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ABSTRACT

ThlS study 1nvest1gated the long term developmental

'+consequences of chlldhood bereavement., It was hypothesrzed 'mfffgf

f-lthat bereavement would have an 1mpact on the Chlld s ablllty'5f
. AR '

to achleve certaln developmental mllestones,vdependlng on the,

i*’Chlld S . age at the tlme of the death.- If the loss occurred

in m:dele ch:lehood (ages 4 - 12 years), the sense of self-_u

“lesteem and competence would be affected._ If the loss

:eoccurred 1n adolescence (ages 13 - 20), the abllltY to form a:k'd

sense of ldentlty and engage ln 1nt1mate relatlonshlps would
]be 1mpa1red., The Rosenberg Self—Esteem Scale, the Harter :

IF*Self—Perceptlon Proflle for College Students, the Mlller

jr>5001al Intlmacy Scale, and the Extended Vers1on of the v

ulfObjectlve Measure of Ego Identlty Status were used to assess ."h

"l158 young adults who experlenced a bereavement durlng mlddle

FHChlldhOOd or adolescence, nd the scores were compared w1th ,_"

| “ojthose of 48 young adults who dld not experlence any

’.bereavement.3 A serles of one—way MANOVAs was used to

”lfdetermlne 51gn1f1cance on the measures., The-resultS«=7’

:ylndlcated that there was a s1gn1f1cant dlfference between

lfthose who were bereaved durlng mlddle chlldhood and those who,f:-

vffdld not experlence the death of any close frlend or famlly

¥

“bffmember on scores of achleved 1dent1ty status. Slgnlflcant

x'fdlfferences were also found between those who were bereaved

a”ggln mlddle chlldhood and those bereaved in adolescence on' o

:fmeasures of self—esteem and achleved 1dent1ty. ‘No ryllﬁ




significant differences were found between the groups on the
meaéures of sense of competence and ability to form intimate
relationships. These findings were interpreted in terms of
the relatively high functioning of this Sample and the fact
that certain environmental factors could enhance adjustment
to stressors such as bereavement. Possible problems with the
design of the study and implications for directions of future

research were also presented.

iv



ACKNOWLEDGMENTS

 I would like to thank Dr. Faith McClure for living ﬁp‘to
her name and continuing tovhave faith in my ability to
finish, even Wheﬁ everything seemed to go wrong; Thank you
Féith, for being such a wonderful mentor!

.Thanks also to Dr. Yu-Chin Chien‘for her painstaking
assistanCe in the design and to Dr. David Chavez, my fellow

Oski, for his feedback on attachment.



TABLE OF CONTENTS

ABSTRACT . eeveeennnn. et teteneeeaaaaaa ceeesesreienes iii
ACKNOWLEDGMENTS « « ¢ e e evvvvnnnnnnns etttV
LIST OF TABLES.......... £tesseseneiecennnnns e viii
INTRODUCTION . ¢ e eeececceacasosscascsoascacans e e 1
Attachment..iceereeeeeeseeecsssccccssssancccccanes 1
Erikson’s Theory of Development.....ceeeeceececcscscs 5
Bereavement in Childhood........ ceececcccescsesence 7
Parental BereavemeNt..cceeceececescscecscsscsscesscsacsscs 9
Depression in Childhood......ceeieeeeeneennennnns 10
Sibling Bereavement....ceeeeeceeesass teessessesans 11
Bereavement of Other Attachment FigureS.......... 13
SUMMAYY.eeeeeeeees Peccsscecsscssssscccscansecssces 13
METHOD . e e eeoosoccsssscccsccscscssccocsscsssssssssssssssscscsesse 17
DESIiONeeeeeoseeescecsssessessscsssosssccssacnssscss 17
Subjects...... ceeesessisecssesesiosessasessasesen 17
MaterialS.eeeeeeeeeececcasscscasossscncasssssnnss 19
Procedur€..ceceeececeea e e ecccsccescecsesescscsesena 23
RESULT S e eceeceececcscosccoccscscssssssssssscscsosssssssssssess 25

Differences Between Loss in Middle Childhood

and Loss in AdOlEeSCEeNCEe..ceeecsscccacocssecs 25
Differences Between Loss in Middle Childhood

and NO LOSS....... cecsccssccscsssccssness ...26
Differences Between Lbss in Adolescence

and NO LOSS.ceeesccesccccscse cecoecccccncsssell
Group Differences in Developmental Milestone

Achievement....... cesecsccsccas cecoecsecsscnn 28

DISCUSSION. cccceeceocccscscsoscccssscscsoscssscsccssccssssccacs 30

vi



APPENDICES

Appendix A: Demographics...;.......;..; ......... 35
Appendix B: Childhood Experiences With Death....38
Appendix C: Rosenberg Self—Esteem-Scale. ........ 39
Appendix D: Harter Self-Perception Profile
o for College StudentS................40
Appendix E: Miller Social Intimacy Scale........43
Appendix F: Extended Version of the Objective
1 Measure of Ego Identity Status......45
Appendix G: Informed Conseﬁt’Form....}.;;....o..Sl
Appendix H: Debriefing........... cecsessceccencs 53
REFERENCES . e« v vvnnn.. e ....54

vii



LIST OF TABLES

- Differences Between Loss in Middle Childhood
and Loss 1in AdOlEeSCEeNCE..ceeeeeeccsccccscccss 26

Differences Between Loss in Middle Childhood »
And NO LOSS.ceeececocccossscssscssoscsccses .....,.27

Differences Between Loss in Adolescence
and NO LOSS.eceeeseccccccsaconsns cecsescassss28

Group Differences in Developmental Milestone
Achievement......... B e ereseans 29

viii



| INTRODUCTION S
For many years chlldhood bereavement has been largely
‘1gnored by psychologlsts._ The past few decades have seen a‘f;v
surge of 1nterest 1n chlldhood bereavement but most studles
1have focused on parental loss, largely 1gnor1ng the other
“'losses that chlldren may suffer.; When studles are conducted‘
| they often focus on elther the short- term effects, or on long?;r
‘rterm-pathology.- Few studles have attempted to look at any
7issues'resulting,from the.lmpact ofvthe'bereavement on the
- resolution of developmental tasks.

LikewiSe, attachment studies haVevfocused on the child’s\d
attachment to a parent or a parentlng flgure, largely ;
1gnor1ng other forms of attachment 1n chlldren. The past
'decade'has seen a»renewed interest in the role that 51bllngsi
'and others play in the development of a Chlld but agalnk |
there has been llttle research into the long-term effects of
the death of these‘other‘attachment flgures.
| .“Attachment R | |
Bowlby (1988) argues that attachment and the development
:: ofna‘”secure base" are essentlal for a child’ 'S pSYChOSOClal

‘development.: Wlth a secure attachment relatlonshlp the

“child’s self lsuable‘to develop_ln a healthy,manner., The
‘sneedfforban attachment figure;is equivalent to a need to- feel
']safe7 the_lossfof an attachment figure disturbs the childfs

| ability tovfeel‘safe. According'to‘WelsS,(1988);”the need to:

attach is not under conscious control. Furthermore, it is

%
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:7gfsuggested that the attachment that a Chlld forms 1s ,pyv

&7frelat1vely pers1stent over tlme, regardless of whether 1t lS
;an healthy, pOSlthe attachment or a poor, negatlve
"T}attachment. | |

The attachment descrlbed throughout the llterature is-

"l fthe attachment between a Chlld and parent or parentlng

‘ﬂ:flgure.f There 1s, however,‘another form of attachment that .

"‘has only recently been studled by psychologlsts. vDunn (1992)

fl,,clalms that 51bllngs can play pos1t1ve roles in each other S

-ffllves. ~Bank - and Kahn (1982) remlnd us that 1n tlmes of
idlvorce and remarrlage,llncreased geographlc moblllty, etc.,
floften the only constant flgure in. one s llfe 1s one’s |
:'s1bllng(s) Today s world is vastly more complex, and
,chlldren grow1ng up 1n such a world may be deprlved of
i,opportunltles for‘contact .constancy,;and permanency. This

1-need for object constancy often can only be fulfllled by a

”s1bllng, the one person w1th whom the Chlld 1s ‘more llkely to,‘.‘b

5’be 1n constant and permanent contact. Slmllarly, a review ofd

:.5stud1es (Boer, et al., 1992) found that when parents were

v ?~unable to fully meet the emotlonal needs of thelr chlldren,'

\vlmythe chlldren often turned to s1bllngs for thelr support and_

: V,f_attachment needs.,h

In addltlon to attachment to parents and s1bllngs, the“

'Jnfpresearch suggests that close frlends and mentors play

;lmportant roles in chlldren s llves.? In an exhaustlve reVLeW’

ﬁgfof the llterature on 31bllng and peer relatlonshlps in



'chlldhood Dunn and McGulre (1992) found that ‘most. studles
have falled to dlfferentlate between ”frlends",and ”peers.?,_t
bPeer relatlonshlps are frequently studled in relatlonshlp to :
adjustment 1n soc1al relatlonshlps,_school achlevement
Jthdevelopmental outcome, etc.: Frlendshlps, however, have been ‘
g'rarely lnvestlgated.g The researchers p01nt out that close:f
,frlends play a very dlfferent role 1n the llves of chlldren,hz
.rcompared to the roles played by classmates, and that researchi
’needs to begln to dlfferentlate between the dlfferent levelsvrg
‘V‘of frlends in chlldren s llves.‘”’;'

Berndt and Perry (1986) studled perceptlons of

"’:frlendshlps among chlldren and young adolescents.f They foundr-'

‘zythat whlle the actual support recelved by the chlldren was

"boften not as much as ‘the Chlld had expected the perceptlon
'of support avallable, or potentlally avallable, from frlends
'yﬁwas hlgh._ Among adolescents, frlendshlps appear to become b,
v-lncreas1ngly more 1mportant and stable, w1th most adolescents‘

