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CHAPTER I
PLAN OF STUDY

Selecting the Field of Study.- As a graduate student interested in

the education of children the writer felt that her training would be
greatly extended and that she would gain knowledge and undersianding of
what constitutes excellence in classroom teaching by making a study of a
specific supervisory program in action. Through conferences with Dr. lee
Fo Jones, head of the Department of Education, and Dr. Mary I. Cole,
Assoclate Professor in the Department of Education of Western, the progran
of supervision in Metcalfe County, Kentucky, seemed an appropriate
_selection for this type of study becauses (1) Western Kentucky Teachers
College is closely associated with Metcalfe County through a program of
workshops, (2) its proximity to the campus enabled the writer to travel
beck and forth at minimm expense, time, and effort waile gathering data
at first hand, (3) the writer's interest in the campus phase of their

workshop at Western Kentucky Teschers College during the summer of 1946,

3 and (L) the writer, while visiting the Metcalfe County schocls in the
" winter of 1946-U7, wa: izpressed with the report of progress made during
f% the first two years of supervision in the county. It was this visita-
tion which served as the first interest in a progrem of supervision 'in
% action as a thesis study. '
‘,’E The writer talked with Metcalfe county superintemdent, Wendell P,
:'3 Butler, axd supervisor, Miss Eva Barton, and found they were cordially
‘ willing to cooperate by giving access to reccrds on file in their
? offices and by giving time for personzl canferences. Dr. Cale was
assigned as sponsor of the study because of her direct work witn the
g
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county through the afore menticned workshopse
In Metcalfe County the administrative officials have their offices
in the Education Building at Edmonton, the county seat, which also
houses certain other county offices. A picture of the Education Build-
ing is shown on page 6.
The Administrative Officers of Metcalfe County ares
Superintendent - Wendell P, Butler
Supervisor - Miss Eva Barton
Attendance Officer - Earl Harvey
Secretary to the Superintendent - Miss Alyne Whitlow

Aim of the Study.- The writer's aim is to furnish a guide for stu-

dents studying supervision so 't.lmt-they may see the practical side of a
supervisory plan in action,

Scope of the Study.~ This is a study of the actual program of
supervision used by Miss Eva Barton, Supervisor of Metcalfe County
Schools during the two years 1945-l7. The schoaols included in her
supervisory work are four consolidated elementary schools, 43 one-teacher

(white) schoois, and 6 one-teacher (colored) schools. Records show that
1,969 children are enrolled in these 53 elementary schools and that they

are taught by 63 teachers, The elementary schools include work from.

grede one through grade eight.

Since the progrem of supervision does not function in the high
o schools exsept upon request, and this infrequently, only education at

the elementary level is treated in this study.

Method of Procecure.- The method of procedure was to collect data

o
'Y Wl
. i P -~

based upon: (1) consultations with the superviscr, superintendent, and
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many classroom teachers, (2) records in the administrative offices, (3)
reports turned in by classroom teachers, and (li) visitations while the
schools were in sessicn in December, 1946, and July, 1947.

The writer resided in Edmonton during the month of May and parts
of June and July, working in the administretive offices extensively.
Superintendent Butler and Miss Barton assigned the writer space in the
supervisor!s office anxd made material, equipment, and records in their
offices availsble far the study.

During these weeks of residence in Edmonton it was possible for the
writer to intervisw and work daily with each of the administrative
officers and with many of the classroom teachers, The writer talked
with every teacher who visited the office as well as observing all the
teachers by visitations with Miss Barton during the afore mentioned
months,

Source of Data.- The sources of materizl gathered for this study

include: (1) reports by Miss Barton of the supervisory activities of
which she made use in carrying on the Metcalfe County supervisory pro-
gram, (2) access to her supervisory letters sent to teachers during the

tw—yoar period, (3) school records on file in the offices of the
superintendent, supervisor, and attendance officer, (L) questionnaire
sent to teachers, the findings of which are described in Chapter VII,
(5) notes based upon classroom visitations by the writer, (6) conversa-
tions with teachers in the office, (7) attendance at all types of
teachers! meetings, including sessions of the Plamning Council (reported;
in Chapter IV, page 33 ), (8) observing actuzl teaching in the schools,
(9) sitting in during interviews which Miss Barton held with individuzal
teachers, (10) supervisory bulletins, (11) professional books, and
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(12) periodicals.
Definition of Terms.-*

Supervision is that phase of administretive work that helps the

classroom teacher do better those essential things she is going to do
some WaYe.
y:_tg_qd;isthamntalmcedmdﬂ:elmrmm:w
form of subject matter that is presented to him,
Technique is the skill of the teacher in carrying on the actual
teaching.
Device is any means other than the subject matter employed by the
teacher in presenting the subject matter to the mind of the learmer,
Presentation of Data.- It is the plan of this study to present an

accurate picture of the work done by Miss Barton in her effort, through
supervision, to establish for the rural schools of the county in-
creasingly effective teaching, The writer hopes that from this study
other counties may through comparing their program gain suggestions
which will aid in their development.

Develonment of the Study.- The development of the study is treated
as fallows: (1) the backgrow:2 for this study is discussed in Chapter II,
giving the progress of rural school supervisian in the United States
and its growth and development in Kentucky and in Metcalfe County, (2)

such tabular data as training and experience of teachers, teacher
certificates, salary, and enrocllment per teacher are presented in
Chapter III, (3) the esuwpervisory program in action is described in detail
in Chapters IV, V, and VI, (L) a questiornaire is an2lyzed through teacher

—
Given in Education 366 Class,
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Peaction to the various supervisory activities in Chapter VII, and
evaluation of a Supervisory program inclwding a self-evaluating chart
for superviscrs is given in part iI, and (5) generalizations made for
the present progrem with certain suggestions set wp for future atiaine
ment in the supervisory plan of Metcalfe County are to be found in
Chapter VIII, A bibliogrephy is included which 1ists studies dealing
ummnﬂmpmesxmrmimtmmmmm.

Reliability of the Study.- The claim for reliability of this study
is based upan the fact that the writer got her informetion at first
band through living in Rimonton and, therefare, bhaving access to school
records and orportunity to intecview the People concerned with educa~
tion in Metoalfe Gounty. |
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CHAPTER II
SUPERVISIQI IN THE AMERICAN SCENE

It will be of value to trace briefly the origin and development of
rural school supervision in the United States and the improving of rural
supervision in Kentucky and in Metcalfe County, because it will give a
background in interpreting the progress of the supervisary program de-
scribed in this study,

A Brief History of Rural Schocl Supervision in the United Stateg.-

The idea of supervision goes back nearly a hundred years, In the begimming
tih's function was considered the work of the school board, but graduslly
such functions have been delegated to smaller and smaller wnits until they
have finally been delegated to paid officers, the superintendents, and, in
the last quarter of the 19th century, to supervisors.

__
it

K
‘S

Cubberly,’ Suzzallo,? and Cock and Monahan® have treced this transfer

», A
o b

of power from the people to special representatives in the schocls. In

Massachusetts the authority was first vested in the town itself, then wes
delegated ‘o the selectmen, and in 1789 to the school commitiee, who later

s
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selected one of their own body as supervisor of common schools, Eventually
this committee was permitted to engage for this work someone not a member
of the committee,

The first step making possible professional supervision for rural

i !
Ellwood P, Cubberly, State Schocl Administration (Boston, Houghton
Wifflin Company, 1927) Chapters 6, G, & J.
2

= s Y U

oot

Henry Suzzallo, The Rise cf Local School Supervision in Massachusetts,
Contributicns to Bducation, NOe 2 (heW LOTK, pureau ol Publications,
Taach;r CcJ.lege, Columbia University, 1906).

Katherine L, Cock & A. C. Monzhan, Rural School m iong U.S.
Bureau of Education Bulletin (Washington, De Cey UeCe GO
Oﬁlce’ 19]—8 ha)’ Po 780 ’”
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commmities was taken in 1888, when a law was passed in Massachusetts
providing for supervisicn in smaller towns and permitting them to joln in

sufficiently large numbers to engage & supervisor to devote all his time
to the schools.”

The idea of state supervision and the office of state superintendent
had developed rapidly during these decades, in fact, much more repidly
than that of rurel or city supervision. coles points out that the spread
was from the cities, and that the ideas filtered into the rural areas.

The origin and growth of the idea of local supervision for county and
tomnship schools is more difficult to trace than that of state or city., It
began, &s was stated, in Massachusetts with the committee. Its earliest
ﬁ attempts were confined to the management of funds and other material
& services, later came the idea of visitation and even the examination of

} teachers and pupils. The almost literal adoption of the duties of the
¢ , *g early comrittees by later township and county supervisors shows the
b2 evolution of the office. ‘
* ! New York led the wey in 181L;, providing inspectors of common schools
L' \:‘ in each township. As early as 182l;, civil commissioners in Missouri were
4 required to appoint "visitors to the schools once in three months to
: examine teachers, grant licenses, and exercise general supervisory ponra.'6
These places, ten yoars later, were taken by three trustees with similar

duties, In 1825, 1827, 1828, 1829, 183, 1839, respectively, Ghio, Vermont,

-t
.
.
i
v

be SSuzze.J_'Lo, op. cits; Do 2,
P Williem E. Cole, Status of Rurel Supervisors of Instructicn in ihe
Unitec States (Ithacz, Wew York, 1530); Pe te
B ° |

X Cook and Konahan, ope cit., pe 12, Cite Boone, Education in tha




New Bampshire,- l.licﬁigan,-?ennsylmnia, and North Carclina passed legislative
acts providing for supervisory officers,

These early supervisory officers visited classrooms, took notes, and
conferred with individual teachers, and that was the sum total of thelr
supervision. Fortunately, for the supervisor in a modern school system
that dsy is long past.’

One of the first definitions to be helpful in pointing out the scope
of modermn supervision is that of .’-.'.1.1.:I.<:'1:'1',.a

“Supervisory cantrol is concerned with WHAT should be taught,
WHEN it should be taught; to WHGU, HGT, and to what PURPCER.®

e old o of eupsrviston hice Srosdased Lo Sncluli & wide prograa
of in-service éducetion and cooperstive planing.”? The following quotatins
from Barr, Burton, and Bmelmerla brings the histéry of supervisory
activities up-to-dates |

#A distinct trend awey from inspecticn and imposed improvew
ment toward assistance, guidance, and coordination wes noted as
ezrly as 1925, By 1929, much less of the supervisors' total time
was being given to visitation than formerly,

"The trend amay from eonfining supervision to classroan visit-
ation and canference has continued stsedily. Actual first-hend
cantact with the classroom will be important alwzys, but it is no?
*he most ecanomical or effective method for the whale of supervisiom.
Many other functions now share the supervisors' time. The nature of

T -
Elsie Colemen, *The Superviscry Visii," Educational leadershi
Vole II, No. L, Depaertment of Supervision and Curriculum Devé!?opuﬁ'& g
Natiagal Education Associstion, January 1945, p. 16k,
Ee C. Elliott, Ciig Schocl Supervisicn (Yonkers-on-Hudscn, World
Book _gonpmy, 192L), p. 12,

Ae S. Barr, W. H, Burton, L. J. Brueckner, Supervisicn, 2rd ed.,
(Kew Yoriz, D. 4rpleton-Century Compary, Inc., 1947, Fee 11-29s
i0

Ibidoy Pe 19,




.visitation is iteself changing. Studies show-that -scheduled visib- —- -
ing while still necessary has been very sharply reduced. OGroup
conferences for study and attack an common local problems are
steadily growing in importance and time consumed, Rese&rch was
hardly ever included in the earlier studies, whereas today it has
greatly increased, particulerly in medium-sized and large systems.

"Two significant developments appear in the later studies.
The local workshop is repidly achieving a large place in supervisory
programs, The group study of self-defined problems in which all
par.icipate and in which leadership may be axercised by any number
of the total staff is steadily growing in importance., Participatory
cooperative procedures are supplanting the typical imposed techniques
of earlier supervision, Supervision increasingly exercises leader-
ship and provides opportunity for leadership to arise; it aids in
organizing study progrems initizted by teachers, by parent groups,
or by any educational worker.*

The conception of supervision in 1947 is that of educatianal leader-
ship. It is appreciative, recognizing and encouraging strengths; it is
cooperative, utilizing the leadership ability of all; it is creative,
inspiring creativeness in others; it is cbjective but alweys human. 4bove
all, ideal supervision exists only as it recognizes the importamce of all

people as individuals with:a rightful place in today's culh.me.n

m County Supervision in Kentucq.-nm 194} an intensive
effart to increase county supervision in Kentucky was initiated by the

State Depertment of Education., Superintenxients were encoureged to eamploy
at Least one supervisor for each 50 or more classroom teachers. Because
a sufficient number of supervisors was not awvailable the superintendents
were acvised to locate the best elementary classroom teachers and ask them
to prepare as helping teachers, They were promised ﬁnt workshops for

-y — P

k)
- Lelia A. Taggart and others, Leadership through _'fzrvisim, 1946
Yaa.rbook Association for Supervision s.nd Curriculun
a, D. C., National Educaticn Associstian), pe 26.

e TR

% .

