dlffered 1n thelr perceptlons of thelr scholastlc



'f TABLE 3.

PREDICTORS OF PERCEIVED SCHOLASTIC
COMPETENCE IN CHILDREN P

'"VSTEP | ';w I;;;f‘ffBETAf;”:IRaSQUAREH” R_SQUARE CHANGE
I1) SELF—WORTH B ;Iff .Sss_af‘;I;364¥#*‘f""I —————

'fvg <.05%
o p <. 01** B
. p_ <. 001*** “ o




'TABLE 4

- PREDICTORS OF _ACTUAL SCHOLASTIC vCVOMPETENCE IN kCHILVDREN

STEP ~ BETA R SQUARE R SQUARE CHANGE
‘l)PSYCHdLOGICAL AUTONOMY .366  .118%%  ——cmmm |
2)LAX CONTROL  :".  o 360 . 1-219*** | -101%%*
3) PERCEIVED COMPETENCE ;245_ S .272%%%x . 053%

r <.05* ‘

p <.0l%%

D <.001%%%
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TABLE 5

PREDICTORS OF GLOBAL SELF-WORTH IN CHILDREN

STEP ‘ BETA R_SQUARE 'R _SQUARE CHANGE
1) PARENTAL ACCEPTANCE .426 L182%**  —m———
2) LAX CONTROL .415 .236%%% .054%
3) PSYCHOLOGICAL CONTROL .400 L279% %% .044%*
p <.05%*
P <.01%*%*

D <.001%%%
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,competenceland in-actnal‘competence;"The réSults.showedjthath”;s
'1g1rls and boys dld not dlffer s1gn1f1cantly w1th réépé¢£“£6’5fm’

lpercelved (t f.95 NS) or- actual competence (t =_-1,63- NS)

,’However, as can be seen in. Table 6 glrls tended to have lf't’“

cuhlgher actual scholastlc competence scores. Correlatlons.‘"
‘_were also run to assess congruence between percelved and

_ actual scholastlc competence for the genders. Subsequently,‘;
idthe scores for boys (r ‘ .304 NS) and glrls (r = .360, NS)
”'were converted to z scores u51ng Flsher s r- z conver51on,‘; a:

scores were then tested for 31gn1f1cance (z = 1 08 NS)

'”CORRELATES OF PERCEIVED SCHOLASTIC COMPETENCE BY GENDER
‘ Correlatlons were performed to assess Wthh factors were»
_most strongly related to percelved and actual scholastlc
competence for boys and girls. |

Actual scholastlc performance, Selffworth, psychologlcal
autonomy, parental acceptance, 1nduction,(lak,control, flrm‘
control psychologlcal control parental rejection,‘and%“
'power assertlon were correlated w1th percelved scholastlc
‘competence in boys and glrls The flndlngs demonstrated that‘
for both boys ‘and, glrls, self—worth was pos1t1vely
,correlated w1th perceptlon of scholastlc competence, andf
‘w1th the correlatlon between: self—worth and perceptlon of
‘competence for boys (r_=».711 p<. 0001) belng stronger than L
1that for glrls (r = .456 p<,01) These flndlngs are

Iipresented 1n Table 7
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xLiLfGLOBAL SELF-WORT'ff_

MEAN SCORES FOR THE SELF PERCEPTION PROFILE

AND ACTUAL SCHOLASTIC COMPETENCE FOR BOYS AND GIRLS

 ueaw  (sD DEV)

' AcTUAL COMPETENCET?

EL}PERCEIVED COMPETENCEA}lj;dj“Ei

S 17.97  (3.09)

hEAﬁU

fﬁf60;87
16 37

"‘17 15';S

smooEy)

(2. ssy;ffAv

(%gSLX;‘T

(26 65);13Rf°“



TABLE 7

CORRELATIONS FOR PERCEIVED SCHOLASTIC
' COMPETENCE BY GENDER

PERCEIVED SCHOLASTIC'COMPETENCE

BOYS  . GIRLS

. VARIABLES .» o - © CORRELATION CORRELATION
SELF-WORTH | N .711*%*" | L456%%
ACTUAL COMPETENCE:‘ - .285 ; .389%%
PSYCHOLOGICAL CONTROL  =-.127 . - -.030
‘PSYCHOLOGICAL.AUTQNOMY 235 E .413**f
FIRM CONTROL | - .282 . -.005
LAX CONTROL .211 .149
ACCEPTANCE o ..466** | .198

' REJECTION | ‘ - -.099 -.211
POWER ASSERTION . Z.o75 -.173
INDUCTION R o o -.o19 | - .180

p <.05%
D <.01%%
D <.001%%%
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?'CORRELATES OF ACTUAL SCHOLASTIC COMPETENCE BY GENDER
A correlatlon was conducted to assess actual scholastlc N

“icompetence 1n boys and glrls The Varlables 1ncluded

N_Npercelved scholastlc competence, self-worth psychologlcalb'fﬂf

"74‘autonomy, acceptance, 1nductlon, lax control flrm control L

'?jpsychologlcal control rejectlon, and power assertlon. For

'”V'l-boys, psychologlcal autonomy waS pOSlthQlY Correlated Wlth'?"

