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ABSTRACT

HOLIDAYS IN THE PUBLIC SCHOOLS

Rebecca Schwarzer M.A.

California State University, San Bernardino, 1988

Statement of the Problem

Children come to school from diverse religious,
cultural and socio-economic backgrounds and it should be the
responsibility of public educators to respect and preserve
the personal esteem and integrity of each one of them; yet
in referencelto holiday observances and activities some do
not. The fundamental problem in certain instances is a
focus upon the holidays celebrated by the majority and a
failure to respect the differences of cgltural, religious,

and socio-economic minorities.

Procedure

This project's goal was to discover what holidays are
observed, what holiday activities are planned for, how
teachers feel about effects of holidays upon students, what
guidance teachers have received and what assistance they
would accept in planning curriculum for their students.

This data was generated through an anonymous questionnaire

1ii
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circulated among 200 K-6 elementary teachers in the Upland

Unified School District.

Results

52.6% of the questionnaires were returned. Results of
the survey and comments reflecting»practices_in respondents
classrooms and their attitudes about holidays were varied.

The majority of respondents reported that holiday activities
are included in their curriculum about three to five
days per month, although primary teachers did twice as much
holiday activities as their upper grade counterparts.

Teachers responding, indicated that holiday inclusion
in the curriculum causes more uneasiness (conflict,
complaints, stress), for parents, less for teachers and very
little for children. Figures did indicate small percentages
of children who are perceived to be isolated by some
observed holidays. Examples of this isolation include
Jehovah Witness children, and children who are not included
at Halloween and Valentine's because of either no costume or
no Valentines.

Current responses to a replication of an Instructor

poll of eighteen years ago asking "How should holidays be
chosen for observance in the classroom?", closely paralleled
the most often chosen response in the initial poll. 47.8%
of one hundred participants in the original poll felt

observance should be chosen "at teacher's discretion" and in

- iv



this project's replication 44.8% of the one hundred and five
participants responded with the same reply.

84.7% of those responding to the questionnaire
indicated they would use a curriculum handbook/guide that
provides directions, guidelines and lessons for holidays in
the classréom and one which emphasizes values inherent to
diverse cultural/religious celebrations rather than symbols

of sectarian holidays.

Conclusions and Implications

While teachers did not feel large numbers of children
were adversely affected by holiday curriculum they did
acknowledge their concern for children who may feel
isolated. 78.6% of the teachers responding to the
questionnaire made an attempt to learn the cultural and
religious celebrations of their students so that they might
better meet the needs of their students.

The two major educational implications of this project
are that a large amount of holiday activity takes place in
public classrooms, particularly in primary grades and that
teachers would welcome guidance that offers options and

alternatives to meet their unique classroom circumstances.
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"Knowledge should foster anfin—depth understanding
of the diversity and ;he'commonality of human experience
as manifest in the history and culture of the many racial,
ethnic, and social groups which form our society and

which comprise the global community."

California State Social Science Framework

1981



CHAPTER 1

INTRODUCTION

When six year old David arrived on the educational
doorstep he carried the excess baggage of an already
troubled existence. David had watched his mother burn to
death in front of his eyes at the age of four. Mother's Day
in a public school was another nightmare for David. Laura
is another child who looks away when Mother's Day is
mentioned. At the age of three months she was found in a
bureau drawer wrapped in a bug infested blanket during a
drug raid. Her grandparents, who conference carefully with
her first grade teacher, say she has not seen her mother in
five years. Little Michael, from the Philippines, says he
will send his Mother's Day gift "across the ocean" to a
nonexistant hoﬁé he holds in the corner of his innocent
heart. His father says they have no idea where Michael's
mother has been since his birth.

Shelly is a Jehovah Witness child who may have a cup
of water while the rest of the children have punch and
cupcakes during the other twenty seven children's birthdays.
She is excluded from art projects involving Halloween,
.Thanksgiving, Christmas, Easter and any other holiday

related activity.
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Tina and Ryan are Buddhists who find many of our
hollday activities to be perplexing and Ben and Rachael are
Jewish_children who wonder why two weeks are devoted to
Christmas related activities in December énd only ten
minutes to a cursofy explanation about Hanukkah that the
teacher has to read out of an encyclopedia.

Elizabeth sleeps in a dog grooming shop with her
parents and three brothers because they cannot afford‘to
rent an apartment. ‘Breakfast consists of packaged popcorn,
lunch is free at school and the teacher wonders what dinner
- will be. ©On Valentine's Day EliZabeth is one of fiVe
| children whose parents could not afford to find time;.or
:money, for Valentines. |

These children all come to school from diverse
religious,'cultural, and financial backgrounds and it should
be the'responsibility of public educatbrs to respeét and
preserve the personal esteem and integrity of each one of
them; yet in reference to'holiday observances and activities
in the public schools some teachers do not.

It is important to determine what holiday activities
and observations take place in public classrooms, how
teachers feel about the effects of their holiday curriculum
upon their'students,'what»holidaYs California's State
Frémework mandates for observation and.What, if any,

guidelines are available at the district and county level.
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In addition,‘do teachers need or want some direction.
for curriculum development in the area of holidays in the
classrdom. This'background information is an important
pPrerequisite to the implementation of alternative holiday
curricula that adhere to legal freedoms of the First
Amendment while assuring children of poor socio-economic
status and minority cultural and religious groups equal

recognition of their core value system.

