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| © BRIEF SUMMARY

WHAT? .

What type of curriculum alternative could possibly havé the potential
for satisfying‘many of the curriculum and academic needs of multihandicapped
téenagers, as well as some 6f their vocational needs for the future?

— Social and emotional needs are adequately addressed, also, by the activities

(l of the Country Store. The class store, which incorporates all of the

p]anning‘and,qperating steps necessary, which is carried on to de]iver.
B _ wanted items to the pub]ic,‘and which must contain inventory, bookkeeping,
- | “and banking requirements is an expedient tool.
| WHY?
E: The Country Store described not only is able to answer a student's
needs for practical knowledge in reading, writfng, mathematics, social
- 'science, self-help gki]]s, vocational §k11]$, fine arts, and multisensory

needs, but is so motivating and interesting that the student is not

F——

even aware he is learning these things. It aids the physically disabled
student to develop fine motor skills in a multitude of ways.

HOW?

"

The student stays very busy as he learns, and he is always very
(" - clear about why he is busy. Evaluation is relatively simple, as the
students and the teacher immediately can discover if subtraction is

(j being done correctly, by how accurately he gives change. If he can

| grasp a cbin and give 1f to another person, when he couldn't do this

| last month, we have a definite picture of how his sensorimotor skills
o are improving. How well can he remember a descending list of prices?

If he can remember more than last week, we can graphically see improvement

in his sequential memory skills.



RESULTS? -

A tfemendous amount of social interaction takes place, and even
(or éspecia]ly) the problems that develop are of definite educational
value, along with their resolutions. Best of all, the students have
such a good time, as they assume the jobs of artists, price-1i$t typ-
ists,\store clerks, bankers, and‘food care and disﬁﬁay experts, they

don't realize that they're working.



CONTENTS

Part I
I, INTRODUCTION. . eiiiierieiieenrenensenensensnseenacencnsnsans 1
Statement of the problem.
II.  MULTIHANDICAPPED CHILDREN, CHARACTERISTICS AND NEEDS.......... 6
IIII. REVIEW OF THE LITERATURE......uuueveeeenn... ettt 10

Existing developments in curriculum
Technology and Research
Summary

IV. ITEMS IN RESEARCH AS THEY APPLY TO THE COUNTRY STORE.......... 22

VI.  PROJECT DESIGN. ..euniti ittt ittt iie it aneaananas 29

Description of the Country Store Idea
Objectives
Procedures
Physical Setting
Why do we set up a classroom store?
How was the personnel chosen?
Description of displays and equipment
How do we carry out goals? )
Conversations for clarification
Arithmetic and Mathematics
Reading and Typing
Health and Grooming
Social Exploration and Interpersonal Relations
Prevocational
Banking and Finance
Social Science
Sensorimotor
Fine Arts
Limitations

ILLUSTRATION. ettt ittt ittt ittt it iaiaeenenennanaanannnn 63-1i

TABLE OF CONTENTS, PART Il. ...ttt 63-11



-1-
PART I
I. Stafement of the Problem - INTRODUCTION
David was eleven and one-half. years old, but had the physical
deVe]opment of a seven-year old. He had few gross or fine motor skills;
he was unable to speak; and he had almost no abi]ity-to‘move»aboﬁt and
interact with his environment. However, he seemed to too a]eft;to be
dismissed as a hopeless, retarded child. He was able, with one-hundred

percent accuracy, to raise his eyes for "yes" and to Tlower them for

no" with firm decision and a great deal of speed. Although, he was
very spastic and had difficulty responding by pointing, David‘ showed
that he knew the answers, when he was given plenty of time. He was
frequently ffustrated by unsuccessful efforts to communicate, and then
he would cry. Neverthe]eés,‘in an unscientific way; many people agreed
that David's bright, alert responses indicated greater potentia] than
had seemed possible in a first observation. |

Barbara fo]]ed in, also with an obvious handicap, since -she was
in ‘a wheelchair. In fourteen years, she had had fourteen major
operations. At the age of seven, she had been placed into an institution,
never to return home. In learning to read, Barbara had exhibited severe
iearning  disabilities, such as reading letters backwards, reversing
letters in words, skipping lines, and perseveration. In spifefof these
difficulties, this girl was totally dedicated to learning to read.

Up to the age of ten years, everyone, and especially her parents,
had assumed Barbara was too retarded to read. With much encouragement,

Barbara gained four grade levels  in reading recognition, and four and -

one-half grade levels 1in reading comprehension 1in four years. Her
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coordination was poor for writing, but she had "dogged" determination.
Barbara had little coping ability to handle other aspects of her life,
and severe temper tantrums followed severe frustrations. Barbara often
set herself up deliberately as a victim, and she was always victimized
at these times. In learning to read, however, she was successful in

gaining praise and acceptance, and in avoiding extreme frustration.

Billy walked into a room, slowly and ponderously. His poor posture,
coupled with a heavy, sluggish looking body, gave the observer a feeling
that Billy could not possibly be feeling good about himself. Upon closer
examination, one discovered that Billy's poor self-image had resulted
in compulsive eating and in difficulty communicating with others, both
peers and adults. He was the boy about whom the other children said,
"Does he have to be on our team?"

Billy's mathematics knowledge and his reading level were at
fourth-grade level, where they were expected to be. However, his writing
abilities were far below grade-level. Billy appeared to be a non-reactor.

He never seemed to "come to life," nor did it seem possible to get him
to be enthusiastic about anything. Billy had minimal audio perceptual
difficulties, and major problems with gross motor and fine motor
coordination. His greatest handicaps were his poor self-image and his
severe self-consciousness.

Working on a few Doman-Delicatti patterning exercises and using
current music to learn simple disco steps, Billy gradually learned to
accept himself in the body he had. He loved the reinforcers, such as

"Pick-Up-Sticks", not realizing that he was still working on fine motor

skills.
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Joe was Six years o]d and sma]] for his age. He impatiently:

rang the doorbe11;~ If the door ‘was: not opened before the third r1ng,
hJoe'was gOne. A]]ithe‘way.to the'study-room,,he performedtavser1esh

~of quick, darting movements; hop, Jjerk up his sTacks; touch.eVerything,"

squeeze an object, and walk backwards. as well asf'torwards. "Where

are’ we go1ng?" "What are we go1ng to do today?" "Whatever it is,

I'm not going to 11ke it.  What's thls,th1ng?" "Where's your~dog?

I'm going to kil h1m..;;." Within a'few moments, Joe had skipped

and -hopped, had - been serious, had been def1ant had been hateful,

and had teased. «After seating himself in the chair, Joe immediately .

began to -quirm, and to assume h1s "hurry-and-get-it-over with"
attitude Then, hen fe114 off fthed chair, while asking a question;
"Is it t1me to go home?", Joqunabbed a compass/tofexp1ore. "i'm‘
go1ng to toilet-paper your house," he 'said with .a grin. when Joe
finally determ1ned “he wou]d study, he - kept his; eyeS"at voook' level”
for almost six m1nutes,-.Cons1stent1y, he read "deb"™ for "bed". Joe
was extnemely'distractTBTe, Totally out of context, he firmly stated,
"One -of‘my classmates called me “"M.R. today. I'm going to hang him "
in a tree, or shoot him I'm too tired to study .any more." Joe's
gross motor coordination appeared to ‘be adequate. - He wasn't ready
to read on a preread1ng level. His writing 1nd1cated Very‘ poon
fine motor skills. ' Joe's study time had * been impnoving over the
past tno weeks. vToday,' itb was  in chunks of four minutes, three
minutes, and two minutes. |
PROBLEM:

The problem all of these children have is that each one is very
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L hand1capped Each»child had”been-approachedHWith tasks of’academic"

]earn1ng w1thout regard to the1r individta]3 problems» of acqufrjng?‘

.that -1earn1ng; ' The prev1ous four children areJ“repreSentative~_bf;

a’ mu1t1hand1capped group

The prob]em the teacher has in teachlng these chlldren is that'

- there is no curr1cu1um to present to these. ch11dren as a group There:

is very 11tt1erpr1nted for a teachervto use Jh present1ng'1earninge

to these pupils, simultaneously.

SOLUTION:

- The teacher must design a unique curr1cu]um to address. the needs

of these students. The author»addressed the needs of»several groups"
‘vof mu]tihandicapped students by using the vehicle of “The Codntry
‘:Store“, whith,'successfu]]y covered a wide area of academic ~and

~practical subject matter.

,The author endeavored to se]ectimaterials for a mU]tihahdicapped-‘

class  of eight to ten  students, over .a five-year period. An

”'a]]-encompassing curricula was engfneered that covered most of the

disciplines we 'endearor - to teach“our students. . All of these‘
disciplines were built around a singTe activity called "The Country
Store". At first, the Store was not~intended to be so many-sided...it
was hern’out of'desperation‘for,materials; It was quickly dtscoVered,'
however, that a total currieu]um}needed'to be designed in order for
the Store 1dea to be‘carried out completely.

- This author needed curricula to carry out teaching goa]s,' to

present continuoﬁs motivation and stimulation, and to supply. an

engineered success experience for the involved students. The Couhtry
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‘ Store an#wéred_aﬂ of these‘ needs. It prov.j:ded beneficial learning
tasks in ten areas of subject matter; the immediate and long-term
‘reqqirément‘s‘,of ~suclcess<fu1 operation of a store prdvided a great
deal  of stimulation ‘and moti\‘/ation;k; and the careful monitoring -of
all necessary transactions provided the engineered success that was
necessary for independent successes at tﬁat fime and Tater. |

The Country Store can be _adapted to almost ahy multihandicapped
“group. This author felt that carefully recording all aspects of -
i,ts» operation may kprl'ove beneficial tq other  teachers of
multihandicapped classes.

Since this activity takes up the largest part of classroom time,
and carm’és out ‘a very balanced classroom\program, it can be used
as a total program wifh the assurance that the students will be
reéeiving a comp]ete‘leavrnifng ‘experience in at least ten dilfferent

areas. ' ’
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II. MULTIHANDICAPPED CHILDREN - THEIR CHARACTERISTICS AND THEIR NEEDS.
A child with multiple handicaps is wusually considered for a
special class, when he has at least two disabling handicaps. Usually,
there are more. They can be any combination ofﬁ two, or more, of
the fo]]éwing: visual handicaps, blindness, auditory impairment,
deafness, deaf-blind combinations, speechvproblems, mental retardation,
physjca] disabilities, emotional proB]ems, and/or any other impairment
. caused by gross brain damage or genetic anomalies. Although, some
individuals in the severely mentally retarded range are. found in
classes for the lmu]tihandicapped, the majority of students would
probably be classed in the mild to moderate range. With students'’
1abe1ingf\present]y being changed, this picture will also change.
Intellectually, those students in the upper range will be able to
learn up to sixth-grade skills by the time they are eighteen or
nineteen’ years of age. At the low end of the range, the student
may learn to speak well enough to communicate, if he is not speech
impaired. |
Unfortunately, combinations of disabilities create greater °
problems for a person ‘than the sum of single disabi]itiés. When
a student is severely physically disabled, has had surgery almost
every year of her sixteen-year-old life, is visually impaired, and
hés been diagnosed as severely emotionally disturbed, getting through
the - obstacles to develop an adequate self-concept can be an
overwhelming job. With such severe handicaps, how does the educational
system honestly measure her potential? Her verba]izatjon is almost
age appfopriate, but inability to read is 'due to visual handicaps,

to emotional difficulties, or. to mental retardation. Probably, it
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is -due to.allrof‘these, but there is always a question in the -teacher's
mind. How does one evaluate this Student, when great motivétion
can increase her ;performanCe' as much as two to three grade 1eve1§‘
at one time'ovérvanothef time?

Physical disabilities, as they occur in multihandicapped students,

.come in all gradations, and répresent all levels of motor abilities.

It appears; also, that students with physical disabilities freqUent]y
have more behavior problems. This can be due to many things. Two
of the causes are severe neurological daﬁége to the person, and poor
self-concepts acquired from a handicapped person's impact on his

environment. and the feedback from that environment.

EDUCATIONAL NEEDS OF MULTIHANDICAPPED CHILDREN

Needs of social interracton and adaptation: present themselves
as 'the most pressing needs of the multihandicapped student. Daily
living skills needs and academic needs follow behind. Figuring out

budgeting requirements and making change are more important skills

[fbr the student we're discussing, than are the needs for mathematics

computation. “Getting along with peers in a regular class and being
able to »;aapt to classroom requirements, adequately, are extremely
important, also. ~ Main-streaming is more dependent upon how well
a person is equipped, emotionally, than upon the grade-level of work
being read.

\ A structured daily routine 1is more 3condusﬁve to Tlearning by
vthe ‘multihandicapped student. This is not to say one can't insert
special experiences into the lesson plans, but basic structure and

predictability are probably more effective for most students, - not
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just multihandicapped ones. These students should be made aware
of clear goa1§ to be accomplished. By knowing what the end result
should be; the interest and staying abi1ity of the student §hou1d
maintain itself, and possibly, become greater.

Multihandicapped students need time to accomplish certain tasks.

They may never beﬁab]e'to master these tasks quickTy enough to get -

“into the job market,bor even into a sheltered workshop. They must,

howevér,»be’given the opportunity to master many tasks, and to find

" out how well they can do.

Many mditihandicapped students need to Tlearn certain skills
through systematic habit training. A student wfth little intellectual
ability can be taught basic daily living skills, good health habits,
and basic adapting skills by repeating tasks enough -times a day to
incorporate them into his life.

Multihandicapped children need to Tlearn to be ‘aware- of those

around them, and not always, "me first." They need a variety of

experiences to encourage ‘them to be a social entity. They must be

taken to the store and to the bank to help them see how thek world
around them obgrates- as opposed to observing the limited world 'bf
their c]assrooﬁ, their home, or their institution. Adolescents and
young adults must learn to Tlive in such a way that their needs for

success and security are met, without "stepping on the toes" of

society. Adequate personality development cannot occur when a person's

-world is too restricted. He is more apt to learn to adjust well

to the world, if he has active experiences. A disabled child must

| begin learning to adjust when he is an infant. If acquisition of

this skill is delayed until adolescence or later, the Tlessons are
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muchnlongef, mdch moré painful, and terribly time-cohsuming;

The Tlearning accomplished by a blind or visUa]]y‘impaired student
(regardless of other handicapS) must usually be acquifed} auditorily
and/or tactually. Therefore, 1ésson presentations must always contain
a mu]tf-sensory‘ stimulation ‘approach to ‘encompass~ all of the ways
students react to stimulation, and therefore, to learning. Most
deaf-blind studenfs have more faciiity using either their ears or
_fheir eyes. Most o% the time, one doesn't have to rely solely upon
tacti]e‘input; |

The Couﬁtry Store is designed (when the program is carried out
with gkeat care) to answer the above needs of the Multihandicapped
student, and in many instances, to carry out the lessons with greatest

speed providing great motivation.
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III. REVIEW OF THE LITERTURE.

In my search for curriCﬁ]um for heterogeneous multihandicapped
class, I found materials adequate for various exceptional chi]dreﬁ,
but nothing specifically for meeting the needs of my class. There
were items of interest in the following areas:

1) General curriculum for Exceptional children

2) Technology and research
‘The following material is based on: the information in those two areas,
in an attempt to révea1~ general curriculum developments as well as
trends fbr’the future. '

Meanwhile, what do the experts say? How do we help our children
with the vériety of handicaps we see in a mu]tihahdicabped class?
How do we tailor our program to each student in a classroom situa£1on?
What are the future trends in helping our students, both in and out
of the c]assfoom? .

This teacher endeavored to extricate from the literature pertinent -
ideas, useable materials, and possible future devé]opﬁents'to benefit
the multi-handicapped population. [t was neéeSsary'_to discover if
anyone had explored the "Store" idea, in working with muftihanditapped
children of any age. It was also necessary to find dut the most
important 1e§sons to include in a course of instruction for a
multihandicapped class, especially one composed of teénagers. There
was a shortage of applicable materials. There were a few' outlines
of subject matter to be presented to handicapped teenagers. Most
~of these outlines were designed for more homogeneous groups ‘than

are found in a multi-handicapped class. There was almost nothing

covering methods and procedures.
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The present developments and future trendstfo]]ow,in a discussion

, of findings in,vthe‘ literature. The future e]ectronjc @evéTobments ,
seem to carry much hope'for the mu]tihandicapped sﬁudeht; at Tleast

in writing.
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A. EXISTING DEVELOPMENTS IN CURRICULUM.

Dr. Claudia .Arke11 (1982) .of San Francisco State University
bases curriculum development on four models: normal developmental,
fask analytic, functional, and adaptive/prosthetic. Although, she
feels that the functional model is best suited for the multihandicapped
person (this is truef it is necessary that all four models be ‘used .
to a‘ certain extent 1in developing curriculum. Normal deve]opment
curriculum bases skills on- the developmental age of the child. This
model is best seen, when a handicapped_ chj]d acquires language.
Chronological age does npt determine how appropriate a chi]d'sblanguage
will be; although, appropriate language patterns should always be
modé]ed.r

Curriculum set up strictly according to normal developmental
models wou1d' have teenagers doing inappropriate ' kinds of taské.
‘Eighteen-year-olds shouldn't be learning to stack blocks, even though
they may be developmentally at this Tlevel. Perhaps the task analytic
model should be uéed.

The task analytic model reflects remedial philosphy, and Shou]d
break down learning into small steps. Each small step must be broken
down further, to provide the most efficient learning for the student.
When tasks are broken dpwn skillfully, one can usually be certain
that the student can work up to his potential with few errors.

The functional model 1is used to be sure that the student: has
at least the minimum knowledge to function in a variety of settings.

Why can't a student go diréct]y to classifying coins by shape and
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. size, identifying'prOducts'by packaging‘and shape; and keeping track,’v"

of work sh1fts by watch1ng the 1ong hand of. the c]ock reach twe]ve?

, The adapt1ve/prosthet1c~ mode]' must be used, a]so, w1th"'

'students, who have sensory 1mpa1rments, or who have var1ous orthoped1cfg

c,1mpa1rments,r Total. commun1cat1on must be taught to a c]ass ~with

varied impatrments, in order to- f1t 1nto a day the 1essons that mustj,

be Tearned‘ Say1ng "app]e", wh11e hand1ng a b11nd person a fresh

~

“from  the other'sv_1essonk (of course, diction should -be ‘perfect"and.;

“smooth app]e and saying the same th1ng to a deaf person while pr1nt1ng
the word, "apple" on ~the- board,« is an effective method of "double[

teach." If either impairment’isenot'tota1,7each persgn'wi11 Tearn

" printed'letters-mUSt be’very clear).

Lessons w1th immediate pract1ca1 app11cat10ns must be subst1tuted
many times, for- trad1t1ona1 and: prescr1bed techn1ques and curr1cu1um,‘

wh1ch‘areﬁnot-work1ng and have not.workedk1n theapast. Lessons.w1th'

immediate practical applications teach -understanding thatbfcannot

be gained in other ways, especially for the exceptional'chiid. The
older handicapped student ‘particularly, needs to blearn practical
lessons that app]y to every-day mathematics, reading, soc1a1 stud1es;

1anguage, sc1ence, and acceptance Ronald S. Horowitz (1970) speaks

of anx1ety generated by forma] instruction that can actually 1mpede,, ..

1earn1ng. "Short attention span, distractabi]ity, and disinterest
“are more. likely spawned by formal, prescribed -curriculum, than‘ by'
short interesting, practical Tlessons, especially inv‘the case"of>
some,brain-damaged individuals,"l

In learning basic number recognition, observe the length of

time a student is "glued" -to addition  and substraction' Bingo,
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especia]]y when prizes are involved. Note the interest of students )
fn language éyntax énd conStruction;’when the teacher makes ridicu]bus,
comica]H mistakes, dnd asks the students to correct them. This is
an examb]e of a short, effeqtive type of lesson that "pays off."
| Selection availability of materials for instructing | the

handfcapped “have - been widely publicized and disseminated. Little
emphasis, however, ,has been given to a system of selecting these
materié]s according to: individual Tlearning abilities.  Materials
are seldom found or selected to take into consideration each learner
in a classroom on an ;1nd1v1dua1 basis, particularly in é
multi-handicapped classroom. The teqcher must use imagination and
adaptive creétivity. And; what if a teacher is lacking in creativity,
but very good at carrying out ready-made plans?  Meaningful and
specific objectives must be selected to.carry\out long-term projeqts.

Each child's abilities must be thoroughly evaluated, first,
and only then can the proper materials be selected. Many teachers
are in a position where they must.;.l) order materials at a specific
time, or...2) order all items before a particu]ér date or ...3) order
a blanket shipment whether or not they want them. Within the past
few years, allowable spending money for most handicapped programs
Has been cut back sevére]y for suppiies and eduiﬁment. There must
be guidelines for teachers to purchase intelligently.

The dilemma of how to effectively present learning materials
is stated in a differentl manner by John E. Bolen (1970). "One of
the most perplexing problems -in education 1is accommodating the

- different ways that children Tearn. In addition, there is.but a



v 15 | '
scanty phi]osdphical. and: psycho]bgica] framework for developing
o insﬁructiona]yactivities to alleviate this br‘ob]em."'2 |

Effectively presenting 1earnihg materials is discussed by Judith
Weihthaller and Jay M. Rothberg (1970). They feel that each task
should be analyzed and measured against the individual level of
1earhing. ~In doing ;o; they question...1l) at what level is the task?
2) in which moda]itfes;’can the individual receive? 3) in which
modalities can the individual express himself? 4) are all
psycholinguistic prbcesses intact? 5) what is the content of the
task?