‘if‘fpresented in Tableb8

| actual scholastlc competence (r "d'423 p< 05) For glrls,; R

VNparental rejectlon was negatlvely correlated w1th actual

f"scholastlc competence (r tf:490,/£<.01) These scores arev

‘;ETHNIC DIFFERENCES IN PERCEIVED AND ACTUAL COMPETENCE

A correlatlon was run to evaluate congruence between
N:,percelved and actual scholastlc competence for the whlte'f'tv
”l(ﬁ* f.212 NS) and Latlno (r —;.265 NS) subsamples. The»(f
- ‘r scores were converted to z scores u51ng Flsher s r—Z*

e conver51on, z scores were then tested for s1gn1flcance (z =

”;935"N§;°‘;ﬁhe sample for black students was too- small to

'(be 1nc1udo‘ 1 the analys1s
V'LCORRELATES OF PERCEIVED SCHOLASTIC COMPETENCE BY ETHNICITY
f‘ Correlatlons were also performed to assess Wthh factors :

‘were 51gn1flcantly related to perceptlon of scholastlc |

o competence in whlte and Latlno chlldren Correlatlons

v.,between actual scholastlc performance, self-worth

psychologlcal autonomy, parental acceptance, 1nduction, laX"“
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TABLE 8

CORRELATIONS FOR ACTUAL SCHOLASTIC
COMPETENCE BY GENDER

PERCEIVED SCHOLASTIC COMPETENCE

| BOYS ' GIRLS
VARIABLES CORRELATION = CORRELATION
PERCEIVED COMPETENCE .285 .390%%
SELF-WORTH .220 : .009
PSYCHOLOGICAL CONTROL -.045 -.296%
PSYCHOLOGICAL AUTONOMY 423 -.345%
FIRM CONTROL -.058 -.019
LAX CONTROL | -.077 -.258.
 ACCEPTANCE -.151 | .311
REJECTION ' -.195 —-.400%%
POWER ASSERTION -.151 -.208
INDUCTION -.010 .070

p <.05%*
p <.01%%
p <.001*%*%%*
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Vfcontrol firﬁ‘ccntrOl psychologlcal control parentali7'
rejectlon, power assertlon, and perceptlon of competence
bi.were evaluated The flndlngs for whlte students 1nd1cated

‘q‘that self-worth was 51gn1f1cantly related to percelved

'scholastlc competence-e

l,r (; = .492 p< 01) Slmllarly, for the Latlno students =

. self-worth was strongly correlated w1th percelved scholast1C'

d‘competence (r él 725 p< 0001) too These-flnd;ngs-are*

o 'presented in Table 9. L




bb.? PSYCHOLOGICAL CONTROL

o PSYCHOLOGICAL AUTONOMY

5f 5_REJECTION

TABLE 9
HCORRELATIONS FOR PERCEIVED SCHOLASTIC .
- COMPETENCE BY ETHNICITY :

WHITES "f!;'* LATINOS

. VARIABLES CORRELATION a7c0RRELAT10Nv:ﬁf‘

| *‘:.,_f'?sm;p-.wéRT”H“- | T2sER

YACTUAL COMPETEN»E 239 7‘,;.266

1‘,348*;f3:1'*

 ;491**"

"fFIRM CONTROL -.054

"LLAX CONTROL S L2370 282

'*ACCEPTANCE L2390 .12

HV'LPOWER ASSERTION ;.f“v‘ L1500 -.293

"’.INDUCTION '*3§%,035 ]Mp

p_ <. 05*
P <.0L¥x
B <. 001***

ai'*QPERCEIVED SCHOLASTIC COMPETENCEvv 'ﬂf 



DISCUSSION
The purpose of the study was to determlne the extent to

.:whlch self esteem and Chlld rearlng practlces predlct ,p"

rig;chlldren s percelved and actual scholastlc competence. As

.was expected self esteem was found to contrlbutebl
l'51gn1flcantly to how chlldren felt about thelr schoolwork
“In addltlon, chlld-rearlng practlces ‘were found to |
'contrlbute 51gn1f1cantly to chlldren s actual school
,yperformance.pIn thls study, students who percelved thelrkyf}'*

'parents as acceptlng of thelr dec151on-mak1ng abllltles,’;

hallow1ng them to hold thelr own p01nts of v1ew and prov1d1ng,,v

fihthem w1th explanatlons when settlng rules, reported
chemselves to be more academlcally competent However,

j»evaluatlon of sex d1fferences 1nd1cated that for boys, the yf,

v‘limost 1mportant factor 1nfluenc1ng thelr actual performance

pwas how much autonomy they recelved from parents whlle for
'vglrls 1t was the quallty of the relatlonshlp w1th the parent,&
v:and how much tlme parents spent w1th them. Perhaps thlS 1s ph,f
1nd1cat1ve of the sex role stereotypes that are often g

“'utlllzed 1n soc1allzlng chlldren The results thus support

*&prev1ous studles whlch ;uggest that hlgh self esteem_.