Statement of Problem

Research indicates that holiday observance in the
public classroom is é delicate and complex issue that calls
for legal clarification and curricular "first aid."
Parents, teachers, and administrators alike hold conflicting
viewpoints in relationship to holiday observances and
activities and students of both minority and majority
economic, cultural and faith groups are caught in the

crossfire.

Purpose of the Study

The purpose of this study was to survey a cross-
section of ﬁeachers about what holiday activities they
include in their classroom. Teachers were asked how
inclusion of those activities should be detefmined and what
effect they perceive holidays have upon childrén who do not

celebrate certain holidays. In addition the project serves
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as a needs aSSeésment to determine if teache:s would welcome
a curriculum guide that offers alternative approaches,
giving students equal recognitionnéf their core value

system, when including holidays in the classroom.

§igﬁificance of the Study

This Study is significant because“it provides new data
on a topic that does not haVe a wealth of research materiai
available. 1In addition, the study has the potential to lay
a foundation for a.compréhensive cufriculum handbook that
'will provide directions;'guidelihes and lessons for holidays
in the cléssroom ﬁhat emphasize values inherent to diverse
cultural and religious»celebrations and activities rather

than symbols of sectarian holidays.

Definition of Terms

In order to avoid confusion about key terms in this
study, the following operational definitions from the

perspective of the writer, are provided.

'Economiquinority

For purposes of this research economic minority refers
 to students with limited financial resources unless

otherwise indicated.



Cultural minority

For purposes of this research cultural minority refers
to students whose cultural experiences vary from mainstream‘
American holiday experiences by nature of their nationality
_or whose primary home language isolates or créates a
distancing from traditional holiday norms in the United

States.

Religious minority

For purposes of this research religious minority
refers to students whose faith is not the predominately
practiced faith within a school boundary or children whose‘
families do not choose to participate in any faith.

One example would be the few Christian children in a
predominately Jewish community school or the few Moslem

children in a predominately Christian community school.

Religious holidays

For purposes of this research religious holidays are
those celebrated within the context of particular faiths
such as Christmas, Hanukkah, Wesak, Maulid-Au-Nabi, Easter,

Passover, and Rosh Hashanah.

Traditional holidays

For purposes of this research traditionéi‘holidays are
those that may originally have had religious roots‘but have

come to be celebrated as part of their routine inclusion in
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fhe-calendar'year such as Halloween, Thanksgiving,

Valentine's Day and Mother's and Father's Days.

Cultural holidays

| For purposes of this reséarch cultural holidays,are
those rooted in the cultural backgrounds of particuiar
ethnic groups or celebréted'in geographic locations with
high concéntrations of a particular culﬁural group. such as

Cinco De Mayo,vSaintvPatrick's Day of Black American Day.

Alternative Holiday Curriculum

TFor purposes of this research alterna;ive holiday
curriculum would inclu@e.alternatives for teachers, not with
the intent of-eliminating holidays but rather with the dual
goals of respécting the home values of children's‘diverse‘
backgrounds and providing a resource:book'on holidays for
teachers that provides guidelines, multicultural lessons and

objectives.



CHAPTER 2

 REVIEW OF THE LITERATURE

Religious and Legal Aspects

Holidays, religious, traditional and cultural, in the
public schools create curriculum decisions for teachers‘that.‘
are difficult. Whether or not the issue is sensitive there
is no question that the calendar works its way through the
holiday maze with the precision of a finely crafted
timepiece; therefore the issue cannot be skirted.

Recent literature in the area of holidays in the
public schools is sketchy. It tends to focus on the
problems rather than solutions. Little has been published
on teacher attitude about holidays, and what is available is
somewhat dated, confirming the notion that it is time for
new data to be generated.

Three educators who have done research looking for
answers and increased awareness are Méyer Eisenberg, Elaine
Hollander and Judyth R. Saypol. While their research
efforts have been in the field of religious holidays, they
outline problems potentially inherent to any’holiday not
observed by the majority due to cultural and economic

variations as well as religious ones.

\
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Hollander and‘Saypol-conducted a half-day workshop in
Washington, D.C., designed to é&plore feelings. Thirty six
educators came together and explored the tOplC of religious

holiday act1v1tles in the publlc schools. The workshop
confirmed the authors assumption that teachers "need and
~want guidance on this complex and delicate issue. "1

' The authors suggest four reasons why teachers continue

to have sectarian holiday observances at Christmas and
Easter. First, teachers do not know or understand the court
decisions and their applicability in the»ciassrdom. Second,
teachers arrive'with personal attitudes/baggage based on
their own life experiences. Third, teachers find it
difficult»to see the effect on minority religions and
cultures and finally, teachers are unprepared for teachlng
" in a culturally plurallstlc soc1ety 2 .