Usingl a hierarchy‘ of»\learning experiences, a student 'beginé
in the earliest, most,’basic sensory Tlevel of functioning. As he
ascends the ladder, he learns to perceive, which is more abstract.
Then he develops memory. Symbolizatioh must follow, and this becbmes
quite abstract.  Finally, the student conceptualizes, and is able
to perform‘very abstract tasks. |

We see a tremendous variety of skills and capabi]ities in the
multihandicapped class. Building curriculum must take into
consideration- all mental and physical considerations must be done
according;fo a hierarchy for each student after answering the kinds

of questions presented by the above authors.
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B. TECHNOLOGY AND RESEARCH.

Many éxperts in other fie]ds thaﬁ education are becoming involved
in special  education. Neurophysiologists are being Jjoined by
e]ectrica1. engineers, e]ecfronics. technicians, and computor experts
to develop revolutionary electronic learning and communicating devices
to help the multiple handicapped person learn and communicate. Federal
funds are provided under Title VI-B of the Elementary and Secon&éry
Education Act. The goal is to demonstrate this technology. working
to help disabled students, especially those with severe involvement
caused by cerebral palsy.

Many of our mu]tihandicgpped students have faulty sensory ihput
and impaired motor skills, which prevent them from responding - to
their environment. Electronic devices are béing used to help a person
deVe]op greatly improved head and neck' control, and these devices
begin to work within minutes (Hedrich, 1972; American Educat;on,
1975; Rehabilitation World, 1977). Formerly, physical Vbraﬁing and
supporting the head were used. These methods didn't help the student
develop his own muscles. The new devices click and vibrate inside
of a helmet, so that the person involuntarily straightens the neck
and the head, using his own muscles (V. Hedrich, 1972). Eventually,
the person is able to maintain head balance without any device. Thus
a person can learn to eat properly, to view the world as normal people
do, and gain better self-esteem, which seéms to be 1écking many times
"in a person, whose head is always down on his chest or on his shoulder.

Head position makes a difference in how a person learns to read.

Faulty perceptioﬁ is more likely to occur when the head is not in
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~normal position._ The "head stabilizer" is continuing to be refined
and redeveloped, and theh tested. Francis.Spelman at the University
of 'WashingtoA's ~'Regiona1 /Primatei, Center§ Fredric  Harris,
Neurophys1o]og1st Universify of Washington; and John  Hymer,
E]ectron1cs Spec1a11st University of wash1ngton, are éar]y deve]opers
of the “head stabilizer" used experimentally with pr1mates (Vivian
Hedr1ch 1972).

Sensory control devices have been designed to help the student
control a disabled armland hand or a leg and foot (American Education,
1975). Evenb'with ‘totally impaired 1limbs, almost normal function
can sometimes be attained using the newest electronic sensory devices,
which send electronic messages to the nerves and muscles.

The student with severe speech problems' has a source of help,
also. One of the ,sourceé is described as a microphone connected
to an oscilloscope (Rehabilitation World, 1977). This combination
of instruments converts sounds of a studeht into eiectrica] "potential
variations." These are again converted into patterns on a cathoderay

~tube. kAs the student pronounces a word, he must carefully watch

the screen, and try to make the same picture as is made by normal
speech, or make it at least a matching image. For many students,
the visual feedback will he]p’<and stimulate them to compensate for
their faulty sounds, and visua]]y make a closer sound to the normal
one. (The article in Rehabilitation World is: "Profile: Creator
of E]ectronic'Aids Both Great and Small", with no author given).

New diagnostic and screening tests are continually being’
develbped. As specialists enter the area of handicapped children,

they are identifying students, very early, who have been difficult
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to identify before.\ For example, very'physically,handicapped children

frequenfiy, “have impaired spatial knowledge and faulty object

relationships. These problems cah be helped by aiding the child

‘with basic moverents, learned in a developmental heirarchy. In order

to Tearn distance and space, the child must be'ablé to explore manually:
and mahipu]ative]y., ‘Withoutv these begfnning e*periences, the

haédicappéd ¢hild cannot begin his ~education at the normal ¥time.

Until he has learned how to put on a shirt, how to "squish" his food,

and how to tip‘ a glass to obtain 1liquid, hé lacks the necessary
‘equipment to learn academically. When a hahdicapped child is Tleft

a]bne, he will exp]ore and Tlearn very little. E]éctronic monitoring

Aor one-to-one therapy gives him immediate feedback that stimulates

thisrbéginning development (American Education, 1975).

‘There are hundreds of ways that technology can help to monitor
children's reactions and movements. PbsSib]y, teachers will be able
to train a child in‘gross and fine motor ski]]s; more than one student
at a time; and pefhaps, a whole classroom at a time. With each new
electronic breakthrough, mény new possibilities are born.

Scientific, medical, and engineering skills have come together,
also, to give us the best space-age children's prosthetics that have
ever been available. We are not alone in the development of
prosthetics for children with congenital limb deficiencies. Canada,
England, Scof]and, Holland, Germany, and Denmark .have been in oﬁ

~ the development of children's prosthetics made of the newest materials
and designed by éxperts (The Remarkable New Prosthetics, 1975).

The finest prosthetics were originally designed for adults...war

- and accident victims. General Omar Bradley was one of the original
- . /
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~proponents of prosthetics for children, after seeing them used with

war victims in the late 1940s. Now a complete team moves in when
a child is born with severely malformed 1limbs, usually within

seventy-two hours of birth. Medical social workers, pediatricians,

- surgeons, therapists, and others feel that when the child becomes

~use to- prosthetics from the beginning, and as they are changed

periodically with theAchild‘svbirth,,the child will lead a more normal

1ife, physically ahd mentally, from the beginning to the end. We

still haven't reached the point where an artificial Tlimb can quite'

match 'a normal one, but we're getting there"(Thev Rémarkab]e New .
Prosthetics, 1975).

There 1is the "environmental cﬁntro] system," an electronic aid
of the present and of the future, developed by ' Roger Jefcoate,

(Rehabilitation World, 1977) a young British electronics expert,

who has chosen to make a career out of devising these aids for the

disabled in Great Britain. With this electronic aid, a slight movement
of the chin or even a breath can be translated, by the disabled person,
into turning on the television set, dialing the telephone, or turning

on or off the lights. Various subtle movements can be used to indicate

one-word responses, such as "yes" and "no". Head movements and

breathing patterns are connected to an electronic board which‘createS'

responses of single words, phrases, or complete thoughts.

Educators must know much mofe about the processes of the brain
into which they try to "stuff" information. How do we get into the
brain? How long does information remain there? How ddes information
change after various intervals of time? Research provides answers

to many of these questions. Experimentation is being carried out

{
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to bring more and better scientffic theory and instrumentation to
help ‘physically and academically deficient children. We Have;
presently, the balance control device,v the Timb position monitor,
. speech training apparatus, new prosthetics, and many more electronic
mfrac]e-workers; howevek, we have a long way to go (Profile: Creator

of Electronic Aids Both Great and Small, Rehabilitation Wor]d, 1977).
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C. SUMMARY
In the 1ite?aturefsearch, information of interest was found .
in the foi]owing areas: 1) general curriculum for exceptional
chi]dfen, and 2) technology and _research. There were no specffic
curriculum guides that cou]d,be4locatedp | /
| Dr. Claudia Arkell of San Francisco. spoke  about curriculum
development based upon four models: a) normal developmental, b)
task analytic devé]opmenta], c) functional developmental, and d)
adaptive/prosthetﬁc developmental. A1l = models can serve the
, mu]tihandicapped teehager, but the functional model is probably the
_ mdst applicable. Ronald" S. Horowitz‘(1970) and John E. Bolen prefer
to.‘tailo}' curriculum to the needs and learning abilities of: each
“ child, fitting 1£ into a specific outline or framework. Jay M.
Rothberg and Judith A. Weinthaler (1970) design their curricu]um.}
to the operational 1eye1,of the chi]d."

American Education (1975), Rehabilitation World (1977), and

 Readings in Physically Handicapped Education (1978) describe electronic

devices and new materials that have been used to aid the disabled
child to.stabi1§ze head and neck position, to afd all kinds of body
movements, to help replace 1imbs, to'stimu]ate normal communication,
and to normalize sensory abnormalities. The inventors and
technologists, who have given us these revolutionary gifts, are some

of the most creative in benefiting the multihandicapped - student.
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- ITEMS IN RESEACH AS THEY APPLY TO THE COUNTRY STORE
USE OF THE FUNCTIONAL DEVELOPMENTAL MODEL -
AND THE TASK ANLYTIC DEVELOPMENTAL MODEL :
IN COMMUNICATION }

The Country Store should stimulate language use, both by the
‘clerks in the store ahd the customers. The motivation of needing
a certain item, or requ1r1ng exchange of a specific amount of money
necess1tates use of 1anguage beyond the utterance of, "Hello, how -
are you?" "This is thirty cents," requires an immediate  socidl
interaction, as well as attitude adaptions to, "I can't affofd'it."
If a customer counters‘with, "I'11 take one," the clerk must "change
gears" by handing the ,cusiomer the item, preparihg to look at the
monéy given, ahd checking the amount. If the transaction 1is too
,Comp]{cated, the clerk must decide when‘it is time to ask for help.
For many mu]tihandjcépped students, this might be an 1impossible
complication. There is one motivation, which transcends all attempts
to task analyze and explain ahead of time. This is the one, that
speaks to the clerkvsaying things such as, "This is real money. This
person exgects you to know the answers. You wi]f.be getting a reward
fromJyour,succesﬁ in this transaction. The class is dependingrupon
you, now." If the student understands he will not be ridiculed for
lack of Success, and that he 1is merely learning a valuable lesson,
he will qua]]y work up to his potential. The respect the student
gains frbm being in this job motivates him, also. He is a success,
he feels good about 1it, and he automaticai]y acquires functional
1anguage with greater facility, whether he signs, uses gestures and

body language, or verbalizes.
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USE OF THE ANALYTIC DEVELOPMENT MODEL
'AND THE FUNCTIONAL DEVELOPMENTAL MODEL
IN MATHEMATICS - ‘
' 'ThejCountry,Stdre teaches‘monéy.ski]]s. First, a student counts

two 'pennies;'and ‘'sTowly graduates to higher amounts of ‘mohey. ~ Some

will not progress beyond ten pennies. Others will be able, relative]y

~ soon, to handle amounts of five dollars or more. As each new addition

is made, the amount~is added and taken away many times. 'This 1e$$on
leads to making change. This skill is important, when a person is

working with real money, or with items that represent  real money

“(store products) to the class and to its customers. If a person

can count only oné jitem, he can watch a row of items, and when there
is only one left, he knows it is time to fill up a display, or notify
someone else.

THE FUNCTIONAL DEVELOPMENTAL MODEL AND THE PHYSICALLY HANDICAPPED.

A pekson, who hasn't the control to’ physically hand an item

.. to a customer, but who is much more relaxed with the teacher or a

classmate, can practice giving it to one of these people, who will,

in turn, hand it to a customer. Perhaps, the orthopedically

handicapped student can push a box containing the item toward the
customer, rather than try to pick it up and manipulate it. There
are hundred of adaptions that can be used with these students. Some
éf fhem are planned ahead of time. Others occur spontaneously; with
immediate need shown.

Nobody would be required to pérform a task that he is absolutely
unequipped to do. There éhou]d,a]ways be a gbod chance for success.

If a student has a»séizure about the same time each day, his work’

shift should not ‘be at that time. It is relatively easy to work
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»around th1s k1nd of prob]em

HELP FROM ELECTRONIC DEVICES

Students cou]d ‘be great]y benef1ted by use of e]ectron1c dev1ces

f:' S1mp1e commun1cat1on dev1ces w1th the ab111ty to reproduce s1ngle;vi<

'word, answers m1ght great]y -help S a -student '15' Country Store

transaCtions‘< Greater ambulat1on makes 1t Vpbssible to 1earn andw

'Eperform more JObS ~ Improved- f1ne motor ab111ty cou]d make ~hand t0;f
eye tasks easier and more precise,. such as p1ck1ng up coins and handlng~t
,them' t0» peop]e, ~giving change, andv se]ect1ng, and,»handwng,»productsf""E

to customers

Many mu1t1hand1capped students have d1ff1cu1t1es in a]] aSpects

of ]1fe,_1nc1ud1ng perform1ngv30bs in the Country Store, for: examp]e,

having poor head and neck. pos1t1on Imprdvement in this’anea'a1one,

'“'would 1mprove the1r 11ves and espec1a1]y their se]f-concepts

One v1sua]1y 1mpa1red sever]y phys1ca11y hand1capped g1r1

demonstrated that she was capab]e of read1ng on .a’ f1rst grade 1eve]

~ could type s1ng1@ ‘words with large letters, and cou]d perform a few'
“1 fine motor tasks, but with tremendous difficulty and with great time
| consumption. With:electronic deVices,to-improve hen,extremely‘poor
- head boSition, and: others'to he]p,with her hand and’finger‘useage,

’thisﬁstddent'c0u1d'haVe learned and performed much more closely to

her potent1a1. Her poor self-concepts may have ‘been much improved,
in. the process, since she had quite good speech and learned in ‘the

mild to moderately retarded range.

t
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SPECIFIC TEACHING GOALS, FOUND IN THE RESEARCH,
AS THEY APPLY TO THE GOALS OF THE COUNTRY STORE.

The Ufah~ State Department df‘ Public Instruction has published
| avcomprehensive curriculum guide for the severely handicappedbstudentb
in the State of Utah (Novemberv1979).' This teaching guide, designed -
by Phillip G. Hardy,;and others,kpresents a comprehénsive multiféceted

~ curriculum, whichfis'félt to be most‘important for this population.

Some of the tasks preéented that‘wére labeled for "multihandicapped,"
would not vhave been- appropriaﬁe for much of this population.A For

‘example, teaching a person tox properly learn to use the toi]et,v by

tpe method given, c6u1d only have been done if the person had

émbu]ation, motor confro1 of the hands, some sight, and some receptive

language. A1l eight of the students in the Country Store would have

had to be exempted from this task. Many,o% the other tasks cbu1d

' h;ve been integrated with>those of the Cduntry Store, however.

Each of the deécribed tasks, however, Fit info a genefa] division
of the curricula, that is ‘as follows: self-care skills, 1anguage
and communication skills, sensory 'motor skills, arithmetic skills,
reading skills, interpersonal relationships, fine arts' skills, and
practical arfs and occupational skills. These are not designed to
vbewpresented as isolated lessons, but more effectively, as intertwined
lessons. Each serigs of tasks 1is taught on three different levels;
as a one-to-one lesson, as a small group lesson, and as a large group
1es§on. v

Country Store tasks, as they fit into the above curricula

divisions are as follows: 1) self-care skills - learning grooming

and cleanliness skills, Jjudging cleanliness of oneself and others;
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2) language and communication skills - carefully Tistening to people's

directions; signing words and phrases when possible, speaking politely

'x‘to others,‘]earnfng standard words and phrases to fit manylsituations;

3) sensory motor skills - visual and ,o]factdryf discrimination ‘when
judging freshness and appearance of 'products,>‘fdent1fying‘ coins by
feeling and “sight,  wrapping and displaying items, picking up coins
and store produéts, épatia] considerations such as fitting wheelchairs

into varying ‘spaces; 4) arithmetic skills - Tlearning amounts of -

coins, mastering counting and calculations of coins and paper money,

‘learning about prices, percent, and interest; 5)  reading skills

- reading of price lists, reading of advertisements, typing af Tists,
letters, etc.; réading bankbooks and posters; 6) interpersonal
relationships - responding to directions, tactfully informing others
that they must be clean and‘groomed for store activities, controlling
behavior while on public disp]ay,' communicating effectively with

others, controling and maintaining expected behavior and conduct

', while at places such as the bank and the market; 7) fine arts-skills

- painting and ‘decorating the store, designing and doing art-work
on posters and signs; 8) practical arts and occupational skills
- coin identification, reading and interpreting price-lists, following

directions, grading, wrapping,‘ displaying, and monitoring freshness

" and _appeafance' of store products, being responsible for taking a

work-shift, and shéping of work attitudes, plus many other lessons.
James Lederer of Bergen County Special Services School Djstrict

(May 1981) feels that curriculum activities and goals should be geared

toward: the limitations and potential ability of each multihandicapped

student. The curriculum aims he presents are as follows: 1) positive
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- self-concepts to carry a person into post-schoo] independence, 2)
fostering appropriate communication skills oh cognitive and affective
levels, 3) maximum poténtia]*»in}‘physica1 growth and wé]]-being,
4)»fihest_dirécting and counse]ling for each student so'that>he,w11]'
.make appropriate‘decisions‘when out of school. He feels that great
.émphasis'shou1d be giVen to individual tai]oring;of»eddcétiona] and
physical 'materials 1ahd-ftask§, to best preparé the mujtihandicapped
student for life after school. How does the Country Store fit into
these goals? It answers the negds expregsed in most of them, but
let's discuss only the first one.

Handling, counting; caring for, and making decisions. on how
to use the money earned presents a lesson that should give greater
security in money transactions later in life. EVeryone}shou1d learn
something abut handling his money to get the most benefit from it.

HaQing field;trips in the commuﬁity are of value in beddcating
the student about his world and the people in it, as well as helping

~ educate the community about the handicapped ‘person. " Greater
understanaing fosters good se]f—concept;. Much community education
occurs, . along. with student edﬁcation, when multiple handicapped
‘students are taken out for consumer activities. When decisions are
made to spend the money on special leisure activitiéé out 1in the
commuhity, ‘more community education, more student -education, and
more benefits for é]] occur,

Learning about banking MOney, withdrawing money, bankbooks,
growth of interest, handling checks, and how to shbp, with
responsibility for the results, are certainly valuable, concept-raising

lessons for future Tlife. Many students should go on shopping and

\
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bank1ng tr1ps, either in a group or on a one-to-one basis, and should
have certain respons1b111t1es for making decisions dur1ng the trips.
Learning definite attitudes,v rules, and gimmicks for gettingvl
along with people Tlead to successful 1ntérpersona1 transactions,
which certainly build up confidence and help one to handle oneself

in the future.
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V. HOW DO WE CARRY OUT THE IDEAS OF THE COUNTRY STORE?

In order to operate the Country 'Store most. effectivE]y,
edutatioha]]y there are at least seven steps a teacher must take
to be sure that the wahted'goaIS'are carried oﬁt.

I. Know the program well enough to make wise and effective
adaptations for students on every ability level.

II. Keep = educational goals foremost during all
activities...the teacher must be accountable for the learning to
be acéomp]ished.

III. Organize ahead.

IV. Develop record systems to keep track of accomplishments
énd thus, facilitate reaching goals.

V. Study all Tlegal requirements for .mdintaining a class
business (1icenses, school insurance, food and drug laws, €tc.).

VI. Set up a specific Nprogram fdr méintaining public
relations with: other students, teachers, coordinators, othefrschoo1s,
the school cafeteria, and other groups.

VII. Develop, in addition to record systems, report forms,
schedules of field-trips well in advance, work schedules with emphasis
upon equitable tasks in all areas for each student, and written p]aﬁs
for using the money earned.

There are other advance plans, which can be made according to
the sijtuation. Many of the aboye records, plans, and goals can be
changed by changing circumstances or by increased 'knowlédge and
experience. The realization of each written goal will be one source

of evaluating and assessing each student.
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ff a student 1is satisfying actual academic goals to pass a
proficiency test needed for graduation, mathematics tasks, spelling
lists, readihg materia]s; and creative writing tasks can be extracted
from the tasks and products o% the Country Store, combining academics
with practicality. " For example, creative writing can be accomp1ished
by a student being responsib{e,for advertising copy, writing business
1etters,‘ and writing a weekly sumhary of anecdotal happenings at
the Country Store (this is an excellent way to see how a student

recordslwhat he observes).
» This program is aimedafo give a student practical buying, banking,‘
and budgeting experience that will help them in later years. In
fact, the Tongest-term goal of this program is to give knowledge

and experience in many areas, which will benefit his future 1life.

Numerous field-trips will he]p the .student W1th‘ mobility training,
in social responsibi]ifﬁes; and inl expanding his world so as to
encourage more exploration of his environment when he has finished
school. The typing expertise acquired will aid the student in various
ways when he becomes part of the "real world." Most important are
the pre-vocafional and vocational skills learned in the Country Store,
which will foster greater independenceAand perhaps enable the student
to eventually get a job. |

There are two areas of exploration and experiehce that will
be pursued in the following paper. One is a general activity that
can be divided into ten subjects in which an exceptional child can
gain expertise. The other is a more specific attempt to affect social

and behavioral changes in students.
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" The Country Store was a multi-faceted activity used with a class

“of nine multihandicapped teenaged students for about three and one-half :-

years. Other students were brought into this activity, because various

"teachers were anxious for-their students to have social interaction,

'management, selling, ’hand]ing‘,money, pricing, grooming, and speech

practice that the "Store" offered, in addition to other Tlearning

experiences. ~Other teachers used the work in the “Store" to help

with arithmetié‘activities, and.as a reinforcement activiﬁy;

The "Sfore" answered the di]eﬁma posed by Ronald Horowitz (1970)
when .hé : stated, ("Students learn from random . and sppntaneous
exéeriénées." He also stated, "A guide doesknot have to be a package,
but rather can be an outline from which many alteknatives are selected

for experimentation.",
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; VI. PROJECT DESIGN
A. DESCRIPTION OF COUNTRY STORE' IDEA.

