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ABSTRACT

This ekperiment was conducted to investigate (a) the effect
of sex:of subject andfmode of moral dilemma story presenta-
tios on the empathy oﬁ subjects'toward the charactets in
the stories, and (b) the relationship between-empathy;ehd :
Kohlberg's moral ]udgment stages. Sixty—four highbschool
students (32 males anq 32 females) were d1v1ded into two
groups matched on‘thejscores of an empathy questlonnalre.v
One group read two mor%l dilemma stories while the other
group was exposed to a?dramatized tape-recorded version

- of the stoties. A secgnd empathy scale,'related to the
moral dilemma storles,]was then given to both groups.. The
results 1ndlcate that Ka) females showed more empathy than
males, (b) subjects whp heard the storles‘showed more
-empathy than subjects %hd readlthe stories, and (c) moral
judgment stage is related to degree of empathy. The results

were interpreted as cohfirming the importance\of»the role

of empathy in moral judgment.
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_lNTRODUCTION

Hlstorlcal Background of Problem

A brief hlstorlcal overv1ew of the concept of morallty
will 1nd1cate the complex nature .of this subject.' Prior to
the twentleth century, the subject of morallty fell: w1th1n ‘
the field of phllosophlc ethics. thtle, 1f any, sc1ent1f1c
research was carried out to determine the antecedents of ’

moral behav1or. It wasn 't untll Freud's tlme that morallty
became of research 1nterest to the field of psychology.
Through‘many case studles such as "The Analysis of a Phcbia
in a Five Year 0ld Boy," Freud (1909) believed that theff
acquisition of'morality‘was internal; that is, learned

\ through an agency in the chlld's personallty whlch he

called the superego and was respon51ble “for 1ssu1ng declara-
tions of the "thou shalt" and "thou shalt not" variety.
Freud emphasized feelihgs of gullt imposed by the 'superego
as a controller in theémoralization of the child. The way
in which the child acquired his/her"morallty was through a
process called‘identiflcation with his/her parents. Most
often,‘however, moraliration would occur because of parental
- displeasure or dlsapproval resultlng in the feelings of the
child w1th a sense of shame or. gullt. Thus, Freud' s‘approach |

was subjectlve and concentrated on the cllent s feellngs to

explaln moral‘Judgmentﬁ
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http:nature.of

.Invthe late l920§4an objective approach in the,
inuestigation of morality was undertaken‘by Hartshorne
and May (1928—30). ThlS was the monumental American study
‘called "The Character Education Inquiry (CEI). Thousands
’of_children were used%in the 1nvestigation of’moral_knowl-\
'edge and moral conduct. Moral conduct,was studied by‘giVing
children opportunities to lie, steal, and cheat in.circumf
stances such that thercould helievethemselves'safefrom
being discovered. Paﬁerband pencil tests to infer moral
knowledge contained statements such as, "Good marks are |
chiefly a matter of luck," which would be marked true or .
false. A parallel study,was conducted on moral opinion
in which statements,such'as, "It iSIYour_duty to report
another student«if you}see him cheating," were'answered

with true or false responses.'

Hartshorne and Ma§ had antiCLPated that their study
would reveal a conSistency of moral character. The results
of the CEI were most surpr181ng. They showed a marked
specificity of moral behavior; Correlations between one
experimental setting and‘another were low.‘ For example,
the child that cheated‘on an arithmetic test as often as
not failed to cheat on a spelling test. In the final analy-
sis of some 11, ,000 children, the results revealed little
correlation between moral knowledge and moral conduct and,

further, that moral conduct was a function of the 51tuation

instead of the generaliged morality that was hypothesized.
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%t ébout‘the samgbtime of the CEI and in contrast to
the'Hartshorne and_MaQ‘étudy, Piageﬁ,(1932) investigated
morality in children ?ith respect to the forms of undér—
standing mBral‘knowleége, a pognitive apptbach. To
- investigate their undérstanding of 'moral concepts, Piaget
described two story»siﬁuations and asked>thé childrén to
determine which of fhé tﬁo described the ”naughtier".action.
The test stories diffe%ed 6niy in the moral intentions of
the chafécters in the %tories and the amount or sizé of
resulting démage. Thearesults of the children’s answers
révealed two moralitie$ for Piaget, which he labeled
heteronomous, meaning “subject to anothef's law" and
autonombus, meéning "sﬁbject_to one's owniléw."‘_For,
example, in the test séories in?olving the characters‘
moral actioﬁs, childreﬂ‘of eight years old and younger
thought tﬁe subject in khe first story to be the "naughtier"
child for the reason thét she had done thé greater damage;‘
/the child's moral cdnce?tion is objective and absolute and
conduct is ruled by aduit authority.. Older children, above
eight years, thought thé subject inwthé second storyvtg‘be‘
thé "naughtier” becauseaher intentions were not as gdod as
the subject in thé firsg story; the older child's moral
conception is subjéctivé and relative and conduct is ruled
by mutual group agfeemen@.'

