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ABSTRACT
Children's cbhcepts regarding love and marriage were investigated using a Love,
Marriage, Wedding Quesﬁonnaire (LMWQ). Ohe-hundred-and—ﬁﬁy—four subjects from
5 to 12 years of age, from both sexes and drawn from intact and divorced families were
interviewed. Children's age was positively cérrelated with increasingly abstract
concepts about love on .sevefal items of the LMWQ. Significant differences in level of
pérformanc¢ on the Piagetian conservation tasks and some responses to the LMWQ
existed. In addition, significant differences in response between children from divorced
versus intact families were found for some of the love and marriage questions on the
LMWQ: children from intact homes possessed somewhat more traditional concepts
regarding love and marriage, whereas children from divorced families were less
traditional and possessed uncertainty regarding their future marital plans. Finally,
significant gender differences in some responses to the LMWQ were obtained. More
girls than boys defined love énd marital roles in terms of traditionally female expressive
attributes (e.g. caring, physical affection, being nice, nurturing children). On the other
hand, more boys than girls stressed traditiohally male instrumental characteristics in

their definitions of marital roles (e.g. occupation).
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INTRODUCTION

Research in the area of children's development in social cognition is a relatively
recent topic of study that hae expanded dramat'icvally'over the past thirty years.
Research in this area has contributed a great deal to the current knowledge of children's
understahding and reasoning about a number of social phenomena; situations and
issues. For example, researchers have studied children's developing concepts about

| the self (Damon & Hart, 1982; Lewis & Brooks-Gunn, 1 979);. abou-t others (Livefly &
Bromley, _1973; Selman, 1980; Shantz, 1983; Sullivan, ‘1953);‘about children's concepts
and reasoning involving moral issuee (Kohlberg, 1976; Shweder et al, 1981; Piaget,
1965; Turiel, 1983; Walker, 1989); as well as about children's knowledge and
reasoning regarding friendship (Berndt, 1981, 1982; Bigelow, 1982; Selman 1980).
Similarly, other researchers have focused on children's understanding of more specific
life events such as death and dying (Bluebond-Langer, >1977; Hoffman & Strauss, 1985;
Kastenbaum, 1977; Kastenbaum & Aisenberg,: 1972, Nagy, 1948; Speece & Brent,
1974: Stambrook & Parker, 1987). A rapidly growing body of work has focused on
the area of children's response to and understanding of divorce (Addington, 1986;

Cantrell, 1986; Hetherington, 1989; Kanoy, Cunningham, White & Adams, 1984;
: Kurdek, Blist & Siesky, 1981; Wallerstein & Kelly, 1980; Wyman et al, 1985).
| Interestingly enough, with only a handﬁal of ekceptions, researchers have not

systematically investigated children's concepts of "happier" social life events such as -

1



children's concepts of love and marriage.

Although the genéfal foi)ic of love has been an area of discussion and expldratioh
by such:people as ’Freud, Haﬂow, Fromm andb Maslow, systerﬁatic'reseafch involving
thektopivc‘: of » lox}e has Been only a recent endeavor (Sternberg & Grajek, 1984). Often
~ an avoided ;[opic; it has been an area relatively neglected by psychologists. Robert
| Sfernberg of Yale University (1988), havirig recognized the often tacit importance
accordéd to love in adult rélationships in our sbciety, has arguéd for the obvious
“potential importance and relgvance research in this area might have for many people's
everyday adult lives. Sternberg's Triangular Theory of Love (1986) has defined three
components; intimacy, passion and commitment. This theory has tried to contribute a
broad basis for understanding the aspectsv of the love that is involved in close
| rélationships.

- Other definitions and theories of love have been proposed. Berscheid-Walster
(1978) attempted to provide a distinction between romantic and compassionate love.
Rubin (1973) cierived a Love Scale using psychométric methods. Lee (1977) defined
"a typélogy of styles of ioving" which includes a) eros, a search for one whose physical
attributes corresponds to an existing image held by the seeker; b) ludas, game like
love; c) storge, developing éﬂ'ection and comiaanionship; d) mania, obsession, jealousy,
emotional intensity; and e) agape, altruistic love. More recently, Davis (1985)
proposed a physical attraction cluster and a caring clustef. Shaver, Hazan and
Bradshaw (1987) based their definitions and study of love on infant attéchment theory

developed by researchers such as Ainsworth, Bowlby, Bretherton and others. In



general however, there has oeen a reluctance on the part of researchers to investigate

the topic of love. This may be in part, due to public attitudes that love should remain a

mystery and not subject to empirical study. In 1975, Senator William Proxmire was

critical of the National Science Foundation for using tax dollars to fund research on

- romantic attraction. |

To date, the theories previously discuséed as well as other studies in the area of

love and marriage have concentrated on adult and college populations. The focus of
these studies have concentrated on such topics ao the success of and/or satisfaction
with marriage (Coleman & Ganong, 1984; Holohan, 1984; Reedy et al, 1981, Rhodes,'
1977); interpersorlal attraction (Canary & Spitzberg, >1987; Rosenblatt & Greenberg,‘
1988); mate selectiOrl (Murstein, 1970; Salholtz, 1986, Winch,":1958)‘; marital and
romantic love relationshlps (Berscheid & Peplau, 1983; Berscheid & Walster, 1978,;
Doheny, 1992; Kurdek and Schmitt, 1986; Larson, 1988; Levinger, 1980; Peplau & |
Gordon, 1985; Rubin, 1975’; Shaver & Hazan, 1985; Walster, 197"1);1 'i'mpact of
diVOrce,‘ ekperienced during Childhood, on oerceptions of mallriage and family lifo
(Bloom et al, 1978; Carson & Paulsl, 1990; Schwarti &"Kaslow, | 1985; Trovato,
1986), cultural differences in the awareness and definitions of love (Adler, 1989; Dion

& Dion 1988; ) and most recently,’ the biological and chemical explanaﬁons for love
(Bloch & Donnelly, 1993).

There appears to be societal expectations and theoretically based notions that love,

and especially romantic love does not becomo a compelling developmental issue until a

child reaches adolescence or young adulthood. Therefore, adolescents and young



adults heve been the focus of studies investigating issues of love such as: attitudes and
feelings about marriage’,‘ divorce and marriage roles (Catherall, 1987‘; Kinnaird &
Gerrard, 1986 ); romantic notions and expectatieris or desires for rn'arriage (Greenberg
& Nay, 1982); end dating (RosCOe, Diana & Brooks,. 1987) . While information abeut
adolescent and adult perceptions of love and rnarriage are usef}ul‘ and interesting, e
survey of the literature failed to turn up significant published: stlidies extending this
-research‘ to younger children.

When younger children liave been studied, investigators have most often focused
on children's concepts or responSes to divorce or marital conflict. For example, some
studies have attempted to understand effects of the diverce experience on younger
children's expectationsfor their own future relationships and marriage (Kurdek &
Siesky, 1980; Roseri, 1977, Wallerstein, 1985). Others have attempted to investigate
the attitudes, perceptions and conceptions of divorce that children may have
' (St_rengeland, Pellegreno & Lundholm, 1989; Warshak & .Sentrock, 1983).

One published study did attempt to investigate children as young as four years of
age and their experiences with pessionate love (Hatfield, Schmitz, Cornelius & Rapsorl,
1988). The investigators adapted the Passionate LoVe Scale (PLS), a love scale for
measuring the experience of passionate love in adults, for use with children. This '
modified scale, renamed The Juvenile Love Scale (JLS), like the adult version,

| attempted to measure cognitive, physiological and behavior indications of loriging to
be with the loved one. Using a 9-point response scale, a series of 15 statements were

read to the subject such as, "I feel like things would always be sad and gloomy if I had



to live without - forevér." The investigation had two main premises. One, that
| as early as three or four years of age, children woﬁld be able to experiehce an(i describe
their passionate feelings. Second, that from a young age, girls would begin_ to receive
higher JLS scores than | boys. Subjects ranged in age ffom 4 to 18 years, with 114
boys and 122 girls interviewed. It was concluded that the‘ yo‘urigest and oldest children,
in their study, obtained the highest JLS sbores, while12-year-old boys secured the
lowest scores. Th_e investigators also‘concluded that there were gendef differences
regarding passionate love which began early. After 6 yéars of age, girls genefally
obtained slightly higher JLS scores than did the boyé.
| In another, sofnewhat related stﬁdy, investigatqrs interviewed 25 children at 37 o
months (3-years-old), then again at 54 months of age (apprbxim_ately 4-1/2—years—old)
regarding fhéir u'nderstanding_‘ and perceptions of family relationships (Brefherton,
Prentiss & Ridgeway, 1990).' The.‘authors did not indi‘cate the marital s£a’tus of fhe
families who were identified through newspaper birth announcement_s.  The children's
perceptions of fﬁmily relationships wére assesséd by uéing an "attachtnent
story-completion task." Five stories involving attachment related.scenarios, such as
spﬂled juiée, hurt knee, monster in the bedroom, departure of parents and reunion with>
- parents were narrated and acted.out for the children using small family figures and
props. The children were asked to complete the story.. The children's responses as
well as the physical placement of family figures in relation to each other were codéd.
Behaviors, including emotions were also coded . Children who completed the stéries

openly and deveIopéd endings in which parents were depicted as caring and the child as



competent were given positive scores. Negative scores were given if children did hot
address the story issues, could not provide resolutions or described odd or violent
endingst Children's perceptions of four different family relationships were of interest to
the authofs: parent-child relationships; husband-wife relationships; role of |
Grandmother in the family, and the family as a system. The attachment
story-cbmpletion task was administered at both 37 months and at 54 months of age.
The authors concluded that as a group, the 37- month-old children understood the
central issues presented in the five stories and that most were able to respond with
vappropri.ate resolutions. They also concluded that between 37 and 54 months of age,

“family roles were portrayed with increasing differentiation and with greater complexity

of family interactions which were not directly suggested by the content of the story
beginnings. Unfortunately, the investigators neither addressed the issue of possible
influences by different marital situations nor did they seem to analyze their data with
this possible influence taken into account.

Another study of young subjects attempted to explore children's perceptions of
parents' marital interactioﬁ and child rearing behavior (Aquilino, 1986).
One-hundred-and- twenty-six, 8- to 15-year-old boys and girls, all from intact, original
two-parent families were investigated. The author noted that the dimensions of
marriage to which children attend were not very well understood by researchers.
Therefore, his study attempted to investigate children's perceptiohs of four aspects of
marriage: a) expression of affection; b) companionship; c) ténsion; and d) marital

power. The relationship between these factors and the perceptions of parental child



rearing was also of intere'.str. Childrénfé. perception of their parents' marital adjustﬁ;¢nt
was assessed by adﬁﬂhisféring the revised Dyadic Adjustment Scale' (DAS) which used
an affectional expression sC;ile fo measure th¢ overt manifestatidn of love between the
father and mother. Childrén's perceptions of their parents' ciﬁld rearing behavior was
assessed by the Cornell Parént Béhavior Inventory (CPBI) which had.three factoré |
defining parental behavior.; a) parental love and support versus rejection and Hostility,
b) discipliné or overt controi and c) covert or psychological control. The author:
concluded that children inv his sample were capable of judging and reborting on issues
inyovling parental control and parentél marital interactiovns.‘ “Children in this study
perceived marriage very positively with parents receiving high ratings for affectionate
ekpressioh, companion‘ship and egalitarianism and low ratings for marital tension.
However, the largely positive views expressed by children in this study may havé been
a reksult of the fact that the sample excluded children who ekperienced severe marital
tension characteristic of di_i;orce. Unfortunately, independent Cpnﬁrmation of parental
interactions were not obtained.

Three unpublished studies focusing on young children;s concepts regarding love
and/orv marriage were located. Valeria Lovelace, a psychologist and director of
research for Educationai Television Workshops, was contacted after her interest
regarding children's perceptions on love Was identified through an APA pﬁblic;ation
(Landers,1988). Through a personal communication, it Was discovered that an
upcoming Sesame Street episode planned to introduce two Qharacters getting married.

To plan this episode, Lovelace sought information on young children's level of



| understanding of concepts related to love and marriage. She was unable to locate
literature on the topics of love and ma'rriag‘e as it related to young children. Due to this
gap she conducted her own pilot using 3-, 4-, and 5-year-olds. Using a subject pool of
90 children, she devised a game in which a girl called Laurie could be éeen doing nine
d’ifferént activities with a méle character. For example, one scenarip had Laurie and her
companion éating ice.—cfeam, another had Laurie and a differént companion hugging,
another‘kissing, anothér picking flowers and still another arguing. The children were
theﬂ asked which man Laurie loved the most. Kissing, huggiﬁg and picking flowers |
were the top three responses offered by the children. Preliminary results of the pilbt
study indicatedﬂprevschoolers were sensitive to certain highly stereotjpical behaviérs
(e.g., picking flowers ahd kissing) as being important to a romantic relationship.

