California State University, San Bernardino

CSUSB ScholarWorks

Theses Digitization Project John M. Pfau Library

1989

Implications of the use of nonsexist language for the teaching of
writing

Louise Marie Rodriguez Connal

Follow this and additional works at: https://scholarworks.lib.csusb.edu/etd-project

6‘ Part of the Rhetoric and Composition Commons

Recommended Citation

Connal, Louise Marie Rodriguez, "Implications of the use of nonsexist language for the teaching of
writing" (1989). Theses Digitization Project. 499.
https://scholarworks.lib.csusb.edu/etd-project/499

This Thesis is brought to you for free and open access by the John M. Pfau Library at CSUSB ScholarWorks. It has
been accepted for inclusion in Theses Digitization Project by an authorized administrator of CSUSB ScholarWorks.
For more information, please contact scholarworks@csusb.edu.


https://scholarworks.lib.csusb.edu/
https://scholarworks.lib.csusb.edu/etd-project
https://scholarworks.lib.csusb.edu/library
https://scholarworks.lib.csusb.edu/etd-project?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F499&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/573?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F499&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.lib.csusb.edu/etd-project/499?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F499&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarworks@csusb.edu

IMPLICATIONS OF THE USE OF NONSEXIST LANGUAGE
FOR THE TEACHING OF WRITING

‘A Thesis
Preséhted to thé‘
' Faculty of
:Caiifornia»State1University,

San Bernardino

In Partial Fulfillment
cf the Requirementé for’the Degree
- Master of Arts
in

EngliSh Composition

by | |
’ LOUISE MARIE RODRIGUEZ CONNAL'

June 1989



‘}IHPLICATIONS OF THE USE OF NONSEXIST LANGUAGE
FOR THE TEACHING OF WRITINGvg :ui_p o

A Thesxs

Facultv of
Callfornla State UﬂlVerslty5ii:

San Bernardlno‘,~"”

Loulse Marle Rodrlguez Connal

June 1989

“?App#oVédiby= 1l”"‘

, é/i/é’? ,

ate

- "Elinore Partridge, Chai%, English

English = = .

‘Susan Meisenhelder,






ACKNOWLEDGMENT

I w1sh to thanklb ose whofhave a551sted me through my

‘eévodessy Y Jull Burokt 7w_hD>and Susan Melsenhelder, PhD

L oontrlbuted durlng the early stages bY teachlng me the

”vmportance‘of workln' to overcome the 1nequ1t1es of sex1sm

Thh;For thelr

’nd Loralee MacPlke, Ph

f:hme through thefc ea ion offth‘ *work. Others whose

'°1encouragement helped keep me ‘."T.aSk were my frlends,

L }"'S,\usan‘_ ElllS’ vav‘el.en;_J:Qne 5, nd my daughter, Ellzabeth

uPPort throughout the processﬁt:" |
» é Ellnore Partridge, PhD;fb__ﬁ’"

'The1r trust and encouragement sawgaﬁ*""






"iihas -long beenf‘a topic for research Desplte the many




b’h:patriarchal roles ass1gned\to men and women. The word

*A-¢natural has been used to‘k 'p women oppressed ) Thus began my

"frfMartyna and MacKay studle

:personal Odyssey into the StUdY °f language and gendersﬁ;ju? R

I have rev1ewed studles relatlng to educat1ona”””‘

'ﬂiomaterlals.s Both “in: the oral and wrltten language,;the rule'f;}s

lifor generlc he has per31sted for"any years" However, the

;discussed in. Chapter Three of thls,””

.';VWOrk dlSPelL hejnotlon ]hat he 1s truly generlc.;hdﬁﬁ;ﬁ?'“

'°:ijurthermore, they show the coniuslon and 1ack of clarlty

perpetuated by the generlc rule.

fSlnce others have argued

'flfor flnding an: alternatlve to generlc be wfthout much

:;success, I thought 1t would be more practlcal to dlscuss :

"‘tfmethods of wrltlng which corrected for generic he whlle-f\

‘”-dhfteachlng wr1t1ng. Furthermore, because the generlc rule 1s

iiil"SkillS required for success in college

‘;not the only source of sex1sm in language7fHidlscuss,varlous_f'
L strategies, from 1essons on word cho ce

. fasslgnments for the wrltlng class., Th‘l -strategies.brlng

out the value of wome W““ soclety wh1

teaching the wrlting'd’*




"'[jlfor or encourage‘ he nonsexist_use )
"i‘w111 look at sp_c flcpexamples of ho

T world I w1lv

'“}CHAP ER ONE

eed for nonsexist

"become In order to understand the

language use 1hlfsllmportantrto gain‘afclearer picture of

| ',What femlnist teachers ,been pointins tO when they aSkﬂﬁ’

_anguage.t Childre

£ acqulxlng language, 1ntu1tively

A“h'perceive unspoken connotat’lns of words ‘In th1s chapter‘

Qertaln words in our

'language comel,' have sex1st'connotatk ns and how language_

n,both reflects and determlnes women s unequal status-in‘t

’gshow?hthrough‘;he wor'ibegun by other Lf

'fscholars, how even subtle changes 1n language can'lmprove the:;dﬁﬁﬂi

‘E‘jgwalk run, or sw1m, most of’us cannot recall the process we

}dw;fwent through tO learn how‘to :Peak

Lingulsts say that




"”ffchlldren are very adept at learning and 1nternalizing the

| ”‘5fgrammar of*thevlanguage to which they are exposed during theih“

5“?f¥language quisition phase of chlldhood By the time;-f'

i children go to school they’_aveakearned the language

Gfgstructure and much of_tkewlex1con which they will use iii”

:“fdthroughout their lives 'What they learn 1n school is how to

‘r;}hsystematize{and cate”oriz: whatgthey already know.r In her'

1n Readlngs:In'Applledlb

;;Breyne Arlene Moskowitzﬁviv

",g-’5says- vl

ned 1n school are only conventions

‘f“gffof an educated sOCletY-; They are. arbitrarv

tifinishing touches or embr01dery on a thick fabric‘3"

‘MNOf/language that each child weaves for herself

lgibefore arriving at the English teacher s classroom;“ o

vl‘fThe fabric is grammar the set of rules that

i*W?describe how to structure language (165)

‘fffiThe youngster s 1inguistic progress 1s that of a child hff“

.?‘7f1nd1ng piecesuof avjigsaw puzzle and assembling them in a

i wVifﬂimethodical

er;(Moskowitz, 166)

a'redictable manner so as to put the puzzle pieces.'%‘~” |






'”"f“pOSLtlve, powe ‘ff

= ?only on the dominant group

157fthe messages loaded 1n the

”ﬁﬂgroup (McConnell Ginet 8)

J‘f?stalk about‘”dlzzy broads



i.Lady descends to us from hlaefdige 1n Old English

il.Wthh in turn was compounded from roots that meant

i 7bread and kneader [modern loaf and dough continue

71ithese earlier roots],

we know‘hussy and housewzfe‘wVV’v*

’”7“come from common root huswujﬁ’modern forms of wife S

';Although such terms show the correlation between s001al rolesf‘

':':"of women and the names applied to them, further inquiry 1nto,ffim

”7@Vpatterns of semantic

flex1cal terms as theyfare applied to women shows general

:Ift recurring in semantically related fl’,tfh

'rlex1cal terms.;5“(McConnellmGinet 6) This shift shows a

"”7consistent pattern oflﬁegative biasxwhen a word is appled to‘”x

'{5jlanguage.; As;afrule, p031tivehor

".7terms used to describe or name

"fbpejorative-v As”mentioned earlier, McConnell Ginet has

'hlfp01nted out that by looking beyond the

:1'females and a. p051tive bias when it 1s appled to males.vﬁlatfiff_

In the course of researching language, I have found thatgujf,fl

"dthe field is fertile with examples of such sex bias w1th1n ‘tf}fjff

:eutral meanlngs of the

'omen degenerate to c»arse,

“vulgar, and disparaging meanings; the terms becomeV

,Qistory of words onejfﬁ_aﬁ

can see the trend of shifting meanings of terms from neutral:fff;

"n,Wto negatlve connotations., hussy,‘spinster and wench are not i177”‘"'

:’1solated examples.. A look at contemporary language shows ffff}ﬁ

'tifsimilar problems. McConnell Ginet stateS':f?:iJJ L




' 7ff5short term mean

‘"four attention to s1gn1ficant lex1cal gaps

Uﬁh[henpecked but no cockpecked],,leX1cal asymmetriesif,;ffdff

5hgentlemanlj(7)

t&ﬁfThe term henpecked has been used to describe men who are r}lﬁ”'"

”dominated by women

lf'However,‘

"’iculturally speaking,

'fﬂfdescribe women dominated by men The term’lmothering and ;n{:lvfj

’Lf;Lakoff gave the inspired c-eanlng'

The implication'ﬁsithat"men;who are

'd“f.influenced by or manipulated:ﬁy{women“are weakfand unmanly S

there is no use for a comparable term to

h';ffatherlng have traditionally had the connotalive meanings

fﬁ;given by McConnell Ginet however,vsocial changes have now »f:

:_7;some to the wome

,however, brlngs."

iihflady is used to trivialize women va“\

}used to desoribe ideal women-:n

vg hat mothering“”has.r The term lady,d

’lsome differences:

| "fiexpanded the defi :tion of father thhave a less temporary or

fDue to changes 1n society attributed by

movement '"father ngf still does not have

*opinion among }i‘vq3»f

?linguists. Robin Lakoff expresses ther_pinion that the termfikgfifﬁ'

pat iarchal society, thosef‘f'

dominated by men,,fl‘;fdrl”

{implies that lady iS‘?p;fV“'T



'lht1scholars believe that the contexts 1hﬁ

waho are unassertive, qulet and‘ rn.»en”al

vbrftrlvializes women._ However, McConnell Glnet and other

which the term lady 1s

‘d{fused must be studied'toidetermine wh‘vher_the particular

’ffffusage 1s blased Wlth respect to thea

w_erm‘laaw'McConnell—.

}litgGlnet says,‘ examination of»the contexts in which lady

.'l;fhshed llght;ow#;fir**

';.failevel"(7)

Uffoccurs,.: 1ts oppositlon to woman,.girl broad 'and so on can‘i

.meaning that are at best:'mpllclt.r__

55]for speakers and tqulte poss1bly,‘den1ed at a consc1ous

In order to pu e 'his discuss1on of unconscious as

'”,vwell as cons01ous negative connotatlve meanlngs of words as Y

"h,?they apply to women, I w111 look at examples from Mur1el

v;ﬁSchultz study of words used about women Because we are

':T!Q{;familiar with these words and because they show how we all

h7l?can use them without thlnking of thelr 1mplicatlons, I W1ll

't:ffocus on some of them A31de from the common examples of

and thus the termg&:ia’

d);splnster or old mald versus bachelor, Schultz looks at two h L

- ;terms usedftofdefine or d631gnate an" old man These are R

U“.fijgeezer and oodger She found that 'geezer EWasJ an

Q::eocentrlc, queer, old manafand codger [was] a mildly

'bliifderogatory, affectlonate termktOr}an old man" (65)




'”Eicompares th m‘w1th those used twhdescrlbe or”de31gnat( an:old ?H

v‘""fg[are] trot

‘ ”7ff‘hLanguageii

ﬁ°wl?;Words whlch~

"negatlve co'notatlon, thlslls espe‘la ly true when one

;gben, hezfér,)warh;

crone , hag,. and frump

'ff5(65) Surelyithe fact that the numbew

of negatlve terms for }ffbhfj

‘folder women utwelghs the number'negative terms for older men f:]'-7

'_affects our negatlve perceptlons’”f: ldEr:women.v_ﬂffewaq¢“%m”

fOur Sex1st |

Earller work by Ethel Strainchamps,»

'1n Wbman 1n Sex1st Soczetyf_ Studies in waer and SE R

,o trends which _

f:support what_

-.Trefer to men

According to her,

the wordsfe\gﬁ




2“7f;predisposed toward hav1ng

”1_gare p081t1ve traits.;vipfgj;

-ﬂqffShrewd l(archaic) mlschleVOUS-r 2 (°b5°1ete)’giiih
31? Shrew1sh abus1ve.~ 3 (ObS) ) ominous, dangerousilf.

'-*~qaﬁ7 severe, hard .b: sharp, piercing._fslatll

"wtfi(markedwb ;y.ﬂ

.:F@Qhardheaded acumen), b'”aéiQén“to”wii&nandiartfﬁlt”“

V.lways or dealing,;z

fShreW'f l.ilany of numerous.small chiefly nocturnal
‘vzliranimals related to the moles and distinguished by afhfl-ll
:’1?long p01nted snout Very small eyes,'and velvety e
lrhfur 2 ‘ an ill tempered scolding womanrﬁ_fﬁfﬂkf*»
‘15?As we can see from the definltions,.Strainchamps assertionsuﬁi"‘l
'w'are correct We would not like to be considered abus1ve,_11141£t

77tempered or scolding.. However, being clever or being

‘clever, discerning awareness

Mbster and Mustress are another set of words which

In the past both words '7':v

ﬂlexemplify Strainchamps

p01nt j,

_g{”connoted some degree'of'power'orfimportance.f They were equal_y;tv'

;Q-in meaning, however, master is the only one of the two terms ;uf::'”'

tff‘which has_retained a connotation of,power while mistress has:h”“:l

",underscore the relationship betwe" e

: fregarding women which are created:and perpetuated 1n our




5 ~7; cu1ture through the 1anguagH,we use

'tAs the precedlng

>731, 111ustrat1ons show, worzs>greatlyv”nfluence impressions and }1f:“‘

 ff;fatt1tudes., Examining how they affecitus is crucial

'lf_:article,

The Mailng:of

'*1 #the convlnulng problem ofvsexismuin'language.; Some of:these f}ﬁ’f




In her work Ihe Sbcand Séx, Slmone De Be uvoir comments

| on thls myth When speaklng of self-deflnli she states *“?””