Teachers part1c1pated in 4vsessions; 1) partner
discussions on topics related to the workshop; 2) role-
playing minority students in holiday situations and adults
at a P.T.A. meeting discussing a suitable December holiday
program; 3) a formal presentation on the First Amendment.
implicatiens for holidays in public schools and;v4) a

session to discuss questionnaire responses in small groups.

lElaine K. " Hollander, Judyth R. Saypol, "Teaching
About Religious Holidays in the Publlc School: A Workshop,"
Educatlon, 97 (1976) 63. T

21bid., 64.
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Of the thirty six participants twenty six (72%)
completed four evaluation questions. Responses were mixed
aboutvthe days program. 11-positive, 6-ambivalent, and 9-
negative responses were recorded. When asked what was the
| most:useful, G-Iegal presentation; 4-all holidays/ell
countries should besincluded'and} 3-school personnel should
be more knowledgeable about the law were the replies. When
respondents were asked about a follow-up workshop, 14 said
yes, 10 said,no_and 2 gave a no response with modification.
Flnally in response to the question if a repllcatlon of the
workshop should take place, 15 sald yes, 2 said yes with
reservations, 6 said no, and 3 gave no response.3

The data from this'workshop serve to confirm this
researcher's conclusion that viewpoints on holiday
observance among teachers.are conflicting. Before
replication of the workshop, refinementvshould’include more.
time for planning so participants who were unable to
translate their intellectual understanding into classroom or
assembly activities could resolve conflicts.

Teachers need to come to terms with holidays in publicv
sehools and this pilot'workshop»has,potential, with
modification, to be effective for incfeasing sensitivity to
confllcts that might arise, as well as provide opportunltles

to share opinions and ideas.

31bid., 70.
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In the process of'coming to terms with.holidays in the
classroom it is interesting to look at a follow-up article
"Religious Holidays in the Public Cléssroom, No Easy |
Answers," in which Meyer Eisenberg, Hollander and Saypol
outline issues involved in religious holidays in the public
classroom,;n relationship to teachers and their sensitivity
to the rights and feelings of minority faith students.
Children may feel alienated, isolated and embarrassed by
choices they are either pressured into or are inadvertently
persuaded to make. Non-Christian children are forced to
‘make choices between isolating themselves by not
participating or cdntradicting their core value structure by
participating in religious observances and activities
contrary to their beliefs.4

The authors do not discount the fact that "religion
plays an important part in the dynamics of our society,'Y5
but the incorporation of religion in the public classrooh
calls for an understanding of free exercise of religion and
separation of church and state. 1In an effort to sensitize
teachers to the problems that arise the authors look at four
areas; the First Amendment, the curriculum td be examined,

the goals of public education, and workshops to increase

4Meyer Eisenberg, Elaine K. Hollander, Judyth R.
Saypol, "Religious Holidays in the Public Classroom No Easy
Answers," Childhood Education, (October 1976): 85, 86.

SIbid., 84.
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awareness and exchange.ideas.6

Regarding the question of separation of church and
state provided for'in the First Amendment, the court
‘recognizes that’"subtle pressure to conform exists and |
cannot be -ignored in areas where children of minority faith@
are exposed to holiday assemblies or activities."? |

This serves to isolate and cause resentments that
teachers should avoid. Yet clearly what should happen and
what does may fall at two ends of the continuum of teacher
' sensitivity to children's needs. Teachers need to be
willing to make an effort to familiarize'thémselves with thé
religious and cultural make-up of their classrooms so their;E
holiday curricular decisiOQS’can equitably reflect their
class population. '

- Teachers are cautioned "to examine the purpose and
effect of a holiday curriculum to determine whether it is
neutral in regard to religei.on,"8 and through that
,examinatiOn analyze the goals of public education. One
primary goal is to teach a better uhderstanding of the
cultufes of’different‘people. Educators must not avoid

differences, but help children to see that "different does

6Ibid., 85-88.
7Ibid., 86.
8Ibid., 85.
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‘not nécessarilyiimply 'better' or 'worse'."9

A final note of’thé article suggests workshops for f
teachers as a forum for shéring experiénces and ideas about
the complex issue of respecting the individual rights of
every child, a task the authors candidly admit has "no easy
answérs;"

What rights children have and the guidelines educators
follow for holiday observance and activity at the district,

county and state level are sometimes vague, and may be

interpreted from varying perspectives.

District, State, County Guidelines

California's History-Social Science Framework makes

reference to religious and cultural issues and the Education
Code mandates seven holidays for observance in the public
classroom. Those references, mandates and examples of two

districts' guidelines for holiday activity follow.

District

Both the San Bernardino City Unified School District
and the Upland Unified School District (districts where
_ Questionnaires were distributed for purposes of this
project) have guidelines for Christmas in the case of Upland
and guidelines for seasonal activity in the case of San

Bernardino.

91pbid., 89.
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Upland's memo, copied from the Moragé School District
guidelines, reads:

With the approach of the Christmas season, school
personnel need to be aware of the legal and educational
problems that this season presents. 7

In summary, the legal guidelines and the relevant
court cases state that the public schools must be
neutral in the matters of religion; must show no
preference for one religion over another, and must
refrain from the promotion of any or all religions.

This does not mean, of course, that the schools
should abstain from discussing relevant religious
materials in their proper place in art, ‘history or music
courses. In that situation they are considered as
curriculum material and not as a matter of observance.
For instance, some Christmas carols may be considered
important pieces of music to be studied during a course
on the history of music. It is not advisable, however,
that they be studied during December when their
religious aspect is likely to over-ride their
consideration as music.

As educators, we must be conscious of the fact that
there are those children in our school system who do not
observe Christmas. They may be non-Christian or may
have no religious affiliation at all. Christmas
celebrations and the preparation for these celebrations
will make many of these children feel isolated or left
out of school activities. Permitting a child to be
excused from class or to be absent from Christmas
activities only enforces the sense of isolation and
alienation from fellow students. All children should
feel welcome at all times. ;

Schools have an obligation to teach respect for
difference and the themes of peace and brotherhood which
are central to many religious observances. However,
these themes should be ones that underlie everything
that a teacher does and should be transmitted to the
children as much by the teacher's everyday activities as
by any specific reference to them. You do not need the
religious holidays to do this.