Also through personal communication, Elizabéth Mazur was contacted at the |
‘Univérsity of Michigan, who in an unpublished doctoral dissertation focused on |
childfen's developing understandingv of various marital statuses (mafriage_, divorce,
remarriage and stepparents), and the benefits andvproblems associéted with .eacl.l one.
She interviewed 126 children in kindergarten, 2nd and 4th grade who lived within intact
families, with single, divorced' mo\t'hers or with remarried mothgr_s; She ‘pfe.se,‘nted
children with a story line illustrated with paper dolls. She askédthem qﬁ‘estions
regarding marfiage, divorce, rgmarriage, stepparents, and the benefits, problems and ‘
reasons for these different'marita,l’ situations. Her preliminary findings suggested that
most of the childrehvexpected to marry and believed that overall, Ilnarriagé was a

_positive experience. In addiﬁon, children in her study generally accepted divorce as a



viable soluﬁon to an unhappy marriage. Her data also suggested rhat a shift in
children's attitudes tdward divorce occurredv between kindergarten and second grade.
Older children were less likely ‘t‘o believe that bei.ng married’ means living '.'happilyy ever
after."

Finally, another unpublished masters the51s by Daphne Elizabeth de Marneffe at
Unlversn:y of Cahfornla Berkeley focused on chlldren S developlng understandlng of
family relationships as a function of being either from a divorced or intact family. She
interviewed 28 subjects ranging from 6 to 12 years in age, using Selman's level
sequence for interpersonal understanding. Although this study had serions |
methodological problems, for example an extremely small sample size, her results
indicated children's interpersonal understanding increased With age and that children
from divorced families scored lower on interpersonal understanding, using Selman's
measure than did children from intact families.

Although the three described investigations attempted/ to explore children's
understanding of marriage and marital situations, none focused specifically on romantic
love as an important quality for marital relationships. Moreover, none of the foregoing
studies assessed children's knowledge about other qualities necessary for a happy
marriage. Given the absence of research in children's developing concepts of love and
marriage, it seems that research into this area is both timely and significant. In brief,
this thesis had the following purposes: First, this study attempted document, in detail,
children's developing concepts about love and marriage thereby providing preliminary

baseline data for children from 5 to 12 years of age regarding their knowledge about



love and marriage. Second, this study attembted to provide a theoretical
conceptqalizetioh that may «accotjnt for’adevelopmental progression in children's
concepts. It is proposed that development in these social cognitive domains should
also Be related to children's advances in cognit‘ionvmo‘re genetally. Hence, children
more advanced on Piagetie'n measures (e'.g., having attained concrete and/or formal
operations), should‘un‘derstand and deﬁne love and marriage in more abstract ways
than younger preoperatiehal chidlren. Third, this investigation attempted to identify
other situational or irtdiViduel variables that may influence children's concepts regarding
love and marriage. in particular, three individual variables were of interest: parental :
marital status (divorced or intact), sex of the child (male or female), and the extent to
which children reported having had discussions about love and marriatge with their
parents and friends.

* Four hypotheses were of interest to this investigation. Hypothesis 1: It was
expected that children's level of description, understanding, and awareness of the
socially d‘eﬁned concepts of love would decrease in level of egocentrism and increase in
detail and abstractness from 5 to 12 years of age. Hypothesis 2: It was expected that
children's concepts regarding teve would be positively related to their geheral level of
cognitive development as assessed by a standard Piagetian conservation task.
Hypothesis 3: It was expected that children from original, intact families would view
love and marriage mote traditionally whereas children from divorced families W(‘)uld
tend to be somewhat more negative in their views about marriage and possess greater

awareness of factors related to marital disharmony or disillusion. Hypothesis 4: It

10



was expected that females would show greater interest in and more knowledge of
concepts related to love and marriage than males.

With regard to hypothesis 1 and hypothesis 2, children's concepts about love were
expected to underge. significant developmental change from the preschool to later
years. According to Piagetian theory, preoperational children, between 2 and 7 years
of age are egocentric end lack complex reasoning skills. Consequently, they are not
fully logical nor can they always justify their reasoning. Beginning from age 7 to age
11, the concrete operational child gradually begins to become capable of more complex
and absfract ways of thinking and is likewise capable of understanding and
manipulating perspectives other than their own. However, the concrete operator is still
limited to concrete situations and may have difficulty with abstract or hypothetical
- situations that oider formal Qperators can handle with greater ease (Piaget & Inheider,
1969). Children at the concrete operational stage tend to be more aware of sociai and
cultural cues although their perspective still fends to be rather narrow ‘(Meyer, 1980;
Rabben,. 1950). |

However, as children's general cognitive abilities continue to advance into the
formal operational stage, the ability to comprehend more abstract or complex social
and interpersonal situations should also improve. For example, Piagetian theory
addressing moral development and children's understanding and judgments regarding
complex concepts of fairness and justice incorporate such developmental profiles.
Similarly, love is also a socially complex concept involving many aspeets and

dimensions in its definitions and the way in which it is perceived. Hence, it was

11



-reasonable to expect that clﬁldren's understanding of love would vary as a function of
their Qve_rall level of cogniﬁve d.eve’loprrientb. This was not a new érqposal ihsbfar as
level of cognitive development had been correlated with advances in other types of
socially relevant con:ceptrs,’such as children's developing 'un(.ierstanding of pregnancy
anvdvbirth (Bernstein &Cowan, 1975) and healthyichildreni's-‘ cbncepts regarding death
(SpeeCe & Brent, 1984). Thus, it was eXpécted that chiidrén's underétanding,éf love
would becéme increasingly less egocei_ltric and more abstrapt as they‘ progressed from
preoperational to formal thought. |

Although Piagetian theory does proVide a foundation for general, developmental
predictioﬁs, it doés not account for individual diﬁerenCes that may influence coricepts

| regarding love and marriage. A possiblesourcé of influence could involve children's
diréct ekpe_rignc_e) with love and marital relationships through their im_mediate‘ family
life. Abundant research in the area of divorce genérally seéméd to indiéate that childrén
from divorcéd families ténded ;to expejrience greater difficulties in somev areas of life
including behavior and psychological distress (Allison & Furstenbert, 1989); adjustrhent ’
and well being (Amato, 1987; Amato & Keith, 1991); self concept and marital
expectations (Cérson’et al, 1987, Kinnaird & Gerrard, 1986); control of emotions

| ~ (Chitnik et al, 1986; Kalter, 1987); and échool perférmaﬁce (Guttman et al, 1987). As
- hypothesis 3 indicated, it was expeét'ed that children froni fémilies experiehcing the

disruptions charactefistic of d>i\>/orcetmighﬁtkpossesbs‘ somvewhat more negative or.'gu‘arded"‘

attitudes regarding love and marrigge‘ than childrgn from intact families.

Hypothesis 4 expected that children would also differ in their concepts regarding
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lové and marriage as a ﬁlnction of theif gender. Research in the area of adolescent -
'identity development indicated that females are more heavily socialized to depend on
interpersonal rel‘ationshipsb as criterial to their identity formation. Males tended to rely
more on occupation, political and/or religious decisions for their identity formation
(Aries & Over, 1985; Birns, 1976; Fitch & Adams, 1983; Orlossky, Marcia & Lesser,
1973). According to Brehm'(1992),' a substantial amounf of research show males and
females as constructing their realities of love in very different terms. She also noted
that females made finer discriminations abopt their feelings regarding love and
romance. She concluded in her chapter discussing gender differences, that love
appeared to be more salie;ht to women than to men. She attributed this difference; in
part, to the socialization practices that emphasize traditional roles‘of the woman as the
loving care taker. She also notéd that due to the economic reality of unequal wage
earnings, falling in love could have far greater consequences for the future
socioeconomic status of a woman than for a man. Based on such commentaries and
research with young adults and adults in géneral, it was predictéd that feﬁiales, at even
younger ages, coﬁld have somewhaf more elaborated or well articulated concepts
regarding love and marriage than males, due to the greater social pressures on females
in this area.
In summary, this thesis attempted to systematically document children's

developing concepts regarding love and marriage, determine if concepts of love were
associated with age and with cognitive developments, and determine if gender and

parents' marital status influenced their understanding of love and marriage.
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METHOD

~ Subjects

One-hundred-and-fifty-four 'subjects from four age groups and both sexes were
drawn from intact, two» parent families and divorced families. The four age groups
included 5- to 6—year-olds, 7- to 8-year-olds, 9-to 10-year-olds and 11-to
12-year-olds. A total of 33 females and 35 males from divorced families participated in
the study. A total of 43 females and 43 males from intact, two-parent families
participated in the study. Table 1 on the following page provides the mean age for

age groups by marital status and sex of the child.

Subjects were recruited from a private elementary school, a YMCA after school
program, through students attending psychology and child development classes and

through summer recreation programs.
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' Table 1

Mean Ages of Children in Months from Divorced and Intact Families in

the Four Age Groups Tested

Gemder Age
. Grpoups

Family Status

Divorced

Intact

Females 5-6

OF ( 74.0, SD = 5.86)"

12F ( 71.7, SD = 8.23)

7-8 8F ( 94.4,8D = 6.50) 15F ( 98.5, SD = 6.23)
9-10 ' §F (115.6,51; =521)  8F(124.3,8D=7.39)
11-12 8F (140.7, SD ='5.34) - 8F (140.3, SD = 7.80)
Males -~ 5-6 8M( 73.1,SD=7.61) 12M( 67.2,SD=682)
7-8  OM(923,SD=532)  8M( 933,SD=4.93)
9-10 10M(121.6, SD = 6.05) 9M(120.3, S_D=7:65)
11-12 8sM (146.2, SD=7.13)  14M(140.8, SD = 8.02)

F = females M = males o
* Number of subjects and mean age in months.

Materials, Tasks and Coding

Two major questionnaires were administered. One of the rheasures developed by
Junn ( 1991) was the Love, Marriage, Wedding Questionnaire (LMWQ). The
LMWQ involved a standardized interview task comprised of approximately 35 items

régarding love, marriage, dating and wedding concepts (;see Appendiva). - Children's
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responses to each of these 35 items were further coded into several response
‘categories. For the purpose of this thesis, analyses were fbcusgd on 10 items related to
1ove concepts, and 11 items related tb marﬁage concepts. Among the 10 items related
to love concepts, 5 were designed to assess the level of abstractness in children's love
concept; the remaining 5 itéms were used to obtain specific information about love.
Love Items -- Five items on the LMWQ assessed the level of abstractness in
children's responses regarding love concepts. These five items were: '""What is
love?"; "What is 'romantic love' or 'true love'?"; "What could you do or say
when you love someone?"; - "Think of the people you love and tell me why
you love them." ; and ""How do you know you love someone?". Remaining items
assessed more specific information about love. Among these more specific questions in
the LMWQ, five items which were of interest to this thesis were: "What are the
different kinds of love?"; "Can love change or is love forever?'; "Do you ever
talk to your parents about love?'"; Do you ever talk to your friends about love?";
and "Do you know anyone your age who is in love with another boy or girl?".
The LMWQ began with the interviewer presenting a simple line drawing of a male
and female couple embracing (see Figure 1 on the following page).! The purpose of
this item was to help children settle ihto the content of the interview. Rather than
requiring children to respond immediately with specific definitions, a drawing was used

to introduce the topic of love in a context more familiar to young children (visual

' For the purposes of this thesis, only heterosexual relations were investigated.
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| - Figure 1: Line Drawing for FIntroduction_ to Love Related Questions of LMWQ

17



observation of a drawing versus interview questions). The child was asked simply to
describe the picture. The 10 love related items of the LMWQ which were of int'ere‘st‘
to this thesis are described in mor‘e detail below.

For the queétions, "'What is love?" and "What is 'romantic love' or 'true
love'?", children's responses to both of the Questions were éoc’ied in exacﬂy the same
way. Responses were coded for the absence or presence of each of the
following 12 rank ordered reéponse categbfies: a) mentioned an ‘example of a loved
person; b) mentioned "like" or "love" as part of definition; c) mentioned physical
gestures such as hugs, kisses; d) mentioned hélping or protecting; €) mentioned caring
arid being nice; f) méntii)ned relations between man and woman; g) mentioned the term
"férever" in the definition; h) mentioned marriage and/or children; 1) mentioned dating;
j) mentioned wanting to be with tile loved one; k) mentioned talking, having secrets
or friendship; iand 1) mentioned respect, trust or faithfulness. The highest response
catégory was also determined by classifying cllildren's responses into four abstractness
levels: 1) low abstractness; 2) mid-low abstractness; 3) ’nlid;high abstractness and "

4) high abstractness., Children's responsés were considered to be low in abstractness if
they provided responses frorri categoriés a) to ¢). Children's responses were considered
to be mid-low in abstractness if they provided responses from §atégories d) to f).

‘Responses werebconsidered to be mid-high in abstractness if children provided
responses from ciltegqfies g) toi1). Children's responses were considered to be high in
abstractness if they providéd responses from categoriés j) to 1).

For the question, "What could you do or say if you loved someone?" children's
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responses were coded for the absence or presence of each of the following four rank
- ordered response categorieS: a) concrete nice actions such as playing or giving;
b) concrete affectionate aétions such .as. hugsvanciv kisses; c) verbal expressions and
d) abstract emotional support such as listening or understanding. Children's responses
were also rank ordered nn a four level scale that ranged frbm cnncrete to abstfac“c
answers: 1) concrete nice actions; 2) concreté aﬁ‘eétionate actidns; 3) verbal
expressions and 4) abstract"emotional support.