'”reportlng havlng had the same best frlend for three or more

o} years,rand some frlendshlps hav1ng lasted ten or more years

"?ﬂg(claes, 1992) Claes (1992) also found that the quallty of

the frlendshlp was a better predlctor of p031tlve personal

'»1;adjustment in adolescents.; In a study of 3001al~support-.

fyf among adolescents from alcohollc and non alcohollc homes,‘

:Barrera, Cha531n and Rogosch (1993) found that parental
vsupport, but not s1bllng or best frlend support was related

. to adolescent adjustment, and that support from a best frlendﬁwy




-;'”showed‘a.very_specialized»function...relatedjt03Selfeesteemu

| '(p. 610)
"‘y The role of non—related adults ln the development of
‘Q-chlldren 1s an area that 1s under researched. The llteratureyf'
>fsuggests that the presence of a stable adult ”mentor" flgure
d*ls 1mportant for chlldren who encounter parental abandonment
_gor loss,’or other traumatlc events (e. g. leler & Stewart— gf;
'fDowdell» 1991) thtle is known, however, about the 1mpact“:
",Of a spe01al teacher,_”god—parent 1 aunt or uncle, etc.‘ln
*’the llfe of the Chlld who has not encountered the trauma, nors
B has there been research on the effects of the loss of. the
ﬁhﬁmentor flgure 1n the llfe of a.”normal" chlld.~. a |

Hartup (1989) descrlbes s001al relatlonshlps as belng of_-

' ‘,two klnds' vertlcal attachments to parents/careglvers and

'-_Vother adults, and horlzontal attachments to ”1nd1v1duals whO‘f,

.have the same amount of soc1al power as themselves"'(p.,lzo),‘n'
"that 1s, s1bllngs, frlends, and other peers. Both kinds ofy.'
relatlonshlps are necessary for healthy development.
"gAlnsworth (1989) remlnds us that the nature of affectlonal .
‘bonds and attachment changes throughout the life cycle, w1th |
ﬂ*lmportant developmental 1mpllcatlons along the way.‘ It thusf
“_appears that in addltlon to parents and 31bllngs, close
Afrlends and others such as teachers or mentors play 1mportantlg.
1froles in ass1st1ng chlldren and adolescents negotlate :

| developmental mllestones._ S



- JErlkson s Theorv of Development ;fwvﬂ”l‘“

Erlkson (1982) proposed that 1nd1v1duals progress
*through a. serles of stages, each w1th 1ts own psychos001al
"«”crls1s,” as they go through llfe.& Each stage has a spec1flc‘
Ly'”task" Wthh the 1nd1v1dual - Chlld adolescent or adult -hh o
d‘must work through., Furthermore, for healthy development it
is- 1mportant that the env1ronment is favorable and condu01ve‘
to successful resolutlon of each crisis. | |

For school age chlldren the tasks center around the %

"”h’development of a sense of competence and self—esteem

(Erlkson, 1963) The sense of ”I can do 1t'" allows chlldren

‘wf;to 1nternallze a pos1t1ve 1mage of themselves and thelr own ,

abllltles.
. The primary task duringﬂadolescenCe according‘to'Eriksonlv

f,y(1968) 1s that of 1dent1ty achlevement. It is‘during the
‘teen—age years that a- sense of‘”I know who I am"‘develops.itw

{Varlous roles are trled and then dlscarded untll the one thaty

”fltS" is adopted. ,i

Expandlng on Erlkson 'S theory, MarCLa (1980) proposed

},‘that adolescent 1dent1ty takes one of four forms-‘

foreclosure,fmoratorlum, dlffus1on, or achlevement. :
:gAdolescents w1th a; ”foreclosed" 1dent1ty have a sense of
‘drldentlty and goals ‘that have been chosen for them by others.j”°

: They are commltted but have not experlenced any cr1s1s in

‘jhorder to achleve that commltment. In ”moratorlum"

adolescents are actlvely searchlng for ldentlty and goals.



;There is no. commitment‘to any particular aspect of thelr
: 1dentity. Adolescents who are neither searching for goals
-unor made any ch01ces about thelr future or 1dent1ty are sald
. to be 1n the stage of ”1dent1ty dlfquion" . There is no-
’commitment to any aspect of their 1dent1ty, and they are not
in crisis because they are not. in the process of searchingt
‘Identity achievement occurs when the adolescent has completed:'
"the struggle, or crisis, made choices and dec1s10ns, and is
_now commltted‘to an_identityﬂand has‘set;lifestyle,goals;;dIt
is'possible, according.to Marcia, to have a foreclosed |
bidentity w1thout pa331ng through a crlsls,.or the moratorium
stage,‘but it is not poss1ble to achleve an 1dentity w1thout
crisis.. | -

’Although,Erikson placed the crisis of ”intimacy” in -
young adulthood, the ability to. form an‘intimate‘relationship
is based on theoindividualfs sensevof identity;‘ The conCepts:
of identity'andhintimacy are thus closelyylinked, with a- |
Strong;ﬁachieved identity" a.prereguisite for'developing;an
.1ntimate relationshlp.v

Underscoring the link between the stages of 1dent1ty and
intimacy,.a study’by Sandor'and Rosenthal (1986)_examined e
‘young adultS’ outhOkoon variouS'types of love and compared
it‘to their resolution-ofﬁthe identity and'intimacyfcrises.f;_
‘They found that for certain types of love, scores were higherwe'
‘ when high 1dentity and hlgh 1nt1macy had been achieved but

that the»achievement of high»intlmacy was not linked to age.



“3ffTh1s is espeCLally 1mportant to con31der because the ages of

'study were between 15 and 21 normally

bhlfthe subjects in thel

frfcon51dered as ”adolescent" rather than ”young adult.7; ThlS

”';suggests that age perwp" lS not necessarlly a factor in

‘ff,pass1ng through the crls's.of‘lntlmacy.,'gfv”‘”'

'"WBereavement in Chlldhoodt.if:f
e The attalnment of cognltlve ablllty 1s a factor ln‘
7‘Filbereavement, w1th the ablllty to understand death strongly
v“fllnked to cognltlve development (Kane, 1979 Lonetto, 1980~
fwfﬁ7Wass, 1984) The cognltlve ablllty to understand what death
fgﬂmeans 1s not however, a requlrement for grlef ‘and mournlng.»‘
‘*h'ejBecause chlldren form attachments long before they develop
"~2t;the cognltlve skllls requlred for abstract thought 1t 1s the‘~;
ffloss of the attachment flgure, rather than the understandlng
‘t‘of loss and death 1n general that trlggers the mournlng
klil-process (Bowlby, 1980) | | |
) 8 Grlef can best be deflned as the emotlon of bereavement.‘
KV”Bereavement 1s the loss of a SLgnlflcant person ln4one 'S
Lfllfe.; Mournlng 1s the process through whlch the loss 1s

‘pesolved and 1ncorporated. Doyle (1980) found that chlldren

"Vreact 1n much the same manner as adults do when mournlng, f

hﬁfg01ng through the stages of dleellef anger, and ShOCk as

“*fphey attempt to reorganlze and rebulld thelr llves. Doyle
,guwhalso fOund that chlldren take longer to go through the
:wa‘stages, cau31ng the entlre process to last much longer.aﬂ

In contrast Poznanskl (1979) found that the sadness



”exhlblted by chlldren was of a shorter duratlon than 1s
characterlstlc of adults. Rather than exhlbltlng prolonged
‘perlods of affectlve expres31ons of grlef, chlldren are more

f‘llkely to show ev1dence of behav1oral dlsturbances for a much

*vlonger perlod of tlme. Poznanskl's flndlngs should be re-

vj'evaluated in llght of current deflnltlons of depre331on ln‘

;i‘_ChlldhOOd. The. Dlagnostlc and Statlstlcal Manual of Mental“if‘v
:f'Dlsorders (DSM—III—R APA, 1987) lncludes behavroral
;ldlsturbances as some of the 1nd1cators of depre351on in
:‘vchlldren.y ThlS glves support to Doyle S flndlngs that the‘
vfmournlng process lasts longer 1n chlldren than 1n adults.
| School—age chlldren tend to show falrly unlversal '
Hreactlons to bereavement (Krupnlck 1984- Rosen, 1991)
There is a tendency in. chlldren of thlS age to thlnk 1n'b*t s
egocentrlc, ”maglcal”_ways, and - to equate thought w1th deed.*

Chlldren frequently feel gullty about the death of a loved

b‘one., Whlle thlS can be attrlbuted to the Chlld 'S

gegocentrlsm, Krupnlck (1984) p01nts to these gullt feellngs
-gas a way for the 1nd1v1dual to feel in control of the o

‘_env1ronment as a way of denylng or defendlng agalnst the R

*ﬂ,sense of belng lneffectual -a state whlch can: lead to Vj;“"

»idepress1on and apathy, 31mllar to Sellgman S descrlptlon of ,uf‘

V”learned helplessness" and resultant depress1on (Sellgman ettof

?7a1 1974)

f Another typlcal reactlon of chlldren is to fear further

“_abandonment.d Rlchter (1986) 1nterv1ewed chlldren who had |




gexperlenced the death of a 31bllng.‘ One-13—year—olddboy5
j'remembered hls fears of the tlme follow1ng hlS loss- ”If
) someone went away, I always felt they wouldn t come back. I
f.was afrald my mom would go away to work and never come homev:”‘e

'U‘(p. 23) ” Rosen (1991) descrlbed the need of chlldren to

i’gfretaln objects Wthh had belonged to the deceased as a way

Jtdyfor the chlldren to retaln a part of that person.»
- For both chlldren and adolescents there appears to be atf
fgpattern of touchlng upon and retreatlng from the mournlng -
.processg(Rosen,_199l) For chlldren thlS may be a reflectlon:
of theirflimited cognltlve'abllltles, and a way for them to
take’in'only ashmuCh as they are'able tofunderstand‘at oﬁe»
..tlme.n o _ . g : : o T R,
Adolescence ls a tlme of 1nstablllty under normal

c1rcumstances. Rosen (1991) pornts out that “the loss of a )

famlly member durlng adolescence Can 1nterfere w1th the klnd-

i}of experlmentatlon and experlenCLng of llfe that usually is

‘ necessary as~the teenager beglns to flnd hlS or her 1dent1ty

'_away from the'famfly (p- - 11) The w1sh to meet the famlly s

e need to retaln the remalnlng famlly members prevents the

-teenager from separatlng and mov1ng on.