']fcontrlbutes meanlngfully to chlldren s self-perceptlons of ﬁii:

bgthelr schoolwork and pos1t1ve chlldrearlng practlces

‘-contrlbute to'actual performance (Coopersmlth 1981, Harter,{:"

'1983 & 1986°‘Cov1ngton,vl984' Phllllps, 1984 & 1987' Pope,



’:vM:CH‘ale, & cfaiqhead- l'988"‘H-odge & Mc'shéffr'éy, '1'990) )
In a prev1ous study, Coopersmlth (1981) found that
;‘competence was’ a major component in self esteem. Slmllarly,
| Harter (1983) v1ewed competence as one of the ma]or -
dlmen51ons of self-worth Harter (1986), in a study on
'tchlldren 's perceptlons of thelr schoolwork and the1r general
self-esteem, found that these were hlghly correlated
thurther support for this assoc1atlon is prov1ded by
,Cov1ngton (1984), who suggests that factors such as
. :performance level and perceptlon of ablllty affect one s
'"sense of worth and adequacy Two. studles by Phllllps (1984
Z1987), also support the flndlngs of a relatlonshlp between.
"chlldren s perceptlon of cognltlve competence and thelr |
'ffdachlevement In the flrst study she found that chlldren w1th;f
lower percelved competence almed for lower levels of

‘hacademlc performance than thelr peers and felt that thelr-:[gﬂ

'fkvlack of ablllty was a cause of thelr low gradesf In a

'subsequent study, she found that chlldren ‘with low percelved
3fcompetence v1ewed themselves lower in rank than thelr peers.
‘:Other researchers have also noted a strong relatlonshlp
f'between self esteem and chlldren s evaluatlons of themselves"
t (Pope McHale, & Cralghead 1988‘ Hodge & McSheffrey,_1990)

Contrary to expectatlons, parental factors were not

”vvf found to be 51gn1f1cant predlctors of chlldren s perceptlonSj,

"of‘thelroschoolwork.'Parental‘factorsrwere,»however,

L



.pos1tively related to children s self esteem. It may bebthatﬂa‘
parental factors indirectly influence school performance by
‘~utheir ass001ation With self esteem. These findings only

'vpartially support Phillips' (1987) proposal that parents -

5 directly affect their children s developing perception of -j;{"

‘-competence._‘l

As expected a tendency for parents ‘to allow‘their
ychildren their own pOint of View and to make independent
;deCiSions was found to ‘be strongly related to actual school
' performance. These child rearing practices may enhance the
development of critical thinking skills in children through
the_allowance,of independent‘problem—SOIVing. In addition,
children:whose parents‘usedkless punishment and‘rule setting
had higher performance. Congruent With previous Studies,y'

‘children s beliefs about their ability to do schoolwork were

“‘related to their actual school performance (Belskey,‘1984'

Goodnow, '1984; McGillicuddy De LlSl, 1985' Phillips, 1987;
Steinburg,~Elmen, & Mounts, 1989; Wein, Kurasaki, &'Jason,
1990)' For example,‘Belskey (1984) suggested that -

.intellectual competence is enhanced through parents"ability

1‘ to faCilitate autonomy in children Goodnow (1984) also

discussed the- propenSity for parental child rearing
upractices to ‘lead to developmental outcomes in children s, i
achievement Additionally, McGillicuddy De Lis1 (1985)

prov1ded empirical data to support the view that parental
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beellefs affect ch"ldren’s behav10rs 1nc1ud1ng school 5;"::‘

‘“,pperformance. Other researchers also suggest that parental

'ffbellefs about thelr chlldren s abllltles are assoc1ated w1thlff'

'?jthelr chlldren s drlve to take on challenglng tasks,.future a;f'

7goals and expectatlons,‘and school performance (Phllllps,n

:”“]51987) Phllllps suggests'that chlldren s achlevement

i‘attltudes and behav1ors‘are heav1ly 1nf1uenced by parents

w'and that parents 'rov1de feedback chlldren can utlllze to ;Qﬁ'

‘formulate thelr selfﬁperue,

i 5diste1nberg,‘Elmen, and Mounts (1989) dlscussed parental

de[factors w1th respect to'school performance in chlldren. lhey?“
ffound three factors, 1) parental acceptance,lz) allow1ng [
chlldren thelr own . p01nts of v1ew and 3) cognlzance of
'thhelr chlldren s whereabouts contrlbuted p051t1ve1y to
Zichlldren s school achlevement. Slmllarly, Wein, Kurasakl;j'
wgand Jason (1990) found parental 1nvolvement to promote
chlldren s academlc achlevementk ‘ | “‘ ‘ h
The flndlngs of the present study llnklng chlldren s