A number of studiesahave substantiated Piaget's'theory

of a two-step moral dévelopment.' Nearly 40 years after
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Piaget's initial ;eSeareh, Buchanan (1973) conducted an

’experiment very simil%r to'Piaget's, except that Buchanan
incorporated in his péocedute‘the'opportunity fo:‘the'sub—
jects to.weigh damage:and.intent simultaneOusly when making
a moral judgment.‘ ﬁe‘asked 48 sik‘to—ten year olds to make
moral Judgments about characters in stories when levels of
- damage and intent dlffered systematlcally. The results of
this study supports Piaget' s earlier flndlngs that damage
was‘more.impqrtant‘fOr younger children and that intent
'was more‘important‘for‘older etildren;‘

Due to the dlsapp01nt1ng results of the CEI of 1930,
the subject of morallty fell into a perlod of qulescence
until the late 1950s when Kohlberg (1958) began to investi-
gatela cognitive-developmental approach to the moralization
'of the child. Kohlberg's view was an eleboration ofx'v |
Piaget's bositlon,'holding that moral knowledge develops'in
stages and sequences in e:hierarchical order.

| Kohlberg asked children to judge the morality of con-
duct reflected in stories which he invented. The children's
answers were evaluated by a number pf judges from their |
subjeetive reports and quantified into scores. At the time
,of the 1958 paper, there were six stages composed of 23
aspects of meral judgmeht. The results of these early
studies confirmed Kohlberg's belief that children learn
morality in sequential stages. His cognitive-developmental

theory suggests that moral reasoning in the child is



>deveioped accordinQ to stfuctural'chaﬁges'eccurring with
eognitive reotgahizatibns;'that is,'thihking and‘reasoning
abilities about tules ahd regulations. These.stractural
changes in thlnklng and reasoning are brought about by
changes in "cognltlve maps -as proposed in Tolman's s1gn
learning theory (Hllgard & Bower, 1966). "The learner is
follewihgvsigns to‘a goal, is learning his‘way about, is

foilowing a sort of map?-ih’other words; is'iearning‘not‘
movements; but meanings" (p. 195).'

Although Kohlberg belleved that meanlngs 1nvolve
ﬁotlves and the affects, the development‘of the motives and
~affects are subordinate to‘changes ih thought patterns.
Aceordiné to Kohlberg (1969),k”Even the affect component of
attitudes is largely shaped by the cognltlve organlzatlon
- of these attitudes" (pp. 3?2 73).

The results of subsequent research by kbhlberg and
his followers have‘suggested that social behavior and
socialization should be defined in te:ms'of deyelopmental’
sequence{rather than static traits. f

Rest (1973) made a study to assess the domprehensioh
and preference fer Kohlberg's stages of moral develoément
in 47 high school students. Subjects'wete asked“to sum-
marize typ1ca1 statements of Kohlberg's sxx stages and
correct paraphrasing of the statement was used as ev1dence :
that subjects could comprehend’ that'stage of moral reason-

ing, Preference for each stage was measured by having the

A\
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vsubjects rate-and’rankvthe prototypic statements.' About
half othhe subjects sh0wed comprehension”of the statements
‘at’the»stage of whiCh{theylvere asseSSed, although a
majority ofestuQents shoued preference for a higher stage
statement;' Rest's stud§ tends to‘support Kohlberg's cog-
nitiveédevelopmental theory in thatlthe subjects showed a
difficulty in understanding higher stages even though there
was a preference for the higher stages.

Brown (1965) studied soc1alizat10n of morality andb

devoted a chapter of his book, Acquisition of Morallty,

to a critical ana1y51s of moral. learning. Brown s baSic
disagreement with Kohlberg and Piaget is in their implicaé.
tion that moral acquisition~is primarily cognitive,’involv-
ing the formulation and restructuring of rules by the intel-
1ect. Brown also questions the developmental nature of
morality. Other investigators have indicated that a devel-
opmental theory is unnecessary to account for a child'
-level of morality; For example, modeling would be one way
in which the‘childbhasilearned to make discriminations.
Schleifer and Douglas (1973) conducted an.experiment in
which children shifted their moral orientation after'rela-
tively brief training periods indicating that the role-taking
process opposes a stage‘and[sequence explanation of moral
acquisition.

| In Brown's review, he proposed that moralization of

the individual proceeds in three dimensions: knowledge,

¥



conduct, and feeiing. These three main parameters are
curtailed or enhancedtby a numbervof,learningvprinciples
‘such as operant cohditioning, imitation/modeling, cognitive
restructuriag ofvexperiences,vand ciassical conditioaing
of emotional responses. He cites an erperiment conducted
| by Bandura‘and McDonald (1963) in which they found "experi-
mental treatments produced substant1a1 changes in the ”
chlldren s moral Judgment responses. Condltlons utilizing o
'modellng cues proved ‘to be more effectlve than ‘the operant-
condltlonlng procedure (p 274). J |

| Brown ‘does not belleve there is anyvorder or prefer-
tence to the dlmen51ons of morallty.‘ The type of learnlng
a person utlllzes at any glven tlme would vary accordlng
- to the 51tuat10n. ~He p01nts out that for this reason, 1t
 13 not surprlslng to see why morallty is so 1nconsxstent
as shown by the results of the CEI. Brown belleves that
moral knowledge and feellng are. 1ndependent agencres 1n the'
mrnd and they are‘acqulred in quite dlfferent ways. He
' believes that feeling.is\a major dimension of morality
beoauee it is an-internalization'ofwthe self, Feeiing
guilty aboht lying'ahd,'conversely,'feeling virtuous aoout
telling the truth are’elemente of'the:self-conceptfﬁhich
v reflect the 1nd1vrdual s value judgments just as much as
 his 1nte11ectual understandlng of the rules.'
Accordlng to Brown,;acqulslt;on of moral knowledge,

