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. ABSTRACT

-Changes 1nvfemale adolescents s perceptlons and attltudes
’toward thelr sex roles as a functlon of part1c1pat1ng

in a course on women s role in soc1ety was assessed uslng
a- pre—post experlmental de31gn. As predlcted the students
"Ideal Self" sex role concept became more androgynous as

- compared to the control group not enrolled in the course.
The- hypothe31s that the student ] attltudes toward women
would become more llberal as a result of the educatlonal

' experience was also“conflrmed. Contrary to predlctlon, the
_students' "Real Self" sex role concept‘did not become'more
androgYnous as a reSult of the course. Thefrelationship
,between female adolescentsfs perceptions of their sex

roles and succesSful resolution of the adolescent identity
crisis was dlscussed, as well as the nece531ty of supportlve
experlences to ald the adolescent in 1ntegrat1ng a more

“androgynous identity.
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INTRODUCTION

_ Adolescents's‘attitudes.and perceptions of sex roles
are an 1mportant element in their 1dent1ty formatlon
because sex roles are learned early and are closely related
. to how one deflnes oneself in relatlon to the rest of |
s001ety (Matteson,vl975). | 7 |

Traditionally, our social and educational institutions
have reinforced stereotynic sex»rolenbehaviors'and attitudes.
According to adolescent identlty'formation- studies‘by
Dovan and Adelsona(l966),ithe female‘adolescent's searchd>
for identity'isuonly positively»tolerated by her social
and educational environment if it begins and ends with her
_acceptance of the "feminine roleﬁ with all its restrictive
attitudes'and‘limitations'on_personal identity growth.

Dovan and'Adelson‘found‘that the female adolescent was less
apt than a male tofintegrate a oerSOnal identity'which they
"~ defined as involving‘internalizing of controls, developing ;
autonomy, and dlscrlmlnatlng personal standards and controls.
In her interview studles w1th female adolescents, Douvan
(1971) found that the female adolescent had another
oriented, incomplete and malleable identity and that this
resulted'in a romantic, unrealistic, and diffused viewiof v

her.future_life. Often when the young female was asked



to imagine herself‘as an'elderlyxperson she was unable‘to'
project herself beyond youthfnl physical attributes'and.her(
fchild—bearing'years,vBeyondcurSOry'preparation for primarilyf
r"helping" jobs, She1did notvseemyto_eXist as an individual
lldentlty V oy | | |

| ThlS fantasy v1ew by’the adolescent‘females of their
»future llfe appears to be unreallstlc ‘and unhealthy for
soc1ety in view of the realltles of our modern complex
'soc1ety.v Accordlng to?the 1975 census flgures of women.w1th
school-age chlldren and husbands present ‘the percentage
b'who are employed passed the 50% mark 1n 1972 and has been
'steadlly cllmblng at each readlng 51nce (U S. Bureau of the
Census,'1976) Employment rates for mothers of preschoolers
almost trlpled durlng that same perlod »and currently, over
36% of the mothers of preschoolers w1th husbands present
are.employed. These flguresﬁare even hlgher_when onelcon-
'siderslfemalefheadedrhonseholds.‘(The 1972 data shom that
62%’of the'divorcee51With preschool children arebemployed‘
(Hoffman & Nye, 1974) Experts in the‘momen's field believe
that women are g01ng to play an even more 1mportant part 1n
| the labor force and that thelr years of worklng will con-
btlnue to 1ncrease‘(Bernard, 1974, Hoffman, 1977, lemls,
1968; New York .Tim.e-s,i_‘Se-p.temb'e..r»‘ 12, 1976)

h In view of these labor statlstlcs the total acceptance
of a’nonlnstrumental stereotyplc sex-role 1mage is unreal—

1st1c.: Several studles 1ndlcate that sex typlng may also be



.psychologicallyYunhealthy ln our modern complex 3001ety.
”Hoffman & Nye (1974) suggest that the full—time housew1fe
whose children are_all in $°h°°1,1s generally low in self- -
'esteemauﬁihigh in éSychological symptoms;' Other researchers
currently examlning the negative effects of stereotyplng
suggest that the soc1ocultural stereotyplc conceptlons of
femlnlnity, and to~some degree masculinity, appear to have
timpaired the physieal and mental health of women.andbmen
(Bernard, 1975; Chester, 1972). Horner (1968) has documented
the negative effect»stereotying has on achievement values. |
Maccoby and Jacklln (1974) summarize the negative effects
stereotyping has on ‘both the 1ntellectua1 and creative
skllls of chlldren, w1th both skills poorer for sex-typed
children than for those who have a combination of masculine
' and.feminine traits. Studles on soc1ai adjustment 1nd1cate
that healthy sociai adjustment requires flexibility in
behavior and that a “high degree of sex typing does not
fa0111tate this flex1bility (Cosentino & Heilbrun, 1964;

' Gotts & Phillips, 1968; Mussen, 1961; Sears,v1970; Webb,
| 1963). | | |

Since adolescenoefisva special period of intensified

concernhover sex-appropriate behavior;‘there is more peer
pressure on‘this:age groupvto adopt approprate sex-role
bbehavior“(Matteson, l975).h_Girls, more than boys, are
'judged prestigeous*for theirlabiiity in their social

relationships (Iscoe & Carden, 1961; Schoeppe, Haggard, &



HavighurSt, 1953); Their'popularitynisfassoclated with
their abilityltovget’along with the oppositevsex,much more
’than it is for ﬁales;‘theyvare alsc more concerned with maleh
aPproval than v1ce versa (Bean & Levy, 1976¥? Calderwood, '
1963). These studies suggest that those female adolescents
Who integrate the'femlnlne concept'recelve more acceptance
and reinforcement'trom‘their immediate environment-‘but,
as prev1ously 01ted studies noted, this peer acceptance
does not negate the unhealthy restrictive and unreallstlc
‘aspects of sex stereotyplng on the future llves'of young
males and females.A |

The present study recelved 1ts 1mpetus from the
prevlously crted llterature whlch documents theoretically
the{detrimental;efﬁects of stereotypic'sex—role conditioning
~“on the female adolescentfs‘successful integrationrof a
personal 1dent1ty whlch would better prepare her, psycho-
loglcally and 5001ally, for the complex roles she w111 be

expected to face as an adult.

Feminism and Today's Adolescent

‘In previously Cited studies’it_has been noted thatvthe
. female;s resolutioniof‘her adolescent identitﬁ crisis has
,been‘synonomous culturally with hervacceptance of the -
vstereotyplc femlnlne ‘role. |

Jessie Bernard however,'suggests in her recent book,

Women, Wives and Mothers (l975) that much of the previous




research,on-which}our knowledge of_adoleSCence rests does
not fit thekneW’generation; 'Since*little social science
'research has been done at this p01nt on the modern female
| adolescent Bernard supports her analy31s on the basis of

the unique exper1ences_of~the modern'female adolescent:

The female adolescent born in the late 1950's is

the first to experience abortion as a political issue,

have free access to contraceptives, to learn of

zero-population growth, first to be exposed to

ecological movement and to see her older sisters

deciding to live on the basis of the quality of

the air as well as the quality of the schools.

Born at the crest of the so-called feminine mystique -
~ era they are the first to see sex books challenged

" for sexism in athletics, first to hear about

respectable women deliberately having illegitimate

babies and the first to see the middle class myth

in process of devaluation to the status of a luxury

to be taxed

The latest statistics lend support to Bernard S observations.