*,perceptlon of thelr schoolwork to thelr actual school

o performance are supported by several prev1ous studles

glons In.another study,;_ﬁfff“ijaf”ﬂwl

‘(Harter, 1982 & 1983' Dweck & Elllot 1983, Phllllps, 1984, S

‘gPekrun,>1990) For example, Harter (1982) suggested that

there 1s an assoc1atlon between chlldren s percelved and

:actual competence in- school She found that the relatlonshlp’_ S

-‘between these two factors rlses steadlly through the

g o



"ijelementary schoonh

;ffound competentlT,

ﬁfhhaspﬂred to less ‘fsf;?ﬁ

’3gev1dence of the

éﬂfactual abllltleqq.wﬂdh”

ifljfElllot (1983),_1n a study,on‘chrldren s self perceptlon

‘7efreport1ng that p051t1V__

-perceptlon is a 51gn1flcant“

vrmotlvatlonal facto vl'fl‘enc ng chlldren s 1ntellectual

“ffperformance and achlevement They further noted that
'fself—perceptlon can affect a chlld's motlvatlon to seek and_jic'

‘jmaster sklllifthat they are potentlally able to master.‘5 ;

'~iThese flndlngsﬁare cons1stent w1th Phllllps (1984) who jffhﬁ*

“"‘reported that chlldren who percelved themselves as. hav1ng

5';flow levels of academlc performance 1ntentlonally almed for

”f”flower academlc

!falso found a correlatlon‘between achlevement and

As expected the presentustudwaound parental dlsplay ofﬂhf'

eacceptance toward thelr Chlld wasaassoc1ated w1th hlgher 57<f”

“fﬁ?self-esteem 1n chlldren These current flndlngs arefvﬁ

j‘con51stent w1th severa studles (Coopersmlth 1981' Hazzard i\““
Chrlstensen, & Margolln, 1983~:G1velber, 1983"Pekrun,anf{,;p'

71990) For 1nstance, Coopersmlth (1981) 1nvest1gated




’x,fparental rejech'

fQi,behav1or,and;children'

"f:Thewaound'that chlldren'whv,percelved thelr parents”as

'ew‘chlld rearlng practlces and chlldren s self esteem. He .

.ffproposed that parentalvacceptance 1ncreases self—esteem and :

'TTthat ch11dren_w1th hlgh selfnesteem were less 1ncllned to

-i,percelve thelr parents as negatlve or destructlve.

:“°Slm11arly, Hazzard Chrlstensen, and Margolln (1983);

bfevaluated the relftlonshlp between percelved parenta,

?"exhlbltlng more p051t ve behav1ors toward them were more

1h;sat1sf1ed w1th themselveswand how they were leadlng thelr

ntdlmlnlshes self esteem.,Coopersmlth foundfer"fivb

selflesteem and behav1or problems.{ldngn'

dVllves.,leelber (1983) suggests that p051t1ve self esteem 1n”»“hi

'jj“chlldren‘derlves from parents' ablllty tO,,"accept the ”;f"k

t”»d}chlld's belng,

ﬂfﬁJleelber stated that allow1ng the Chlld to be_f

hlS current level of functlonlng"iwhlle';Jfff;yh

epencou aglng the_chlld'” becomlng more mature" (p 165)

‘"Vpsychologlcally separate from the parent contrlbutes to

pr“"self esteem Furtherfsupport 1s prov1ded by Pekrun s (1990)

'}fietndy7;fh1ch fou a that ”self“esteem was 1nfluenced

Tf*would report less competen » 1n thelr scho work than boys

'7.nregardless ofvilﬂlr actual performance 1n school Whlle thls.’i

"7:7=rela 1onsh1p was}notﬂfound to be statlstlcally 51gn1flcant




the results were 1n the expected dlrectlon. Thus, glrls' S
'_scholastlc performance scores were hlgher than: boys but
'[thelr percelved scores were lower Perhaps a larger sample

-would make these flndlngs more sallent These flndlngs may

also be reflectlve of the partlcular academlc subjects that _.V

'f’were belng dlscussed For 1nstance, Llcht Stader and

. Swenson (1989) found that glrls only evaluated themselves as

“,js1gn1flcantly less 1ntelllgent than boys in areas such as

',’soc1al studlesiand 501ence These researchers suggested that
- .the dlfflculty of an academlc area’ effects the confldence;'
’=level of glrls more so than boys Thus, glrls express as -
‘much certalnty as boys when the tasks are famlllar and when i