conduct, and feeling may proceed at an uneven rate. If :



morallzatlon is a matter of 1ncorporat1ng several klnds of

‘learnlng, dependlng on the moral dlmen51on 1nvolved, then

'1ncon51stent behav1or is expected to occur, Moral conduct

would be 31tuatlon-spe01f1c.
| Hogan s (1973) paper re-evaluates morallty and places.
moral conduct and moral character in a new perspectlve.A He
‘reasserts_the bellef‘that moral conduct can be explained
and that moral character can be described : Morai”knOWledge,
soc1allzatlon, empathy, autonomy, and moral judgment are
the basic dlmen51ons Whlch would be requlred to adequately
explaln moral conduct, he belleves._ These flve concepts
fwere derlved from prev1ous experlmentatlon in which he- o
’1nvest1gated human behavxor from a v1ew of man as a rule—
‘ formulatlng and rule-follow1ng anlmal. Thls is the flrst
attempt to 1nc1ude a dlmen51on of the affect (empathy) in
the study of moral behav1or. |
Hogan's conclu51ons suggest that morallty 1s the resultu
of a continuous task‘of‘adjustlng-;nternal condltlons,of
- the ‘organism to the external demands'of the environment;"
ﬁogan does not believe that moral behav1or is 1earned in
: step—w1se fashlon accordlng to stages as proposed by Kohl-
berg, but that the varlatlon in levels of moral character
uhresult because of each person s unlque character structure
developed ‘according to rules of conduct of the situation
~and hls internal feellng level, |

In a previous study by Hogan and chksteln (1972),



they investigated the personological correlates of moral
Judgment ‘and found that persons whose moral judgments were
rated as mature tended to be sen51t1ve to injustice, well
soc1alized, empathetic,vautonomous, and they based their
Judgments on an intultlve understanding of morality rather
than on a rational basis.

Tracy and Cross (1973) used Kohlberg's interview
technlques for moral stages and matched 76 seventh graders.
One group received no treatment while the experimental
group was exposed’to‘moral reasoning one’stage above their
initial level. Posttesting showed n0'difference in the
_control group, but showed aisignificant difference in‘the
experimental group., nThe‘parameters tested werevsocial'

1 desirability; role-taking, intelligence, stage mixture, and
socioeconomic status. Only social desirability was assoé
ciated with a change 1n moral stages. This study’supports
the notion that affect might’be as influential as cognitlon
in moral development. .

Although Aronfreed (1969) believes that the specific
quality of an affective‘state is»determined by its cognitive
(housing), he emphasizes the importance of the affectime
state'in the social development of the child. He says,-
"The establishment of empathic and vicarious dispositions
may be thought of as a kind of internalization process
since it enables the child's behavior to become somewhat

independent of the control of its direct experience of
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’social reward and‘punishment".(b; 293) .,

;Since socialization.practices include functions of
role-takinc with a 'd.‘i‘mension'of 'e‘ml\:athic‘ feelings, it x;}ould'
appear that empathy could be a major determlnant of a per-

son's morallty. 'g ', _.f' -

Statement of the Problem

The‘purpose of the precedlng hlstorlcal review of the ;
llterature has been to 901nt out the dlverglng points of |
‘>v1ew of those lnvestlgatlng the subject of morallty.v Wlth -
the exceptlon of Freud and ‘Brown, the majorlty of research
,has centered around the cognltlve aspects of moral Judgment
and conduct.v The majorlty of wrlters have assumed that
- thinking and reaSOnlng are»major 1nfluences on moral Judg¥
,_ment.: _ | EE , . S ..H
thtle attentlon has been glven to the emot10nal side
,of»morallty. The 1mp11cat10n that cognltlve maps of moral
knowledge and social rules are‘suff1c1ent to explaln the -
complexity of moral ]udgment has been questloned recently.
Bandura‘(l969) says, "The findings revealed that exp051ng
rchildren to adultvmodels, who\expressed moral judgments} |
_that ran counter to the chlldren s dominant evaluative
: orlentatlons, was efrectlve in modlfying their Judgmental
behavior in the dlrect;on of the social influence" (p. 275).
| vOf_primarYfinterest in this investigation is the

assumption that moral judgment is determined primarily by

N



,cognltlon with 11ttle 1nfluence attributable to the affec-
’ tlve state. Accordlng to Kohlberg (1969), motlves and the .
affectlve components of attltudes are largely shaped and
changed by the cognltlve organlzatlon of these attltudes.
- The ba51s and argument for this approach clalms that social
, development is cognitive because any description of shapew
or patterns of a structure of soc1a1 responses necessarlly
entalls some cognltlve structure. In thls way the cognltlve:
.maps of moral Judgment are flrmly establlshed through mat- o
uratlon of the person and, therefore, affectlve components'
ado not have the 1nfluence or power to change the ex1st1ng
structure. Thls would suggest that a person s feellngs and '
' emotlons, regardless of how strong the attltudes may be,
,would not alter a person s moral declslon maklng because of
‘ prlor cognltlve organlzatlon of attltudes.‘: |
| The above v1ew has been questloned by Tracy and Cross
v(l973) who found lnfluences of affect w1th respect to Kohl-
'berg s,stages of moral'reasonlng, In the;r study of soc;al-‘
_ization, a dimension of empathic feelings as a function of
role—taking was definltely associated with moral judgmenth
declslon making. | ‘} | | | o .