"The Monthly Vital StatlSthS Report (October 24, 1974)
indicates that the 1970 adolescent is the first generation
since 1958 to express less interest in marriage. Sorenson
(1973)‘found in his survey of sex—role attitudes of high
school students that 7% of the female students replied
"false" to the statement, "Someday I will probably want to
'get married and have children." The 1970 Census reported'
68,000 fewer marriages from‘Augnst 1973 to August 1974, a
decline of 3% in the marriage rate for that period. In

terms of motherhood, although the percentage of females



who‘séy theyvdo not want childrer iS'stillﬂsmall) the Buréau
of Census (1972) reports ﬁhat,£his attitude has tripled

from thé~1969 Cenéﬁs'figﬁres. The £rend in smaller families
ié éleafly’on‘the{inqrease.‘:In l§6d, 25% of ﬁhe married
wdmen.under 40 expecﬁédlto.have 2.chi1drén (Whelpton,
Campbell, & Patterson, 1966)} in 1974,_43% hédvthis
expeétatioq (U.S.‘Bureéuvof the Census, 1955).

‘Evén though'fféminist" conéeph;are still alien-to
.mbst female adoleécénts‘(Marine"1972} Matteson, 1975),
high school groups since 1970 have asked increasingly
for Speakers on the Subject of.feminism.(Cardin, 1973).
Sorenson's (1973f survey found fhat age wasﬂaiso‘a con-
tributing faétor iﬁiyoung women's approval of feminism.
Thirty-two percéntvof ﬁhe females aged 13 to 15 believed
that the feminism movement was good for women, whereas
42% aged 16-19 felt,if‘was good for woﬁen. Sorenson also
found that YOung malgs and femaleé are starting to question
the double standard in our society. When they were asked,
"So far as éex is déncerned I think that what is morallyl
right for boys in morally right for girls too," 69% of the
boYs and 71% of the girls responded affirmatively.

- The observations{cited above suggest that the modern
female adolescent has a new social awareness of her
previously restricﬁed stereotypié feminine role. This
attitude change créatéé new‘ébcialization possibilities, but

unless her attitude changes are supported by institutional



changes thesfemaie'aaolescent wiIl‘be nohbetter prepared
for.the:realitiesfof womenhood than'She was with the
vfantasy vision of the child Woman'who is Cared for all of
’ bher'life.- Because social“change can occur more rapidly
than role and institutional change, the modernvadolescent
runS‘the,risk of a role lag crisis. Barbara Kay (1961)
defines role lag as the discrepancy between what the female
believes.to be the equal position of women»in the United
- States today and her actual status in'relation to males
in the scciety. Educatlonal experlences offered to the
female adolescent should not only 1ncrease her awareness
of opportunities for her future, but also should introduce

her to the realities of the double standard.

The'Importance of School and Home

Socialization on Sex Role Concepts

Theweffect of changing attitudes'regarding sex roles
on child rearing philosophies has been largely ignored by
researchers. Even_thcugh the working mother has changed
the structure of the family,  thus representing a'new{rcle
mbdel most of the previous research has considered only
the negatlve effects of female employment on the famlly
rather than the change, if any, on the attitudes and percep—
tions of sex roles (Hoffman, 1974).

Hoffman (1977) in a review of the‘literature on working

mothers has shown that maternal employment does affect sex



role.perceptions‘of children. ReSulps of studiesbéhe "
révieWed indiéate tha£ daughﬁers of employed.mothers have
less.traditional séx role‘concepts, more approval for
. female empioyment and higher*eVéiuétiQn of £heir'mothers'
COmpetéhcy.‘ Haftley (1961) aléo,rép@rts herzfindings
‘that girls whose'mqthers-worked demoﬁstrated~grea£er
‘eqUalitarianism towafd the role of wémen thah did daughteré
of‘fuli—time housewiﬁes. At this time the findingAWhich
has the most éuppért is £ﬁat daughters of profeséional
wbmen'are‘more likely to have’ﬁore ambitfous career goals
than dauéhters of noﬁworking mothers (Almquist'& Amgrist, 1971;
Birnbuam, 1971; Ginzberg, 1971; Stoitz, 1960) .  Stoltz
v(1960) suggests, hbWeQer,‘thaé this finding may or may not
indicate én internélization by the daughter‘s of more
'expansiQe sex roie_identiﬁies}

vFew studies have>been,conducted‘énfchanging sex rolé
Pefceptions affecting the:attitudés and structure'of the
-schobl sociaiization and educational ?rocess.' A study by
‘Minuchin (1965) comparihg‘attitudes and sex—typéd reactions
of 105 fourth grade chi1dren from traditional and modern J
‘homes and schools departed most from conventional expectations.
.Modern homes and scﬁbols are defined as environménts that.v
Afoster‘individual dévélopment; mastéry of problems; and ﬁse
~is made of accumulating knowledge of personality,‘témperament
andvmotivational development- Traditional homes énd~

- schools are more apt to stress competitive learning, enforce



" established facts1and.stereotypicﬁccncepts'of Sex role

_appropriate roles and behavior.

'From Sex Stereotyping to Androgyny

J

Histofically,'psychologists have advanced the general
‘ aesumptiOn"that mental health involves internalization of
‘tradltlonal concepts of masculinity and femlnlnlty (Kagan,
1971) Many psychologlsts are now offerlng an alternatlve
view that 1llumlnates the potentlal benefits of an
.andrcgynous personallty. Meda, Hefner, and Oleshansky

(1976) refer to a developmental model of sex role transcend-

e ence. Rossi'(l969)‘refers to a hybrid model of personality

and Kaplan anq Bean (1976) refer to an androgynous person-
'ality as one-chatvis "on-going" or openended, not a nnioh
of hyperaggressive or hyperpassiﬁentraits;,bﬁt as a'concept
that has no final clcsure.l Theynpostulate:
There is no final ciosure in androgyny;
conflict and disequalibrium are important
components, a model that predicts new config-
urations of person fulfillment.
fhese abstract developmen£a1 definitions of androgyny connote
people who . develop from chlldhood in an 1nd1v1dual ‘manner
in accordance w1th thelr own temperament and abllltles and
'conform or nonconform - to env1ronmental demands 1n‘accordance
' w1th.the1r own attrlbutes. |
"-Most psychologlcal measurements of mascnlinity and
femininity'éﬁploy,sterectyped trait scaies that regard.

masculine and feminine as opposite poles of a single
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dimehsion. Further, sex traits assessed by the scales, and
interpratatioﬁ of the scales, often Suggest that masculinity
is the positive pole and femininity is the negative pole
(Guilford &,Zimmerman, 1949; Gough; 1957; Héthway & McKinley,‘
| 1951). Sandra Bem (1972, 1974), by developiﬁg a new sex
role inventory, eliminates the unidimensionsl interpreta—
tions of masculinity and femininity. Hervscalevprovides
indépendent dimensions of masculinity, femininity and
sndroéyny. She defines androgyny‘as combining the best
of‘masculine and feminine traits and responding to the
environment in a flesible ﬁanner, regardless of situational
cues that might encourage a sfereotypic masculine or

- feminine response. Bem hYpothesizes'that sex typing can
produce defehsive, trait-like consistency in behavior and
‘that the flexibility or rigidity of an individual's sex

' role may be an important factor in détefmining the range
ofbbehaviors available to him or her in moving from situation
to situatiOn; In addition, she hypothesizes that this
stereotypic béhavior is not conducive to mental health or
adjustment. To verify these hypotheses, Bem (1975) has
conducﬁed several experiments assessing the traits of
instrumehtality, nurturance, and expressiveness. Using
situations designed to elicit masculine, feminine, or
androgynousvbehavior,.Bem's results indicate that the
androgynous male and female perform effestively in all

domains tested to date. Both the androgynous and masculine



female dq well in the éxpreséive adﬁain, thé‘masculinev
vméle performs Weil thy in"the'inétruﬁentai ddmain,
vand‘the feminine male,bniy in the expreSSive domain;

The feminine woman faresvless Well“than other groups;
except in a situatiqn désigned to élicit_affective listen-
ing. She’appears reluctant'tovihitiate ény'behavior‘that
vis~uns§ecified or!ambigudus, _Bem.postulates that this
passivity and.retiéencevto rake any initiative is psy-
'choibgicaliyrharmful ro the feminine female aé iS'the‘
stereotypic5mascuiipe behévior for the male.