"Report from Kentucky, Cooperation Brings Resulis,”
Education2] Leadership, Vol. ITI, No. 1 Department of Supervision and
Curriculum Development (Washington, D. C., National Bducation Association,
October 1945), pe 9.
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problems confronting helping teachers would be studied.

During the last half of the 194} spring term such a workshop was held
at Eastern Kentucky Teachers College at mm. During the first summer
term af 194l Western Kentucky Teachers Callege canducted a similar work-
shop for supervisors and helping teacherse In the second sumer term a
more extensive workshop of this type was held at the University of Kemtucky,
the staff of which included representatives from each of the five state
institutions.,

In the spring and summer of 1945 workshops for helping teachers were
held on the campus of four of the state colleges. The program of training
was not a duplication of that for the 194l; workshop, but was continuous
and more extensive, As a result of this intensive work, the number of
supervisors Wﬁ increased from 20 in the entire state to 78 helping
teachers amd supervisors in ULl counties in 1945-L6.

In the fall of 194l Urs. Naomi C. Wilhoit was appointed State
Supervisor of Elementary Education. It was her specizal work to initiate
and carry on the program of ineservice improvement with the helping teachers
and supervisors in the state. Mrs, Wilhoit has been consultant director
on the staff of each of the workshops for supervisors held during the
sumers of 194) through 1947. During the school year she works directly
withhelpjngteachersandsuperﬂsorsbyspmdingco;uidmhle time in each
of the cooperating counties,

During the summer of 1946 a highly successful workshop for helping
teachers, supervisors, and health coordinators was held for two and one-

half weeks in June at Jackson, Kentucky, using the lees Junior Collegs
b\lildinglo




In June of this _sumer,- 1947, a workshop cantinuing the in-service
training of the supervisors and helping teachers was held for two and one-
half weeks in london, Kentucky, using the campus of Sue Bennett Junior
Collegee

During each of the four summer workshops scholarships have been
provided by the State Department of Education or the comrty which employed
the supervisor. The same helping teachers and supervisors plus new ones
go back to the workshop every summer. Under Urs., Wilhoit'!s leadership
there is a progressive program of improvement. She is the advisor in the
program of work at each of these workshops and has maintained a continuous

program,
The purpose of the workshops was to augment the training of helping

teachers each sumer until they reached the qualifications required for a

supervisor's certificate., This means holding a master's degree in
adm::..:istmﬁion and supervision based upon a special curriculun prescribed
by the state.

Miss Barton, although a certified supervisor from the beginning, has
voluntarily attended one of the workshops during each of the four summers
of the workshop progranm,

Improving Supervision in Metcalfe County.-1> Metcalfe County was among
the first L) counties which accepted the program of county supervision as

suggested by the State Department of Education in 1944, This work was
initiated in July of that year by lir. Herman L. Willians, acting county _
superintendent (1942-46). Ur. Williams selected liiss Barton, supervising-
principal of the Summer Shade Consolidated School for this position. He

13
Taken from interviews with Miss Barton and Mr, Williams,




discussed the problem with her, and she, feeling a need for a supervisory
progran in Metealfe County, agreed to work as supervisor during July and
Avgust, 15L%.

During the two months Miss Barton made survey trips to the schocls in
the county to observe the teacher in his school environment. These visits
were not long, for she believed brevity was desireble in the first visit,
where teachers were unaccustomed to supervision and likely to become
nervous, This preliminary survey was an important step in setting up the
program, for in these visits she found the following general conditions in
need of improvement: teaching procedures, roading levels, teaching
meterials, grouping, beautification both inside and out of schools, room
arrangement, coordination in the schedules, and schocl spirit. These con-
ditions plus the manifest eagermess on the part of some of the teachers for
help aided her decision in accepting the position as full-time supervisore

Miss Barton had begun projects in the Summer Shade school that she
desired to accamplish before taking the position of county supervisor.
Because of this the board of education selected Miss Iera King to take
over the duties of supervisor until January, 1945. Miss King attended the
workshop mentioned above, at the University of Kentucky during August, 194k.

The plan of supervision in the county has grown rapidly. Wwhen Miss
Barton began her work, she had a small desk in one cormer of the
superintendentt's office, In November, 1945, the accumilation of meterials
made It necessary for a seperate office. Again in June, 1947, the depart-
ment had gromm beyond the capacity of the one room, and a partition was |
removed to add & book room to the supervisor's offices In addition to the
bock room, the walls have been painted a powder-blue, drepes with con-

trasting colors have been hung, & mirror and new pictures have been added,

B



-

A picture of the supervisor's office is shown on page 17.

The Supervisor.- The personal qualifications of Miss Barton are
grouped according to experience and academic work.

Mnme-memmmoftm,mmqme
in each grade of the elementary school and in most of the areas of study in
high school, with more of the time devoted to English and social studies.

During part of this time she was principal of a consolidated school.

' Academic work - A.B., Western Kentucky Teachers College, 19265 M.A.,
George Peabody College for Teachers, 193l; additional graduate woyrk,
Western Kentucky Teachers College, 1933, 1943; workshops, traeining in
supervision and administretion as co-director and participant, summer and
f£all of 1945, Metcalfe County, and Western Kentucky Teachers Callege,
sumer of 1946; and as a supervisor-in-treining at the previously mentioned
workshops at Jackson and London, Kentucky.

CoqReratim of County Superintendent and Board of Blucation.-

Superintendent Wendell P. Butler returned to Metcalfe County Education De-
partment in June, 1945, after s?rv:'mg four years in the United States Navy.
Suparln‘be:ﬂe:fb Butler seems to find genuine satisfaction in the supervisory
- progrem in the cou.lj. He promotes each new venture initiated and partic-
ipates extensively in its execution,

At Superintendent Butler's suggestion the Metcalfe County Board of
Education cooperates with tho-pmgm of supervision by furnishing funds
necessary for the purchase of materials and equipment, which enables the
county to conduct an effective plan of supervision,
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CHAPTER IIX
GENERAL INFORMATIOGN CONCERNING METCAIFE COUNTY, KENTUCKY, ITS SCHOQLS,
TRAINING, AND EXPERIENCE OF TEACHERS.

Metcoalfe County is located in central southern Kentucky in the heart
of the eastern Pennyroyal district. The county was the 106th formed in
the state and was established in 1860 out of parts of Barren, Green, Adair,
Cumberland, and Monroe oomties.l It covers an area of about 303 square
miles.? The county is drained by the upper waters of Iittle Barren River,
Skeggs Creek of Big Barren River, and the headwaters of Marrowbone Creek,
a southeastward-flowing tributary of the Cumberland River.>

Paysically the region is a rolling limestone plateau exhibiting meny
isclated hd..‘l.ls.h Edmonton, the county seat, is near the center of the
county, 19 miles east of Glasgow, and 20 miles southeast of Cave City. I%
has an elevation of 800 feet, which is surpassed by low ridges.and kncis
at an altitude of about 1,000 :t.‘ee‘l‘..5

The county has everyva.rietycff soil, much of the land lies well and
is gently rolling, while the southern part is hilly and broken It is an
agricultural county, with tobacco end corn as the leading crops.7

On thc following page is & .ap of Metcalfe County showing north and
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south, east and west outlets, giving county boundaries, andi showing the
location of the 63 schools in the county, including four consolidated
‘schools, 43 one-teacher (white) schools, and &ix one-teacher (colored)
schools, The four consolidated schocls are Edmonton, Sumzer Shade, Center,
and Sulphur Well, The colored schools are located at Savoyard, Blue Spring,
Ebeneeser, Randolph, and Summer Shade.

As a background concerning the specific supervisory plan in action
the following concrete data relating to the teaching perscnnel is included.
However, thenitermbesmattqnpttoamlyuthuedﬂabecamethe
purpose of this thesis is to show a prectical supervisory plen in acticn
rather than to investigate statistical data.

Discussiaon of Tables
Table I, page 2o Genersl Information Concerning Metcalfe County,

Kentucky, and Tts Schools, 1947.

It will be noted that the county has a total number of 63 elementary
teachers, 1 in consalidated schools, 43 in one-teacher (white) schools,
and six in one-teacher (colored) schools. This table gives the county
popu]nficn, school census, size of county, number of schools s humber of
teachers, total enrollment in the three types of schools, and the average
anmual salaries of the 63 elementary teachers,

Teble II, page 25, Enrollments Per Teacher In Elementary Schools of
¥etcalfe County. i

This teble shows the number of pupils enrolied per teacher in the
elementary schools of Metcalfe County. In the consalidated schools the
vriter has divided the teachers into two groups: (1) primary teachers -
including grades 1, 2, and 3, and (2) intermediate teechers - including




grades lj through 8.

This table shows that five teachers have more than 50 pupils, This
fact establishes a need for more teachers, as the state law requires an
added teacher when the enrollment of 50 pupils for one teacher is reached.

According to the Association for Supervision and Curriculum Develop-
ment in their meeting in Chicago in 1947, no less than 25 children should
constitute the size of a one-teacher school. There are 15 one-teacher
schoals with less than 25 children, with three of these being one-teacher
colored schoals, The Association for Supervision and Curriculum Develop-
ment recommends that these schools be consolidated for betier educational
facilities for the children,

Table ITI, page 26, Monthly Salaries of Teachers in Elementary
Schools of Metcalfe County. '

The low salaries in comparison with others in the state my be due

to the number of emergency certificates, held by approximstely one-half
of the Metcalfe County teachers.
The salary schedule of the county has a £90.00 basal pay plus 25 cents

per semester hour of training and $2.00 a year for experience up to five
years,

Teble IV, page 26. Types of Certificates Held by Elementary School
Teachers in Metcalfe County.
' This table shows that 31 of the 63 elementary teachers hold emergency
certificates, 3 teaching in consclidated schools, 25 in cne-teacher (white)

i3 schools and three in cne~teacher (colored) schools. There are 13 standard
elementary certificates, five in consolidated schools, seven in onge

K teacher (white) schools, &nd one in ane~teacher (coleored) ﬁmcb. The

,;';;3 rem2ining 19 teachers have been issued elementary provisional certificates.
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TABIE I
GENERAL INFORUATIQN CONCERIVING IEI‘EAD‘E COUNTY, KENTUCKY, AND ITS SCHOOQIS,
1947
——————— W
Total populatiion of county 9,526

schoal census in county | 2,117

Total sguare miles in the county 303
Number of consclidated schools 4
L3
6

Number of one-teacher (white) schools
Number of one-teacher (colored) schools
Total muber of teachers in comty
Number of men teachers

Number of women teachers
Nunber of married men teachers

Number of married women teachers

Number of consclidated school elementary teechers
Number of teachers in one-iteacher schodls (wiite)
Number of teachers in one-teacher schools (calored)

Number of emergency teachers

R o G 1B IE = & I~ I®

\n

Total enrcllment in consclidated schools

Total enrcllment in one-teacher (white) schools

I
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Total enrollment in one-teacher (colored) schocls

Averepe enrollment in one-teacher schools 29

Average anmual salary of teachers in consolidated schools _$£117.98

Lverage aomual s2lsry of teachers in one-teacher (white) schools 112.C7 .

Average annual salary of teachers in cne-teacher (colored) schocls 107.70




TABIE II '
ENROLLMENTS PER TEACHER IN EIELENTARY SCHOCIS CGF KETCALFE COUNTY

Noe. of Pupils Consolidated One-Teacher{ One-Teacher
Enrolled per Elementary (white) (colored)
Teacher Teachers
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*P - Primary Teachers - Grades one through three,

4l = Intermedizle Teachers - Grades four through eight,




Elementary
(consclidated)
Teachers
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TABIE ITI

One-Teachexr
(white)

MONTHLY SAIARTES (F TEACHERS IN EILEMENTARY SCHOOIS OF METCALFE COUNTY
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One-Teacher
(colored)

Total
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TABIE IV

TYPES (OF CERTIFICATES HEID BY ELELMENTARY SCHOOL TEACHERS IN METCAIFE COUNTY

Type of School

Certificate issued by State Board of Education

Standard

Provisional

tary

Emergency

Cansalidated

6 3

One-Teacher (white)

e -

11 25

One-Teachar (colored)

2 3
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Table V, page 2F. Preparation in College Hours of Elementary School

Teachers E Metcalfe County.

Colleze training of the teachers is shown in this table., There are

only five college graduates among the 63 elementary school teachers. This

may be due to low salaries paid in the county and to the fact that most
of the teachers are married, with home responsibilities, and have little
incentive for further study. HKowever, many of them were enrolled in the
workshops provided for them in 1945-46. Others enroll for the spring
quarier and first summer term &t colleges in the area,

Teble VI, page 30. Distribution of Teachers According to Years of
College Treaining,

This table shows that nineteen teachers have cne-half year or less

of college training, This includes one consolidated elementary school

teacher, 15 one-teacher (white) school teachers, and three one-teacher
(colored) school teachers,

Table VII, page 30. Distribution of Teachers According to Y

Years of
Teaching Experience.