Hogan and chksteln (1972) found in a study of morallty‘
and personologlcal correlates that persons whose moral judg—

ments were rated as mature tended to be empathlc.v

‘

Although both studles above suggest the p0551b111ty of

hlgher levels of cognltlve organlzatlon, how much 1nfluence
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the affectlve components have is st111 in guestlon. It
_\would seem plau31ble that -empathy could prov1de the ba51s
\for any cognltlve reorganlzatlon and,_therefore, would
- become lnstrumental 1n shaplng moral reasonlng abilities.
Since empathy has recexved con31derable attentlon in
prlor morallty research, and assumlng that it is a strong:
affective state, thls parameter, then, may have an effect~
on. Kohlberg s stages of moral reasonlng., Hearlng about a
dllemma as compared to readlng about the same moral dllemma
~hshould not alter a person s moral judgment accordlng to o
Kohlberg‘svcognlt;ve approach.. However, if hearlng a moral
diiemma which is presented dramatlcally 1nstead of readlng_
the same- moral dllemma does alter a person s moral dec151on
‘maklng, 1t would suggest that feellngs are as 1mportant to .
moral de0151on maklng as thlnklng and reasonlng.‘vFurther,
1f empathy contrlbutes to moral judgment development, then'\
it would seem plau51ble that hlgher empathy would be asso-'
ciated with higher moral stages. In thexr research on
empathy, Mehrablan and Epsteln (1973) created an empathy
scale within the framework that empathlc persons can better
understand another 's problems since thelr Judgment is at
. the feeling level. of maturlty._,Thevperson‘s empathlc feel-'
ings would enhance his COgnitive structure. Thisvwould give
. the person a_wider moral base in his qugment‘of;interper-
sonal problems..' o - B |

The results of Mehrablan and Epsteln s (1973) paper
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indicated a significant differenee in. empathy{between'maie
- and female subJects.‘ Therefore, 1nc1ud1ng the dlfferencev
;in empathy between male and female, 1t would be of research
value to 1nvestigate‘the-follow1ng problem areas. |

_b,l,b Is there a dlfference in empathy between male and |
 female subjects?b
2. Is there a dlfference in empathy between readlng
- and hearxng/discussxng moral dllemma storles?
“3’} Is therevavrelatxonshlp between moral judgmeqt aﬁd

empathy?

“Stateﬁenthof Reeeareh Hypotheeis
;The.toilewihg reSearch hypotheses,were‘advanced.
1.;.Reseatch‘hypetheeis-:'fhete'ﬁill be‘a difference -
in empathy as a functxon of readlng or hearlng/dlscu531ng
a moral dllemma story. ‘ ‘ - | “
2. Research hypothesxs~ ‘There wiii be a difference
vln empathy as a functlon of sex of subject (male, female).
3. Research hypothe31s. There will be a sxgnlficant
relatiehshlp between degree of empathy and stagebof moral
reasoning. |
The null forme of the researeh hypOtheses willhbe

' evaluated at the .05 level of‘significance.



 METHOD

'Subjectsﬂ’
- Two social sciehce classes of’16a£ema1e“and 16 male .
students each weré'seiected fromia lccal hibh schooi upoh:
the recommendatlon of the hlgh school 1nstructor. Thedage
range of the students varled between 16 and 18. The male

and female students were d1v1ded into two experlmental

groups of 16 male and 16 female each.

. Apparatus §
Mehrablan and Epsteln 'S Empathy Scale was used to
‘a551gn subjects to matched groups. The scale was developed'

’around two areas of emotlonal respon51veness, aggression and'

a helplng behaVlor.v The common element 1n their 1nstrument

was found to be the helghtened respon51veness to another s
;emotlonal experlence. The IEllablllty and valldlty of thls
33-item questlonnalre 1s dlscussed as part of an earlier’
research paper on helplng behavior (Mehrablan and Epsteln,
1972). (See Appendlx A,.)

The second empathy scaie was constructed speCifically
_ for use in this stddy?f The scale consisted of,ad16-item -
‘paper and pencil questiohhaire usihé items fromythe'Mehrafv
bian and Epstein scale but with emphasis‘directed to the
characters in the moral'diiemma stories (see Appendix B).

14
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All respohses to the moral dilemma stories werevhandé
written on a standard 51ze _paper form.b

A cassette tape recorder was used to record and play
‘back the dramatized ver51on of each moral dllemma story
_ (see Appendlx D and Appendlx E). | |
The "read only" moral dllemma stories were.typewrltten.‘

on a standard'slze paper (see Appendlx-C).

Procedure

The experlment was accompllshed in 51xhone—hour ses-
sions. After all subjects were given the flrst empathy
' scale (33 ltems) to establlsh a hierarchical order of match~‘
1ng of subjects by two accordlng to high/low degree of
vempathy, then the male and female subjects were separated
'and members of each matched palr were randomly a351gned to
two grodps, read only and "hear only."