'In summary, Bem's work on the concept of androgyny

11

gave impetus to-thié'stﬁdy; A review of the literature has -

revealed the potentiélly detrimental effects of stereotypic

'role‘conditioning on the psychological,‘mental,.and social

poténtial,bf indiViduals§ ~In view of the identity struggle

inherent in adolescence, this period is a critical time for

research on sex role perceptions and attitudes. Previously,

the adolescent female has been encouraged to resolve'her
identity crisis by integrating a role rather than pursuing

- the more complex‘development of a personal, autonomous

‘identity. As previouslyiéited, the more flexible attitudes

“in child rearing, equsure to the women's movement, and
the instrumental activities of her o;dér sisters and her
mother has éffected thé'female adolescent's attitudes
towérds her previously restricted sex role. No researéh,

hdweVer, has been ¢onductedvin the context of the school



‘12e
benvifonment,‘which has been notoriously resistant.ﬁo.seeial
change (Marine, 1972). In the echOOl environment where |
there is an intensified cencern with sex_rd;es, there is
iittle eviaence that the female adbleScent ielbeing en-
eouraged to experiment'ﬁith, or validate nevaereeptionsjof
her role. The modern adolescent is generally confronted
with the same emphasis on adaptation to the feminine role

" that eonfronﬁed her mether‘20 years ago (Marine,_1972;
Matteson, 1975). She has encountered curriculum restric-
tions based on sexism, little vocationel counsefing, and
few educational expefiences bffering her information on

her new and expanding role.’

A local school offering a course fof high school
students on women's‘role in society afforded this reseercher
‘an oppoftunity to'reeearch_sex role attitudes and perceptions
of modern female adolescents. Using the psychological con-
cept of androgyny as a measure of change in the student's
sex role perceptions, tne effect of this educetional
experience on the adolescents' perceptions of their female
role was explored.

The following hypotheses were formulated for the

i

~purpose of this study.

Hypotheses

'Hypothesis 1

The self—concept of the female adolescents enrolled

in a course entitled, "Feminine Role in Society," will
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become more androgynous as a result of this educational

experience.

| Hypbthesis 2

The ideal self-concept of the female adolescents
enrolled in thé VFemihiﬁe<Role'in Society" course will
become more éndrogynous as a result of this educational

experience.

: Hypdthesis 3

The female adOlescents enrolled in the "Femine Role
'in Society" course will become more liberal in their
attitudes towards women's sex roleslas a result of this

educational experience.



METHOD

A pre—post de51gn was employed to assess attltude
.change toward women's role and- sex stereotyplng as a functlon_
of partlclpatlng ‘in a "Feminine Role in Soc1ety course.

The female populatlon in thlS study were students at
.Pa01flc High School in San Bernardino, Callfornla. Group 1,
the Experlmental.Group,'enrolled in the course as aefive—
unit history eledti%e: vGroup 11, the>Control Group; con-~
sisted.of female‘adolescents enrolled:in-tWo-Spanish olaesee,

an elective language course.

'Subjects

The Experimenraerroup_consisted'of 22 adolescent"
'females.ranging ih’ege froﬁ 15 to 17;"There were oﬁly 2
males enrolled-in‘tﬁe coﬁree, so rhe-sample was restricted
to females. |

The Control Group con51sted of 22 female adolescents
enrolled in two Spanlsh I classes. The age range was 15
to 17‘, Two Spanlsh‘classes were used’tO’achleve the number.
of 22.. The same instructor taught‘both the Feminine Role

in Society Course and the two Spanish I classes.

Materials

Bem Sex Role 'Inventory (BSRI T & BSRI II)
The BSRI, developed by Sandra Bem (1972) consists of 60

14
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L

‘selffdeseriptiye7edjectives; 20 of whichvrepresent‘"masculiﬁe"
characterisﬁics;‘Zo of which represent “feminine" char- |
:acteristics,‘andﬁzd:bf which are included as a measure of
eocial desirability response‘sets. :All items on the Inventofy
ere,considered to be éositive characferisticsbexcept for
half of the sociel desifability scale,iteﬁs (see Appendix A).
>Respondentsfwere instructed to rate each item on a
scale of 1 to 7‘indicatin§ the extent to which they believed
an item to be chareeteristic of them. For purposes‘of
comparison with idealized sex role concept, the BSRI was
‘fifst administered with ihstructiens to respond, "as you-'
really are" and then administered again with inetructions
to respond, "as you would ideally iike to be." For
clarification the BSRI is labeled BSRI I (Real Self) and

BSRI II (Ideal Self). (See Appendix B.)

‘Scoring , s  ‘,, .

Following Bem's‘suggestion, sepafate;independent scores
for mascﬁlinity ahd.femininity were obtained. Scoring can
be done either by‘ﬁsing the mean self rating difference for
all ﬁasculine ahd‘feminine items, with the androgyny score
defined as Student's t-ratio for the difference between an
individual's masculine and feminine scores normalized with
respect to the stahdard deviation ofjhis or her masculine
or feminine scores.’ Bem haseindicatedbthat one can utilize

the simple-androgyny score, feminine minus masculine, as the

S
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~index of’androgyny because empirically the difference score
was found to be virtually idehticél (r = .98) to the t ratio
index of androgyny (Bem 1972). The present study uses the

: simple difference scores as an index of androgyny.

Attitude TOwardélwémen Scale (ATWS)‘

. The ATWS is an'instrument'which measures liberalism of
‘attitudes toward the rights and roles of women in contempéréry
: »society. Developed by.Janet Spence and Robert Helmreich
(1972) , the scale cénters éround the belief in é,"double
standard" in one's éttitudes toward men and women. An
illustrative item is "A woman should not expect to go
exactly the samé place of to have quite theAsaﬁe freedom as

a man." (See AppéndiX'D.)

Scoring

The scale contains 55 items, each one consisting of
a deciaratiﬁe staﬁement with four reséonse alternatives:
agree strongly, qgreé;mildly, disagree mildly and disagree
strongly. Each ifem‘is given a‘scorerfrom 0 to 3, with 0
representing}the'mosﬁ conservative tfaditional attitude
'annd 3 représenting‘thé‘most liberal proéfemiﬁist attitude.
The-scdre for each item is summed, thﬂélgiving an individual
total scbfe, which may rangé froﬁ 0 to 165 with a low score
indicating a consér&étive attitﬁde and a high score indicating

a liberal attitude.
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vaalnation of the-Feminine Rolen
Course Questionnaire.

A course evalnatidn questionnaire was developed by

- this researcher to determine the studentfs’perceptions
df.the_effectiveness of the conrse.v In effeet, the course
evaluation is a "take" measure of the treatment, i.e., for
attitude change to be affected,‘the eourse_weuld have to“v
have been seen favorably by the students. The'questionnaire
contains questions concerning the attitude of the students
toward the course. ‘An illustrative item from the question-
naire is, "Would ydn_recommend this course to e girlfriend?"
There are 4 responee aiternatives for each of the 9
questiens‘which indicate the degree of endorsement of tne
 course by the students. (See Table 1 and also Appendix D

for complete questionnaire.)