~ they have recelved adequate feedback concernlng thelr

performance.vh_;v
' These flndlngs hlghllght thenlmportance of asse551ng

'whlch factors are correlated w1th boys' and glrls' percelved"

'and actual performance 1n school In thls study, self- esteem

was hlghly correlated w1th perceptlon of school performance o

jfor both boys and glrls The relatlonshlp was tw1ce as.
“lstrong for boys than for glrls. ThlS suggests that boys"v-
| :perceptlon of thelr schoolwork 1s based more strongly on . -

,1the1r self esteem These flndlngs may be reflectlve of the -

) way boys and glrls are soc1allzed Glrls may be s001allzed ”,b'

~to view attractlveness as-an 1mportant component of thelr

self esteem, whlle boys may be reared to v1ew academlc‘

a1



'-performance as a strong factor 1n thelr self esteem. Anotherb

o p0351ble explanatlon for the dlfferences 1n self esteem‘

between boys and glrls may be because the glrls' report

"-5exper1en01ng less pos1t1ve parentlng and may therefore

-.recelve less feedback and encouragement than boys. Thlsgh;='

"p.speculatlon 1s supported by prev1ous research (Hazzard

"E,Chrlstensen,_& Margolln (1983 LlCht Stader,‘& 1989) whlch

:ffound that boys;reported thelr parents as exhlbltlng morev“'"

7v*p051t1ve behav1ors such as feedback than dld glrls.

: In thlS study,)lt seemed that boys’ and glrl s actual“b
'fschool performance was assoc1ated w1th dlfferent parental

: 5behav1ors. For example, actual performance in school for

;lﬁboys was strongly related to thelr parents' ablllty toifgp}

‘encourage them to hold thelr own p01nts of view. - For glrls,

fhowever, actual school performance was assoc1ated w1th
dt?whether they felt thelr parents were too busy for them or =
v1ewed thelr 1deas as fOOllSh S o
Ethnlc dlfferences }as related.to percelved and actual g
'nschool performance werevalso evaluated For both ethnlc

»”groups self esteem was found to be p051t1vely correlated g f““

T‘JW1th thelr Perceptfon‘of thelr"SC”oflwork Thls c01n01des;“3

w1th prev1ous research relatlng self esteem to perceptlon off:
'competence 1n chlldren (Coopersmlth 1981 Harter, 1983),,,15;7
3?}However, thls 1s 1ncons1stent w1th Stevenson, Chen, and

JUttal (1990), who examlned school achlevement among black



',gwhlte and Hlspanlcbchlldren, and.found that black and ;_h;r_'”
,Hlspanlc chlldren held ‘a less reallstlc concept of how well “
v'they were d01ng 1n school ThlS 1ncon51stency may be due to e
vmethodologlcal dlfferences 1nclud1ng dlfferences in the'iﬂxm
‘_chlldren s ages and 1n the tasks belng evaluated Clearly,g.i“

faddltlonal research is needed to further clarlfy the role ofuﬁﬁibp

gself esteem 1n perceptlon of,competence 1n mlnorlty

fchlldren;flﬁ”

The results of the current study are 51gn1f1cant and

ffprov1de 1nformatlon that 1s relevant to the development of

1nterventlon programs w1th chlldren.-81nce self esteem was nr:hh
bfound to be an essentlal llnk between percelved and actual:;_:
fschool performance,hlt‘ls 1mportant to 1dent1fy ways to

"enhance thlsf Bandura (1977) suggests that a sense of

1self efflcacy can. be bullt and strengthened through

'modellng Schunk (1983) suggests that attrlbutlonal feedback_l,f'
,can promote problem-solv1ng, self efflcacy and achlevement

1n chlldren.chhunk found that when chlldren do not recelve
yattrlbutlonal feedback (e g feedback about how the Chlld sivfifqi
,~schoolwork 1s percelved),vdoubt may be created in the chlldi
ﬂdesplte thelr actual performance As dlscussed in thei

,current study, thls can result in'a phenomenon referredvtov;1>*

as the "1llus1on of 1ncompetence"' whlch 1s the tendency ofr’ .

- ‘competent chlldren to. neglect to percelve thelr abllltles

fﬂfposxtlvely;(Langer;wl979) These flndlngs suggest that ~>

| ‘\’,.‘,13’ R



."“Aparents and teachers can enhance chlldren s sense of

'x_self efflcacy and reduce the llkellhood that chlldren w1lrjyfh |

'pnegate thelr actual school performance by prov1d1ng
f'approprlate feedback and modellng | |
| P051t1ve parental factors were found to be 1mportant

‘ﬁ contrlbutors to the chlldren s self esteem 1n the present -

"‘study Chlldren s perceptlons _rfacceptance by thelr parents

fedesplte the outcomes of thelriendeavors as well as thelr

dependent p01nts of Vlew seemed to be
T”ucru01al factors
7”ch11dren Thls,suggests that parent tralnlng courses whlch-