Ih the second se551on. the read only groups of 16
male and 16 female subjects were glven the Heinz and Joe
stories to‘read,ln s1lence. Each subject was asked to write
:his/her‘decision and the reason‘why for both of thevmoral
1dilemma stories; | » |

In the'third’session, the ‘read ohly" groups of maie
and female subjects were asked to complete the l6-item
empathy questlonnalre (Appendlx B).

The fourth ses51on consisted of the "hear only groups.

Sixteen male and 16 female subjects listened to the Heinz
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.and Joe dramatlzed moral dllemma stories played on a tape
recorder. Immedlately after the story playback dlscu551on
was alloWed and encouraged,‘ In a prior pilot study11t,was
found that discussiOn was needed“to help the subjects uhder-
A stand the tape,recorded stories. 'Discussion was not required
for the "read_onlyf groups;”'After‘a’tenfminute discussion
period each”subjectywas asked to.write_his/hernrespcnse’and
| the reason why forhboth of the moral dilemma stories.

In the fifth sésSion;'the 5hear only" groups of male
and female subjects were asked to complete the 16-1tem
empathy questlonnalre (see Appendlx B). ]"" |

| The sixth session con51sted of debrleflng the subjects;
Each student was glven a paper show1ng hls/her moral Judg— |
_ment stage score and empathy score relative to the other
subjects in the study. All students were 1nformed of the

*reSults of the experiment.

De31gn

A SPF-2.2 desmgn (Klrk, 1968) was used to analyze ‘the
data. The between-subject treatment had two levels, male |
.vand female.‘ The matched-subjects treatment con51sted of
two levels of story presentatlon' "read only" and “hear
only." Subjects w1th1n groups were matched on the 33-item
empathy questionnaire before belnglsubjected to the "read
only" and "hear only".sessions during.which the moralv

dilemma stories were presented (see Table 1).
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 Table 1
_Empathy Matched Subjects Design, SPF—2.21

bl | b2. | I
s1 | sl o

.al .
- - al = Male subjects
sl6é | slé . a2 = Female subjects
517 : sl7

-V ‘ :
- - ' bl = Read stories
s32 - s32 | b2 = Hear stories

1l

Design layout format is from Kirk (1968).

)

A chi-square test was used to determine whether the
variables of empathy and moral'judgment stage were inde-

pendent.



RESULTS" |

1fferences in Empathy with Respect
to Male and Female Subjects

fable 2 presents the results of the analysls of
variance concerning dlfferences of empathy between male
‘and female subjectsf Source A is significant at the .OS
level as shown by an F of s;éz.' Means and‘standard
devratlons for male and female subjects for the 16-1tem
empathy questlonnalre are shown 1n Table 3. As shown
by a mean score of 24 4 for female subjects and 15 4 for
male subjects, the female subjects scored hlgher in empathy
v,ln both modes of story presentatlon. |

' Effects of‘Mode‘gf Storyv“
' Presentation on Empathy

Table‘zlpresentshthe results‘of the'analysis of.vari~_
ance_concerning'differences of empathy hetween modes of story
presentatlon._ "read only“ and “hear only”-of moral dilemma
stories. . Source B is 51gn1f1cant at the .05 1eve1 as shown
by.an F of 4. 33. Both male and female subjects scored hlgher
in the "hear only mode as compared to the‘"read only"
presentation. It must be noted that‘the "hear only‘ groups
dlscussed the stories after presentatlon whereas the "read
only“ groups did not, whlch could have accounted for some

portlon of the hlgher«"hear only scores. The added4element

18
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of discussion was required to help thé "hear only"'subjects
understanq the tape recorded versions. However, the experi-
mental interest was not intended to find a diffeience between
"read only" and "hear only" but rather to find a difference
in emotional responsiveness between straight reading and

a drématized version of moral dilemmé;stories, which would
elicit emotionél‘responsiveness{ , ' o |

Relationship between Empathy and
" Moral Judgment Stage

Table 4 presents the results of the relationshipm.
betwéen}empa?hy'énd moral judgment stage. As shbwn by thé
chi-square significance test scores, eﬁpéthy and moral judg-
ment stage are'hot'independent for either males, females,
or both sexes combined.

An examination of Table 4 indiéates that subjecﬁs who
‘score higher on empathy also tend to be at.a'highgr morai
Stagé. Conversely, subjects who score low on empathy also
tend to be at a lower moral stage. |

The:médian was used as the dividing.lihe between iow
and high of both empathy scores and moral judgment stage
scores. The median was used rather than the means 5eéause
of the‘iarge variability of empathy scores and because the
full range of scores for moral judgment stage'comprised onl&
one through’six; *Moét 6f‘the_éubjéct‘s scofés of moral
judgment stage féll in the twos and threes, There were no

sixes and only a few ones.



Analysis of Variance of Empathy‘Scores

 Table 2

Source Ss af MS F
1. Between subjects 7908 31
2. Male/female subjects (A) 1287 1 1287 (2/3) 5.82%
3. Subj. w. groups 6621 30 221
4. Within subjects 7638 32
5. Mode of story’présentation'(B) 953 1 953 (5/7) 4.33%
AB 98 1 98 (6/7) .45 NS
7. B x subj. w. groups 6587 30 220
8. Total 15546 63
*p < .05.