;:fthat because she 1s a woman she musﬁfdeflneiherself as a:ft:”

_ woman On the other hand:ﬁ»A man never begins by presenting f?ﬁf,i

‘3;eh1mself as an 1ndividual of*avcertaln.sex};ﬁ'9

fthe relatlon of the two sexes is no

‘5,fe1ectrlcal poles,fs_ (xvii—xv1li)

n,turaljdefectiveness""(xVii;kviiid”'?i

}{jroles.- Thus,




i

s;fAs we can see, there 1‘“_T7'”’~ ac tion'for establishing set

'iroles”for men and women‘whiw, are suppose

: to be presented

iloppds1te'to each other ;Peopl’?who pers1st 1n follow1ng ff:-.»
hffnontraditional roles or-
exceptions to the rule

nexceptions are not used,_‘frefute'the stereotypic perceptionsif

’5_dpresented to the society through the use of language in [

iﬂdescribing these exce tions,f Consider the follow1ng from the

:Graham artlcle.,;

Another trick of s001alizat

ion is to label
frwhat.we con31der to be the exception to the rule.a “
,rthe Woman doctori the male nurse, the career girl
(the phrase career man 1s restricted to government.d ’
bfserv1ce) The term femlnlne loguc 1llustrates theirl
"rf most negatively sex1st use of the modifler tactic
‘jislnce 1t 1mplies non—logic or lack of 1ogic.:;; -
(-nBecause logic unmodified 1s assumed by men to apply E
:to men, a woman who thinks logically is. said to‘
F have a masculine mind (a supposed compliment thatl

l iserves as a questionable exception to the my

f.lfi virtue is—your v1ce. rule) (61) | | |

Graham also points out common uses of language which
define women in traditional roles.: These are trivialization,tddr

put down, praise him/blame her.; From trivialization another H o

‘step 1s the degraded meaning of words., These were mentioned







(Graham,vSB)‘

aifffffw1th other adults.x These flndings show thaf”wr;ters ofiigﬁfiv

:ﬁiThus,

stereotypes a »set inuyoungsters minds.v

Even in f:ff

hifof study in whlch our culture expects males,to have a high

?of interest”

In order to put fema es as. well as males into the center,kls

“'ffof llterature'and‘writlng,fwh”le’working on‘the nonsex1st

‘ﬁdiction.ry k;lma Graham mad

some chahges in pronouns 1n her:jlﬁgf*



f‘establishing her priorities, asplrations, and

f‘tastes She was a woman of dedicated pr1n01ples
v'tShe:vmade a name for herself"‘and everyone pwaisedf
.her good sense and learning.f’ When she plunged
fhb,lnto her work her mind began to percolate“ (not
f,nher coffee), and she prlded herself on her
‘df;eloquence (not on the sheen of her freshly waxed k2
‘floors) (Graham, 59 60) | ', el " |
Since the obaective of those putting together the E
dictionary for school children was to help create a sex—fair L
or sex—balanced dictionary, the image of man also underwent -
‘some changes | ‘ " | | '
itMen in the dictionary examples continued to be | 5
‘;factive and daring, competitive and combative' but
the liberated man could be vulnerable, too ' Hel'f
vdmight be str1v1ng to attain mastery over his
‘emotions," ‘but he was not disgraced 1f "his resolve'i
;‘Hbegan to waver"'or if’"tears welled up in his ‘
'>‘eyes. Like the new woman, he had freer choice of
: careers than heretofore., He teaches kindergarten
b,and He studies typlng at night“.(Graham, 60)
As one can see from the examples shown, images of women
and men can be altered with even the subtlest substitutions._
When youngsters are exposed to these dlfferent or changed

images, they can have a new perception of sex roles for'd-


http:perception.of

'f,ffworklng with youngsters,‘so,that thefcycle'of sexist ii_*}(ﬁ“\“‘

o Stereotyplng can be broken

In order to combat some_of the above mentioned

"“;~qinfluenoes,,in additlon to changlngfthe pronoun from he to,ﬁ]fi

| iikshe from tlme to time, Graham developed some interesting

"”jdefinltions which,illustrate ‘the Subtle means by WhiCh

'h'ff‘language can be made equitable. This can be done without

m:-awkwardness ' Where one dictionary defined youth as the part;"

kin':of life between cbildhood and manhood : she changed the‘wv

“*fff;ideflnition to the*tlme
“Tfﬁh(61) Whlle deflning sex she avoided using the termsv

“ﬁfzsex ,7 gentler ;

2f11ife before on”‘is an adult

"dfrfthe definition Graham s work on}the nonsex1st dlctionary iSnr:::‘

Jﬁagbut one example o‘

’:7ff equitablef1angua”e 1s to b'dcultivated;

areas whlch need attention 1f sex—‘?‘

f;Creating.sexflf;fﬁlw

feg sterner sex ,‘or' stronger sex within fffv;;Y



ltj about people of elther sex.f_“

bbalanced language will result n red' ‘ngfdistortedlviews"j"'

The studies mentioned above 1llustrate the fact

“"‘that because language acqu181tion occurs when we are young,

'._Mhow we choose our words becomes an automatlc act1v1ty Thus,

‘fthe perpetuatlon of stereotypic myths about men and women
;.continues Work 1n studying the connotatlve meanings of '
'lwords 1s 1mportant because these meanings affect the'ﬁ?‘

o perceptions that children and adults have about themselves.?lid”.
pand the world around them.» By becoming aware of words and
1,the1r meanings,’an 1mportant first step can be taken toward
‘v:finding ways of 1n1tiat1ng the changes 1n language use Wthh ”'
tlw1ll present a balanced and equltable v1ew of the roles of

];both women and men Other steps include studylng and
changing sex1st materials 1n our educational systems and
: flnding corrections for grammatlcal rules which perpetuate
the exclu81on of women from active and pos1t1ve roles both 1nb'
literature and s001ety. Changes in language allow users
’freedom of: ch01ce because of the increased options available
1h{both to women and to men., Furthermore, changes 1n 1anguage~
[ need not be looked at w1th apprehens1on because they will
l;allow women and men to have newer perceptions of themselves'
-wand their roles 1n society.‘hi" ‘ v e t o
o In the following chapter,-I w111 show how interest 1n-»"‘”ﬁ

.women 8 1ssues has yielded much discussion about language 1n‘







SEXIST LANGUAGE AND STEREOTYPING IN EDUCATIONAL MATERIALS

Graham s work showed as discussed 1n Chapter One‘oﬁgfﬁg S

lthis work that 81mp1e changes 1n definition and usage bﬁﬁ:!dhdkl

'”b:l}help to create new images of women_and men.k A look at what*

‘25ch11dren read shows that such changes are necessaryilid

"'jh vgoing to prepare:our chlldren for the role changes which theytba'

C‘fﬂ?w1ll encounter ;n their own lives i In the works I have.

7we areﬂJV“

looked at however, scholars from many fields have found that:_;f;'

h?ffthe material used in textbooks contains sexist usages which

"ffcreate misleading images of the roles of women and men Theydd):

- l:'do not show women performing roles WhiCh as & matter Of

fafand learning from sex—biased books My SurViyaOf children 3 ‘

’l”.ffof new 1deas and values about changing roles for women and

v’lmen., In this chapter, I will show some of the connections

"»Vbetween sex stereotypes and the books or texts that children




Before dlscussing the different studies. of readlng
materials for children, I would like to state the deflnltlons
of sexzst and sex—falr language which scholars in other
bstudles have acceptednas the norm,andfwhich'w1ll be used in
:the following discu831on. Durlng thelr dlscusslon of the
l:gender characterlstlcs of language, Candace Garrett Schau and
- Kathryn P Scott developed the follow1ng deflnltlons of
~sex1st and sex—falr language
| | Sex biased for sexist] materlals are those in

vwhlch (a) females appear as main characters 1n
1llustrat10ns far less frequently than do males;
(b) females and males usually are portrayed in
sekestereotypical;roles;‘ (c) females appear more -
'often than do males in derogatory roles, and/or
“”l,(d) male generic language is used.‘ |

-In contrast sex—eguitable materials reflect

“the reality of the presence of females in the

“world their contributlons, and the changing roles
;of both females and males. At one end of the sex-—
eguitable contlnuum are sex—fair materials, whlch
'include females and males in numbers proportlonal
to. reallty and- 1nclude both traditional and non-
traditional sex roles Male generlc language
forms are av01ded At the other end of the_

‘ continuum, sex-affirmatlve materials empha81ze

20



’ _jrole reversals, th"tils,.males and females 1nz§ﬁ”f“~’

di;'nontradltlonal roles

'fproblems of these reversals,xincluding barriers -

“ﬁiand discrimlnation Gender specified language 1s'.‘

The question_ofvsex1sm

lyﬁas 1mportant byj;cholars’who have studied educational

. ?materlals 1nf1uences on chlldren.n Some studles have been

'°fispecifically 1nterested 1n‘the,matter of the reading

‘ *preferences of girls and boys‘ ‘In additlon, they have zeroeda"
;flin on the question of whether or not the gender of the i
‘~protagonist has any bearing on the material selected by
reither girls or boys Virtually everyone agrees that ‘almost l,
:bifall texts 1n the past were biased In the past ten years,:pg‘t
_changes in. readlng materials for chlldren ‘have: occurred |
_EAlthough some 1mprovement has been made in breaking down
stereotypical gender roles of protagonists 1n American‘

‘?fictlon and texts,‘much work still needs to be done in this <

E farea.g Marjorle B. U Ren . made some enlightening p01nts whileoyl

Faddressing the problems of the,roles of females in: texts

”3c{For example, she found that in texts used in- California,

",§‘males were the main characters in 75/ of the storles up: to

‘ﬂ“*1971 Furthermore, she noted that storles with female‘f"k

‘jcharacters were shorter, less 1nterest1ng, and had females.in

nmore stereotypical roles._ U Ren accused the establlshment of

nand explaln the benefits and fx;“

'”-#fng materials 15 Percalvedp”“'



'iffdlrecting females toward'more traditional stereotypical life ;n:t

ghffroles by us1n}lmate ﬁals wh?ch“reinforced the stereotypical

'j}roles, She also noted“that*t' ‘has n"t always been the

vv.ddly enough textbooks written for coeducation

'iearly in;thisdcentury present a much more

”favorable;picture of the female sexsthan do
';;textbooks written from 1930 on. Mothers 1n these .*f”.
'wf{fstories 81t down with their children, 1nstruct |

5f°them, help them, and;participate 1n their":’“

’"t;actlvltlesra These a e'stories of glrls who handle

B fphysical dangers or stand up against popular and ”fj

lt:false opinion (225)
'l;’Since past books have had activ_ pos1t1ve characters who

'?happen to be female, I believe that there is‘no reason why

,books today should not haveipos1,1ve,'act”bﬁ‘female mainlwﬁ:vi

""gcharacters, U Ren agrees.F:She‘states that storles Wthh

‘71nclude actlve heroes who happenlto‘be women need not;be f;fffét.]j

'VlfBecause negatlve and passive femalegroles have been

'thresented in printv" L'?iears, scholars looking 1nto thet"

":f’aeffects of language on“the lives of women:'avevconcluded‘th t

‘?tfﬂs‘ch biased materials have a negative 1mpac' on the 11vesvof_§,wgg_f

,ij;women. hor'example, Wendy M rtinlinx"Seduced;and Abandoned :tf

‘{p;in the New iorldf' in5Wbman 1n~,exlst :ociety;r Studles 1n




- Power and Powerlessness, accuses flctlon writers of
perpetuatlng the myth of woman as a representative of Eve d

.destined to dependency and serv1tude... - (228).
Furthermore,,she challenges writers to discover a "New
Eve...a woman who is self actualizing, strong, risk taking,
independent but capable of being loved"” (238). Materials
which strike out agalnst stereotypes for females and malesv
are among the tools‘scholars, teachers and writers are
challenged to produce for yvoungsters.

Women~s accomplishments should be shown or discussed and
not he kept buried in the mcre conventional presentation of
male accomplishments. ~As U’Ren noted, all too often in
1llustrat10ns of Marle Curie and her husband Pierre, Madame
Curie is shown peerlng over her husband”’s shoulder. This
1llustrat10n creates a false image which belittles Marie
Curle s accompllshments by putting the man in the forefront
of the picture. Thus, an image of importance is created for
him, and an image of secondary importance is created for her
(U’ Ren, 222). Children who might see the 1llustrat10n could
either credit Mar1e Curle s accompllshments to Plerre Curle
or give her secondary credlt for the work she did in the
process of discovering polonium and radium . HoweVef, a more
factual accounting wcnld give her equal credit for equal work

and full credit for her own work.
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Marie Curie 1s only one of many women whose

rF_xaccomplishments have been underplayed hidden, or. simply

.::ff dlstorted 1n children 8 textbooks._ Whether the subordinate

:lfﬂimage 1s created by an 1llustration or by words, 1t is a

nproblem fa01ng teachers today who w1sh to motivate studentS'ﬁw'“

't'fgto read female students at various stages of development

iw1ll want to read about active, pos1t1ve, and successful

vfemale characters.i Male students also need to read materials:il
‘x show1ng women 1n active, p081t1ve,'and succesful roles so
“uthat they can learn how to work w1th the kinds of women w1thb
whom they w1ll be working as colleagues when they grow up If :
the material 1s not available, the desire_to readicouldpbe “f
;lessened T RTINS S ; N

| Several studles have attempted to determine theb_;.~7'

‘fimportance of a character s sex 1n the materials read by~

h“students;_ Although some of the studies showed a discrepancy

between the relative 1mportance of the ages and the gender of
the characters for the readers at different age levels, all
”{of the studies showed that both girls and boys prefer reading\
r&uabout main characters who represent their particular sex.lk

~Data from Johnson, Peer, and Baldw1n (1984), on_one hand

Y stress the age of the reader over the gender of the reader as

f‘a determining factor 1n choosing reading material which had
H"either a female or a male protagonist On the other hénd,

iSchau and Scott in another study (also in 1984) determine




: that the reader” s‘gender 1s.equally 1mportant In order to
support their flndlngs, they also cite others who have |
“studied the gender questlon in readlng materlals

The Johnson, Peer, Baldw1n artlcle, "Protagonlst
Preferences Among Juvenile and Adolescent Readers, cites
studies on reader preferences because clever matches between
reader preferences and book/story characterlstlcs increase
the probabllity'that a reader will enjoy the literature and
will be 1ntr1nslcally motlvated to read (Mathewson, 1976)“
(147) It appears that people worklng w1th students have
used the ‘idea of matchlng readers w1th characterlstlcs in
'stories. A few years ago, when I worked at a junlor high
school in San Bernardlno, the more experlenced readlng
klnstructors would adv1se thelr aides to find students areas
of interest and to guide the students to reading materials
~which dealt w1th thelr areas of 1nterest whenever possible.
I found that as soon as students found readlng materlals
which dealt with their areas of interest, they would spend
more time reading. |

Some studies have used VoCational interests, studies ofr
library use, and orders from book clubs asbsources for
materials which could be used in motivating student reading.
" A study by Rose, Zimet, and Blom in 1972 found that young
.readers-preferred choosing materials which had main

characters‘of‘the‘same sex’as’themselves (Johnson, 147).
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. According to the Johnson stud

“however

‘considerably more than g

‘main characters and not their gender may be a stron

ariable i

dealing with

' characters was one




They;founk that students

learnlng .