This table displays that 33 of the 63 elementary teachers have from
0 to five years experience, Three one-teacher (white) school teachers
have taught from 21 - 25 years,

Table VIII, page 3l. Comparison of Number of Years of Teaching
Experience with College Training. '

Eleven teachers who have taught O = 2 years; one im an elementary
teacher in a cunsolidatéd school with one=half year or less of training;
8 are one-teacher (white) school teachers; 7 with one-hzlf year or less
of training and one with 1% year of training; 2 are one-teacher (colored)
school teachers both with one=half year-or less of training, This icble




includes 0 to 23 years teaching experience and from ohe-half year or less
to I years of college training,

Table IX, page 32, Comperison of Number of Years of Teaching Ex-
perience and College Training of 33 Teachers Who JTaught in Metcalfe County
Prior to Supervision, 1943-Lk, with their Record Through the 1947-l8
Schoal year,

This table gives the comparison of the number of years teaching ex-
perience and college training of 33 teachers who taught in Metcalfe County
Preceding supervision (1943-4k) and their record through the 1947-)8
school year. Two consolidated-school teachers, 28 one-teacher (white)
school teachers, and 3 one-teacher (colored) school teachers have remained
in the cmmtyduﬁ.ngthetloymofsupervision. In the two years much
improvement has been made, Two have received degrees during this period,
a0d twenty-eight of the thirty-three have more college training, This
table includes the one-year experience and the college training through
1947,




Total Number
Senester Hours

TABIE ¥
PREPARATICN IN CQLIEGE HOURS (F EIEMENTARY SCHOOL TEACHERS IN METCAILFE COUNTY
P ——_ =

One-Teacher
(white)

Consclidated
Elenentary

Teachers

One-Teacher
(colored)

Total

130-139

120-129

110-119
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TABIE VI
DISTRIBUTICN COF TEACHERS ACCORDING TO YEARS QF COLLEGE TRAINING,

Years of Consolidated | - One~Teacher One-Teacher | Total
Treining Elementary (white) (colored)
Teachers
P &
Oone-half or 1 15 3 19
lees
1 year i | 2 3
1 year 5
2 years 3 12 1 19
2% years 1 2 L 1 8
3 years 1 1 1 3
- 3% years i )
Ly years 2 3 5
TOTAL g 9 143 6 63
TABIE VII
DISTRIBUTION (F TEACHERS ACCORDING TO YEARS (F TEACHING EXFERIENCE.
Years of Consolidated One~Teacher One-Teacher | Total
Experience Elementary (white) (colored)
Teachers
A +—
05 3 3 L 33
6-10 1 10
11-15 i |
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t TABIE VIII
COPARISON (F NUMBER OF YEARS (F TEACHING EXFERIENCE WITH COLIEGE TRAINING

Teaching Experience Colle S |
£ Year Year | 1% Year | 2 Years !gg %ﬁam k3 L Years

Noe of| # or less Years Years |
Years | P| I{ W] cC| TIP[TWIC| PIIWIC | PIZ[VIC | PIL[VIC | PITWIC | PIIIWIC { PlIIW]C | PIZIWIC || TOTAL
0-2 il 82|l Jilzle 1 1 '
f 3-5 | 3{2jis|2fee 6[pf1} {1 1| |2{1iL 11 1)1 1 22
: 6-8 1134 3 7 1 1] (1j1§1 2 7
9-11 1l L 5 1 1 1 1 1 5
12-1, 7 7 1 0 ! 5 7 ;
15-17 2 2 1 1 2
18-20 { 1{2]1]2]6 1ijajafaf |2 6
' 21-23 3 3 2 3
TorAL | 5| 9{43 ]| 663 §0{1p63] 1{of2|0 | olojk]o{ 3|3}2j1 | 1{2{Li1 { 0j2}1]{1 | ojoj1{0 | Of2]3|0 €3

#P~+Primary Teachers = Grades one through three.
I—-Intermediate Teachers -~ Grades four through eight.
W—0ne-Teacher (white) School Teachers.

C—Cneo=Teacher (calored) School Tcachers.




TABIE IX
COMPARISGN CF NULBER (F YEARS OF TEACHING EXPERIENCE AND COLLEGE TRAINING
GF 33 TEACHERS WHO TAUGHT IN MeTCAIFE COUNTY PRICR TO SUPERVISION, 1943-4l,
¥ITH THEIR RECORD THROUGH THE 1947-48 SCHOOL YEAR.

19)i3-l)y L7-48
Name of Teacher Experience| Training Experience | Training
Qgﬁgﬁu r Schools Sem. Hrs, Sen. Hrs.
Frences Bell 2 16 5 el
James Blaydes 5 oL 8 130
Hazel Blevins 5 65 8 70
Edna Cassady 10 6l 13 72
¥rs. Robert church 5 82 8 82
Opal Clark 17 83 20 91
Delphia Coffey 1 8 L 8
Incille Comptaon 18 &y 21 66
EKate J. Freeman 10 16 13 23
Ida Froedge 19 81 22 89
Herman Gilley 19 69 22 71
Opal Higgason 10 65 13 70
Cora Jones 10 & 13 69
Mary E. Jones T 69 10 17
lera King 16 66 19 83
Peuline Miller 12 128 15 128
Adelle Mitchell 10 67 3 69
Clara Moran 17 73 20 81
Mary Nichols 2 8l 5 130
Ollie Nichols 1 6l L h
Vera Page 10 65 13 1
Ruby Pendleton 1 65 L 74
Antha McKinney 8 66 11 92
Ruby Gordon Roberts 5 12 8 50
Joyce Romines 1 65 L S9
Iouise 1 16 L 60
‘ Omie Veluzat y d Lo 10 L2
<% Buth whitlow 1 0 L 17
Consolidated Schools
Estelle Forbes 3 128 6 130
Eligabeth Porter 16 90 19 105
One-Teacher Schools
(colozed)™ ~ T T
Magadeline Bremer 0 16 3 27
- Lola itchell 16 80 19 80
Yyoming President 15 72 18 80

#Semestier Hours
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TEE SUPERVISCORY PLAN IN ACTIW
OFFICE PHASE OF LISS BARTQN'S SUPERVISORY PROGRAM

Cooperation is the keynote of any satisfactory supervisory programe
It makes no difference whether the scene be urban or rural.l To secure
this cooperation was the chief aim of Miss Barton when she sought to
initiate and organize the plan of supervision for the rural schoals of
Metcalfe County.

In setting up the program lMiss Barton ascertained the problem of what
needed to be accomplished in the county by examining the instructional
situation as it existed.

Two factors served as a starting point for her supervisory program:
(1) there were no data which related to the ability and achievement of
pupils or to the cultural or econon;ic beckground from which they came, and
(2) in her afore mentioned two-months! survey by classroom visitations
Miss Berton had observed i.finite needs of each school.

In devising a workable plan to meet the needs the scope of work had
to be decided tentatively. The superintendent and supervisor decided that
the needs of the elementary schools were so great that they should be cone
sidered rirst, but since she was interested in the total progran, high

schocl supervision might be obtained upon request.s It was also decidell

E 3 .
*The Schocl and The Changing Pattern of Cowntry 1ife,®
Report of the Southern Rural Life Conference (George Peabody College for
Teachers, 10L3), De OJs




that it would be a year-around program, even though the school term was by
law at that time seven monihs in length. (Beginning with the year 1947-48
all schools in the state went on an eight-months term, which meant for
Metcalfe County, July through February). By giving 12 months to the
program she can work with teachers every day, even during vacatian. For
exarple, when the writer was working in the supervisorts cffice in Mey,

1947, five or more teachers came in every day for help-i.n selecting

materials for the next school term,

Miss Barton was given full authority as to the supervisory activities
that she would employ and the relative emphasis to be given each, It was
essential that she decide what emphasis should be given to a commmmity
survey, testing the ability and achievement of pupils, classroom visitation,
demonstration teaching, conferences with teachers, teachers! meetings,
pupil grouping, in-eervice training, and curriculum revision.

kiss Barton was concerned with the total teaching program, which meant
that she would try new technigues in such things as experimenting with
individuel differences. She believed thet a commmnity survey at the be-
ginning of her work would take too much time from instructional supervision,
and since she had been in the educatimnal system of Metcalfe County far
over thirty years, she felt that she was cognizant of the cultural and
econaric background of the children. So in setting up the supervisory -
progren she concentrated on testing and on dkcoveriné the definite needs
of each school through visitation.

In an agricultural county with an area of 303 square miles where most
of the schools are from 10 to 50 miles from the central office, where the
telephones are few, and mail is slow, it was necessary to develcp a
flexitle system of supervision, By a flexible program we mean that because




of conditicn of roads and lack of money the needs of ane _school will be
different from those of another school. Although any program of super-
vision should be flexible, it must also be unified by setting up over-all
objectives to be achieved which will coordinate the work of the meny
schools in the system. In accordance with this idea Miss Barton, through
conferences with the teachers and through visitation, set up the following
objectives for her first year of supervision, 1945-46:

l. To stimulate and develop in-service training of teachers.

2. To develop a continuing program of achievement testing in the
Ketcalfe County Schools.

3. To provide and meintain a stock-room of materials and equipment
available for the purchasing needs of individual teachers.

In selecting an objective the supervisor must not only list reasons
for setting it up, but must list attainable ways of achieving it and mit
find a way to evaluate the resulis. Each of the above-listed objectives

will be treated separately in this chapter, with the reasons, means of

attaining, and the observable results of each.

Objective I - To Stimulate and Develop In-Service Training of Teachers,

The chiel concern of the supervisor is the cultivation of in-service
growth of teachers. The interested teacher will have the desire to improve
her teaching abilities regardless of outside assistance, but :i.n' Metcalfe
County the majority of the teachers are married, with home responsibilities
and little time for in-service training. Because of this )liss Barton began
her first year with the most obvious method of in-service teacher growth,

that of professional reading.
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Professional Reading .. _ . .. -

Rather than making professional reading a mere routine requirement,
Miss Barton tried to create an interest in important school problems so
that the reading of professional books and magezines would beccme objective.
She made all types of reading material available for the Metcalfe County
teachers in two ways: (1) through establishing a Teacher's Library, which
is located in the superviscr's office, and (2) through wider use of the
Metcalfe County Public Library.

The Teacher's Library.- This library is supported by the board of

education and by contributions of 10% of all money raised through programs
given by the teachers in their individual schools, During the year 1945-46,
$68.50 was turned in by 21 teachers, and the board of education sup-
plemented this with $85.37 for the purchase of books.

The problen of selecting literary books for children was met by brring
100 Cadmus books. The Cadmus Book t’.:aunpan;sr's2 program of book selection

and publication is probably too well k:naun'by educators to warrant a

description in this study.

The planning council, discussed on page L1, met with Miss Barton, and
these 100 books were rated 1, ?, and 3, according to\the needs of the
school children, All number one books were purchased first, then number 2,
and finally number 3 books were purchasede

During the school year 1946-47 the Department of Education, Frankfort,
sent Lliss Loulse Galloway, library consultant, who made inventory and with
¥iss Barton made a purchasing list of an additional 100 books, A1l of '

these were ordereds The meke-up of the library consists of supplementary

2
Cadms Bock Company, 119 South Dewey Street, Eau Claire, Wisconsin,




__readers and plessure _reading.books. for children, and also-of professional -
books, bulletins, monographs, yearbooks, and pamphlets for teachers. These
books may be used in the office ar may be borrowed. Every six months lfiss
Barton, with funds made possible by the board of education, purchases six
copies each of several recent professional books. These books are so in
demand that they are made available to the teachers through a waiting list.

In the two years of supervision Miss Barton has obtained 1,025 books
for the Ketcalfe County Teachers! Library, which is located in a book room
adjecining her offices A picture of this book room will be found in Chapter
II.

Tre Metcalfe County Public Library.- This library is the source of

cultural reading for the teachers and students. Five per cent of the money
m2de by school programs is contributed to this public library for the pux-
chase of fictional material, which gives them an opportunity to make
suggertions as to book purchases.

4ins for In-Service Growbh through Professional Reading.~ The Melcalfe

County supervisor set up the following aims for ineservice growth through
professional reading:

l. To awaken rural teachers to the value of professional literature
and thus to increase the amount of such reading,

2. To achleve observable results in educational interest and growth,.

3. To produce teachers betier informed in professional matters,

. To encourage each teacher to build a private professional library

and to purchase more books,
5. To stimlate the reading of the better periodicals,
Iss Bartcon has used the following means of accomplishing these aimsg

(1) she has a constantly changing magzzine and bock display in her office,




s~ =(2)the Feachers! Librery-is in a room cormected with her office-to * -
facilitate the keeping of records as to book use and for teacher inspection,
(3) in conferences with teachers she suggests the reading of certain
articles that may fit the needs of their specific schools, (4) she distrib-
utes educational literature when teachers visit her office and in her

visitations to the schools, (5) teachers are encouraged to subscribe for

several magazines which are particularly helpful in their grade or schools,
and (6) she encourages them to use their magazines and books to build a
professional library in their individual schools.

On any late afternoon of the week and all da, every Saturday teachers
are in the office examining the books for children., Where only single
copies of these books are on display, the teachers make purchasing lists
for their own schools, Multiple copies of some of the more popular
supplementary books and co=basal books are supplied in the Teachers! LiLrary.
A% no time i3 it possible to find meny copies of these books on the shelves,
because they are in constant circulation among the schools.