Thé Counfry Store. is a md]fisensdry technique, and necessitate:
a great deal of one-to-one attention. ' The setting is informal;
however, the structure of fhe‘activity is very ordered. The curriculum
is'fdeve1oped, by "setting up, establishing, and maintaining a small

 pusiness'in the c]assfoom. )

‘Thfs activity meets criteria, for the necessary environmeht for
learning. .of many'types of exceptional chi]dren, as well as for the
multihandicapped’téenagefs for whom it was designed. The immediate,
‘practica1 use of selling to the public and making change, while others
‘watch, provides a great incentive for 1ncreasing‘speed in academic,
social and motoric transactions.

Tasks are given to studénts as they're ready to haﬁdle them.
Studeﬁts, who - have problems screening out distracting stimuli can
sometimes - function in the setting of ‘the Country Store. Much of
the distracting stimuli is beneficial to the student, if he can learn
some control of perseveration. - Time must be given this activity,

"since the built-in . structure for success will work adequately only
if students are given plenty of time and space. | |

Learning materials can be tailored for each student with.relatiye

ease. The activities of the Store are planned on as many different
levels as there are students participating. A teacher must be able
to task-analyze and adapt various tasks according to abilities ’of
each student, as well as to engineér success for each student into

each activity.
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Pérmiszveness-iis.‘encograged- in verbé]‘vse1f—éxpressibn,' bﬁt:_
6h1yv'after"planned.‘questidﬁs. and”,expékiénéés; ~For: an intéresting.
.‘preSentatfongiof.ftasks-‘that téa;h\ academi¢ skiT]Sl whi]ezithéy: téach  ,A
| practica]-'skills,;‘thek mu]tisenéory‘ apprqach~ of.tfhé ’Cduhtry- Stbré"

- could be an answer to the di1émmas 6f~some educators.
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B, OBJECTIVES

, The‘children'described, at the begihning of this paper, cannot
be assessed and evaluated in conventionaT\tests and - questionnaires.
What kinds Ofbmaterials can be presented to those~chi1dreh from which
they'can truly benefitvand learn? = Could there be a common demoninator
of '1earning that might be appealing and acceptable to all of thé
above children, plus other Ehi]dren with various handicaps? What
kinds of activities could be presented that might work as a catalyst
to inspire many . exceptional children to become more enamoured by
conventional curriculum?

These and other questions will be discussed énd exploréd in
the following pages. Namely, what are some of the aétivities ‘that.
can be used by exceptional children (and others) to acquire skills
that do not wusually fall within a conventional school curriculum.
pfogram? More specifically, howv can- we teach ~a class of
multihandicapped teenagers in a school setting? How can these
activities be established and implemented? How can these activfties
be assessed and evaluated? How valid and re]iab]e are the measurements
for these alternative curriculum activities?

It is the goal of this paper to demonstrate a comprehensive
curriculum, which includes mathematics, business skills, typing ski]}s,
health, social interactioﬁ, provocational skills, banking, reading,
social science, sensory-motor skills, and art, and which utilizes
the central theme of "The Country Store." This will prove to be
useable and effective curriculum specifically for a class of eight

to nine multihandicapped students including those with orthopedic,
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sensory, other physical, ‘behavioral, and intellectual handicaps,
ages twelve to twehty—one years. ’The Couﬁtry Store would be an
effective. main-streaming activity, as well, since the vconcepts are
readily accéptéd and learned by most students. |
The "Country Store" gives a lot "for the money." Below are the
Tong-term objectives in teaching basic skill areas.
A. Teach:arithmétic and mathematics
1,: coin identification
2. teach one-to-one identificétion
3. teach counting by twos, fives, .and tens, etc.
4. teaeh addition, substraction, and percentages
5. teach‘grouping
B. Teach budgeting and comparative pricing
C. Teach Tletter recognition, some word recognition, and typing
skills
1. posters to make, and signs listing store products
2. neat bordéfs
3. accurate spelling
4. spacing of words
D. Teach health and grooming
1. importance of cleanliness
2. importance of deodorant use
3. importance of neat hair and clothing

‘4. importance of well-groomed nails
E. Social exploration and interaction
1. Pleasant attitude, with 1its payoff, interpersonal

relations
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2. Positive thinking
3. Good manners (carrying over into other social situations)
4. Specific and appropriate speech and 1anguagé
F. Pre-Vocational skills
1. Packaging (1nc1ud1ng.weighing and counting items)
2. washing fruit and vegetables
3. arrangiﬁg and displaying
4. sign and poster making
5. pricing and making labels
6. planning, schedu]ing, and making up price-lists
G. Banking and finances
vl. withdrawing money from the bank
2. depositing money in the bank -
3. check writing /
4. adding to and subtracting from a balance in a checkbook
5. Tlearning about intefest
6. good and appropriate actions and questions in a bank
H. Reading
1. comparing and reading newspaper advertisements
2. haking and checking price-lists
- 3. product names, in the store, in the supermarket, and
in newspapers
4. various signs
I. Social Science (in part created by planned field-trips
to market and to bank)
1. learning about world around us

Y 2. learning functions of banks and of Savings' Institutions
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3. learning functions of large and small supermarkets
I | 4; ‘1earning appropriate behavior in market and other public
p]aces
5. realization: of good self-concepts, because of‘ paying
"own way" |
6. 1earning about barriers in public places for physically
handicapped and logging as many as possible |
J. Sensory motor skills
1. hand-to-eye activities
2. 'spatiai necessities, such as judging wheelchair space
3. discrimination by sight, sme%], tasté, feel, and hear.

4. fine-motor needs

1. creating signs and eye-catching posters
2. diécovering the meaning and use of logos
3. creating attractive’ decor aﬁd displays for the
environment
4. having a deffnite time-table to complete an art projéct...
learning to bring a job tb,comp]etibn
- Since there are mahy well-defined. jobs in carrying out the
objectives of the Country Store, and since these jobs can be carried
out on all levels of potential, as many as sixteen students can: work

on this activity, concurrently. (
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In order to fulfill objectiVes, requirements for operating and
maintaining the Store are those that a]éo serve to satisfy requirements
of the basi; skill areas. Let us exp]ofe a few of those areas.

A. - Arithmetic is Tlearned as the student learns to count a
few items for inventory or a few coins, followed by being able to
count ten items or coins. Later, they will add items or coins, and
_ perhéps, learn a few easy operations on the calculator. Couhting '
unlimited amounts of money, and doing an abstract task such as giving
change, is a higher form of arithmetic, which transcends into
mathématics calculations. Quantitative concepts and measuréméﬁts
are carried out as products are bought, weighed, and packaged. Time
is 1eafned; as work shifts are arranged and store hours = are
established.

B. - /Budgeting and pricing occur as the student tries to fit
the amount paid for 1tehs into the amount he has "in pocket." Pricing
takes place when a student undetstands that we must not lgn]y pay
for the products we have bought, but we must get a 11tt1e.more tHan
that to have any extra. Paying thirty cents for an item at the store
necessitates getting forty cents for the same item at the Store;
so we can have the pizza-party we wish, next week.

| C. - When a word is seen and typed a number of times, for .a
price-list, that word becomes part of a person's vocabulary, after
a time, especially when it 1is spoken, typed, seen, corrected, and
written. It is easier to learn words Tlike "hours" and “open" when
one makes a sign with those words on it.

D. - The -Country Store requires a student to be clean and

personally attractive, with as much control of -coughing, drooling,



- =36~

and other annoying sights (to é customer) as possible. In order
for a student to control these aspects of his life, he must be
taught...step by step. "You must empty and clean you illiostomy
bag at least three times durin§ the school day. VYou clean it twice?
Evideﬁta]]y, that is not\enough, as I'm still aware of an unpleasant
odor. Perhaps, you need help in cleaning if properly...I'11 be glad
‘to show you the beét way." Good health rules are taught and
particularly washing hands at least every hour, when a person is
working in the Store. ‘A’person can be clean, but lack good grooming
skills. This must be - taught in a kind way. "I wish tb cut your
nails, since you are having problems getting someone at home to do
this for you. While we're at it, let's just use a little eye-makeup,
and a very light shade of 1ipstick. See how lovely you are now...isn't
Stephanie a "fox?"

E. - Interpeksona] relationships, along with the communicating
skills they require, provide probably the most important source of
lessons, as a consequence of working in the Store. Self-realization
occurs as the use of the name of each student is linked to a spebific
job, via typed 1lists, verbal reinforcements, and with the inclusion
of each student in the particular class unit. Each person sees his
class name (Moonshadow) at fhe top of the bankbook. ~Social
interactions and social competencies are seen when directions are
followed correctly, when a pupil shows responsiblity, and when
appropriate vocabulary and body language is used without prompting.
Emotional awareness, emotional expression, and adaptive behaviors

are required of each student When he meets the "public" successfully.
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-The workers in the Country Store must listen carefully to directions,
to the ,reques£5' from customers, and to the lessons that are being
taught when the need for them is demohstrated.. “"How are you?" "Cah,
I help You?" "Would you 1like to try a new prodUct?“ "Thank you

- for your business." Phrases, such as the 'above,‘ are transferable
for the Store, as well as for out in Tlife. - Language and vocabulary
are being acquired continually. There are sets of Words to be Tearned -
when shopping for theJ store, and when assessing the availability
of resources for the ‘handicapped. "Tell me about interest. ~ About
deposits. - About withdrawals. Please come to the 'teller'." Body
language is also transferable. In Signing words and phrases, each

member of the class should be in on th lesson, not just the pergon

with the auditory impairment. Total communication should be stressed
for each member of the class. |

F. - Prevocational skills, necessary to carry out the concept
of the Country Store, are necessary to learn. Some of them are:
typing, clerical duties, custodial duties, fruit washing and packaging,
weighing, sorting and classifying, counting money and products,
price-1list planning and completing, devefopment of good work attitudes,
structurfng time, completion of a job, arranging product-lists by
price; arranging product 1lists alphabetically, aﬁd errand-running,
plus many more. Elements of housekeeping and homemaking round out
the curricula 1in practical arts and occupational skills. Dietary
skills such as planning of menus, balancing good foods against "junk"
foods, fruit and vegetable cleanliness and attractivehess, and tidiness
of counters and refrigerators are all skills, which can be carried

into daily living. Orderliness and organization are characteristics
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of maintaining the Store that will extend into a person's life and
his future job. |

G. - Banking and financial skills- can be as simple as ha‘nding'

'the‘bankbook to the teller with the money to be deposited. Or, they

can be as complicated as fully making out a deposit or withdrawal

slip, fully writing out checks, figuri‘ng ahead of time what the new

~ balance will be,  figuring the ,interest_a‘head of time, Tlearning the

questions “to ask and their answers, and carrying out transactions
unassisted. A person may learn. enough to tell another person exactly
what to do and to recognize mistakes when they occur.

H. - Written language follows the more basic lessons when the

student is able. It begins with having a student underline or indicate

the word Qércentage whenever he sees it or having a 'studént point

out a dollar sign whenever it occurs. Reading advertisements 'is
more adbvanced; and should be d‘one‘ with the teacher assisting the
class. Product names are matched with products for easier learning.
Learning words begins with large words on signs, accented words 1in
advertisements and many times paired with pictures, and wdrd.s in
large type fhat are typed by the students. /

| I. - Social Sciénce discoveries are made when the.handicapped
person goes out into the Community. As one has transactions with
market persdnne], bank pefsonne], and with the people one meets in
those Tlocations, he gradually gets strong feelings about how he is
accepted and how he accepts the people he meets in various
transactions. Are they friendly? Do. they at least accept him and

perhaps go out of their way to make him feel at home? Are people,

who are in a ‘hurry, always brush by in an unfriendly manner? Are
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school personne] more or less tolerant of h1s shortcomings than bank'

personnel or market personne]? As he- gets,answers to these and;many»

, more puzz]es, he is getting nav basis upon which to build a Social ~
'Sc1ence curr1cu1um As- his interest grows'in the oUtside»éommunity;

his exp]orat1on will grow, along with new quest1ons and answers.

"J.' Sensory motor sk1115 are be1ng ‘tested constantly wh11e‘i
work1ng in the’ Country Store. St]mu1at1on‘comes to Fhe student -from
fee]1ng, sme1]1ng, tasting and seeingv the products .(at one time,
the class could hear .a product, as 1t was a food that made crack]1ng
and snapping noises). Fee11ng, seeing, and hear1ng the c11nk of -
monéy is a pleasurable form ~of sensory stimulation.  Eye to hand
coordination is tested, as a berson picks’up a coin and handsjt to-

another person. Eye-hand cobrdination is further tested with picking

up .and' handing items to a customer, taking coins from a customer,

putt1ng ftems into a kefrigerétor;‘ and typing. Position in spaCé
is’ refined by whee11ng chairs = into varying openings, backing,vto
retrieve. items. from the refrigerator; getting bodies down the hall

to-run errands, and with other activities. . |

{

K. - Fine arts, even for the visually impaired, can be practiced

‘,by painting the Store in one color, to start. The need for attractive

displays, arresfing decor, and eye-catching posters requirés' the

teacher to p1an.and'task analyze each art task and give each task

“to the person, who isvcapabTe'of carrying it out. There is continual

need to renew and to touch up the‘physica]mpropertiesfof the Store.

"0Of course, simple poster designing, as well as a simple design “on

top of the price-lists present art skills tasks (the original crew
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of the Store decorated a two-pound coffee can with a collage of their
photographs, those of their friends, and of the adults with whom
they worked, with a slit in the top for their money). As new peop]e
come into the program, new ideas for carrying out objectives will

continue to be generated.

A



-41-
C. PROCEDURE
SETTING

The basic possibilities forb setting up the Country Store are
endless. A few ideas will be'giVen,‘but it must be stressed thaf
individual needs and want should dictate the phy§ica1 setup. A large
box should be located - perhaps a freezer box. A large window should
be ‘cut, in front, a rectangle extending‘ to the sides and down to
the center of the box. The display of items for sale must be clearly
visible and accessible through this window. =~ The back of the box
must be comp]éte]y open to accommodate a clerk in é wheelchair, or
one in a regular chair. A search must be‘made for a display table
that fits tightly inside the box. Reinforcements with masking tape,
or other, materials, can be made around open&ngs, at cokners, and
wherevér needed.

- Everyone applies basi; colors (after a democratic class choice
is made as to the possible color-scheme) to the inside and outside
of the box...the brighter, the better. People with art ability must
be enlisted to paint flowers, scallops, polka-dots, or other details.
Gingerbread men or Tlarge colored pictures of ,food can also be cut
from magazines, and pasted on for decoration. These items could

“also be made of dough, baked, ‘painted, and fastened on the Store.
Further accents could include sca]]oped paper, pleated paper, glitter
on glue, clay cookies, pictures of the students, and any other creative
idea that emerges from the minds of the students and the teachers.

The table, inside, will be covered with a tablecloth, placemats,
large sheets of contact paper, or anythings that will give an

attractive looking, coordinated, clean appearing surface upon which
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_thev produets will be arranged. A few clever Tast-minute ideasvcoqu o

‘.puH the whole Tlook together, such as ~co]or: co_ordinated signs‘,‘, "N_O'i_
':.CREDIT s "STORE HOURS - 10.3ov.a,m. 11 1:00 p.m.,"  "GIVE YOUR
‘~GIRLFRIEND“SOME 'SUGARLESS GUM," and other inndvativefideas’that w111f,f
"femerge from the 1mag1nat1on of the students. Th.e.-id_ea».js‘to Tge’t»l’
f:and to retam the attention of others in the s’choo-T, ”or_ _perhaps',
“"1n other schooTs and Tocat1ons | |

The store, used by the original "eight",ﬂ was ‘aVTTarge, fre}.ezer‘
box - from a’-fTo'caT app]i‘ance' store. A door was cut into the back‘;,
- asw des-cribed;:'above', and also into -th,e front. ~ A table was located
that" 'w.as ‘a':pervfect, fit for inside the_‘ box. The tab]e"s-.:frqnt Tegs
- .were Tov‘vered'; to,sTant the“f table toward the customers for a better
view oftvheﬁ‘.‘Store.'s "pro'ducts. |

The Took of the table was frequent]y changed by aTternatmg
.cholors of paper or tabTecToths that covered it. The products were
arranged‘km vertical rows, and from the cheapest to:the most expenswe :
item (thTS was an aid to students when quoting prices). | |
The ‘students» painted the box a shade of royaT_—bTue (painting
. was carried out o,utside.,“in shifts, as it was a- potentially ';messy"‘
,‘job). ~ The aide and one student added yellow designs, such _as
ginge»r-bread men,‘ flowers, and food. ‘An upper sign in ’yeT']ow’wi‘th
blue bfigures gave the "open" hours, whi]eb a,:Tower one stated,. "NO-
CREDIT." As _time'went ‘on, designs of ether'colors were int,roduced,
and the\; signs were changed. OecasionaHy, a white sign was posted
above the customer's window giving a "special." |

The student sat behmd the full- Tength door,. and part1a]1y under

the table, to wait upon customers. Eventually, it was necessary.
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to obtain 'énothef ~larger freezer-box, and again, fo decorate and
improvise. | Everyone was much wise and creative, the second time

because of their preVious experiénce;
| The store was placed just iﬁside the\‘entry to the c]aés; and
to the side of the doorway so that normal traffic could come. and
go without diff%cu]ty. A bulletin-board to, the right of the store
was utilized for wvarious announcements. A small refrigerator was
installed in back of the store against the wall. It was always
necessary to plan the location of furniture and appliances so ‘that
~ wheelchairs could. be accomodated. This made it necessary to: havé
abundant space. With all ambulatory students to consider, the required
space would “have been half as much. Classes, who setup and operate
a 'Country Store Tearn to make many spaces into a store. = Freezer
box (as above), a piand box, or maybe a closet or a corner of the

room- can be used.
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WHY DO WE SET UP A CLASSROOM STORE?

The Céuntry Store is a sha]] c]a§srobm store where students-
,and‘ teachers 'c%h _purchase fruits, juices, snack foods, comp]ete
lunches, a few' classroom items (small writing tablets and pencils)
and 'reinforcement items. Teachers can use trips to the Store as
learhing ~tools for their classes. The need for a Store can be
demonstrated by 1istihg a few of its lessons: Children learn to...
1) wait their turn... 2) line up quietly... 3) make decisions...
4) Fitl the amoqnt they want into tHe amoﬁnt they have... 5) Add
amounts... 6) Subtract in figuring change... 7) Acquire good manners...
8)_Conduét social interactioné.
| The Store begins because of the need of the students to sell
wanted products to others, and more so, because of the heed~of the
students to build up a fund to buy~theik wants. The compLexity of

the concept provides many'additional facets for exploration. Teachers

may encourage a CoUntry Store because of... 1) Desperation for
curriculum (as mentioned before) and... 2) need for a source of
effective reinforcers for her class. Reinforcers may be Store

products, attitudes of the other students toward Store personnel, ’
knowledge of and handling money, resulting special actiJities: and
the necessary field-trips to carry out the Store concept.

With thel original Country Store, the students were performing
a needed service, they were mastering a multi-faceted curriculum,
and they were enthusiastically involved in all aspects of the Country
Store, and it was. for these reasons the concept was retained to develop

and grow to benefit the class.
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HOW WAS THE PERSONNEL CHOSEN
A1l of the sfudents in a mu]tihandicapped ‘class of‘ teenagers
were assigned jobs in the Country Store. ‘If a child came into the
class with such unique disabilities, thét no job had been instituted
for him to hand]e, one was created rapidly. However, the tasks
( demanded - by the operation of the Country Store were usually
f overwhelming 1in- number, and at all times, there was at Tleast one.
job for everyone. As. many as twelve people worked on tasks,

simultanously, or as few as one person.

DESCRIPTION OF DISPLAYS AND EQUIPMENT

Displays must be carefully set up; therefore, skills of
organization are needed. Products must be presented to buyers in
sﬁch an inviting fashion, they will not be able to resist ‘buying
them. Use of pictures from"magazines, wrapﬁings of vivid colors,
and home-made paintings and drawings aid the class in preéenting
Store items. The use of cameras, both by students and adu]ts,‘shou]d
be introduced to take pictures of attractive displays and to record
class activities. There is no Tlimit on .use of the imagination in
deciding "what to do," and "how to do it."

At the beginning of each day, there are round-table discussions
about the specific problems and considerations that occur while
oberating the Store: 1) what is necessary to keep perishable items?
2) what do we need to know in order to have a refrigerétor? 3)
how large can the refrigerator be? It must also be decided if there

is- a handy electrical plug for an appliance, the fire-department

regulations we need to know to operate an electrical appliance, how
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. often a refrigerator must be cleaned, where it will be set, its size
for spatial conéideratidns, and how much it will ho]d.. Food space
and storage usually hasn't been given huch thought until it's time
to pdt it away in cold storage. Becoming aware of space required,
need for room in a refrigerator, proper wa&s to wrap food, and age
of food is probably not in most studént's experiences.

The orig%na1 Cduhtry Store began with one row of strawberry
yogurt bars,.one row of cérmel candy bars, 6ne section with apples
ok pranges or both, one small section with sugar-less gum sticks,
one small section with crackers‘ and ﬁeanut-butter, various cookies
(home-baked and store-bought), small tans of soup (for this it is
necessary to have at 1ea§t a’oné-p]ate burner, a'pan, and styrofoam
bowls), soda-crackers (which were included in fhe price of the soup,
or could be purchased separately), small baggiés'of pop-corn, small
cans of fruit juice (most except for a few cans for display were:
kept in the refrigerator), one small carton to advertise cottage—cheese
(these were also refrigerated), Snak-Pak puddings, small cans of
fruit, pencils, and small spiral notebooks. The inventory changed
when one product was proven to be a "loser," dk a student had an
idea about trying another product.