#boys Vreadlng/learnlng i

";_],f“”..models ol g ‘dents“ | (184)“‘

*‘d’Scott conclude that tte gender form offfffifd.

t”setS.f



”'fup male 1mages for the readersl: They say that generic’pizr
‘_language causes students of all ages,:elementary and
__secondary, to see male 1mages, and that this is especiallyiﬂ:
'Ttrue if the students and teachers are male and lf the”
dtmaterials content is culturally sex typed for males, for

;ryexample, police officer (185) h'vﬁh‘f

‘>1 On the other hand they state that assumptions of more_j‘
igender—balanced referents occur when gender-unspecifled

?_rather than male generic, language 1s used (Schau and Scott ;

‘y185) However, they mention a study by Stricker which

ﬁf:suggests that gender—unspe01f1ed language does not always

 which Vieldsji_'he g

'hrflkassociations (185)

f&;vlead to gender neutral assumptions.. The study 01tes findings}jf o

T“which demonstrate that gender-unspecified language and R

.foneutral role content can lead to an assumption that males are,fyd__

ithe referents., The solution Schau and Scott propose is f»l
lhlanguage which 1s gender-spe01f1ed that 1s, 1anguage which

"jincludes both females and males., They indicate that though :

‘tthis language 1s not freq:'ntly used 1t is the language form .

reatestvnumbe_ gender—balanced

: j{[attitudes, Schau and;_cott cite twenty—one studies which

téiIn discussing how contentpof language affects sex’;d;}ffffp'l

ijdemonstrate that children exposed to sex-equitable materials'ftd‘f"

"~Edevelop more "flexible" sex—role attitudes.a Furthermore,ﬂaffff”

3 Vh{fthey state that conversely, sexist materials contribute to;;'”"‘t

g



L more sex1st attltudes (Schau & Scott:e185) Both glrls andfi,o

“‘boys,'ages flve hrough twenty~one were tested 1n the

fuseveral studles ‘1sted and dlscussed ; Wlth respect to the
,generallzatlon Wthh occurs after readlng, Schau and Scott

fstate that although sex—equltab"ehmaterlals make puplls

‘i attltudes about others and about themselves less sex typed
fthese changes do not seem to generallze to contents not

'-1ncluded 1n the materlals (186) However, 1n dlscu851ng

per51stence of effects Schau and Scott conclude that “there'f‘

L is some ev1dence that exposure to sex—equltable materlals",”

results ‘in pers1stent attltude changes, at least 1n some h

vh'areas (186) |
,‘ Durlng thevstudles onvsex—equltable readlng materlals,f‘
lathchau and Scott noted'c"' w | |
| When students do not show a same—sex story\<'
“i preference or when sex of the maln character 1s'
‘lhnot varled they usually prefer tradltlonal roles
.ﬁh or have no preferences by . role or sex of . main
_characters.A [However,‘another study 1ndlcates

. ‘f'_that] less sex—typed 4th-» 7th— and’ ll'bh— grade

'students preferred storles with nontraditlonal male -

_Vf;characters. (188) |
1, I feel that these flndlngs are con31stent w1th the fact that
educatlonal materials are not the only source of 1nformat10n

about sex—role typlng in our society.3 Chlldren are exposed
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”increasingly to magaz1nes,‘mov1es, radio,‘mus1c v1deos,land'g~5“

telev151on.¢ For this reason the studies or evaluations of :

"programs watched by children 1n school and non—school

3;fsett1ngs have 1ncreased over the past_ten years._-:p?i s

In examining interest in sex—equ table materials for

} *atheir effects on chlldren exposed to them, Schau and Scott‘

n;evaluated the results of a study of a PBS program Wthh hadp’

”,vbeen developed primarlly to help girls develop more

flex1bi11ty [1n] generalization to sex role attitudes about'_
‘hfoccupational school and family roles for both sexes and tO"‘
h‘sex role self—concept for girls (186) They found that
b“girls, more than boys, enaoyed the program , Since the girls‘
iwere the targeted group, the developers of the program were‘:

' fsatisfled.: The preference by females for materials which

"offer greater variety of sex roles for both genders tles 1n o

~vwith another test whlch also found girls eight to nine. years7:

mhlof age to twelve years of age preferred nontraditional roles

;for the main characters of the stories they read (Schau &

Scott 186) Since today s children are exposed to- both -f

”‘written and nonwrltten materials in schools, the study of -

gender—equitable v1sual materials shows that gender—balanced”

o fmaterials of all varieties can positively 1nfluence

' youngsters acceptance of nontraditional sex roles,w,‘

With respect to comprehension of reading materials,

';v'Schau and Scott found that changes 1n 1anguage used 1n




s children s reading materials'do not negatively affect

f:ffchildren 8 reading skllls However, they felt that despite

ﬁi~some of the limitations, research 1ndicat10ns were that sex—fd

;‘fequitable materials can improve the learning experiences of

rboth female and male students” (191) They believe this

““l}because they found that there was more flex1b111ty on the

'part of students in accepting nontraditional sex roles and

having more gender—balanced ass001ations with exposure to

‘1rsex—equ1tab1e materials In addition, they found that

"students do not reject sex equitable materials and- sometimes:.'

“'even prefer them Finally, sex—equitable materials do not

: interfere ‘with comprehens1on, which is an 1mportant aspect of
lreading (191). o o
Throughout their study, Schau and Scott found that
vtlanguage equlty—-language which allows readers to visualize
sex roles without cultural stereotyping so that both girls

’and boys can see the possibility of taking part in activities

fbeased on their own personal interests .and abilitles——helps

tstudents re—examine their own roles in terms of their
:1nterests and abilities rather than in terms of cultural |
:tstereotypes ' When girls and boys can see themselves N
'performing or involved in roles based on thelr abilities and
‘;iinterests, they will have greater motlvatlon and greater

'isuccess in reading Therefore, it is important to continue

3 fto make more sex—equitable materials available to children.yv_ S
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CHAPTER THREE
GENERIC "HE" OR THE PROBLEM WITH SUPERMAN

The findings of the preceding chapter lead 1nescapably
to the questlon of ‘how to develop and institute gender-
-_neutral language;',Textbooks need-to’address one of the‘core‘
”problems withln the English language, namely, the use -of
'generlc language in our communications, written or oral. Inv'
this chapter I will dlscuss studiee Wthh reveal the problemv
of generlc language. B

Although words aesociated»with'women reflect eocial
attltudes toward women,.role -related vocabulary is not the
only element of 1anguage Wthh should be 1nvestigated
Another area of language which relates to ‘the above
discu831onvis the exclusion of women through the generic uee »
of he and man. ‘Miller and Swift state, The use of man to
include both women and men may be grammatically correct but
1t is constantly in conflict with the more common use of man
as distinguished from woman (20) However, the fact is that
"the grammatical stipulation making generic man “the. rule is an
”arbitrary prescription made up by grammarians. This
grammatical convention is the eource of many probleme because‘
vthe generic ‘use of man and its simultaneoue use to designate
'males convey an underlying double meaning. A neutral pronoun

”would be de51rab1e, however because language change comes’
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5”haboﬁt°s16wi&;“suéhga~néﬁtf51ﬁbfanbmina1 formlhas’not‘yet heen -
agreed upon either by scholars or by speakers of English
,lNevertheless, the awareness of a need for a neutral pronoun,
~'has sparked studies directed toward finding a pronominal form}'
Iw1th which the maaority could agree.‘ These studies in turn
have shown how generlc he causes confu31on both to youngstersm
during language acquisitlon and to other people during the
-course of daily language use.»’ |
In this chapter, the studies to which I will refer p01nt
7out that use of ‘the generic pronoun creates a bias because
kthe male gender 1s proaected by he or man euen when used
generically. In addltion, personification Wthh occurs 1n 80
much of our writing contributes to the bias against women .
These-studies find thatgthe dual meaning for man causes
IconfusiOn;of meaning'for both‘women andvmen. Generic he
‘creates'a biaS‘againstfwomen. | | G
Alma Graham prov1des a few examples of this linguistic
»bias,» While working on the non-sex1st dictionary for
children, ,she found the following. ‘
- o If a woman is swept off a ship 1nto the water;
: the cry is‘ Man overboard'" If she is killed by a
‘:hit and—run drlver, the charge is. manslaughter.
HIf she is 1n3ured on the JOb the coverage is
workmen 8 compensation But if she arrives at a

'h}threshold marked “Men Only,‘ she knows the
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or- 1nanimate obaects It is meant for her (62)
iThis analy81s by Graham shows how the double meaning for. the
word man causes people to shift gears as they encounter the
‘word in different contexts. Confu51ng as this may be for a
practlced speaker of the language, 1s is even more confu31ng
for those in the process of learning language Miller and
Swift, in Wbrds and Wbmen, 01te studies by Alleen Pace Nilsen
. confirming that children are confused by the double meaning
of man and the compound words which use man. “"Nilsen notes
that adults transfer to children their own lack of agreement
about when the many compound words like workman and salesman
~apply to. both sexes and when such compounds are to be used of
males only" (Miller & Swift 28). Even when alternate words |
are used they are not always acceptable to all people. For
- example, some people are u81ng compound words with woman to
pavoid draw1ng the wrong conclu31on about the sex of the
subject (Miller & Swift 28) Such a change in use, however,"
JlS valid only when the subject is actually a female

If adult speakers of English cannot perceive whether
‘compound words using man have a generic meaning which
includes women or whether they have a meaning exclusive to d
the male gender, then we can imagine how confu31ng these two‘
connotations of the same words are to youngsters learning

~language, since their'immediate experiences are limited andv
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thelr perceétions of meaning are based upon those‘experlencee
(Mlller and Swift, 29). - |
One youngster for example; when asked to 1llustrate
'fthe incident in the Garden of Eden story where God_].f
: drives'Adam‘and Eve from the garden, produced a
gpicture'of.God at:theKWheellof a pickup truck, with‘
Adam and Eue sitting in the back surrounded by an
.assortment of flowering plants for their new home._
And there is the story of children who were
"dlsappointed to;discover that the "dog doctorf»was
not a'dog‘after‘all, but an ordinary human being
(Miller and Swift, 29). |
Because language has a personal as well as a 3001al
effect on people, some scholars have delved into studying the
-effects of the generic use of he and man. Some feel‘that
“the experience 1s‘different for boys and girls—?ego
“enhancing'for the‘fOrmer’andkego deflating‘for the other”
(Miller and Sw1ft 29) Young girls have to adjust to the
“fact that he can sometimes mean she or that man can sometimes
_mean woman. ‘As‘Miller;and'Sw1ft, among others, p01nt out,
sometimes the,generalizations made while usingvman or he
,apély.tovhuman‘beings in general; but-sometimes;vwritershwho:
have Started.using the generickform‘to generalize,about human
beings finish by dlscu851ng males specifically. Thus; the

dual meanings of the generic form of 1anguage are blurred.
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‘hFor example,-when the discu381ons Wthh may have started to‘w
b'be neutral shlft to males 1n general the male p01nt of Viewo“ :
is proaected through the language used d | |

Miller and Sw1ft also p01nt out the confus1on to glrls
‘. when they flrst encounter and process the. meanlng of the
']duallty of the generlc language form. They clte an example
of tw1n glrls who were devastated to learn that they were
'included in the word he. It is- hard accordlng to Mlller and
Sw1ft for most women to recall thelr feellngs when they p‘

first reallze the arbltrarlness of the rule of the generlc

. uses of be ~and man. Mlller and Sw1ft point out that th1s

rule is only one of many a851gnments to secondary status
(29). i B
v‘ It is. 1ntr1guing to find that hlstorlcally generlc use ‘
of man was not always the rule.
At one tlme Engllsh also had separate and
unamblguous words to distlngulsh a person by seX"
Wlf for female, wer and carl for male.f Mhnn—~a
human being——dropped the ‘second n in comblned forms
_llke waepman and oarlman both of whlch meant an '
_ adult male person, and wufhan,»an adult female
fperson. Wﬁfman eventually became woman (the -
‘plural women, retalns the original vowel sound 1n
- the pronunc;atlon.of thelf;rst syllable), while;

‘wer, carl, and carlman simply became obsolete; they
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Were nodlonéer5needed‘once‘manl&as nsed to siénifyb
'; a male——espe01ally (Mlller and Sw1ft 29)

' Mlller and Sw1ft note that when there were words for human
beings of either sex, women had more rlghts than after the
lgenerlc form of man became widespread, The parallel usage»

'_was'somewhatvanalogoﬁs~to-the relativejstatus of women and
dlmen in/thehsociety}v‘Women‘had personal‘and property rights
equal to those of men, and they WOrked a variety of trades”
(Miller and Sw1ft - 90). ‘Whenomann»and her became combined;'
mann lost the‘femaleuconnection,‘ Thus, women wereyslowly
excluded_from the word, man and women’s position in‘society.
deteriorated (Miller and Swift, 90). This change in the use
of man leads‘to the problem'of the dual meaning which causes,
in part the: exclus1on of women elther ‘by wrlters or by

' readers when the generlc form is used 1n elther wrltten or
oral communication.