An additional point needs to be considered. When so
much is to be taught in such a limited period of time,
we must be careful not to interfere with that limited
time being given over large periods of activity time to
preparation for Christmas programming.

, I urge all school personnel to make a special effort
to participate in the preliminary planning for the
specia% programs which will take place just before our
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winter vacation. It should be our responsibility to see
that they reflect the concerns which have been stated
above. Obviously, there should be no religious
symbolism and religious music should be avoided.

Please keep us informed of your program development
and of any reactions you receive from the Community.lo

San Bernardino's memo, adopted in December, 1980,
outlines the following.
GUIDELINES FOR SEASONAL ACTIVITIES

For a number of years, the District has been
operating under a set of guidelines covering seasonal
programs. The guidelines were developed to assist
individual schools in planning activities that allow
cultural activities without violating reasonable bounds
between cultural and strictly religious observances.

: At a recent meeting of the Board of Education, the

subject of seasonal activities was again raised with

considerable discussion about how schools deal with
traditional programs at this time of year. These are
the updated guidelines:
- 1. Cultural heritage should be stressed in the
planning of seasonal activities.

2. All programs should include nonsectarian
seasonal music.

3. All seascnal presentations should reflect
feelings and practices of the individual
school's student makeup.

4. Practice for special programs should not
infringe on the planned instructional program.

5. Projects and room environment shall be planned
in relationship with curricular activities.

6. Parents may ask that their child not participate
in seasonal activities by submitting a request
in writing to the principal's office.

Administrative Procedure Effective: December _1980ll

10Moraga Christmas Guidelines for Public Schools,
September, 1977 (Recopied by the Upland School District).

llsan Bernardino City Unified School District
"Guidelines for Seasonal Activity," Educational Services
777 North "F" Street, San-Bernardino, 1980.

’
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County
- According to the office of the San Bernardino County
Superintendent of Schools particular holidays to be observed
aré contained in the State Education Code ahd guideiines for
observances in general and holiday activities are a districﬁ

level matter.l2

California State Education Code

The following references to cultural.and'religious
matters and holidays are contained in California's Education
Code.

Religious Matters Properly Included in Course of Study
51511. Nothing in this code shall be construed to
prevent, or exclude from public schools, references to
religion or references to or the use of religious
literature, art, or music or other things having a
religious significance when such references or uses do
not constitute instruction in religious principles or
aid any religious sect, church, creed, or sectarian
purpose and when such references or uses are incidental
to or illustrative of matters properly included in the
course of study.l3 :

Portrayal of Cultural and Racial Diversity

60040. When adopting instructional materials for v
use in the schools, governing boards shall include only
instructional materials which, in their determination,
accurately portray the cultural and racial diversity of
our society. '

12san Bernardino County Superintendent of Schools
Office, telephone interview, March, 1988.

, 13History—Social Science Framework for California
Public Schools - Education Code Requirements, Sacramento,
1981, 40. -

l41pid., 40.
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37220. School holidays. \ -

Except as otherwise provided the public schools shall

- continue in session or close on specified holidays as
follows: (a) The public schools shall close on January
lst, February 12th known as "Lincoln Day," the third
Monday in February known as "Washington Day," the last
Monday in May known as "Memorial Day," July 4th, the
first Monday in September known as "Labor Day," November
1llth known as "Veterans Day," that Thursday in November
proclaimed by the President as "Thanksgiving Day," and
December 25th.15 :

Education Code Sections Requiring the Observance of
Special Events:

Lincoln's and Washington's Birthday Exercises

37223. All public schools and education
institutions throughout the state shall hold exercises
in memory of Abraham Lincoln and George Washington on
February 12th and February 22nd, respectively, or on the
day in which school is in session next preceding, if the
specified day is a holiday.

Anniversary of Adoption of Constitution
37224. All public schools and educational

institutions shall include in the schoolwork on or near
- the anniversary of the adoption of the Constitution of

the United States exercises and instruction for pupils

suitable to their ages in the purpose, meaning, and

importance of the Constitution of the United States,

including the Bill of Rights. ’

Conservation, Bird, and Arbor Day '

37225. March 7th of each year, the anniversary of
the birthday of Luther Burbank, is set apart and
designated Conservation, Bird, and Arbor Day.

All public schools and educational institutions
shall observe Conservation, Bird, -and Arbor Day not as a
holiday, but by including in the schoolwork of the day,
suitable exercises having for their object instruction
as to the economic value of birds and trees, and the -
promotion of a spirit of protection toward them, as to

- the economic value of natural resources, and the '
desirability of their conservation.

15california State Education Code, 154.
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Susan B. Anthony Day

37226. February 15th of each year, the anniversary
of the birthday of Susan B. Anthony, is designated and

- set apart as Susan B. Anthony Day. ' .

All public schools and educational institutions
shall observe this day with suitable exercises, _
directing attention to the development of the political
and economic status of women in the United States,
through the efforts of Susan B. Anthony. :

Black American Day ‘ : v '

37227. March 5th of each year, the anniversary of
the death of Crispus Attucks, the first black American
martyr of the Boston Massacre, is designated and set
apart as Black American Day to direct attention to the
development of black people in the United States of
America. ‘

All public schools and educational institutions
shall observe this day with suitable exercises.