There was a brice—]ist posted at eye-level on the Store. The
students also kept another price-Tist they cou]& refer to when
necessary. This Tlist was typed in Tlarge primaky print, very black
and clear, to aid visually handicgpped clerks and customers. At
least once a monﬁh the price-list had to be reorganized and retyped.
Prices and products were arranged from the smallest in cost to the

largest. No products were less than five cents, or more thén'sixty
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éents,,at least for the first few years. When the‘students discovered
that the'customefs made démands for‘cértain products, and that they
were willing to pay a heavfer. price for them, the inventory was
~expanded to 1nc1ude more items.

The products were ‘arranged in rows on a colorful and very clean
napkin or several sheets of construction paper, of bright blue or
yellow, or any co]orlthaf séeméd to show off the products to advantage.
At the back, next to the clerk, there was a money container with
a lid.  This coﬁtainer was changed frequently in an attempt to find
the most efficient, non-tipable container, that could be handled

easily by students with motor difficulties.

HOW DO WE CARRY OUT ARITHMETIC AND MATHEMATICS GOALS?

Having had to fit énough food into a certain amount of moﬁey» may
help the muTtihandicabped person have a more realistic idea about
how - much imoney can purchase. Many of these people (particularly,
if they've been institutionalized) have uﬁrea]istic ideas about
mohey...where it comes from, what it can buy, and how Tlong it will
last. They have been given food, clothing, etc., without question,
without having had to think about the source or the cost.
Mu]tihandicapbed. people must -become "money-wise" and this ~is one
way to accomplish this.

The students gained a gréat deal of arithmetic and mathematics
knowledge by having to buy products and figure out with a calculator
how much money was being spent. An aide or a teacher, many times,
figured aloud (very slowly) on another calculator, or let the student

speak his calculations. Working with money - counting it and giving
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change - also gave more number knowledge and calculating knowiedge‘
to the students; ~Figuring out prices tq make a profit on Country
Store itéms was another way of acquiking these skills. As much freedom
to work with money was given the student, as he was able to'hahd]ev\
‘without)extremé frustration. With sohe students, non-money figuring
tasks were given - how many products in this row? A]] calculating
_waslgone albud, and certain famiiiarity was gained by hearing emphasis
on lbertain vtermindlogy and vocabulary. Thus, certain arithmetic
and mathematics objectives were built into this part of the curriculum.
(Examples of objectives).
"Mike will Tearn to match a coin (or coins) to a product with ninty'
percent accuracy by “December.” Simple 'onefto-one identification
was taught, first which Tlead to matching a product to a proddct;
a coin to a coin, and finally, a product to-a coin. More complicated
objectives were formed: . "Todd will give correct change with varying
amounts up to five dollars, with ninfy percent acéuracy by June."
Rudimentary"finger’ math was a valuable means of ‘clerks
communicating with customers...especia)]y, when the customers were

hearing impaired.

CLARIFICATION BY DISCUSSION

The class discussed the price of "crackers" and how they would
be wrapped and priced in the Country Store. Teachers: "If we wrap
four crackers in a Baggie and sell each pack for ten cents, how much
money will we make on each package of crackers?" First, we must
unwrap the crackers, and pile them in grouDs of four." At this time,
each person has washed his hands and is s{tting around the table.

A piece of plastic is placed upon the table. A person having a oroblem
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handling ‘the érackers _wfthoutv mUtilating them ‘will be assigned to
count the groups of crackers. Perhaps- for Mike, just sitting and
‘1istening will be all he can do, since visually, he can't perform
and motorically, he can't‘ héndie anything as fragile as crackersf
Academically, he can't figure amounts. However, Mike can count up
to ten and check up to ten packs affer they are péckaged. Being
in on fhé preliminary discussion and counting may five him a general
idea of what 1is being done. Teacher: "We have twenty-five packs
of crackers. Each pack has four crackers. Three of us will put
them. into twentyéfive packs pf four each." "Since each pack of four
‘crackers is ten cents, let's place ten cents by each pack. Who knows
how to figure out how much we will get for the who1e‘box of cr‘ackers?"l
Several students will probably know how to figure it out. The teacher
then éays to Laural, who can't figure this out, th who.can count
by tens up té fifty, "Let's see if’you cah count by tens and total
up the amOunt?‘ whb would like to help out?  "Terri, please count
lthe»amount for this many packs." Terri is given ten packs to count.
"Terri has .counted one dollar, and Laural has counted one dollar
and fifty cents. Who can a&d those two amounts?" The teacher writes
the two amounts on the chalk-board, and asks two other students to

write down the amounts and add them. Two additional students. are

able to add the two amounts on their own. Teacher: "How much money
will twenty-five packs of crackers for ten cents each be?" "How
much did the box of crackers cost us?" "Howvdo we discover how much

money we will make on the box when we charge ten cents per pack?"
By now, some of the students understand while others are still

confused.  Teacher: "We want to make money...we can't give our



-50-

;:  products away 'If the :box7 cOstSi one do11ar and;'forty-seVen‘foents i

'and we get two do]]ars and’ f1fty cents for 1t how-much;mone do we o

"vo}get when we se]] all of,_the packs?“ ! The prob]em must be "talked"'

Ethrough" severa] .t1mes fin YSeveral ‘d1fferent ways..‘ Wr1t1ng on the

| g cha]k board as we ta]k he]ps also A]So, working”manipu]ating coins:

'»_35 we talk and a1d1ng someone e]se in man1pu1at1ng co1ns and packs'~,

: ‘ofl.crackers is another c]ar1fy1ng techn1que ‘ P]ace the~ money-
"an_‘area”_ﬁhat is the, “supermarket"trand then "se11ing" the packs lin'
"‘an’area‘fhatffs'the Countny‘Stofe;ﬁand seefng'the money infone~p]ace a
as it-‘oomparesvvwith ‘the _money*vin the other  place, “is.:another way“,f.
of .demonstratfng} the 'probTem;v~ ShoW»‘whatlxis left after takingw:the
exact amount of ‘money that the qnackers cost ‘fnom‘ the »amonnt }that -
is made‘bx selling them, so that tney are taking informatfonwineboth'
4 auditorilyv'ande_Visually; 'Taskeanalyze eaoh fsemi-step  audjtoriTy;'
]andtnvfsuaily.‘ The goal. fs' for the ‘studéntei to"rea1iie. tnat 'the'
grouping ooreates four,‘unftsf for resale, and that we ‘most realize a
‘ profft,‘ | | | | R
HOW DOVWE CARRY OUT READING AND TYPING GOALS?

HAs “we diScUss the pricing’ and. mathematice,' we have »emphaSized_
a few words, many times. For:zexamp]e, tne wofd 1"orackers" has been ‘
visua]]y'andvauditorily‘noted pernaps,‘thirty times, as a by-product -
of 1earning the'mathematics lesson. A teacher can "zerooin“ on three
or four words in the course_of other Teesons to result in-a student‘s
learning by,“over-emohasis“ or "over-kill". |

‘Typing price-lists'by,associating the typed word,witn a oroduct

and a ‘price commits many words to'memony'also; In the Country Store
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most of the students had just a few words printed on the chalk-board.
They wokkedvfrom the board with adult he]b as they needed.it. At
first, ‘each student was in charge of -typing just ‘one product with
its price. Each student's Tline was cut into a strip, and pasted -
on a master sheet, so that the student had his own work on the master
price-]ist.' This was then photoéopiéd to make up. three or fer
price=lists, one of which was 'posted for customers, one of which
was kept for clerk's use and several for worksheets to use as guides
for ﬁaking new ones. MWork had to be repeated many times at first.
The students needed much ehcguragement to keep indentations uniform
and spacing correct or many times the students wdu]d have given up.

The students received the desert newspaper, weekly, on the day
there was a heavy concentration of food advertisements. Seeing product
names in the paper, on the chalk-board, in the price-lists, and
éomparing them on the three sources seemed to reinforce them and
enable them to be\'léarned. Mdﬁt of the students increased their

reading and recognition vocabulary by this intense exposure.

HOW DO WE CARRY OUT HEALTH AND GRObMING GOALS?

The necessity for c]éan]iness of the students, the Store, and
of the products was‘ reinforced daily. The Country Store gained a
"squéaky clean" reputation which the students worked to maintain.
Students were encouraged to "police" themselves, but always in a
helpful and tactful manner, in the areas of clean hair, clean hands,
clean clothing, and clean faces. Unkind remarks were discburaged,
although once in a while, an unkind suggestion from a peer appeared -

‘very effective in getting through to a classmate. This was still
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~not "smiled upon" by the teacher. Students were encouraged to say,
. "Let'; go 1in ahdeaSh our hands together." Not "You smei], youAhad
,better‘wash!" The kindness?and-taCt approach had a remarkable effect.
Over‘ a peridd of time,;‘a11 members of the class improved their
appearances and smells. So much so that other adults gave the teacher
and class a great deal of positive feedback. | A1l constructive and
worthwhile compliments and femarks given to the teacher were passed
on to the students. There was a great emphasis on the "positive,"
and as little as possible on the "negative."

Thei class had many discussions on the kinds of foods to buy
to make up a balanced lunch from the Country Store, so they could
make intelligent suggestions. Also, 1in discussions about keeping
a good balance of healthy. -versus "junk" foods in the Store, -we

~emphasized "no sugar" Jjuices, better prices on fresh fruit than on
cookies, and reinforcements from these items, which the class usua]]y
seemed to prefer. Perhaps, a few of these students would be wise
in buying ‘their oWn menus, oOr directiﬁg someone else to buy them,

as a result of this. planning and discussing.

HOW DO WE CARRY QUT SOCIAL EXPLORATION SKILLS?

Having to understand exactly what words are being directed to
the students by each customer is a lesson in cognitive response,
since the student's expressive response ‘and his motor response to

~the customer kdefermines how well he has understood. Perhaps, 1in
the after-school-world, the students won't be as easily confused
or misled by someone's "double-talk."

In teaching non-verbal communication, the most important and
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primary lesson for the Country Store, and for other settings, is
teaching a persdn to smile. Use of body language and one-word phrases
.should be encouraged that convey the maximum information. "Money?"
“Please."” Thank you." “Help?" "Yes" and/or "No." Since most
students' expressive language lags behind their ‘receptive language,
a great deal of understanding can be taking place. Modeling responseé
that a particular student can handle is one way of teaching this
task. |

Adaptability is a necessity for working in the Store. Leérning
adapting skills is énother technique for improving interpersonnal
relationships, and helps to'prepare a student for successfully meeting
demands of Tife after he leaves school.

In the Country Store, a teacher from another discip]iné announced -
that she wished to bring her entire class to the store. They were
all hearing-impaired. She intended to use this as a reward and also
as a learning experience for her primary class. The teacher wanted -
‘them to take turns, each giVe,his own money for an item, make their
own choices, and wait for change. The Country Store clerks began
by practicing  their sign-language to prepare td communicate with
these children on a different level than usual. The teacher practiced
with them, modeling body 1language and finger-math as well. When
the class appeared, the Country Store personnel were a 11tt1e‘nervous,
but appeared to handle most of the transactions quite adequately.
They kept their eyes especially sharp to find out what selection
each child was making. At first, there was much pushing and shoving.
The -bravest of the Country Store pekfonel indicated to "the children

that they had to wait their turn. Then this clerk sat very quietly



-54-
and just. waited for thev teacher to explain the situation to the
children. When they setf]ed down, he sfarted ‘to wait _upon: them,
one at a time, with admirable poise. Various transactions done,
were very good showcases to show how students improved in their
dealings with people. These kinds of transactions had a definite
place in preparing these handiéapped students for after-school 1ife;
Each successful transaction in the Store was almost a guéfantee
for increased self-concepts...one more device to help a handfcapped
person succeed in post-school indépendence. Social interaction was -
a necessary by—productb of ca;fying on the Country Store concept.
To begin, actual words and phrases were put into the mouths of the
students:l "May I help you?" "Let me help you see if you have}enough
money?" "Are you on any special diet?" Diabetics had to have certain
things ‘and the teacher was familiar with the items those students
were ai]owed. Everyone was asked to smile and to look for ways to

be of help.

HOW DO WE CARRY OUT PREVOCATIONAL GOALS?

The Store reqﬁired a student. to learn abbut work attitudes,
as well as work skills. For example, it was time for a
"coffee-or-juice :break." However, at this time a customer appeared
at the Store. The person on duty learned to realize that refreshments
must wait until after the customef was taken care of satisfactorily.
This approaches what happens in real jobs. Many handicapped people,
especiajlykthose who are institutionalized, have not learned to adapt
and int while taking care of someone else. Usually the motivation

of selling store products transcends that of having a coffee-break.
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If not, the student still realizes that the customer must helped
first.

Packaging and cleaning products, was a task \that most students
could Tlearn. Fortuhate]y, the Tleast academic students. had enough
' motor ability to be motivated by this job. One young man with extreme
involvement with cerebral palsy could not handle packing or washing
fruits. HevWas wonderful however, at getting his wheelchair around
the building te bring back bags of popcorn, cookies, and other products
to be sold in the store. Fortunately, this boy was able to perform
more academic jobs, also, such as- counting money and‘being a clerk,
as long as another.student performed most of his gross and fine-motor
tasks. Signmaking, poster-making, and creation of price-lTists were
all jobs that were pe¥f0rmed by various students. The students with
severe cerebral pa]sy‘ had to be invelved in these kinds of tasks
in an adapted way. They were encouraged to cut out decorative pictures
from ‘magazines, with the teacher and aide helping with e special
scissor. Two of the students with spina bifida, who had well-developed
upper extremities, were quite creatiVe with their art-work, and did
much of the original work for the advertising for the Store.

Experimentation with new products was encouraged. Some students
became_ fearless at trying new items, after justifying their trial
to the rest of the class. Once in a while, a product was given a
special price to attract more buyers. Posters were frequently made
to advertise this fact, and were placed in strategic places around
the school. |

Keeping products fresh and presentable meant frequent buying

trips for the students, and more frequent trips for the teacher and/or
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aide. It was necessary to make the students aware of the necessity
for fresh products by‘ keeping a few of these products 1ong\ﬂenough
for the smell, the taste, and the appearance of the older products
(particularly produce) to make an impression on the students and .
to help them rea]ize that to have a business, they had to keep "on
tobﬁ of all aspects of it to make it work.

Each facet of the Store produced a need for learning special
vocabulary unique for that particular part of the concept. For
example, “Cah I help you?" "Would you care to try a new pfoduct?"
td "How much less do I pay by giving you this coupon?" II.How can
a person in a wheelchair reach that display?" to "These numbers
mean that we earned this much interest?' "I'd like to make a

withdrawal."

HOW DO WE CARRY OUT BANKING AND FINANCE GOALS?

The student uses work copies of various banking papers to become-
acquaintéd with operations of banking...deposit slips, withdrawal
slips, and checks. The student works on one step at a time, until
he can write it himself, or direct another person to write it for
him.. He must examine a baper thoroughly to check dates, amounts,
names, and other data. He is taught to locate just one blank line,
and to fill it in, then once completed go on to another. He is taught
to type these papers, if he is able to type, and unable to write.
He 1is presented a slip to check, visually, if he can't do any of
the‘ above. - The student becomes acquainted with vocabulary used in
acquiring banking skills. Teachér: “Tell me about interest."v “"What

is the first thing you do when you wish to deposit money?" How do
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you withdraw money?" "Please comé over to the teller."  "I've written
each .of you"several’ checks... Look carefully for any errors." The
teacher has made deliberate errors in the checks. Visually impaired
students cOu]dh‘t carry dut*this task, but they can learn to be alert
to problems when,eachvstep and request 1is carefully -spoken, as well
as all results.

Elsewhere, bankihg‘ and finances are covered in greater detail.
Setting up a classroom bank could give the class practice in banking
procedures, before they make the trip to the "real" bank. Using
the terminology and writing practice papers for the classroom bank
would give greater facility and confidence for using these things
at the real Bank. \

HOW DO WE CARRY OUT SOCIAL SCIENCE GOALS?

| Manyv of the Social Science léssons results from the many
field-trips. They are combined when the ‘fie1d-tr1ps are ;arefu]]y
planned to include side trips to other community agencies also. T{ips
to the bank and to the supermarket present valuable’ lessons, but
an occasional side trip to the courthouse to ossérvé the action in
a courtroom, or one to the library teaches students how other agencies
operate. Most of the time the Country Store was able to plan a
sidetrip with the cooperation of the bus drivers, who seemed to ehjoy
accompanying the students.

When a student, or students, was on the bus to travel to the
bank or to the supermarket, he enjoyed taking a side trip to the
Chamber of Commerce and afterward, reporting his findings to the

rest of the class. A few times the bus driver wasn't able to maké
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the extra trip, but in all cases the bus,foute was arranged,tq pass
by a point of interest, with a running comméhtary prepared by the
~tea}:her'or the instruétiona] ajde. In any event, as much as possible
‘was prepared to give'les$ons about the community and h6& it was run.
The field-trips were shared with and discussed by the class. One
of the students initiated the practice of grading each supermarket
on its accéssibi]ity to the handicappedl .Af that time, we began
to buy at dffferent supermarkets ‘to get the total picture of the
~good - points and the stumbling bTocks to Shopping by handicapped
shoppers. We rated the markets on their awareness of details needed
to assist the disabled person, and their willingness to improve their

facilities.

HOW DO WE CARRY OUT SENSORIMOTOR GOALS?

Hand-to-eyeilski11s improved because of the great amount. of
hand]ing of mone&, both coin and paper. Each student in the Country
Store spent as much as one hbuf per day, and usually not less than‘
twenty minutes picking up products and handing them to people; picking
‘up coins and handing them to people; counting money by manipulation;
and countless other tasks of the Store. Spatially, the students
‘had . to fit their wheelchairs in many areas, fit regu]ér chairs in
many of the same areas, fit products into limited areas of space,
~and figure out how to fit food,ihto a small refrigerator. Sensory
discrimination to determine the freshness of the \pkoducts, carried
but by "see, smell, feel and taste" was a daily job for méﬁy of the
students. Fine motor skills showed improvement as students became

adept at picking up the coins, typing and at doing the art work and
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lettering needed for the Country Store.

¥HOW’DO WE CARRY OUT FINE ART GOALS?

Signs and posters weré,decorated by cutting out pictures, doing
original, but éﬁmp]e drawihgs, by fastening onto thé Store various
cookies ‘that ‘had been  baked and brightly painted, and by painting
the whole Store in bright colors with the sighs and posters carried
out 1in the same color-scheme. Logos were not experimented- with,
although, this would have been another fine art project. A very
simple gingerbread man - was origina11y designed by an artistic
instructional aide. This was used on future posters and displays
and unofficially, became the Tlogo for the Country Store. The decor
of the Store was created by ofigina] ideas - of the students and was
carried out by colorful placemats, paper-tablecloths, decorated
coffeecans, and a "blown-up" bankbook, which was posted on the wall
and showed deposits, withdrawals, and interest earned and entered,
just as it was 1in the real bankbook. It was, however, two pages
blown up to a size of three feet by three feet. A stuQent involved
with one of these projects ’was held to its completion. At times,
‘a student began a very creative idea that turned out to be too complex
and foo ambitious to carry through to its conclusion. That student
was helped in scaling down the idea and work to the amount he could

handle, but he had to work it through to its conclusion.
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LIMITATIONS

Lack 6f7 fie]d-trip money~,co¢1d force a changev‘bf»»progrém.
” Agtua]]y, a bank could be set up 1h the room to teach 'depositing'
and withdraWing skills. The money would have to be banked to obtain
"real" interest, however. A homogeneous class of deaf-blind students
would probably ha&é to have greaterr academic potential to handle
certain tasks, such aS'Brail1e symbols for products énd prices, typing
on a Braille typewriter, and‘ money handling. Most students can ‘be
taught to wash foods, seal bags, and to wrap items; therefore, perhaps
combined two classes .in a meaningful way to handle all tasks WOuld
be an answer for some teachers.

To carry out this program satisfactori]y, a teacher has to have
unlimited patience, enthusiasm, and strength as well as being "sold"
on the program. Not every\teacher would want to adopt the "headaches"
of this activity. | |

A very young group of sfudents wou]d‘possib]y lack the experience
needed to be motivated enough by handling, countihg, and earnfhg
money. The students (at 1least some of them) must have a Tlittle
knowledge about money and what it can ‘buy. Then (the interest and
motivation will more easily remain on a high level as the daily tas%s.
are performed. 0f course, a few very interested students seem to
"infect" the others, usually. As with anyother activity, frustration
can occur. A teacher must keep a close eye on the dai]& developments
and be ready to "change the course" if necessary.

Lack of cooperation of an adminis£ratd} and/or other teacher§
could prdve to be a stumbling block. Introducing this activity

gradually, éXp]ain%ng it fully, following all of the prescribed rules,
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and enlisting everyone's help could aid -in bypassing at'leaét some
of the problems. A "copycat" elsewhere in the school could provide
a few problems. A great deal of encouragement can be given the other
class to concentrate on an item of specialty, such as soft drinks
- or popcorn. Many times, the competition disappears when the size
and durability of the committment is discovered in the dedicated
~effort of keeping cohsistency of products and tasks, in keeping a
well-planned sequence of 1ésson plans, and in the extra effort needed
by the teacher. The Country Store cannot be done as. a Tittle side
~effort and nothing more.