For the question, "Think of the people you love very much and tell
me why?", children's responses were coded for the absence or presence of each of the
following nine rank ordered response categories: a) mentioned, "because he/she is my

; b) mentioned "like" or "love" in definition; c) mentioned hugs or kisses;

d) mentioned familiarity; ) mentioned that the loved one gives or buys them things;
f) mentioned loved one as nice; g) mentioned that loved one spent time with them;
h) mentioned understanding and 1) mentioned trust or respect. In order to ascertain the
higheét response category, children's responses were also classified into three‘
abstracfness levelé: 1) low abstractness; 2) mid abstractness and 3) high abstractness.
Children's résponses were considered to be low in abstractness if they provided
responses from nategoﬁes a) to ¢). Children's responses were considered to be mid in
abstractness if they provided responses from categories d) to f). Children's responses
were considered to be high in abstractness if they provided responses from categories
g)toi).

For the question, "How do you know you love someone?", children's responses
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were -codéd for the.absenc‘e or presence of | two response catogories: ‘a) mentioned
actions and behaViors 'dn.d b) m}ention,ed feelings and emotions. The highest response
category was determined by'claSsifying children's responses iﬁto either 1) concréte
actions »and behaviors or 2) abstract feelings and emotions. |

Children were asked to respohd With a "yes", "no" or "unsure" to the question,
"Do you think .there are‘different kinds of lovo?". Children whorvesponded that
there ,_Were different kinds of love were asked to _-descr'ibe th‘em. Their responses were
coded fof the presence or‘ absence of the following five types of love: a) loye forv

inanimate objects; B) love fof pets; c) love for parents and/or other family members;

‘d)' love for friends; and e) romantic love. |

For bthe- question, "Do you think love is forever,‘or oan love for someone
ohahge?; ohildreh’s résponsés wefe coded as "yes, lo.ve is forever"; "no, love can
.chaﬁge"; or "unsure/don't know". | |

Finally childre_n w‘efe askéd‘thé folloWing three questions: "Do you ever taik to
yoor parents ab_out ldve?'f; v"Do you ever talk to your friends about love?" and
"Do you Kknow anyoné 'youvr‘ age Qho is in love with anothei‘ lv)oyA or giri?". |
Children's responses were coded as "yes", "no" or "'urisurve/don't kﬁow" |

Marriage Items-- The next area of importance to this thesis involved the section

of thevLMWQ which concentrated on concepts of marriage. ‘O_nvcév again, children were
introduced to this section of the LMWQ with a simple line drawing of a male and
ferrialé dressed in wedding attire. (See Figure 2 on the following page). Children were

asked to describe the picture in order to introduce the topic of marriage by means of a
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context more familiar to young children (visual means through a drawing versus
interview questions). The 11 questions regarding marriage concepts which were of
interest to this thesis are described in detail below.

When asked the question, '""What is marriage? children's responses were
coded for the presence or absence of six response categories: a) mentioned liking or
loving each other; b) mentioned the term "forever"; ¢) mentioned helping each other;
d) mentioned caring for each other; €) mentioned having children; and f) mentioned
legal contract or agreement. |

Childreﬁ were asked, "Who thinks more about getting mhrried, men, women
or both?". Responses were coded as men, women, or both.

Children were asked, '""Do you think life changes for the better, worse or stays
the same after someone gets married?" Responses were coded as" better", "worse"
or the"same".

Children were asked, ""What do you think makes a marriage happy?"'.
Children's responses could be categorized into 10 different groups. Children's
responses were coded for the presence or absence of these 10 categories:

a) mentioned hugs or kisses; b) mentioned caring, liking or loving; c) mentioned
similarities; d) mentioned doing things together; e) mentioned helping or sharing;
f) mentioned not arguing or ﬁghting; g) mentioned children and/or family;

h) mentioned having or buying a home; i) mentioned intimacy or talking; and
j) mentioned trust or respect.

Children were then presented with a list of 12 qualities and were asked to rate how
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inrportant th‘ese;dualities were to a-'ha‘ppy'tnarriagei ‘Children were asked "How“ .

| | iinportant is ______ to a happy marnage"" w1th each of the followmg 12 1ternsv
substituted for the blank: a) love b) understanding, c) hav1ng apet;

d) commumcatlon e) trust, f) loyalty, g) hav1ng a ]Ob h) common 1nterests

i) sharlng same 1deas about God or rehgion ]) hav1ng ch11dren k) respect

and l) kiss1ng and huggmg

) Children rated the 1mportance of these 1tems usrng a 5-p01nt L1kert scale Five 11ne _’ . B

' drawrngs dep1ct1ng faces Wlth dlﬁ'erent degrees of smiles and frowns were presented to

- the ch11d (see Flgure 3 on the followlng page) The ratlngs ranged from not 1mportant -

‘atall (1) to extremelv 1mportant (5) Ifthe child thought an 1tem was extremely

important for a happy marriage (5) he or she was. asked to pomt to the face with the ; 4 S

v largest srmle Ifthe 1tem was quite 1mnortant (4) the ch11d was 1nstructed to po1nt to _\ ST

~ the face wrth a small- s;rmlef. If the item was a httle'bit 1mportant (3)» the neutra‘l face Was S

to be chosen If the item was not very 1mportant (2) then the face w1th the small frown' i

_ vshould be selected Finally, 1f the child thought an 1tem was not 1mportant at all (1) to a REE

happy marrlage,*he or she was 1nstructed to point to the face,w1th.the blgges_t frown. A o

| pretest ‘Was adrrlinistered to' ensure the child understood how to indicate the ratings :

-us1ng the faces Ch11dren were also asked 1f they understood what they were belng

B asked to do. One hundred percent of the chlldren responded afflrmatlvely

Ch11dren S responses to the questlon "What does it mean to be a good w1fe"" R

were codedfor either the’ pr.esence or abSence,of the eight followmg»response

categories: a) mentioned "female" domestic chores such as cooking or cleaning;
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 Figure 3: Figures for Rating Qualities of Happy Marriage

very, very or extremely important

pretty important or quite important

a little bit important

not very important

not important at all
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'b) mentioned b’e‘aring and réising children; c) mentioned huying husband gifts;
'd) mcntidhgd bein'g'nicé fq the husbahd; e) mentioned having a job; f) mehtionéd

| | physical gestures; g) mentioned stereotypical femaie traits such as not riagging;.and | |

h) mentioned respect or loyalty.

Children's responses to the question, "fWhat does it mean to be a good
husb_ahd?'.' were chéd for either the presehce or absence of the fcillowing eight
response categoiieS’: a) mentionéd "maie" domestic chores such as yard work;
| b) mentioned helping to care foi theii‘ children; ¢) mentioned buying gifts for the Wife;, ’v

d) mentioned being nice to t'he wife; e) mentioned having ajob; f) mention¢d physical
affection; g)‘me‘ntibned steréotypical male traits such as protecting his family, riot _k
making a mess, or coming home on time; and h) mentioned helping with "female"
domestic chores such as cooking or cleaning. |

Children were aSked, '"DQ you vwant to get married someday?". Respon’ses‘

. weré coded as "yes", "no" or"Yu.n’sure.v" In addition, they were asbked to explain why
they wo'ul(i like to (or not like to) get inari‘ied. "Childrer_l's responses were i:oded for
the presence or absence of these mne reéponse gategories: a) meritioried
companionship;k ’b) mentioned having kids; ¢) mentioned physical affection such as
hugs or kisses; d) mentioned buyirighorne; e) mentioned doing things toge_ther;k

-f) mentioned being taken cairé of by their spouse; g) mentioned loving or caiing for
someone; h) inentioneci sharing their:_li'fe with someone; and 1) men‘tion.ed, fear of
divorce. |

Children's re‘sponses to the qliestion, "How can you tell if someone is unhappily
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married?" were coded for the presence or absence of the following nine categories:
a) mentioned being sad; b) mentioned fighting or arguing; c) mentioned get a divorce;
d) mentioned doing things separately; e) mentioned not liking or‘hating each other

f) mentioned not talking or communicating with one another; g) mentioned

withdrawal of physical aﬁ'ecinn; h) mentioned loss of abstract emotional support such
as respect or trust; and i) mentioned complaining in front of che_rs about their spouse.

Children were askéd, f'What inay happen if two people are not happily
married?". Responses to this question were coded for the presence or absence of thé
following foﬁr categorieé: a)‘mentioned getting a divorce or sepiarating; b) mentioned
disliking or hating each other; c) mentioned spousal abuse; and d) mentioned seeking
counseling.

Children wefe asked, ;'Have your parents ever told you about how they met
| and got married?"'. Childr_ejn"s responses were coded as "yes" or "no."

To assess each individual child's stage of cc‘)gnitive‘ development, the second part
of the interview employed Piagetian physical conservation-identity and
conservation-volume tasks (PCT). The PCT (see Appendix B), developed by
Bernstein and Cowan (1975),: consi'sts of two major tasks, each with two parts. The
PCT assumes Piaget's theory of development. The first task involved two identical balls
of clay. The shapé of one of the balls was changed from a sphere to a rod. The child
was then asked if the two balls of clay still had the same amount of -clay. They were
asked to explain their answer. Thé child was then asked to determine if the roiled out

piece of clay, broken in equal-sized links had the same amount of clay. Once again, the
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» Ch.ﬂd was asked to jﬁstify their ans'\‘iyer.' The second task involved placing two idénticai
pieces of clay into tWo identical cups of water. The first bé‘lllotf clay Wés dropped into
the first cup of watef. The child wasvthen asked to pfedict the watér level‘o‘f the
‘second cup, ,rélative to tﬁe first éup aﬁd ball, if .the second ball of élay weretobe
dropped iﬁto the second cﬁp. ‘Ohce é’gain, sﬁbjects Were asked to justify their answér._ |
Finally, the éecond ball of ‘ clay was removed from the water and rolled out forming é
’different shape. The child was then asked to predict the rising water level that this
piece of clay would cause, relative to the first cup and ball. Once again, an explanation
was requested.

Piagetian conservé'tion task scorés, ranging from level 0 to level 6 were assigned
after completion of the conservation identity and volume tasks. The diﬂ‘er‘ent‘ lei}els
were assigned accérding to thé children's ability to judge the equality of clay amounts,
estimate height of water in a glass and the sophistication of their reasdning behind the
énswefs given. Level‘ 0 was assivgned‘when childreﬁ could not provide‘ answers orall
the answers were incorrect.» Level 1 or preoperational stage was zissigned when
incorrect answers with perceptual explanations or correct answers with no explanations
were given. Level 2 was assigned when séti‘sfactory explanations‘on one but not both
tasks were given by the childfen. Level 3 or concrete operations was assigned when
conservation of amount in both tasks, with adequate explanations were prox}ided, but
the children were unable to conse;'ve volume. Level 4 was assigned When cdrréct‘
predictiohs of water height with concrete explanations such as, "It will rise to the same

height because it's the same amount." were given. Children received a Level 5 when
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correct predictions and adequate explanations for only one of the two volume tasks
were given. Level 6 or formal operations was assigned when a ‘Successful conservation
of amount and volume existed and explanations reflected knoWledge that volume was
conserved despite the transformation in appearance.

In addition, parents were asked to read -a brief cover letter, consent form and to
complete a Parenf Demographic Questionnaire (see Appendix C). This pége
requested various backgrbund information Such as the parents' marital status, number

of children in the family along with corresponding age and gender.

General Procedure

Parental consent forms aild cover letters briefly explairiing the study were
distributed to parents‘of the children involved in the study. Along with the consent
form, participating parents were asked to fill out a brief questionnaire designed to
collect de_mographic .information about the child and parents. Data collected from the

 parents and children were kept completely confidential. One of three female

experimenters interviewed each child individuélly. The interview lasted approximately
35 to 40 minutes. The order of the different measures were counterbalanced and
randomly assigned across subjects. Both the parerits and participating child were
informed of their right to discontinue the interview at any time without penalty. The
interview was tape recorded for a more accurate transcription at a later point in time.
Parents interested in iearning about the results of the study were given the opportunity
to supply the experimenter with an address where a summary of results could be sent

upon completion of the study.
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RESULTS

Responses from‘ each subject for the love, dating, marriage and wedding questions
(LMWQ) were coded into 224 response categories. Each child's performance on the
Piagetian Conservation Task (PCT) was classified into six levels, as mentioned in the
method section. For each subject, his or her family demographic data (e.g., gender,
age, marital status of parents, number of children in the family, education of parents,
ethnicity) were also recorded. Of the 154 sets of interview results, 30 (15%) were
coded by two similarly trained, independent individuals working separately. For the
6,720 individual responses, the interfater reliability Was‘ .98.

For the purpose of this thesis, analyses were limited to a narrower subset of
specific response categories related to the four hypothéses described in the
introduction. A significance level of p = .05 was adopted for the study.” Because of the
limited prior research in this area, some contributory results, even though they are not

significant, are reported.