Dr. Martin Luther King, Jr. Day

37227.5 All public schools and educational
institutions throughout - the state, shall on January 15th
of each year, the anniversary of the birth of Dr. Martin
Luther King Jr., hold suitable exercises commemorating,
and directing attention to the history of, the civil
rights movement in the United States, and particularly
the role therein of Dr. Martin Luther King, Jr.

California State History -
Social Science Framework

Along with the previous references to the Education

Code cited in the 1981 California State History-Social

Science Framework there are numerous statements in the

Framework which lend supportvfor a<multicu1tural curriculum
that highlight the importance of'tradition, celebration and

customs in the educational setting.

16History-Social Science Framework for California
Public Schools - Education Code Requirements, Sacramento,
1981, 44. ' -
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In the Values‘section of the fr;mework~it states that:

a basic part of any values goal must be an understanding
of the similarities and differences that exist among
peoples of the world. . . . students need, therefore, to
have opportunities to: . . . Understand their
similarities and differences in order to respect the
rights of individuals with varying abilities from all
social classes, races, religions, age groups, and both
sexes.l '

In the section on Specific Grade Level Recommendations
each grade level includes suggested suitable topics that can
apply to holidays and are as follows:

Kindergarten - special occasions in my life.

Grade One - exploring relationships of people in
students' own homes and schools, as well as homes and
schools in other cultures and societies, provides many
opportunities to develop understandings and
-appreciations of how roles, ethnic heritages,
traditions, the physical environment, and social and
economic factors influence people's daily lives.

- Families - my own and others in the community and
in the world.:

Grade Two - American ethnic groups; their roles and
contributions.

Grade Three - the diverse cultures and peoples who
make up and contribute to our community.

Grade Four - the history of California and the
diverse peoples who made that history.

" Grade Five - the emphasis should be on people,
focusing on the many and diverse individuals and groups
who have helped shape our nation.

- What are some important ideas/values in which we
as a people believe?

- What were the First Americans major
accomplishments/contributions of the various groups?

Grade Six - In this grade students are introduced to
the important concept of culture. They then explore its
four basic elements in greater depth.

The four basic and universal elements of culture are
defined as language, technology, institutions, and
beliefs.

171bid., 7, 8.
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- = The world's diverse peoples and the reasons for
‘differences in appearance and behavior. ' ‘

- Why human societies develop different ways of life
or diverse cultures.18 -

When basic concepts are defined in the Framework the
Anthropology section earmarks "beliefs or belief systems"
and suggest a particular study may be "customs, holidays,

art forms, folklore, methods of curing illness, markets,

mythology, conflict resolution, and disputing processes."19

The new framework adopted by the California State
Board of Education in July 1987 contains an introduction
with seventeen characteristics of the framework, two of
whichvspeak to the iésues'contained in this project.

This framework incorporates a multicultural
perspective throughout the history-social science
curriculum. It calls on teachers to recognize that the
history of community, state, region, nation, and world
must reflect the experiences of men and women and of
different racial, religious, and ethnic groups.
California has always been a state of many different
cultural groups. The experiences of all these groups is
to be integrated at every grade level into the history-
social science curriculum. The framework embodies the

. understanding that the national identity, the national
heritage, and the national creed are pluralistic and
that our national history is the complex story of many
peoples and one nation, of e pluribus unum, and of an |
unfinished struggle to realize the ideals of the
Declaration of Independence and the Constitution.20

181pid., 14-21.
191bid., 22.

20california State Department of Education, History -
~Social Science Framework, Sacramento, 1987, 4.
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This framework acknowledges the importance of
religion in human history. Wwhen studying world history,
students must become familiar with the basic ideas of
the major religions and the ethical traditions of each
time and place. Students are expected to learn about
the role of religion in the founding of this country
because many of our political institutions have their
antecedents in religious beliefs. Students should
understand the intense religious passions that have
produced fanaticism and war as well as the political
arrangements developed (such as separation of church and
state) that allow different religious groups to live
amicably in a pluralistic society.

The new History-Social Science Framework divides the
curriculum into literacy strands labeled Historical,
Ethical, Cultural, Geographic, Ecbnomic and Sociopolitical.
Some of the religioﬁs and cultural references in these
sections include:

To develop historical literacy, students must understand
the importance of religion, philosophy, and other major
belief systems in history. To understand why
individuals and groups acted as they did, we must see
what values and assumptions they held, what they
honored, what they sought, and what they feared. By
studying a peoples' religion and philosophy as well as
their folkways and traditions, we gain an understanding
of their ethical and moral commitments. By reading the
texts that people revere, we gain important insights
into their thinking. The study of religious beliefs and
other ideological commitments helps explain both
cultural continuity and cultural conflict.22

To develop cultural literacy, students must develop a
multicultural perspective that respects the dignity and
worth of all people. Students should learn from their
earliest school years that our nation is composed of
people whose backgrounds are rooted in cultures around
the world. They should develop respect for the human
dignity of all people and understanding of different

21l1pid., 6.
221bid., 10.
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cultures and ways of life.