‘f,fParental Bereavement

e There has been a great deal of research on: the effects
'of parental bereavement (see Krupnlck 1984)-} Because'«
'_parents are the prlmary careglvers of chlldren, the unlversal B

reactlon of the parentally bereaved Chlld 1s that of feellngs 1



x'fh;of abandonment (Bowlby,,1980 1988:1y}1n an exhaustlve rev1ew:?7'

1 of the llterature on chlldhood bereavementM Krupnlck (1984)

”{fifound that negatlve ShlftS 1n self concept ,nd self—esteem

"gjfare often found after parental death.» Studles on parental

lebereavement haveffound the mental health of the surv1v1ng .

'u(van Eerdhlegh et al., 1985) and that the surv1v1ng parents

IV'Erefy_fen so absorbed 1n thelr own. grlef that they cannot fﬁ"

‘»respond to.thelr chlldren s needs (Adams & Deveau; 1984°' th[‘"d

A"ﬁuSlegel et al., 1990)

A study comparlng chlldren who had lost a parent to{wfﬁ

_ospltallzed for depress1on assessed symptom endorsementa5f575

'vﬁf:reports by the chlldren, by thelr parents, and by mentaliz;f B

hhealth profe331onals (Weller{]et al 1991) Among the

:"fgmajor depress10n three tlmes more often 1f the data from theiii"}”V‘*

cfﬂchlldren was used rather than the data from the parents.“;];

:fThlS underreportlng of depress1ve symptoms supports the'u"'

-f:prev10usly c1ted studles:whlch~foun" hat parents are often

‘Aé}ftoo absorbed 1n the1r own grlef to recognlze thelr chlldren sfflz“'

fneed for thelr attentlon'f

.D(pressron 1n Ch,ldhood_

Another aspect of depressron 1n bereaved chlldren 1s thefy

long—term lmpllcatlons o "the depre831on.v A longltudlnal

”nr_sstudy of depressed chlldren found that whlle the chlldren :

VJ;parents to be a factor 1n the mental state of the chlldren?dkj:y’

'5dea h to a control group of non—bereaved chlldren who Were?7:f5“

Na;bereaved chlldren 1t was p0831ble to make a dlagnos1s off}.v“ik’



were not found to be exces31vely dependent as chlldren, thlS G

?,tralt was ev1dent 1n adulthood.~ Age—approprlate emanCLpatlonlf

'f;gdurlng older adolescence and young adulthood was not found

T with these adults (Poznanskl, et al 1976) ThlS study 1s‘:h}rf

'f'supported by the flndlngs of van Eerdewegh and his

‘.J.colleagues, who belleve that because of the 1mmatur1ty of
lachlldren s personallty, a depreSSLOn of 13 months duratlon
;ymlght lnhlblt or 1nterfere w1th normal ego development (Van'f

‘.Eerdewegh et al 1982) Doyle s (1980) flndlngs that the

w“ilength of the mournlng process in- chlldren was much longer

'gfthan that of adults is partlcularly relevant here and suggestr" L

uthat ChlldhOOd or adolescent bereavement may have 51gn1f1cant”

_— long term consequences.

»7gslb11nq Bereavement

When chlldren lose a parent they are acknowledged by

*;,others to have suffered an 1mportant loss,'and the behav1or

ﬁk,toward the chlldren reflects thls acknowledgement.» However,~l»"

in s1bllng loss, chlldren s experlences are compllcated by

ﬁnjthe fallure of those around them to acknowledge that they

”5~dhave suffered a 51gn1flcant loss. These chlldren must cope |
v“_”not only w1th the loss of a 31bllng but also w1th the

‘ifunctlonal loss of gr1ev1ng parents as well"‘(Rosen, 1986 p.t

' In a study of 159 adults who suffered ChlldhOOd 31bllng
' loss, Rosen (1986) found that one—thlrd reported feellng a

~respons1blllty or need to comfort thelr parents.1 ThlS need




'Mf.;Vtook precedence over the7

own needs to express thelr own

wcfffeellngs of loss, and was coupled w1th a sense of hav1ng to

*p;make up"to thelr parents for the loss of thelr s1bllng._ Calnf:J

f‘and hlS colleagues (1964) found that often both parents and

"fchlldren would ldentlfy the survrvors w1th the tralts and

5*roles of ‘the deceased Chlld.: For parents thlS arose from the;f"

[‘,need to replace the 1deallzed dead Chlld. For chlldren lt

.arose out of a. need to make up for the death of thelr srbllng,n
and to av01d further abandonment by the parents. o

| i ThlS replacement of the deceased Chlld 1s one of three.'
.?types of coplng ev1denced by surv1vor chlldren as presented
r’by Krell and Rabkln (1979), dependlng on the famlly dynamlcs

’ and reactlons to the loss. The ”Resurrected Chlld" 1s a::;‘
?fsurv1v1ng Chlld or a new 1nfant who has become a replacement ‘
,gfor the ‘dead Chlld.‘ The ”Haunted Chlld" 1S’d1strustful~and

‘fearful because of the 51lence 1n the famlly surroundlng the :

“f c1rcumstances ofvthe death. The ”Bound Chlld" 1s over—

faprotected to prevent further catastrophe. Balk (1983a,'tl

'n»1983b 1991) found that 1n a group of 33 adolescents who '

ff}bsuffered the loss of a s1bllng, less than half reported that

*fthelr parents were supportlve follow1ng the death. Less than

‘*thalf were able to talk to thelr parents about personal

'”7ﬂ}§matters, when prlor to the death all of them reported that

lethey had been able to talk to at least one, 1f not both of
'thelr parents. Another reactlon reported by the teens was

llncreased protectlveness by the parents. These are’ reactlons
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~which would appear to make it dlfflcult for the Chlld to v”'
bfdevelop a sense of 1nd1v1dual 1dent1ty at the approprlate
time. | | |

_Bereavement of Other Attachment Fllures .

) Desplte the 1mportance of other attachment flgures ln

‘i'the llfe of the Chlld or adolescent -a rev1ew of the'pﬂ“

hi llterature on ChlldhOOd bereavement found only mlnlmal ;'”

vreference to the effects of the loss of these flgures on the‘

, surv1v1ng Chlld (e. g., Meyers & Pltt, 1976 Pynoos et al.,

",1987) ThlS lack of attentlon to thlS area of chlldhood

bereavement 1s an lndlcatlon of the need for further»h.‘

' research,-‘.”fv-

bthSu z,'

The death of a parent,:s1bllng, or 51gn1flcant otherj'"“'d:
(close frlend mentor, etc ) can thus 1mpact surv1v1ng
h‘chlldren s1gn1f1cantly.ﬂ If the death is that of a 31bllng,
'the child’'s parents often experlence depress10n, Whlch has
‘”‘been found to have a negatlve lmpact ‘on. adolescent adjustment
~and self-esteem (lesch et al., 1985) Poznanskl (1979) |
.lfound that overt parental rejectlon is frequently found ln ::Jd 
:depressed chlldren, and thlS is one means by whlch chlldren
flose thelr self—confldence and self—esteem.~ In adolescents,
V”lt lS thelr perceptlon of parental support that 1s correlated o

rto thelr level of self—esteem (Gecas & Schwalbe, 1986)

‘f vThus, the 1mpact of parental depress1on and unavallablllty or '

‘”“ioverprotectlveness on the surv1v1ng Chlld s self esteem is

13



'quargely negatlve.f In addition,‘thewsurviVinguchild}isfalSO;
*exper1enc1ng depres31on due to the loss of hls/her s1bllng..w

To date, research on bereavement has focused pr1mar11y»

“on parental bereavement and on the symptoms of grlef.‘“i‘

PfStudles of 51bllng bereavement have focused on the Chlld’
”reactlons and recollectlons. Studles on depres31on have
‘r;found that there 1s a negatlve 1mpact on self—esteem in. ‘
Jchlldren when elther the parent or the Chlld is depressed.‘
hfLong term studles of bereavement have focused on pathologlcald
symptoms rather than developmental effects.‘ Whlle a few
v":istudles have looked at the short term developmental effects
"of loss,'no studles have attempted to follow 51bllng—bereaved:_
| chlldren 1nto adulthood to study the 1mpact of the ‘ ‘
’Lybereavement on thelr achlevement of developmental mllestones.
The purpose of thlS study was to 1nvest1gate the 1mpactV“
. of chlldhood bereavement on developmental tasks.' In the |
event of s1bllng bereavement chlldren suffer a double loss.ﬂt‘

v The flrst loss 1s that of the parents, who, because of thelr

- own grlef are not able to fully attend to, or even

vrecognlze, the needs of . the surv1v1ng chlld.' Thls can be -
‘VUfurther compllcated when the parent(s) become overly

.attentlve to the surv1v1ng Chlld and through thelr over;s
R protectlveness, prevent the Chlld from developlng a healthy
- sense of hlS or her own ldentlty and Wlth 1t the ablllty to
separate from the parents at the approprlate tlme._ The;

vsecond loss ‘is that of the s1bllng, the Chlld s peer, rlval

14



‘intimacy, these will be tt




“:hthe scales of self—esteem and percelved competence between

,those reportlng a loss durlng adolescence and those reportlngfﬂmp;

‘f’no loss.;:‘

3) Young adults who reported the death of a s1bllng,iyi‘“
-ﬂ‘parent or other attachment flgure durlng adolescence w1ll

"score SLgnlflcantly lower on the scales of achleved 1dent1ty hh

*,and ablllty to form 1nt1mate relatlonshlps than those who dld}-va

Qd.not report any death at all._

4) There w1ll be no SLgnlflcant dlfference 1n the scoreS‘w
lpon the scales of achleved 1dent1ty and ablllty to form
,flntlmate relatlonshlps between those reportlng loss durlng

‘mlddle ChlldhOOd and those reportlng loss durlng adolescence..g?
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A 81ngle—factor, qua81;expe*‘mental multlvarlate

'hffbetween subjects de51gn:was;used t_‘ ﬁhftheﬁhypotheses.f'Thej R
?f;three levels of theilndependent varlable, to whlch the fh9e75°ﬁﬁ“

e”hsubjects were self—aSSLgned fbased on whether they

'experlenced the death of a loved onefdurlng mlddle c

| -?i':?(ages 4 through '125:):,- durlng adolescence (ages. 13 through 20 ,.lj,,: o

'The study 1ncluded four dependent .