Scoring

Each one of theireeponSes was rated from 1 to 4 and
then summed to determine the total assessﬁent of the course
'by each student. Tne lowest score of‘é was the strongest
endorsement of the course and the highest score of 36 was
the lowest endorsement of the course.

Description of Feminine Role
In Society Course

The course instructor was bilingual. The course was
heavily oriented toward a cross cultural, ethnic perspective.

The instructor's brief'description of the course is as
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follows:

This course is designed to. explore women's position

in society throughout history. The woman's experi-

ence will be studied from a historical perspective
beginning with the suffrage movement, up to and
including the modern women's movement. The course

'will also have a cross-cultural sociological :
 perspective, with emphasis on diverse family structures
and the psychological effect these cross-cultural:
family structures have on their attitudes towards
womens role. Each student will participate in

an analysis of the lives of famous women through-

out U.S. History. The student will be exposed to
culinary arts and ethnic handicrafts of English and
Spanish speaking United States culture. Resource
people from the community will be included whenever
possible.

The course was divided into twelve major units of instruction.
Table 2 gives a brief outline of the course. (See Appendix
A for a more compléte outline of course content, materials

USed; and goals set by instructor.)

Procedure

BSRI I (Real Self), BSRI II
(Ideal Self), ATWS

The measures were administered in a group setting. The
instructions were read from the féce sheet of the test by
the Experimenter. It was necessary to define some of the
adjectives from'the BSRI for the subjects. This was done
orally by the expefimenter upon request. Common dictionary
definitions.were empl§yed and items were defined consisteﬁtly.
Prior to the testing the students were told that the
results would be uséd for a ﬁaster's thesis and that the

tester was a psychology graduate student. No other reason
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-Tabletl'

EVALUATION QUESTIONNAIRE FOR FEMININE ROLE COURSE

1. Would you recommend this course to a girlfriend?

'Stronglyﬂ~ }ﬁRéqommendyh;sNot‘ReCOmmend‘ o StrOngly
ReCommend ' A ' ,f . - Not Recommend

2 'Would you recommend thls course to a boyfr1end°

Strongly ‘ ‘Recommend~. Not Recommend ”hyl_ Strongly
‘Recommend _ :Vpar' '. ',_‘_ : "‘ Not Recommend

3. Do you feel dlfferently about yourself as a result of ‘
o 1tak1ng this: course’ R :

Strongly .‘ Somewhat ,’1 Not-Different - Strongly
Different leferent — ‘ ’ : Not Different

'4.'_Do you feel dlfferently about men and women as a result
of taklng thlS course7 ‘

~ Strongly Somewhat . Not Different Strongly
Different leferent , - Not Different

6. Do you feel closer to the other members of the class as a
result of this course°

Strongly ‘ _Somewhat ' Not Closer ", Strongly
Closer . . - B ' - Not Closer

7. How do you féélygbout your involvement in this class?

Strongly  Somewhat . Not Involved , Strongly
InVolved Involved ‘ : » Not Involved<

8. Do you. feel that the 1nformatlon offered in thls class is.
pertlnent to your life? .

>Strongly _ ‘SOmewhat" ~ Do Not Feel o Strongly
Feel 1t is _~Feel'it is it is - . Do Not Feel it is

9. Do you feel overall that. thls course was a p051t1ve
'experlence for you?

f'Strongly - . Somewhat "‘Do'Not L ‘ Strongly ‘
‘Feel It Is Feel It Is Feel It Is Do Not Feel
. T s _ ‘ It Is
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Table 2

OUTLINE OF FEMININE ROLE IN SOCIETY COURSE

Thevcourse wés lelded into twelve ﬂajor unlts of instruction.

| i.  Western ClVlllzatlon s Vlews |
II.‘VThe Colonlal:Perlod_

'III,b The'Revolﬁtion"
‘IV.u‘Intellectual Life (1800- 1850)
‘v;' The Vatlon D1v1ded

; VI. The "Ploneer".Woman’

VII. The Beginningé_Of Reform .

VIII.“Women in'the Literary Scené 
IX. The "Gay Nihétiés" | |

X.. The Drive'for'fhé'the——Individuals
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. was glven concernlng the purpose of the study to prevent

'b1a51ng of results. The students were 1nformed that these
:were'groupvtests and'not.lnd1v1dual.assessment and were :
anonymous. Telephone numbers and addresses were 1ncluded
for those de51r1ng results of the study. |
Group I | |

The test was administered to the students in the
“Experlmental Group durlng one class perlod at the beglnnlng
of the course. Three months later, during the last week of
'thelcourse, the posttest wasradmlnlstered dur;ngﬂone class h
| period. The same'instructions given in the pretestlng‘were
used in#the»posttesting} | | |
'Group II | |

‘Students 1n the Control Group were randomly selected

~ from two~Spanlsh I'claSses»lnborder to,obtaln‘an equal number

.of'Subjects:in_the_experimental1group.. The pretesting was
adminiStered in one class.period during the first week of
class and the posttesting was done three months later in the
last week of the semester during'one'claSSdperiod. The same
'instructions'were given for the Control Group in the pre-
posttestlng as were glven to the Experlmental Group.

The course evaluatlon questlonnalre was glven to.the
Experlmental Group at the end of the course The students
were requested to_respond:to 9 quest;ons about the course‘
with a selection of‘ﬁour'responses. .They'were reduested’to

be as truthful as possible in their evaluation-and were told
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that their assessment of the course would be kept confidential.
‘This questionnaire was given during one class period after the
~students had completed the posttests, BSRI I, BSRI II, and

the ATWS.



~ RESULTS

Austatistical'anaiysis of covariance-was performed‘on
the posttest scores to determlne support for the prev1ously
stated hypothesesi Klrk (1968) recommends the use of
cOVariance analeis in educational research as a method ofb
statistical controlbover heterogeneous differences between'm’
intact gronps becauSe the analysis of covariance adjusts

postteSt scores forkpretest 1evels.

Findings

'Hypothesis 1

Hypothesis I, stating that the female adolescents' real
self—concept would become more andfogynous as a result of
this educational expefience, wasvnot confirmed. Table 3
which presents thé analyuﬁ;of covariance for the‘masculinity,
femininity and androgyny scores on the BSRI I (Real Self)
for the.Experimental“and Control,Gtonps; show no significant
effects for the three variables. Table 4, which presents the
means, standard deviations, and adjusted means for the‘

_ masculine,.feminine and androgyny scores on the BSRI I,
indicate little differenceyin the unadjnsted and adjusted
means betweenthedexperimentalandcontrol group. The
increase from pfeé to posttesting in the unadjusted_means

for femininity was 2 units for the‘experimental group'and 2.91

23



Table 3

Covariance Analyses of Masculinity,
Femininity and Androgyny Scores for the BSRI T

(Real Self) for Experimental and Control Groups - -

Source ss af Ms E
Mésculine
Btwn Gps, Badj: 3.82 1 3.82 .04
Witn Gps, Sadj: 3337.63 41 81.40
Feminine
Btwn Gps, Badj: 84.01 1 84.01 .86
Withn Gps, Sadj: 3997.98 41 27.51
Androgyny
Btwn Gps, Badj: .60 1 60 33
Withn Gps, Sadj: 63.51 41 1.54
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Table 4 -

Means, Standard Dev1atlons and Adjusted Means for. Mascullnlty,
Femininity, and Androgyny.Scores oOn the BSRI I (Real Self)
for Experimental and Control Groups

Control

Androgyny.