“,mempha51ze these partlcular factors may a551st parents who

(Vfggwant to fac111tate and enhance thelr chlldrens' school

'"performance.ﬂ-“'

Th1s study

Thls 1s a gro-lng and 51gn1flcant area of research w1th»?’

fa number of 1ssues that need further exploﬁatlon.bfihe‘f“:

’”ass001atlon betweenfeffort and motlvatlo -

“performance and chlldren s self esteem, and the medlatlng:fj;w

r_7role gender and race may play 1n thlS relatlonshlp arefn*"t‘

ve'development of self esteem 1n these ﬂ:ti

”lmlmportant areas needlng further exploratlon Longltudlnaltﬁ{,fu'



studies would be extremely-helpfﬁl in elucidating the
outcome for children who continually.negéte their school
performance as a result of faulty self—pefceptions.
Understanding these processes will,incfease parents' and
‘teachers' ability to enhanée children's academic

performance.
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L APPENDIX A

- PARENT PERMISSION FORM

W'Dear Parent

. My name is Chrlstlna Castro and I am a graduate‘
student at california State University, San Bernardino.

I am conducting research as part of a research team for .

my master's thesis in Counseling Psychology. ‘

‘We realize that many parents would like to help
their children increase their self-esteem and their
sense of competence. We are conducting a study focu51ng
on parents' and childrens' attitudes concerning
‘children's competence. As ‘parents you are concerned with
how your children are functlonlng in the school setting.
These issues of competence are important. Therefore, we
are looking at bellefs, expectatlons and. perceptions’ in

* the area of competence and how . .they may be influenced bnyj }

- parents and children. Through this study; we are. hoplng
. to be able to understand how children's beliefs
~influence their competence. In order to pursue: this

. task, we would like your help.. We are: wr1t1ng to seek

- permission for your child to part1c1pate in ‘this study.
The researchers will be avallable at the schools to
-~ administer the questionnaires to your children.

The children will be asked questions about how they
- perceive their scholastic competence and global self-
worth. They will also be ‘asked questions about how they
}percelve their parent's approach to child-rearing. A
brief demographics sheet. will be included which will
‘inquire about gender, ‘age, racial/ethnic background, and
household living arrangements. The children have the
option to discontinue the experiment at any time. We
would also like to have a record of your child's actual
grades. All of the information will be kept completely
confidential. No identifying information will be used.
Results of the study will be avallable upon completlon
of the study.

If you have any gquestions concernlng this project,
you may call me at (714) 737-1369. You may also call Dr.
Faith McClure (880-5598) or Dr. David Chavez (880-5572).
If you are willing to ‘let your child participate, please

- sign the next page and have your child return thls form

to school at thelr earllest convenience.

. Thank you,-
‘Christina Castro
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Yes, I am willing to letvmy child

Name

participate in your study cbncerning children's
perceptions and I also grant permission for my child's
current grades to be accessed by the researchers.

Parent Signature
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APPENDIX B

QUESTIONNAIRE PACKET

I am a graduate student at Callfornla State :
‘University, San ‘Bernardino and I am currently conductlng
research for my master s thesis in counseling PRR
psychology I am 1nterested in how student's bellefs
concerning thelr competence and their perceptlon of
~‘their child-rearing reflect their actual competence and
their self esteem. The purpose of this study is to find
~ out about students' beliéfs about thelr abllltles and .
“their parentlng experlences

In this study you will be asked questlons ‘about how
_you perceive your: Scholastlc Competence and Global Self—
Worth. You will also be asked. questions about your
- parent's approach to parentlng A brief demographics
sheet will be included which will ask about gender, age,
ra01al/ethn1c background and  living arrangements at
home ‘ Dl TR '

Please answer- these questlons as openly and honestly
as poss1ble. Your ‘names will be ‘not’'be known and your
answers will be kept private. You are free to stop

o participating at any time. Thank you for your

participation in this study. Please sign and date this
form before you ‘begin. If you wish to. find out about the
results of the study, please contact Dr. Faith McClure
(880—5598) or Dr. Dav1d Chavez (880- 5572)

If you have read the above information and agree to
part1c1pate 1n thlS study, please s1gn below. :

Signature = 1 ) ';.ul,:,f :‘:‘,' R Date
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 DEMOGRAPHICS

“Circle,the.answef*ﬁhatfﬁaérfglosély;rits you o

ﬂhipjyf

_y3) Mex1can/Mex1can Amerlcan

'f!4) other Hispanlc g‘ 5) A51an/As1an Amerlcan ﬁ];{

7?([t6y,otherfu

ti43rWho do you f{c1rcle_all that apply)

1.,ﬁﬂ1) mother’j 2) father : 3) grandmother

'7Q;j4) grandfather 5) auntx

. 8) sisters
% v many

}?5):Do you _peak more“than one language°

'»i}i) yes | Z)Ino_

7) nonrelated
S adults.,,:
~ how many’;