Studles have been made to determlne whether or not man
and he are truly‘generlc. Wendy Martyna conducted such a |
stndy‘beCause'of her interest in equity and clarity of
‘ language‘use‘ Is generic he always used when referrlng to a
sex—unspe01f1ed person, or is there a need to turn to
_alternatlves, such as she or they to convey a generic
reference?"-(Martyna, 132),‘ In order to.determlne an answer
, to this”qnestion;‘Martynalwent beyond the.definitions'for’man

- and he-listed in the:dictionary;‘ As‘she‘Stated; "Althonghv'
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f,both specific and generic definitions of he and man are .
listed in the dictionary, that doesn t ~mean that each of them
ilS clearly used ~and understood"(132) For this reason L
Martyna formulated her study to include the generic use of

v he} She used students from Stanford University and set up
"her experiment by telling the students that she was testing

for the prooess of sentence completion by contrasting

';‘written and spoken responses to. various categories of

v_sentence fragments (133) She also emphaSized to the

students that grammar ‘would not be evaluated. She did this o

- to encourage the students natural language use. Martyna

also emphasized to the students that their personalities,
_fwhich could be evaluated on the ba818 of language use, would‘
‘not be evaluated In addition, she asked that they respond
'1w1th their first impressions,nas first impressions would be
4fmost valid for the purposes of her study ‘

Before taking the test students were also asked to
vindicate the process they went through to make the pronoun
choices they ultimately made They were asked to finish the
questionnaire after they had filled out the tests which
'factually demonstrated their pronoun choices As a matter of:a‘

:ﬁfact pronouns were not the only parts of sentences which

'uthey had to fill in.: The students ‘were asked to be specific v-,t

4ﬁabout images or ideas that came to mind while they had worked

"fon completing sentences In addition, the students were
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asked to describe,;as much as pOSSlble, those 1mages or 1deas .

The sentences used in the test 1ncluded 1tems Wthh could
apply to members of either sex. However, sex-stereotypical g
subaects were 1ncluded to determine whether an implied female :
presence would 1nf1uence the use of alternatives to the o
'generic he (Martyna, 133) I She continues. o
| The sentence fragments were’written to focus.iﬁ‘
attention on the protagonist in the sentence, so
rﬁzthat students would be more likely to use a | |
l{personal pronoun in the finishing thought.,,-Filler_“-
'sentences were also used....These related to such .
'.topics as sports, weather, and nature." AlsoA'
"vincluded were some: filler'sentences'using;neutral
- plural subJects (e g. 'ﬁhen'artists becomeﬂ'
o ;famouS'), to direct attention away from the
)continual use of the singular pronoun....[A male; p
ftrelated fragment was]"Before a judge can give a
: final ruling, [A.neutral] 'When a person loses R
A”money,f [A female related] 'After a nurse hasw-g“

h‘COmpleted training,~*(Martyna,’133?134)-”"'

‘vSentence type 1nfluenced the extent that she was used as a .

. generic."For example, ‘She was used to refer to hypotheticali
'}librarians and nurses, but not to hypothetical polit101ans or
:teenagers (Martyna, P. 134) In order to reinforce the 1dea =

"that pronoun ch01ce was not being tested students»had been



ﬁ‘told that the survey tested sentence structure Therefore,'
vsentenoe structures were varied An additional benefit of
‘the variety of sentence structure was that it masked the factf
‘-that the third person Singular pronoun was constantly being3_‘
'ftested | | | | _ | |
‘_ Martyna found that there were differences between spokeni
and written responses : She also found that although d v
sentence type significantly...influenced the extent to whlch'”
fhe was used as the generic term...,“ women were less 1nclined
, to use he than were men whether the sentences were female,
hlmale, or neutral 1n orientation (138) Significantly, among’
fvwomen students she was used more frequently as a substitute'
'for he in the written communication rather than spoken‘>>
:communication :1n male related or neutral sentence subaects"l»r”
'(183). Follow-ups to these incidents of reversals show thata
':ithe switch to she was intentional | | |
| In addition Martyna found that although a 'supposedly
-fgeneric she was sometimes used 1n place of the generic he

' other replacements for generic be were also used Over the

»:fpast ten years or so, suggestions for correcting usage to

'av01d generic he" have been made, thus, we are familiar with -

:fa few of those ch01ces. They 1nclude singular they, he or o

N vshe, and repetition of the sentence subaect Martyna also'

i_found that ‘the majority of the students who used alternatives

»;to the generic language form were women.
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Considériﬁg élijthe’aitérﬁafiyés té‘géneri¢ he
 togetﬁ§;; ho:significant differences‘appeared“
5 jBétween writtén and épokén responsés-  Cdnsidering
them sépérate1y;*however,'we fouhd‘they appearing
more oftenmin'époken respdnsés, and he or sbé in
”‘wriﬁten'respdnses, _(Mértyna,,134) | |
Mértyné’foﬁnd twé addifidnal thiﬁgs when alternafives tQ
generic languagéfwere ﬁsed. First, the,presumedkgender 6f
the senténCe subject-seemed‘ﬁo dictate pronoﬁn choice;
Second, the studénts"gender.influenced generic forms
- selected (135).  With respect"tp the finding that women wefe '
less likely than men to use he for sentences like "If é o
student is not pfépared for an ekam,” Mart&na was surprised
because there wefe only'foﬁr feminists in'thekgroﬁp‘tested.
Of these four, two were fémales and two were males.
Fufthefmore,»thé‘female feminisﬁs had no‘ovérriding interest
in sexism in lénguage Qr its eliminatidn.‘ Anbther reasoﬁ‘fbr‘
Martyna to be sufpriSed by the results was that thé woﬁen did
‘not‘thihk‘that‘théyVWere using fewer‘be forms norbdid théy
think that they were using more alternatives to the generic
»helthanztheirmalé éQunterpérts. Lastly, the'findings |
surpriséd Martynavbecause the students hére hqt aware that
‘their bfonouh chqices were:being studied; thus, they‘had méde'

their choices acédrding,tobthe manner in which they would
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http:often.in

b_rnormally make thoseTchoices | ThlS fact was found from‘.'iu
i‘. studying therstudents own reports on their' ch01ce process,g
o Martyna 8 study yielded additional valuable 1nformation
:'from the students reports of 1magery during the tests they
- had taken. The sources of the 1magery, according to Martyna,
were three‘sentence types.. These were female related male
related or neutral ' When the sentence subJects were femaleb‘
vor male (stereotypically) then the students made female or
vmale pronoun choices.» However, when the sentence subject ‘was
“neutral Martyna dld not expect such imagery. 'Her,findings .
'fdisproved her expectations.lf | | H
Althoughv"neutral" 1magery was reported by some
3”students, the overwhelming response to neutral sentence
'subaects was a male image. Thls 1s true because men tended
'nbto see either themselves or. other males. Women tended to'h
respond w1th a male pronoun because of the grammatical rule
but not because sentences having neutral sentence subjects o
triggered male images. Since men learn at an early age that
‘~anything not obv1ously female is male, 1t 1s quite natural

that they should choose the male pronoun for everything else“f

.(Martyna, 137) When they are young, girls choose a generic L

‘,; she for supposedly neutral nouns. Later, after they have -

‘"-learned the rules of grammar regarding generic language use,’”

bthe process of imagining themselves to be the subject of a

i neutral human reference 1s short—circuited" (Martyna,,137)



'vAccording to Martyna s study, ninety percent of the women
reported no 1magery at all with respect to neutral sentence
subjects;‘ The ten percent who reported seeing an 1mage :hr
reported v1sualizing males (Martyna, 136- 137) | .

In Martyna s v1ew, as 1n the v1ew of other scholars in
this»field, the:factuthat’generic he-is not alwayS'chosen “b

‘ when a generic pronoun should be used indicates that it'islin‘

'f-fact not a true generic. In addition, Martyna, when f

referring to a much quoted study by Cathryn Adamsky,»states
‘ that making she generlc changes the perception about what
eywomenbcan do. As T. noted earlier,sin Alma Graham 8 work on a
‘nonseXist dictionary for children, 1mages of women changed f
“when they could be seen in the language used to define |

:vidifferent occupations or situations., The work of these“

scholars underscores the 1mportance of language in putting

h, forth or creatlng the images we carry of one another and of
‘ourselves. - | ‘ o |

| The findings of the studies in the preceding chapters

Tand in thls chapter reinforce each other.g The linguistic

'”;'studies‘reinforcewthe reading studies.. For example, Schau-f

| and Scott found that generic language created a male image 1n '

| ',the minds of both teachers and students of all ages and

“grades.' They also 1ndicated that as language becomes gender—
.unspecified 1nstead of male generic, teachers and students |

_assume more gender—balanced referents. They noted further,
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5that the language form which generates the most gender- o
balanced associations,_gender—speclfied language which
1ncludes both women and men, is still not frequently used

v"(Gender—speCified language expliCitly includes both females-.v'

' and males ) Importantly, the use of nongeneric language does o

'not have- deleterious effects on students reading
gcomprehension or other reading skills, yet it is took
infrequently found in children 8 learning materials..
gGraham s and Martyna 8 works each demonstrate the pervas1ve
nature of the use of generic he orvman, yet each of their l
studies show that using non—seXist language affects people s
perception of women. This is true even when apparently minor
'changes in pronoun use or sentence construction ‘are
:v implemented to aVOid the'customary generic language use.
| As we can ‘see from Martyna 8 study, the ‘use of he for
both woman and man causes a male image rather than a neutral
vimage to form in a reader 8 mind.» Donald G MacKay and Toshi’
lKonishi s-study, Pronouns, Personification, and the Theory :
of Meaning and Lex1cal Retrieval f'while similar to 3 |
‘Martyna S, go further because they help to explain that other:l;
"linguistic and extra linguistic factors contribute to the L
Nnon—neutral nature of the supposedly neutral use of he. )
"nMacKay and Konishi s studies of the difficulties With a truly?f
non—neutral pronoun add a dimenSion which is missing in otherjd

studies.- Through their studies they have developed an :p o



underlylng attltude bypotheszs connectlng language use andfv
cultural expectations or attitudes

| To test this attitude hypothe51s, MacKay and Konlshi
l‘have studied the use of personification in children s
1 llterature.} In Personlfication and the Pronoun Problem
(1980), they find that personiflcation is a strong device
which writers or speakers use for transmittlng or |
"communicating perceptlons,_attitudes, and cultural views.:‘
"MacKay and Konishi s 1ater study, which includes a follow~up”
-'comparison of their lnitlal and subsequent studies, is found'
fiin their unpublished manuscript Pronouns, Personification,'
’.and the Theory of Meanlng and Lex1cal Retrieval"; which willv;
- be referred to later in this work Because their extens1ve H

-work on the metaphoric deV1ce personiflcation, 1llustrates

ﬂlmuch of what they discussed in the works that will be

.‘discussed later in this work I feel that a short rev1ew'of
b;_thelr findings 1s appropriate,t N |
» The reason for studylng pronoun‘use 1n the process of
‘personification 1s that personification, espec1ally in o
vfchildren s 11terature helps to perpetuate sex1st
stereotypes. Slnce children are too young to question
stereotypes, teachers and scholars feel that these
::stereotypes become~learned attitudes:toward'female and male
roles. For example, ”whenla’timid,'helpless;Land‘hystericalf;i

mouse is‘perSOnified as female,bthe_Subtle.message that

‘346'



children receive 1s that females can’be expected to behave in
b,a timld helpless, and hysterical manner Likew1se, when a -

‘courageous,pclever,_and powerful lion is personlfied as male,
" the message that children get is that males can be expected
ito behave 1n courageous,_clever, and’ powerful ways (MacKay
and Konishi, 149) These 1mpress10ns are even stronger if
the stereotypic mouse and llon are in the ‘same story.k The_-
comparlson 1n such an 1nstance could not be missed.

The English language prov1des three third person‘

| /vsingular pronouns, he, she,'and 1t In addltion to

;representing males, be is used to represent all people, sheb
1s used to represent females,,it is used when the noun |
breferred to has no human qualities o However because 1t 1s ‘
‘used to refer to an object or place, it carrles an'"obaect
F'connotation which is Jarring to us 1f it is used to o
'>Vrepresent a person ThlS is espe01ally true when the writer
or speaker is referring to an animal in a personal or |

xintimate way as is the case in stories written for chlldren

~ As a result 1t must be replaced with another pronoun in

situations which express 1ntimacy or personal involvementv
..leth an animal (MacKay and Konlshi, 150) |

| Since we have no pronoun Whlch can be used to represent
a gender-unspecified animal the same problem that arises o
'because of the generlc use of he in general writing occurs in

'instances using personification : This problem subdiv1des



' into,twobwhich‘occur as a‘resultuofiourlEnglish:pronoun
- system. First, personificationVCannot.occur’without'
;indicating*sex. 7Second. the use Of'personification"

‘kautomatically 1ndicates personhood - Both are necessary -

v conditlons for pa831ng along stereotypes (MacKay and Konishl,,' -

150) For that reason MacKay and Konlshl state,i"Asva.
' consequence we cannot tell if any given use of he or she
- for animals 1s meant to 51gnal sex, personificatlon, personal

involvement»vor some‘combination of these three »(150)‘

In additlon to their studies on personiflcation, MacKay o

and Konlshi studied other linguistlc features which they
"lstate contribute to expectations of the behavior of women andb
,zmen Just as - pronoun use sets up expectations of the behavior |

jof women and men. The adjectives used to describe the nouns

’,also set up expectations. For example, there are many

'nebehav1ors expected from a character referred to as he which

are not expected from a character referred to as she.