.74

Expetimental
Pre Post - Pre Post
"~ Mean sd Mean - SD Mean SD ~  Mean sDh
Feminine:  101.59 10.10 103.59 8.74 100.90 8.86 103.81  11.28
‘Masculine: 93.54 15.39  97.81 13.94 90.36 14.23  98.81 11.16
Androgyny: 8.05 17.94  5.78 15.87 110.54  15.32 5.07 13.83
 Adjusted Means:
Experlmental Control
Feminine: 96.92 99.70
Masculine: 103.40 103.99
.50

Gz
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»units for the control grdup. The unadeSted mascﬁlinity
méansvincieaséd'4,273units for thé‘egpéfimentél groupEand‘ 
v;8w45-for the control groﬁp; The-&ecreaée in the ﬁnadjusted
androgyny means was 2.27 for the ek?eriﬁéntél group and

| 5.47»f6r the_control Qroup. This iﬁcrease of 4.18 on the
maséulinity meéns.fof the control group and a décreaée of
3.20 units in the ahdrogyny meahs fof the control group
_indicates a masculihe, androgynbﬁs trend in the contrbl
gréupvon the BSRI I. The chlapsed,‘oriadjusted; means
suggests a more androgynous trend in thetcohtrol group, with
the control mean decfeasing .24 units more than the experi-

mental group.

Hypothesis 2

Hypothesié 2, staging that the ideal self-
concept of fhe female adolescentsywouid.become more andro-
gynous as a result of the educational experience, was
confirmed at the .05 level of significaﬁce. Table 5, which
presents the aﬁalysis of éovariance for Masculinity,
Femininity, and Androgyny scores on thejBSRI II (Ideal Self)
for the Experimental and Control Groups shows the experimentél
group changed in the direction of greatér androgyny.

Table 6, which présents the‘ﬁeans,‘uhadjﬁsted and adjusted,
plus the standard deviations for the femininity, mésculinity
and androgyny scores on‘thé‘BSRi IT, for the experimental

and control groups, indicated that the significant trend



Analysis of Covariance of Masculine, Feminine

Table-S

‘and Androgyny Scores for the BSRI II (Ideal Self)
for Experimental and Contrcl Groups

Source ss df MS F

- Masculine . -
Btwn Gps., Badj: S 1.44 1 1.44 .01
Withn Gps., Sadj: 2735.38 37 73.92

- Feminine ‘
Betwn CGps., Badj: 1196.04 1 196.04 1.66
Withn Gps., Sadj:  4349.06 37 117.54

| AndrogYny
Btwn Gps., Badj: 5.85 1 5.85 4.28*
Withn Gps., Sadj: 56.27 37 1.36

*p < .05.
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Table 6

- Means, Standard Deviations and Adjusted Means for Femlnlnlty,
Mascullnlty and Androgyny Scores on the BSRI II (Ideal Self)

for Experimental and Control Groups

.Androgyny}.

Experiméntal  Control
Pre ‘Post : }Pre Post
~ Mean SD Mean sD o Mean SD Mean sD
Feminine: 108.00 7.82 110.10 9.32  105.80 12.76 110.20 12.61
‘Masculine: 104.95 12.51 110.60 11.35 - 102.00 12.13 105.60  7.85
Androgyny: 3.05 16.81  -.5 12.65 3.8 11.59 4.6 10.84
| Adjusted Means
Experimental Control
Feminine: 110.57 106.12
Masculine: 109.95 110.34
-.12 .64

gz
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in ahdrogyny sCofes resulted from an.increase,in masculinity
séores, with_leés of an increase in femininitybscores, for
the experimental group from pre- to posttesting. The
unadjuéted pte—post means in»mascuiinity scores increased
6.65‘pdints for the experiﬁentaltgfoup-as compared to an
increaée of 3.6 points for-the control grouﬁi The pre-

post unadjusted means in thé fémininity scores.incfeased
2‘poiﬁts in the experimental group as‘compared to 4.6 points
for thevéontrol group. The pre-post unadjusted ﬁeah§ for
the androgyny scoreé deéreased 3;55 points for. the experi-
mental group as compéred to a decrease of»only‘.75 for the»

~control group.

Hypothesis 3

Hypothesis 3, stating that the femalé adolescents
‘énrdlled in the course would become more liberai in their
'\attitudes toward séx réles as a function of participating

in the course, was confirmed at the .05 level Qf significance.
The results of ATWS covariance analysis presented in Table 7
show a significant F of 6.68. Table 8, which presents the
méans, unadjusted and adjusted, plus the sténdard deviations,
vindicates a éignificant difference in the experimental and
control group from thé pre; to postteSting. The higher méans
indicate an increase in liberal attitudes, thus there was

an increase in the pre—post'means of 6.40 for the experi-

mental group and a decrease of 1.25 for the control group.
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Table 7

_ Analysis of Covariance of ATWS for
. Experimental and Control Groups

Source = . Ss  at  Ms

V|l-:_1

Btwn Gps., Badj:  695.21 1 695.21  6.86%

Withn Gps., Sadj: 13748.68’» - 37 - 191.31 f

*p < .05,

.Table'8 >--

. Means, Standard Deviations and Adjusted Means
on the ATWS for the Experimental and Control Groups

Experimental _ . R Control

Pre ~ Post | Pre - Post
Mean ~ SD ~ Mean SD Mean  SD = Mean SD

(

1110.05 22.18 116.45 20.42 1105.10 23.23 103.85 23.15

- Adjusted Means

Experimental o ST Control

114.35 S 104.55
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‘Evaluation. of the CourSe Questionnaire

 Tablé 9 gives the descriptive statistics for the evalua*’
“tion of thercoufsé~que$£ioﬁnairé. The highest péésible'
venddréementvof the coufse was a scorehof 9vand the lowest
pdssible evaluaﬁion,was ayscore of 36; The mean éndofsementli
 of the coursé waé 16L90; median, 17.90, and the mode.Was
‘20.‘-These'resultS'indicate that the cotrsé received only
medium endorsement from the students. However, there was
considerable variation in the endorsement as is evidenced by
the standard deviation of 4.07. Figure 1, a polygraph
of frequency scores, illustrates a flat distribution, thus

.indicating lack of concensus on the value of the course.

Table 9

1
Total Sample Descriptive Statistics for
Evaluation of Course Questionnaire Scores

Group Mean Mode Median SD Range

Experimental Group 16.90 20 17.5 4.07 27-10




Frequency
>
1

Figure

9 10 11 12 13 14 15 16 17 18 19 20 21 22 23

Evaluation of Course Questionnaire Scores

1. Polygraph Frequency Distribution for Experimental Group.

€



_ DISCUSSION |

There was no experlmental support for androgynous change~7
vln the female adolescents' sex role concept as a result of
the‘womens study course, however, experlmental verlflcatlon
forpandrogynous changevln‘the female adolescents ideal self- .
- concept was supported as well as«a'significant change in

more liberal attitudes toward the rights and roles of women. -

‘ Selfédoncept'and Attitude Change

Lack oflchange in the self-concept4of the female,
radolescent 1ndlcates the dlfflculty 1nherent in effectlng
change in self- concept. Shueman and Sedlacek (1972) con-
flrmed’thls dlfflcultyjln an evaluationuof a woman's.studyh
course at therUniverSity of-Maryland . Using the BSRI and
the Tennessee Self Concept Scale, they found no s1gn1f1cant
self—concept change over one semester that was attrlbutable,
to the course. | |
Slgnlflcant change in 1deal self concept and attltudes’
about women's role 1ndlcates that attltudes and ideal
concepts may be more ea51ly affectaT This may be due to the
vfact that these concepts do not 1nvolve an 1mmed1ate change
in behav1or or llfe style, but merely prov1de "food for
thought." Spelzer (1975) lends support to thlS assumptlon in

his evaluatlon study of a_woman s study course-conducted at a

33
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juniqr colleéé; Using just the KTWS'ee'anleffect measﬁte
‘of‘the;course; he‘found that women who participated in
the course as-compared,to‘a centrol groupvhad»a significantly»
‘greeter chahge in their ATWSiscores@ |
An evaluation study on a consciousness raising course
fot 5unior,and senior high womenvby Abernathy et al.(1977)
furthet supports the easier assessibility of attitude |
change, as opposed to self—cohcepthchange. Using.the ATW&,
TSCS and the Personal Orienhtation Inventory, they found
chenges in more 1liberal attitudeé about women's rights andv
roles asﬁwell as‘increases in several dimensions of self-

actualization, but no change in self-concept.