The most desireable class size for instituting a Country Store
is from six to sixteen people. The teacher would have to handle
more of the academic tasks if many of the students were severely
handicapbed. The multihandicapped class usually has a few students
with higher potential and severe physical limitations, a few students
with Tow potential and higher ambulatory skills, a few with higher
and Tlower of a]i combinations, ‘a few with severe communication
difficulties, one or two with impaired vision, one or two with poor
hearing, and sevéra] with severe learning handicaps. The tasks have
to be adapted to each student. A class that is homogeheous could
present more problems than the one that is very mixed. For example,
if there is nobody in the class who can either walk, roll, or wheel
a wheelchair to another class or to perform an errand, the teacher
must carry out this task. Or, a student from another class can touch
‘“béses" with the Country Store people for needed help and share in
the special rewards the Store provides.

When the entire school has a special event, field day, or dance
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- how do we operate thewCountry Store, or do we? The personnel can
vote to either close the Store for the day or maintain a rotating
skelton staff toA keep it open. If the presence of the class is
‘mandéted, the teacher annoﬁnces the Store will be closed fof the
time necessary and no vote is taken. The Store is limited to hours
to be open that the school wants. It is possible that fie]d-trip
money is not available in some areas. This severely curtails the.
aims of the program. However, setting up a classroom bank, having
a very simple product list, and the teacher or instructional aide.
doing = the buying ‘cou]du still be‘-a very valuable addition to the
curriculum; although, it could not serve as all of it.

Having a class located out in an isolated trailer could cause
a prob]em as far as having the members of the school ab]e to travel
out to it. Location of the class could be a limitation if physically
handicapped potentiaT cusfomers couldn't get there. |

In the beginning, money -to get started could present a problem.
The teacher would usua]iy have to get the first products out of her
own pocket with a definite understanding that sHe would be paid a
certain amount out of the profits until she was reimbursed.

The severity of physical limitations could pose difficulties.
A total 1inability to perform the smallest physical task would
necessitate that a student would participéte passively, rather than
actively, or in an advfsory ro]e: This same studént being mentally
retarded .and unable to talk would benefif much less than others by
this activity. A student, who was profoundly handicapped in many
.way probably would be unable to make this concept work for himself.

With no wuseable visual acuity, a peréon would have to have
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different adaptations to work with money. The degree to which each
step is descfibedf’verba11y would have. to be more intense. The
intensity of vvisuaT descriptions and c1af1f1ed manipulation would -
be greater for one or more deaf children.

A student, who is profoundly retarded, may benefit from carrying
small, physical tasks for the Store. He probab1y wou]dnft understand
 the concept of the Country Store, but he may benefit by justrbeing
part of the group. An older trainable retarded student would
definitely benefit by most of the activities of the Store.

A small classroom, where there was not sufficient room to
accommodate wheelchairs, would be fine for} ambulatory students. As
long as adaptations could be made (such as, placing a small store
in a doorway, so it would be accessible to a]]Astudents in wheelchairs
or not, or\p]acing~the sfore in the middTe of a room to allow plenty
of space) the Store could be of service to everyone.

Problems could occur when a particular school, a particular
town, a particular district, or a particular state could not get
proper insurance to cover the studénts bon site or on fie]d-trips.
However, neak]y all schools which allow field tripé would certainly
have adequate coverage. A few schools may not want the students
to be involved in this activity and might use an excuse, "We just
can't allow this activity...our insurance Jjust wouldn't cover if
something were to happen." A teacher's well-thought out defense of
this beneficial activity could be the difference between having a

Count}y Store and not experiencing the good results of this curriculum.
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PART II
I. HOW TO IMPLEMENT THE COUNTRY STORE CONCEPT.
SYNOPSIS OF PART II.
Part II of this paper Wi]] try to answer certain question:

1) How do we adapt certain tasks for a persbn with a certain
disability? ‘

2) How do we deal with occasional students, teachers,
and even an administrator who don't care to "go along"
with the Country Store concept?

3) How do we teach our "hard-to-teach" students a few
difficult tasks? : ’
4) How do we integrate an all-consuming activity, such
as the Store, into a school's demanding schedule and into
other curricula?

5) How do we make sure that the tasks learned in the Store
can be generalizes and transferred into other areas, such
as the R.0.P. program?

6) How do we teach immediate lessons and correct students'
mistakes in front of other students and teachers without
eroding anyone's self-confidence?

7) How do we correctly and fairly assess students with
widely varying abilities?

The answers to these questions will be interwoven into the
material as we ‘consider procedures and goals in each skill area.
Detailed explanations are given by use of discussion fechniques,
both .by the class, and by the teacher and one student. The

presentation of stimuli will be as balanced as possible among visual,
'auditory, tactile, and other sensory stimuli.

There are examples of: class schedules, of Tlesson plans on
difference levels, informal evaluating procedures, progress reports
(from which I.E.P. Goals could be extracted), a féw proven, effective

rewards and reinforcements, legal and organizational considerations,
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and "how-we-doaitsP in éach skiT] area.

Teachers wi]],diécover that knowing the prograh,ahead of timé,_ ,

‘and setting up educational goals in advance will help make the Country

‘ F
Store concept worthwhile, educationally. Careful organization will

make records easier to maintain, and insure equality of teaching.

for each student.  Consulting legal mandates .ahd obtaining proper

~ permissions will prevent unfortunate surprises from occurring. All

of the techniques given have been found to have immediate and long-term

educationa]..value° 'Tﬁey serve, without additiona] reinforcements,

as motivators, and they have great potential for raising "sagging"

self-concepts.
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A. ARITHMETIC AND MATHEMATICS

With mathematical development, in dealing with coins and paper

~money, most students depend heavily upon their visual ability. How

do we teach a student, who is blind, or who has visual impairment?

- Very few students are totally blind. Most can discriminate comparing

" sizes visually ‘and tactually. These students can learn to feel,

to group, and to count coins. (A student at the original Country -
Store had 20/400 vision; and was able to see outlines of many'objects,

as well as to use his remaining visual ability with his tactual ability

‘to 1identify coins, successfully.) Visually impaired students must

be given a great deal of time to "learn" different shapes and sizes
by feeling. Cylinders into which only a particular coin wii] fit,
are available.

The aim is to expose all of the students to as much practical
éoin and countfﬁg tasks as possible, such as identification, one-to-one
correspondence (]eading to addition), counting by grouping (leading
to addition and to multiplication), making change (leading to
subtraction), pricing by the pound and by numbers of items (leading:
to multiplication and to division), and other kinds of activities
(such as percentages) all Tleading to the kinds of knowledge the
students will need to take care of themselves in a semi-independent
situation; or even in a dependent one.

Everyone in the class counts money daily, taken in the previous '
‘day. The money 1is divided into groups of pennies, nickels, dimes,
and dollars, and in mixed groups of money according to the student's
counting ability. Evaluating ‘the progress of each student is

relatively easy, as the money groups they count become more complex.



-67-

The studént’ progresses from 'ontho-one, grouping pennies, countihg
'by twos, by fives, by tens, adding unlike amounts, to one - two -
three - and even four column addition. It seems to add motivation
to pass a group of coins from one student to another to be checked
for accuracy. Help is given as it is neédeda Some students may
or may not /learn to gount,to ten objects in one year. Othersl1earn
more rapid]y, and within a few months, can count any amount of money
up to $100.00...perhaps, more.

In a multihandicapped class, there may be several students with
spina bifida or cerebral palsy, who fall idinto the educatfona]1y
mentally handicapped range (or mildly retarded) who prove to be quite
capable of carrying out most required academic tasks. The problem
has been that nobody has believed in thém up to this point. A teaéher
should train and help these students to help the others as they can
perfect]y well do.

If it is possible to obtain calculators, some students. can be
taught to finish tasks that 'are impossible for them withbut some
artificial help. Calculators should be encouraged on shopping trips
to help a student stay within his available funds. People having
severe motor disabilities need help working the calculator.

The class will study coins and change-giving. Giving change,
or adding prices can be done with traditional addition and/or
subtraction, written and ora17 Many of these operations can be worked
out on a number line also. The most drill must be done in the area
of giving change, from smallest coins to largest amounts. There
must be an effoft to impart knowledge of couqting by fives, tens,

twos, twenty-fives, etc. This can be worked upon, around a table
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daily, progressing from the simplest bperations‘td the more complicated

ones._yCaTcu]ators can be used also. ~ The strengths andllimitations

; of each student will determine hbw that"student will proceed.

Money problems must be discussed daily and sometimes can be

| i]lustrated.updn the chalk-board.

Have the students seated atia large table. Téacher:' "We have

" to make a_profit on eath Granola Cluster Bar. What does that mean?"

Profit has been - explained and discussed many times before. Wait

for a few minutes for one brave person to make a contribution. Perhaps

a student will answer, "We sell ~something for. more money. than we

bought ft fdr.“j This could be the introduction to a newkeXplanation T
“of "profit." "We sell each‘bar for more than we paid, of we make -
monéy‘on each bar." With physically handicapped students a teacher

can. go 1ﬁto_the-cost of the toté1'package. "To find out how much.

we paid for each bar, we mUsp know the price of the whole packaged

and, howfmahy/bars are in the package. We paid $1.86 fof the'packagé‘

- of bars. How many bars are in a backage?" "How do we find out how

much each bar costs?" Answer: "We divide six into the price of
$1.86." |

There were two students in the original class “of eight, ~who

. were able to figure out the cost, with much assistance. For the

" rest of the students, the teacher must provide much of the information,
usihg a- simpler model. Mainly, the teacher must try to gef across
that we must sell for a Certain cost to get more money back than
we paid out. Teacher: "We paid 31¢ for each bar. What should we
charge for it?" "Give me a number that®is higher than 31." "Why

is it good to get more money fbr the candy or the Granola than we
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paid?" "Is our working time worth money?" "Did we spend anything
to get the Granola to our Store, other than money?" Wait as long
as one minute between questions to encourage the students to speak
out. Sbeak slowly, c1eér1y, and with feeling to clarify the process.
Lead, encourage, pull, and "milk" out answers from the students.
Never ]augh or make Tlight of a sincere response, regardless of how
ridicu]ous the content. Work it around to the correct conclusion
by continuing to ask leading questions. Use words that are simple,
sentence construction that is clear, and say what you want to say
in as few words as possible. "People who work selling apples get
paid?"  "Why do they get paid?" "Is working in our Store 1like a

real job?" "How?" "Do we have a regular time to work?" "Do we

learn new tasks?" "Do we get paid?" "Does our money pay for our
fun and for special things?" "Does money we earn from an outside

job pay for these kinds of things?" "How did we pay for the chicken
“dinner, the sundaes, and for entertainment by the magician on Friday?"
"Instead of getting a sa]éry we are pafd by having a special day
about once each month." "We also have a bank account which one day
be divided up into eight payments...that is also part of our salary."

"How’is you job in the Store like a job in the supermarket?" "How

much money do you think we should make on each bar?" Speak slowly,

give your students steady eye contact, and wait for answers. Lead

them where you want them to go.

The money earned the previous day should be counted at the
beginning of edch day. Some people can only manage to accurately
count a few penhies, and they should be given that task. The students

should learn to group coins (pennies into groups of 10¢, 20¢, etc.,
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fo]]owed‘ by coins in larger denominations and in Targer groups).

Learning to count by fives and tens is é painless development of

,wdrking with nickels and dimes. Grouping coins into a pile of 25¢,‘
and then p]acing four of these groups into a pile of $1.00 is one

way to learn about a dollar. These tasks demand special concentration

and  interest. = When the student realizes that a small portion of

the money with which He works is partly his own, the 1nteresp and

motivation is high.

Store clerks can work in twos, where there is one person reliable.
in the area of giving change. Another person might have a pleasant,
even disposition, or he may be able to hand]g last-minute packaging
and handing out items. An older reliable student might supervise
the store, alone. .Abéve all, the teacher must have an ear and an
eye out for problems, and be ready to lend a hand.

Price-1ists should be revised as it seemé necessary, either
fn the event of rising prices in the supermarket, or in the event
an item is either overpriced or under priced. Prices for each item
must be periodically read, reviewed, or memorized, visually or
auditorially. Most students will be able to 1learn many of these
prices, as long as fhe product lists are not too extensive, and there
are not too many prices to learn. To avoid prob]emé, prices can
all be organized into six different even-numbered amounts, or they
can be listed in’ascending order, with the order of prices determining
how products will be listed. For some students, alphabetical order
of products with random order of prices is easier to memorize.

To help a student count by dimes, or tens, the teacher places

her hand over that of the student, and assists the student in picking
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up one dime /at a time. As the dimes are being picked up slowly,
‘the teacher is counting: "Ten.;.twénty...thirtyn..forty...etc."
Ten pennieé equaling a dimé may have to come later, not before, to
~affect understanding. Each new dime 1is added very slowly. It may
~bé learned completely by rote, before the student is able to pick
up a dime and give the correct digit at the same time. Perhaps an
/ exp]ahation, and a demonstration follow to try to c]akify how ten
pennies add ub to a dime, which is backwards, but we're trying to
penetrate a mind that seems to understand backwards. The only hope
the teacher has of achieving understanding seems to be tremendous
repetition, continual -~ task analysis, much  hands-on guided
demonstration, and the motivating use of real money.

With the original class of eight, the students became better
than expected at handling money, except for the least academically
inclined youngster. The other teachers and students - seemed a]wéys
pleasantly surprised at their expertise. A few of the more academic
students were better at figuring dﬁt change than a few of the teachers,

and it was embarrassing to those teachers.
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 B. BUDGETING AND PRICING.

After a diséuésion.of steps necessdky’to give -extension of’crédit,
‘l the students decfdédrwhethér‘or«notlthey wish to attempt this. If .
éd,‘a bookkeeping system muét‘be_set up; tihe‘]imits for paying bills
 must"be determined, and the question of whether or th to charge
interest on unpaid»‘bi1]s ﬁust be :anSWered.;' Also shouid “the 'clas§;
pdt,a sign on the‘Store,‘"Credit Given?" ‘If so, they have,%o.d;cide
whether 6r not to send out bills (another aspect of grown-Qp 1ife,
but a lot of work>for‘most'c]asses). Or, they can decide to keep
track of credit transactions in a notebook. Each page of thé notebook
>can be d1v1ded,’into columns...one for: the date, one for: the namé,
~and one for the ‘ampunt; ‘The class must de¢ide ‘how‘.théy"re going
to handle late-paying éustomers, and those, who forget to pay,

,Thé original "eight students” hand]ed‘thfé prob1em by not al]owingv
La} cUstomef to use the store before his Taét 'bill was paid. This.
was a little "touchy" since the.510we$t-paying person- was a teacher.
The studeﬁts didn't know how to ask her to pay for a previous pa}chase.
The teacher handled this/situation away from'the‘Country Storé.

A teacher, or a student, comes to the Store and inquires about
an item. As ah afterthought, the persqnjadds,k”I would like to pay
you Friday." This ‘leads the teacher to aSk'the class, "What do Qe

) .
do now?" The <class is assembled, and the subject of credit is

introduced. At first, the teachers asks questions aloud, and answers

them, aloud. "What is _credit? [t is when a person: takes an item
away,’now, and pays for it later." "What if the person forgets to
pay? He has to be told that he must pay."' “Class, does anybody

know énything about credit?" Several brave students may advance
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what~ they = know, ~maybe not. The teacher - then encourages more

discussion. "Credit is buying thingé with the promise to pay for‘
them later." "Most people know they will have money tomorrow ‘to

pay for what they want or need today. What are some of the reasons
they -may not pay when they say they will?" The teacher helps, and
makes sure that the most important reasons are given, they forgot,
they knew they didn't have money to pay, they didn't care, they didn'ﬁ |
. come in, etc. 'k"Meanwhile; we paid for that person's product. Can
we'afford,to do that very/often? Will we make money or lose money
by giving our products away?" ~The discussion continues until the
teacher is pretty sure that the class realizes that credit is taking
an fte£‘now,'and paying for it later. “

"Do you feel that we should give customers-of ours credit? Todd,

have you ever wanted something now, that you couldn't get, because

you didn't have the money? Sylvia, have you ever bought something .

and paid for it Tlater? Is kthat credit?" "Do you ever pay for
something when you say you wi]i? Have any of you known your parents
to buy something on credit, like a car or a house? How soon should
a person pay you after they have the item? If someone bought an
item from you, and didn't pay you when they had promised to, how
would you feel?" When the concept of "credit" is well understood,
the class will be able to make more sound decisions about extending
credit in the Country Store.

The students ‘look at the daily newspaper at the  food
advertisements. The teacher encourages the students\ to read and
to compare. Or the teacher reads many of these advertisements aloud

to the assembled students, encouraging feedback in the form of remarks,
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: cbmparisons, and discussions.

As soon as the frustration 1eVe1‘ begins to rise, tasks are
changed. "Ted, would you please go to Miss Larsen's room to pick
up 'thé popcorn?" “Terri, please .put..your reading aside for now,
‘and take Laural's place selling, while she goes for her ‘therapy
appointment."” "Cheryi,A come here vto the System 80 and work on a
little reading, since you've been typing fhe ‘pricelists for such
a long time." | Usually, a student will gladly go to another duty
in the Store, when he/she is saturated with the one he has been doing.
Occasionally, a studeﬁt needs to Tleave Store activities completely
and take on another activity, or just rest, when they're showing
signs of fatigue.

When a student feels that an item would be good for the Country
Store, it is discussed by the class. Student: "Can we sell épp]es?“
Teacher: "What do the rest of you students think? How do you. feel

about selling apples?" "We must figure out a price for each when

we have figured out how many apples there are in one pound." "What
else must we talk about before we actually buy the apples?" "Are

they a healthy food?" - "Should we encourage people to buy apples?"
"How can we encourage customers to buy hea};hy food, rather than
“junk"food?" "How can -we encourage our customers to buy apples?"
~"You want to charge 35¢ per apple. If you had 35¢ to spend, would
you buy an apple rather than a package of cookies for the same price?"
"If the candy-bar was 35¢ which would you buy, the apple or the
candy-bar?f “"If the lapple. éosEs us 17¢,‘ isn't it 0.K. fo charge
20¢ or 22¢ to help students decide to buy the apple?" "We only make

| 3¢ to 5¢ on each apple, how do you feel about that?" "If we encourage
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the kids to buy the héa]thy food, are we performing a public service
for the student?" "Why is it like giving ‘a public service, like
they do on T.V.?" "Do you think it is 0.K. to make less money‘on
the‘benéficial foods, and more money on the junk foods? Why?"

Again, all questions are asked very slowly with Tlong pauses
between questions to encourage the students to answer. The many
"ves" answer questions are for the stddent, who may be able to figure
things out, but who can't express themselves well, or for the ones,
who have severe speech defects, but who want to contribute.

In the class of eight, the "yes" answer-questions were for Sylvia,
who was probably between mildly retarded and normal, who was perfectly
capable of ansWering almost any question addressed to her, and who
had sévere tongue-thrust caused by cerebral palsy, which affected
her tongue, mouth, and throat muscles adversely. Sylvia had a severe
drob]ing prob1em, but learned to stay dry while selling in the Store.
They were for Michael, who was in the "cracks" between the severly
handicapped D.C. child, and the tfainab1e retarded child. Mike didn't
understand many of the questions, but he was very anxious to be
included, and once in a while, he surprised everyone by totally
understanding a simple concept. They were for John, who had a rare
enzyme deficiency, and extensive seizure activity. He also had a

‘difficult time sppntaneous]y verbalizing; although his receptive
language skills were usually very adequate.

How much markup is néeded to make a profit? Would the product,
at that price, be bought by the Store's clientele? Does ‘the item
help to maintain the balance needed between "healthy" calories and

"junk food" calories?
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New items are on a trial basis, and are kept or djscarded
’dependihg upon their success. Useful or popular items are then added
to the permahent price-lists.

Budgeting is presented also, by planning a "field-trip" buying
trip. Field-trip money 1is used to plan for one student' and an aide
to go to the  supermarket. - Each st&dent should have at least two
buying trips during the year. w1th a predetermined amount of money;
the Studént buys the items previoﬁs]y‘ag}eed upon by the class. He
is also encouraged to be "on thé lookout" for a good item that comes
to his attention on the trip (notnecessarily previously discussed
in class). Many times products must be given back, at the cheékout
counter, when the amount of money is not great enough.

The use of calculators 1is encouraged for those students, who

are able to handle this task.
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C. READING, LETTER RECOGNITION, TYPING.

Most students will acquire recognition of at Tleast a few new
words. The words on the price-lists will begin to Tlook familiar
to even the student with Tow potential, if the words are not changed
too often. Having the price-list words pointed out and selected
out of newspapers and recipes is an effective classroom activity.
Some students 1learn to recognize a product's name by associating
it with the wrappers, the shapes, the colors, and the size of the
product. As the students type price-lists, look at newspapers and
do the shopping, they will automatically acquire additional reading
and vocabulary skills.

Price-lists should be typed for several reasons. Typed Tlists
are certainly more legible. Also, many more students could master
basic typing than could master printing or writing. Primary-sized
type 1is certainly an addition to the Store, but not a necessary
pre-requisite.