0¢



Table 3

Means and Standard Deviations for the 16-Item Empathy Questionnaire

 Mode of Story Presentation

Read and Hear

l Sex of Subject  ‘Réad 'Hear Combined
Male M 10,3 20.5 15.4
N 16 16 : 32
Female M 21.8 27.0 24,4
: S.D. 20. - 15.6 17.9
| | N 16 16 32
Male and M - 16.0 23.8 :
N 32

Combined‘

32

1¢
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Two,fgters'weré‘used for'the:interratér reliabiiity in
séorihg of both méraibdilemmaé fo£ eéch'resanse fbf all
v64 éubjeqté.' The_interrage;'reliability of 5corihg the
Heinz,Stbry with an £ of .59 was considerably higher than
an r of'.20_fdr"the Joe stOiy,v i | |

Tablé 5 presents the means and standard deviations of
male and female subjects”on the,ﬁatching 33-item empathy
qugstionnaire and Mehrabiah and Epstein's 33~-item empathyv

guestionnaire.



i

Table 4

- Chi-square Frequency DistributiOn;v

. Moral Judgment/Empathy

Moral Stage

‘Low High
Female = 3 Female = 14
. High Male = 2 ‘Male =14 | 33
Total = 5 Total = 28
Empathy
Female = 10 Female =" 5
- Low  Male = 11 "'Male = 5 31
Total = 21 Total = 10
26 38 64
Subjects' N *Chi-square
Male 32 6.30%
Female 32 4,77*
Total 64 12.60*
fg < ,05.

23



Table 5 -

. Means and Standard Deviations for the

- 33-Item Empathy Questionnaires

Mean 'S.D.

33-Item Empathy Questlonnalre , l”Male - 34.9 _"'19;9
(matching) -~ Female 50,3 =  22.3
_33-Item Empathy Questlonnalre ~ Male 26.0 22,0

(Mehrablan and Epstein) -~ Female 56.0 21,0

24



 DISCUSSION

Differences in Empathy with Respect
~to Male and Female Subjects

The resulté of this experimental study confirm‘reéearch
hypothesis 2}‘there was a difference in empathy as a function
of sex of subject. ,Highergempathy was evidenced by female
~_ subjects in both the "read phly",and "hear eniy” groups. It
was anticipated'that female subjects_would seore;higher on
empathy than male shbjects based on the results of the Méh-
rabian and Epsteln 33 item empathy questlonnalre. This proved
to be the case in both the 33- -item matching and the’l6-item
empathy questlonnalres used in the_study (see Table 5).

Even though the 16—item empathy questionnaire was a
derlvatlve of the 33—1tem Mehrablan and Epsteln 1nstrument,‘
the same ratio of dlfference between male and female sub-
Jects was demonstrated. The higher scoringvof empathy of
female over male subjects leads to the assumption that
females have a greater empathlc understandlng'of interper-
sonal conflict situatiohs of moral dilemmas than do'haies.
This flndlng coincides with the conclusion of Mehrablan and

Epstein's research.

Effects of Story Presentation on Empathy

The results of this experimental'study'confirm research
hypothesis 1; there was a difference in empathy as a function

25
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A

of reading'or nearing a moral dilenma story. ngher empathy
was evidenced when a dramatlzed tape recordlng of the Heinz
and Joe story was heard as- compared to the same moral dllemma
storles read. .'Both male»and female empathy,scores‘were
hlgher in the hearlng mode presentatlon. It was speculated'b
that dlfferences 1n response of "read only" and "hear only"
story presentatlons would ex1st because the subjects would
exhlblt more feellng in their response to a moral dllemma -

| when the storles were presented dramatlcally.

| When the confllct 51tuat10n was presented on paper
{"read only") and the sub]ect was asked to make a response :
in wrltlng, it was assumed that’he/she would respond 1nte1f
’lectually, prlmarlly u51ng hls/her thlnklng and reasonlng
powers. On the other hand, when the confllct 51tuatlon was
presented dramatlcally, ‘it was assumed that the subject
would respond w1th an emotlonal base, prlmarily using hlS/

~ her empathlc understandlng.' Apparently, th1s was the case

in this experlment because hlgher empathy was assoc1ated with
the ”hear only" dramatlzed tape—recorded moral dllemmas
lnstead of the "read only" moral dllemmas.

A questlon arlses whether or not the- dramatlzed tape-
Vrecorded version of the moral dllemma storles was the same
as the "read only“ presentatlon. It is obvxous that any
difference)xn the basic story theme between the two modes
of presentation-could.account for differences in enpathy

between the two-groups“of subjects. Eyery effort was made
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to duplicate the recordedfversionbas-closelfpas'possihle to
‘the "read onlY"‘version‘of,Kohlberg's moral dilemma stories
of Heinz and Joe. | | |

A proceduraltdifference did occur between the "read
only“ and'"hear»only" groups which was not incorporated into
the original design;"Discussion.ofithe moral dilemmas by
the "hear only" subjects was allowed becausevit was feit {
that it wouldbamplify:the'differences between the two,groups

in emotional responsiveness5to the moral dilemma stories.