Adolescent Cognitive Development and Social Environment
Experimental‘verification for ideal and attitude change

is supported by developmental research'Which explores the
- dichotomy that often exists between the adolescents'
cognitive’development and his/her environment. In a develop-
mental study of the ideal self, Havighurst, Rebinson, and
.Door (1973) found a direct correletion between the ability
to abstract the environment and the adolescent development
of a more abstract ego ideal. Piaget (Elkind, 1971) says
that withethis abstract ability.the adolescent ofteh deveiops‘
hypotheses that are ‘in conflict with the realities of his/her
immediate envirbnmeﬁt{ thus:there‘is a.greater discrepancy

between ideai self and real self during this period. There
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is éiéo.abdichotémy betweéh:the values énd attitudeé the
addlescent is develdping édghitively aﬁd his/her actions.

Bean and‘Levy (1976) sﬁppdrt this cognitive theory in a
étudy in‘wﬁiéh children ana adoleséents weré”asked to write
Storieé onvandrogYnous éhemes,' They found that the fantasy
stories by the females were more and:ogynous;in character
than the behavior of the adolescents} they were éble to move
beyond sex stereotypes in these fantasy stories. Significant
fesults on'the‘idéal self-concept may indicate that cultural
norms for the female adolescent, which give the appeafance
of'status quo role'adaptation may be‘internaliéed imperfectly
and that the ideal peréeption of self is more Competenﬁ;
autonomous and instrumentalrthan is apparent.

Studies by Kimball (1973)’and Robbins and Robbins
(1973) élso indicate ﬁhat_young pedple are reassessing
' their attitudes of sex roles. These stﬁdies éoncenfrated
on evaluation of collegevstudenfs achievement motivation;
it was fdundvthat bothvfhé éexes are rejeqting the tradi-
tional concépt Qf s@écess. Males communicated a need to
balance personal fulfilimént with career achievement, while
females sought to integrate family and caréer. Simple
career achievement was not a highly valued goal in and of-
‘itself. | |

However, these new attitudes and idealizationsbby the
modern adolescents are difficult to reinforce due t& the

endorsement of a stereotypic sex-role imagé in the adolescent's

{



social and institutional environment. There is little
concensus regarding»the benefits of teaching or reinforcing
‘new role concepts for young women. A recent survey by

~ the National Assessment of Education Progress (Sun Telegram;

'June‘17, 1977) reveals how d1v1ded the modern teenager is
on - ‘the role of women in our soclety When the l7—year old
dmales and females were asked to wrlte an essay on their
thoughts’concernlng‘women worklng'out31de the home, 30%
wrote that a woman' s place is in the home, -another 20% 'said
" that women should only work under certaln condltlons.'uMore
'than half, however,. 580, sald that women should work
whenever they want. One writer wrote, "Woﬁen are‘human
belngs, 1t is their God—glven rlght to pursue whatever :

‘career they des1re.

Feminine Role in.Society Course

It is possible‘that the results,.i.e., no androgynous
self-concept change, but ideal and attitudinal change was a
function ofhthe'irrelevance of the course’content to the
concept.of.androgyny. ‘The primary emphasis was on exéloring
the historical role of women‘in society. The context was a
,parallel comparlson of woman s role in the Anglo and Mex1can
bAmerlcan culture. ThlS content would not affect one's
femininity/masculinlty»self-concept but could supply
1nformatlon that would change cognitive attitudes and values

towards women's role and»rlghts.f The heavy empha51s on
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o Mexicah Americen information'prevented the.Angle studenﬁse
ffoﬁ ex?eriencing the‘coursevasvreleveht toetheir‘liVes.
- Two ef theeAnglo students privetely said that even though
they really liked the Mexican Americaﬁ instfuctor,‘they felt
hef heritage influenced_the types and presentation of‘ |
material such‘thatyﬁUCh of the ihfdrmetion_was not relevant
to Anglos. This is not e eriticism'of the course,'it oniy
indicates that change in eelf€¢0ncep£ as measured by the
subjeets:sex—roie percebfions'Was not”arrelevant meaSUre
‘here. ﬁ | | | | |

The type bf coﬁrSe,’i.e., ﬁistoff course as opposed_'
to an experiential ceurse which explores more the‘sociai and
psychologieal aepects of being female, may have infiuenced
eattifude change, but not self-concept change. The instructor
" informed the experimenter that she has worked for two years
befere the eourse was finaily‘put'iﬁ the curriculum as a
history course, and elthough she had some freedom in
structuring the content of the course, ;t was limiﬁed by
necessity of meeting-history department requirements. She
could not therefore piace much emphaeis‘on the cehsciousness

raising exploration'of the female experience.

Implications for Future Research

Extensive research needs‘tobbe done on the educational
environment of children and adolescents as a factor in

altering attitudes and perceptions of sex roles, e.g., study
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of antecedent condltlons that wrll support and alter young
‘females conceptlons of a restrlctlve female 1dent1ty, e.g.,
attitudes ofvteachers and counselors, llberal vs.,tradltlonal
curriculum} career‘counseling,'etc;b B |

Measurements need to be developed on the adolescent s
genv1ronmental concerns. The androgynous measure used in
_thls study was normed on college students and therefore
may not have been as sensitive to the adolescent ] socral
-cognltlve andvlnstltutlonal env1ronment. Slnce the teen—age
environment is oriented toward SOcial’approval a measure
'that employs socral 31tuatlons and evaluates the dec1s1ons
the adolescent makes in these 51tuat10ns mloht reveal hidden
-androgynous attltudes.
| We can only speculate that there are androgynous
adolescents present in our socrety now. The concept of
androgyny may not, however be appllcable‘to adolescents;
it lS poss1ble that a perlod of sex—role typlng is a necessary
part of personallty development——androgynous or not.

If it is assumed that there are "androgynous" teenagers,
v:then 1t»1s relevant and necessary for researchers to define
| What‘they "look‘like," we need a clear profile of incident
~rate; level of adjustment; cognitiverstyles,‘support

systems, definition, etc., from which to measure.



- APPENDiX A
COPY OF OUTLINE OF FEMININE ROLE IN SOCIETY COURSE

-DEPARTMENT BI-LINGUAL

NAME OF COURSE FEMININE ROLE IN SOCIETY - BILINGUAL

BRIEF DESCRIPTION:

COURSE IS DESIGNED TO EXPLORE THE POSITION OF WOMAN
THROUGHOUT HISTORY. WOMAN'S EXPERIENCE IN RELATION

TO MAINSTREAM AMERICAN ATTITUDES. THE STRUGGLE FOR
SUFFRAGE AND THE CURRENT WOMEN'S MOVEMENT CROSS-
CULTURAL ANALYSIS OF DIVERSE FAMILY STRUCTURE FROM A
SOCIOLOGICAL PERSPECTIVE. EACH STUDENT WILL PARTICIPATE
IN AN ANALYSIS OF THE LIVES AND TIMES OF FAMOUS WOMEN
THROUGHOUT U.S. HISTORY AND THE SOUTHWEST. THE STUDENT
SHALL BE EXPOSED TO ETHNIC HANDICRAFTS AND CULINARY
"ARTS. CLOSE ONE-TO-ONE CONTACT WITH SELECT RESOURCE
PEOPLE FROM THE COMMUNITY IS INCLUSIVE. '