Results.~ An indication of the success of this promotional effort is
that 51 of the 63 teachers have subscribed to one or more magazines during
the first wwo years of supervision, where formerly only a negligible number
of teachers took even one magazine., The more popular ones selected are The
Instructor, 21 subscribers; Childhood Education, 8; The Elementary English

Review, 7; The Grade Teacher, L; Journal of @.EE‘EE; L; and Children's

Activities » 3« The reader may wonder at seeing The Instructor listed as

the most frequent choice, as it is not a magazine which is the official
crgan for some learned society, e.2., the Association for Childhood Educa-
tion. The best explanation probably lies in the fact that a large percent-

age of the personnel is certified on an emergency basis, which means thab




The Instructor is more at their conprehension level t}ian are such magazines

as The Elementary School Jowrnal and The National Elementary Principal
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(each of which was selected only once in the county).

The pre-cminent result of this method of in-service growth is that
teachers are increasingly challenged to experiment with suggestions gained
from professicnal reading. For example, ideas for school beautification
found in various bulletins were used extensively by teachers and students.

Teachers' Meetings
A second important technique useful in a continuous in-gervice growth

of classroom teachers is well-planned teachers! meetings. Miss Barton
includes such meetings under this objective beéause of their value to the

teaching personnel during the school year.
Aims.- 1. To make clear the necessity for improvement in teaching,
2. To help the teacher analyze his omn teaching and to seu
an improvement goal which is within his range of attainment,
3. To help the teacher see evidences of improvement.
L. To meet the needs and interests of the group.
5. To stimulate the teachers to share their experiences and
to work jointly in sharing mutual problems,.

In order {o accomplish these aims Miss Barton uses several types of
teachers! meetings in her program of supervision. These are: (1) total
group-compulsory, (2) elementary teachers—voluntary, (3) small group
meetings, and (4) the Planning Council,.

Total Group-Compulsory.- In-service growth is not the major purpose
cf these meetings, which are attended by every teacher in the system. Rather,

it may be said that their purpose is twofold: to meintain morale and for
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achool attendance. The prograns usually consist of an administrative
of ficialts discussing these matters, the singing of a few songs, and having
a speaker who develops ways of dealing with the problems at hand., At these
meetings there is seldeom anything of instructional importance which may be
used in the classroom.

Elenentary Toachers-—véltmtag.- There are several of these meetings

during the school year, which are attended largely by the non-urban teachers.
These are plammed to improve the teaching in such definite aress as
supervised study, caring for individual differences of children, wider use
of illustrative materials, and evaluation of classroom supplies before

their purchase. -

Usually Miss Barton plans these programs around the needs evidenced
by the majority of the teachers as observed in classroom visits, someti: 2s
following suggestions or requests of the teachers, and sometimes suggest—~
ing suitable materials and teaching procedures found in local classrooms
or elsewhere.

In meetings of this type it is the hope that every teacher may learm
something of vaiue through participating in these meetings, which are
planned according to the needs of the greater number of the schools, Since
the entire content of Chapter VI of this study is concerned with the
analysis and evaluation of teaching procedures which form the subject basis
for teachers' meetings of both large and small groups, it will not be
treated in géeater detail here.

Small Group.- These are sessions at which the teachers, mutually ine

terested in a pressing problem, such as grouping of pupils, gather to dis-
cuss, combine experiences, study, and work out their needs together. The




meetings are democrat.ic s So that each teacher in the county feels free to _
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"'”"'"dIscuss “problems ,—pians “hethods, or materials that ‘he considers pertinent

to the situation. These are WORK meetings where liss Barton keeps
specialized references and source material at hand.
The Planning Council.- Democratic leadership in a supervisory program

rests upon the fact that teachers are vitally concerned with their om
improvement and that this concern will lead them to assume responsibility
for their own professional growth, In order to give the teachers a chance
to plan with the administrative e¢fficers on a democratic basis, the Metcalfe
County Plaming Council was organized. The Council is composed of a
representative from each geographic area in the county, the teachers in a
particular section electing their own representative.

The purpose of the Council is to advise with the superintendent,

supervisor, and attendance officer an problems of improvement in the eqluca-
tional system of the county, examples of which are planning for wcrkshops,
and all types of teachers!' meetings for ine-service growth.
The Council is composed of the following classroom teacherss
Lera King Blakeman - Knob Lick School
Opal Clark - Sulphur Well Consalidated School
Elizabeth Porter =~ Center Consclidated School
Edna Cassady - Cassady School
Isabelle Sandidge - Liberty School
James He Young = - Dripping Springs School
Wirnie Pulliem - Good Iuck School
Estelle Forbes - Edmonton Consolidated School
Joyce Romines - ingeiley School

Frances Bell - Kosby Ridge School




Mildred Norris . - Hickory 001lege School.-- v~ ocom e e A
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Vera Page T Vest Point School
Lucille Compton - Bellview School

Evaluation of Teachers! Keetings.- Systematic criteria have not as

yet been formilated for evaluating results of teachers' meetings. £t its
best, the meetings may assist in bringing the teacher's professicnal know-
ledge up to date and affecting some change in his attitude. Its real
contribution must be judged by the extent to which it has the effect of
improving the quality of teach:l.ng.3

The use of the questionnaire, discussed in Caapter VII, deﬁsed to
elicit voluntary expressions of opinion, indicates that the Metcalfe County
teachers welcome the opportunity to discuss with their colleagues and
supervisor their teaching and learning problems. In interviewing classroom
teachers the writer found that they seem to be stimulated to professioﬁ&l
study through these meetings and in most instences have tried out improved
instructional techniques in their om classrooms.

Supervisory Lettcrs.~ During the summer and occasionally during the

echool year liss Bartion sends a supervisory letter to the teachers as a
morale builder, to keep them in touch with plans for the next year, and
t0 notify them of new materials which are available.

The supervisory letter has in its favor several _qualit.ies not possessed
by any of the other devices already menticned: (1) it can be prepared when

E D
Robert A. Davis, "The learning Conference: The Blending of Research
with Teaching Experience," Journal of Educational Research (¥adison,
Yisconsin, University of V/isconsin, Department of bducaticn, October, 1943),

PP« ul6‘1}-'9o
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Iiss Barton ha.s ava:.lable time in the evening or during a weekr-end, (2) it.
oai be ‘brought Sl attar o?mv teachers gt throughout many
schools without requiring them to assemble in cne place; (3) it can bridge
a gap left by other supervisory devices; and (4) it can prepare the way
for a supervisory meeting or for a series of individual conferences.

The most important factor of a supervisory letter has to do with
placing supervisory work upon a service basis, involving voluntary coopera-
tion toward a common end by the pupils, the teachers, and Miss Barton.

Newspaper Articlese.~ This techniéue has not been used as extensively

&s Kiss Barton wishes, It is a goal for other years,
Objective II - To Develop a Continuing Program of Achievement Testing
in the Metcalfe County Schools.
¥hen Miss Barton began her duties of supervision, there were no data
relating to the ability and achievement of pupils enrolled in the Ketcalfe
County schools. Feeling the supervisory program should sponsor achievement
testing, she set up the fcllowing reasons for inaugurating a testing
progran for use aé evidence of pupil growthe
Aims.~ 1, To provide a basis for educational guidance of pupils.
2. To encourage pupils to put forth their best efforts.
3. To provide a basis for the grading and promoting of pupils,
e To show the teachers their need of help from the supervisor,
Yhen the writer first went to the county and expected to find data cone
cerning both intelligence and achievement testing, the following explanation
was given for no data concerning the former, The board was not willing to
provide sufficient funds for both types of tests; so if only a limited sum
could be spent for testing, Miss Barton felt that achievement tests would

be 2 more valid use of the money. Her rezson was that records may be more

- ...l_-."‘



_ detrinental than helpful in the bands of. teachers with so ittla cellege. -
training. She was justified in this decision, since it is held by eminent
1cz'a.d¢.=r.1:h in education, To appropriately use intelligence scores cne must

have extensive training in their significance and use, and since more than
half of the elementary teachers have fewer than 60 semester hourss and

consequently no course in tests and measurements, it is apparent that a
record of child's intelligence might be a dangerous tool in their hards.

Since no secretarial help is provided for grading tests, the supervisor

mist ask the teachers to do the scoring. The returns from this scoring too

frequently seem to indicate that the teacher is too shorte-sighted to be

willing for the true data to be recorded, and, therefore, accuracy of

scoring is questionable.

-t

ITf this is a common practice with achievement

b A
oLy

A%

testing, little would be gained if similar inaccuracies should occur in an

intelligence-testing progran, i

O

R

Mies Barton plans a careful program of training in testing, stressirg

“a g NI S o .
-‘ﬁ B e

integrity in reporting data, as a goal for the future. See Chapter VIII.

With a large number of teachers on an emergency basis, it is obvious why

Srie L
Lt

that has not been one of her major goals during her first two years of
supervision,

The first step in initiating the achievement testing progran was to
enlist the aid of Mr. Williams, acting county superintendent. He, too,

favored the program and asked the board of education to provide funds fc=
purchasing the tests.

L 4

’z ) ¥elter W. Cook, The Use of Tests in a Superviscry Program, 16th Yez<-
By book, The National Elementary Princi (Washington, D.C., Department c: =ae
3 ETenentary School Principals \ational Education Association cof the

}’ T 'teg States, dily, 1937), pe. 470

See Table V, p. 29.



R

|
¥

|

- - —

iiss Berten and kr. Willisms selected the NEW STNF(RD ACKDVERNT . . .
TEST,|6 which is used in nearly every progressive schocl system in the country,
to be used as their survey test. Realizing that the accomplishment of these
aims would require a continuous program, the supervisor and superintendent
decided to concentrate on aim mumber 3, to provide a basis for the grading
and promoting of pupils, for the first year of the testing program. The
pupils had never taken a standardized test, the teachers had never been in-
structed in giving the tests, and many of them had not so much as examined
an achievement test; so the problem at hand was to acquaint teachers and
pupils with the standardized tests.

In 1946, at a general teachers' meeting., an announcement was made that
the Stanford Achievement Test, Form G,! was to be used as & basis for de-
ciding upon 8th grade promotion. Miss Barton urged the tezchers to give
a practice test in the intermediate grades, using Form H' of the Stanfurd
Achievement Tests, since the Board of Education would be willing to st.xpply
them, She asked those who were willing to cooperate in the practice

program to remain after the meeting., Ten rural school teachers and all of

the elementary teachers of the four consolidated schocls remained., Miss

Barton gave them copies of the test and instructed them how to administer
them, The teachers, in the experimental group, 23 in number, were asked
to give the tests on the following Friday and to meet in her office on

Saturday morning to score them. This procedure was i‘ollmred, and when

()

Published by the World Book Company, Yonkers-on-Hudson, New York.

7

Copies of Forms G & H of the Stanford Achievement Tests are included
cn dhe fcllowing pages of this stuiy.
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~“the scoring was completedy the teachers were taught how +0 inteirpres and -

use the profile chart on the back of the cover sheet,

Justification for using these tests as a basis for eighth grade
promotion is found in a discussian by E. F. I.indquist,a in which he szid
that the major purpose in giving the comprehensive standardized test is
to describe reliably and in comparable terms how far each pupil in a systen
WOUID progress in a specified period of time (in this case a seven-months

period) in his development of each of the skills tested.

Miss Barton hoped that the data from the testing program would in-
crease the effectiveness of the teaching program and was disappointed that
s0 limited a number of teachers were willing to use the tests. Neverthe-
less, she decided to keep it on a voluntary basis. In addition to using
the test returns as a basis for eighth grade promotion it was her hope that
the returns would be used by the teachers as objective data for analyzing
individual differences for ability grouping within a given school.

The returns concerning the eighth grade students showed that they were
retardsd in terms of the established norms for the tests., This indicated
a definite need Z:r a supervisory program in the county for improving

~ teaching within the schools and also a need for lengthening the school term.

The norms of the Stanford Achievement Tests are based on a nine-months term
rather than a seven-months term, which made the pupils show up poorly.

In the 1946-L7 school year 23 additional elementary teachers took
advantage of the testing program. These teachers gave the first tests im
September and a second test in January, a pericd of four months, The
Frogress made in these four mombis is shown in Table X, page- L9

——

o
E. F. I.'.L"quuis‘b, 16th Yearbm}c’ Pe h&l
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DIRECTIONG In the naragranhs below each number shows where a word has been left out. - Read

¢ each paragraph ca:efuhy, and wherever there is a number decide what word has been left out.

Then write the miccing word in the answer column at the right, as shown in the sample. Write

JUST ONE WORD on each line. - Be sure to write each answer on the line that has the same
number as the number of the missing word in the paragraph. =

e SAMPLE e

i Dxck and T'om were playing ball in the ﬁeld Dxck was thromng
: ,_he-—A—a.nd - B—wastrymgtocatchlt

‘ 314 Scientific studies in recent years have tended to lessen the impox-
¥ :‘gnée of meat in our diet. Most authorities feel, however, that it
; ;f:éwould be unwise to attempt to live wholly on a vegetarian diet. So-

called vegetarians use milk, butter, cream, checse, and eggs. In this
> &:’.my they get a more balanced --1— and do not suffer from the harm-
5 Al eﬂ'ects that might possibly result from a stnct]y —2— chet

r'"

;'.'.‘."“é'.' ’

-

" —Xﬂlteratlon is the name gwen to the near recurrence of the same
é nitial sound in speech or writing. It comes very easily and naturally
A n the English language and many alliterative lines are found in our

“ooetry.  Pride and Prejudice is an exemple of the use of —s - in the 3... BCELPE T MEA A
iieofa book. '

1618 In Siam, the nahves have a strange sport — ﬁghfs betwoen -
.,..ned fish, on the results of which great sums of money and goods are
~zgered. In staging a fight, two —4- - are-placed in a large glass jar
, _"Jifd with water. At first they - 7 - leisurely about in the water.
$ooner or later one fish spies the ot.her Anger causes his dark-green
: " ody to turn a brilliant red and brings out purple spots on tail and fins,
o - (ight ensues. The other fish also chinges —6 - as his anger mounts,
;i they charge and counteichirge for houss.  Finzily one or the
- othor tires and the f’.;ht gows oott of heven, Ho fums --7 agzzin, voes
*ithe bottomn ! the jar, und ctays there.  The {ish that stays red the
*anger is proclaimed the —8—. B '

.