To illustrate the motivation presented by typing price-lists,
the work accomplished by some of the students in the Country Store
will be described: three of the most physically and mentally
handicapped students were unable to master typing, and then three
more students, after perhaps about three months of work, were able
to master typing that was adequate for typing up a price-Tist. Three
of the students achieved progress in typing that aided them greatly
in other aspects of their lives. None of the students had used the
typewriter before this time. One young man was able to earn five
cents per addressed envelope, by preparing and addressing envelopes

for a hospital consulting firm. He was able to earn about sixty
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dollars, and was able to type with ninety-nine to one-hundred percent
accdracy.’ One‘.fifteen-year-old girl was able to’ type'.1etter$ to
all of her‘fami]y, whom she saw very seldom, with about ninety percent
aécuraty. The third person was finally able to:accurately communicate -
oh 5j communication board, whith required certain typing ability.
Thiﬁv new skill brought these people a great source of satisfaction
and ‘fu]fillment, as well as some ability to earn money and to
vcommunfcate. |

“D" and "B" substifutions can sometimes be permanently corrected
by visual, kinesthetic, and (to an extent) auditory input of typing
- as the student silently verbalizes what he types. Organization
is Tlearned via the need for straight borders, rows of numbers, and -
straight lines. Persistence, on the part of the‘student, and unlimited
patience, on the part of the teacher, are the keys here. The daily
practical need for what is typed serves, for most people, as‘ a
motivation to stay with the tasks until it is completed.

Reading through the products and the prices on the price-lists,
revising them, and creating new ones are carried out as a class
project, also. Reading newspaper advertisements, discussing them,
and sometimes transférring some of the wo}ding to Country Store
advertising posters are tasks that are carried out in this project.
Creating original posters, with original language created by the
class 1is another part of this project. People with severe visual
problems will be given moke tactual ‘and auditory 1nf0rmati6n to Tearn.
~ For example, a student, who is academically able, can be given large
Bfail]e symbols of letters used in cdnjunction with handling food

jtems. That Braille symbol could be matched to one by the name of
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the ;food. on the price-list. For illustration, give the student a

large Braille "P" along with the bag of popcorn. Then, have the

 student match the "P" in his hands to the one by "Popcorn" on- the

price-Tist. Give the student an»"A" with "apple" and place "A" next

- to the word “apple" on the price-list. The student would have

memorized the priqes and the positions of the items in the display

case, in order to do a creditable job of being a clerk for the Store.

If he was ab]é to "feel" the coins, accuraté]y, khe‘ may be capable
of doing thhat job independently. Having a special price-list with
grooved lines, or‘ We1téd lines for priées and pfoducts is another
possibility for a blind student also.

Spe]]ing is a natural development of working with, studying,
and making price-lists. Matching visible words to objects, in the
supermarket while shopping, is another activity. According to Eldon
E. Ekwall (1976) an average student must be exposed to a word at
least twenty times, before it becomes a sight word; some slower
students may require 100 to 200  exposures. Dr. Ekwall emphasizes

this may work with a severly disabled reader; however, the exposure

may need to be much longer than that.
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D. HEALTH AND GROOMING.

“The class can have regular discussions about the role of grooming,
'the>importaﬁce of clean clothing, the necessity for clean faces and
hands, énd ﬁhe fmportance of clean hair fdr people in contaét wiﬁh_
produéts and with the public. This/can be fo]]bwed up by practical
\instruction;fn\these}ski]is. The use of deodorant is a must, and

can be kept at the school for anyone who forgets.

Teacher:  "Who would 1like to buy food from a person, who had
greasy hair, grimy hands, and bad odor from under his arms?"  "How
would you feel about food that someone had drooled upon?" — "How

important is it for anyone dealing with food to be very clean?" "How
important is it to you that your classmates; and those around you
are clean?" "How clean is clean?"

"I have a spray deodorant for each bathroom. If anyone of you
should forget to apply it at home, or if anyone of you is not sure
of your own deodorant being good enoﬂgh to last through the day,
quietly go into the bathroom and I'11 help you, if necessary." "When
I detect that deodorant has been forgotten, I'11 remind you brivéte]y.“
"Please wash your hands and face...rub soap on your hands." "Be
sure you look and smell “"squeeky" clean before you sell in the Store." -

“You are learning a job. This job requires you to be very clean

and careful." "Remember, you are handling food that will enter
people's mouths." "I will review the rules of cleanliness and
grooming, frequently, until you know them "by heart." "I will gladly

\help anyone who needs help, just ask me."

The students will be heard echoing the teachers's words to others,

many times. Honest, serious talk about important matters that perhaps
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~ nobody has’Spokén_aBOut to them before, are learned quite easily.

~ Teacher: “Do_:you realize how very ;niCe-looking you are when

you are clean and your hair is brushed?" “People will want to buy

~ from our store just because Youﬁa]T,100k’so‘great!"f 

A"VA'1i;tjof rules. should be drawn up'forﬁali students‘wh0»wait"’

~upon customers. They could include: a) Clerks have to look  neat

~and clean. b) There can bé"nonuaneaSant' body odors (this means

~

~daily use of_deodorant) c)‘CTean‘handS‘ahd nails area must d)'C1ekks,

must control drooling (that means thinking about it most of the time,

 ‘.wh11e ydu'are,seTTiﬁg);

The motivation of being a clerk, plus the pleasant oﬁéaanOné~
trips to the market, and later the excursions to the savings and
Toan will  automatically have certain impact - on_ the - looks _énd

c]ean]iness;éf‘most of the,studénts.
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E. SOCIAL EXPLORATION AND INTERPERSONAL RELATIONS

1Each7,student must learn to puf up with. a certaiﬁ amount 6f

impatienCe;.,usually,  teachérs in -a hurry. They will: encounter

studenteCUstomers,’ who take too much time making their decisions.:-.

(these are usually students, who are not able to determine if what

they want'Q1]1_fit'into the amount of money ‘they have to spehd:and

~are tqo -embérkasSed“ask).' "Pep 7ta1ks“ are ~daily occurranées to
 menta11y prepare the students for these experiences. The Country
‘Store"personnel learn to use '"gimmicks," such as counting to  ten
- before ianswering;' visualizing a cébbage ‘in p]acer»df a head on the
kpéfsoh;‘who Upsets them; and-if all else fails, looking to the:teécher»_ 

‘for help. They learn to smile and to be helpful with much coaching

and very good modeling. They also learn that they don't have to
take punishment, but they are encouraged to "cope."

Discussions are >instigated about good work attitudés,”'dding
) / . ' .

’tasksv as ‘rapid1y as 'po$sﬁb1e, and never 'sacrificing quality and

accuracy. If a. clerk, or other class member, 1is not sure about
something, he is encouraged to ask either another student or an adult.

Discussions like the following one are encouraged, both for valuable

féxercises' in. good public relations vand for a memory to keep them

smiling at a time they don't particularly care to.

Teacher: "Will everyoné please  smile at me?" "Please’ try to
give me a real smile, even if you feel 1ike frowning." "Come one,
everybody: give me a very nice smile." After everyone begins to feel

silly, an explanation must follow at the necessity of smiling. at

people, while tending the Store, even when many times one feels like
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frowning instead. The need for all store clerks to be "up" with
customers can be clarified in several ways:
1) It is good for the business.

2) 1t makes others feel good.

3) The results make the clerk feel good.
4) It paves the way for a positive transaction.

The previously discussed eight-member class became particularly
adept at intelligently talking about the problems of the customers,
the problems of the Country Store, and their own problems as they
related to the Store. They solved many of those problems, and
presented new ones for discussion with surprising wisdom and mature
understanding. These students learned to make up for many of their
physical problems in handling money, giving change, and manipulating
the products by being very friendly, smiling a Tot, and keeping their
"cool." Other individuals in the school frequently marveled at their
grasp of the concept of good public relations.

If there is a problem that can't be answered by the clerk, he
may request help from the teacher, the instructional aide, or another
student...it's best to begin with a student. The more reciprocal
help among peers we see, the greater is growth of social esteem and
beneficial social interactions.

Teacher: "Can everyone say to your neighbor, "Can I help you?"
First, the teacher steps in front of each student and questions,
"Can I help you?" She then requests each person to ask her the same
question, each in his own style. One can say it verbally; another
may sign it, manually; another may simply look at her and smile.

One student will only be able to verbalize, "Help?" or "Help you?"
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Good eye contact is important to learn. This may be aécbmp]ished
by statihg, "Michael, please look at me," or it may be necessary
to,manuaT]x turn his head to a position where he is forced to 1odk
-at the. speakér. Successful - 1ooking Shou]d always be followed by
a verbal "Good boy," or pérhabﬁ a hug. "Looking at bne," should
be pkacticed until it can be used for customers ofvthe Store. Or
~ the teacher might issue a class directi?e: "You must Took at each
customer as he comes to our Store. Practice looking at each person's
face when you speak to them." This direction must vary with each
student's ability to understand.

The payoff of. the clerk's honest, friendly attitude being
reciprocated by the same attitudes in the customers, will probably
be perceived early. The self-concepts of the students in the Country

Store should improve with each successfully completed task.
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F. PREVOCATIONAL SKILLS.

The prevocatiOna] sk111§ learned ‘at the Country Store often
1ead‘to useable vocational abf]ities (such as greatly improved typing
“or better knowledge of efficient packaging procedures). These skills
could be measured or evaluated by...1) recording typing errors and
speed,...2) measuring the ,time for Tlearning and accomplishing each
packaging task,...3) recording the accuracy and speed for weighing
produéts and for measuring signs and space needed for display
purposes,...4) recording improvement in following one, two, three,
and four-part directions and 1in accurately performing errands for
the Store,...5) recording individual progress of each student as
they perform a particular job, and- ...6) how successful fs the
carry-over of tasks of the Store to those in other settings (for
example, similar tasks in a Regional Occupational Program Class).

As each adaptation is made in the setting of the Country Store
to accomodate a blind student, it provides an impoktant learning
experience for him to, perhaps, later set up his own stand or shop,
such as those seen in mahy government buildings manﬁed by visually '
impaired or blind people.

In the original eight-student class, one student's typingyabi]ity
improved to a point where he was able to earn money typfng envelopes
for an outside firm. The art ability of another student, who had
created some Tlovely designs for posters and sighs, enabled her to
make money by carrying out some of her designs in decorating cakes.
She was commissioned by various adu]fs of the school to decorate
birthday and annivefsary cakes for which she was paid. Most of fhe

students became capable of grouping items and packaging products;
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which Tlead to successfuly carﬁy—over to task§ required in -the
Industrial Packaging R.0.P. class. The least academically oriented -
person was able to Count ten washers, place them.on a peg, and slip
" them ‘onto a clip for packaging. The compariﬁon between students
from the Country Store and other students showed there wa, indeed,
transference of skills being démonstrated‘ by the students from the
Country Store. BehéViora]]y, the Country Store students were more
adept at sublimating their emotional instabilities while at work,
since they had obtained practice at doing so to a great extent to
the demands of the Storé, and didn't have to Tlearn this skill, when.
they came into the R.0.P. Class, as did many of the other students.
In iother words, the Store students came into a potential workshop
situation with many of the proper attitﬁdes to begin work, without
many of ° the “primadonna" behaviors anticipated py the R.0.P.
instructor.

Many of the tasks to be learned cross ffom one skill area into
another; for example, counting and weighing before packaging
(arithmetic and prevocational), involvement of other classes/teachers
and determining how to sell and price their items (interpersonal,
pricing, and arithmetic),\determining price and how to bag and sell
items (arithmetic, pricing, sensory-motor, art) as well as all being
a prevocational task. &

Many of the products will have to be unpackaged, redistribqted,
weighed, and rewrapped into smaller packages. In addition to counting
pieces, weighing items (such as peanuts) and removing the supermarket's
price-tags, the producfs must to repackage attractively, cleanly,

and neatly. Fruit must be washed and new prices may be put on items.
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It is possible to buy small round blank Tlabels, already prepafed
for peeling and»pastfng, to write prices upon. After writing prices,
the displays must be afrénged to lure buyers. . Occasionally, other
classes can be 1involved; for example, another class asks if they
can. place thefr popcorn in our Store for selling. The classk must
‘be‘gathered togéther'to discuss matters 'such as how much should be
paid to the othérc]ass-fdr their popcorn,‘and how much goes to the -
Country Store.

Teacher: "Here, we see the small “bags of popcorn, which came
from Mrs. Larsen's class. Would you like to sell them at the Country
‘Store?" "Would this be a good product for our Store?" "How do you
think people would feel about this product?" "Do you think they
would buy it?" "The other students would like to make twenty-five

“cents on each bag of popcorn for their class. We want to make a

]ittIe'mOnéy on each bag also. Why?" "Should we be paid for our
“time and trouble?"  "Why?" "Whould we be paid when another class
uses our store?" "There are several ways we can sell this product.

The first is as we have done this time. We paid the other class
the amountkthey asked. Now, we must take a chance that we can sell
this product and make at least a few cents on each bhg." “"Please
give ideas on how much to charge for each bag of popcorn. How much
should we charge, so we can affbrd to give Mrs. Larsen's class 25¢
per bag and to give our Country Store a few cents?"

There is anotherlway to explain being a middleman with another
class's product. “Has anyone ever heard of selling on consignment?"
"That is when we take a product of another class and place it in

our Store. The other class takes the chance that we will sell their
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product. We péy the cherv_claSS, only if we sell their product.
If not, we give the product'back,»but-ho money." "When we sell the

‘pdpcorn,‘we iné the,othef c1ass the money (25¢) that'theylreéuést.
We keep the reﬁt." "Todd, will you tell me one_thing.about-"se1]ing
-on ‘consignmént?"  Todd‘ is mqst fl{ke]y to understahdf the process,
and his exp]énation will most Tiké1y bevin‘terms that the class will:
' understénd.' "Sylvia,‘plédSé~$ign to mé., Do -we pay the other C]ass
befbre"or after we sell the popcorn?" "Good gir]!h "John, do you:

,think‘We,shou1d pay the other class for the popcofn before we seT]'

it FHow many people think we should see if the product iS‘a good
one, and’pay for it after‘we sell it?" "How many people want to
sell the popcorn on consignment?"  "Tell me one more time, what's

~consignment?" "Can you say, "on consignment?" *Chery]?". Cheryl
has excé1ient verbafization‘énd'wi]] be able to démonstrate,perfect
B dictiong‘ a]though, “she may‘ not fully understand the conﬁept. ‘Ask
éach4per§on‘to_give.the word-a'tfy. Ask the hearing impairéd person;:
to sign, hSe]] now, pay 1ater.“ The tremendous répetition will help
to c]arify the word in each persoﬁ'svminds, |

When questions. are being put. to each member of the class, it
~is a good practice to begin with‘the person  who is most likely td,
know‘thé_ahswef, and‘to work'froﬁ there. By the time the last few
persons hAVe a turn to answer, the concept may be clear to the,\and
again, ‘maybe not. They will certainly be familiar with the sound
of the word. | o

For the person least ‘able to understand, thé presentation wi]f
vary. "Michae],‘ we want to make money from selling the popcorn.

Do you 1ike popcorn?" Would you pay money for a bag of pbpcorn?"j
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"We must pay for_the popcorn...it costs money." "Mrs. Larsen's class
paid for the popcorn. They used their time to pop it. They want
to get money to péy for it, right?" "We have to pay them. We want
to make money, too. Why do we want money, Mike?" "Would you like
popcorn, Mike?" "You must pay for it whether you buy: it here or
at the regu]ak stdre.“ "People have to pay for the things they want
with money." "Daddy buys you a new shirt and he has to give the
store money for it. Mama needs soup for your lunch. She must pay
money before she can take the soup home. Everyone must pay for the

things that they want. A1l of your radios and music-boxes had to

be paid for with money." "Your job will be to help bring the popcorn
each time." "Is that 0.K., Mike?" "That means that you pay for
a bag of popcorn by doing a job, instead of giving money." "You

pay for your popcorn by working. You can't take it without paying
" for it, either by giving money, or by doing a job." "You can sometimes
buy popcorn or a Granola bar by doing a job, and not paying money."
"Will you do this job?" "Your work is the same as paying money for
things. Sométimes, when you don'thave money you ‘can' work to buy
things." "Do you want to buy gum and popcorn by doing special work
for - them, Mike?" = Basic concepts need to be wunderstood here.
‘Consignment probably is not within this student's grasp.

There are many other kinds of questions. A teacﬁer must evaluate
each student's ability to understand, and "customize" all explanations
and questions to be understood by that student. Not every studeﬁt
will be receptive to the meaning of "on consignment.” A simpler
concept will have to be/advahced. Leading questions should be asked.

"Yes" and "no" questions are good for students with speech and language
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difficulties, who have reasonably adequate receptive language
abi]ities; ~ A teacher should kndwl if a -student is understanding,
and should change "gears" if she is not being understood.
“Teacher: "How much should we make on the popcorn?" "Is this
a healthy food?"

"let's talk about the food value found in popcorn. Do doctors
say, "“Eat Popcorn to have héa]thy bones and teeth?" "Is popcorn
an unhealthy food?" “Is plain popcorn very sweet?" "Since it's
hot‘unhealthy and people really like it, we seem to feel that popcorn
would be good in our Store." "How much should we charge for popcorn?"
“"We know the other class wants 25¢ for each bag. How much should
we sell it for in our Sfore?" "Does any one thihk 30¢ %s a good or
a bad price for a bag of popcorn?" “Perhéps if you feel it is too
much to charge, perhaps customers will buy popcorn for 28¢ or 29¢.

Would you pay that amount?" "How much would. you pay for a small

bag of popcorn?"
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G. BANKING AND FINANCES.

The’most important part of this goal is realized through trips
to the savings and- loan and day-by-day financial checks and reviews.
First, we will give a little attention to price-lists.

The Country Store students must decide how to arrange price-lists.
Perhaps, because of varying methods of Tlearning of the students,
two different ones will have to be made up. Should the products
be 1listed 1in alphabetical order by products, with perhaps sha]]
pictures, or pieces of the wrapper pasted by each product for
non-readers? Or will the students prefer prices posted from small
to Tlargest, with random 1listing of the products? A teacher must
experiment with these formats and others to obtain the optimum results
for her class.

In addition to the field-trips to the market, field-trips shou]d
be arranged so that each student has at least one trip to the savings
and loan, on a one-to-one basis. Other trips could be taken with
more than one student.in a group. These are designed primarily to
learn how to deposit.and to withdraw funds.

Where field-trip money is difficult to obtain, larger groups
of students may need to go to both the supermarket and to the savings
and loan, and perhaps they would go to both places in dne trip. This
can be effective, also, if the time is carefully budgeted, so that
each student can learn as much as possible by "hands on" activities.
The temptation is great, because of time restrictions and numbers
of people, for the teacher to carry out the actual tasks while the
students act only as observers.

The members of the class, who are capable of doing so, should
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have had previous practice writing deposit slips, withdrawal slips,
and checks (checks were not used in the actual transactions of the
Country Store, but this activity was a natural progression of the
curriculum, and was a skill some of the students would need later).
Wrifing a name on a check is a basic skill that should be learned
by as many as possible. Drill should be carried on in the classroom

in distinguishing a correctly written check from an incorrect one.

Teacher: "We will practice writing a certain amount on a deposit
slip, so youk will know how to do it." "What does deposit mean?"
"Deposit means to "put into." You put your money info the savings
and loan, or you deposit the money." "Can you say "deposit, John?"
"What do you think "deposit" means, Cheryl?" "Does it mean to put
money into the savings and loan, or into a bank?"  "When you want

to save your money, what do you call the slip of paper on which you
write?" "You may want to have your money in a safe place to save
for a car. Where can you put your money?" "There are good places

to put money and bad places. Do you think the savings and loan is

a good place? How about a bank?"  "Would you put your money into
a hole in the ground? How about a safe?" "Tell some places where
you could put your money." “Are all hiding places for money safe?"

"Where are we going to deposit our money from the Country Store?"
"Now, I have sample deposit slips, and I will show each of you how
to write the amount of money we wish to deposit. Let me guide your
hand to write the number that tells the amount of money, Mike." "Yod
must write quite small to squeeze it all in. The amount is $27.51"

(Write large numerals upon the chalkboard, as you say the amount).
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"Please write the numbers, first on a piece of scratch-paper. As

I come to you Todd, John, Cheryl, and Terri, I will help you, if
you wish, to write the numerals in the proper p]éce. Laural, I will
put the‘paper into your typewkiten. You type the numerals, please.
Michael and Gene, you can give the slip of paper to the lady at the
savings and loan when we go. When it is your turn to go into the
savings and loan, we will prepare the deposit slip in advance in
our classroom. If you feel that you can make the numerals small
enough, you will be feady to write them on a real deposit slip."
"I will help you do as much as possible so that you can be in charge
of handling the transaction." "Gene, you Wil give the Tlady the
slip...then give her the money and the passbook" v(show the items
as you label them).

 People in the savings and loan will become accustomed to the

Vstudents, and will probably be very helpful. It may be a good idea

to notify the banking institution in advance that you will be coming
in with a student who has spastic hands and takes longer to handle
papers and money. You could state that you would greatly appreciate
it if the pérson on the staff, who waits on him would give a little
extra time to give that student the opportunity of taking care of
a few transactions himself, with as little help as possible. Usually,
people are quite understanding when they are prepared in advance.

The principal should be checked, along with the interest. How
does the interest grow, and why? The questions of the students should
be more complex as they absorb information...financial and otherwise.
The aide can be trained to be a model for the students: i.e., the

teacher acts as the banker and asks pertinent questions. The aide
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performs the "hands-on" activities, answers questions, and asks the
ones most likely to be asked by‘the student.

In the case of the eight multihandicapped teenagers previously
described, theﬁe' students were always able to join staff members,
and l"pay their share" of various amount of money requested. It may
have been flowers for a funeral, contributions for a gift, or donations
to a charity. Most of these students had formerly been on the
receiving end of gifts and charity (especially, the institutionalized
members.) After having had this "giving" experience, they spoke
favorably about "feeling good," and about being contributors, as

they paid their way.
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H. SOCIAL SCIENCE

’Socia] science can be measured by 1) the ‘level on which the
student approaCheS other people, .2) the practical knowledge that
is retained from tasks presented in field-trips, 3) the numbers
of original suggestions and findings that are submitted by a student,
4) adaptations that are noted and made by a student to create a
situation that will benefitl many people (i.e. a student suggests
a wider aisle at the check-out counter to accomodate wheelchairs,
resulting in improved conditions for people in wheelchairs) and,
5) improvements noted in deportment and knowledge of "how-to-do-it"
as we compare field-trips.