' ,Also, in a pllot study it was found that discu551on of the’

storles after presentatlon was needed to enhance and clarlfy

the tape-recorded version,
\ . . . -

Relationship between Empathy and
Moral Judgment_Stage

The results of thls experlmental study conflrm research
yhypothes1s 3, there was a relatlonshlp between degree of
empathy and moral Judgment stage. As shown by Table 4 of
the comblned total scores of 32 male and 32 female subjects
for a total of 64, 28 had hlgh moral stage and hlgh empathy
as’ compared to 5 w1th low moral stage and hlgh empathy. It
was antlcipated that subjects who scored hlgh on moral judg-
ment (Kohlberg s stages) would ‘also score hlgh on empathy.
Conversely, those whooscored low on moral Judgment stage
would also score low-on empathy. | V

| The median for moral judgment scores was‘established at

2.8; two and below was considered as low moral‘stage:and
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three and above was counted as nign moralcstage. Even
thoughbtheimedian'seems to be the Best'methOd‘offdetermin-
llng central tendency for thls appllcatlon of the chi-square
dlstrlbutlon, it 1s felt that a more accurate way - of deter-
mining high scores and-low scores is needed. |

 One of the nrobiensiof this.investigation waswdetermin-
ing'morai judgment’stage aCCording to Kohlberg's standard
scoring form. 'Since the-Heinz'story had“many moregexaﬁpies
of typlcal responses than did the Joe story, greater re11-
’ablllty of 1nterrater Judglng of the Helnz story was pos—
51b1e.' Interrater rellablllty of two Judges was 51gn1f1cantly
better for the Heinz story than for the Joevstory. It would
1appear that a w1der range of scorlng for the moral Judgment

ustages is needed so that a more accurate dlsper51on of hlgh

scores and'low scores can be computed.



CONCLUSIONS

- In summary, this stcdy investigated the relationship
of empathy to mofal reasoning, sex, and mode of sﬁory
preseﬁtation. A Sample size of 64 high school students
was used in the experiment. Based on the data frcm this
study, it is concluded that:

1. Female subjects scored higher on empathy than did
male subjects regardless of mode of story presentation.

2. Bcth male end female subjects scored hidhet.on
empathy when hearing moral dilemma stories followed by dis-
cussion as compared to reading moral dilemma stories.

3; A relationship between empathy and level of moral
reasoning was evidenced. High empathy and high moral judg-
ment stage occurred more frequently than didvhigh empathy
and low moral judgment stage. Conyersely, low empathy and
low moral judgment stage occurred more often than, did low

empathy and high moral judgment stage.
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' APPENDIX A

v

It makes me sad to see a lonely

33 Item Empathy Questlonnalre

Dlsagree+ +Agree
- - ==+ + + +
4 321 1234

1. |
- stranger in a group. : :
2. People make too much of the feellngs"
& sensitivity of animals. ~ *
3. I often find puSlxc dlsplays of
' - affection annoying. ‘ v
4, I am annoyed by unhappy people who,, -
~.___are just sorry for themselves. 1
5. I become nervous if others around
_____me seem_ to be nervous.’ ‘ o
6. I find it silly for people to cry
. out of happiness.
7. 1 tend to get emotionally 1nvoIved
with a friend's problems, ° '
"8. Sometimes the words of a love song
____can move me ‘deeply. : ‘
9. 1 tend to lose control when I am
.. bringing bad news to people. '
10. The people around me have a great
influence on my moods.
i1. Most foreigners 1 have met seemed
______cool & unemotional. .
'IZ, I would rather be a social worker
than work in a jOb training
______center.
1I3. 1 don't get upset just because‘e
___friend is acting upset. ‘ .
ll. I like to watch people open
‘ resents, ‘
.15, Lonely people are. probably
unfriendly, v
16. Seeing people cry upsets
. me.
'17. Some songs make me
. happy.
‘ I really get Involved w1th the

feelings of the characters in a

‘novel.

30,




19.

I get very andry when I see
someone being ill-treated.

Co

-+

20,

I am able to remain calm even

though those around me worry.

21,

When a friend starts to talk .,
about his problems, I try to:
steer.the conversation to some-’
thing else.,

22,

Another's 1ahghter is not
catching for me. = =

23,

Sometimes at the movies I am

- amused by the amount of crylng

& snlffllng around me.,-

24,

T am able to make decisions w1tH-
out being influenced by people's
feelings.

I cannot continue to feel OK if
people around me are depressed.

It is hard for me to see how
some things upset peogle so much.

I am very upset when I see an
animal in pain. =

Becoming involved in books or
movies is a little silly.

It upsets me to see helpless

. old people.

I become more irritated than
sympathetlc when I see some-
one's tears.

I become very Involved wﬁen T
watch a movie. :

T often find that I can remain
cool in spite of the excitement'
around me. ‘

Little children Sometimes cry

for no apparent reason.



APPEND'IX B

16 Item Empathy Questionnaire

It ﬁakes me sad to think of Heinz
in his dilemma.

Disagree+ +Agree

4

3

2

'
-

H
1

1

+

2|

H

3

+
4

People make too much of’the‘feel-
ings & Sen51t1v1ty of people like
Heinz.