*It is recognized that the potential for an increase in the probability of making
Type I errors, and the necessity for adjusting the significance level for each comparison
when large numbers of analyses are conducted. However, because of the exploratory
nature of the study, it was decided to accept this risk while keeping in mind the
constraints associated with the decision. In those situations where the assumptions of
X? analysis were violated (i.e., expected frequency < 10 per cell for the 2 x 2 table),
statistical analyses were not conducted. In the X*tables, NA is used to denote "Not
Analyzed."
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Concepts Régarding Love and Age Effects

Four age categories "weré used: 5- tn 6-; 7- to 8-; 9-t0 10-; and 11-to 12- "
year- olds. Spearman's rnnk order, one-tail correlatiqnal analysis for age and all five
qu,estions‘related to.abst.ract lo‘}e concepts resultéd in significance. Once again, the
five questions rank ordered for lei/el of abstract éoncepts were: 1) "Whnt is love?";

2 "What could you do or say when youy really love someone?"; .(3).‘ "Think of

the people ybu loye and tellnlej ‘why.-'v'; ‘(4) "What is 'r0mantic love' or 'true

love'?"; and (5) "How do jinu know you love soineone?".

Children's responses to "What is iové?" bwvere‘positively co_rrélated with age, |
r;=0.19, p = 013 indicating that w1th increasing age, children's 'deﬁnitions‘ involved
more nbstract concépts. A significant, pdnitive correlation was found for age and
childrén's responsés >1_:o the.question, '."What cnuld you do or say if you loved
someone?", r,=0.23,p= .003 indicating that‘with innreasing age, children's -

- responses involved concepts such as verbal expressions'or‘ emotional support rather o
than jnst concrete actinns. Agé and fésponses to the Question, "Think of the'_peoplé '
you love and 'tell m.e why." were ‘positively cbrrelated, ;= 023, p= ?.002
indicating that with innreasing age, children's responses were basnd on moie abstiact

" emotional or psychological reasons. !Finally, a sigrﬁﬁcani, positive correlation Waé ,
fonnd for age and childien'é responses to the question, "What is 'romantic lové; or

~'true love'?", =031, p = .001, indicating that with increasing age deﬁnitionn about

roinantic love became rvnofev ébstraét and‘ emotionally based. A significant, positive

correlation was found for age and children's responses to the question, "How do you
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‘, kn‘owi &ou love someone‘7" y O 28 P= 001 The results suggested that wrth
) increasing age children S 1deas about how they knew they loved someone 1nvolved
more abstract and emotionally :based concepts.‘ | Resul_ts-from,the analyses indiCated that |
with increasing age,'children's deﬁnitions"regardingx love, romantic love, expreSSions of E
love, reasons r‘or loving someone and ideas about how they knew they loved someone
involved more ab_stract descriptions: |
Spearman's.rank order, ‘.one»tail correlational‘analyses were performw to assess
~ the relationship between children's age: and their reSpon‘ses to the questions, "Do you
ever talk to your friends about love?" and "Do you know anyone your age who is‘
m love with another boy orgirl?" Both these questions Were 'coded‘ as "yes" (0) or
no" ( l) The analyses did not indicate a signiﬁcant relationship between age and the :
response type. However, with increasing age, more children tended to discuss topics
| cOncerning love withtheir i‘riends. The results also indicated that with increa‘si‘ng age,
children tended to notice more,loVe related issues among their peers, as in noticing or |

knowing someone in love. .

Intercorrelations ';Among Concepts R'egardingv Love

Spearman's rank orderﬁ correlational‘analysis | resulted ina positive signiﬁcant
correlation between children's responses to the questions, "W_hat is loveé" and
- "What is 'romantic love' or itrue love"?", rs":‘=>"0.3'(v)‘, p< 001 Both these Questions‘ -
used the 'same 12 levels of low abstract to highly abstract responses. ‘This result ,
indicated that children Who_defined ;lo‘\re in more abstract terms”alsoﬁ defined -
romantic lotie in more abstract terms. A positive signiiicantcorrelation also was:
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found between responses to the qﬁeetions, b"that is 'romantic love' or 'true ilove"’?"
and "Think of ail'_tile peOple you vl‘obve and tell me why.", rg= 0.28, p<.01. This
resulf sﬁggested 'that childrerr Who deﬁned romantic love 1n mere aBstract terms aléo )
| gave merelabstraet reasons fer loving someene. Analysis also revealed some
' relatienship_ between the Questivo-n»s "What is love?" and "'Iv‘lii‘rlk of all the people you
love and tell me why.". Children who deﬁned leve in mere abstracr terms tendedb to
also giye more ebstract reasons fer loving serrleone. |
‘Spe‘ar'm.an's rarrk 'eri‘der", eneetail correlational analees were performed between
children's responses to the 'q‘uestion, "Do you ‘ever ‘ta‘lk to yom' parents about love?"
and 'respenses to the question;v."Do you ever talk to 'yoi}n‘r friends about love?". B
Ana‘lyses. revealed that the responses to these qu'estions were. poSitively and 'signiﬁeanrlyv
- correlated, }S =0.21,p< 01 F,This reSult indicated that more children who talked to | -
their parents ab“(’)utilo‘ve, also telked to their ‘frienris ebout love. | |
Chi,-square‘an‘alyses were perferrned between children's re‘spon.ses’ to the‘
- questions, "Do yeu'ever ‘talk‘ to -YOur parents about love?b"" and '"What is l-ovve?'b'. -

Analyses revealed a nonsignificant ~relationship.

- Concepts Regarding Love and Relation to Cognitive Deyelooment o

Speerrnan's rank order, one-tail correlational analysis re_sulted ina
significant, positive correlation between Piagetian task’seqres and‘».age.. Spearrnan's -
rank order, one-tail 'cerrelatio.né'll analysis eartialing eutfhe facter ef age aise resultedb .
ina si_gniﬁcantvpositive ‘correl_ation_ between Piageti‘ah task_' sceres and children's -~

responses to the question, "How do you know you love someone?". Some
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relationship was found between children's levels of Piagetian task and their responses
to three of the love related questions (rank ordered for level of abstract
concepts): (1) "What could you say or do when you really love someone?";
(2) "Think of all the people you love and tell me why."; and (3) "What is
'romantic love' or "true.lové'?". Children who scored high on the Piagetian task also
tended to provide more abstract concepts of love. On the other hand, the analysis
indicated a nonsignificant correlation between Piagetian task scores and children's
responses to the question, '""What is love?"'.
| Children's Piagetian conservation task scores and age were positively correlated,
s =0.62, p=.0001, indicating that with increasing age, children received higher levels
- of task scores on the Piagetian conservation tasks. Piagetian conservation task scores
and responses to the question, ""How do you know you love someone?", were
positivély correlated, ry = .16, p = .04 indicating that children performing at higher
levels on the Piagetiah tasks responded with more abstract concep‘ts in defining ways of
how they knew they loved someone.

Nonsignificant positive trends were found for children's scores on the Piagetian
Conservation Task and their responses to the following three questions: (1) "What
could you do or say when you really love someone?", (2) "Think of »all the
people you love and tell me why.", and (3) '""What is 'romantic love' or 'true
love'?". The results indicated that children who scored higher on the PCT also gave

more abstract answers to these questions.
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Concepts Regarding Love and Relation to Marital Status of Parents

There were no significant differences in response between children from intact and
divorced families when asked the question, "What is love?". The results are

displayed in Table 2.
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Table 2

Chi-Square Values for Responses by Children from Intact versus Divorced

Families When Asked, "What is Love?"

X2

Percentage %

Response df p-value Overall Divorced Intact
N=154 N=68 N=86
loved person NA 1 84(13) 118(8) 58(5)
like or love 001 1 93 58.4(90)  58.8 (40) 32‘.6 (28)
hugs, kisses NA -10.4 (16) 50(4) 140012
helping | NA 26(4) 00(0) | 47 ( 4)
caring, nice 008 1 78 312(48) 324(22) 302(26)
relation between ~ NA 104 (16) 8.8 ( 6) 1.6 (10)
forever NA 45(17) 4.4( 3) 47( 4
marriage,kids 099 1 32 182(28) 14.7(10) 20.9(18)
dating NA 13(2) 15(1) 12(1)
wanting to be | . ,
with them NA 39(6) 29(2) 47(4
talking, secrets 1.10 1 .30 13.0 (20) 162 (11) 105( 9)
respect, trust NA 26(4) 15(1) 35(3)

*p<.05 **p<.01
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Table 3 displayé the resﬁits of chieSQuare’ analyses for children's responées when |
‘ as;ked; "What could you“do ‘(‘nf say if 'you lovie so_meo>ne'?'v':.‘ The analyses yielded

' vtwo _nonsigniﬁcant trends in‘résiJOnst between childrgn from di\}orced families Versusv -
intact families. There was a _'t:endency fbf more children lfromv intact fahlilies (34.9%)
versus divorced families '(23.5%) to rhenﬁ'onfhoré _ste_reqtypicﬂ physical affebtion suCh
aS huggﬁg or kissing as wayé éf e).(pre‘ssing love for soméoné. 'There wasalsoa
tendency ‘for more 'ch’ildr‘env frofn in;;act families (73.2%) vcovmp;ar’ebd to divbrcéd families

(61 .8%) to say "Illove you." or ‘."You'i‘e special. " as an expression of love.
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Table 3

" Chi-Square Values 'for Resndnses by Children From Intact versus Divorced

Familiés When Asked, "What Could You Do or Say If You Love Someone?"

Percentage %

Response | X? Overall ~ Divorced Intact
' N=154 N=68 N=86"

concrete ‘ o o
nice actions 0.95 60.4(93) 64.7(44) 57.0(49)
concrete

physical gestures ~ 2.34 29.9 (46) 23.5(16) 34.9(30)
abstract

verbal expression  2.31 68.2 (105) 61.8 (42) 73.2(63)
abstract

emotional support NA 52( 8) 8.8(6) 23(2)

*p<.05 **p< .01

Results of chi-square analyses on children's responses when asked, ""Are there

different kinds of love?" are displayed on Table 4. There were no significant

difference in responses between children from intact versus divorced families.



© Table 4

Ch1 -Square Values vfor Res onses b Chlldren from Intact VErsus D1vorced

.‘ Fam1hes When Asked "Are There Different Kinds of Love:?" o

- Percentage %

. "Respons;e{' X df  p-value  Overall Divorced Intact

. N=154 N=68 N=8

. yes different 003 1 88  812(125) 794 (54) 82.-61(71)'* L

objectlove 000 1 100  118(18) 118(8) 11, 6(10);"]

petlove  NA o 71(11) 119¢ 8) 3 5( 3

. parent/familylove 0002 1 97 222(34) 322.1.(_15) 22 1 (19)_5‘ S

fendlove 002 1 88 157(24) 162(11) 151(13)”,7'

" fbmanticllo.vej" 053 1 47 349(54) 309 (2_'_1”)‘ 36161

g p< 05 **p_< Ol '
Ch1-square analyses on ch11dren S responses to‘ "Thmk of the people you love

- and tell:me why y1elded two non51gmﬁcant trends in the responses of chlldren from S

| ;di‘voroed Versns 1ntact farmhes-(see ’Tabl‘e,Sl).-“ More chlldre‘n from 1ntact fam111es AN

o tended to mentiOn-' an*eXample ofa lovfed' pers'On (i e, "Because he/ she is my

_dad/mom ") when asked why do you love someone (30 2%) than chlldren from Nt

- d1vorced fannhes (17 6%) On the other hand more ch11dren from d1vorced fam111es . Sl

E tended to mention be1ng mce (e g, playlng or he1p1ng) as a reason for lov1ng someone o

o 86 8% as com ared to chlldren from mtact farmhes (75 6%)
( ) p



Table 5

Ch1-square Values for Resnonses bv Ch11dren From Intact versus D1vorced

L Famllres When Asked "Whv Do You Love Someone?" | v " f: " R

,gPercentag_e %

Response; T X 2 df p-value - ‘?_.,Overaﬂ Divorced Intact B

N-154 N-68 N=8

lovedperson 324 1 .07 227(35 177(12) 302(26)

like or love L7901 a8 227(35) 17.7(12) 26.7(23)

physicalgesture‘s ' NA R o o ‘3.2(V 5) | 1.5 (~*1) 4.'.7‘(, 4)

familiaity 167 1 20 :11”.0(.-17)-147(10) 81( o

Cgivesbuys 032 1 57T 286(44) 309(21) 267(23)'_',;

mece 303 1 .08  805(124) 86.8(59),75.6(65‘)"'

spendstimewith 001 1 94 ",13.0‘(-20)‘._ 132(9) 128711

 understands  NA 110 (¢ 17). 44(3) 163 (14)

”respect,truvst"‘f CNA 58( 9) 7[.4"(‘15) 474

»_“*p_< 05 **p< 01
| The questlon "‘Is tove forev.er» or can love change"" 1mt1ally had three pos51b1e -
"r:esponses ‘ye:s love 1s forever" "nollove:can change and unsure For the o .
' analyses‘ responses of ! yes love 1s forever were computed as ves Responses of

love can change fan_d unsure" were combmed and computed as ano response There »
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were no significant differences in the responses between children from intact versus
divorced families. Overall 19.9% of the children thought love was forever.