0-1 Patentb copyrights, and trade-marks are dev:ccs respectively,

"or protectinyg creations of the mind such as mventions, works of art

t literature, 2nd slogzas or identifving imsigria of a manufacturer. - -

. ‘% inventor’s first step afier making a discovery is to take out a

“~"--on his inventinn, A maiufactirer registers a ~-10 -- to identify .

> product. A —11— protects a book from unpermitted publication o i e S

v 2thers

-

(e mighton ratheonet p
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12-13-14 In the days when the Caesars riled Rome, gladiatorial contests “:.% -
were held in the Colesseum. . These provided one of the chief sources - -
of entertainment for the emperor and. his court. The gladiators were ~°

‘professional swordsmen who fought until one wus killed or too severely

wounded to continue. ~ ‘Their adversaries were sometimes wild animals - s i
- instead of other-—12—. - However, prisoners of war or Christians in- 13__*__--._‘.__'_,;.,_'1_

stead of professional gladiators were usually pitted against the wild e a

~ and half-starved =i for the -—14— of the Romans it i 5 i

. A% a —— -
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AT 1s1s We are mdebted to Llster for. the begmmngs of the science. of R
2. "modern surgery. The name of - is famous chiefly for his dis- la_:‘_____‘_..-_f_ _3
.. ¢ covery of the use of antiseptics in wound infection. . Asa result of his * -~ SR o ¥
°3£ work the med.lcal science of —16— has _greatly broadened its scope. - , ;6:____- I e
e e e = :—' = ~:~". '-‘_";'-‘“' AR IRy Sl i T ":‘- P _
oo - 1. = A AiPeodiar_d P A e 00T 7 : o —-"-5‘;.\-;_; e &
1""13 Grassg:rowsbestmasoﬂ thatxsshgbtly ac1d Ontheoth.erhand Y ety 3t )
“most’ vegetables require an alkaline soil. - -Lime-acts as an alkali in b L
. the soil, in that it acts chemically with acids to neutralize their effects. 17" . RS ae s
- A ga.rdener WouId be more- hkely to use hme in gromng 17— th.:m e g e

4 for —18—.

- . ———— -

¥
v';'h Jx"‘" Ca 3,7 LT g = Ta o :
¥ 1920 The words cwzl and polzte are both used to denote acceptable PRI R
- moda of social behavior. - However, polite is a stronger and more '

v expressive word. than civil.’> A.—19— person may act and talk so as 19-.‘._..__--_--’.-7_""'_'_'
iy "fo glvepo oﬁ'ense., but a —90— person ewdenwsareal desu'e to pIease L TR
whenthe occasion a.ns&.. - SoEY L S

ARl R
h.‘-uA T i
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A ?"f'-!'-'”’-" Leonardoda Vinci i is b&t known as a pamber but he was also 21__;....-_--.' _____
~al great scholar and scientist. . His genius was expressed not only in - - ¥

< 91— but also in éngineering, archltecture and mathematics. He 22_.

_smtlc:pabed many discoveries of modern —22—, including the airship.
~ The greatest example of his —22— ability is h.15 famous mural, ‘fT_he 23
* Last Supper.” - Jofr el LiTia.

- - -

: 2§
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A =% > wrda Sy i -
__.._. S, * . 1. { wa g . -—‘—-"‘r ~
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2“”11} the. g]acml penod prelnstonc Ten had to ﬂee from the on- <

_coming ice and snow.' They had to struggle day and night against <5
~“cold and hunger; and only the cleverest among them were able to sur- . & s

“vive during this time. ‘They had to learn to make clothing from -

 skins, to use fire, to make tools, and to preserve food. . And so the - -
- _—24— era, wlnch had threatened to destroy the human race, became 24

. its greatest. teacher, becausé. it forced man to —25— out ways of celf- -
preservatlon

" Goright on to the next page-
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s S The lmportanoe ot' vocatmuaj cuunselmsf for youth is. bemg mczvél :
i wetf more and more, and 'counselors are ava ilable in many schools and .
other agencies. TIn the present complex social and industrial system,
with*its e aphasis on specialization in every field of endeavor, it is o
didicult for youth to choose a vocation. In many cases it is only by 26l &
the aid of-an understanding —26— who .analyzes his abilities and aptx- At R -

tudes that he finds the —27— for which he is suited.

28-29-30'31 A light year is the dmtance that a ray of light travels in one 28

ng_r’s time.. Thedistance involved, and not the fact that thereisaray e
ofhght traversmg it, constitutes the light year. [f an automobile should ‘29 - _* ot ERanko g
mn that far in the dark, it would have gone a light year. In this case ket dt B

- ~ .
2 R P A v e T
g i y P -;"-‘_

ihere is no —-28— involved and also no —29- - mnsxdered but it would 30___ ; _'_',“'______E;;__-:.@.’
' neviertheleas be properly (.alled a—30— —31 . . P IR

-

2 Indxwdua]s h.ve chﬂ‘erent kmds of 1magery, such as vn:u.xl 32 _
1ﬁludxtory, olfactory, etc. Muscle Imagery is called kmestheuc Lm-
"iwery A lovely melody haunts us by —32—

-

plcture returns to mind in —33— imagery, and the mighty swing of the

-

"t

h\\:“' J )
-i-.w.dq. Aaa.-au.a- - e

2536 “Your old men shall drearn dreamb your young men shall see 35
¢ visions,” means that the thoughts of -routh ure directed chiefly toward
_ -—‘3)-— eveunts, while those of the age.. deal rnamly with the  -36—,

say mg' “ Plty the mzn who grows remorseful whnn he sces 37
hs son mutatmg him ” means that a man’s' own life has --37-- been 8 T
owd not —38 - » his son to follow his —39—, 38 S ""“"“j"'

g

. -
L I I SR Sl 1

4 ' e | Ty
‘Hl On the average, the populatxon of the Umted btates has been S A _'n--;?'f’,'""-
'c )wmg older. Two factors have been lavgeiy responsible for this - A S e
, hift: the doclini- g birth rate and the incre asing average length of -

': The fh teze in the birth rate means that :0 - children will be 49

f)m per 000 population. ‘T'he increased .mgth of life is rellected

ina—y1—d **h rate per- 1000 populahon

_‘i‘" 3 The u)n(htlon knovm as ““cretinism ” is due primarily to a
‘ Oeﬁcmncy of the secretion of the thyroid gland.” The cretin is dwarfed 3 . R
y _..m mind and body. - The administration of thyroid extract to supple- 42 _ . __________l .

» =2ent the individueal’s own thyroid —s2— sometimes results j in marked ' ' :

.-

“aprovement of the physical and — 3— sympto'ns of the dJceasc: I - SR ot g

%8 Fly s an abbreviation of influenza and g5 of gymnasium. If - e TR LS
+ fepetition is abridged in the same manner as m'mna;u.m and detective o '
o @ influenza, then -0 stands for renctition and . 4= for detective,

Pad of Toer o, OUE IVer Voo, work,
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TES'I“"Z" READING WORD MEANING 7, . bk oo -

DIRECTIONS. .- In each exercise one of the five numbered words ml] complete the sentence - - , 3
%, | correctly. Note the number of this word. . Then mark the answer space at g
o the right which is numbered the same as the word you have selected.. . - \

SAMPLES. - : S S : gt o, 37 .

A Aroseisa— 1 box 2 flower © 3 home 4 month 5 river

B Aroofzsfoundona—- 6 book ~ 7 person 8 rock "9 house

C Bread is something to — 1catch 2drink 3 throw 4 wear

-_—————

1Asurzaehé—~- 1persecuta 2rebuke£ _ 3d1ﬂ'uses 4 solicits .

l’Tobetmltylst':obe— 6neceesary 7mce 8proper 9 wrong

: TUNa e
lr

..3anhmeans———- labunda.nt 2capabIe , 3céreloe. 4marvelou.s 5for£unaté..a‘§§_'_§§l'
e ; ate..3p i

- $To. ostlma.to 13 to—- 6 attend -7 honor' 8 gua.rd 9 Judge 10 sepa.rate. o P e

3 v
-.,. -l. 1

5 A comment is a:—— 1 collectxon 2 elusber _ 3 hood 4 remark 5 pnvllegve :

..'»‘l‘- u

H ‘To persuade is to—-r- 6 contract 7 erOp\ 8 mterrupt -9 Ipaﬁse 10 convince .

‘1 A conclnsmn is a — 1 revolutlon ' 2 bunal 3 decision 4 circuit
'Aserpentlsa—— 6robber 7s.nake Sahxeld . 9 beggar 10prmts i
=~ -' ) : 1 2
9 Barbuous means — 1 regu.lar 2 pnvate 3tender 4false 5fierce.......... 0 i

"‘d‘.',..;.i___‘ % R TR

i S
} 3
v e
o

"
o

- -~

10 Sprlzhtly means— 6 guilty - ongmal 8 costly 9 lucky 10 active
- o_;..""' B

n'ro oﬁst is. to be——- 1 bold 2 honest 3 ahve 4 useful -5 dangerous

.w«.'c-,h.-r o-_ﬂo.?- ‘ .
mVQmso;:l. is-meat from a—- 6 turkey ) 7 sqmrrel 8 dove 9 deer 10 fowl
o r*-!'g.".-"."-"' i
13’1‘0 dodino:.sto—-—- ldehver 2refuse 3consent : 4declare 5 obtain .
e & Pl &
1"I'o toﬂmto——-‘ Sfall 7rwt Bplay 9read ]0 work .

15 Obhg'atlon means — 1 value \ 2 square 3 duty 4 object
16 A ha.za.rd is a — 6 peril 7 fable 8 rumor 9 memorial 10 ceremony

17 Inverted means —- 1 resumed 2 reversed ~3revived 4 rejected -5 redeemed. a7

-x:.‘;-w AT

-

18 Notable means --_. 6 un_]ust 7 hom'ble _8 polite - g remarkable 10 marvelous. .1s
1B To dlspa.tch ls to — 1 catch 2 count 3 desire - 4;doubt 5 send B
2 A 'ba.tta.hon is part of VoS 6 facu.lt'y 7 crib 8 catalog 9 regiment 10 corporatlon 20
a Etemally meane ==tk already . 2 squarely 3rapidly 4 equally 5 always. ..

2 A ]avelin is a — 6 weaponJ X chanot 8 mantle 9 ve11

23 A frenzy isa — 1rage 2 hotel. 3 fowl 4 prophet 5robe~:
' W ' Go right on to-the next page..
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L fﬂﬁeés rm ms 53 6 amiable' T ﬁckle 8 hldoous ) boxsteroush : iOHmemﬂas

‘éo?:e! i3 a tool of =~ 1 barbers 2 masons -'3“

6 virtuous 7/clever 8 victorious 9mlscrable

2 prepare 3 complete :
2N roca.tlon is an — 6 adventure 7 examination 8. occupatnon 9 absence 10 i unage
ma.!b)aan—-' lnnage 2 ornament 3 ambition 4assocxate -Sadve.nture n“?
,-. |spu'e is to have <~ 6 ambition 7 adventure 8 posmon 9 appeal =10 Lnumph

-

i Lonh‘oversy 8a— 1 boundary 2 discovery 3 dJspute 4 dxsgulse 5 cont:ma't 3
A '4‘0 rnolest is to — 6awe 7 bother 8 consume 9 fulﬁll 10 soften

- -

VQ hon'a'l meam— 1 unusual 2 helpless - 3 reasona'blp 4 stup:d 5 mvxsible |
6 ormssmn 7 obscunty '8 utensil - 9 appa.rams 10 mchnatmn
-- 4 serene- person is - - 1sleepy 2 unJust 3 peace_ful - 4 queer - 5 restless. | "
ngildlsto—- 6dive 7adorn 8 fling ‘Qaldor._e R

-!

.!:uhéntlsbo—— L gaze 2excuse "3 punish 4 mourn

P

<

-
Ay .