2 or no‘death at all

:flfvarlables. l) level of sel -esteem,‘as measured by the

““szfRosenberg Self—Esteem Scale, 2) level Offpercelvedv

f;"competence, as measured by the Harter Self‘ erceptlon Profllef“

@h%for college Students 3) sense of 1dent1ty achlevement

Hfmeasurefth the Extended Objectlve Measure of Ego IdentltY fﬁi*“”‘




vhad had llttle contact w1th the grandparent prlor to the f'

7",death. Because the focus of thlS study was.: the 1mpact of

bereavement durlng mlddle ChlldhOOd or adolescence, those
' subjects who experlenced the death of a famlly member or
’frlend after adolescence were also excluded from the study.

TA thlrd exclus1on were those subjects who were over the agef_

”'ﬂ of 35. ThlS was done to increase the homogenelty (and '

ﬁlnternal valldlty) of the groups and decrease the llkellhoodf
~of other types of losses or other life: experlences that come.'
f‘;w1th 1ncreas1ng age Wthh mlght affect the outcomes. e
| The subjects were recrulted from the student populatlon_‘
at Callfornla State Un1vers1ty,,San Bernardlno.‘ Subjects
were offered ”extra credlt" p01nts for voluntary
]:part1c1patlon in the study. |
| Of the 205 subjects who partlclpated in the study, five
.subjects were ellmlnated from the analyses due to 1ncomplete»
questlonnalres, 46.subjects were.over~the-age-of 35 and 46 :
1subjects were: ellmlnated because the death was that of a
v'vfgrandparent.- Two subjects were ellmlnated because the loss
‘ occurred after adolescence. The remalnlng 106 subjects were'
,1ncluded 1n the analyses.m There were.67 femalesfand 39__:.ﬂ,
“7jmales.:.‘l S , - : R o
v.b The majorlty of the females were cauca51an (32 8% N =
":f22) and Hlspanlc (37 3% N 25) Eleven subjects (16 4%)'
were. A51an or As1an Amerlcan and nlne (13 4%) were Afrlcan v

";Amerlcan.- The mean age of the females was 21 4 years, w1th a-
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range of 18 to 34 years. Most of the female subjedts
described themselves as single (76.1%, N = 51), with six
living in a’committed relationship (9%), nine married
(13.4%), and one separated but not divorced (1.5%).

For the male subjects, the majority were caucasian
(53.8%, N = 21); Six subjects (15.4%) were Hispanic and six
(15.4%) were Asian of Asian American. One was African .
Americanb(2.6%), two were Native American (5.1%), and three

‘classified themselves as “other” (7.7%). . The mean age of the
maleé was 21.9 years, with a range of 18 to 34 years. Three
males were married (7.7%), one.was divorced_(2.6%), and the
remaining 35 (89.7%) wére single. |

These 106 subjects were classified into three groups.
Those experiencing the death of a close family member or
friend during middle childhood (ages 4 through 12) weré‘
placed in condition one (“Loss in Middle Childhood”, N = 20).
Those reporting the death of a close family member or friend

- during adolescence (ages 13 through 20)-were placed in
condition two (“Loss in Adolescence”, N = 38). Those who
reported no death experienced were placed in the comparison
‘group (“No Close Loss”, N = 48). |

Materials

A questionnaire format was used‘tévgather the data for
the study. The qdestionnaire consisted of four Likert-scored
assessment scales, a demographics section, and a section

relating to the subject’s experience with bereavement.
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The demographlcs

‘:fh’status, ethnlclty,vgender, age, and famlly background (see

T Appendlx A) f Famlly background 1nformatlon gathered 1ncluded7v‘¥

"“ff,such thlngs as the number and blrth order of 31b11ngs ln the

:partlclpant S famlly, the famlly s rellglous background ,and

o the subject s current rellglous bellefs.. Another sectlon R

V"fl;dealt w1th the subject e experlences w1th death and 1ncluded

v”',questlons pertalnlng to the age of the partlclpant at the fj*:'

‘5ﬂ.t1me of the death the 01rcumstances surroundlng the death

o C) .

‘fand the partlclpant s- reactlons and the reactlons of the

”a]other famlly members to the death (see Appendlx B)

ncluded questlons about'3001o—economlcﬂ’j1"

The rest of the questlonnalre was comprlsed of the four R

'“%ﬁself—assessment measures.i
The Rosenberg Self—Esteem Scale (Rosenberg, 1975) was
'v{Qused to assess the subjects’ level of self—esteem. The scalve

'"f{con51sts of nlne 1tems rated on a 5—p01nt scale (see Appendlxg

,Test—retest rellablllty varles from 70 to 82 over a‘-

V::two,year perlod (Flemlng & Courtney, 1984 Hoge & McCarthy,,'k

Pelham & Swann, 1989) There 1s a 31gnlflcant

”“fﬁcompetence was measured bY the




Harter Self—Perceptlon Proflle for College Students (Neemann'm"”

& Harter, 1986), con31st1ng of 54 1tems rated on a 4-p01nt
,scale (see Appendlx D) The Harter Self—Perceptlon Proflle
b_for College Students assesses the subjects’ personal sense ofh‘
,hls/her own abllltles and competen01es, how he/she feels 1n }
s001al and famlllal relatlonshlps, and- the subjects’ sense of
_global self-worth., Coefflclent alpha for the Harter Self-vggi
aPerceptlon Proflle ranged from 76 to .92 across theff'“‘ =
| subscales for a pllot group of college students from two '
l"dlfferent un1vers1t1es ln Colorado (Neemann & Harter, 1986)*
'_Slmllar flndlngs were. reported in a study of Canadlan collegef
'»students (Ma301uch McRae, & Young, 1990) : v |
The Harter Self—Perceptlon Scale for College Students'
has a score range of 54 to 216 (54 1tems X four p01nt/1tem
max1mum)‘ Lack of percelved competence is 1ndlcated by lowlp”
scores, and percelved competence by hlgh scores.'
‘pp The ablllty to form 1nt1mate relatlonshlps was measured -

'<.by the Mlller 8001al Intlmacy Scale (Mlller & Lefcourt,

;*;g‘1982),’con31stlng of 17 1tems rated on a 10—p01nt scale (see

”_Appendlx E) Test—retest rellabllltles of 96 and .84 over U

f.two and four month 1ntervals have been found for thlS scale.:f

' “The scale is found to correlate pos1t1vely w1th scales

‘”"ﬂ‘fmeasurlng 1nterpersonal relatlonshlps and 1one11ness.

The Mlller Soc1al Intlmacy Scale ranges from 17 to 170
‘-(17 1tems X 10 p01nt/1tem max1mum) A poor ablllty to form

1nt1mate relatlonshlps 1s 1ndlcated by a low score, w1th a



'?fflln a number of stﬁdles of:eglv‘dentlty status achlevement (e.fffsj:-:u

'”x;_1987)

»Tfrsense of 1dent1ty ln the‘subjects (see Appendlx F)

”hg., Berzonsky,,v ceh;& Nelﬁeyer,_1990 Jones & Streltmatter,,fffﬁ

Bennlon an Adams (1986) report hlgh 1nternal

‘-pflconswstency forL»he‘EOM—EIS;"Cronbach alphas ranglngffrom 607p

7;5on the EOM—EIS.ﬁ ForE:hu‘present study, mlnor changes ln the i

fappllcable to contemporary college students.'

The EOM_Q“FJ :

For example,'fﬁ{fhil"



- (lefus1on, Foreclosure, Moratorlum, or Achlevement), or can

'-r be evaluated us1ng the mean scores on any or all of the four o

(stages of 1dent1ty.x For more lnformatlon on. the scorlng
dprocedure, see: Grotevant and Adams (1983) : For the present :lu
i}study only the mean scores ‘on the Identlty Achlevement
4;questlons,were»used.~rH1gher.scores lndlcate a hlgher‘sense”
_ of achleved 1dent1ty, whlle lower scores 1ndlcate that the
ysubject s sense of 1dent1ty 1s less llkely to be completely>£
1”ach1eved"'and more llkely to be elther Stlll in the processM
of change or prematurely foreclosed.v | o |
v.jProcedure o | |

| ‘An announcement ‘was made durlng class tlme 1n

undergraduate psychology courses at Callfornla State

'b"Unlvers1ty, San Bernardlno, requestlng volunteers to

_part1c1pate ln a psychology research progect.v The students

:'were told that all answers would be confldentlal and that f,

a only group data would be reported. After s1gn1ng the

lilnformed consent sheet (see Appendlx G), the Volunteers were,Vv

'73g1ven the questlonnalre cons1st1ng of 164 1tems~ 143 1tems‘

‘ tvmeasurlng sense of competence, self—esteem, 1dent1ty and

'_ablllty to form 1nt1mate relatlonshlps, 15 demographlc
hfquestlons, and 6 questlons relatlng to the subject’
Tlexperlences w1th death. They were asked to answer each 1temv
as truthfully as p0331ble.g The volunteers were treated
f;faccordlng to the Ethlcal Guldellnes for Psychologlsts (APA,.