Table 6 displays the analyses for the éhjldren's responses to the qUesﬁon, "What
is 'romantic love' ér 'true love'?". There were no significant differences between the

responses of children from divorced versus intact families for this question.
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-

When asked if they knew someone their age in love with‘someone else, 58.5%
of the children responded afﬁrihatively. However, there were no significant diﬁ'ereﬁces
in response to this question between children from divorced and‘intact faﬁﬁlies.

When children were asked how life changed after marriage, 47.6% responded
that life Changed for the better, 10.3% responded that it changed for the worse, and
42.1% responded that 1ife stayed the same. Overall, these responses were not
significantly different for children from divorged versus intact farfl.iliesb.

Table 7 displays thé results of chi-square analyses on responses for children _from-"
intact versus divorced families when asked, ""What makes a happy marriage?".
There were no significant diﬁ‘erences in responses.betwéén child_rén frvom'divorcevd and

intact homes.
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Table 7

Chi-Square Values for Responses by Children from Intact versus Divorced

Families When Asked, "What Makes a Marriage Happy?" "

| “-Per;ﬁe‘ntage %

Response X* o df p-value Overall Divorced Intact
N=154 N=68 N=86
physical gestures | NA -- -- 58(9) 15(1) 93(8
caring, loving 059 1 44 36.4(56) 39.7(27) 33.7(29)
similarities NA - - 39(6) 44(3) 35(3)
doing ‘together‘ NA -- -- 58(9) 59(4) 58(5
helping NA - -- 84(13) 44(3) 11.6(10)
no fighting NA 123(19) 176(12) 81(7)
kids/family 023 1 63 11.7(18) 10.3 ( 7} 12.8 (11)
home NA 19(3) 29(2) 12(1)
talking NA 4.5( 7). 29(2) 58(5)
respect,freedom  NA 7.1(11) 88(6) 538 (5

*p< .05 **p< .01

Independent-groups t-tests, comparing the responses of children from intact and

divorced families, were conducted for the ratings of importance for each of the 12

/items concerning a happy marriage. Each of the 12 items was rated on a scale which
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- ranged from not 1mportant at all (1) to extremely 1mportant (5) No 51gmﬁcant

_[.fv 'dlﬁ‘erences between farmly types were found for any of the 12 1tems However the RAE

"chlldren from mtact homes tended to rate the quahty of love as shghtly more 1mportant R

o to a happy mamage (M 4 87) than d1d ch11dren from d1vorced homes (M 4 72) On -

'the other hand ch11dren from drvorced homes tended to rate commumcatron as shghtly : i o

;_more 1mportant than ch11dren from mtact homes (M 4. 28 vs. M 4 01) : o RERCE I




Table 8

T-Test Values for Responses by Children From Intact versus Divorced

Families When Asked to Rate Items of Happy Marriage

152

Mean Ratings
Response t df p-value Overall Divorced Intact
love 189 153 .06 481 472 487
communication  1.60 152 11 4.13 428  4.01
understanding - 1.32 152 19 4.23 4.13 431
pets 0.36 153 72 2.92 2.96 2.88
trust 1.08 152 .29 4.26 4.38 4.16
loyalty 027 148 .79 436 4.34 4.38
ﬁnancial‘ security/
having a job 0.21 152 .83 4.21 4.19 4.22
common interest  0.13 151 .90 4.27 4.28 4.26
- same religion 0.14 151 .90 3.97 3.99 3.96
having children 1.18 152 24 3.99 4.12 3.89
respect 0.71 152 48 4.44 4.50 4.39
physical gestures 1.00 32 3.97 3.87 4.0>6

*p< .05 **p< .01

As Table 9 displayS, chi-square analyses performed on children's responses to the
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question, "What does it mean to be a good wife?", resulted in no significant
differences in responses between children frorﬁ divofced and intac;t homes. However,
more children from divorced families (32.4%) than children from intact families
(20.9%) tended to mention that a good wife was someone who was nice to her

husband (e.g. giving surprises).
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".Table9 ; Y S ,
‘ Ch1 Sguare Values for Chlldren from Intact versus Dlvorced Fannhe ’

When ASk.ed "What Does it Mean to be a Good W1fe7" B . :

Percentage % .

Response ~ ~  X* df  pvalue  Overall Divorced Intact
| ise. R D N=154 N=68 N=8

female chores 032 1 58 424(65) 39.7(27) 442(38)

B ,‘ralslngklds 036 1 55 136(21) 118(8) 151(13)

givinggifis 001 1 94 149(23) 147(10) 151(13)

beingnice 258 1 11 300(40) 324(22) 209(18)

]ob NA - 52( 8)74( 5) 35(3)

 physical gestures  NA S 58(9) 44(3) T0(6)

female stereotype ‘NA R L 78(12) ',07'.4>(v5) - 8.1¢( 7)1:

f_espect, loyalty 047 1 49 201(31) 29(2) '22"’1_(19)1“

#p< 05 *¥p<_;01 |

R 'Chi-squavre_ ‘an'aiyses te;/ealed bthat:,the,responses 'betWeen children ‘from»divorcedv
~ versus bintact .vfamillies When":’askedb "What ddes it mean tb‘ be a good.hushand?ﬂ"‘v ,
were nons1gn1ﬁcant However more ch11dren from d1vorced families (39 ‘7%) tended : |
to mentlon that a good husband helped his vﬁfe uwth domestlc chores (such as

‘ cookmg or cleamng) than ch11dren ﬁom intact homes (27. 9%)
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Table 10

Chi-Square Values for R¢s00nses by Children From Intact versus Divorced

Families When Asked. "What Does it Meah to be a Good Husband?"

~Percentage %

Response X2 df , p-value Overall Divorced Intact
v N=154 N=68 N=86

"male" chores NA 0 45(T7) 15(1) 70(6)

help with kids ~ NA | 71(11)  73( 5 7.0( 6)
buying gifts 021 1 .65 253 (39) 23.5(16) 26.7(23)
-beiﬁg nice 013 173 33.8(52) 353(24) 32.6(28)
job 0.56 1 45 18.8(29) 16.2(11) 209 (18)
physical gestures NA | | .1‘0.4 (16) 103( 7) 10.5( 9)
malve‘stereotype NA }l | , 78(12) 29(2) 11.6(10)
respect, loyalty ~ 1.16 1 28 15.6(24) 19.1(13) 12.8 (11)

"fémale" chores  2.39 1 12 33.1(51) 39.7(27) 279 (24

*p< .05 **p< 01

There was a significant difference in responses between children from intact homes
and children from divorced homes when asked if they Wanted to marry someday,
X2 (1, N = 154) = 4.14, p<.05. More children from intact families (76%) than children

from divorced families (60%) responded "yes" to this question. This analysis was done
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| by combining the "no" and "ﬁnsu’ré" responses into one response category (ambivalence
to§vard marriage). Howeve_r, ‘wher‘l'a:chiv-squa're analysis wasvperforrhed by including

- only thei "yes" aﬂd "no" resporises, (i.e\.-, quluding the "'ﬁnsure" reSponse), no ‘sigr‘liﬁ_cant: |
différence was found. As éan' bke.>seen froni_\Table 11, more ‘chilbdre‘n from divorced
families (25%) were unsure abo,ut thé:prospec‘ts of marriage than children from intact‘
families (9%). e

Table 11

Responses by Children from Intact versus Divorced Families When Asked, v ;

- "Do You Want to Marry Somedav?" RS

Marital Status Actual Number of Responses - |

- Yes% No% UnSur_e%
Intact | | 65(76%)  13(15%)  8( 9%)
' Divorced L 41(60%)  10(15%) 17 (25%)

An independeht-groups t-test, comparing the responses given by children from
- intact and divdr?:’éd’fainilies to fhe qUestién, "At whaf age would you liké to
mérry?'; was co»nduct‘ed.i Thé overall average age at which children most Wanted- to :
marry was 23.7 Yeérs. - No significant difference wés found between chiidren from the
intact families and fhose f‘rom divorced 'fa;nilies. : |

' ‘Téble 12 displays th‘ekreéults;‘of chifsquare aﬁalyses on children's responses When |

asked why they did or did not want to marry.v No significant difference was found
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- between the ansWers 'given by children from intact versus diuorced families. dHoWeve‘r,‘ .
‘more chlldren from 1ntact farmhes tended to report "havrng chrldren as a=re'ason to :

- ::marry (23 3%) than chrldren from d1vorced homes (13 2%)

 Table12

o Ch1 Square Values for Responses bV Chlldren from Intact versus D1vorced

. .""Fan"r’ilie's' When Asked- {WhVThe‘v Did,or Did Not ;Want .to Marrv

- Percentage %

Reason H TS € df p_-value  Overall _Divorced" . Intact
' . N=154 N=68 N=86

companionship ':0;21;'- '7 1 : 65 . 175(27) ,. 1'9'-.‘1"‘ :(1v.3)" ,1’6..3 (14);_ "
i Kids o ) "2.49':" 1'1v ‘ -»7_'.11‘ 188(29) 132( 9) 233 @)
buyhome NA | B 26(4) 15( 1) 3.5‘(7'3)_‘ B -’
dmgefrer‘ _, NA o 39(6)15( ) 5.8( 5
wkencaeof  NA  39(6) 29(2) 46(4)
o 028 1€ 149@9) 132(9) 16304

shwelife  NAL . 45(D) 29(2)  58(5)

o fear ofdiVoree , NA BN ':':" 71 an 73( 5 70(6) =

| p< 05 **p< o1
Ch1-square analyses Were performed examrmng the drfferences in response of

‘ chrldren from d1vorced Versus 1ntact families to the questlon, "How can you tell 1f



someone is unhappily married?". Again, no .sig.niﬁcant diﬁ‘erence was found
between the answers given by childrén from intact versus divoréed homes. However,
more children from intact families mentioned fighting or afguing as an indication of an
unhappy marriage (41.9%) than children from divorced families (29.4%). More
children from intact families also mentioned divorce as an indication of an unhappy

marriage (12.8%) than did children from divorced families (4.4%). (See Table 13.)
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Table 13 -

Chi-Square Values for Responses by Children from Intact Vérsus-DiVQrced

Families When Asked. "How Can You Tell if Someone is Unhappilv Married?"

Percentage %

Overall

52( 8)

Reason X p-value Divorced Intact
N=154 N=68 N=86
sad 0.74 39 162(25) 19.1(13) 13.9(12)
fight/argue - 2.54 11 36.4(56) 29.4(20) 41.9 (36)
divorce 3 .23 | 07 01(14) 44(3) 12.8 (11)
separate ways 112 29 < | 143 (22) 17.7(12) 11.6(10)
don't like/hate ~ 0.25 62 18.8 (29) 20.6(14) 17.4(15)
don't talk 0.02 90 13.6 (21) 13.2( 9) 13.9(12)
no physical NA 1.3( 2) 2‘.9( 2) 00(0)
no trust, loyalty ~ NA 52(8) 73(5 35(3)
criticizes NA 44(3)  58()H)

*p< 05 **p< .01

As Table 14 displays, a chi-square analysis was performed examining the

difference in the response of children from intact versus divorced families for the

question, '""What may happen if someone is unhappily married?". No significant

difference was found in responSes,between the divorced and intact groups for the

mention of separating or divorcing as something that may happen if two people are



unhappily married. Other remaining responses could not be analyzéd due to the small
expected frequencies.

Table 14

Chi-Square Values for Responses by Children from Intact versus Divorced

Families When Asked, "What May Ham)én if Unhappily Married?"

Percentage %

Reason X? df p-value Overall Divorced Intact
N=154 N=68 N=286

| | separate/divorce 0.0001 1 .99 72.1 (111) 72.1(49) 72.1(62)
dislike/hate NA 84( 13) 11.8( 8) 5.8( »5)
abuse NA 13(C 2) 151D 12(0D
counseling NA ' 32( 5 29(2) 35(3)

#p< 05 **p< 01

Chi-square analyses further revealed a nonsignificant difference in responsés
between chﬂdren from divorcéd versus intact fandilies, when asked if they talked to
parents about love. Overall, slightly over one-third of the children from both divorced
and intact families (38.8%) participated in discussions concerning topics of love with
oné or both of their parents. |

v Nonsigniﬁcaht results were obtainéd for responses betweén children from divorced

and intact families when asked, ""Do you talk to your friends about love?'". Overall,
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o 31T% ‘ofthe chi1dréﬁ.'f¢;quﬁd¢d, that they did discuss topics concerning love with their

' -'f‘f;fnends o

Chr-squareanalyses revealed nons1gmﬁcant d1fferenees 1n the responses between V
. . chlldren from d1vorced versus 1ntact.fann11‘es Whenasked "Do you know sorneone
. your age in love"" Overall 58 8% of the chrldren responded that they d1d know 3
“ f;'SOmeone the1r own age in love _v - . : ” [
| Resp'onses between 'chrldren from divoreed versus \in'tact famil'ies were 51gmﬁcantly B '

o drfferent for the quest1on "Have your parents ever told you about how they got

| __,marrled"" X (1 N- 154) 5 70 p— 02 More ch1ldren from 1ntact homes

o I treported hav1ng had a conversat1on w1th one or both parents about how therr parents .

e : met and marrled (61 2%) than d1d chlldren from d1vorced homes (41 5%)

i »‘Concepts Regar(Lg Love and Gender Effects R .
Table 15 on the followmg page drsplays the results of the ch11dren S responses to’
e "What is love"" Ch1 square analyses revealed no s1gn1f1cant d1ﬂ'erences in the :

- re‘sponse.s_between‘boys_ and g1rls. o o ’
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Table 15

Chi-Square‘ Values for Gender and Responses to "What is Love?"