Likew1se, adjectives used to refer to a gender non—specxfic

_~noun, such as sznger, can color the way we v1sualize a

slnger——tall vs statuesque would oonjure up dlfferent gender :

1mages. These expectations or attitudes are ‘a reflection of

"'cultural attitudes toward the roles of females and males 1n

5001ety. o ‘ ) | | '_ | o
MacKay and Konishi s study‘is relevant becausevin

laddition to discussing the generic use of he, it disousses
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hthe significance of adjeotives and other linguistic clues :"
‘used to describe nouns and the pronouns which are used in
"their place (whether non—neutral or neutral) In addition,f

'their discuss1on goes into theories of lexical ch01ce and
Chtheir uses in reading materials They also discuss the
>relevance of theories of lex1cal ch01ce to the choices made
for third person singular pronouns.‘ ThlS last p01nt ties inb
w1th my earlier discuSSion of reading materials.

MacKay and Konishi discuss two different theories on the
retrieval of lexical items. The first, they Say,’assumes no
intervention from the attitudes or'perceptions about lexical
"items'tested The second theory counters this assumption and
is in fact the theory they expand upon.

MacKay and Konishi say the first theory, the obJect1V1st :
framework presumes that lexical choices are based on
'semantic features 1ndependent of the attitudes of the speaker

(MacKay and Konishi, 4) Under the objectlvist f?amework
meanings for words occur based on the "world created” by the
Situation discussed or written. Lexical retrieval occurs
bindependent of ‘the attitudes of the ‘speaker or writer and is
: based on matching the semantic features of the words used to
describe the situations. "The noun with the greatest numberfi
- of semantic features matching the features of the word world
[created by .the writer] gets chosen for production” (MacKay

and‘Konishi, 4).‘ Under this framework, it is posSible that

49



in putting together a world of the Old West I would choose,
»nouns such as cowboy, ranch hand hombre, maverick or. |
vrenegade depending upon the features of the other words that
‘_I use in my writing They must match accordlng to the- value
vdassigned by the objectivzst framework. Yet according to thei_
obgectivist framework my attitudes towards Western llfe
‘would not be 1nstrumental in my lexical choices | |
| However, under the obJect1v13t framework value is
,_placed on word choices which according to Dale Spender, Maryf
.thchie Key, and a number of other feminist linguists, show ”
»biases against women. The obaection is as follows o

: According to the obJectlvist framework lexical ch01ces are,,.'

 evaluated in three categories. human (+ or - human), number o

f (+ or - singular), and gender (+ or - male) MacKay and

Konishi mention these categories in one of their studies as a

x;way of explaining how language is traditionally evaluated
»lIt is the pius or ‘minus male category which is demeaning to
 women. = | | H T |
Asrone.can see, women would be minus. male ' The ¢l
evaluation implies a lack of a specific quality which in fact i
women could never have Thus, they and things labeled as. o

- mlnus male are less than those things which are labeled plus'

fd=ma1e The evaluation 1s the same for pronouns because,

according to MacKay and Konishi 8 evaluation of the

obJectivist framework pronouns are a substitute for nouns
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'and are chosen in the same manner as nouns are chosen. They
”_are chosen'"by matching semantlc features of the pronoun W1th
‘_‘the corresponding features of the antecedent noun (MacKay
_and Konishi, 5) |

This plus or mlnus male framework to 1ndicate gender has
) contrlbuted to the myths about women which were mentioned
‘earller in this work , MacKay and Konlshl further explain
that dev1at10ns in ch01ce of pronouns from the human—‘
number—, and gender—k value structure referred to by MacKay
and Konishi as féature matchlng_prlnciples are frequently
explained away by a fbature suppresszon process | However,
accordlng to them, no strong case has been proposed to
explain the reason for the use of the féature suppresszon
process w1th some nouns.u For example they p01nt out that
nouns Wthh refer to human infants always produce + -human and
+ male referents. They also note that. ‘some sex- 1ndefin1te
'classes such as nurse, secretary, and model trigger one
feature suppre551on process...while other sex—indefinite
'classes trigger another feature suppress1on process‘ (6).
According to MacKay and Konishi nouns referring to human,
”1nfants result in the ch01ce of the pronoun he while nurse,
'secretary, and modbl result in the ch01ce of the pronoun she.
]They also noted that pronomlnal personificatlon also
”discloses some 1ncon31sten01es in the use of pronouns.

Choices seem»to vary from one-context to the next. . The
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-hexample offered by MacKay and Konishi is the noun shlp
JePeople sometimes refer to a ship as she while at other times’f
they refer to a ship as lt (6) | ' " | o |

Because the object1v1st framework assumes context to be

“1rrelevant to 1ex1cal choice, MacKay and Kon1sh1 state that

ﬂ‘,different ch01ces made 1n different contexts cannot explain

the process of feature suppression They cite a 1979 study_p
by Mathiot where context changed pronoun ch01ce Th1s study
’splus their own work in studying pronoun use in children s
literature in 1980 (they studied over 85 000 uses of he, she,’
‘-or it in children s literature for this aspect of their
‘study) led to their underlynng attitude hypotheszs
. MacKay and Konishi state, under this view, the so—;
lfcalled exceptions to the feature matching theory are
tmanifestations of a more general rule,_namely, that‘
‘,underlying attitudes toward the communicative situation and
,concept referred to influence all aspects of lexical choice
}::(6) For example,,they theorize that using it for certain
:nouns indicates that the speaker or writer may have an
‘,underlylng attitude toward the lack of personhood of those
;}Unouns or toward the lack of potential for ratlonal behav1or -f>
of those nouns.v Their hypothesis prov1des an added dimension"
'hfor studying lexical ch01ces because lexical chOice is not

.limited to matching plus or minus human, number, or gender



‘Nor are words chosen on the ba31s of a feature
‘matching process involv1ng inherent features elther
hof the world or of the words., Rather, meaning 1s
vmeaning to a person and is relative to his or her v_
- point of v1ew, beliefs, and attitudes at a E
_partlcular time and context of ‘use. (MacKay.ands-*a
Konishi, 7) S
The purpose of their study was to - examine lexical
ch01ce. The use of pronouns for this purpose is defended by‘
MacKay and Konishi when they elaborate on a 1980 study by
Marlsen—Wilson and- Tyler.i They state that using pronouns forh
'»testing general theories of lex1cal retrleval is approprlate
| because processes underlying pronoun interpretation and
'_retrieval are s1mple and easy to study and do not differ in
: principle from processes underlying other types of lexical
ﬁjinterpretation and retrieval"; (MacKay and Konishi P. 4).
MacKay and Konishi s expectations were were confirmed by
ﬂtheir findings They discovered that regardless of the
: features of the concepts or contexts represented by pronouns;
pronoun choice would vary in accordance W1th beliefs and

attitudes toward the concepts or contexts presented or o

"n referred to.. Their findings conflrmed that pronouns were not'

pro—nouns.”‘ In English pronouns are explicitly gender,
;related referents. Furthermore,.the choice of one pronoun

“over another varies along other dimensions depending on the
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underlying attitudes or beliefs of the speaker or wrlter.illn_
"addition, pronouns are dynamic.a They dependvon thelr v"’
contexts and don t necessarily fall 1nto domalns such as
’noun, verb ‘or adaectlve.' For example, a single context—-
‘dependent attitude can lead 1ndependently to use of the nouni_,
vthlng'and pronoun 1t for referring to person, but the i
‘attltude is itself nelther nominal nor pronomlnal (MacKay
and Konlshi, 7) S |

" By flnding thatllexical ch01ces are not - neoessarily madev

b'on the plus or mlnus evaluatlon format MacKay and Konishl:

' have removed a long standing obstacle in the study of

language._ They show that there are other degrees of meanlng f
?between the posltlve and negatlve binary opposition displayed-:
. by + or - human,l+ or:— gender, or + or - number which
1‘influenoe_lexical ch01ces.z People make'ch01ces from'a broadv

' ,spectrum,' ThlS idea ties in well w1th the views of feministsk'
, who wish to p01nt out that the binary opposition 1mp11ed by
‘uplus or minus descrlptions of language is a contrlbutlng
r'factor to the blas against women.v “v. B

In Study I of Pronouns,,"Personlflcatlons, and"the

Z:Theory of Lex1cal Retrleval“ MaoKay and Konlshi found that

- Pronoun oh01oe did not depend solelv upon the noun for Whlch _ o

: 1t was used.y Among others, they‘used‘the.follow1ng,sentenoev-
‘fragments. -

1a When a teenager grows up to be tough



f.lh‘ When’akteenagerbgrows up to be pretty;‘b ‘
_t2a‘%If a student practices basketball 1nstead of
lstudylng,»' v -
2v If a student:practices'ballet‘instead df‘"
"studying. |
.They found that he was not always used to.represent the nouns‘;'
in the sentence fragments +This led to the conclus1on that

the underlylng attitudes toward the nouns and other elements

'h.1n the sentence fragments led to dlfferent pronoun chozces

- (MacKay and Konishl, 8). It is clear from looking at the v
fragments in MacKay and Kon1sh1 ] study that the adjectives
contrlbute to attltudes or expectatlons of what gender the
‘_nouns to complete the fragments into sentences should be.
Gender reflection also affects,the response time of
participants. MacKay and Konishi noted that some of the
students took longer to respond to the’sentence‘fragments
which had stereotypic'roles reflected in them.
| Male and female subjectS'showed similarupatterns of
*completion except for the "student- ballet“ fragment
: where males used 50% hes and O/ shes. . Whereas
females used 50% shes and 177 hes A similar
dlfference showed up in the response tlmes for thls

"fragment where males took’ tw1ce as long as females

: (9 1 seconds vs. 4. 6 seconds),... Postexperimental .

, questlonlng suggested that some males may have
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”consciously trled‘to:avoidhusing she fdﬁ‘ﬁhié 1t"
fragmént:solasdnot,to appearbsexist'in the-epesdoff'
a female experlmenter. Also favorlng thls N
hypothesis are the relatlvely long average response
tlmes for the female stereotype fragments completed“
.”wlthche'(12.7 seconds) vs. pronouns other than he'
(7.7 seconds)....(MacKay and Konishi, 11)
The study,shows‘that for many students the'noun and. the
parts of'the:sentence fragment used to describe the noun ~"
| y1elded 1nferences from the students whlch 1n turn produced
vpronoun ch01ces dlfferent from. the generlc he prescrlbed by
grammatlcal rules. Had they followed the rules of grammar,'
he would have been the only ch01ce for all versions of
‘sentence fragments 1nclud1ng the stereotyplc ver81ons (MacKay'
“and Konlshl, '11). Thus, the findings of thls study are
E difficult to explaln under the obJect1v1st framework which as
MacKay and Konishi'point out viewsvpronouns as substitutes
for nouns. »They,‘therefore, conclude‘that the variations"of
‘pronoun ch01ce can be explained by the ‘fact that pronoun
’choices reflect concepts, attltudes, or beliefs wh;ch B
v:underlie of'afe associatedbwithvthe.antecedentfnouns’(MacKayv
and’ Konlshl, 11-12). o | |
- They propose thatk pronouns are more than substltutes
'forbnouns. Cltlng a study by lest and Brlll ‘they say |

pronouns frequently refer to elements not exp1101tly part of .
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a Sentence-or discourse,” and, as Study 11 shows, pronouns X
-‘frequently Signal attitudes and beliefs belonging to a- |
speaker [or writer] rather than features (explicit or -
bbpimplied) of a referent (MacKay and Konishi 12) These
,attitudes are a result of our culture, hence, grammar does
Anot always dictate pronoun ch01ce——cultural and personal
attitudes do.’”i S | | |

MacKay and Konishi s studies of pronouns in children ‘s
literature and in daily use underscore Martyna s findings

’that he 1s not consistently used to substitute for all nouns '

v» 'which are gender—unspeCified The contexts in which nouns

:are used and which adjectives are used to describe nouns '
influence our chOice of pronouns. Furthermore, this
binconsistent ‘use in pronoun selection in children s :
iliterature contributes to the perpetuation of stereotypic
"perception of female and male roles in society. MacKay and‘
Konishi 8 findings in both Pronouns, Personification, and o
the Theory of Meaning and LeXical Retrieval"'and
Personification and the Pronoun Problem show that
_:stereotypes are perpetuated through personification in
_children 8 literature.- In addition, according to the studies
listed in Chapter Two of this work other educational

| materials contain sex1st stereotypes.: These help perpetuate bf
'sexism because they are used in the institutions where we :

‘_reinforce our understanding of language use. Therefore, it
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v_is efigreaf:iﬁperfance‘to'uork;toﬁard‘eliﬁinating sexism in,
the materlals used by youngsters 1n their readlng materlals
_1f the cycle of sexism in our culture is to be properly"

- addressed and ellminated As a result it is 1mportant to
V.flnd ways of wrltlng whlch break stereotypes 1n both

children® s.llterature and in other areas;of‘dlsoourse,
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CHAPTER‘FOU':
APPLICATIONS FOR ‘~TEACHING. WRITING

As we have seen from the scholarship by Moskow1tz,.a:¢33

?_McConnell Ginet Graham, JOhnson,‘Schau and Scott Miller and’”

#dSwift Martynld and MacKay and Konishl, the 1mages we have

".g‘about ourselves and each other are learned from the time wefjs

-enter the language acquisition phase of development These s

fimages are further reinforced by the connotations of words

i and the generlc language forms 1n7read1ng materials we use_:’

,for our education and for our entertainment After a long

7exposure to sex1st language and grammar, sex1st patterns of

fvfresponding and thinking become 1ngra1ned hTherefore,‘ -

ires1stance to changing language use is- strong.x However,:”

- educatlon prov1des an awakening to the p0851b111t1es of new:j}
:‘roles for women and men and also to new ways of u81ng u v:
planguage that reflect the changes 1n society which have, in

'g fact, occurred during the past twenty years or more.f Thus,

: Jteachlng nonsex1st language writing strategies can reinforce

'-7gthe changes which students w1ll confront 1n their working,,

'political and soc1al lives.,h

Teaching nonsex1st writing strategies givesbour -
“Tfstudents—-many of whom have unreallstic ideas about the_”‘
bhuprescriptions and llmits of language use——the correct 1dea

gthat there are many ways to use or manlpulate language

ief{h59‘"



'”ffgﬂflanguage contalnlng gener1

fi.Students w1ll do thls whlle they learn to compare and

‘pcontrast def’ne, narrate, describe, argue, etc. Thus, thelrp

chapter I w1ll dlscuss

”“materlals anﬁ»

strategles teacher Jfan use 1n teachlng Vf

'hnonsex1st language 1n'wr1t1ng ;

Flrst I w1ll dea w1f htpﬁﬁéé{ég¥f¢f'éofréotiﬁé;:~c"' ’

-he;

"I w1ll also dlscuss two textsaif :

“favallable to teacher"wh;”h ntaln sectlons on nonsex1st

"”Qiffwrlters 1n wrltlng c asses and,new approaches to:anaIVZlng
f;ﬁthehworks of tradi~ nal literarv flgures in Engllsh '

ﬁd?therature classes wi also=be addressed 1n thls chapter.du~

*Thls four part rev w of strategles for developlng nonsex1sm 51

 the subject.