Social science skills are built into the curriculum of

field-trips, hands-on experiences in store and banks, and into social

skills needed to deal with the public. Dichssing, as a class, the
difficulties 1in handling people's problems provides an excellent
roundtable for prob]em-so]ving and for democracy in action.

Work-shifts must be organized so that everyone has a turn to
wait upon customers, since this is wusually a most popular job.
Locations for posting announcements, posters, and, perhaps, directional
signs, must be decided upon. Permission must be granted to place
these posters. As the business grows, town or city requirements
must be adhered to. Perh&ps applications must be sent for a city
license. The inquiry for this can be composed and typed by students,
if any are able. Most likeiy, the officials will consider the request
and decide due to the nature of the business and the volume of
financial traffic, a license is not necessary. The experience of

discussing th eproblem and composing and typing an inquiry'is another
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valuable one for the students, however.

The above tasks require planning, knowledge of Tlaws and
regulations, and the composition and typing of simple busines letters.
When the studehts feel confident aboﬁt handling certain matters on
their own, the teachér must allow them to try. The most difficult
task for the teacher is to be so finely-tuned to the wants and needs
of the students, that she knows exactly when to step in to give
assistance, and when to "leave the driving to us."

| The shopping and banking trips should be planned to include
other educationa]»features of social science interest. The Chamber
of Commerce Building, the  newspaper office, the telephone company,
and the City Hall stimulate opportunities for one-to-one Tlearning,
as well as planned class discussion about the world around us. Leading
questions and statements must be p]anhed ahead of time to motivate
quéstions.‘ If é better, or 'more} interesting topic  comes up, the
original plan is discarded for a better one.

Teacher: "Laural, on our way to the savings and loan we will
be passing the City Hall. What do you think the "City Hall" is for?"
"Yes, people meet there to try to run the City of Palm Springs, so
it will be a good place to live." "Today, they are discussing the
ramps and walkways in the city, which must be built to help the people
in wheelchairs. Some people don't want to spend the money, as it
costs a lot of money. Others will be trying to help the handicapped
people, and will be "fighting" to get the ramps put in (not physically
fighting, but with words). Would you like to see what is going on?"

"Maybe, if they see you in your wheelchair, it will help them to
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‘make wise decisions." "Would you like to ask some questions before

we go inside?" "The people are voted into office. They form a
“council" or a "group", who talk about thingsfand then try to work
to get them done." "The’CounciT acts for a town, just like regular
government acts for the State or for the U.S.A." "Some'péop1e realize
that the handicapped are important people too. They must have a
way to get into bui]dingﬁ, into restrooms, and into votfng booths."
"Listen carefully, and see how much you understand. Perhaps, you
will be able to tell the class about it."

"Does this building have a restroom for a person in a wheelchair?
Let's see...maybe you'll want to use it if we find one."

"You don't understand what 1is going on? I don't either. I
wonder if the people, who don't want the ramps are making the issue

difficult to understand so the others won't know how to work to get

the ramps put in?" "Lets' go out and see what other kinds of offices
and jobs are in a City Hall." ™"That door leads to a traffic court.
Would you like to peek in and see if anything is going on?" "When

anyone 1is in a cér, even an adapted van, and 1is caught by police
officers for driving too fast, they'cou1d wind up in this very room,
talking to a judge." "Usually, they must pay a fine. If they have
been drinking, or they have been driving very fast, they could be
in a lot more trouble than just paying money."

One student may understand a higher level of vocabulary. Another
may have to have the vocabulary greatly simplified. "Here's where
the "speeders" go. The man at the desk says, "0.K., Mister. You
drove seventy-nine miles an hour. You have to pay $100.00." "Or,

he might say, "Mister, you're drunk. You have to go to jail.'" "This
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room is for people who break the law in their cars." "If you drive

too fast...you get into trouble."
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I. SENSORIMOTOR SKILLS.

Since normal children pass through the sensorimotor stagé of
their lives by the time they are about fwo years old, while some
of our mu]tihandicappéd children remain 1in it, partially, for a
lifetime, sensorimotor skills must be dealt with and improved
cqntinua]ly. The greater the 1mprovement of sensorimotor skills,
the greater will be the improvement in adaptive skills and intellectual
skills. Some of the Country Store personnel were able to learn to
pickup coins, when they had never been able to perform such fine-motor
skills, before. They 1learned to handle products without crushing
them and to arrange products for di§p1ay purposes with expertise.
Some of these tasks.took a great deal of time, but the help was very
beneficial to the Country Store. E

Some hand-to-eye tasks that we take for granted (those of us,
who are "normal") were learned and experienced by some of the Country
Store personnel for the very first time, such as: moving coins into
groups for counting, writing their names on a check, reaching into
a refrigerator to remove certain products, cleaning the refrigerator,
placing fruit into a baggie, handing products to customers, and using
the typewriter. Other sensory skills that were needed by the Store
included 1) smelling products and people for freshness and
cleanliness, 2) Tlistening carefully to what people said to them
3) tasting products to sample for selling and to sample fér freshness
4) feeling products, through wrappings, through breakage and for
freshness; and 5) wvisually assessing displays, freshness and
attractiveness of products, and appearance of Store personnel.

Spatial determinations were being made, continually. New products
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necessitated new ‘positions and Tlocations for products, both in the
refrigerator and in the display case. Sometimes, rulers were. used
~to be very exact, but other times, because of time limitations, it
was necessary for a student to mentally measure space, and use some
“trial and error" methods. |

Fine motor skills, such as cutting, molding c]ay} or dough
decorations, and painting were just a few of the activities, were

greatly improved.
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J. ART GOALS.

Arf experiences, with the end result being posters and signs for
the  Country Store, should only be required if the student is
comfortable about showning his work to the public. Since the concept
of the Country Store 1is built upon structured successes, those who
fee unsuccessful in art work, should be encouraged but not required
to prepare the above items for public viewing. That student should
work on art work thaf only the teacher seeg, and should be confident
about the -work he prepares for the public. One student was very
uncomfortable, and quite inept, at doing design work, or evén carrying
out the simplest picture-pasting. He was, however, one of the better
typists in the class. He typed items for thé public, while he
performed art exercises .in private, with only the teacher's
encouragement.

Some of the original ideas that develop in the class will be
unexpected]yv good as Tlong as the students are given leeway, time,
and encouragement.

Student:  "Apples have vitamins." Teacher: "That's right.
What do you see in your mind when you think APPLE? A fruit? Correct!"
"How does the fruit look? Round? VYes! Red? Very good!" "Can
you draw an app]e?" "That is nice, John." "Let's look at Trish's
apple." "You have selected a wonderful “red" color for your app]e,
Trish." "How can we use Trish's picture for our Store?" "How could
we use several apple pictures forv the Store?" "Painting pictures
directly on the Store is a very good idea." "Cutting out the apples
that we draw and pasting them on the Store is a wonderful idea, Terri."

"Would you all 1ike to make an apple, or cut out a large picture
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of an apple to paste on the Store?" '"Maybe, we could make a sign;
"Apples have vitamins.'" "Laural, what a Tlovely idea, "An apple
for your teacher." "We paste apples around and upon a sign that

says, fAn apple for your teacher'...is that what you all would 1ike?"
"0f course, you can make your own. If you want to cut out of a
magazine, good!" "I will help anyone whd asks me." "If you would
like, I will give you an‘ apple shape that you can color. I will
help you cut one out, Mike. You can paste it on the Store." For
this, a two-handed, four-finger, pair of scissors for right or left
hand can be used. With this special scissors, the teacher's thumb
and fingers helps to guide the student's thumb and fingers in cutting.

The original decoration of the store is an Art project, as well
as a gross andrfiné motor activity. The students, who are not ready
to attempt fine-motor design work, are encouraged to use a paint-brush
for large expanses of plain color, using gross-motor skills. An
artistic teacher of an aide will probably need to help with the
design-work to be done in order to'unify and coordinate the Store,
and just to "pull together" the whole effect to make it attractive.

The bulk of the painting can be done outdoors with newspapers
spread around to protect the surroundings, with a supply of
paint-shirts donned by the students for protection. Pupils can be
pulled odt of class two or three at a.'time for this activity, or

the art project can involve all if the students at a time.
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II. CONCLUSION OF IMPLEMENTATION

In the material that follows, yod will find samples of various
schedules, lesson plans, evaluating procedures, reinforcers, and
other considerations to be address.

It was pointed up clearly, with the original Country Store,
that while the teacher mustvhave total involvement with every aspect
of the Store, she must be very careful in interjecting her ideas
and her will onto decisions that have been made by the students.
The students must be as autonomous as is possible.

For everyone's enjoyment, a special musical program could be
heard in the background, while Store business is being carried on.
Each student could be responsible for planning a one-day program,
which would satisfy further goals in teaching Fine Arts.

The original class opted not to do this. They often had a lesson
on a tape-records, that they listened to when busines was slow. Or,
occasionally the teacher put on a cassette detailing exercises to
do in a wheelchair, which the whole class (including the clerk)
performed together.

The opportunities. extended by the Country Store for using a
tremendous variety of creativity seem to be never-ending. If a teacher
will give a great deal of time, and will provide a climate of freedom
of expression, he/she should see the students bloom and develop,

day by day, in a most delightful manner.
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SAMPLE OF A CLASS SCHEDULE.
It is necessary to carefully organize a class schedule for each
day, as well as 1ndividué] lesson plans.
CLASS SCHEDULE:

10:00 Class counts money of previous day. Students, who are
able, will add daily amount to weekly amount, check total,
and cross-check, recheck total and record daily amount
and weekly amount of money taken in.

10:30 Class will divide up, some will wash any new fruits and
will remove grocery prices. v

10:40 Any items needing bagging (excellent task for blind
student) and weighing will be completed. Two students
will arrange items in store in an attractive manner.
Instructions will be given to package peanuts to look
like large, fat packages, not like skimpy, small ones.

10:50 New price-tags will be put on new products. Any items
that have been in display for Tlonger than eight days
(except for canned goods) will be marked down in price
to a few cents over cost. Any item that is doubtful,
as far as freshness is concerned, will be tasted by three
appointed tasters, who will taste them and either discard
them or put them with sale items.

11:00 Store 1is opened. Clerks are assigned to specific periods
of specific days, and the one for this time will seat
themselves in the store. ~If grooming and cleanliness
are not adequate, the assigned person must trade
assignments with another student, who 1is ready. (This
will probably not happen too many times).

While waiting for business to begin, the teacher will quiz all

of the students on the names of items and their prices.

The students will serve on one to two hour-shifts. There will
be either one student, who can handle all operations of the sales,
plus another student, who will be responsible for bringing refrigerated
items to the customer. The other students will work on printing
words (many from Store price-lists), typing words from the blackboard,
and counting most popular items, to determine how soon it will be
necessary to make another buying trip. The teacher must, many times,
make a buying trip on her own time to fill in the most popular items,
since buying trips for students must be made at a pre-planned time.

Students are pulled out, two to four at a time, to carry on
store busines, while the others participate in other class business.
In an emergency, more students are pulled to wrap more of a depleted
jtem, stick on more price stickers on items, and to accept an item
from another room on consignment. Frequently, something will come
up that hasn't been previously discussed. There will be frequent
impromptu discussions on various subjects: How much mark-up should
there be on an item submitted by another class to be sold on
consignment? Should pupils, from the elementary school, be totally
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‘excluded from using the store, since it is causing problems? Can

the students from the other school be accepted as customers at their
breaktime only? Who will be in the delegation to ask the principal,

and the specific teachers? These are a few samples of possib]e

discussion items.

1: 00 - 2:00 The store ‘closes earlier or later, depending ‘upon.

demand. Since a few classes have later lunch-hours,
" their students should be accomodated as much as
- possible. At the termination of the day's business,
a daily inventory should be taken. One -student
will write down all of the items in the store.
-A11 students will be given at Tleast one item to

‘count.  The number of items will be reCorded,and.f

dated. Any changes of prices will be posted at
this time.

- The day's schedule will vary depending upon what day it is...a
shopping day, a ‘bankihg -day, a day to do something‘ special, or a
day when another important activity is planned for theyschod].' The
teacher must be ready to step 1ntd a situation and to quietly help

out when the situation differs.
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SAMPLES OF LESSON PLANS

INDIVIDUAL LESSON PLAN _

Michael, 14 yeérs old, cerebral palsy with hemiplegia, visually
handicapped, acuity approximately 20/400, slightly deaf right ear,
mental retardation in severe range, acts on carrying out- directions
after long processing period, very small for age, tremendously popular
with adults and students because of a charming, loveable personality.
Music is probably best reinforcement.

8:30 bathrooming and thorough washup after (always comes to

school looking unbathed).
8:45 - brush teeth, comb hair, change sh1rt, if not clean (with
teacher's help).

9:00 - take attendance to secretary's desk. Take messages to
therapy, other teachers, or takes a wheelchair with
a student to therapy.

(Michael is ambulatory but walks very slowly).

9:20 - 9:30 - Practice walking backwaras and forwards, with
hands at sides. Use music, while other students
practice wheelchair exercises.

9:50 - Sit at table with five pennies to count. Michael is
not able to distinguish one coin from another, so
pennies are always given. Begin by placing each
penny on a large, black dot. Gradually, remove the
dots.

10:00 - Rest of class joins Michael to count money. Since he

is already working at the task, his attention span
remains with the task.

10:15 - Break for Michael. He remains in his chair and 1istens
to the other students chatter. He 1is encouraged
to join 1in, which he occasionally does with one and
two-word utterances that are usually appropriate.

10:30 - Wrap clean apples in plastic paper.

10:45 - Helps bring items to Store to display.

11:00 - Is instructed to stand by the store to say "Hi," to
each customer or group of customers. He needs much



11:15

-107-

prompting at first.

Uses earphones to Tlisten to cassette, especially for

visually impaired, telling a story on Pre K-1 Tlevel
of understanding.

11:45 - Takes 1lunch cart, with another student, to pick up

Tunches.

During Tlunch, the T.V. is turned on for‘ the news (the Store

is manned by the person closest, including the teacher of the aide).

12:20 - 12:30 - Wipes off his section of the table with a clean

sponge and - detergent. Michael  washes  hands,
bathrooming chores, cleans up.

12:45 - If there are messages to be delivered, Michael performs

this task. If not, he has free time.

1:15 - Michael and another student begin counting items in the

1:45

2:10

refrigerator, yogurt, pudding, and fruit drinks.
Michael counts aloud (there are never more than three
or four items...the rest are placed in a larger
refrigerator in another room). The other student
writes down. a mark for each item. This task needs
frequent monitoring.

Michael sits with eleven or twelve other students from

other classes, who are interested in perfecting two
jazz numbers for an end-of-the-year program. Playing
the drum, which Michael does extremely well, is very
reinforcing for him. He 1is totally cooperative when
he knows he will be participating in music at 1:45.

- Michael sits with others to help with final inventory.

If he appears reluctant or too tired, he is encouraged
to speak only. Michael 1is working upon speaking
in three and four word statements. He is reinforced
when he uses more than two words.

2:30 - Board the bus for departure.

This student would probably use this same lesson plan, or a

reasonable variation of the same, for one to two months. Michael

may take many hours of habit training, before he has mastered a simple
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task.
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LESSON PLAN_

Pau],v18-3 years, spina bifida, paralysis from waist down, socially
mal-adjusted, learns more readily from = visual stimulation,
age-equivalent 11-4, disliked by most adults and children, needs
activities to make him look good in the eyes of others, very confused
about his family standing (mother victim of suicide, three successive
step-mothers, father dislikes him and will not stick by most
commitments). Paul has well-developed upper body and is very mobi]e'
in his wheelchair.

8:30 - Share any special happenings ("went out to dinner with
friend," "saw a movie" - describes it, "made a
telephone call, 1long distance, and charged it to
his second step-mother in California"). Paul confides

most of his capers with the teacher, a few with the
whole class.

9:00 - Begin working on envelopes, typing addresses from book.

9:50 - Empty iliostomy bag and clean hands, face, and nails.

10:00 - Count all money left after amounts have been distributed
among other students that they can handle. Then,
count all of the money for the week up to this time.
(Paul is very motivated by money and is the most adept
in the class at handling it. He must be carefully
watched and monitored for taking it however).

10:45 - Arrange attractive display or type new price-list on
primary size typewriter (must be checked for straight
left-hand border). :

11:15 - Spends time listening to a cassette with spelling words,
and writing them on lined paper. (Paul's spelling

ability is at about 7th grade level, his writing level
is about 3-4th grade level.)

11:30 - Lunch, while Tistening to T.V. News.
12:00

Sits with another student at the Store to handle the
money transactions. '
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1:15 - Types a four line letter to the Chamber of Commerce to
inquire about the people to contact informing them
about the Country Store (teacher or aid gives as much
help as needed). Letter will probably need retyping,
the teacher or the aide should remain‘ nearby to
continually give Paul the encouragement and help he

may need.

1:45 - Rest and bdthrooming. If he wants to take attendance |
for the jazz band, fine, or he can do whatever he
wishes.

2:10 - Paul records the inventory in total.

2:30 - Departure.

Paul needs a lot of encouragement to complete some tasks; however,
when he types envelopes, counts money, and records the inventory,
he would like to be allowed to do these things for as long as possible.
When it's possible, he is allowed to type envelopes for fifteen to

thirty minutes longer, since he earns money for this job.
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SAMPLE OF AIDS FOR DOING INFORMAL EVALUATIONS.

| Methods of evaluation are devised by the teacher, according to the
- student popu]ation and according to the goals set for that population.
Everything must be individualized in most multihandicapped classes:
for example, the same eva]uatidn. tools cannot be used to measure
progress of a severely mentally handicapped, blind, partially
- physically handicapped twelve-year old, and that of a severely
physically handicapped, mildly mentally handicapped, emotionally
disturbed eighteen-year old. Again, individual records must be
maintained and periodically updated.

As with all records and forms set up for the Store, the ones
given are possible samples and there are many other possibilities.
In a book, "High School Work Study Program for the Retarded," by
Kenneth Freeland (1969) there are samples of various forms, which
can be altered to fit the circumstances of anybody's Country Store.
Thefe are rating charts (ratings - 0 to 3) that would be adequate
for one type of evaluation.g Freeland's book also gives schedule
forms, work time records forms, and student information forms that
are organized and set up very simply. These forms might be used
as they are given; however, most likely, they would have to be altered
to fit a particular class.g

The original Store was not patterned after the work-study programs
Freeland described, since there was not the delineation between the
"work" part and the “study" part of the Store. It is difficult to
avoid making subjective evaluations in assessing a student. Rather
than measuring "attitude" toward customers, it might be more objective

to count smiles of the clerk, and those .returned by the customer,
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or the times a clerk was able to answer a question put to him by

a customer.

Charts can be made up for each student, and could include:

(52 B

10.
11.
12.
13.

Excellent / Good / 0.K. / Bad
Attitude toward customers
Cooperation with co-workers
Improvement in motor skills
Grooming and cleanliness

When applicable, drooling control
(graph length of dry times)

Counting of store item
(graph amount correct, amount of
correct coin identification, and
correct change given.)

Counting money
(graph amount correct, amount
of correct coin identification,
and correct change given.)

Shows improvement in packaging

Shows improvement in weighing items
(a small postage scale can be used)

Shows creativity in displaying items.
Answers questions about Store correctly.
Answers correctly how many prices for items

Reinforce and note any new ideas submitted, _
creative innovations, and ideas for new products.

A11 of the above must be carefully explained by the teacher, perhaps,

many times. The teacher must present a few explanations at a time,

with total clarity. The teacher must carefully show the behavior
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that is wanted, and then help as much as necessary while the student
learns it. = For example, there are neat, efficient ways to wrap an
apple, and there are sloppy, inefficient ways to do the same task.
This must be worked out with a severely retarded student hundreds
of times, in a few simple steps. The demonstrating must decrease
gradually, while the student'é hands-on experience gradually takes

over.
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'SAMPLES OF I.E.P. GOALS'(OR PROGRESS REPORTS)

Féw members Qf'a mu]tihandicapped class can be tested or evaluated: -
in all areas of study. Severe physical disébilities, blindness,
severe ménta] retardation, and/or emotional problems are ]imftations
that ‘dbstruct success - in. some areas, and are therefore, ~gofhg to
,;éausefrestriction‘in‘some areas. A student should be Judged on h1s
own 1mprovement and against h1mse1f, competitively.

. Success for one student could be:

Arithmetic - learned one-to-one correspondénce, up to ten in
past five months with 98% accuracy.

| Hea]th and Grooming - learned to care for most bathrooming needé”
independently, including daily use of deodorant.

Soc1a1 Interaction - learned to welcome strangers by making the
first move with a single word greeting.

vPre Vocat1ona1 - learned to package fruit and vegetables, accord-
, ing to Country Store appearnace standards and within
the Country Store designated time limit, eff1c1ent]y

and w1thout errors. .

Sensory—Motor - learned to identify five products by discriminat-
ing the sizes, shapes, colors, and other specific:
characteristics.

Social Science - expanded size of world, from that of the class-
room to running errands to the therapy department, the
other buildings of the school, and to the Secretary of
the adjoining campus.

Behavior - accompanied by a reduction in tantrums from four to
five per week down to one in three to four months.