Percentage %

Response X df  p-value Overall Males Females
N=154 N=78 N=76

loved person NA ' - 84 (13‘)' 64(5 105( 8)
like or love 10.02 1 89 58.4(90) 59.0(46) 57.9( 8)
hugs,kisses ~ NA 10.4 (16) 5.1 (4 158(12)
helping NA | 264  13(1)  39(3)
nice, caring 133 1 24 312 (48)‘ 269(21) 355(27)
relations between 1.00 1 31 10.4(16) 1238 (10)  7.9( 6)
forever ~ NA - o 45(7) 26(2)  66(5)
 kids 001 1 93 182(28) 179(14) 18.4(14)
dmmg NA L3(2)'OO(O)‘ 26(2)
be with NA | 3.9(6) 5.1(4) 2'.6( 2)
talking, secrets . 1.89 1 17 143(22) ‘16:7(13) 11.8( 9)
respect, trust NA | 26(4) 26(2 2.6 (v 2)

*p< .05 **p< .01

Chi-square analyses on the responses to the question, ""What could you say or do

when you really love someone?" are displayed on Table 16. There was a significant
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difference‘between boys and girls in mentioning affectionate actions such as hugs or
kisses, X? (1, N=154) = 4.92 p<.05. Mor_e girls rnentioned .aﬁ‘ectionate actions such
as hugs or klsses as means of expressmg love to someone (38. 2%) than did boys
(21 8%) Even though the dlfference was not s1gn1ﬁcant we found that, in general
| there were more boys (66 7%) than g1r1s (53%) who deﬁned express1ons of love in :
terms of ooncrete nice actions such as pla_ying or sharing. -

Table 16

Chi-Square Values for Gender and Responses to "What Could You

Do or Say When You Really Love'vSomeone?" |

Percentage %

Response X7 S p-value Overall Males  Females
: ' : YN:‘154 N=78 N=176

concrete nice » o B
actions 260 1 11 60.4 (93) 66.7(52) 53.9 (41)

physical gestures  4.92 1 S 01%  209(46) 21.8(17) 38.2(29)
verbal expression 0.17 1 .68 68.2 (105) 66.7 (52) 69.7 (53)

abstract emotional o ‘
support ‘NA, | 52( 8 51(4 53(4

#p< .05 **p< o1

- Table 17 displaiys the"dresuhlts of vcvhi-'sq'uare analyses on children's responses to,

"What different kinds of love are there?". Overall, about 81% of the children
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' believed there were "diﬁ‘ereht kinds'of love ’Ther'e“»was a signiﬁcant difference between o

| boys and g1rls in the1r mentlomng of love for parent and/or other fam11y members X 2

’ v'(l N = 154) = 3. 95 p< 05 Srgmﬁcantly more g1rls reported love for parents and/or' L

ther famrly members (28 9%) than d1d boys (15 6%) Analyses ﬁ1rther revealed a e
s1gmﬁcant gender drfference in ment1omng the response of love for frlends as: another -
type of love X (1 N 7 8 males N 76 females) 5 lO p< .05, More grrls
X : ,reported love for frrends as type of love (22 4%) than d1d boys (9 l%) ) |

‘ Table 17

Ch1 Square Values for Gender and Resnonses To "Are There

: D1ﬂ'erent Kmds What of Love?" ”. .

Percentage %

Response o X 2 df _p-valuef Overall  ~ Males Females -

N=154 N=78  N=76

object love. i "-.0;22 e, 64 11‘.;7}(18) 128710) :10.5( 8
“petlove | - {»: 1 NA S ,7-‘_1*(1”1?)_ 5.{1‘;(“ 4 92(7)
:lpar:ent/family 3.95 | 1 :: ,.Qs* 221 (34) | ’15.4(1'2) | 289 (22')
friend love o 510 1 o '15.6(24) ‘9.0‘([7)“ 22;4(17)
' romantic love o 055 o 46 338 (‘52‘)> 308 24) : 36.8 (28) -

*p<.05 **p< .01
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Reébonseé to fhe question, "Is love forevér or ckan love change?"" were coded as
| "yes, 10V¢ is forever", "no, love can change" or "unsuré." For the analysis, reéponses
of "unsure" were not included because of their Véry small frequency and because only
definitive responses to the qﬁestion wére_ of interest. In general, there were no
significant differences between boys and girls in their reépo_nses to the queStion, "Is

love forever?". (See Table 18 below.)

Table 18

Responses to "Is Love Foréver?" as a Function of Gender.

Gender : © Actual Number of Responses and %

Yes (%) No (%)' Unsure (%)

Males O 63B1%) 13(17%)  2(2%)

Females CS8(T6%)  17(23%)  1(1%)

~ As Table 19 displays, chi-square analyses revealed no significant difference in

responses between boys and girls to the question, ""What is romantic love?".
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‘Table 19

~ Chi-Square Values for Gender and Responses to "What is Romantic Love?f'

Response

7 p-va

v -Perceritage %

N=154

lue Overall Males  Females
N=78 N=76

" v-.l’obved‘pbebrvs_(l)nlr-- =t
‘ ‘f. lik'e:or' ljo\V/‘e o
'hugs,kisées |
helping
ni;:e,caring
forever
kids
dafing
 bewith
talking,, svecrets |

' respeCt,,tr'ust '

NA |
_»_..0:,39. ‘o |
NA‘, :
NA .
NA‘V.

NA

NA

NA -
'NA
NA

NA

1903

53 383(59)

. 84(13)

06( 1)
84 (13) r
any
v’9.77f(15)‘

9705

58(9)

06 (D

32(5)

', ’2;6(2) 13 (" 1‘) ' 

359 (28) 408 (31) j |
38( 3) 132 (10)
" _0.0(,'0)': '1.3("1.)
,'S'I,t .4)'  ‘_1'1.'8(: 9): |
 9 .0»( 7 53 (._4‘)" |

7.7( 6) 111.8(> 9)’
77¢ ‘6)‘ 118( 9 '
,3».8:( 3) 7].9‘('6)
»1.3( 1) 00( 0)

51(4) 13(1)

¥p<.05 *p< 01

Chi-square analyses were performed examing differences in response between

boys and girls régardin’g the question, "What is marriage?". As can be seen from

" Table 20, nt} significant gender differences w"erve‘ detegted. However, more girls
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( 17. 1%) tended to mention the nurturing concepts of caring or helping in defining
marriage than did Boys (9%).

Table 20

Chi-Square Values for Gender and Responses to "What is Marriage?"

Percentage %

Response X? df p-value 'OVerall Males Females
: N=154 N=78 N=76

be together, love  0.98 1 32 70;8(109)‘ 74.4 (58) 67.1(51)
forever 0.01 1 99 33.8(52) 33.3 (26) 34.2 (26)
helping, caring ~ 2.25 1 | 13 13.0(20) 9.0(7) 17.1(13)
kids 0.80 1 37 13.0 (20) 15.4(12) 10.5( 8)
contract, bond NA 123 (19) 16.7(13) 7.9( 6)

*p<.05 **p<.01

Chi-square analyses indicated no significant difference in responses between boys
and girls in their mention of caring or being nice when asked, '""What makes a happy
marriage?". The other response categories were not analyzed because expected

- frequencies were too small. ‘(Sée Table 21 on the following page.)
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Table 21

Chi-Square Values for Gender and Responses to "What

Makes a Happy Marriage?"

Percentage %

df | p-vaiue

Response X Overall ~ Males Females

' L N=154 N=78 N=76
physical gestures  NA - 58(9 77(6) 39(3)
caring, nice 0.01 1 90 364(56) 35.9(28) 36.'8 (28)
similarities NA 39(6) 38(3) 39(3)

doing things .
together NA 17(9) 51(4) 64(5)
helping,sharing NA | 84(13) 64(5) 105(8)
no arguing NA 123 (19) 103 ( 8) 14.5 (11)
~ having famﬂy NA 11.7.(18) 9.0(7) 1451
having home NA 19(3) 26(2) 13(1)
talking, intimacy =~ NA 45(7) .6.4( 5 26(2)
respect, freédom NA 71(11) 64(5 79(6)

*p<.05 **p<.01

Table 22 displays the results of chi-square analyses on children's responses to

the question, '""What does it mean to be a good wife?''. There was a significant

61



gender difference in defining a good wife as being nice or doing nice things for her

husband, X*(1, N=154) = 7.12, p<.01. Significantly more girls mentioned this

characteristic for being a good wife (36%) than did the boys (17%).

Table 22

Chi-Square Values for Gender and Responses to "What Does

it Mean to be a Good Wife?"
Percentage %

Response X2 df p-value Overall Males  Females

- ' N=154 N=78 N=76
"female" chores  0.39 1 53 422(65) 39.7(31) 447 (34)
raising kids 0.03 1 86 13.6(21) 14.1(11) 13.2 (10)
buying gifts 0.37 1 54 149 (23) 16.7(13) 13.2(10)
being nice 7.12 1 01%*  260(40) 16.7(13) 35.5(27)
job NA 52(8) 51(4) 53(4)
physical gestures NA 58(9 77(6) 39(3)
female stereotype NA " 78(12) 64(5 92(7
“loyalty, respect 2.21 1 14 20.1 (31) 154(12) 25.0(19)

*p< .05 **p< .01

Chi-square analyses also revealed signiﬁcant gender differences in children's

responses to the question, ""What does it mean to be a good husband?". These

62



results are displayed on Table 23. A significant difference was found between boYs and
girls in defining good husbands as someone who was nice or did nice things for his
wife, X?(1, N=154)=8.07, p<.01. More girls mentioned this characteristic as a
quality of a good husband (44.7%) than did the boys (23%).

In genéral, more boyé (24%) than girls (13%) tended to mention that a good

husband was someone who had a job and provided economic support to the family.
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Table 23

Chi-Square Values for Gender and Responses to "What Does

it Mean to be a Good Husband?"

Percentage %

Response X7 df p-value Overall Males Females
N=154 N=78 N=76

"male" chores NA | | 45(7) 64(5 26(2)
- caring for kids NA 71(11) 51(4) 92(7)
buying gifts 0.69 1 41 253 (39) 28.2(22) 224(17)
being nice 8.07 1 01**%  33.8(52) 23.1(18) 44.7 (34)
job | 3.16 1 .07 18.8(29) 24.4(19) 13.2 (10)
physical gestures  NA 104 (16) 9.0(7) 11.8(9)
male stereotype ~ NA 7.8(12) 12.8(10) 2.6( 2)
loyalty, respect 026 1 61 156 (24) 14.1(11) 17.1(13)
help with chores  0.08 1 .78 33.1(51) 32.1(25) 34.2(26)

‘ ‘*p< 05 **p< .01

When children were asked if they wanted to get married someday, there was a
significant gender difference, X (2, N = 154) = 5.86, p< .05. Significantly more boys
~ expressed a desire not wanting to marry (20.5%) than did the girls (9.2%). (See Table

24 on the following page.)
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Table 24

Percentage of Response to "Do You Want to Marry Someday?" as

a Function of Gender

Actual Number of Responses and %

Yes (%) No (%)  Unsure (%)

Females 59 (77.6%)  7( 9.2%) 10 (13.2%)

~ Males 47 (60.3%) 16 (20.5%) 15 (19.2%)

Chi-square analyses on children's reasons for wanting to (or not wanting to) get
married are displayed in Table 25. There was one significant difference: more girls
mentioned having children as a reason for wanting to get married someday (26.3%)

than did boys (11.5%), X*(1, N = 154) = 5.50, p<.05.
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‘Table 25

Chi-Square Values for Gender and Reasons for Wanting to and

Not Wanting to Marry.

Percentage %

Response X? df p-value Overall Males Females

- N=154 N=78 N=76
companionship ~ 0.50 148 175Q27) 154(12) 197(15)
children 5.50 1 0s% 18.8 (29) 11.5( 9) 26.3 (20)
- buy home NA 26(4) 38(3) 13(D
dd things together NA | 39(6) 26(2) 53(4
tai(en careof ~ NA ’ 39(6) 26(2) 53(4)
love,care 009 1 77 14.9 (23) 14.1(11) 15.8(12)
sharclife  NA 45(7) 64(5) 26(2)
fear of divorce NA | 711 51(4) 92(7)

*p< .05 **p< .01
Chi-square analyses revealed no significant differences between boys and girls in
their responses to the question, "How can you tell if someone is unhappily

married?". The results are summarized in Table 26 on the following page.
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Table 26

Chi-Square Values for Gender and Responses to "How Can

You Tell if Someone Is Unhappily Married?"