A logical way to begin sensitizing students is to focus

In other words,

because ﬁ\;.fV‘



.'fuse of the generlc he In her artlcle, Solv1ng The Great

ﬂjPronoun Debate'“ 14 Ways To Av01d The Sex1st Slngular;" Shearlfg“S

vrlndlcates that 1n av01d1ng sex1st language one should also,sh?°"’

fjaVOld the Vlsual clutter of dashes or slasheS"'she/he or ;fﬁ’”

”"f“hls/her. Shear says they are a hlccup when read aloud

’ffShe also 1ndlcates that the use of parentheses treats

.;nonsex1st language as a patronlzlng second thought._ Thus;;“efz
‘h_she also recommends that one not do the follow1ng. he (or”,,t
"tfshe), his—-or her, helbor she. ‘ Parentheses,: dashes, andd”.

. commas treat women as ‘a. coy afterthought f(108) Durlng the o

‘ff;course of an class presentatlon for an Engllsh 100 class at

h ¥;Cal1fOrnla State Unlver31ty, San Bernardlno, for example,rl\n:'

‘ﬁlnformed the class that u81ng she as a generlc pronoun was asl?

V5*sex blased as the exclusive use of he because as wrlters, we__“‘

lishould keep all potential readers in mlnd.L I gave the,class[_f‘f

ﬂi,spe01flc suggestlons from the Shear artlcle., Among,themﬂaredQ

v'ﬂSthe follow1ng fourteen rules.5dﬁ

:edp_lfli%Add the female'v she or he, héfS’ép,hfs,fhéﬁquf

mff;hshe, his or hers.

fgzﬁfinse the flret persond}rjgfmé;fhyﬁfm;ne;fwe;;i

“:—our, oursl_:ff"’

'afatf;lUse the second personfpdyou,”your;lYOﬁfS-f'ﬁ
"ﬁ”4ﬁf”fMove the noun.,

"QIS;fngepeat the noun i
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'6}u-_Use a new noun 1nstead of a pronoun as a f
,'synonym for an old noun

\”f;7::¥ste the plural

”’f,B;gngelete the pronoun.n,.ofnﬁfufi".”

By e 9;3 ¢Use a new pronoun;a lt 1ts, thls,;ﬁﬁat,tﬂf"

ff@;O,fose an article or a conaunction

'"7‘”'fwho, 3omeone who, whoever, no one who,:one

'e fwho,_any (noun) who, the (noun) who— empha81ze

na;@;a 31ng1e individual
12, "REWRITE |
bft;ste the pa351ve——be cautlous,vthe 1ncompetent

”vuse 1t verbosely, the cunnlng use 1t ﬁ‘tf

".fjeva31vely.h,?v

e ;gr14.fnuse they, tbelr,‘tbem— the 51mplest most

Enﬂfsensible method of all (108)

'ﬁr The students were enthu81ast10 about trylng to rewrite the

~ecan be rearranged to present the”same ideas 1n nonsexist

fterms

B In addltion to dealing‘w1th the:generic be, teachers offtn '

*}f‘wrltlng muet address'other aspectsﬁof sex1st language.»;IheV

' ﬂste who w1th or without a noun'r'who,;anyone E

“l].they saw firsthand how language ,iffﬂ?f



”aconnotative meanlngs of' ords also reveal llngulstlc'blas

'&f,Therefore, teachl g student__the'“‘

“W'of lexical ch01ces on readers is another 1mportant fun$t1on

"Nof wrlting instructlon.

T have found that a g od;place to

; ntroduce nonsex t-languagewlsﬂdu ing  1ecture onvth



:?words used (Fowler and Aaron, 466) They make ‘a ehort

w]‘statement that rev131ng for sexlsm should be done on the w-"

'e_::grounds of how offen31ve sex1st language mlght be to the L

W;'wrlters> audlencesﬂ_'Thle_dlscu351on of nonsex1st language;ﬁ'o'

3f'! seems almost an afterthought to the general dlscu331on of

dictlon-‘;__jif\"‘. .

On the other‘ha d H'ffern{n'and Lincoln‘in thelr First“;‘f»f

‘L@tEdltlon of W?itlng

A CbllegeTHandbook have 1ntegrated thelr"

,ahguage 1nto the*sectlon on

J;hllVCOnnotatlon.h¢For example}‘ ffvernan and Llncoln 1llustrated o




A”&;The authors point outafhat th"adjectlves used‘to describe

‘”5fmen ar”'more generousp '"men than‘the adJectlves used to

Thus,;they,fh

"people wanth o have a‘:roader range ofvappeal 't_.y must

'i’s?choose words whic

&j;_comprlse thelr audlen

Writlng 1nstructorsfoat

' jhjawareness of language by ch0081ng texts"'ar thelr classes o

fwhlch have strong dlscu351ons on the 1mportanoe of the?w

"f.connotatlons of words and whlch include'ﬁ:x1st versuS‘“” i

‘ “nonsex1st 'anguage in the d:scussions'on connotatlve meanlng.fk‘f'v

ting classes.

n addl\lon to u51ng exer01ses 1n handbooks about

Nconnotations asxpreviously discussed; other examples of what ,hvh

rwbnot slanted_against those who mlghtiﬁhj;;;f}



71Mur1el Schultz calls the, semantlc derogation of women (64)

FTVg.can be used to generate suggestions from the class which in ?}'5'

‘.vg‘turn lead to dlscu331ons of the implications of changing

’fconnotations 1n our culture In Valuing Language- Feminist
~Pedagogy in the ertlng Classroom vin Ibachlng ertlng.y_ff"r
i.PEdagogy; Gbnder and Ebulty; Pattie Cowell states,_, »
' Distinctlons between master and mistress are not after .
:all 80, different in kind from the dlstlnctlons between
llt 1llegal aliens and undocumented workers,d or between
technlcal discomfort and nuclear a001dent" (148) Cowelli:
states that the value of discussing dlctlon goes beyond <~'
‘deflnltions., She asserts that 'wrlters discover that mere
imatters of words have an enormous 1mpact on the mlnds of
‘,;those who use them and those who hear [read] them (148)',:
arStudents thus learn that words’vcan create and recreate

‘ boundaries of perception (149)

’ Sex1smvis not limited to generic he‘and connotations,dit S
-can permeate people 8 actlons and assumptions as well
Therefore, teachers 1nterested 1n teaching nonsex1st language
brhcan do 80 by 1ncorporat1ng nonsex1st strategies 1nto their
fwriting and literature classes. Durlng the course of
f researchlng the effects of sex1sm in language, I found a
\‘fgreat deal of material on sexist and nonsexist language,.

"~however, I found only scattered 1nformatlon giv1ng technlquesf'

i :;66'».>> o




‘1;;_ for 1nclud1ng nonsex1st approaches,in the classroom

”'“1w1th their own attitudesv

'vTeachers who have written about thelr experiences 1n teaching';g;-7“

vnonsex1st language 1n;fhe1r writlng classes say they begin

h?find 1t is 1mportant for them tfrnf*f.g

oward the.w'students, that 1s, they}:ﬂ"'

| gfthe classroom. Many of these teachers have also demonstratedﬁ;ff.

sen51t1v1ty toward women s needs 1n the world of academia.

' Among the strategles for teaching writing, some instructors,

:}whose suggestions I w1ll be dlscussing below, have discovered;fo”

f'that they could combine cooperative learning strategies w1th BRI

":nonsexist approaches in order to engage students moreiﬁﬁﬁ_g‘§}1~f

v:;effectively in learning the writing process Teachers have' o
f¥7found that by approaching the teaching of writing as a i fct
*.cooperative process, they can help students overcome the
-fears or writer s blfcks Wthh 1nh1b1t many of them ~

| Not only beginning writers but also students who have‘

”u:too long hidden behind the idea that they must write what theﬂ”s

'“fhﬁprofessor wants to see or hear can use a nonsexist writing T-”“‘

‘¢’approach to developta  apppesiatie

*;their own v01ce”as writeri' 'Even less fearful and more

"&w111 develop new perspectives on the importance of language

'“frﬂfin their daily lives., In Transformlng the Comp031t10n

i..lClassroom,,;in ZEachlng erting. PEdagogy, Gender and

'dl_Egulty, Elizabeth Daumer and SandrawRunzo suggest that

'5r1ters can beneflt from a nonsexist approach andfﬂf:]q.f



‘dfshould work toward a nonthreatenin

‘d_comp031tion teachers emulate the rolfhfresented by mothers as.

5hff1rst language teachers. By thls they mean that instructors:'57:’h

operative role They

'yshould present women s writings and roles 1n society as

yﬁﬂ:topics on which all the students could write.; Even the most‘~h'

chauv1nistic man has a mother Some may have 31sters or

f-wives. The rationale for u51ng common experiences 1s that _“,j .

Tucommon experlences make it ea31er for non—English maJors to g
}yflnd something to write about i ThlS 1s espe01ally true 1n )
Tlnbas1c or remedial writing courses.; In Gender Role, and
Class Diana J. Fuss states, Happily, all students find
/;themselves experts in flelds of gender, race, and class
h(109) Thus, 1t is clearly 1mportant to dlscuss or teach the B
‘dlmportance of daily language use 1n env1ronments that w1ll
h,help the students increase their writing skills.f'fff" M

i Included 1n an equitable approach to teaching writing 1sz‘
h'the establishment of guldelines Wthh include nonsex1st -
:ilanguage use.d The follow1ng are a few suggestions of |
guidellnes for settlng up ‘an’; equitable env1ronment condu01ve i
:to learning writing.; These guidellnes include types of ‘

: a531gnments which would encourage lively learning about
ujlanguage and methods Wthh can be used 1n av01d1ng sex1st

.1anguage in comp051t10nsr;'

As noted prev1ously,:1t makes sense that the first step;‘;s'

'"1n teachlng nonsexist language 1s for teachers to aVOid



*ﬂlsexlsm in thelr own 1anguaglf rAlice F Freed 1n “Hearing is

ntuBeliev1ng'x The Effect of Sex1st Language on Language Skills"i;ffv

,,makes ten recommendations for teachers. In additlon to more

”gcommon suggestlonsﬂfor the use of nonsexist language, Freed .?5>

bi"fgsays that teachers can model nonsex1st language use by

;falternatlng between he and she when referring to a gender R

v”f;d"unspecified noun Or they can use heio“‘she when addressingv"

“ﬁ’#«classroom discus51onsu

e fnot be used to refer to thlihum&niraoe

'7ifclasses with both men and women*" o

L1kew1se, whenlﬁeferrlng to eople in dlfferent

5ioccupations or: Professions, teachers should not assume the *v77”";“

rigender of any gender—unspecifivd'nouns referred to during

| fimales, nor are all teachers females.v Naturally,_these

7*lguidelines extend to discuss1ons about the human race. &%n_b/

fFor example, not all doctors are jfwlb"

fﬁor manklnd 1n furtherance of equlty 1n the classroom,.should]?f;f' »

Phrases such as man

‘sparallel and should be avoided For example, men and women ﬁ;g:st

f”gwould be approprlate 1nsteadfof men and g:rls.t In order to

'iaccentuate their meaning, teachers can use nonconventional L

’hfexamples 1n thelr presentatlons to the class.: For,example@, '




' speak of a boss who asks her secretary 1f he can work

vri_overtlme (Freed 87) R . | ,. e i
b Furthermore, teachers should not 1ndulge in jokes at the;
lff'expense of any part of the group belng addressed or any other;
iggroup., In additlon,.Freed suggests that teachers not assume:i:5?'
5”3that areas of 1nterest can be dlscussed only by members of 5

one specific sex. For example,vlf the dlSCUSSlon is about

'“ff‘carpentry or other areas normally associated with males,nb'ﬂ

‘ifteachers should not direct the questions only to the males 1nf

»*rthe class.v The same 1s true of other areas whlch are Qif'
fkf”culturally asscciated w1th women,' Teachers WhO slve readlng‘fvh*
:'”7assignments should ask students to analyze or evaluate the