'1992) at all tlmes. Upon completlng the questlonnalre the o



'subjects were glven a debrleflng sheet (see Appendlx H)
flnformlng them as to the purpose of the study and antlclpated

s date of completlon._ The sheet also 1ncluded 1nformatlon

'~u[about bereavement support groups and grlef counsellng, 1n thef;,'

[;event that completlng the questlonnalre opened old

Vd;funresolved feellngs of grlef.' In addltlon, 1nformatlon ff’t
"concernlng how to obtaln a copy of the results was 1ncluded i
:ayln the debrleflng statement. Extra credlt SllpS were glven
" to each volunteer upon completlon, as al”thank you" for

:,part1c1pat1ng.




RESULTS

A serieé,of one way Multivafiate Analyses of Variance
(MANOVAs) was uSed to éssesé the differences between those
who lost a significant loved'one during middle childhood,
those who iost a significanﬁ‘loved one during adolescence,

- and those who did not suffer the loss of a loved one at any
time on the achievement of the developmental milestones of
self-esteem, competence, identity and ability tovform an

intimate relationship.

Differences Between Loss in Middle Childhood and Loss in

Adolescence

A one-way MANOVA was run td compare those who lost a
loved one during middie childhood and those who lost a loved
one during adolescence on the measures of sense of self-
esteém, sense of competencé, sense of intimacy, and achieved
identity. The results indicated that those who lost a loved
one dﬁring middle childhood scored significantly higher on
the measures of self-esteem, F (1,56) = 4.57, o} < .05, and
achieved identity, F (1,56) = 3.90, p < .05. These findings

are summarized in Table 1.
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_-Table 1

leferences Between Loss ln Mlddle Chlldhood and Loss ln

'Adolescence .

 Time of Loss

Dependent
Measures-

Loss in. Middle'

Chlldhood
N, = 20 '

Loss in

 Adolescence

N=38

B

 Sense of
- Self-Esteem

Sense;ofi'>

- Competence ’,

Sense of

M= ~37.25;{.fs,
'8D=  5.74

| SD= 22.66

M = 148.05

‘M~;‘ 33 63
sp=  6.31

M = 161.87

SD— 20 91

M= 150.71

4.57%

.04

Intimacy - SD= 15.82  SD= 57.42 ,
 Identity = M= 71.30 M= 66.16  3.90%
L Achievementr:_vSD= 10°79f“ :J'f* SD;v:j8.63,., -

¥ 9_<‘-05,

| leferences Between Loss in Mlddle Chlldhood and No Loss »

To compare those subjects who lost a loved one durlng |
:‘:mlddle chlldhood and those who}dld not suffer any loss at

all a one way MANOVA was run on measures of sense of self—

"~festeem, sense of competence, sense of 1nt1macy, and achleved

”i.ldentlty. The results 1nd1cated that subjects who lost akdr“"

'1swﬁ5loved one in mlddle chlldhood scored s1gn1flcantly hlgher

'than those who were not bereaved on the measure of 1dent1ty
hachlevement, F (1 66) 6 24, g < .02. These results are

. summarlzed in Table 2.
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v"Table 2.

'1D1fferences Between Loss 1n Mlddle Chlldhood and No Loss

‘Time of Loss

" Loss in Middle *fNo”Close Wi
- -Dependent Childhood - - = - _Loss '
~Measures . g'N‘=120ffry‘,6j, N 48

R AR

. Sense of M= 37.25-V.~,7-j\_.M.éf*34;1oﬁf o 3.20

f]plSelf—Esteem_h'nSD*'_55;74 .. 8sD= . 6.93

. ‘sense of = M= 167l55f;:E:;fffvﬁl?t154-3i"rh‘”lv" IZ?l"

:fﬂ_o'Competence E ﬂfSD=” 22 66,=,»;f=g,ﬂSDﬁ. 23.80

| semse of M= 148.05 M =135.90 3.4

. Intimacy D= 15.82 sp= 28.82

Tdentity M= 71.30 M= 64.02 6.24%

'“fn%”gl<;;osj~w?7

:ffleferences Between Loss 1n Adolescence and No Loss

A one way MANOVA was run to compare those who lost a‘wa :

vloved one durlng adolescence and those subjects who dld not

;suffer any loss on measures of sense of self—esteem, sense ofgm~5,

*”f'competence, sense of 1nt1macy, and achleved 1dent1ty., There"'”

'7g’were no’ s1gn1flcant dlfferences between the two groups ‘on’ anyt}’:

Twnlof the measures.. These results are summarlzed ln Table 3.-3“




Table 3

Differences Between Loss in Adolescence -and No Loss

Time of Loss

Loss in No Close
Dependent - Adolescence Loss F
Measures N = 38 N = 48
Sense of M= 33.63 M= 34.10 .11
Self-Esteem SD= 5.74 SD=  6.93
Sense of M = 161.87 M= 164.31 .25
Competence SD= 20.91 SD= 23.80
Sense of M = 150.71 M = 135.90 2.43
Intimacy SD= 57.42 SD= 28.82
Identity M= 66.16 M= 64.02 .96
Achievement SD= 8.63 SD= 11.02

Group Differences in Developmental Milestone Achievement

Finally, a one way MANOVA was used to assess all three
groups on the achievement of the developmental milestones of
self-esteem, competence, intimacy and identity. The results
vindicated that there was a significént difference on the
measure of identity achievement between the three groups
tested, F (2,103) = 3.609, p < .05. ‘A post-hoc Tukey
indicated that the significant difference was between the
loss in middle childhood group and the non-bereaved group,
with subjects in the loss in middle childhood group scoring
significantly higher on the scale of identity achievement

than subjects in the non-bereaved group. No significant
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b'“ﬁbdlfferences were found between the groups on the measures ofthi*

N f,-self-esteem, sense of competence, or sense of 1nt1macy,§

"ffﬁThese flndlngs are summarlzed 1n Table 4

*?Z{Groulelfferences ln,DeveloxmentalaMllestone Ach1evement7

CoLoss in
..o .. Middle :»ffiﬁLoss in .  No Close - " -
'Dependent . Chlldhood . Adolescence-,pLOSS_uww R

f;Self-Esteem SD= 5 74 . - SD= .:6.31.”'QSD— 6 9355-

. semse of M= 167.55 M =161.87 M =164.31 .42
e Competence fSDe7“22v66 3cSD— 20 9l.j._SD= 23.80 o

 sense of . M=148.05 M - 150.71 © M = 135.90 1.61
- Intimacy ‘ZSD=‘f15#82;f3TSD—- 57.42 - SD= 28.82 .

?‘;foIdentlty »va:= 71.30 M = 66. 16'ﬁyqﬂ'=5364;02,?i“é;sl*‘
S Achlevement SD— 10,79\;vgsne ._8,63fgziSD=Q_ll;OZngﬂﬂf.v-g"

’?'Sense of ‘]Mt=t'37 25  ;jMf=7“33;63?,'.‘ = 34‘ioﬂﬁf;2,21;2%,-f




'DI‘SCUSS ION
ThlS study looked at the 1nfluence of chlldhood
:g”bereavement on the achlevement of developmental milestones.
It waS»hypothes;zed that bereavement during middle chlldhood
 jwould have a detrimental impact on the achievement of self—
'esteem and competence;fthe tasks of middle childhood, which
~would also impact the achiemement,of the adolescent
milestones of.identity achievement and ability to form
‘intimatevrelationships; That is, that subjects'who lost a
~lovedvone during middle chiidhood Would score significantly
lower on measures of self+eSteemrand‘sense of competenCe than
those who lost a loved one during adolescence or those whoﬁ
suffered no loss at all. Invaddition these subjects would
vscore,similarly on measures of sense of intimacy and achieved
,identity to those who lost a loved one during adolescence,
but  lower than those who suffered no loss at all. It was
~ further hypothe31zed that bereavement during adolescence
would have a detrlmental effect only on the developmental
tasks of adolescence,’that is, identity achievement and the
ability tovform intimate_relationships, with this group-
scoring significantly lower on'measures of achieved identity
" and sense of intimacy than‘thoselwho did not lose a loved one
at any‘time,-but scores on self-esteem and competence
remaining intact, with no significant differences between
these‘two groups.d’ | |

'-,As‘expected, there were no significant differences
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between those who lost'a loved one durlng adolescence and i
"those ‘who reported no loss on the measures of sense of self—;%d
: esteem and sense of competence.‘ The hypothes1s that there
would be. no s1gn1f1dant dlfference between those who reported.
'.:a loss durlng mlddle ChlldhOOd and those reportlng a loss ﬁ';'l

‘durlng adolescence on measures of sense of 1nt1macy and

| achleved 1dent1ty was partlally supported.: In thlS study,
the two groups scored s1mllarly on the ‘measure of sense of
vlntJ.macy. However, contrary to expectatlons, the loss durJ.ng ',
"mlddle ChlldhOOd group scored,s1gn1flcantly hlgher than ‘the
| loss durlng adolescence group on the measure of achleved
1dent1ty.“: o B
| Contrary to erpectatlons, those.subjects whovexperlencedf,
a loss durlng mlddle chlldhood had the hlghest scores on
,three of the four measures (self—esteem, competence,{and
1dent1ty),,w1th these dlfferences belng 51gn1f1cantly hlgher 3
than the other two groups on the measures of: sense of self—

esteem and 1dent1ty achleVement.‘ These results suggest that

' _floss durlng ChlldhOOd may not negatlvely 1mpact attalnment offf

developmental mllestones as antlclpated.l The good news here o

"ﬂvls that there may be soc1o—env1ronmental factors whlch

fblmoderate the potentlally detrlmental 1mpact of bereavement.,b.i"
:‘lThls study dld not" assess the pos51ble moderatlng lmpact of
factors such as soc1al support, whlch have been 1dent1f1ed by,p
‘researchers as contrlbutors to res1llency (Rutter, 1993)