' LENGTH OF COURSE: ONE SEMESTER
PREREQUISITE: BILINGUAL |
TYPE OF COURSE: ELECTIVE
BASIC TEXT: |

A. BORN FEMALE, 1969

B. THE AMERICAN WOMAN--WHO WAS SHE?, 1970

SUPPLEMENTARY PRINTED MATERIALS

A. MS. MAGAZINE S ‘ - o
B. SISTERS IN STRUGGLE (1848-1920), DEBBY WOODROFFE
C. IS BIOLOGY WOMAN'S DESTINY--EVELYN REED -
D. PIONEERS OF WOMEN'S LIBERTION--JOYCE COWLEY
E. WOMEN AND THE EQUAL RIGHTS AMENDMENT--CAROLINE LUND
F. IN DEFENSE OF THE WOMEN'S MOVEMENT & BETSEY STONE
' G. CHICANAS SPEEK OUT--MIRTA VIDAL '
H. BLACK WOMEN'S LIBERATION--MAXINE WILLIAMS & PAMELA
- ' NEWMAN :
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'I. THE FEMALE EXPERIENCE (PSYCHOLOGY TODAY)
J. THE RIGHTS OF WOMEN--SUSAN C. ROSS

K. READER'S DIGESTS

L. NEWSPAPER

VISUAL AIDS USED
A. ALBUMS (BY FEMALE VOCALISTS): ,
B. MOTION PICTURES . (I.E., WOMEN'S SLLF DEFENSE)
~C. TELEVISION PROGRAM——"ADLIB"

STANDARDIZED TESTS USED: NONE

FEMININE ROLE IN SOCIETY--BILINGUAL
THIS COURSE WILL BE DIVIDED INTO THE FOLLOWING MAJOR UNITS
OF INSTRUCTION: |
I. WESTERN CIVILIZATIONS' VIEWS
II. THE COLONIAL PERIOD
III. THE REVOLUTION
Iv. INTELLECTUAL LIFE (1800-1850)
V. THE NATION DIVIDED
VI.. THE ?éIONEER"’WOMAN (1706—1910)
VII. THE BEGINNINGS OF REFORM
VIII. WOMEN IN THE LITERARY SCENE
IX. THE "GAY NINETIES"
X. THE DRIVE FOR THE VOTE--INDIVIDUALS
XI. TWENTIETH CENTURY WOMAN
XII. WOMEN'S LIBERATION MOVEMENT
GENERAL GOALS
A. THE STUDENT WILL FOCﬁS‘ATTENTiON ON A PARTICULAR
THREAD IN THE FABRIC OF WORLD AND U.S. HISTORY--

THE FEMALE. ROLE--AND RELATE IT TO CURRENT HAPPEN-
INGS IN THE WOMEN'S LIBERATION MOVEMENT.
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'B. THE STUDENT WILL FAMILIARIZE HIMSELF/HERSELF
WITH THE BACKGROUNDS AND CONDITIONS OF PARTICULAR
"WOMEN AND EVALUATE THE CURRENT MOVEMENT.
C. THE STUDENT WILL DEVELOP POSITIVE ATTITUDES IN
: AWARENESS, APPRECIATION, AND VERSATILITY OF THE
ABOVE. : :
I. WESTERN CIVILIZATIONS' VIEWS
A. COURSE CONTENT
1. ANCIENT WORLD
2. MEDIEVAL WORLD
3. RENAISSANCE
4. .THE ENLIGHTENMENT
II. THE COLONIAL PERIOD
A. COURSE CONTENT

1. CONTEXT
2. INDIVIDUALS

III. THE REVOLUTION
"A. COURSE CONTENT

1. THOUGHT
2. ACTION

IV. INTELLECTUAL LIFE (1800-1850)
A. COURSE CONTENT

1. THE "GREAT CAUSES"
2. THE PRODUCTS

V. THE NATION DIVIDED
A. COURSE CONTENT

1. ABOLITIONISTS
2. THE SOUTH: WHITE AND BLACK WOMEN

vI. THE "PIONEER" WOMAN (1700-1910)
VII. THE BEGINNINGS OF REFORM

VIII. WOMEN Iﬁ THE LITERARY SCENE



IX.

XI.

XII.

THE "GAY NINETIES"

A. COURSE CONTENT

1. LITERATURE
2.  THE "FACTORY GIRL"

 THE DRIVE FOR THE VOTE--INDIVIDUALS
 TWENTIETH CENTURY WOMAN

'WOMEN'S LIBERATION MOVEMENT

A. COURSE CONTENT

1. CHICANA WOMEN

2. BLACK WOMEN , .

3. OTHER THIRD WORLD WOMEN

4. LITERATURE--SEXISM

5. LANGUAGE--SEXISM

6. THE MEDIA--SEXISM
7. DISCRIMINATION (EMPLOYMENT,
8. EQUAL RIGHTS' AMENDMENT

SALARY, ETC.)

9. FAMOUS WOMEN IN AMERICAN HISTORY



- APPENDIX B

BSRI I

DESCRIBE YOURSELF AS YOU THINK YOU ARE

1

sions easily

2 4
NEVER OR _USUALLY’ SOMETIMES BUT OCCASIONALLY
ALMOST NEVER TRUE NOT TRUE» INFREQUENTLY TRUE TRUE
5 6 7
'OFTEN USUALLY ALWAYS OR ALMOST
TRUE TRUE ALWAYS TRUE
Self reliant Reliable Warm v :
Yielding Analytical Solemn
Helpful Sympathefic Willing to
o : : ~take a stand
Defends'own Jealoué Tender;
beliefs - ’
Cheerful 'Hasfieadérship,' Friendly
' abilities
Moody Sensitive to Gullible
the needs of
others ;
Independent ’Truthful\ Inefficient
Shy Willing to .Acts as a -
~ take risks leader
Conscientiaous: Understanding Childlike
Athelétié Secretive, Adaptable 
. . ! .
Affectionate Makes deci- Individualistic
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Theatrical

Compassionate

Assertive

Sincere

Does not use
harsh lang-

uage

Unsystematic

Flattérable'

Self-suffi-
cient

Competitive

Happy

Eager to

| soothe hurt

feelings

Loves child-

‘ren

Strong
Personality

Conceited

Tactful

Ldyalv

Dominant

‘Ambitious

_Unpredictable

Soft-spoken

‘Gentle

Forceful

Likable

Conventional

Feminine

Masculine




APPENDIX C

BSRI II

 DESCRIBE YOURSELF AS YOU WOULD IDEALLY LIKE TO BE

1 » 4
NEVER OR . USUALLY  SOMETIMES BUT OCCASIONALLY
ALMOST NEVER TRUE NOT TRUE INFREQUENTLY TRUE TRUE
5 6 7

OFTEN - USUALLY

ALWAYS OR ALMOST

TRUE TRUE ALWAYS TRUE
Self reliant '“.Reliable Warm
Yielding Analytical Solemn
Helpful Sympathetic Willing to
take a stand
Defénds own Jealous - Tender
beliefs B
Cheerful Has leadership Friendly
abilities :
| Moody- Sensitive to Gullible
the needs of
others
Independent Truthful Inefficient
Shy Willing'to Acts as a
take risks leader
Conscientious Undérstanding Childlike
Atheletic Secretive Adaptable
: Affectionate Makes deci- Individualistid
' sions easily
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Theatrical'_ Compagéionatev vDoés not use
‘ SR harsh lang-
.uage
Assertive Sincere Unsystematic
| Flatterable Self-suffi- Competitive
- ' ' tient ' : ‘
Happy Eager to Loves child-
soothe hurt ren '
Strong Conceited Tactful
Loyal Dominant Ambitious
Unpredictable Soft-spoken Gentle
Forceful ' Likable Conventional

Feminine

Masculine




APPENDIX D

ATTITUDES TOWARD WOMEN SCALE

The statements llsted below descrlbe attitudes toward the
‘role of women in society which different people have. There '
"are no right or wrong answers, only opinions. You are asked
to express your feelings about each statement by 1ndlcat1ng
whether you (A) Agree strongly, (B) Agree mildly, (C) Dis-
agree mildly, or (D) Disagree strongly. Please indicate
your cpinion by marking the column on the answer sheet which
corresponds to the alternative which best describes your
personal attitude. Please respond to every item.