Percentage %

Response X? df p-value Overall Males Females
N=154 N=78 N=176

sad 0.34 1 56 162(25) 17.9(14) 14.5(11)

fight 0.63 1 43 36.4(56) 33.3(26) 39.5(30)
divorce NA 9.1(14) 64(5) 11.8( 9
do things _ ‘
separately 0.97 1 32 143 (22) 11.5(9) 17.1(13)
hate 0.48 1 49 18.8(29) 16.7(13) 21.0(16)
don't talk 059 1 44 13.6(21) 115(9) 158(12)
no physical ’

gestures 2.08 1 15 13(2) 26(2) 00(0
loss of abstract _

support NA 52( 8) 38(3) 6.6(59)
criticizes NA | 52(8) 51(4) 53(4)

*p<.05 **p<.01
Chi-square analyses revealed no significant differences between boys and girls in
their responses to the question, "What may happen if two people are not happily

married?". The results are illustrated in Table 27 on the following page.
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Table 27

Chi-Square Values for Gender and Responses to "What May

" Happen if Two People Are Unhappily Married?"

Percentage %

- Response X? df .p-Value Overall Males Females
N=154 N=78 N=76

 divorce 1.34 1 25 72.1(111) 67.9(53) 76.3 (58)

disike  NA 84(13) 77(6) 92(7)
abuse NA 13( 2) 13(1) 13(1)
counseling NA 32(. 5 25(2) 39(3)

*p< .05 **p< .01
Chi-Square analyses revealed nonsignificant results for responses between boys
and girls when asked, ""Do you talk to your parents about love?". Overall, 38.3%
of the children responded fhat they did talk to their parents about love. Further
analyses revealed nonsignificant differences for responses between boys and girls to the
“question, ""Have your parents ever told you about how they met and got
married?". Overall, 51.3% of the children responded that their parents did talk to
them about how they met and were married. FA significant gender difference was
detected in children's responses to the question, '""Do you talk to your friénds about

love?", X* (1, N =154)=7.76, p< .005. Significantly more girls (48.7%) indicated
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that they engaged in discussions with their friends about love related topics than did the
boys (26.9%). For the question, "Do you know anyone your age in love?",
responses between boys and girls were not signficantly different. Overall, 56.5% of the

children replied that they did know someone their age in love.
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o __The g@rrent’theSis'providé'd, several important findings "c0ncefnihg children's : )
* development of the concepts of love andmarr‘i:ag'e: Although many results were not __
 statistically significant as we predicted, they reflected interesting patterns that deserve

. some attention and discussion. .

. Céhcébts' iR'égar_diné Love .énd vA_gve »E'ﬁ‘écts. )
The results indiéatcd thét childfeﬂ'§:1e§él of desériptién and undéfstﬁndiﬁgbf B
" .Sbcially deﬁned cbn‘cvebt‘s of iloVe did incr(;ase:,in‘sophisticétioﬁ asa functi‘(v)n;of agg. In
| aéc,ordénce-vs}ith hypothési_s '51, 1t was fOUnd that W‘ith‘ir‘lcrjeas‘ihg agemdre.éhilarenv -
‘ »inco‘rporai.‘:e»& abstr‘a_ct resthsés such as emOﬁoﬁai subpor_t and closénesé into fhei‘r |
’ d,eﬁniticv)r.lsbo’f‘lo‘{(é,k‘déﬁniti‘onbs of r(})ma'nticv loVé,‘ coﬁceptsl of how one .couldv eXpreSs‘ |
love to kam»)tbher, r‘e.'asor‘i’s er, loving sbméqﬁe ;ind _‘convcep:ts: of how you kf)ew. that yéu
‘lov‘éd sdmeoﬁe. N | |
Tﬁe 'resu1ts‘a150'ihdi<;ated that wich increasiﬁg age; méfé §hi1drén ténded to engage

_ in.disduséiqﬁs about k}l‘oxyfere‘lated topﬁics.‘: Similarly, _Wi_th iﬁcreasing ége, fnbré children
ténded to kﬁow -sdme'oné th‘ei: age who was in los}g. | These respoﬁsé pattefns wefe not
UnexpéCfed becaﬁsé rélati_éné With and int'erelst in peers WQuld- té\k}ea_on gréétér B o

importance as children became older. -
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Concepts Regarding Love and Relation to Cognitive Development

The resuslts indicated that with increasing age, children scored higher levels on the
Piégetianrcénservation tasks. The results also showed that chjldren obtaining higher
scores on the Piagetian conseryation task, responded with abstract and/or emotionally
based‘co‘nqepts in expléining the ways they knew they loved someone. More children,
~ who sCéred higher levels on the Piéget’ian conservation t_asks, also tended to define
| romanﬁc love,‘ expressions of love and reésons for loving sbmeone with abstract
"conceptg ;[han did Childrén who scored .lowér oh»tjihe Piagetian conservation taks. The
énalyses seemed to suggest partiavlv support for hypothesis 2.‘ Children's conéepts
>regarding some aspécts of love were positively'brelated to their general level of cognitive
ability’ and there was a tendency for children at higher levels of cognitive ability (as
defined by the PCT) to incorporate moré abstract concepts iﬁto their responses
regarding love. HoWever, the results alsb indicated that level of cognitive ability was a

‘necessary but not sufficient varible in perceiving love in more abstract terms.

~ Concepts Regarding Love and Relation to Marital Status of Parents

Overall, the results of this investigation did not indicate significantly Widespread
difference in response between children_ from divorced versus intact families. Héwever
anlayses did suggest some significant differences and several patterns.

More children ﬁom intact homes tended to express traditional aspects of love and
marriage whereas more children from divorced homes tended to express somewhat
guarded and less traditional concepts regarding love and marriage.

More children fr_bm intact homes versus divorced families defined love in terms of
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physical gestures of affection such as kissing or 'huggin_g. Moré children from intact
homes versus divorced homes_also tended to respond that verb’ai expressions of
éffection such as saying, "I love you." or "You're speciél." were ways in which to show
someone love. When asked as to why they loved someone, more children from intact
homes tended to provide specific examples of a loved one such as mommy or daddy.
More children from intact homes versus divorced homes tended to discuss how their
own parents met and were married. Moreover, more children from intact families
tendéd to respond that they themselves wanted to marry someday and indicated that
having children was a reason. Finally, more children from intact homes tended to rate
the importance of love to a happy marriage with a higher degree of importance than
did children from divorced homes. These results suggested t_hat‘more childreh from
intact homes in this study, tended to perceivésome aspects of love and marriage with
‘more traditional and stereotyped concepts involving displays of physical affection and
| verbal expressions, wanting to marry and having _chiidreh and considering love as an
important quality of a happy marriage.

On the other hand, more children from divorced families versus intact families
tended to express less traditional ideas regarding husband and wife roles and were more
guarded about marriage prospects. More children from divorced homes mentioned fhat
they were unsure about getting married in the future. More children from divorced
homes also»tended to mention that they loved someone because the loved one was nice
to them. More children from divorced homes tended to define a "good" wife in terms

“of her being nice to her husband and doing nice thihgs for him like giving him surprises
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or taking him out tn eat, while a "good" husband was characterized as someone who
helped with the domestic chores like cleaning or cooking. Finally, more children from
divorced families tended to rate the quality of communication for a happy marriage with
a higher degree of importance than did children from intact homes. Taken on a whole,
these results revealed that more children from divorced homes tended to perceive

. some concepts of love and marriage in less traditional and stereotypical ways in terms
of a "good" husband's role in taking part in the domestic chores such as cooking and
“cleaning. More children frnin divorced homes tended to perceive some concepts of
love in terms of their emphasis on nice actions and behaviors in deﬁning a "good" wife
and reasons for loving someone which are not as traditionally based as definitions of
physieail affection and verbal expressions of love. Whereas more children from intact
homes tended to rate higher the traditional idea of love as a characteristic of a happy
marriage, mere children from divorced homes provided a less traditional idea

that communication was a quality that a good marriage possessed .

In partial accordance with hypothesis 3, more children from intact families versus
divorced families provided traditional views of love and marriage. It did not seem that
children from divorced families had particularly negative views about love and marriage
as hypothesis 3 expected, nor did they possess more knowledge about factors related to
marital disharmony. However, more children from divorced families tended to
mention less traditional concepts regarding love and marriage and were more guarded

about their own future desires for getting married.
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Concepts Regarding Love and Gender Effects

In their study investigating the perception of passionate love in young children,
Hatﬁeld, Schmifz, Cornelius & Rapson (1988) concluded that as early as 6 years of
age, girl§ generally responded with higher responses to the questions designed to tap
into their desire of wanting to be with a loved one. Brehm (1992) noted that
females tended to make finer discriminations in their emotions about love and that it
appeared to be more salient to women than to men due in part to the greater
socialization pressures on females in this area . Identity development résearch
undertaken by such investigators as Orlossky, Mércia and Lesser (1973), concluded
that females were more heavily socialized to depend on interpersonal relationships for
their identiy formation whereas males tended to rely more on their occupation, political
or religious decisions. The results of this thesis indicated gender differences as well
regarding perceptions of love and m_arriagé.

Significantly more females tended to include physical displays of affection such as
hugs or kisses than did males in defining ways of expressing love to someone.
Significanlty more females also tended to mention love for parents, other family
members and love for friends in differentiating types of love. Significantly more girls in
this study tended to discuss love related topics with their friends than did the boys in
this study. The results suggested that the girls in this study tended to provide greater
detail in their definitions of love and love related issues.

Whereas significantly more females tended to mention being nice, such as

surprising the spouse or going out to eat as a characteristic of both a "good" wife and
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" good" husban}d,‘ fndfe maies tended to mention stereoty.pi‘cal‘ male traits, such as

- providing ccohomic support or having a job in "deﬁnin‘g a good husband. Signiﬁcanﬂy
more boys than girls tended to express a de’sire not tb_mzirry, whereas signiﬁcanﬂy more
girls wished to meirfy and mentioriéd having' childreﬁ as a‘re'aso'n fof marriage. These
results‘ivndi‘dat.ed‘that more males tend¢d to eipr,ess traditiénal, male instrumental
orientations (e.g., having a job) regarding a good husbaﬁds role in a‘marriage. On the
other hand, more females in thi s study possesséd expressive role orient‘ati(_)ns‘ (eg, a
caring vdimensions)' in defining .role_s and marriage.

The results indicated a partial support of HypotheSis_- 4. There Was a tendency for
more females to show greater-inter'est in and more knowledge of conéepts relatéd to |
love ‘ahdr marriage »than males in this study. Surprisingly however, there were ﬁo

overwhelming sex differences regarding love and marriage. -

: -(‘}.ene‘ral Concluéions |
It Wa_s somewhat expected that some Qf the more general questions regarding love_’

would ch correlated. It was not surpﬁsing to discoVef thatb a signiﬁcant corrélatibn
‘existed between "What is love?" and "What is romantic love?"; and between "What is
romantic love?" andi'.'Why,do you’loile soméone?. ~As noted earlier, there was a
paftern in fesponsés_ between "What is love??' aﬁd "Why do youvlc.)ye someoné?". |

: ‘S.ince romantic léve is a dimension of love, thé kinds of definitions and le\}el of
rgSanses given in defining love, romantic lo§e and réasons for loving another woﬁld v
| invariably overlap. While there aré many different diniensioﬁs of lpve, it 'ap‘pear_s that

society in general is most preoccupied with the "romantic" aspects of love. One would
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only have to investigate the expressions of history and seciety through such‘medi.um as

songs, books, films, television and art to see the common theme of passion woven

_‘ throngh. In this study, 82% of the girls and 81% of the boys believed there were
‘different kinds of love».b When 'cisked to describe them, 31% of the boys and 37% of the

girls mentioned romantic love. Other than love for parent and other family members,
mentioned by females (29%); othei dimensions such as object love, pet love, friend love
eind parent/family iove for boys did not have as high a mention.

As the results of this investigation indicated, only a starting point in the
advancement of understanding love and marriage was made. Love and marriage are
social phenomea which will affect Inost of American society. It has been estimated that
approximately 90% of Americans will marry (Yankelovich, 198v1). Certainly, an
understanding of children's concepts and the processes whereby they acquire these
concepts should be of significant interest, even if only rudimentary. Because this
research is new, many other potentially important avenues of future exploration exist.
Future research will be necessary to address the question of exactly how, or in what

‘way, children actually go about acquiring these socially relevant concepts, an issue that
psycholegists continue to wrestle with in other areas of social cognition. Yet another
very important issue to be investigated further will involve examining societal or
cultural variations in children's concepts regarding love and marriage. Knowledge of
cultural variations regarding concepts about love and marriage is extremely sparse,

“even among adult populations.