,Further research on these 1ssues is clearly needed.,‘
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The,flndlng that mldd

chlldhood bereaved subjects had:tftw-j

- ngf51gn1f1cantly hlgher ach'eved 1dent1ty :cores than non-




| of theprpulatlon in~ general.. ThlS.lS espec1ally 1mportant
r_when deallng w1th 1ssues of self—esteem,vcompetence, and
,;1dent1ty,_because these are all factors Wthh would tend to
-‘predlct success 1n educatlon, ‘a factor llkely‘to be necessary‘
'{for adm1381on to a un1vers1ty or college. In other words, 1thh

_1s poss1ble that no 31gnlflcant dlfferences were found 1n -
’fthls study because of the necess1ty of hav1ng a hlgher sensewgab

of self—esteem, competence, and achleved 1dent1ty s1mply 1n‘"

’»iorder to be admltted 1nto the unlver31ty.“ Although few

L:dlfferences were found between the groups 1n thlS study, the i
glquestlon does arlse whether the results of thls study would
'jbbe the same 1f the populatlon from Wthh the sample was drawn

“h 1ncluded a representatlve proportlon of non—students.'” |
J, Furthermore,'lt is p0331ble that the wide- age range of o
':;theﬂsubjects who were lncluded ln the study may have had a. |

"bearlng on the scores on many of the measures.‘ Even though

. the vast majorlty of the subjects were between 18 and 23

years of age, Wlth less than a flfth of the total number of' o

fsubjects between 24 and 35 -1t 1s poss1ble that the llfe

b'“iexperlences of the older subjects beyond the death of a close'_
dyrelatlve or: frlend may have 1nfluenced the way they respondede,

‘l to the questlons. Future research in thls area should L

vﬁf'concentrate on a narrower age range of much younger young—r7«”5

3aﬁ»adults ln order to 1ncrease 1nternal valldlty._.fgﬁfﬂ_;;7“"

In addltlon, to date most of the research on the 1mpact’

=;of bereavement has dealt w1th pathology and there have been
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few emplrlcal studies (e. g;; Hrlgard et al, 1960,'Vanfr‘
:Eerdewegh et al 1982 van Eerdewegh et al 1985)‘ ’The~”.
:current study suggests that the effects of bereavement 1n
‘xchlldhood do not have to result in long-term negatlve |
'f"outcomes.‘ Whlle the populatlon focused on here is college ;f
vg'students, the flndlngs seem to suggest that outcomes may be
ﬁmoderated by psycho—s001al experlences.i The task for
»jhresearchers 1n thls area lS to eluc1date those factors so -
'they can be utlllzed w1th chlldren who experlence chlldhood-n“

’*%losses.
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Demographics -

11vmgtogether

';w“marrled :
";separated

;LWhen you were'12 ‘years:old, what Was the hlghes

educational levelvor grade of-i Ho e :

a. your: father ' : ;
b. your mother

’_;At age 12 fwhat was your famlly s yearly 1ncome youerwhi’
"best estlmate) Please mark your .answer. .. L
~_a. $5, 000/yr or less’ . ($416/month or less)
5.:.85,000 to $9, 999/yr S (8417 to $832/month)
,,?$1O 000 to $14,999/yr ($833 to $1249/month)
.- $15,000 to $19,999/yr = ($1250 to $1666/month) G
.$20,000 to $29,999/yr  ($1667 to- $2499/month)~ﬁf*‘w
. $30,000 to $49 999/yr'ﬂ($2500 to $4166/month)
$50, OOO/yr ‘f($4l67/month or. more)

I

St 1e mlddle class (medlum ‘sized and medlum'ﬂﬁff'ﬂ‘“
e prlced homes, educated res1dents)’ : : =




10,

wll.tyMy rellglous bellefs as an. adult are

~Strongly commltted and . observant

a.
b.
Ce

a.
. b.
c.
- d.
e
‘; f.

d.

.3At age 12 whlch of the follow1ng best descrlbed yourrﬂvt
ufamlly s soc1al status? i : o ‘ : A

unemployed .
unskilled labor

‘skilled, blue collar worker

skilled, white collar worker (sales, clerlcal,'
service,. etc) : R , :

. manager

profe331onal (nurse, teacher,'etc)

.executlve, hlgh 1ncome profes51onal

'3Wh1ch of the follow1ng best descrlbes your blrth S
vfamlly s racial background° : R
‘ 'Afrlcan—Amerlcan '

As1an/As1an—Amerlcan

‘Caucasian

Hlspanlc

;Natlve Amerlcan

Other (please specify.v'p o ‘, )

Which of the follow1ng best descrlbes your famlly s
rellglous beliefs? : : ;

a.
b.
c.
d.
e.

)

‘Cathollc

Protestant (please speley.-"‘ . ﬁff' )4b

~Jewish

Moslem

Other (please spec1fy~‘ g PR )

Whlle you were growrng up, how ‘would you describe youri

a.

- b
C.
d.
e.

R T
Db.

‘the same rellgron that I held as a ‘child.
”new rellglon is - . L e)

family’s commitment to your religion?
' ‘Strongly committed. and observant

Relatively committed and observant
Somewhat committed, occasionally observant ‘

Committed but. not observant

Nelther commltted nor observant

Relatively committed and observant -

_C. Somewhat . commltted, occaSLOnally observant-
,d,;Commltted ‘but not observant - : ,
e. Nelther commltted nor observantgu
‘True or False (please 01rcle)v As an adult, I practlce
(If false, my
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rl3,l”MY parents. were..(bleaserill“inrthe»blanksTWhere:"'"k
o necessary) ‘

b,]never marrled to each other;" I llved w1th my

c;~separated but dld not d1vorce- I was“.' years”*
~ "old and llved with my" Py o -
d. dlvorced ‘when . T was . e years old° I llved
.~ with my L LR ‘

. divorced when I was — years old and o
remarrled when: T wasvwfg years old°‘I llvedjj-
with - .o '

. .years - old and my surv1v1ng parent
1d/d1d not (please c1rcle) remarry. :

B l4g%fPlease 1ndlcate Your blrth order.z~;b

- -a. flrst child of ~H (1ndlcate total number offlf
w7+ children). = “:» NI coat e
~_b. middle Chlld # --of e total.

a._marrled to each other throughout my: chlldhood,xbpf“

f;rmy mother/father (please 01rcle) dled when I wasfg.l

c. youngest child of (lndlcate total number , p:flp

. . of children).
?tdggonly chlld.‘b_g,

'.:fﬂlplS.fwMy 31bllngs aref-

_a. all the same sex as myself.-V_" L
" b. all the opposite sex from myself. R
c. both males and females.‘ ' S

o d.- not appllcable.i»:: S




'Chlldhood Experlences Wlth Death

APPENDIX B

‘-SLLTHE FOLLOWING ARE QUESTIONS PERTAINING TO YOUR CHILDHOOD
' EXPERIENCES WITH DEATH. PLEASE 'ANSWER THE QUESTIONS AS

LV"COMPLETELY AS POSSIBLE.. A SPACE IS PROVIDED FOR YOUR COMMENTSI7

E":»‘v’*.Thank you.

e AT THE CONCLUSION.,,._.-, ‘

3_; Have you experlenced the death of someone close to you?"’

H‘ ﬂ

Yesv”“
. If yes,
SIWhO:waS»
. : . . a.
b.

c.

.

a.
b."

C..
d.

e.
f.

How dld

d.

g-;

:how old were you at the tlme9

thlS person'> (please c1rcle)
mother/father . SR
grandmother/grandfather‘ ol
sister/brother - SRR

very close frlend : : '
other (teacher, godparent, etc)

' Please spec1fy..‘ i :

':What were the c1rcumstances surroundlng the death’.fﬂﬁf““‘

short unexpected illness

7long illness. (more ‘than 6’weeks)

accident, died ‘within 48 hours - et
accident, dled between 2 and 28 days laterf,v‘*-
homicide L » : A
suicide Ry el Sho e :
other (please spe01fy R )

you learn of the death°‘(

..

cas

b.

”U c.
; d .
‘ eb'o

: ngd you, elther 1nd1v1dually ‘or-as a famlly, receive any';Vh’
. kind of: o
*aPP1Y)

counsellng follow1ng the death° (check all that -

1nd1v1dual counsellng w1th a therap;st
family counseling with a theraplst i
priest/pastor/rabbi ’

‘school counselor e

support group

DIf you d llke to add any comments, please use thlS space.kf“‘
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APPENDIX c

Rosenberq Self—Esteem Scale :

PLEASE ANSWER THE FOLLOWING QUESTIONS USING THE SCALE BELOW.

- PLEASE ANSWER AS YOU WOULD DESCRIBE YOURSELF THE MAJORITY OF
 THE TIME. THERE IS NO RIGHT OR WRONG ANSWER. PLEASE TRY 'TO
 ANSWER ALL OF THE QUESTIONS.v . e '

ES g 3 4 5

~~ STRONGLY DISAGREE ~NEITHER AGREE AGREE  STRONGLY
DISAGREE e NOR-DISAGREE . . AGREE
1 2 3 4 5 At times I think I am no good at all.*
._1 2 3 .45 L I take abpositive attitude toward myself.
1 2 3.4 5 . All in all, I am inclined to feel that I
o S am a. fallure.
1.2 3 4 5 I wish I could have more respect for
: ,,myself *
‘1 2 3 4 5 ’ vIvcertainly feel useless at times.*
1 2 3 4 5  on the whole, I am satisfied with myself.
‘l"2v~3 4 5 ~jI feel I do not have much to be proud
o e . of.* : , o
1.2 3 4 5 I feel that I have a number of good

‘ qualltles. '

1.2 3 4 5 ‘_' I am able to do thlngs as well as, most
‘ o S .-  other people.

* Tndicates items whlchiare reverse scored.