~-how. many?_

lffif yes, wrlte Wthh language, other than Engllsh

”'ithe space prov1ded D

T4



.aParenthhiid?RelatibﬁShiﬁQQuéSfiénhai?§w7h

'vgBelow are a ‘series’ of questlons on how your parent(s) acted;_ff’

toward you during elementary school Please answer the

ijquestlons by circling the number that corresponds to the“f'
‘answer . that most closely descrlbes your: parent(s). For L
example, if the statement was never. true of your parent(s),ﬁf7'

‘““fiyou would 01rcle 1.,__

"f<l felt hurt when I dldn't ﬂ

f‘jOnly
*;Once . ; :
X ‘in a Some- Very e
"Never Whlle Times Often Often,wjf

%leMY>Pdréhtrsx17fﬁfif

2. spanked me as punlshment’ff;:f;jg27 3 4 5

3. 1et me know what was"fff 77 - R R ST
Cexpected o npERE I BUEIRRI AT L8

:4 spent a lot ‘of tlme Co T SR : ‘ : Lo
' w1th me "w ;\_ ‘,:,;yj}jy'l; 20 3 45

y‘5 set very few rules 'i ”[h}?17ﬁfdf2 3 4 s

ddf6 was too busy to answer

7. explalned why they
‘ punlshed me,y

8.allowed me to hold i
'my p01nt of v1ew

9. wanted to know how I
spent my time. away e e o ey
from home ‘-f,‘,‘ ,-j‘ﬁ“_.l 2 3 4 B

10. had dlfflculty - L RN NS S P T, ‘
' belng strlct f j‘}*.r"f‘l{ij 200 3 a4 5

11. st111 supported ‘me whenf”'i e B
I made a poor decision 1 2 030 4 5
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- only
Once -
o D in a Some— ~  Very .
. My Parent(s)vv " Never Whlle Tlmes Often Often

12. trled to reason w1th
“me when they thought o o _
- I was wrong 12 3 4. 5

l13.acted distant from me S .
if I disappointed them 1 2 3. 4 5

14.complained about me 1 2 3 4 5

15.used force to.makefmefhve S R I
follow directionsw**;~'E1a';f.2g: Se3o00. . 40 05

16. would allow me to
" decide for myself on .
important matters . o R - ~
w1thout 1nterfer1ng 1 2 3 4 .5

17.made it easy for me”y o . o _
to confide in them = 1 ° 2 3 4 5

vlé.expected‘ajlet»from S - ‘
’ ‘me ' L e T 2 3 . 4 5

19.acted as thdugh I v R R L
. was in the way '_»‘ B 2 .3 4 5

20. would explain ‘the
- reasons for thelr o , :
“rules . . . 1 2 3 4 5
‘21.punished me' . - 1 .2 3. 4 5
22.made me'feeljbea if

I didn't spend time e .

with the family = 1 2 3. 4 5
’e323.thought ny ideae _ o - o TR
' were foolish 12 34 5

24.made me feel as
though my behavior
reflected on them as. o e o RS TTN
parent(s) . 1 2 3 4 5
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My Parent(s)

25.would physically

restrict or punish
me to make me obey

26.made me feel that
what I did was
important

27.would say "Just

because I said so,"

when I questioned
his/her rules

28.let me do pretty

much as I wanted to

29.allowed me to have

secrets from them

30.made it clear who
was boss

31.kept my point of
‘view ‘in mind when
making rules

Only

Once o

in a Some- Very
Never While Times Often Often

32.would force me to obey

by taking away
privileges

33.let me decide for

myself what is right

and wrong

34.let me off easy when
I did something wrong

35.punished me by making
me feel guilty and

ashamed

36.explained how my

actions made others

feel

1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
‘1 2 3 4 5
1 2 3 4 5

52



Only

Once :
_ in a Some- Very

My Parent(s) Never While Times Often Often
37.was strict P 1 2 3 4 5
38.encouraged me to v , :

explore new ideas 1 2 3 4 5
39.seemed annoyed with S ‘

me . ‘ 1 2 3 4 5
40.made me stay in my o

- room as punishment 1 o2 3 4 5
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j“Réally'
- True.
~ for me

ﬂLSome klds flnd 1t hardﬁt'
;gto make frlends

. Some kids do very well
" at all kinds of sports.

WHAT AM I LIKE

Sort of
True. ‘;_,3
[ for me T

VSome klds feel that they o
' are very good at thelr R
',)school work““ v

hSome kldS are happy Tt
1;w1th the way they look-j_v= o

’ }Some klds often do not f‘ji],a
: ;gllke the way they behave e

. Some kids are often
- unhappy with them—f;ﬂj,ﬁgf F
fselves S BUT

-<7VSort of R
| erime

faffother klds worry R
- about whether they%
can’ do'the school L
© work: a551gned to
- them.