To develop cultural literacy students must learn
about the mythology, legends, values, and beliefs of a
people. Ideas are important; to understand a society,
students must perceive what its members believe about
themselves, what stories and tales explain their origins
and common bonds, what religious tenets embody their
ethical standards of justice and duty, what heroes
capture their imagination, what ideals inspire their
sense of purpose, and what visual images portray their
idea of themselves as people-.23

In the framework's section titled "Goal of Democratic
Understanding and Civic Values" under National Identity one
entry reminds educators;

to understand this nation's identity students must
recognize that American society is now and always has
been pluralistic and multicultural. From the first
encounter between indigenous peoples and exploring
Europeans, the inhabitants of the North American
continent have represented a variety of races,
religions, languages, and ethnic and cultural groups.
With the passage of time, the United States has grown
increasingly diverse in its social and cultural '
composition. Yet, even as our people have become
increasingly diverse, there is broad recognition that we
are one peogle. Whatever our origins, we are all
Americans.? '

In order to translate State Frameworks, Education
Codes and district guidelines ihto active curriculum plans
in the classroom, teachers need to gain a sense of who
should be empowered to decide about holiday observances and
activities. 1In’the next section this issue will be

expiored.

" 231pid., 12.
241bid., 16, 17.
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Teacher Perspective

Teachers bring to their classrooms different
perspectives-onvwhatvholidays should be included in the
_cﬁrriculum and who should be empowered to choose those
holidays. 1In a review eighteen years ago, admittedly dated,

conducted by the publishers of Instructor, editors explored

the holiday issue with 100 subscribers. While the response
to the sihgular question "who should,decide about holiday
observances in public’school classrooms?"zs-was not
unanimous, 47.8% felt decisions aboutvholiday observances in
the classroom were the prerogative of the teacher.

Both holidays and patriotic observances were
mentioned, but comments by*participants indicated teachers
were far more concerned with the need for more patriotic
activities‘in the classroom. Results of the poll which were
replicated in this researcher's project were as follows:

How should holidays be chosen for observance in the

classroom? '

At teacher's discretion - 47.8%
At principal's discretion ' 9.1%
By teacher and principal 13.6%
Mandate of school district ‘ 13.6%
Mandate of state education department ' 13.6%

By district and state 2.3%26

25"opinion Poll: Who Should Decide About Holiday
Observances?"»Instructor,‘(November 1970), 10.

261pid., 10.
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Comments were included to support participants’ |

‘choices. While those who selected "at teacher's discretion"
felt that teachers know their group and the climate of their
classroom to make choices in the students' best interests,
it was also clear that sensitivity to parent and community .
feelings needed to be exercised. |

| Those'Qho felt principals should decide wanted faculty-
input and those leaving the decision to the district and
state ievel felt an official hand in the matter would
resolve the conflicts among too many varying opinions. The
comments included lend support to a multicultural approach.
One respondent commented, "the traditions of our world
community need to be part of the child's culture."27

Although the poll took place eighteen years ago; this

researcher assumes that most teachers still want control
over holiday observances in the classrooms. The authority
to decide would clearly vary among school districts and may
be reflected in the religious and cultural population of a
geographic location. Regardlessvof the class population,
one respondent suggested that "a teacher.can help the
children appreciate and respect the beliefs of the

minority."28

271bid., 10.
281bid.



24

Revisions and Alternatives

Clearly there is merit fh looking at the problems
created by holidays in the classroom, but it is of far
greater importance to those in the "educational trenches" to
seek revision and alternatives to commonplace holiday
curriculum that may impinge upoh»students of minority
economic, cultural and religious variations.

Robert Spillane uses his article "I Wish the Grinch
Would Steal All the Holidays" to call for revision of
holiday curriculum in the public schools. Spillane, a,b
former teacher and superintendent who is now an educational
consultant, charges teachers with moving through,the.school
year from one holiday to the next making plastic reindeer
.and Styrofoam turkeys more as a result of habit than a
conscious effoft to assess objectives.?29 .

Among the problems Spillane sees with the celebrating
of holidays simply because they are there are 1) blunting
the holiday's purpose by orchestrating dates to aocommodate
a‘long weekend; 2) glorifying men, thus reinforcing the
notion that half our students will never grow up to be
influential or famous, 3) commercialization of every human'
sentiment; 4) 1solat1ng chlldren of minority beliefs; 5)

replacing_the nativity with Rudolf the Reindeer and-6)

29R. R. Spillane, PhD., "I Wish the Grinch Would Steal
~All the Holidays," Teacher, (October, 1972), 10-12.
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'impreperly researching'uhfamiliar holidays in an attempt to'vv
‘provide equal time.30 N

Spillaneﬂcouples'his criticism with concrete
suggestidns. He‘cails upon teachers to do their homework in
a multicultural sehse.ahd-help theIStudents to broaden
understanding of the wofld”they'live in. He suggests
‘tapping the children's knowledge of their own heritage, with
parental:help, to research music, food and family customs‘of
diVerse ethnic and religious_representations.31

Spillane cautions agaiﬁst "histofical‘misinformation
in the naﬁe of holiday celebrations (Piigrims in high hats,
cherry trees and hatchets) and calls for teachers to analyze
whether matefialeisrage‘appropriate for their grade |
level."32 | |

While Spillane does not want holidays to‘disappear,‘he
does challenge'teachers-"to look at holidays as part of the
curriculum and. afford them the same seriousvconsideration L
given to the planning of math aﬁd reading."33