’7‘fHarter Self—Perce“tlon Profllevfoerolle e_Students,‘,

'THE FOLLOWING ARE STATEMENTS WHICH ALLOW COLLEGE STUDENTS ™

'DESCRIBE THEMSELVES. THERE ARE NO RIGHT OR WRONG ANSWERS =

. SINCE STUDENTS DIFFER MARKEDLY.. PLEASE READ THE FOLLOWING

- SENTENCES CAREFULLY AND CIRCLE THE NUMBER ON THE SCALE WHICH o

~~ BEST INDICATES HOW YOU VIEW YOURSELF. THINK ABOUT WHAT YOU .
*~,",ARE LIKE IN THE COLLEGE. ENVIRONMENT AS YOU READ. T

_VQREALLY :HQfﬁfﬁpsORT OF , SORT OF aﬁ" REALLY
. UNTRUE - . UNTRUE ,'giy TRUE. . TRUE . =
“r:gFOR ME: P ~a~fF0R ME ?; FOR ME j«f,v:__EQR_MEb ,’*”

wfhfI llke the klnd of person I am.;t}hafw

‘Vﬂ‘nyIAam very proud of the work I do on my ]ob rd""

R feel confident that I am masterlng my
'\@gcoursework.,:‘;‘;

thkI am satlsfled w1th my soc1al skllls.

:-ﬂfI am happy w1th the Way I look.,

.:f-mI llke the way I act when I am around my
~‘f‘parents. L . S R

s JE don t usually get too lonely because I have .
ﬁ?ya close frlend to share thlngs w1th.ﬂ_;;1u-, B

o I feel llke I ‘am just as smart or smarter |
',ithan other students. f},, -

: ﬁI feeyymy behavror 1s_usually moral.u‘l

’EIIfeel that people I

lke romantlcally w1ll be,
att acted to me. : : : :

or:fof'stupld that lateri" .
'an laugh ea31ly at

When I do somethlng
ppears very funny,_
yself. T B

gfeel T am just as creatlve or even more so
‘than other students. : L
.1 feel I could do well at just about any new
“_x”athletlc act1v1ty I haven t trled before.,

\f;éo;f



NN

N

'v7f~am usually duite pleaSedlwithimyself;w
I feel I ‘am very good at my jOb.
‘l do well at. ny studles.v:.J”
I am able to make new frlends ea81ly.‘
”l am‘happy w1th my helght and welght.;

kI flnd it easy to act naturally around my
, parents..‘

'tI am able to make close frlends I can really
trust. v v

N feel that I am yery mentally‘able.
”I‘usually dO'what is morally right.

I don’t have difficulty establlshlng SR

romantlc relationships.

;tI don t mlnd belng kldded by.myvfriends::

I feel I am very creatlve and 1nvent1ve.

I do feel I am athletlc.

_\I feel confldent about my ablllty to do a
new job.

I rarely have trouble w1th my homework .

Vass1gnments.»
oI llke the way I 1nteract w1th other people.
ldt-I like. my body the way it is. | ’

T feel comfortable being myself around my

parents.'

I do have a friend who is close enough for me
‘ﬁto share thoughts that are really personal.

I feel I am just as brlght or brlghter than
most people.‘ ' ‘ _

I think I am quite moral.
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[QI Have. the ablllty to develop romantlc SR
3relatlonsh1ps.;" S : A

;h-I flnd it easy to laugh at the rldlculous or
59s1lly thlngs I do.~vq‘~, e R

ny feel that I am very Inventlve.i}wilv
'~le feel I am better than others at sports.5buﬁ"“
fiI llke the way I am leadlng my llfe.;‘ |
T am qulte satlsfled w1th the way I do my job.’y‘.

':I.fI usually feel lntellectually competent at my lf}f

stud1es.\-~

N ~I feel that I am soc1ally accepted by many o
o people.. R i o St

”fI llke my phy31cal appearance the way 1t.1s. c :y
i‘Iiget along w1th my parents qulte well.-""lﬁ
“5;i am able to make close frlends.ll:’
bryfI'am very happy belng the way I am.
.fI feel I am lntelllgent.;, a |
f,I llve up to my own- moral standards.

- I feel that when I ‘am romantlcally lnterested'
'lln someone, that person w111 llke me back.

I can really laugh at certaln thlngs I do. '
I‘Q I feel I have a lot of orlglnal ldeas.

feI am: good at. actlv1t1es requlrlng phy51cal
'bSklll. sl

:h‘I am usually satlsfled w1th myself.
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APPENDIX E

' Mlller SOClal Intlmaqy Scale»ﬁ-‘

'THINK ABOUT THE PERSON TO WHOM YOU ARE THE CLOSEST PLEASE

. INDICATE HIS/HER RELATIONSHIP TO YOU ~ (FOR'

EXAMPLE, HUSBAND/WIFE, GIRLFRIEND/BOYFRIEND, FRIEND PARENT

~fBROTHER/SISTER)

KEEPING YOUR RELATIONSHIP WITH THIS PERSON

- IN MIND, READ THE STATEMENT 'AND CIRCLE THE NUMBER WHICH
fCORRESPONDS TO THE ANSWER WHICH BEST. APPLIES TO YOU. USE A

"SCALE WHICH RANGES FROM l

- ALWAYS.

12

© FOR

._P.1n2>

hjlii

3 4;5,677P8*9"
34567891

34567809:

3456785

3456789
THE FOLLOWING
1 = NOT MUCH

3456789

345678091

345678910

i

0

'3541555 78910

,VERX RARELY TO 10“fALMOST o

1When you have lelsure tlme how often _
v.do you choose to spend 1t Wlth S
: hlm/her°‘ S

'5;{*How often do you keep very personal
'~ information to yourself and do not -
‘*bshare 1t w1th hlm/her°* :

. How often do you show hlm/her .
o affect10n° , L s

"5;How often do you conflde very
gpersonal 1nformatlon to hlm/her9_g.'

‘“How often are you able to
‘ ,understand hls/her feellngs?

w»_iHow often do you feel close to
v‘;-_h:|.m/her'> :

USE A SCALE WHICH RANGES FROM TR
TO 10 S

A GREAT DEAL

.hHow much do you llke to spend tlme
alone w1th hlm/her° »

lHow much do you feel llke belng
_encouraging and supportlve to.
,hlm/her when he/she 1s unhappy°

‘ zHow close do you feel to hlm/her
ngmost of the tlme7v‘f~- -

;'vHow 1mportant is it to you to llsten;f_‘
.~ to his/her very personal L
'ﬁvdlsclosures7 y

7ﬁ<h4;



indicates

k_ How satlsfylng 1s your relatlonshlp
jw1th hlm/her°‘

a_How affectlonate to you feel towards{'
,ahlm/her° .

How 1mportant is it to you that
ihe/she understands your feellngs7

How much damage is caused by a.

typical disagreement in your
relatlonshlp with hlm/her°*

How lmportant is it to" you. that. :
he/she be encouraging and supportlve—

. to you when you are unhappy?

'«How 1mportant is it to you that
_he/she show you. affectlon°‘

How importantViSjyour'relatibnshipﬁ"

"with him/her in your life?

items which are reverse scored.
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APPENDIX F

-;;fiExtended Ver31on of the Ob1ect1ve Measure of qu Identlty *1--;1
~Status ' I e I

'7?f,READ EACH ITEM AND INDICATE TO WHAT DEGREE IT REFLECTS YOUR
 OWN THOUGHTS AND FEELINGS. IF A STATEMENT HAS MORE THAN ONE =

" PART, PLEASE INDICATE YOUR REACTION TO THE STATEMENT AS A

T«;Q‘WHOLE.

SI?,STRONGLY MODERATELY DISAGREE AGREE MODERATELY STRONGLY“

%f'DISAGREE  DISAGREE L >__: AGREE - AGREE.

1 haven’t chosen the occupatlon I really :”-j 1'2y3 456

want to get- 1nto, and I'm Just working B =
‘at Whatever is- avallable untll somethlng
,better comes along.w

o -When it comes to rellglon I just haven’t HVQ_132V3'4 5f6
. found anythlng that appeals and I don t ' o

lrf really feel the need to look.,;,

o @j qulte 31mllar to: those of my parents. What’ s‘ _
="1vgood enough for them 1s good enough for me.1~Af_

5’My ldeas about men’s and women'’s - roles are 152i3’4 5“6‘ﬂv:

"foThere 'S no 31ngle “life. style" Wthh appealsfhiI2i3-4;5f6I;

51[ﬁto me more than another.\

';fffSome of my frlends are. very dlfferent from 123456

LNAPfudoesn t botgL

_each other.‘I m. trylng to flgure out exactlyf:i*
"where I flt 1n. . ‘ A e

_YSeem only to get 1nvolved in recreatlonal'fﬁ1.2,314f5‘5&7ﬁuu
act1v1t1esjwhen others ask me. to jOln them._{'?=‘ n '

a date We just go out to have a good tlme.

me one way or the other.fu.f;;:ffi”H

A,haven_t thought much about what I look for ”i'2f3y4v5N§frfﬂﬁﬁf‘"




I have lots of different ideas of how my 1
marriage/relationship might work in the

future and I'm trying to arrive at some
comfortable position.

I'm looking for an acceptable perspective 1
for my own “life style” view, but haven’t
really found it yet.

Even if my parents disapproved, I could be -1
a friend to a person if I thought he/she
was basically good.

While I don’t have one recreational 1
activity I'm really committed to, I'm
experiencing numerous leisure outlets to
identify one I can truly enjoy.

My dating standards are flexible, but in 1
order to change, it must be something I
really believe in.

I haven’t really considered pOllthS. It 1
just doesn’t excite me much.

I might have though about a lot of 1
different jobs, but there’s never really

been any question since my parents said

what they wanted.

A person’s faith is unique to each 1
individual.I've considered and reconsidered
- it myself and know what I can believe.

I'm not ready to start thinking about how 1
married couples should lelde up family
responsibilities yet.

After considerable thought I’ve developed 1
my own individual viewpoint of what is for
me an ideal “life style” and don’t believe
anyone will be likely to change my perspective.

My parents know what’s best for me in terms 1
of how to choose friends.