(a) Agree strongly (B) Agree mildly (C) Disagree mildly
(D)”Disagree strongly

A B'C D 1. Women have an obllgatlon to be falthful to the1r»
: husbands. ‘ -

A B CD.2. Swearing and obscenity is more repulsive in the
speech of a woman than a man.

ABCD 3. The satisfaction of her husband's sexual desires
is a fundamental obligation of every wife.

ABCD 4. Divorced men should help support their children_
C ‘ - but should not be required to pay alimony if
‘their wives are capable of working. ’

A B'CD ‘5, Under ordinary circumstances, men should'be
expected to pay-all the expenses while they re
out on a date.

ABCD 6. Women should take increasing responsibility for
leadership in solving the intellectual and
social problems of the day.

ABCD 7. It is all right for wives to have an occassional
casual, extramarital affair.

A BCD 8. Special attentlons 11ke standlng up for a woman
who comes 1nto a room or glVlng her a seat on
a crowded bus are outmoded and should be dis-
continued.

47



10.
11.
12.

13.

14.

15.

16.-

17.

18.

19.

20.

21.

22.

23.

48 .

Vecational and professional schools should
admit the best qualified students, independent

~of sex.

Both husband and wife should be ,allowed the
same grounds for divorce.

Telling dirty jokes should be mostly a masculine
perogative. : ‘

Husbands and wives bhould be equal partnprs in
planning the family budgdet.

Men should continue to show courtesies to women
such as holding open the door or helping them
on with their coats.

Women should claim alimony not as persons
incapable of self-support but only when there
are children to provide for or when the burden
of starting life anew after the dlvorce is
obviously heavier for the wife.

Intoxication among women is worse than 1ntox1ca—
tion among men.

The initiative in dating should come from the
man.

Under modern economic conditions with women
being active outside the home, men should share
in household tasks such as washing dishes and
doing the laundry.

It is insulting to women to have the "Obey"
clause remain in the marriage service.

There should be a strict merit system in job
appointment and promotion without regard to sex.

A woman should be as free as a man to propose
marriage.

‘Parental authority and responsibility for

discipline of the children should be equally
divided between husband and wife.

Women should worry less about their rights and
more about becoming good wives and mothers..:

Women earning as much as their dates should bear
equally the expense when they go out together.
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D 24. Women should assume their rightful place in
‘business and all the professions along w1th
men.

D 25. A woman éhould not expect to go te exactly the
same places or to have quite the same freedom '
of action. as a man.

'D  26. Sons in a family should be given more encourager'

ment to go to college than daughters.

C D 27. It is ridiculous for a woman to run a'locomotive
and for a man to darn socks.

D 28. It is childish for a woman to assert herself by
retaining_her.maiden name after marriage.

D 29. Society should regard the services rendered by
the‘women workers as valuable as those of man.
TN . . g
e ™
Df 30 ;>It is only fair that male workers should
S receive more pay than women 1n identical work. .

D 31.' In general, the Father should have greater
authority than the mother in the bringing up
of the children.

D 32. Women should be encouraged not to become
sexually intimate with anyone before marrlage,
even their fiances.

"D 33. Women should demand honey for household and
personal expenses as a rlght rather than
as a: glft.

D 34. The husband should not be favored by law over
the wife in the dlsposal of famlly property

or income .

D 35. Wifely submission is an‘outworn virtue.

c D 36. There are some professions and types of

businesses that are more suitable for men
than women.

D 37. Women should be concerned with their duties of
childrearing and housetending, rather than with
desires for professional and business .careers.

D 38. The intellectual leadership of a commﬁnity'
should be largely in the ‘hands of men.
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C D .39. A wife should make every effort to minimize
' irritation and inconvenience to the male head
. of the family. ' :

- D 40. There should be no greater barrier to an’
" unmarried woman having sex with a casual
acquaintance than having dinner with him.

D 41. Economic and social freedom is worth far more
to women than acceptance of the ideal of
femininity which has been set by men.

D 42. Women should take the passive role in courtship.

ﬁ. 43. On the avérage, women should be regafded as
less capable of contribution to economic
production than are men.

D 44. The intelleétual equality of women with man is
perfectly obvious. - - '

D 45.» Women‘shouid'have full control of their persons
and give or withold sex intimacy ‘as they choose.

D 46. The husband has in general ndvobligatioh to
inform his wife of his financial plans.:

D -,47. There are many jobs in which men should be given
preference over women in being hired or

P promoted.
// ,\\ . .

‘ D/ 4 f? Women with children should not work outside the
L / home if they don't have to financially.

49. Women should be given equal opportunity with

men for apprenticeship in the various trades.
‘ : ;

D 50. The relative amounts of time and energy to be

devoted to household duties on the one hand

and to a career on the other should be determined

by personal desires and interests rather than

by sex. ‘ "

D 51. As head of the household, the husband should
' " have more responsibility for the family's
financial plans than his wife.

D 52, If both husband and wife agree that sexual
- fidelity isn't important, there is no reason
why both shouldn't have extramarital affairs if-
they want to. :



A B CD

~ ABCD

ABCOD

53.

54.

55.

51

The husband should be regarded as the legal
representative of the family group on all
matters of law. '

The modérnfgirl is entitled to the same freedom
from regulation and control that is given to
the modern boy. :

Most women need and want the kind of protection .
and support that men have traditionally given

“them.



APPENDIX E

EVALUATION QUESTIONNAIRE FOR THE.
FEMININE ROLE IN SOCIETY COURSE

- Name
1. 'Would_you recommend this course to a girlfriend?
Strongly - Recommend Not Recommend ‘ Strongly
"Recommend o ) ' Not Recommend

2. Would you recommend this course to a boyfriend?

Strongly Recommend .Not Recommend Strongly _
Recommend ) . _ : . Not Recommend

3. Do you feel differently about‘yourself as a result of
taking this course? : ' : :

Strongly . Different Not Different ) Strongly o
Different ‘ . Not Different

4. Do you feel differently about men and women as-a result
of taking this course? ' ‘ .

Strongly Different Not Different , Strongly
leferent ' o : Not Different

5. Do you feel that this course should be offered to students
1n all of the high schools?

Strongly 'Should ' Should Not Strongly
Should ' ‘ . Should Not

6. Do you feel closer to the other members of the class ‘as
a result of the course?

vStrongly ’ Closer . 'Not Closer - Strongly
Closer o : Not Closer

7. How do you feel about your 1nvolvement in this class°

Strongly Somewhat Not Involved Strongly
Involved ' Not Involved

8. Do you feel that the information offered in this class
is pertinent to your life? _
;Strongly'_ Somewhat Do Not Feel - Strongly -Bo Not
Feel It Is Feel It Is It Is . Feel It Is

9. Do you feel overall that this course Wasg ‘a pOSltLVe'
experlence for you?

Strongly Somewhat Do Not Eeel Strongly_Do Not
Feel It Is Feel It Is It Is . . Feel It Is
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