"% eonsciéntious worker is — 6 serene 7 nimble 8 diligent 9 impatient 10 confused ss TN

t folon is a . L eriminal 2 hermit ~3 patriot 4 pioneer

? ‘fet:it meéansg — ©cost Ttruth 8price 9 purpose 10 worth .

fmpestuous rneaus — 1 fuf_al 2 peaceful 3 stormy 4 pro;meﬁq 5 conv ementu
’f}'J_ ?t:mu!ate - i .,‘. 7 e;.xcit.e 4 r-edl.'.l‘-.:e 9 stiﬁ-e 10 withdraw. .
Ielalmrate 2 transparont . ﬁ-:-th:_\- feloquent  § effective o
6 usher 7 invfdid S iuterproler 9 Lu'chin 10 Oppunent "
Onérous f:'xsk is -— 1 oppressive 2 uurc.xl 3 grisly 4 °.agaclous D gusty
08 ‘means f 6 vanity 7 ambmon 8 satlbfactlon 9 wnfusxon . 10 consequence ‘
Caphvate means to — - 1 fascinate 2 exclude 3 divert 4 gratlfy 5 elumnat.e ar
'199-8 mnahs - 6 rizid 7 sr,\rnh;ar . 8 massive . -9 fexible 10 obv:ous.-..;. .;_.<s§ "
P-Ontnve 15 Lo~- I intesript 2 iilstmét 3 im'entA -4 pcr“suédd % Spause RTRIE

3 ‘3 tﬂﬁectmn 1ISan — 6 amendment 7 outlet R angle 9 impression - 10 item . . so
ok : tnd of Test 2. Look over vour work.

r




DIREC‘IIQNQ._-Ta“’t'ady the sa.:n les bem»fr _ 25 }’?vi::. hat is that?. . , "
"SAMPLES. - = - - ‘ ‘

s : -1 h ood o _'._-", a 1 l 6 George ard Ralph 3is m\nted
3 7 It was the ¢ 5 most powertul lorcmotwe

B 3 told - _ RS o Y i 6 powerfulest
H94uumme'---.---- o ah F E e w2 :

_____.__,_' : ';_ﬁ__._;;_-_H __'__.'- } 48 She i is neither happj 2 m" sad... ..

2

1 They 2 Bave beens here two months already.._. .' . He must have hidden it 92 '°$:glh‘::e ‘
3 id. _" 5 that - 7':“,“

‘37Ha‘x_nust have felt zuu&m SRS TLE I % Irads*h. Congrem af;l_;ourned *—ﬁ

31 The flowers look - Saue .",’- + better no

4 The clerk gave , - - boys some candy R 2T will | i 4 taks ¥ the car over there tomorrm;.

]
-;.'9\ 13 Heacted the parbi ?,ﬁ:&”, "‘_-,_‘___-.'."___55‘; - 1| 3°A rag and a chma doII & '“ Iost
6 mtenthasgg{m down. -;_' -'_. wiiofs Qhe;;';gg?;;mtoswp now
7 Tb.ere : il hardly any Ieft aniiogs S 4 g‘, boys are the om who did it. -

Sthcbi‘mtlpplllllmmt : i | 8s. St.harturt\n-putup
87 L8 ¢ qimast the biyret apple T EVer saw..:‘. R Heanno thunder, 6 they put up the teat. -

. Al

'sn"andlwﬂlset thetabie.._..__...l_;..'; el i |8 Iwantedto“"down andaleep.._

Zr;t.hu'

.'.-.',. ‘l‘
-.s-" : '-’_';:r;_

-

S

10 The ﬂower is } sort o ok o 6 e They have T oome by automobile

:.’" T ot 5 wh ' e lm-inci
.re;l‘S,Johnwﬂl gzvext tog 'hm" wants 1t.:. a2 g “© The 2 mugﬁ 18 in hEOﬁm

w3 Adol].a.r:mI most a'IIIgotforxt....;._.'—;ig?_-. a ShehadJust from herchau.-.
fl ., . t =

- '7".-0'.\ «l, '”" -

.. -
1 14 Ibehavemsw“ oftheSabbath. 7 Imsrw'senousaboutthm :i

.ioburur.ion
© Acmwdof"‘boyswentcampmg

ek

“16 I had é :‘::' there but a moment. Laeil | ¥ Get a written contract ‘not 3 ""“;":u

17 stsk:m has 3 broken out in -=pots cons w251 4B Ih’ke May better than 5 “ug

4 broke

”Theglrlg:ﬂ‘ﬁyousawm Grace seneetsii. i 146 I,l,g:;:ncbuta fewleft.

31 1} Great rock_g . ""’ out of the water ; BT “7 To whom did youi ﬁ: if'm, :

3 m She speaks FI‘BDCh veryj gﬁl ' : ‘8 'rhey ca.me g without hardly any dﬂthﬁ.

21 5 But don't :m_n, however, tohurry........n % 14 He has g e o buckmg horse. . ‘i mege

VR - !-‘_ie-
6 Don't forget, e &
A

”Acrossdogz:mﬁs ¥ Eﬂomgu&tsand““playedgamﬁ.
5 wilt

B It was 8 gfm who sent thenote.t.. ¥ = g e I forbld it; Youg shal ] not go

& v £ .‘ 5 l

24 5 broke just , IS 5- 1 n'pect
The wheel 6 just broke 25 We st'arted Ho Father and mother , S avmiocts company

Go right on to Number 2: A Go right on to the nettr "ﬂ‘t.\

ff"bnrmxun ”"“"’r’n‘ HDEE al MOLIIHI2TITIATI5 16 17 1319720 21] zz*sz«zsr‘sfuza_zgj_g_QL jssu[runn ’ ,
» |Equated score w.ausososau;za. '3515455'“5:757;3 tsna'aslllarszur 81 4 62 :u nuuswn:n 737371:"-
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'I'ESI' 3. _LANGU \(,E LS\ GE" (Contd)“ '
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b " i 5 bﬂth eqna.uy uu:il)u:!
Jim and Joe were 2 6 egua'ly anzious,

'. Axmy > m be able to sleep well here, .
: gfbey € sare do like skafmg

-, A.’r.cr notifying me,
n After l had been notifed, i accepted

Imn’t see 1 "h""‘ 't is.

Y the i 1ojur c-d doy on a bla n.Let

hon 5.

éFa:her has ! 2 haid down to rest,

.."

;,_ One of those girls 3 p dm very good work. .

“do ' Rot approve of g g:;sg 's E0ing

Ly

1 near
.ho men carne 2 asarly

finishing tr‘ddy

‘-:,?“am are you inviting ?

’l-

5 feldom ever
dly ever Mikes q rmstakﬂ

_‘_ ').wnr;u- h'lh Ju___f; 3: fhe beu -

¢ :%:m dO you thi; Lk has worked best?. .

-, oy
G .1 2 hig
'l ey I L AT TRY;
-) 'R T} | ]h '_-‘\ ! L B { B s {-,'-l:-.
%S 1 I S
2 fewer

boo!l:s thau [ed.

ithor tan or gray g ;gg‘k‘s vellon me, .

This is theé :gf:f of the two.

-l CO!M clion of ] i.ll'-('(,l»a : are V@luabje.

5o righe on to ;\umbcr 78.

3 .. .

el

4 "'_.:5'._ 7 o - " o~ ;:;";-a.
R e

Lot

g
-
;- g o N oy

———————— .-

78 T‘wo bovs hd\' & “"’

it Ourtearn has made“’h"i'ﬁrvtocore. o le

atxerace.........u

8 This is a sccret between you andff_“ .80}
81 Isyour Icsmn dlﬂ'erents th‘"f:mme. -
8 He had one of the best dogs there .

& Thrslsthesbd‘h"'“ofthetwos‘tars
3“ Eir-llff’maort af p'cssgood

35 “asthaté;:’?

S L, not my sisters, 2 S i

B7 r - her‘r
Was it 6 she?

8 Have you
8 Evexybody should take 3 fhi:“
% He wonders if it was ; 3:

91

* They told 3 f;f;ggm' to go.
% How do you know it w

9 T like ] 3:“ kind (;f nuts.

038

Here 4 my hat and umbmlla

%6 Helsoneofr.he boybwhos"m’

1

WA bad of mvs “* o be sald,

-

% Every one of the pupds; 2 present. .

# Fitker of the "ﬂs*esg enjoyable,

100 ; z, ciilier of v ready yet?

End of Test 3. Look over your work,
Neright (") x2 ¢
© Ne, omilled {
Sn! (
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‘ '"TEST 1.z }RILM\

DIRECTIONS.
as quickly as you can. Write the answers on
- the dotted Imes Use tﬁe margins to ﬁgure on.

1 Nme months are what fraction of a year,.
in simplest form? :

2 Ann bought "'} yd. of ribbon at 30p per yd
How much d.ld the nbbon cost her? -

3111 one  year. the 427 pupils in Central 5
Schoel took. out™ 5124 library books. This
‘'was an. average of how many books per
pupil‘:x ‘,-' R e T :
‘Seven sa]es were' made in t.he let Shop '
the first half hour. .- At that rate, how- many .
sala would be made in 3% hours‘? L

- - -

5Avirad.mg poolls2’>(20’><60"
is 1ts capaaty in cublc feet" '

6A property worth $90 000 is ass-essed at
40% of its cvalue.. What is its assessed
va.luatxon‘l - I_ v

TA ba.rrel holds ‘30 gallons. How many
bucketfuls, *each of 2% gallons, wi]l .be -
neededtoﬁllth:.sba.rrel‘?' <A

AL

8A scale drawmg read.s 1”':- 12”" ' A line
3‘1- inches long on th:s dra""_ng repreeents
mchea. ooy

g % il gfb 41' I. aru? b d

’Theramfa.ll in our mty each year for the
past 6 years in inches was: 31, 35, 42, 38, 34,
and 36.  The average rainfall for these 6

years was how many inches?

‘q

._"'

10 The diameter of a circle is 70 yards.. The .
-cnrcumference 13 " yards

1 The expenses of A famﬂy on a 6-day

vacation were:. food for 5 persons, $3.25

per day; cabin for 6 days, $9.00; and other

expenses, 15,: per day What was the total

cost? A ' . o

12 Joe réad that 400 pei-aon.sa,~ c;r +-of the "
# population of his town, were out of work.

What is the population of his town?

' Go right on to Problem 13.

--- *

Find the answers to these problems ' y
' 13 Mary’s arithmetic book has 800 problems,

18'A rectangular lot is-30’ X 60'.

(Use 3+‘ fOl‘ x.) ..-.-.._-

""’@“r":""“ *f:: S

.-“\—...l > :,-f" ‘

S s ) \L.\(:

PP U &

She solved 600 of the problems (:or.rectl;,,r.grr

Am;“ er | What per cent of the problems did she solve,.

Lur*ecd) T

14 A table sells for $80 The cost is 625
the 9e.llmg price. What is the cost? '

15 A trapezoid has bases of 45" and 55"
The height is 20", The area is __? _

(Usethef_‘ormu]aA =“2""><h.)

18 A house is assessed at $6000 The
 rate is $2.50 per $100. How much m
tax" :

137 1t took Joe from 7: 50AM.t0230

to build a dog house.  How many hours

it take him? :

It is
in lawn except a rectangular pool 5’ X 10’
How many square feet are m lawn? ;

19 The perimeter of a square is 640 m:.les.'
What is. the length of a sxde in mﬂes?

‘mElght feet: of "a 32foot pole-

underground. Compare the ° underg'roun

portion with the total length of the pole as

a dec1m.a.l fractxon g
4

nIf!\(f[r Weeksbuysa$7500hfe'
policy, the annual premmm ‘will be $20

- 22 How much must one invest at 5% in order

to earn $75 mtemt a year" :
3 An overcoat sold at a sale for $20. 'I‘ha
coat cost the merchant $16 and his overhead
was $7. The per cent of loss was
figured on the selling price.
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TESI’. 4 &RITH\IL [’Ib REASONING (Cont’

re is to be built on a lot 40 feet wide. |8 A.n erplorer traveled 480 mﬂes, ar: 48 of
many feet long must the store be made " | his total trip, using a dog tearn. What was
g,g{cr that there will be 3600 sq. ft. of his tetal Leip in miles?

. 5p3009
34 Mr. Ross paid $850 for a bond of $1000 ..

- }ms s stamps. He sold 10 of them to face value, bearing 2¢; interest. How much * i
» )i How -many stamps did he have ! should his annual interest be?

aectangular gwimming pool is 90 ft. .
ahd 30 ft. wide. What .is its area in

A ﬁ)ards?

35 A fact.ory valued at 35000 was insured . ¢
against fire for 80% of its value. The rate
was $.40 per $100. How much was t.he
amount of the premium? -~

ioan of $500 at 5% intercst was paid -
154 2 end of two years. What was the 36 How many deg'ees of a circle graph would .

of t.ne szmple interest and principal - you shade to show that-75¢, of the dayi
: . , dunng July were without rain? ;

-

tlo of the width of a farm to its 37An invoice for a. $500 bill of goods was
6 to 15. Express this ratio as a marked “2¢7, 10 days; 60 days, net.” What =
- .- | should have been the amount of a chec.k sent e

?
,; o M of triangle MNO equals 30° and in payment by return mail?

Nlecéuals j?; - How many d‘*sree;s j ,f-imngh‘, LAMN and [/M'N’ are similas,
, cugle equs  ----'Gide LM is 15, side MN is 12, and :de

. 4
¥ ihe time that a man 6 ft. tall casts a ['M’is 30'. How long is side M'N'?