‘lijlanguage content of the as31gned reading materials for sex1st;fl

”i-:‘f-'t.,blases (Freed g6- 87) |
| ThlS last suggestlon ties in with earlier suggestions
ffor writlng classes 1n which nonsex1st language use is SR

‘_flencouraged Students can be asked to keep Journal entries.dh;s*

1*fabout the language they hear or read For example;lone R
‘ilassignment can ‘be for students to discuss in- thelr Journals;eﬁd;‘
Jﬁthe language they hear Wthh unsettles them, makes them
‘*f’angry, or embarrasses them,, Give assignments Whlch makek'”:
”:'sfkstudents cons1der gender, race, or class differences.

ndenstructors who w1sh to use journals as a brldge to essay

:5}fjassignments may also find that Journals are a means of

hhﬁf,allowing students to talk to them w1thout any of the




fffhlerarchal 1mped1ments whlch are frequently found 1n EEar

"'teacher/student relatlonshlps and whlch sometlmes 1mpede:aﬂ-ff

”learnlng (Perry, 151 152) Instru'tors who reallze that many:.;f

bfif not most of thelr students arevnot'Engllsh maaors and thus,ffd

~fhave not acqulred Skllls 1n analyz1ng llterature frequently
mflnd that Journal as31gnments can be made from tOplCS from

].across the currlculum Susan Radner developed a wr1t1ng

':course syllabus from a women 8 studles course she had

“‘;prev1ously taught. The prem1se behlnd her approach wasrtokh
.vlet students apply thlngs from their 11ves to thelr wr1t1ng
Other ways to connect asslgnments with 11fe experlences',

"could requlre students to 1nterv1ew one another and create‘
lstorles based on the 1nformation shared among themselves.
Daumer and Runzo,”ln Transformlng the Classroom,;‘suggest

, that a student could wrlte about members of a- race or s001al‘\

vgroup dlfferent from her own (55) | The 1dea would be to |
R arouse dlscuss1ons about students 1deas about members of

'other groups.’ Another suggestlon 1s that students wrlte
about thelr own language. Students would be asked to llsten ‘
vﬂto language used around them and thlnk about how that e
dflanguage makes them feel Has the language made them feel io‘.”
‘_ddlmlnlshed 1mportant angry, etc 2 Daumer and Runzo suggest

b"fthat students could wrlte about a tlme when someone ohangedf

”‘;ror dlstorted thelr language.k Such an a851gnment oan also

help students to welgh and dlstlngulsh between the need for»



V | speak for herself" : (55‘L

b“ﬁfabout themselves’*

\w:ffand then have the other student rellﬂy&

‘:fiwomen to speak for each other and;the necess1ty:that a womandfépfut'

Teachers who like to use eXampb‘f7

"Adifferencessscuﬂu‘”"

ihf;between wrltten and oral language can askss U

‘hare the information w1th another student o

.jf"The originator of;the story could also describe how and

'fwhether her relationshlp to her.words changed once another J

'lllstudent conveyed them (Daumer and Runzo, 56) The abovek‘w

“'fffgmentioned strategy has been employed 1n writing classes as anflhf

“ﬁﬁeexercise 1n language aware,ess.; Because women are an f; jgt o

'7f"oppressed group, Daumer and'Runzo also suggest thft'ia'

| "fnontraditional mat”rials beﬁ:sed as sources for discussions'

‘f;lon language so that students could later write about the

”‘hfffideas generated from the nontraditional materials.;;Fo?fl,?~ﬁ'*

“”h’example, they co‘

:‘_ fat the language of songs, black

'l?lslaves Journals,;letters,letc. (Daumer and Runzo, 56)

gwj%overlooked “Noni

“77jthe past

“=§fdiscuss1on 1n the writings of students

xiaThese nontraditional reading sources can give new perspectivei"'

ple whovhave hitherto been 1gnored or

fon the llves ofﬂffJ

ditional reading:laterials used 1n writingg;‘7

ffclasses can helpf estro fstereotypic deas about women from

This po_nt can in and of 1}se1f be a source of |

In order to bring different approaches to languﬁm

'f}into the clas*rooms, teachers can als bring 1n samples of

ents to write‘“'.'"ﬁ



vpf{autoblograph;cal nove

:iautoblographlcal wrltlngs. Autoblographles and o B
; ', of both modellng and

*?dlscu831on for wrltlng students._'Daumer and Runzo propose

:~1u51ng the autoblogr v 1“sjand novels of women writers,“

'”ld7espe01ally those whlch model the*importance of‘"namlng

“3oneself and r631st1ng other people 8- deflnitlons (58) lni‘

‘,;dlscu851ng Zhezr Eyes Wbre Watch1ng God for example, Daumer J__c‘

;l'and Runzo suggest teachers could have students explore thelr -

":wldentlflcatlon w1th women s communlty, female frlendshlps,fbﬁi'

:;the 1nfluence of story telllng for pass1ng onvwomen s
Jknowledge, and the power of deflnltlons (Daumer and Runzo,‘
| 57 58) Readlngs based on women s wrltlngs requlre new‘
vopenness 1n dlscus51ng women authors‘ language use,> |
liperspectlves,;etc., but the newness of the materlal could :

) very well glve new v1ta11ty to: the ‘ideas students oonvey in

':thelr papers

vf Writlng classesvare a good place‘to defuse sex1st’
stereotypes because of the many act1v1t1es, some of whlch are.

suggested above, whlch can occur in them For example,‘ln»;
,‘lorder to 1nit1ate students to the 1dea that JObS |

- tradltlonally ass001ated w1th women are of value, some

'"1nstructors have students wrlte about chores frequently

‘ﬁla58001ated w1th women._ Some of the toplcs are wa to Wash h
*;Dlshes,prw to Prepare Laundry, wa to Ciean a. Bsthroom,\etc

']In addition, some instructors use. household chores as ‘






'eeffamily and communlty.

';”“possess or about‘which'theyﬁhave oplnlons.» Th' follow1ng 1s iﬁ;f

fthhe life of ‘a typlcalzsuburban or urban w1fe,_;;i'

“g5husband son, daughter

"‘»3;f7For deflnltlon' '”Deflne.yourself as a member

'fof‘youf famlly'and show how you share“values.wfe;

“ﬁgﬁcontemporary’ controver81al 1ssue affectlng thee;[

students not only learn to feev



""'-.]":them., (163 164)

Thus, the W‘JHJ

5_mater1als in their wrltlng classes they not only have

'i;examples they can?lmitate, they‘havetmaterlals Wthh generate




xilteachers of lite Jture‘can”a soico ibuﬁéiﬁp;ﬁheip*stﬁdenﬁsf“?g

-qnonsex1st educatio,

In the March 1981 edition of'Cbllege Ehgilsh Carol

: fiCarpenter s article,

liWriting,_ underscores the importance?of studying literature

i:from a’ new p01nt of view, ThlS ties’in w1th writing giﬁ

'"ﬁinstruction as well s1nce5many writing 1nstructors us“_,

n*”’profe331onal writings in their olassesyas models for writing;ﬁ,

"f‘An analy51s of the portrayal of women as reflected 1n the

l’hflanguage used to describe female char'oters or 1n the

fflanguage used by female characters could help students seellﬂ'

‘ises to Combat Sexist Readlng and_fviif”nv

\5ﬁ7fthe 1mportance of language 1n creating images or perceptlons/¥5j5J‘”

Uhalin the minds of audiences-u;

a discu531on and analysis of

?QHemiﬁgway‘jCarpenter proposes a pl

o gain new_perspectives on el

;amiliarxllterary texts.; Her‘suggestions 1nclude word listS'hfh»?'

,”“p an awareness,of‘,exist language used 1n _f':

sfor studying 11teratureliidf"”'
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| CATHERINE
 BARKLEY
"]VERBS L

,fhWOULD(NOT)
- COME~ .

| WALKING
 LOOKED

LOVE
";ﬁJWERE SHUT

ff’ADVERBs

tNOUNS/PRONOUNS ADJECTIVES‘7*”»”'

DARLING - fff*"(NOT)TALL ﬁ{ﬂflﬂf**QAWFULLY s

5fEYES t‘ff';fu vaCRAZY ,1”}M“¢ls”VERY

;;FACE” l‘”,
*.YOU7¢;»
“NIGHT

'tlIn discussing the 1nteract10n between Frederlc Henry and

o hCatherine

Barkley 1n A Farewell to Arms, Carpenter stateS'*f L

-,;‘If this type of word analys1s is done w1th other

":Hemlngway storles, students soon notlce s1m11ar“,'“"

v*f'male characters w1th thelr need to be strong,v

ebrave, sometlmes drunk and sexual B Hemlngway s fu"'

'her01nes are' lovely,- romantic,,ln need of love

'_[and protectlon,_falthful, and v1rtuous Alas,:Jf

students recognlze the male and female stereotypes o

of the ideal wh1ch are perpetuated in Hemlngway sl

fstories To lead 1nto ‘a dlscussion of the effects’

'of sex1sm on the characters, try questlons such as"

. Are Hemingway s characters made vulnerable because‘

hlffof their adherence to the male female code of

‘..”T‘fbehavior‘7 Does Henry questlon the dicta of

ffmascullnlty or try to escape the conventional

*qfact1ng out of the male ego°‘ Does the culture and

_‘venv1ronment of the Flrst World War affect male or‘f'

R



"""»‘”é' particular “war®.

bfﬁithe 1dealstpjxjected invouf¢favor1te storles Carpenter Jcﬁ e

fFYies, the>01nderella rags-to rlches marrlage plot g”;f
,(W1th'a” llfht tw1st)‘kn‘Theodore Drelser s An‘f‘:

l;Amenffan IT&EEdY; or;th;;allu51ons in Dianeﬁ

:W&kOSkf S'fM dés‘ and Anne Sexton s'"Cinderella. _Wffﬁf'"'

I s:ite~ofkthe reallsm whlch has dominathdfffﬁfj L
'YQ”llterature\ofxthe pas :f"tYerars, students adhereﬂ;th*"

tto falrybtales happy—ever—after"”themes, thereby i fj“







AMPLE OF A YNONSEXIST LESSON PLAN

~?bh;oéﬁabéf7zd*iisaé I had my flrst opportunity to'”;}ff’

t7fpresent a lesson whlch I had developed for an Engllsh 100

‘:f7[subsequently renumbered Engllsh 95] class at Callfornla

"7ffState Unlver51ty, San Bernardino

>'7}'1ntentlon to address_some of the pr"

akn"baslc writers while i

ﬂad the opportunlty to use ideas

4”7Graduate Assistantf

’s Thesis ‘ It was my i

3:fobta1ned from resear”h fvrlmy Master

:ems preva lent among

yntroduclng them to the concept of

"rffnonsex1st language us V“*"“n;I"readf’he studles on language T

t_his prlor to my rea 1ng‘7 )

*ﬂrpenter, therefore I

nd’language, I asked them to




‘hxfﬁa;vilf ajstudent-.:acticesEbasketballfinstead”of: Z

'TJStudying,i*Vrl«T?"

leb,ﬁ]If a student practices ballet 1nstead of
':3f;study1ng, [ e

‘”ﬁiHow these fragments would be completed graphlcally

"ifiillustrates the 1nfluence of cultural expectations.; As theh:v

:class members completed the fragments,'several of the

f}students stated that they knew what Was happening. When all f

ﬂnf‘had completed the fragments, I asked four volunteers to write

?f7the1r answers on the blackboard Then, we went over the
‘clues in the fragments which 1ndicated which of the pronouns

'"the students must use. At this p01nt I 1ndicated that

‘5’1,desp1te ‘the rule to use he when referring to a sex—neutral

'}fnoun,,most of them had probably chosen she for two of the
fragment completions and he for the other two fragments.‘,
The next part of the lesson to follow up on the

'ninteraction between culture and language dld not work as. well

- vbecause the students did not partlcipate as well as

l[hpreviously, however, I have found additional materials,“word'
irrllStS, theme topics, poetry, women =) writings, etc which . |
worked well in follow up lessons.f On October 20th however,
' I asked the class to discuss the kind of person who came to
“:fmind when they saw the follow1ng wordS'v Janztop,‘teacher,v'
'profESsor, nurse, doctor, poet writer or author, manager,(‘

i fbk, chlak wolf bunny, and kltten.: I asked them to

‘f3831h



“?flndicate‘what adaecilves7theyj ould use to*descrlbe the:fiip

'ffanlmals llsted and to 1ndlcat‘\1f>these created an lmage

that in Writing: A College Handbook,



2 "".:f:_'*.»;October 20th

{mlideally suitedlfor hlgh respon31bility ln bUSlness SIS

w"for government , The words describing her are loadedr.

-r{ffw1th negatlve connotations,amaklng her seem all but;f"”

."iifdisquallfied for any responsiblllty at all (179)
Because such words are loaded they further the biases
7hyof writers who use such language erters who want to have afiff
ﬁ:dbroader range of appeal must choose words which do not e

- alienate people who mlght comprlse their audlence Thus, on e

’fdlscussed the need for wrlting that does not-f

'*_”exclude segments of one s audlence., The discussion showed

'be,how, desplte a grammatical rule calling for the generic use

:r.’of he for all sex neutral nouns, such use of generic he has ,fg;

'ﬁllbeen found to be not only not consistent but also S

Tgfhandbooks have been written to help writers overcome the

"’Qfespecially helpful for:classroom use

L _exclusionary and unfair.v Therefore, good writers should look;55

-Vfor ways of av01ding language which is e1ther unfair to or e

:-Tliexclu51onary of partslof their audience For this part of my;fauff

'71esson plan, I relied heavily on the piece by Marie Shear

Alipublished 1n MS.MagaZJHe October, 1985; ;Although several

ffitfproblem of sexist language, Shear;s”work on the subject is'ffh;gf"

rShe separates the

dfhﬁﬁor 1mplications of sex1sm 1n'1anguag ?use., Thus, she makes

x'ﬁfit possible to use her‘material more easily 1n a classroom:“h*

1anguage from the history :5,4_,.v_



8 settiné;

mentioned

f@ﬂfi}[Y,Add the female.k she or he, hers or his, he'or-_,‘v

-

-Follow1ng are Shear_

s.fourteen rules, already

in’ Chapter Four, for avoidlng sexlst language.,f'

-she hlS or hers,_ﬁgvhg

ff>2,ﬂanse the flrst person. ;I,fme,fmy, mlne, we,

*;*our, ours.‘

’5sivuste the second person“ you, your, yours.