I would have a tendency to get.
emotionally 1nvolved with Joe's

~problem.

There are tlmes when Heinz
problems could move me very
deeply. -

10.

Being around Joe w1th’hls prob-
lem would have a great 1nfluence
on my moods. '

I

Most foreigners T have met like

Heinz seemed cool & unemotional.

13.

It doesn't upset me to hear ‘that
Joe has a problem.

16.

Seeing Heinz cry wouId upset
_me.

19,

1 get very angry when I see some-
one like Joe being ill-treated.

3T

I would be able to make decisions
without being 1nfluenced by Joe's

problem.

25.

It is digricult for me to feel
all right when I think about
Heinz problem.

2%7 .

It 1s difficult for me to under-‘,

stand how Joe's story could
upset people so much.

28.

Becomlng involved in Joe' s proBe-
lems is a little silly.

25,

It upsets me to Think of Heinz
poor wife; helpless & dying.

30.

"I become more irritated than

5ympathet1c when someone like Joe

- worries about his problem.

With problems like Heinz, 1 often

find that I can remain cool in spite¢

of the ‘excitement around me.
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APPENDIX C

' Moral Dilemma Stories

1

HEINZ: = In Europe, a woman was‘hear'death~from cancer.v One

drug might save her llfe, a form of radlum that a drugglst
in the same town had‘recently discovered. The drugglst was
charging $2,000, ten timeS'what the drhg cost him to make.
The sick womanfs husband, Heinz, went to everyone he knew

: to borrow the money, but he could only get together about -
half oftwhat it cost. He told the druggist that his wife
was dying and asked him to sell it cheaoer or let him pay
later, But the druggist sald, “No;" The‘husband got

desperate and broke 1nto the man s store to steal the drug_

for his w;fe.' Should the husband have done that? Why?

JOE: Joe is a fourteen-year;old boy who wanted to go to
~camp very much. His father promised him he could go if he
‘saved up the money for:it himself, vSo‘Joe worked hard at

his paper route and saved up the $40.00 it cost to go to

camp and a little more besides. But just before caﬁpAwas
901ng to start, his father changed hlS mind. .Some of his
_(father s) friends decided to go on a special fishing. trlp,v'
and Joe's father was short of the money it would cost. So-
he told Joebto give him the money he had saved from the.paper

oo

route. Joe didn't want to give’qp QOing'to camp,:so he

33



‘thought of refusing to give his father the money. Should

Joe refuse to give his father the money?
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 NARRATOR:

' NARRATOR :
YOUNG LADY:
HEINZ:

- YOUNG LADY:

HEINZ:

YOUNG LADY:

"HEINZ:

NARRATOR:

~ APPENDIX D

'Heinz Script

SCRIPT IS.TO’BE READ DRAMATIC

"The followxng brlef dramatic presentation 1s
"the story of one man's solutlon to a moral

dllemma.
: PAUSE

"One day in a small European town, ‘a young lady
hailed an older man as he walked up the street." '

PAUSE

"Oh, Heinz - wait! I must speak wlth you!"

"Hello,-my.friend. What is 1t’"'

"Good news. for you, I hope.' I have heard that .
. the druggist here in town recently discovered
a new drug, a form of Radium that can cure

your wife's cancer!”

' “Oh, I hope so --- because 1t is our last chance.

She w111 surely die unless she can be treated
soon.

"But Helnz, he is charging $2, 000 for it, ten
times what the drug cost him to make'" .

"I will try to borrow the money and then speak
with him. Thank you!" .

PAUSE
"Hours later, Heinz and the druggist are talk-
ing at the druggist's store. The druggist is
speaking to Heinz." : ’ o

PAUSE
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DRUGGIST:

HEINZ:

DRUGGIST:

"NARRATOR:
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_"Yes,“I have the drug that you want right here
~in this cabinet and I will sell some to you

for $2 000 - cash only!"

"But, I do not have that much money. All that
I can borrow is $1,000. Please --- sell the
drug to me cheaper or let me pay later. I beg

- of you --- my wife will die 1f she does not

have the drug soon!"

~ "My answer to you is NO! I must;have'the full

$2, 000 now!"

 ”Later -‘the same night, Helnz returned to ‘the -

store of the druggist, broke in and stole the

'*drug for his w1fe., - v Co



NARRATOR :
~ JOE:

FATHER:

NARRATOR:

FATHER?®

JOE:

FATHER:

JOE:

APPENDIX E

Joe Script

SCRIPT TO BE READ DRAMATIC .

‘"The scene takes place at the home of Joe, a 14

year old boy who is talking with his father."”

"I really want to go to camp this summer, Dad!
Last year I didn't get to go, remember?"

"Yes, I remember. This time I promise! You
can go if you save the money for it yourself "

"For the next three months, Joe worked at
extra jobs besides his paper route and was able
to save $40.00 for camp plus a little extra

for spending money. The day before he was to .
leave for camp, his father asked to speak with
him," :

"Joe, I've changed my mind about letting you

go to camp. I know I promised, but I need the
40 dollars you ve saved."

"But you promised I could go if I saved the

- money!"

"I know. But there is a special fishing trip
that my friends and I have decided to go on.
and I need your $40. 00. --- Well?"

"I really feel like not giving you the money!"
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