- "JW 4 ft. long, a tree casts a shadow o
'~' lnng, How tall is the tree? 39 ‘[he Boor arca of a square factory building

_ "vns stated as 6400 sg. ft. What is the
‘”t"“bt used 18 gallons of g 53 in L lon fth in feet of one side of the tloor?
g 3129 miles. To the nearest one ’
Jf a 80550"'. What w2 his mileage per 40 What does $1000 amount bo in 1 year at
¥ _ | 59, interest, compounded semiannually ?

Go righr oa to Prohlam 33. ' ¥nd of Test 4. Look over your work.
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Go right on to Example 21 on the next page, |
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3 mo. 1 wk
5 mo. 2. wk. -
2 mo. 3 wk.

L e e |
32716647 271753386

-

35

® Principal = $800  * Marked price = $43
Rale - = -2¢ Discount . = 250, . 4n =36
- Time ° = "6mo.  Netprice " =$ '

—-——-l'~'.n= "

Interest = §

* Principal . =$100 "
"Annual interest = $4.50 " $%of$500 =
Intercst rate == % o

- . g -~ L v .
- > 3 . '
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ne. 1,

9 What cn‘:y has an annual rainfall of about 33 mches, as shown in Flgure 17

ﬁHowmanydegread1dthetemperaturensefrom7AM,to4Pu accordmg' Ey

boFxguer" e

- ‘. How. many cub1c feet of ea.rth were removed in dlggmg the cel]ar_ sho_bvn m

Figure 37

ﬂWhatmtheareaofthebaseballdmmondelgure4msquareyards?

"Asseasedvaluanon =$5000 e ! 45 1 st price = $400 °

5
. Taxrateper$100 = $1.50 x—-12=37 Discounts =
Amounto\t:tax.‘. = $_ e z-=‘ 7 Niak pace = §

me=

- .

e
Pegihpy

% 1¢ 35% of a nurnber is $70, 5

what i is the number?

-

e

'.'—

?5%, 5%

[3

i

]

\

|
i

|

-

R R L Lgmhad I
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',‘vf&uh
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1.:..‘.-:,":_ o 4 f P “.-‘4.

\
)
¢igd 170




H %u*\-..- - ‘;. et P Lt -‘:.-" '-'.‘1 - w Y _3_ '-', e 1N o h’?‘!:"*-“‘;‘: 'w
T ke ESI - Mgt

N ol ‘ ¥ ot . b .
Y Myl "..-‘»"-““r‘%-r- -"‘i:’f-";’? RN

 v. Partial: Farm G TEST 5: '\RITH’VIETIC (30 UTATIO\ (Cont’d) "'

I‘HuUSAl‘D 10 EHOUSAND 1 THDUSAID

; ' 8 What is the reading of -the gas meter shown in !
1 \.'s‘ Flgu_re i !

5 In cubic feet ?
* 2 CUBIC FI:.F_T

% Use the formula A = } bk to find the area  of the
triangle shown in Fi igure 6 .

8 Use the formula A = A to find the area of the paral-
lelogram shown in Figure 7.

’

61 What per cent of the city’ budgeﬁ went for schools,
according to Figure 8? ; # gu

€2 Use the formula A - =r® to [ind the area of the circle
shown in Figure 9. (User = 3.14.) -

]

o

e
[ 63 Find AC, or the hypotenuse, of the right triangle
n shown in Figure 10. ‘

{ 84 Find the volume of the cylinder shown in Figure 11.
.\_‘ ‘ (Cce x = 3.14.)

Fu. 11

B

A

% Find the length of side BC in Figure 12, using the
method of similar {riangles.

|
Ce
|
1

End of Tgét 5. Look over your work. ,

-
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s, Rev. Adv; Form® TE:,T 1. READI\IG "PARAGRAPH “MEANING - - f'r‘"-":

o [RECTIO'\I‘S " In the paragraphs below, rach number shows where a word has been left out. Read -
each paragraph carefully, and wkherever tirere is a number decide what word has been left out. .
Then write the missing word in the answer cclumn at the right, as shown in the sample. Write -
jUST ONE WORD on each line. Be sure to write each answer on the line that has the same
numoer as the number of the missing word in the paragraph.

:-\MPLE _ : ‘. Answer

448 Dick and Tom were playing ball in the field . Dick was throwing *
Jthe —A— and —-B - was tlymb to catch it.

.

2-3 All the animals inthe world can be divided into two great claascs
those that hav~ backhorss and those that do not. - The former are
called vertcbrates; the latter, invertebrates. ‘There are great differ-

2 ¢nces between a (ish, a cow, and a spaitow, and yet they all have one
thing in common, a bzckbone; so they are all known as —<1—. On
f?he other hand, it is hard to think of anything less alike than a bee,

an oyster, and a worm, and yet they all belong to thP —2-— c]ass, since
%one of them has a —3— -

4 Do you know what the Dlet~of Worms was? - It was not what
the "English words might suggest. The word ‘““diet” in this sense is
from'the Latin word for “day’” and means a general assembly or 4
.eting of the representative bedy of the govermment set for a particu-
+day. One of the most important of such . .- was held in the city
of Worms on- the Rhine around ]R"O Bec:au.,e of ite location, the

'*f\"tmtr was known as the —-5- - of --
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: -3*_9 Naturalization is the process by which a person becomes a citizen

of a nation other than his nalive one. Because only citizens may_
1?0&:‘ in the United States, a resident of this mur,iry who was - 7--
elqn.where must bz s in order to become a - 9-=.; -

_ 'l fo.1n v A hnmon_~ nisa v rd heuing the same pi-nnneciation as another
iin it differing from it in meanng, origin, and . ften in spellinz. A

: snnonvia s a word too he oo cssential inecanice as another
word but differs froea it in aeclling » ,11 pronineistion.  Antoonyms

are words that haxe opposite meanings. For example, ,ast and sw;ft

are;=-10- -, high and low are —11 -, and bare and oOear are —1i2

el “”15 In the 184()’s and 1850, slavery was the leafhng question of
the,day. To keep the balance bet\.u,n the free states of the North
and the slave states of the South, states were often adwitted in pairs,
¢u2slave and one free.  The South was very much intercsted in bring-
: ing about the extcnsicn of our ten itory to inciuae the southwestern
.:.“_'.*.Js gained by the wur with Mexivo, - Southern statesmen wished to
.4 have these new territories become —13-- states, while the —-14—, on
:+: tne other hand  worked to Legp them 15—,

(o it s an to the
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“HT Attainment commonly refers. to the hxoner intellectual acqu1re
ments;. accomplishment, to the acquired graces of social custom. 16
Thus of one man it is said that his scientific —16— were beyond those _
of his associates a.nd dancmg was one of his best it :

18 The words “ antecedent ”” and pl'ecedino ” both refer to time be-
fore a given event. 'They differ in that the latter applies to that
which goes u:omedxately before, while an mdeﬁmte past mterval is
suggested by tbe word “ 18 f.” - '

- a

- 1920 The two basnc methods of wage payment are the tnne-rate method
_and the piece-rate method. - Time rates mean paying the workman a "
specified amount per hour, or per 'day, regardless of his output.-. Under ‘
the pleoe -rate system the worker is paJd a spemﬁed amount per plece ‘

' under the —19—rate method, -but ‘under the —20—rate method t.he
employer beneﬁts from the fast worker’s productlon T

\».

. a-a Rubber is used in many ways. Coats erasers, combs and baﬂs

" are examples of its use. Of these, we may say that rubber is used for 21
—21— chiefly because it is waterproof and for —22— because 1t is
elast'xc. ; w -

Y e - . & ._‘__ -

232425 Mlhtate m1t1gate and mst1gate are thrf‘e words that sound
somewhat -alike; but whose meanings are quite different. Militate -
means to have large weight or effect.” . Mmgate means to make less -
severe.. - Instigate means to incite or set going. - Thus we would say 23____"_
that a. man’s grief at losing his fortune was —23— by the love and de-~

votion of his friends; that agitators sometlmee —24-—ariot; and that 24

a man’s careIessuseofEnghah often ——25—-—- agamsth;s gettmg a good

'Job R L Al e S g S .

v = - g . _-,,-r.__" AR e

. ,
. - . A
B . - ¥ . > e -

26-27 A'rtiﬁcial languages have been made up to promote communica-

tion among the people of all nations. Many such —26— have been * o

devised, the best krown of modern times being Esperanto. It was- -4‘
invented in 1887 by Zamenohof, a Pole; and quickly became the lead- 26_ e ---__..-'__:‘
ing system, .claiming to wtabhsh easy commumcauon between person.s ' - A
pf—°7— natlvespeech S % :

8- In gardemng, annua]s are plants t.hat last for only one growmg

season, while perennials bloom year after year. _Jane is “quite con-’

servative, and has planned her garden just the way she wishes to. - . . {2

keep it. - Ann, however, loves to.go to the nursery to buy new plants. 2s. _"-.__,.,--.._-;‘--_

In Ann’s garden we mxght expect to ﬁnd mostly —28— but Jane prob- - e EE

ably planted ‘more —29—. . W miTige ¥R
' Go right on to the next page’.'_" "
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',;;31 Hercules, une of thc, heroes of the early ( (ireeks, was nnted far and °

wide for his great strength, by W hich he was-able to accomphch many

- d;ﬁicult and dangercus d-eds. So it is that we have come 10 apply 80------ e

- the ‘descriptive term Herculean” to the —30= of tasks 10(1\111'111
_reat. —31—.

"3 u-53 The at:tltude of Amencans toward jmmigration haé changed in
A jecent years. When our population was small and resources seemed
o mpghaustxble immigrants were welcomed to this -country.. With
the" of the frontier and the scarcity of employment, further ¢
32—— of populatlon did not seem desirable, and c0nsequently the
h.rners to -3 werc C‘.’Qu.Ld. '

41 . :
A 35-36 (Objccts which are adjacent lie cloze to each other, - but not .

1]"ecec:.sen'lly in actual contact, as adjacent fields. They are adjoining :

4 «hen they meet at 2 line or a point of junction. Contiguous properly

applies to objects that touch along a conside rable part. Thus, —34— 33

__.,a d -—35— are most pezrly synonymous, because both refer to obJects
h1ch —36— each other '

R ”The Phoenicians invented a supe'mor sy ctem of writing They

- ";Jorro“ed a few pictures from the Egyptians and some of the wedge-

aped characters of the Sumeria.. . but the new alphabet was almost

oively original. Eventually this alphabet was carried to Greece 2 and

Traly, where the figures were csomewhat modified and later were taught

, the barbarians of western Fucope. Those barbarians Were the

oo ¥ lcestms of most Firopeans and Americins, and that is why our —37—

: of —35— origin rather than like the plc" ure writing and wedge -shaped

_ ﬁ. *;haracters of carlier times.

g ri0 We speak of a herd of cattl> 2 drove of horses, 2 flock of sheep, a

‘nvey of partridges, a bevy of ('[”c\‘l apackofw olves, & colony of prairie

k|

7 segs, @ school of fish, a swarm of bees. or an Army nf ants, Possibly 3

.,."- lerm 30 - isused inconne tion with - -40 — because they devastate
sl and property

A

3,

R +§ genius without reference to the performer. W~ bestow ¢ ulogies on

b, 20 xploits of a hero. Panegyrics arc given either in direct address 4

- 'r direct referenc: to the person panegyrize ed. The 41— €prings

% "' adiniration of an individual’s accomplishments. The --42 — may
1"\3 from sincere adm'ratlon or may be mere fattery resulting from
nrvile devendence The —43 - 18 €V oked by the m merit of a work.

= '1"19 terr ‘‘ beg the thstlon » ¢ used by logi jane ‘means 4o

e the buth el s¢ ~athing M gu <tion. o a debaie, if one Ul o 5 i

‘ances as  -d— an assumbption that has - 45— YLeen demonsi. ated,
;. :5 "r)d b 'cn* -tﬁ"‘ ne PRl

= i -
1Lt wWaTh .

1123 PKpeomiums are besfow d upon dny ¢ reat Wwork Or pxoouctlon |

]
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i TEST‘ 2*"’RLADI\G WORD \IEA.\I\G

. —_._..——-—-..-....._‘__. e — D T——

DIR.ECTIONS In each exercise one of the five numbered words will complete the sentence
correctly. Note the number of this word. - Then mark the answer space at
the right which is numbered the same as the word you have selected. .
SAMPLES. : _ L v W o ‘&
4 Aroseisa— 1lbox 2flower 3 home 4 month 5 river

B A roof is found on a — 6book-7per$on 8 rock 9 house

¢ Bread is something to— 1catch ~ 2drink 3 throw 4 wear

1To replace is‘ to—-1 accompany -_V_2_z'1v'oid . 3 restore 4 excuse

2 Evil thmgs are — -’ 6 good ‘ 7 new 8 .Iéne 9.deﬁr

3 Senior means — 1 popu]m- 2 elde; ”P3 dirty 4 pohte .
_‘Tob;acoa.rselsf:x)be—- 6rough 75nef Seager 9].azy |

. B Ad.lsag'reemant isa— — 1 Ioan 2 mzsunderstiandmg 3 motbo 4 penance 5 nar;-atlve s

'.hA'hﬁ;ﬁcané_i;_a; 6tempwt 7drawer * 8 girdle 9fee 10warranto

~

7"-Ia.rshmeans-— lstem ZSbber .73du11'-.411ive1'y "5steady..........
8. hutleris s — 6 pamengsr -, 7 peiadt= B warsior~ . 9:domestic 10 robbas . .o
°Toth1'ustmean.sto--—. 1 track 2pu_ah 3_chasej_'4ha1"ves.st."