S {hﬁfRepeat the noun

3

‘hhba,nefMove ‘the noun.;u"n
. :
6

ol Use a new noun 1nstead of a pronoun as a

:+synonym for an old noun.g

7.1uste the plural

B-f”vDelete the pronoun.aq,'f‘

..:9;  ste a new pronoun' it 1ts, thls, that.y;._

: 10,‘7Use an artlcle or -a conaunctlon.k”

11,‘iUse who w1th or w1thout a noun"'who, anyone
*who,‘someone who whoever,'no one who, one‘
4who,‘any (noun) who, the (noun) who.,‘Thls is

:;7‘a way to empha31ze a s1ngle 1nd1v1dualr,

12, REWRITE

‘-h13.f,Use the passlve——be cautious, the 1ncompetent'

v14;;nUSerthey,‘their;Tthé‘

f'fuse it verbosely, the cunnlng use 1t ,"

‘\evasively.,

,-"' the slmplest most ”

.,fsen31ble method of all (108)




"7;}‘and the use of 51ngular they;

I also p01nted out that instructors would probably discouragef-"ix

”,fi_the use of you 1n compos1tions, the use of the pas31ve v01ce,t;a_

Vf=students would be seeing these rule

:implemented fairly

in many other areas,_f,ﬁf’

'“laoften Since rules are not very helpful w1thout examples;tluf_~‘l

hffintroduced the problem sentences usedbby Shear

PROBLEM

”ipf:The tenant must not keep gasoline or other S -

Jexplosives 1n his apartmentf1;f””“jL‘”'“

= »-v-*f",__fsowrxous_ [Problem A]

(2 )‘» SOy

ﬂi{%Ybu musti ot keep in yOUP apartment (S)ﬁ

T must not keep; w:?ln my apartment,

Qﬁ;;iflbnants must not keep f; 1n their apartments’ff(j)ai’~f

must not be keptvln the tenant s;b;3:ﬁ

“apartmen

'ijheftenantgmuétjnotfkeepj' in tbe apartment .(19); ;fﬁma’

'ﬂ;oﬁAny damagebto the plumbing resulting from misuse byf}fp"

'~{fithe tenant hls employees

~_ff}of hls family may be repaired by the‘owner at the

”.»ftenant s expense._‘iv”

o s-'.'f;__",_:}:.‘ZSOLUTIONS"; [Problem B]

", tenant or her or bls employees, guests,‘fyfﬂ

'”*'iﬁor family members t.




tiyntenants, or thelr employees, 8ue8ts,,or SO

tﬁﬁ,famlly memb rs..vat the ”_nants expense (7)

:},.by the tenant or anyone whom the tenant allows

E‘)‘,;into the apattment

(11 12)

“foinjurles

) sowrlou [‘Problem”cij"__‘ﬂ,ﬁj

'“Crlme Vlcf s’recelve no 1nformat10n from the j;

have no outlet for

(7)

hegt'

'[for hls anger, and recelves no compensatlon for hls f7



_gmake emergency repairs

 »5f7to protect¢hls property Hb does not have to ' ’7

An owner is unlikely to discover that his tenant is



"xbankrupt.‘ Furthermore, even a bankrupt tenant ;»rf7'”'

'.needs a roof over hls head

”V.:soLUTIons., [Problem G]

T‘T‘(a 10)

;;ra_tenant 1s bankrupt‘ tenants need a roof overvl'

tbéiélhééds (7 10)

a tenant 1s bankrupt@f needs a roof overhead;V

,a tenant 1s,bankruptl.fneedshsﬁelter.r(io;iiz)‘f‘

‘ PROBIEH H: .'

Hold the cat in your lap and let the leashed dog
j_snlff his future friend The cat w1ll probably
farch her back and hiss, ready to defend berself

| SOLUTION-' [Problem H] -

sniff 1ts future friend The cat w1ll archv
o its back to defend 1tself (9)

‘hTPROBLEM R

"The attorney client pr1v1lege does not apply when

; the client seeks his attorney s aid 1n committing a,"

future crlme The attorney argued that hls client
'fshould receive a light sentence because he was'
,1gnorant of the law. ’

~‘_SOLDTION-T [Problem I]

seeks an attorney 8 aid ..Q The attorney argued‘["

1'f;that the deféndant, who was lgnorant of the law,:

ff.tShould receive a 11ght sentence (6 10 ll)::



‘i?h‘PROBLEM J.f;jj,;}}ﬁ

vPlI agree tO Pay my rent to the owner w1thout hls
ﬂrlhav1ng to ask for 1t The owner may sell the
}ffbulldlng. If he does, I w1ll pay my rent to the

‘jhéW'Owner,jf

ﬁﬁfI agree to pay my rent w1thout the(owner svhav1ngb‘
5”lto ask for 1t If she or he sells the buzldlng,_l_h
Vlhw1ll pay my rent to the new owner (l,ré,_lz)r .
- PROBLEM K._ l,flf “"‘NVT . - h
*e:The bank w1ll send a - letter to the new cllent |
welcomlng hlm or to the ex1st1ng cllent | | |
congratulatlng hlm on maklng good use of the bank‘e*
‘._services.> | Lo i “ ity
~ SOLUTION: [Problem K]
“; .letter welcomlng the new cllent congratulatingw'
'}‘the ex1st1ng cllent on. ,,;(12),v- |

‘PROBLEM L: “ |

‘Don t let hlm beginbwork on.your house before he

o prov1des you with 1nsurance

g fSOLUTION' [Problem L]

.Don t let work on. your house begun before the‘;_

o contractor prov1des you w1th 1nsurance (6 8)

'”‘Don t let the contractor begln work on your house i

T.Q,before prov1d1ng you w1th 1neurance (6,,8)~



y:tffPROBLEM"M-vi

j:The consumerylsvdeeply antagonlzed when stores fall?

Qto answer hlsgcomplalnt letters.‘ Every consumer
“3gjdeserves the most courteous treatment we can glve_*'

'Vfoh'th-gyﬂ”

‘°7:ij50LUT10N-'"

fhy_r..answer complaint letters”” Every consumer NI

dj'deserves our most courteous treatment .(BgylZ)?ﬁvw

'”ifoPROBLEM N.:

'iIf the doctor keeps you waltlng half the afternoon;L -

Jsend hlm a bill for your wasted tlme.v Don t pay

‘hls blll until he pays yours

SOLUTION. [Problem N]
'“def doctors keep you waltlng half the afternoon,,k

v,send them a bill for your wasted tlme Don t pay

nfrthelr’blll untll yours’ as been pald (18 4),fff.;

;(Shear,.108 109)

b I followed the act1v1ties suggested by Shear w1th the uy;‘_

sentences w1th a dlscusslon of Donna Smith Yackel s essay My;;»

‘a;Mother Never Worked My purpose was to show hOw vi_vvﬂ

'fl,connotatlons in contexts Wthh do not appear to be sex1st

Vftchave 1nfluenced our attltudes toward the value of work done

"f‘ vby women.‘ Th1s was not the flrst tlme that I had used thls

.‘fpartlcular essay It is a good essay to work 1nto a lesson 'fh

"on connotatlve meanlngs because 1t clearly p01nts out that



'the‘wordl"WOrkllhas a different‘connotation for different
”people.. The connotation for the 8001al Securlty System is
that women s work has a different value 1n a social settlng
from the value Social Security gives people who earn money

~ through. the work they perform. This essay clearly shows how

work performed by women,,though valuable to family members,

© s not Valued by the power structure of s001ety.

Although Mrs. Smith worked very hard and oontributed to

.,the family s well belng and finances, her work was not

covered by the Social Security System.‘ Even though Mrs.b
Smith farmed alongside her husband and also worked at taking
'»'care of her house add chlldren, her work ‘was not valued in

- the same manner as her husband s work was valued by Social
,Security Administration This essay graphically 1llustratesh
the importance of connotation in conveylng meanlng.

1 believe all of the act1v1t1es for the class worked to
make the p01nt of the 1mportance of language = contribution
~to our attitudes.\ However; the most 1mportant elements in
vthe olass were the discuss1on and the work on the problem
'VVSentences because these act1v1ties gave the students an

‘opportunity to have hands -on experience on av01ding sexism.
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‘APPENDIX IIg

. TEACHERS® ROLE I CREATINf A NONSEXIST SETTING

§~In addition to teaching the elements'of nonsex1st

"ff;dwrlting,‘teachers contribute to nonsex1st attitudes by the';t!

‘7}Q;env1ronmentskthey create in thei

”1deas pre ented'by teachers to help achieve nonsex1sm in theaf”

xiﬁclassrooms avevbeenﬁmentioned in Chapter Four of this work.?”

Here I gi:e a more complete account of the ideas prov1ded byuﬁ

iflr_girls and boys],‘deliberately
"“;alternate between he and she for 1ndef1n1te d_V'
bdfﬁpronominal reference.a Another alternative 1s:_

"*{ﬂlto say he or sbe as 1n the sentence When a .

“ifpulinguist 1s analy21ng data, he or she should v

’%‘ifconsider all avallable 1nterpretat10ns of theps"

‘”f a hypothetlcal student,a;f

"szubaect 1nformant; patient, client writer,.'

fﬂ:researcher or other randomly chosen human, do

zinot assume the sex of the 1nd1v1dual.‘_ jhi"‘

classrooms.v Some of the';ff_]"



- ja,}‘uAv01d the generlc use ofvman, 1nstead use

“ hp4,7i;Av01d stereotyped and flxed phrases whlch
”affexpress blas such as man and w1fe, fathers and

ﬂdf;sons,,forefathers etc'ﬁﬁtAlso,.avOld'm&Hk4ﬂd§?fh,{

‘ﬂq”man in generic sense ]

‘clfs,kfﬁWhen speaking, do not assume the sex of the

Wf‘dlndlvlduals based on thelr occupation. That if":

do not assume when speaklng that all

;j«doctors are men, that all nurses are women, f”].,

tvthat all bosses are men, that all secretarles;:¢.n

“3fare women or that all parents are mothers B

”,;\They are. not.__;

Tﬁisjm‘ste parallel constructlons and word ch01ces

'ffjwhen referrlng to women and men., Avoid

ftphrases such as mengand glrls, men and ladlesf
f?for Dr. KlSSlnger and Nancy, etc.,v
'.7;v*tPurposely choose non-conventional non—

'Tﬂtraditlonal examples of your own whennfd

iﬁspeaking, in order to break expected

°1stereotypes.5 For example, speak of a boss who .

ﬁf‘asks her secretary 1f he can work overtlme.v“_;_ﬂ

QfB Av01d maklng Jokes Wthh are at the expense of

any portlon of your audience —-?however

*nnocent You may thlnk the comments are. ‘oﬁeé,xj



10.

way of doing this is by eliminating so called

“wife jokes," etc. and by eliminating

evaluative adjectives such as in "typical

bIonde.” 

Do not assume that only the men_or boys or

»'dnly the women or girls in a group are capable

of answering particular types of questions.

That is, do not assume that the sex of the

members of the group determines their

behavior,vtheir knowledge, or their_interests._

'When discussing the contents of articles,

files, stories, novels and various kinds of

studies, look for any possible sex-related

‘bias in the‘materiél'and»bring'these to théb

attention of the group or try to elicit
commenté about these biases. For the language
or literature teacher, this last area is a
particularly rich oné és many ianguage and

linguistic texts, to say nothing of the

‘stories and novelS'thét surround us, abound in
sexist and unfair,language examples. (Freed,

~ 86-87)

96






How do you see”yourself? Write about

your relationshipbto-your body and any

sense of power and vulnerability that

results from your feelings about your

body. This assignment could lead

QStudents to analyze the language they use

to write about their bodies and to

consider possible links between

linguistic appearance and physical

appearance.  (Daumer and Runzo, 57)
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TOPICS BASED ON PERSONAL EXPERIENCES AFTER READING

Ihelr Eyes Wbre Watchlng God

In order to encourage students to connect thelr personal/r'v

.ff:experlences w1th re"ding materJals many teachers have asked

'ffstudents to write personal experlence papersf‘ For example,‘o'}'

after reading The;nwaes~WerewHatoh;ngaGod, students can be :

‘-rsasked to wrlte about

fgflfi{fThelr own 1dent1flcatlon with a ‘woman’ s?

:nghe powerﬁof def'

gfr;communlty,;ﬁVﬂFij*’““*V'f
'VThe 51gn1ficance, af*ia¢k7afbsignificaﬁ¢é,jof‘

:';hfemale frlendships 1n thelr llves.';;if ‘ |
*?Story telllng as a means for pa381ng on

-fdbwomen s knowledge.»l"

1tion and how deflnltlons

‘d,freveal one s self 1nterest and partlcular
prerspectlve. Deflnltlon papers ‘on - toplcs such‘

*waas woman,_work-étalk mother, famlly,

VJf‘sexuallty, home, pleasure, dreams, etc., can .

'>f§demonstrate to students not only how 1deas and

"j;values are 1nd1v1dually deflned but also how

'§;3001al factors alter one s deflnltlons.

'fﬂQ(Daumer and Runzo, 58)
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