I have one recreational activity I love 1

to engage in more that any other and doubt
I'll find another I’'d enjoy more. :
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.”a;fw1th the flow”: )

‘o when it comes to pOllthS. I follow: what »
: *gnﬁthey do 1n terms of votlng and such.;'.-~7

f:When I’m on a date, I just llke to ”go

T guess I’m pretty much llke my parents

‘;fyI m really not 1nterested ln flndlng the ,7
- right job, any job will do. I just seem to

th“fflow w1th what is avallable.‘_p-

;”JI 'm not so sure what rellglon means to me.»f-
- 'I'd like to make’ up- my mlnd but I m not B

PR done looklng yet.s..

o My 1deas about men’s and women' s roles”

‘f_have been drummed 1nto me by my famlly. i

':fMy own views on a de31rable llfe style' S
e oWere: taught to me by my parents and I don’t

“?fﬂsee any need to questlon what they taught me.vd*'”

;fﬁfI ve never had any real close frlends.‘It
 would take too much energy to keep a

h,frlendshlp g01ng.o__f;@

"'HI jOln my frlends in lelsure act1v1t1es,

- . but really don’t seem to have a partlcular R
’j,act1v1ty I pursue systematlcally.‘fv - L

k"*Sometlmes T wonder if ‘the way other people

::‘egjdate lS the best way for me-v.,

“There are so many dlfferent polltlcal el

'f%ppartles and ideals. I can’t decide Wthh to SR

"’follow untll I. flgure lt all out.‘

v‘NIt took me a whlle to flgure it out, but

now I really know what I want for a career} yfg¢.:

Q?Rellglon is confus1ng to me. rlght now.‘Iz‘f

‘.. keep changing my views on what is. rlght and

gzwrong to‘me.~,¢_,.

‘what my parents feel about men’ s_?lﬂ-b

o and women'’s roles, but I pick and choose _-t'f~-'lk

\t‘what I:‘hlnk lS best for myself.j_@gﬁﬁ




~In flndlng an acceptable v1ewp01nt to llfeg 1.2

~ itself I find myself engaging in a lot of ‘

 discussions with others and some self
exploratlon. ' ‘ R

: I couldn’t be frlends w1th someone my o ’f;l‘ 2
H»parents dlsapproved of._*Y.‘- IR

- My parents’ recreatlonal preferences are 1

_ good enough- for- me. I'm content w1th the
jsame act1v1t1es.,' L .

My ‘rules or standards about datlng have ’ﬁfy»pl}tf,

‘j:remalned the same since I first started .
~going out and I don’t antLCLpate that they'
15fw111 change. W . B g

I've thought my polltlcal bellefs through»f' ‘12
~and realize I can agree with some and not '
. other: aspects of what my parents belleve. '

.iMy parents had it de01ded a long ‘time ago._f“il[h~
~_what I should go into for employment and ‘
- I'm follow1ng thelr plans. S v

Itve gone through a perlod of serious 'j.i“ 5»1;
- questions’ about faith and can now say I S
; understand what I belleve 1n as an 1nd1v1dual.

I've. ‘Been thlnklng ‘about. the roles that _ t{l:
~ husbands and wives play a lot ‘these days, f '
but I haven’t made a. flnal de01s1on for

- myself yet. ‘ Tl S -

ff*'My parents' v1ews on llfe are good enough vl'{"
B for me, I don t need anythlng else.v el

’?jI've had may dlfferent klnds of frlends, e “l;"
. but now I have a clear ‘idea of what - I look B
~for in a frlendshlp.»» i N D

i;“fiI Ve trled numerous recreatlonal act1v1t1es ”gl~
- . and ‘have found one I really love to do by w
'*Pmyself or w1th frlends.;,: PR

iplThe standards or. ”unwrltten rules” T follow 1
- ‘about. datlng are still in the process of =
"developlng.vThey haven t completely jelled yet. _

. as



I’ m not sure about my polltlcal bellefs, but j“”

CI'm trying to flgure out. what T can truly

: vbelleve 1n._ty

. ‘It took me a long tlme to dec1de, but now
S know for sure what dlrectlon to move 1n

'Tfor a career.,v'*'

: :~I attend the same church as. my famlly has ]
'3}always attended. I ve never really questloned'¢

?’\why.m

‘QThere are many ways that marrled couples

. can lelde up family responSLbllltles.’I ve

”‘thought about lots of ways, and now I know

r;rexactly how I want 1t to happen for ‘me.

33;I guess I just klnd of enjoy llfe in A
. general, -and I don t see myself llVlng ‘
by any partlcular v1ewp01nt to llfe.,,;

I don’ t have any close frlends. I just llke
to hang around: Wlth the crowd and have ‘a j;
good time. ’

I've been exper1enc1ng a varlety of

' "_recreatlonal activities in hopes of flndlng

one or more. I can really enjoy for some tlme’

N ato come.

ST ve: dated dlfferent types of people and
‘now - know exactly what my own ”unwrltten

‘“: rules" for datlng are. .

I really have never been 1nvolved in -
politics ‘enough to have made a firm stand

" one way or the other.

Hm'fI just can t de01de what to do for an
?g'occupatlon. There are so many that have
’f»pos51blllt1es. R S e :

;7VI ve' never really questloned my’ rellglon..
f;fIf 1t’s right for my parents 1t must be’
\lﬂrlght for me.x - ‘ ‘

_‘:Men s and women s roles ‘seem very confused.v7:
A ’these days, so I just play 1t by ear."
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'After a lot of self—examlnatlon I have .
established a very deflnlte v1ew on what 5
my own llfe style w1ll be.vg;-

I know my parents wouldn "t approve of
~some of my friends, but I haven’t dec1ded
what to do about that yet.

..Allaof my'recreatlonal preferences were o
- taught to me by my parents and I haven't
really felt the need to learn any others.

T would ‘never date anyone my parents
dlsapproved of

My parents have always had thelr own’

political and moral beliefs :about issues
- like abortion and mercy killing and I’'ve
'~ always gone along accepting what they have.
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s ,APPEND'IX' Gf L

INFORMED CONSENT FORM , SR
SELF—PERCEPTIONS OF COLLEGE STUDENTS _v

I am volunteerlng to part1c1pate as a subject in:

| thls study.,I understand that' the purpose of the studyfﬁg.:”

- is to: investigate.the self—perceptlons of college. L
 students and whether or not they experienced the death
of a sibling. I understand that I will be asked to ‘
~complete a. questionnaire about my personal - perceptlonsﬁ
- of myself. I understand that completing the . :
questlonnalre Wlll take about 30 to 40 mlnutes. o

- I understand that my name w1ll NOT by 1ncluded on

- the survey, and that MY ANONYMITY WILL BE MAINTAINED AT :

ALL TIMES. I also understand that my participation in
this study is voluntary, . that all my questions will be

'Eslvanswered that I may refuse to answer any questions at.

" any time, and that I may withdraw from the study at any
-Itlme w1thout penalty or prejudlce. : ‘

I understand that all 1nformat10n collected in. thlS

f‘study will be treated as confidential, with no details

released to- anyone outside the research team without my: )
separate, specific, written consent. I also understand

~that if the study design or use of the information is to

be changed,_I will be so informed and my consent re-
‘obtained. I understand ‘that I may derive no spe01f1c :
beneflt from participation in this - study, except perhaps -
1 from: feellng that I have contributed to the. development
of knowledge about these issues. I hereby allow this -
. research. prOJect to’ publlsh the results of the study in’
“Wthh I am partlclpatlng with the provision that my name -
_and/or other 1dent1fy1ng 1nformatlon be w1thheld.. o

ThlS study is. belng conducted by Sue Legg under the‘ o

direction of Faith McClure;  Ph: D., Psychology

" Department; Callfornla State Un1vers1ty, San Bernardlno,h
.~ .as 'a Master's thes1s prOJect I may contact either Sue
.h“tLegg (909 -880- 5435 message phone) or Professor McClure

©(909-880-5598) at" any time ‘with’ my questlons, comments,

~or concerns. I understand that if I have any questions,
"comments, or concerns about ‘the study or the informed

f;’consent process, I may also contact’ the CSUSB Human |
l“‘Subjects Institutional Review Board" through the Office: -“»_}1
~va‘of the Dean of Graduate Studles, AD 126 (909 -880- 5058)



This study has been approved‘by the Human Subjects
Review Board, Psychology Department, CSUSB.

Subject Signature

Subject Name (printed)

Date
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_APPENDIX H :
DEBRIEFING

Thank you for partlclpatlng in this study. The
‘purpose of this study is to examine the relatlonshlp
between the death of a s1bllng during chlldhood or
 adolescence and psychological adjustment in adulthood.v
It is hoped that the results of this study will help us-

‘gain an increased understandlng of the relatlonshlp
between these variables. ‘

. If you have experienced the death of a loved one e
~and would like to talk to a counselor or join a support o
, group, there are several resources avallable.__\ o

‘For 1nd1v1dual counsellng~

 CcsusB Student Counsellng Center o (909) 880- 5040 1-
located . 1n the Student Health Center bulldlng

_ Low—cost and slldlng scale counsellng is avallable

'from County Departments of Mental Health. For locatlons

near you call: . o :

‘ San Bernardlno County o v(909) 387-7171
Rlver31de County o © (909) 358-4500 - .

For Support Groups-»'

_ Inland Hospice Association  (909) 399-3289
. St Bernardlne S Hospltal - (909) 883~ -8711

_ The names and phone numbers of other support groups.
may be obtalned from the Callfornla Self-Help Center.
Phone 1-800- 222-LINK._f S .

Results of thls study w1ll be avallable in June,
~1994. If you have any questions about this research
.. project, or would like to find out what the results are
UC*when completed, please contact“- : .

- .Sue Legg , ‘ :
~ c/o Department of Psychology K
" Ccalifornia State University, San Bernardlno
.j,(909) 880 5435 (message phone)

’ "i;‘:OR,,?-Z‘ o |
o Falth:McClure, Pth
- Department of Psychology

California State Un1vers1ty, San Bernardlno"‘
‘(909) 880 5598 ‘ - e
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