©BUT

V;gotﬁér kids flnd it's

‘ 33ffr1ends

f,very good when it -
~ comes to sports.x_g

. for me

pretty easy to mak

Other klds'don'tw tfs;f,’,'“J*
feel that they are;tffl" 3

 Other kids are not
happy with the. waY‘ﬂf,"’
;they l°°k-a;;,,_ o

 Other kids usually
" like the way they L
ubehave.\]4»5_

" Other kids are
_pretty pleased. .
.With;themse1Ves;a“




”;,smart as’ other kldS U e

Some k1ds feel llke-ﬁfif@*f‘

they are. just .as

thelr age

Some klds have

"alot of frlends‘:,i

9.

Some kids Wish

they could be

~alot better th:'f~rt_ovx; T
P  BUT

h;sports .

with their helght

-nand welght

‘lll.SomeAkids}ueueiiyr-‘ S
. do the rightfthinggjf[ngfgr”

12.Some kids don't

‘like the way they
they are’ leadlng
thelr llfe‘

- 14.Some kids’would'likey

to-have alot more
frlends ,

10.Some kids are“haPPYQ'a_ .

TY:BUT_‘t

CBUT

,13 Some kids are: pretty.ftjyff
-slow in-finishing e

thelr‘school work BUT

BUT -
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‘thOther kids aren't:“u’

so sure and wonderq[
if they are as

~f;smart

| i?Other kids don't
;.»_vjug;*mhave very many
‘BUT

gfrlends

'Other kldS feel:

‘they are good

' enough at sports.

tOther kids wish

their height or .
weight were
‘different.

Other kldS often

“don't do the rlght.~y
thlng.‘ v o

Other kids do like

y-the way they are
;;leadlng their life. " .

Other kidsvcan do

their school work
»qulckly

Other kids haye as
many friends as they
‘want. ST




15, Some kids thlnk they f;fff
- could do well at just

‘about any new sports

.~ activity they haven't;

tried beforev:'

~ 16.Some klds wish thelri”"

body was dlfferent

17. Some klds usually
‘act the way they
know' they are
‘supposed to

>.13hSomeﬁkids'are.happy':

w1th themselves as
- a person -

‘.:19 Some kldS often
forget what they
learn

wt20‘Some kids are :
always d01ng things
“with alot of klds'r'

 21.Some kids feel

‘that they are better
' than others their age -

'22.Some kids wish their

physical appearance
(how they look) was
dlfferent ' .

”v'nUff
ibgﬁj{;
.;y%BUTll

"aBUTf‘
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: ,'gother kldS are
~afraid they might
~ not do well at _

,sports they haven't .
- ever trled.:@pq% S

" Other kids like
fthelr body the
"a_way 1t 1s.:;_ o

;,Other kldS ofteni-'
don't act the way

they are

‘;Jsupposed to.{_y

'Other kldS are often

not happy with o

Mpthemselves.{

‘Other kids can
_remember things
»,eas1ly .

 Other kids usually
" do things by
-themselves.

rfother kids don't
~ feel they can play ‘
as well. at sports. o

 Other kids like
their physical

appearance the way

’_they it 1s.




23.Some kids usually
get in trouble because
of the things they do

24.Some kids like the kind
of person they are

25.Some kids do very well
at their class work

~ 26.Some kids wish that more
kids their age liked them

27.In games and sports
some kids usually
watch instead of play

28.Some kids wish
something about their
face or hair looked
different

29.Somé kids do things
they know they
shouldn't do

30.Some kids are very
happy being the way
they are

BUT

BUT

BUT

BUT

BUT

- BUT

BUT

BUT
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Other kids usually
don't do things
that get them in
trouble. :

Others often wish
they were someone
else.

Other kids don't do
very well at their
work.

Other kids feel
that most kids
their age.

Other kids usually
play rather than
just watch.

‘Other kids like
their face and hair
the way they are.

Other kids hardly
ever do things they
know they shouldn't
do.

Other kids wish they
were different.



“7;31 Some klds have trouble ' other kids almost

' flgurlng out the. answers _ always can. flgure .
in school ‘ , ~ BUT = out the answers.ﬁiw,f

‘232 Some klds are popular%’ vﬁ - ”*‘Other kldS are not”’
w1th others thelr age‘f BUT fvery popular.,

33, Some don't do well at‘”fngjf.Q“ﬁOther klds are good{”
'new outdoor games" . . at new games rlght
,' -7 BUT away.

34.Some kids think that  other kids think
they are good looklng LR - that they are not
‘ BUT  very good looking.

35.Some kids behave‘.f: '1~~ : Other‘kids‘Often

themselves very well find it hard to
: C L . BUT . behave themselves.
" 36.Some kids are not very = Other kids think the

happy with the way they - © -~ way they do things
do alot of things : BUT “is fine. "
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