As useful as this initial project may turn out to be, some disadvantages do exist.
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- The optimal way to investigate developing concepts of love and marriage would be to

gather longitudinal data. Such data would be much richer in that it would enable us to
- see if concepts developed over childhood continue into adulthood. Longitudinal data
~ would also provide a better means of determining if attitudés held about love and
marrjage do infact affect behavior. The current study is also at a disadvantage because
of the rather crude way in Which "divorce" and "intact" familiés were defined. Simply
identifying subjects as coming from divorced and intact families is only a very global
distinction that does not necessarily get at the quality of the actual spousal relationship
and family atmosphere. Perhaps this rather crude distinction accounts for the lack of
more widespread signiﬁcant differences between the two groups. Some of the divorce
'literafure generated by such researchers as Wallerstein and Kelly also points out the
existence of a differential impact on children depending upon the age of the child at
which the parents divorced. A child whose parents divorced when he or she was
3-years-old and then who within a few years lived with a step-parent would have
different perceptions from a child whose parents divorced when he or she was
3-years-old and who began living with a step-parent at the age of 10. Such
considerations may prove valuable for future research.

Despite these disadvantages, this initial study represents an important contribution

to an area that has been largely overlooked. It is an initial step in providing new and
potentially significant insights into nhildren's developing cognitions regarding love,

marriage, and factors that may influence these socially defined concepts.
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APPENDIX A: The Love, Marriage and Wedding Questionnaire

I'm going to show you a picture and I want you to tell me what you see. (PICTURE

A: couple embracing, RED BORDER)

1. Can you describe what you see in this plcture? Tell me what's happening here:
(Anything else?)

We would like to ﬁnd out what kids know about love and marriage. Can you help us
by answering some of our. questlons? Thank you! :

2. What is love? What does the word love mean to you?

3. How do you know that you really love someone?

a. What could you say?

b. What could you do?

4. Do you think there are different kinds of love? yes no unsure
(If yes), what different kinds of love are there? Describe:
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Can you think of all the people you love very much and teli me why?
a.

b.

e.
Anybne else?
mother
father |
brother or sister
other relative (grandmother/grandfather/aunt/uncle/cousins)
friend : |
neighbor
teacher
Do you think love is forever or can love for someone change?
__love is forever
love can change: | Why might this happen?

unsure

~ What is "romantic love" or "true love"? (repeat if necessary)

. Do you believe in "falling in love at first sight?" yes no ‘unsure
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10.

11.

12.

13.

Now I'm going to show you some more pictures. Can you pick out the picture
that best shows two people romantically in love with each other? (PICTURES

1-5: set with 5 couples, GREEN BORDER) Child chooses: # (# on back of
each drawing) Why did you choose this picture?

Now, can you arrange these pictures from most romantic to least romantic? There
are no right or wrong answers, we just want you to arrange the pictures the way
you think is best.

1. 2. 3. 4. 5.

Why did you arrange the pictures like this? Can you explain why this is the most

‘romantic and so on?

Do you ever talk to your parents about love? yes no unsure
What do you discuss?

Do you ever talk to your friends about love? yes no unsure
What do you discuss?

Do you know anyone your age who is in love with another boy or girl?
yes no unsure
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14 Do you know any songs/books/movies/TV shows that talk about or deal with
people in love? (Prompt each category again separately, e.g., Can you think of any
songs that deal with people in love? What about books? etc.)

songs

books

movies

TV shows

15. What do people do on a date?

16. When do you think young people can begin dating for the first time?
(Get answer in number of years): years

17. How long do you think people should date before they get married?
years

18. Do you know anyone your age who has gone out on a date? yes no unsure

19. Have you ever gone out on a date? yes no unsure
What happened? (Did you have fun?)
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20.

21.

22.

23.

Now I'm going to show you another picture. Tell me what you see in this picture.
Describe what is happening: (PICTURE B: bride and groom, BLUE
BORDER)

What is marriage? Can you give me a definition? What does it mean to be
married?

Who do you think thinks more about getting married? Men, women or both?
men women both
Why do you think this?

Do you think life changes for the better, worse or stays the same after a person
gets married? better worse same unsure
Why do you think life gets ?
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24. What do you think makes a marriage happy? (i.e., what are some of the
ingredients or reasons for a happy marriage?)

(GET SMILING FACES): Now I'm going to tell you some things that may or may not
be important for a happy marriage. You can use these faces to tell me how important
you think each one of these things is for a happy marriage.

*  For example, if you think that "being good" is very, very or extremely important to
a happy marriage, then which face should you choose? (correct choice is
#5). That's right, good job! _

*  But, if you think that "being good" is pretty important or quite important to a

happy marriage, then you should choose: (#4)
*  If you think that "being good" is only a little bit important to a happy marriage you
would choose this one: (#3)

*  And if you think that "being good" is not very important to a happy marriage you °
would pick this one: (#2)
*  Finally, if you think that "being good" is not important at all to a happy marriage,
“which face should you choose? #1)

Do you think you understand how to do this? yes no unsure

So, if you think something is Very very important, choose a very very happy face; if
you think something is only a little bit important, choose the middle face; and if you
think something is not important at all, choose a very sad face.

So now we are ready. Tell me how important you think each one of the things I say are -
for a _happy marriage:

5= very, very important or extremely important (large smile on face)
4= pretty important or quite important (small smile on face)

3= only a little bit important (neutral face)

2= not very important (somewhat sad face)

1= not important at all (very sad face)
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How important is love for a happy marriage? etc.,
love .

understanding

having a pet -

talking to one another/communication

trust -

loyalty

having a job/financial security _
doing things together/common interests
sharing the same ideas about religion/God
having children

respect

kissing and hugging

anything else?

BO/RTITBM MO A O

BN

25. What does it mean to be a good wife? What do you think a good wife can do to
make her husband happy?

26. What does it mean to be a good husband? What do you think a good husband can
do to make his wife happy? ,

27. Do you want to get married someday? yes no unsure
When? How old would you like to be when you get married? years
Why would you like to (or not like to) get married?

28. How can you tell if someone is unhappily married?
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29.

30.

31.

32.

33.

What may happen if two people are not happily married?

Have your parents ever told you about how they met and got married?
yes no unsure

What did they tell you?

Where can people get married?

Here's another picture for you to look at. (PICTURE C: bridal party,
YELLOW BORDER) '

Can you point to the bride? correct incorrect

Can you point to the groom?  correct incorrect

Have you ever seen anyone get married? yes no wunsure

Did you go to this/or attend wedding in person? yes no unsure
How many weddings have you been to?

Who's wedding? friend relative parents

Have you ever watched a wedding on TV? yes no wunsure
How many weddings do you think you've seen on TV?
What was the name of the TV show (s) _

Have you ever seen a wedding in the movies? yes no unsure

‘How many weddings do you think you've seen in the movies?

What was the name of the movie(s)?
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34. Have you ever been in a wedding? yes no unsure
Who's wedding was it? friend relative parent
What did you do?

35. What happens at a wedding? Can you describe how two people get married in a
wedding ceremony? What happens first? etc.,
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: APPENDIXB Piagetian _Conseryation Task
Task 1:

“OXK., now we have a little demonstration for you to see. I'm going to show you two
shapes made of playdoh and you have to answer a few questions for me. O.K.?

Alright, here I have two balls of playdoh and they are exactly the same amount.
These two balls are made up of exactly the same amount of playdoh——that is, there is
just as much playdoh in this ball (point to first ball) as there is in this second ball

(pomt)

Can you see that this ball (point) has the same amount as this ball (point)? 0.K. Good.
(If the child insists on touching, holding or examining the balls in some other way;
this is permissible. They must, however agree that the two balls are the same

amount.)

0K, now I'm going to take this second piece of playdoh and do something to it I'm
just going to roll it out like this.

Now, tell me, is there still the same amount of playdoh here (point) as there is here
(point)? yes no : :

Why or why not?

How do you know that there still 1s/1sn't the same amount of playdoh in these two
shapes? Very good.
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Task 2

- 0K, now let's do thls (break the second roiled out playdoh into two apprommately

o equal-51zed links).

Is there the same amdurit of pléydc_)h here (point) asvt’her‘e is here (point)? yes no -

Why or why not?

How do you know that there is/isn't the same amount of playdoh is these two shapes? -

88 -



ask 3 and 4. ONLY FOR CHILDREN WHO SUCCEEDED AT TASKS 1 & 2

Very good, now let's try another demonstration. Here are two other balls of playdoh
that are exactly the same. Would you agree that there is the same amount of playdoh in
these two balls? O.K., great.

Now, I'm going to put one of these balls into this glass of water. Now, watch what

happens to the level of the water in the glass (drop ball into water glass one). What
happened? yes, you're right, the water level went up. Very good.

O K., now suppose I take this second identical ball with the same amount of playdoh
and drop it into this second glass. If I do this, where will the water level go? Point to
where you think the water level will be on this second glass if I drop this second ball
into the water. .

higher lower same unsure

(Take a rubberband, encircle second empty glass, and mark the spot the child points to,
or have the child mark the spot with the rubberband for themselves.)

Why do you think the water level will go there? How do you know?

Great! Now, where would the water level be if we take this same second ball, do this
-(roll the same second ball into a cylinder), and drop it into this second glass? Can you
point on this second glass to where the water level will be?

higher lower same unsure

Why do you think the water level will be there?

TERRIFIC JOB!! OKAY, NOW I HAVE SOMETHING ELSE FOR US TO DO.
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APPENDIX C: Informed Consent and Demographic Questionnaire
Dear Parent(s):

Your school's officials have approved this research project, and we hope that you will
allow your child to participate in our study by reading the form below.

This study is designed to investigate children's developing knowledge regarding social
concepts such as friendships and weddings to help us better understand the factors that
may contribute to children's increasing awareness of these social relationships.
Although there is now considerable research regarding children's conceptions of
divorce, interestingly enough, there is virtually no research on children's understanding
of the "happier" side of relationships!

We are interested only in children's concepts about marriage and weddings in general
terms. We are absolutely not asking children any questions about their personal lives or
their family histories. We simply want to know what young children know about
wedding ceremonies when asked in general, and what they know about marriage and
friendship in overall terms. In other words, how does a young child define the words,
"marriage", "wedding", and so one? And are young children's concepts in this area

2

related to other factors, for example, their play behavior, books, etc.,.

We want to assure you that your child's participation in this study poses no risks. This
study has already been reviewed and approved the California State University, San
Bernardino's Human Subjects Ethics Review Board and conforms to all ethical
standards. In addition, your child's participation will be extremely important to our
understanding of what young children do, in fact, know about these social concepts.
For more information, see the points below:

(1) Your child will be given a questionnaire, lasting about 20 - 25 minutes. ( A copy
of this questionnaire is on file with your school's principal or director.)

(2) Both yours and your child's responses will be kept COMPLETELY
CONFIDENTIAL.

(3) Your child's participation is completely voluntary. If your child becomes tired or
does not want to continue the questionnaire; they may withdraw whenever they
want without any problem.

(4) Your child will receive a small gift or prize and a coupon for participating in our
study (e.g., Snoopy pencils, notebooks, erasers, stickers, etc.,)

(5) The final results of this study will be available to you if you are interested. Simply
include your name and address if you want the results sent to you when the study
is completed.
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INFORMED CONSENT

I have read and understood the information provided and have agreed to let my child
participate in this study.

Your child's name

Your child's birthdate

Your name/signature

If you want the results of this study sent to you when the study is completed please
write your name and address below and we will be happy to send you a summary of the
results:

Name

Address
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DEMOGRAPHIC QUESTIONNAIRE

“The information requested below is critical to this study and while it is personal, it is
not intended to be prying or offensive. Remember, your responses are completely
confidential. Please try and answer the items as honestly as possible. We appreciate
your candor and interest.

1. Marital status of biological father and mother:
____original, intact parents (never divorced)
___ separated
____divorced, single-parent
_____divorced, remarried
____ single-parent, never married

2. Number of children: Age/sex of children

3. Education of Mother
some high school
high school degree
some college or AA degree
BA college degree
Masters degree:
Professional degree (Ph.D., M.D., J.D.,, D.D.S, etc.)

4. Education of Father
some high school
high school degree
some college or AA degree
BA college degree
Masters degree:
Professional degree (Ph.D., M.D., J.D., D.D.S, etc.)

5. Mother's Occupation (job title/description)

6. Father's Occupation (job title/ description)

92



10.

1.

~ Mother's Ethnicity:

____Caucasian/White
___ Hispanic or Latino
__ African American
___Asianor Pac1ﬁc Islander :
B Other .

- F athers Ethnlcitv:

___Caucasian/White
___Hispanic or Latino"
___ African American
___Asianor Pacific Islander
___Other: _

N bRehglous Afﬁllatlon o

Protestant (eg., Lutheran Baptlst etc)
~_ Catholic - _
- Jewish

____ Buddhist, Hindu, Islam

____none
other spe01fy

If you have a rehglous afﬁhatlon how often do you attend

____once aweek ormore
once a month or so
once in a while

___ rarely or never

vEstrmate the average number of hours/day your ch11d Watches TV::

____ 4 hours or more per day -
~__about 4 hours per day
__._about 3 hours per day
__about2 hours per day
____about 1 hour per day - ,
_ less than 1 hour per day . = '
___never
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