Fine Arts - selected the music program for the Country Store for
two weeks that was totally suitable for background
music.

The amazing thing about the above student was he was a severely
handicapped boy with mental retardation, cerebral palsy, and visual
impairment (plus seizure activity and dwarfism). ' :
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PrOgress for the next student might be measured as follows:

| - Mathematics - Has learned to count any combination of coins up to

$99.99. Has begun to figure percentages up to 9% using

multiplication. Has ~mastered  two-digit -multiplication.

Stil1l needs some help in multiplying with "0" in any position
~and in carrying numerals to any third digit. Has begun

division into two digits. ‘

~ Budgeting ‘and Comparison Pricing - Very good. at comparing prices
: of items. Makes excellent choices in buying new products
for the Country Store.  Has problems planning - purchases
to fit inside a certain amount of money. Loses track of
amounts on the calculator.

Reading and Typing - Now read 6th grade materials with understand1ng
at the 6.6 level. ~Types slowly, but with 100% accuracy.
Is capable of turning this skill -into earnings when paid
‘by the-piece, not by the hour. :

Health ~and Grooming - Better -self-concepts have helped this

‘ overwhelming = problem. Student has been following a
check-1list to help him remember what to do (empty ileostomy
bag before school, at 10 a.m. and at 1:00 p.m.; wash face
twice per day; bathe once per day; be sure clothing is
clean daily; wash ‘hair each one to two days, wash - anal
thoroughly after each bowel movement).
Notation: Student  seldom has  unpleasant odors anymore
and he takes much pleasure in his appearance and in his
cleanliness. = Other students stand much more closely and
speak more directly to this student. Teacher and aide
hug and pat student more often. Once in a while, T. quietly
puts on the school's deodorant when he has forgotten at
home. There has been dramatic improvement in this area.

Social Exploration and Interaction - Student has learned, due to
‘demands at the Store, and plenty of practice with roomphone,
to answer the telephone with outstanding good manners.
T. had the ability to record any message given, accurately.
He has been given the job of taking over the school
secretary's. post, when she goes on her break and her
Tunchhour. Due to increased positive feedback in the Store,
T. has also become the expert in business communication
and in excellent approach toward customers. T. s not
totally trustworthy, even yet. When there is even a small
obstacle in his 1life, he charges Tlong-distance calls to

his second stepmother, and ‘to others. Once in a while,
T. steals money or things and retreats back into a paranoid
episode where he believes everyone is out to “get him.'
These episodes have diminished from two months of paranoia.
out of each five months, to about three two-week episodes
per year.
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Prevocational - Skilled at answering the phone in most situation,

including knowing exactly when to answer by himself, and
when to obtain help. Skilled at waiting on customers in
the Store, including conversing with them, 1listening to
them, picking out the products they want and suggesting
some if they're not sure, handling money and especially
giving change. Able to type envelopes with 100% accuracy.
Counts money up to $100.00 by grouping with 80% accuracy,
able to follow four and five part directions. Student's
lack of complete trust-worthiness and paranoid episodes

 are going to cause him future problems. Student's ability

to succeed is dependent upon receiving abnormal amount
of positive feedback from all  elements of the
environment...more than it is realistic to expect.

Banking and Finances - Student has proven to be capable of withdrawing

money and depositing money in savings and loan; student
can write a check; student can explain about the growth
of interest; he asks mature questions about banking.
Student has not shown the above interest about handling
his own money, however. This student will probably need
responsible help to keep him from "throwing away" his own
money for several years. Notation: try to work further
with student to make these banking and financial skills
transferrable to other situations and locations.

Writing Expressions - Poor writer, both in content and in quality.

Spelling

Fine Arts

He writes on about a third-grade Tlevel (the physical
difficulties are due to "shakiness" which this teacher
has noted in other students with spina bifida).

Spells on a seventh-grade Tlevel. Student's favorite
leisure-time activity 1is working with all of the modules
of the Texas Instruments "Speak and Spell.”

- Student has a difficult job 1in carrying through and
completing art projects. He can't even be bribed to do so.
He also refuses to join in any musical activities, unless
it's to take role or another non-musical chore. Doesn't
1ike to participate in music or art activities. Prefers
being a spectator.
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, IDEAS FOR REWARDS
Schedules, charts, work-shifts, and progress graphs should be

posted in a prominent place, perhaps close to the large-sized bankbook,
or a bulletin board. Everyone must be represented, either singly
or in groups. Last-minute changes must be provided for because of
ébsences,‘ therapy, etc. Sometimes, a student ‘may have to serve a
double-shift, which is usually no hardship to them. Since other
teachers ask to use the Store as a reinforcing technique for their
students, arrangements can be made to let a student from another
class sit with a sfudent from your class.

In addition to clerking in the Store and trying out new products
of the Store, what are some reliable rewards that could be used?

The students see improvement quite clearly due to the posted
graphs and charts; therefore, they all have a pretty good idea who
has been doing well, and if the class has been performing efficiently.
For total class reinforcers, the Country Store personnel wanted,
and received, several wonderful parties, one of which was the Social
event of the year! A magician was hired, several classes were invited
to join, and besides chicken with all the trimmings, each person
could choose and make the ice-cream sundae that he wanted. Later,
picture collages were made showing each student, and with Tletters,
each returning hostage from Iran received these (the class had spent
almost a year in lunch periods in front of the television folling
the Iranian situation). Another party was when the students had
received letters from two-thirds of the returned hostages, and there
was a dinner party to read each 1etfer. The class went to restaurants,

as a group, several times (this was a huge job for for the teacher
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ahd the instructional aided...getting seven Tlarge-sized students
in large-sized wheelchairs, with two ambulatory students to help,
across several very busy streets and up and down some very high curbs,
to gét to Denny's). One time, they rehted a large-size projector
and ran a first-run movie that the students wanted to see.

For individual reinforcers, nothing beats a genuine "That's
terrific!"™ with a hand on the shoulder. Others are: a special
telephone call to a loved member of the family; an opportunity to
work with the "Speak and Spell" computor; a trip to visit another
frfend in another room (with that teacher's prior approval); and
a special piece of jewelry or a special item from the Store. |

In thé original Country Store, for a dramatic improvement that
was made, the teacher would take a student home for dinner or toa
réétaurant. Then, too, the students were rewarded by assisting’ in
setting up a similiar type of store in their residential hospital.
Most of the students had a rather exalted position at school, and
it carried over to their place of residence. A1l of this was quite
rewarding, and most of them knew that this particular era in their

lives was "special."

The most effective rewards are true remards, such as: "Perfect!
You gave the correct change." "Mike, you really he]ped'me by taking
that poster to the therapy department." "I've never seen such lovely

colors. Will you please color this frame in those colors? It's

perfect for the Store." "Did you see how she smiled at you, when
you gave her such a friendly greeting?" "You made him so happy‘by
remembering his birthday!" This kind of remark, delivered with a

smile, is the most potent kind of reinforcement there is for



O

\ .
' -119-

multihandicapped teenagers, or most teenagers with most disabilities.
A 'valuabTev»addition:‘to the Country Store that also- serves as

an effective reinforcement is the,Use of photography. Pictukes-shbd]d

~ be taken of thé.store,'after each new.idea is carried out, or a change

is made. The personnel- should be photograhhed. in the store...they -

- love 1it! Members of the rtlasé can . be ‘photographed as théy'.count ‘

money, or take inventory. A student will usually appreciate a picture -

of himself as he is carrying out an important job.
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RESEARCH LEGAL REQUIREMENTS

The teacher should find out as much as possible about Tlegal
requirements for having a class store, and introduce each item, one
by one, to the class for discussion and resolution:

a) Does the school insurance allow this kind of activity? There
usually shouldn't be many problems.

b) What are the requirements of food and drug laws in this
kind of an establishment?

Wrapped items should present no problems. Fruit must be cleaned,
wrapped, and handled according to strict sanitary procedures.
Food that is removed from a bulk container, weighed, and
packaged must be handled with great care, and preferably,
with disposable plastic or rubber gloves. Cookies, popcorn,
and items from other classes must be accepted in good faith,
except if there is an obvious discrepency. A Tist
requirements could be presented to all classes when the
Store is set up, so they will know that the Store personnel
knows how to handle products, also as knowing how they
should handle any products they wish to submit.

c) A1l regular business' have a city license. It 1is sound
policy and an educational task for a student to write and
inquire about it. Most of the time the volume of business
and the small amount of money coming in makes a license
‘unnecessary.

d) There may be different or additional fequirements in different
areas. It's up to the teacher to find out about them.
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ORGANIZATIONAL‘REQUIREMENTS
A) Records must be maintained indicating money on hand, deposits

made, and withdrawals. As we have mentioned before, 'the teacher

“or the a1de could reproduce a giant page from the bankbook, by using

the overhead proaector and a' large piece of butcher, paper. With

all dates, words, ‘numerals, logos, and a11 else in - the bankbook,

- of giant-size and posted in a prominent place, everybody. can be

informed about how the Store is proceding;-k

_B) Field-trips should be arranged well in advance. ' The class members

are usually motivated - and excited when its their turn to have a

shopping trip, since it's most beneficial for the aide to have just

. one student with one wheelchair. If the busdriver is cooperative,
two students’cou]d”go Each student knows.exact1y What-the rotation

order i and that student prepares menta]]y for the tr1p for two

weeks in advance. ‘Therefore, it is necessary that the bus is there
when it's sopposed ~ to Dbe. Don't forget parents' /guardnans/

permissions.

C) How w111 the money be d1v1ded and used? - There -are hundreds of
ways of deciding th1s, and the students whould be in on all of 1t

and help make the decision:

1 - trips to a restaurant
- parties |
3 - gifts’for special occasions
4 - film for special’pictures, and money to develop them

5 - gifts, flowers, memorials, donations for others, as well as for
the class.
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6 - prizes for a competiton
7 - equal amounts of cash for each student
8 - almost any other thing that can be created by the 1magina£ion
D) Plan for maintaining good public relations. This includes
relations with the other teachers, with the coordinator, with the
customeré, with the businesses, and with the school cafeteria. It
must be determined how broad the area is to be served. If a nearby
school realizes that the Store 1is available, it can be the cause
of students being absent from c]assés without permission. Either
special arrangements must be made with teachers, or the Store’ must
determine to serve its own school only. If students are using their
lunch money to buy "junk" without parent's permiésion, many problems
will result if the problem isn't resolved satisfactofi]y.. Hours
can be adjusted to bypass many problems. Students can be allowed
to buy one lunch per weék, for example. There are USUally solution
for problems. that occur.

It takes several months before any mbney can be saved, since
it all goes to replensihing the Store at first. Unless there is
a special fund with which to get started, the teacher will have to
buy the first inventory of products. She must make it clear, however,
that she is to be paid back..

A good wholesale source may be a financial bonanza; however,
it could open up new problems with legal and financia],requirements,
that would make the whole project impossible. It certain could be

investigated, however.
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CONCLUSION

The accomplishment of all aspects of the ten main goals is not
guaranteed by establishing a school store. Then again, it may teach
more lessons and be used to present more goals than were planned
for. The important thing is for a teacher to recognize an opportunity
for students to learn and to pursue it.

The Counﬁry Store provides for an all-inclusive, multi-sensory
presntation of curriculum. The one-to-one teaching, the informality
of the setting, the predictability of tasks, and the firm structure
should meet the criteria for the 1learning environment of other
exceptional children, not just multihandicapped teenagers. The
unpredictableness of daily happenings should force a certain amount
of adaptive development, also. ‘More importantly, the Country Store
lends itself to a mainstreaming type of éctivity that may prove of
value. |

A curriculum that instructs .in many areas, painlessly, and
presents}_valuable_ practical 1lessons in everyday learning, as well
as in the ten skill areas formerly described, can be found embodied
in the interesting, multi-instructive, concept-elevating Country
Store. The Country Store has a multitude of uses: it is adaptable
to use with many students, it teaches through motivating, and it

is really a lot of fun!
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SUMMARY

The descriptions, at the beginning, are those of a few interesting
students the writer has known. They are also exceptional chi]dfen,
who have had various "labels" throughout their 1lives. ~ Almost all
degrees of disabilities in mixed forms are seen, with the exception
of the last child. The "Country Store" would probably be of benefit
to all of them. v | | |

Many students don't respond to the traditional academic teaching
and a teacher finds id difficult to find a form of curriculum that
| excites them to the point of being carried along, through many of
the needed curriculum strands, by their motivation and interest.

Although, the "Country Store" was designed for a multihandicapped
c]ass, with necessary adaptations it could be uti]itized by many
c]asses. It aims toward. mastery of many goals. The mofe academic
potential a student posses, the‘more complex will be his jobs. The
Store is' valuable because it lends itself to teacher engineered tasks,
for’each'individual student, and many of the tasks present themselves
as one continues on. It's never necessary to "drag out" a ]earning
task by intensely searching.

It's plenty of work for the teacher, and he/she must be totally

committed. But there's a lot of excitement in teaching students

to count their "own" money, as there is for them in doing it! Methods
of meeting the public, and learning to "hold their own" evolve also.
The students gain .a great deal of confidence, eah time they have
a successful transaction. Even after working in this kind of endeavor
for three and one-half years, enthusiasm doesn't die. If anything,

it seems to be greater.
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Many of the skills learned seem to be bi-products of selling,
banking, typing, and just working in the store. The stated goals
cover ten areas of the curriculum. Adaptations could be made to
simplify the procedures, and narrow the goals, or more complexitiies
bou]d be introduced to atcomodate the needs of students with greater
academic potential. For example, a computor_‘wou]d be a wonderful
addition to this activity.

Art activities could be very eiaborate, or extremely simple
in the Store. Typing can become a full-time job for a few students,
or price-lists and posters could be a once-in-a-while job, for an
instructional aide, while the students concentrate on washing foods
and packaging items. A class can have just two items, such as popcorn
and soft drinké, or they can "branch out" into luncheon items, soups,
sandwiches, notebooks and pencils, and perhaps a few gift items.
The entire concept can be very simple or extremely intricate, depending
upon the goa]s‘to be implemented.

Evaluation can be accomplished by keeping accurate records,
graphing and/or charting, pictures, reception by the public, and
carefully matching each student with his task, to provide success
experiences. Formal tests could be devised to test knowledge of
money counting, accuracy of giving change, reading price-lists,
spelling names of items on the price-lists, matching money changing
to subtraction pfob]ems on a paper, bank procedures, effectiveness
of display items, weighing products vin metric and in traditional
weight, and a health unit, plus many other concepts.

The téacher must make many inquiries, and must organize well

in advance. The teacher must prepare to help out when difficulties
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occur, such as money needed to begin. It must be made clear to the
class that thé teacher will be paid back, from the Store, for
out-of-pocket expenses, first. It must be stressed that effective
record-keeping will be well worth the time spent in ironing out
‘questions that come up, and in carrying out informal evaluations.
For anyone who decides to try out the Country Store idea, HAVE

FUN!I!



-127-
| FOOTNOTES
Ronald S.. Horowitz, Academic Therapy Quarterly, Vol. 6,

(Princeton, ~ N.J.) 1970, pp. 17-18, Teaching .Mathematics to
Students with Learning Disabilities." v : :

.~ John E. Bolen, Journal bf Learning Disabilities, Vol. 3., 1970,

"Toward a Taxonomy of Curricular Experiences," pp. 247.

Judith A. weinhaier and Jay M. Rothberg, Exceptional Children,
Vol. 36, 1970, "The Systematic Selection of. Instructional
Materials Based on . an. Inventory of Learning Abilities," pp.
- 616-617. . » : ,

Kenneth H. Freeland, M.S., High School Work Study Program for
the Retarded, (Charles C. Thomas, Springfield, I11., - 1969)
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GLOSSARY OF TERMS

Cerebral palsy - A group of conditions caused by cerebral (brain)
damage, affecting control of the motor system.

Fine motor - Small or fine body movements, as performed by the body's
smaller muscles, such as winking, writing, cutting, or wriggling
a toe.

Gross motor - large, or gross, body movements, as performed by the
body's larger muscles, such as running, jumping, hugging, and kicking
a football.

Hemiplegia - Paralysis of one side of the body.

Hallucinatory - Visuallizing, hearing, smelling, etc., people and
things that are not really there. Severely emotionally disturbed
people many times hallucinate, and appear to be talking to themselves
as they speak to their hallucinations. :

ITiostomy - Surgically created bladder, usually in waistline area
of body, seen in people who have spina bifida. Liquids from opening
empty into special bag fastened to opening.

Mainstreaming - Classroom placement for the handicapped, provided
for in Public Law 94-142, mandating placement according to the least
restrictive environment - for each individual, regardless of his
handicapping condition, including the regular classroom, as much
as possible, if it is best for the individual. :

Multihandicapped - Educational term for a person, who has two, or
more, major handicapping conditions.

Multisensory - Refers to educational input, which is aimed at all
of the five senses (or four, or three, at times) as much as possible.

Perseveration -  Continuation of an activity after the need for it
has passed or after the stimulus that caused it ceases.

Schema - Ideas or concepts combined cohesively into a plan that
displays relationships between concepts.

Spasticity - Excessive tension of the muscles with resistance to
flexion and extension, as seen in Cerebral Palsy.

Spina bifida - A defect in the closure of the spinal cord wall, which
usually causes paralyses of the body, from the point of the defect
and downward. .

Syntax - The part of grammar that deals with arrangements of words
to show their relationship in a sentence.

Task analysis - The breaking down of a task into its most minute,
basic elements or breaking a task down into many tasks.




-129-
SELECTED BIBLIOGRAPHY

1. Arkell, Claudia, PhD., Instructional Support Specialist, Project
REACH, Department of Special Education, San Francisco State University,
San  Francisco, California. May 1982, Reprint from Volta Review,
"Functional Curriculum Development for Multiply Involved
Hearing-Impaired Students." ’

2. Berko, Frances G., M.A., J.D., Executive Director, Special
Children's Center, Ilthaca, New York; Berko, Martin J. PhD., Research
Associates, Department of Psychology Cornell University, Ithaca,
New -York; Thompson, Stephanie C., M.S., Speech Therapist, Special
Children's Center, Ithaca, New York, 1970, Management of Brain Damaged
~ Children, Pub., Charles C. Thomas, Springfield, Illinois. '

3. Bolen, John E., Dean, School of Education, Wisconsin State
University, Stevens Point, Wisconsin, 1970, Journal of Learning
Disabilities, 1972, Vol. 3, "Toward a Taxonomy of Curricular
Experiences."

4. Ekwall, Elson E., PhD., University of Texas, El1 Paso, Texas
1976, Diagnosis and Remediation of the Disabled Reader, Allyn and
Bacon, Inc., Boston, Massachusetts.

5. Freeland, Kenneth H., M.S., Supervisor, Special Educational
Services, Board of Cooperative Educational Services, Erie County,
Buffalo, New York; Former Teacher-Coordinator, School Work Study
Program, Lancaster Central School District, Lancaster, New York,
1969 High School Work Study Program for the Retarded, Publisher,
Charles C. Thomas, Springfield, I1linois.

6. Hardy, Phillip G. and Others, Curriculum Guide, Utah State
Department of Public Instruction, Salt Lake City, Utah, Nov. 1979,
A Resource File for the Severely Multiply Handicapped, published
by the Utah State Department of Public Instruction, Salt Lake City,
Utah.

7. Hedrich, Vivian, Publication Specialist for Seattle Public
Schools, Seattle, Washington, Feb. 1972, American Education, "Applying
Technology to Special Education," Pub. U.S. Dept. of Health, Education
and Welfare.

8. Horowitz, Ronald S., Mathematics Teacher, Princeton Regional
Schools, Princeton, New Jersey, Reprint, 1970, Academic Therapy
Quarterly, Vol. 6, "Teaching Mathematics to Students with Learning
Disabilities.”

9. Kirk, Samuel A., A developer of the [Illinois Test of
Psycholinguistic Abilities, University of Illinois, 1972, Educating
Exceptional Children, 2nd Ed., Houghton Mifflin Co., Boston, Mass.




-130-

10. Lederer, James B. and Other, Evaluation of the Program for
Multiply Handicapped in the Bergen County Special Services School
District,” May 19, 1981, Bergen County Special Services School
District, Paramus, New Jersey.

11. Rothberg, Jay M., Associate Director, New England Special
Education, Boston University,. Boston, Mass., and Weinthaler, Judith
A., Educational Diagnostician, Brookline Public Schools, Brookline,
Mass. 1970, Reprint from Exceptional Children, Vol. 36, "The Systematic
Selection of Instructional Materials Based on an Inventory of Learning
ABilities and Skills."

12. American Education, Vol. II, No. 1, Jan/Feb. 1975, Published
by the United States Dept. of Health, Education, and Welfare, "The
Remarkable New Prosthetics," as printed in Reading in Physically
Handicapped Education 1978, Special Learning Corporation, Guilford,
Connecticut 06437, 1st Ed.

13. Rehabilitation World, Vol. 3, No. 1, Spring 1977, "Profile:
Creator of Electronic Aids Both Great and Small," as printed in Reading
in  Physically Handicapped Education, 1978, Special Learning
Corporation, Guilford, Connecticut 06437, 1lst Ed.

14. State Govt. Writings: Curricula for the Severely/Profoundly
Handicapped and Multiply Handicapped, Sept. 1978, Texas Education
Agency, Austin, Texas - Bureau of Education for the Handicapped
(D.HEW/OE) Washington, D.C.

Available from: Texas Education Agency, 201 E. 1lth Street,
Austin, Texas 78701




	Curriculum for multihandicapped teenagers
	Recommended Citation