Considering the amouht of time taken up by holiday
activities in classrooms across the country, ratienaliziﬁg ‘

the time away in the name ofvtradition should give way to

301bid., 10-12.
3l1bid., 11.
321bid.
331bid., 12.
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thoughtfﬁl considerétion about the collective impact for
multicultural and carefully planned instructional gain.
‘Kindergarten teacher Pat Timberlake, in her article
""Classroom Holidaze” echoes Spillane's sentiments. She
suggests that "some teachers plan their programs month by
month with curriculum that merely consists of a string of
holidays."34 ‘She charges thét assembly programs and
classroom and hall_displays are stereotypes, and patterns
used year after ye&r. The prepackagéd bulletin displays and
cute craft projects evidence the work 6f the teacher and
~commercial companies rather than the children's |
creativity.35 |
Timberiake'dalls for reform from the social studies
curriculum of the 1920s that suggested activities mainly
related to certain holidays. She asks teachers to analyze 
the reasons why they incorporate holidays into their
currjiculum with six questions to consider before celebrating
holidays with students:
1) Why should I 'include this holiday as part of the
curriculum? What do I hope my pupils will learn?
2) 1Is the holiday appropriate for the ages and past
experience of my pupils? ‘
3) How much time and effort should be expended on

the holiday? _
4) What material will I use?

34pat Timberlake, "Classroom Holidaze," Childhood
Education, (January 1978): 128-130.

351bid., 129.
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5) What methods will I employ in the study of the
holidays?
6) What will I avoid about the holiday?36

While Timberlake recognizes that teachers who know
their pupils best will have answers to these questions that
suit their unique situation, she also provides some advice
of her own. She feels holiday inclusion should pértain to a
purpose rather than-rOutinely observed out of habit. She
cautions against too much time spent in lieu of other
important curriculum areas and suggests no more than three
to five days éf holiday related material at one time.37

Observances should be kept simple and a wide variety
of materials including great works of art, classical music,
poetry, resource persons and special holiday foods should
not be overlooked.v Methods employed should be open-ended
and stress options for expression that are creaﬁive, such as
plays written and performed by the children.38 |

Timberlake's list of things to avoid are teacher-
centered art activities; commercial displays; inaccurate
stereotypes; symbolic pictures or lénguage beyond the

comprehension of the students; and too much stimulation.39

361bid.

371bid., p. 130.
381bid. |
391bid.
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Finally Timberlake calls for teachers to break away
from traditional confines and invent a new holiday, perhaps
"Bubble Day." Children can bring their ownvmeaning to their
own special holiday creations.

Timberlake's call for innovative curriculum-planning,
in respect tO'holidays,‘is taken one step further by Hughes
Moir, Coordinator of Cooperative Services for Children's
Litérature and John F. Ahern, professor of social studies at
the University of Toledo. They offer some concrete
suggestions in their article "Non Traditional Books for
Traditional Holidays."40

They call for the use of children's books to'teach
underlying values common to a variety of holidays. They
write: ‘

While holidays are a time of excitement for kids, they
also create awkward situations. There's sure to be at
least one child in every class, who cries over

Valentine's Day, Christmas, or Hanukkah. Some schools
in their attempt to remain religiously 'neutral' focus
on symbols, not on meaning, artificial and commercial
trappings, even if well meaning compound the problem.4l

Moir and Ahern feel some tough questions should be
asked at the beginning of the school year about school

holiday celebrations;- They ask the question, "Is it

possible for a teacher to teach underlying spiritual meaning

40John F. Ahern, Hughes Moir, "Non-Traditional Books
for Traditional Holidays," Instructor, (August 1986), 80-81.

4l1bid.


http:problem.41

| 29 v
}of a hoiiday, yet avoid symbols and doetrinesrthat idenrify
religieus groups?"42 |
| The solution, for'them,'lies iﬁ books that teach

values associated with our national,and religious holidays.
For.instance,‘Columbus Day caﬂ-be a period to;learnrabout
eourage‘and‘what_it means to be a discoverer. Halloween can
be a time to talk about what frighteﬁs us; Thanksgiving, a
day to experlence the joy of being a famlly member ;
Christmas and Hanukkah, a time to learn to resolve confllct
‘w1thout violence and Valentine's Day, a day we help chlldren
understand the many meanings of love.43

Moir and Ahern include a bibliography efespecial books'
(included in the eppendix of this reeearchrprojeet) that
‘reinforce releted values. These'values and'Moir and Ahern's
theory prov1de a framework of a timeline created by this
researcher that could be used in the development of a
holiday currlculumvbookt, It would include holldays of all
cultures and religions that strese valuee inherent to said
holidaye rather than symbols and doctrines. (Timeline -

‘included in the appendix of this preject.)

421pid.
43Ibid;, 81.
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Importance of Celebration

There is no question that the celebration of holidays
is deeply rooted in cultural and religious traditions. .
Holidays, in fact, serve a useful purpose. According to
British'researchers and educators Donald Baker and James
Last the crux of celebration is "the recall of time past,
which, in effect, is asserting the abolition of the barriers
between us and yesterday as well as the frontiers'between,us
and the future."44 Thus,'holi@ay'revelry serves to bridge
the past to the present with.promise for the future.

Baker and Last remind us that "desnite cultural
variation, we can still detect a universal desire to play -
seriously and for keeps, which in fact, is to celebrate."45‘
Therefore, keeping in mind the importance of celebration,A
one needs to put opportunities for said celebrations in
perspective for public schools. Baker and Last challenge
teachers by asserting "it is part of a teacher's business to
provide children whenever possible with a living ekperience
of celebratory modes in order to generatevreSpect fcr

differences and regard for‘similarities."46

44ponald Baker, James Last,,"Celebraticn," Childhood
Education,‘(January 1978), 131.

451pid., 131.
461bid. |
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The fundamental problem in hany public schools is they
focus upon the'holidays/celebrations of the majority and
fail to respect the differences of the minority.

While the majority may rule, it may not be appropriate
to observe one groups' holiday at the exclusion of another
groups' affirmation of life. If that sounds a bit too
philosophical Baker,and*Last clarify the point by saying:

At the heart of celebration is the affirmation of life,
manifest not just in the here and now, but continuing
from the dark, backward abyss of time to the present.
Celebration asserts the experience of life as a
continuum and without denying the value of history,
tacitly claims that history itself is a sequence of
connected events giving meaning and significance to what
we do now. We are what we have been, and what we are
will determine what others will be when we have gone.
Celebration, therefore destroys the barriers of time,
that inevitably occurs in the context of clocks and
calendars.47

If one is to accept Baker and Lasts' assertion that
"though superficially different, celebrations have a common
biological, metaphysical and psychic core and deep within-
their mystery, a common humanity,"48 then it stands to
- reason that innovative and sensitive teachers should work
harder to pull common threads of said humanity together to
weave a patchwork quilt that will provide warmth for all
those students, with their diverse cultural and religious

persuasions, who have been left out in the cold by our

471pid., 133.
481pid., 131.
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present‘methods of dealing with holidaybcelebfations in.the
public schools. f

The literature'in'the field of holidays in the
classroom suggests a problem which needs clarification from
the standpoint.of not only teachers, but also
administrators,'parents and communities.v The question -
arises; are teachers not only interested in holiday
curriculum alternatives, but do they even analyze their
holiday activities/objectives and the effects, thereof, upon
students within‘theif classes? Do teachers heed the

statement of one minority culture student who said, "We have

S0 much to give and yet, so much to understand. Send us a

teacher who respects us, send us a teacher who knows who we

are."



CHAPTER 3

DESIGN AND METHODOLOGY

This study is an effort to discover 1) What holiday
activities take place in the public classroom?; 2) How
teacher's feel about-helidays?; 3) What accommodations are
made for minority faith, culture, and economic students?;
4) What teachers perceive to be the primary effect holidays
have on students?; 5) Who should decide how holiday
curriculum should be orchestrated? and; 6) What guidance
teachers have available and,whateresource assistance they
would use if it were‘madelavailable? This study will be
~used as a needs assessment for a holiday curriculum book.

The design is a post-hoc study of teacher attiﬁude and
curriculum practices in the area of holidays in the public
schools. A questionnaire, developed by this writer, was
evaluated and modified as per instructions by the following
California State San Bernardino University Education
Professors: Dr. Ellen Kronowitz, Dr. Steve Wagner, Dr.
Darleen Stoner, and Mrs. Marion Klein.

The anonymous questionnaire was field tested at one
school sifehin San Bernardino in November, 1987.
‘Subsequently the questionnaire was circulated among a

population of‘approximately 200 K-6 elementary teachers from

33
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nine eiementary sites in the Upland Unified School District.
Approval was given by the Upland'superinténdent of Schools
after a review of the questionnaire. A letter of
transmittal‘explaining the purpose of the study accompanied
each questionnaire. Transmittal 1etters can be found in
Appendix A.

The questionnaire was hand delivered to each school
site and distributed by principals at faculty meétings.»
Completed questionnaires were returned in plain manila
envelopes through distfict.mailvto the researcher's school
and immediately mixed so reSponses from individual schools

could not be compared or identified~by school site.

Hypotheses‘and De5criptive49gestions

_Since the questionnaire sovered a range of topics
felating to holidays in the public classroom, two hypotheses
statements were analyzed arnd additional data generated by
descriptive questions was renbrted as either rsw'frequency
data or in percentages as a means of gaining insight and

perspective on the subject.

Statement of Hypotheses
1. There will be no statistically significant
relationship at the~;05 level of confidence_between 1970
‘teacher's opinions regarding who should chobse'holidays,to

be observed in the classroom and teacher's opinions in this
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1988 study.

-2. ‘There will ‘be no statistically signifiéant
relationship at the .05 level of confidence between levels
of teachers and numbers of days spent on holiday activity.

The data pertaining to the above hypotheses was
organized into contingency tables and subjected to.‘
statistical analysis by the'eomplex'chi-Square. The Chi-
Square was used because the data analyzed was in frequency
form. The complex Chi-Square was appropriate for this study
because variables were compared. In the first hypothesis
the independent Variablestwere whether a teachef ‘
participated in the 1970 or the 1988 poll and the dependent
variables were who should choose.holidays to be observed.
In the second hypothesisvthe*independent variables were
levels of teachers and the dependent variables were the

number of days per month spent on holidays.

Descriptive Questions
In addition to the hypotheses,:data from the
descriptive questiens on the survey, included in Appendix C
of this project, were tabled and reported in the Analy51s of

Data chapter.

Profile of Upland

The Upland Unified School District‘proVides an

education program for over 10,000 students Kindergarten
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through Twelfth Grade. Upland, with a population of 57,000
" has a median home value of $130,000 and the median income is
$25,582. Upland's motto is "the city of gracious living."
Census reports indicaté that 78.8% 