—_

10 De:fensqle‘?.s'm.eam.a’—- -GAalia_.ggy 'Z handy 8 degenerate 9 g'iddy

u A.n drdmangelis i 1 batife 2 law 3 Journey 4 natlon '

12To aacend, mto — 6 ag:ret; 7 chmb 8 mwte 9 permt 10 consent

13 Pohteness suggests — 1 reﬁnement 2 m.dulgencq 3 d.thgence 4 fuss 5 xmpu]se 13
14 To apprecmte is to — 6 scorn 7 shJeld 8 %t;em N 9 t:nﬁe " ) ‘

15 Gn.m means ———‘ 1 hvelv . 2 costly - 3 modest . 4 stern 5 gracious

16 Ex.haustlon is great — 6 sincerity 7 meekness 8 fatxgue 9 eéution 10 bitterness 1s .
17Adamormahndof—~1mght_‘2.§h;1; 3art1cle' 4sound L
13Apen.lma—, 6pnze s .7 ‘scene 8 quarrel ‘9 danger 10 vu-tue

19 Convant;onal means — 1 urgent 2 tnvm] 3 vague 4 mtense . 5 customary

20 To procure 1.9 to— 6 perrmt o T aﬁﬁrﬁvé "8 obtaih 9 préserve. 10 corr_ect :

21 Mleek means - 1 actwe | 2 ordinary - 3 cunmng 4 humble . .

22 Mtamment is— 6 accomphshment -7 reﬁnement 8 remstance 9 uutlal 10 succor 2

23 To induce is to — _1 offend 2 esteem 3 persuade 4 expose 5 oppose. . ... .. 2,;;. ' |

Go right on to the next page.
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T o0 .
k OB Ioathe is to - 1 ﬁatter 2 burd:.n 3 relate 4desp:se '

-')_-

bl d_:,unted means — 6 barmle&s 7 fearless 8 envious 9 righteous 10 pe.rilon.;s 26

B ‘*’J"‘TEST 2. READIN -=wo;m»

T T AL

e - -

oomprozmse IS to — 6 lmter 7 loo'aen 8 ad Just

R .

heed isto— 1 prove 2hurry 3 esca.;_)e ~ 4reply 5 notice

S momn means — 6 restraint 7 stillness 8 conceit 9 tumult 10 pretense 2s .

.'...res:demto— lrepaxr 2 deceive 3 desert 4avoxd 5 dwell,

55 i BES-H-
g;nulous means — 6 grasping .7 qmvu-mg 8 umtatmg 9 stumblmg 10 tortunngao

v de:ace isto'— 1 mar 2lure 3 refresh 4endow 5 cherish.. - .3_1 4

% ki .
3 ery is a kind of — 6 masquerade 7 mbbtsh S thchcra.ft 9 nuptial 10 oplum 32 :;

- lhonest 2patlent 3unhappy . 4 valuable 510}’01-18 33
8 intieritance » 9 instinct 10 admzssxonuéi-.

2 unequal 3;-ertica.l 4 thnfty 50uter 35 HOOHA

7 replace '8 hover 9 entice 10 ruffle

1 cunning 2bunger. 3rage 4 despair

5 delay 7 declars 8 ayvéit 9 excuse 10 proceed.... . ... ..
-~ { boldness 2 enmity 3 reworse 4 'tmachery 5 sincerity . .
Ssour . - Tdusty 8 fragrant 9 rustic 10 visible

-=en refers to-— 1 _b;'ight-ness ‘2 stillness 3 teﬂdcme@ "4 wickeduess .5 idleness &1 i1  F<7 {1

'-1{'!:

* -

gsertive means — 6 bashful 7vicious 8 shrewd - 9 petty 10 positive
"”"ﬂe means .2t — [ bulk 2 contest 3 contornpt 4 detail 5 horror. . s

§ . w = . " i _t
CJddy isaa - B mquiry 7 iflness 8 alleciance 9 extract 10 amicle. .. ..

< 4 Impairisto- - 1 damage 2scrape 3 commend 4 mingle
yitsteeisan - § admirer 7 astronomier 8 archer 9 economist 10 executor e

 [enounce is to — 1 abandon ' 2 resume 3 impose - 4 startle 5 resemble. . .4

11 :ae means 6 chaste 7 diffuse 8 coropact - 9 profound 10 extensive .. .48

y et mf-ans L pa.rallel 2 pr ;rnmvnt 3 perpetual 4 confined 5 clad . ... . .«

“ld means to -- 6 levy 7 extnl 8 gasp '_91::-ngthen' - 10 recollect i
T " End of Test 2. Laok over your work.
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DIRECTIONS Study the sa.mples below ca.rcfuilj

SAMPLES. -
A Apples , 1

B 3 told
He { ;Jieq me-.

t She; ;:bm in this club since July.
2 She looked 3 hien M:i"&u’ today
3 Who had: Do lest‘?
‘. The teacher gave r“"

s "5Hefeltthelo:m3::‘;”'
g 3

- The soldxer has g g}" the bugle call.

. -7 I;:mwalk thlsmormng

4 almost t.h.n longeat walk I
9 5 mm and I are gomg together

.10 1’11 go, but I am;::n‘h;‘;

‘u Hed.ld a.ll the problemsfz:m".. _

‘12 They oﬂ'ered tickets f: S Whiowwse -

whomonr

-

o M}workmzmdone.

-

-1 T 3m 8

1 set
I”ut

The puppy had 3 broke 4o leg. e

4 broken

b
. These are t.he boys 'h.:-.n

The fogls LS “H:;’:‘slowly........ - 24

the hen on a dozen eges

Sue, you behaved 2 bad - ¢ the pa.rty
W o~ s

5 But don t tom
6 Don't forget, however my Warmng

. The.woman was a!mostém :

2 It wms‘;l ;‘.‘: who played the piano.. . .

24 Tha 5 looks like either
t 6 either looks lixe John or Joe

Go right on to Number 25

-'-"- '1;"“fbi o Qm’?l. é\"-‘:ﬁ'&,‘i.

EEPTLATE RS

= 2 ..1-'

t:s Is mis‘:{;;;"houseo

26 Tom and Jane 2 °co°$°’ here often. ‘?.f
1 o ". 3 ‘!

27 She was t.heg g;::f:::::fm ofall. - -

= He is neither rich , : oF poor

) You can find ﬁowersf ::;’311’;::.

3"Iz'eﬁ.ldg:‘,hh"':‘_.ra.inls.expe(:‘t.ed

31 1 some
I am 2 somewhat

2 He 3 BYUHY the books to that llbraq X
JQ w4 =
”Awhlteandaredhens‘"loat } i

8 Th:.sxsa"h”m"'k“‘m“tevertook..

%1 think he; :::h?‘,ht to apologlze

35 3 %‘. women are knitting sweaters ‘::’._

-zé-

’ 6 she neglected her wo:k. &

i ‘35 Seeing the parade 5 her work was neglected.

37 Motherlslmdown......_..'". o

' -33 Yquhave‘

~

39 Idon’tlmows" .

“I'I'he-club - :::m our oﬁ‘er.. s, .

o, .
- 4 rose

“Ateamof“"boyswﬂlplay

2 we

|4 Thavean 318" - 4/ Helen's party. .

4 invitation i
' ',"" W

45 He was taller than 3 o S boy preﬁent é
46 I § e mot see her only on Slmdays |

47 To whom will you f ﬁ }:’w,

48 He ran g :&“' hardly any eﬁ'ort

b Sue has é mm my bncycle.

50 Joe and 3m.were partners.. s

51 I mmst You § 'h‘n do it mstantly! &

52 The moon and the sun f, g::ﬂ:’ tides. .

Go right on to the riext P’-IS .

-_—-#
Dirrznexnce To Tp2f _-, A5 87, IJ9-|0.l|112||3]lﬂl5llillr 181920 21,22 23 24 25.28.37 33 29:3013132[33734]35 36 9%, 38 19, 40 LT ﬁ““

Equeted score saslsuls:s:sssu-qnuusravus....-nuuuru 3646 6565 66.84 &7 43 4 ‘-,,. n-l“
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A

“‘TES r “3 LANGUAGE*USAGE (Cont'd) d-‘ "

Iamahormrth:anf:fm__.......‘...' ..... 3.2 ; 73 Thetwodogsha've
! a

3 R . o
: o “ 5 all un.lnlmously i 7 2o : 79 1 its
o be; 6 lmmousb voted No : et ; Our t'amﬂy has 2 their NEW Car..

8 Keep thisa secret betueen you a.nd 3 ;. 80 .

M

81 Is your answer dLﬁ'erent 5 than

uWhenIhadbocnscoldod

-

I told them whom y wished would -come. : _'33 Joe is the 3 fastest | ner of t.he two

2 who 4 faster

I
g After scolding me, : j = I had one of the best pens there 2 'm

SheMSofwna‘“‘mmechou BUURURTS ﬂgg‘fsortoftreesgrowsfas\t

|

Thereswmatleastahund:ed vxsxtors..‘_ i Qltw'asl}f".'@...

5 Sheé ::i’d on the bed and slept. .- : 2By 8 He, not others, 3

. ’Nobodycamebut . “’" SRR . R beheved it was
X B R A _
15 ‘Its speed was equaltoézf‘:':"‘mqh_ Thehorsehasém

'I‘bey have , : Jain iaig the cornerstone . | P Nobody brought 1 *’h“" own lunch_

. One of the boys } e | % Do you believe it was:ﬁi‘,“’_. C i 90
E "Doywecaﬂ ‘“dambmﬂt"-«.,... .| * She likes Mary and | ®*
¥ g

1 near . T Shun:ndmt
'The Howers came freezing i -.% They asked | heandI O ndgtl. s

2 nealy
3 ‘ : - .
3:;‘;&:mdndyoutrytpb:elp?......__. ..... 63 | Dxdhesayxtwasgm,....

":%- | - ;':f;f;‘:,‘;‘: ride to school ok I don't care for, 1 ‘h"" kmd of dbgs

‘J .
: . e 8
Has the burglar B ’I'here 4 °°: mes [ather and mother

T or
'1 Who

i
L§
| :
' Whom

did you say was r'orning’-‘, Lol i1 ee Hr s one of those who g do thmgs.. -

t ‘ <7
* VWond i 1 ? 1’“ ; 1 its . e
LA nman and Ty h«:lj )er.. - wom w o ‘ '.[L 3f‘"l-~ m\e,,:_h pfa} today A

. :
= 1! Coa, B § 5 was
y, Cou have , 22 letters & s',. - 7 Eacliof the men | 78 present

Ajt . 2 fe . , ‘
'_:’Inm along mthl'uschmn & ase BOIDG, . gl F _Either ofthcse gi.rlsg;"reliable.

:\ Sstops , " 1100 1 Have
eltherramnorsnow{5 i h1m e ° 2 Has

£nd of t3. Look our work.
I think it is the } poorer s of the two vg nd of Tes over you

: . . : , " No. right ) X2 (

2l [‘heu,gxx_ide4::s“ the stars.. . .. JECPON. 1 I B ; i No. amitted * (

) Go right un to Number 78. Sum
Subtract

: . Diflforence (
0 9530, g5 ‘l“ 45 30 55 607 4 75 8r0 85 90 g5- 100
Priviatp o Tl Lot -;+«-+-m-fr+1+.-pi-++a-r1—ulm—r P bl L
. S on ’ 0

- R
: a2 t:?ﬁ.:g
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1073 % D5 <RI S U TESTA4NS A‘{ITKI IETIC: REASONING ™% =57
DIRECTIONS.:, Find the answers to these problems }~ B T S P ,fﬂjﬁ‘gq

as quickly as you can. Write the answers on | 13 Mrs. Roberts has paid $360 of ‘a
the dotted lines. Use the margins to figure 0n. | debt. What per cent of the debt has she-ﬁ- o

==:?-_'_ e -_T_', == —— . M pald?
== | ) Answer

l Exghteen hours are what Eractxon of a da.r, - | 14-A Model XX-—R -1:32110 sells for 375_

F

msmplestform’ ; T e e cost is .6 of -the sellmgpnce. What is the
z\da.ry'pastled together4cards each 104r1n oo | EORES B B9 o s, " oq i
_long, to make a poster.. How many inches - 18 The height of ‘a trapuoia is' 3 mi. Tho
._long was thepoeter" T A e .-“--;__-"'.'--_'-_7. bases are 1‘} mi. .and 23 mi. - The -area
. L ES Al ? . -
‘3Helsnread14pagamherhlstorybookm _ i . b+b’aq‘:m.,_ (Use t.he firmu]a.‘»: by
.42 minutes.:; That was an average of how 4= — 2 . X h) S "%.-3: Ty
- many m.muteaperpage" L AR ) By Sl i My R B
AREaTE A IR S S e ) 3Afactorybuﬂdmgwasvaluedat$20000t b, vl
- t.Af:i;herat:eof'?i-m.ihaom.151:;1mut& how L fort,axpurpogeg Theratewas$42.50per e 3
many rm.lia will a. tram go in an hour" : J | b s $1000 What wasthe amount of the t.axgi’ i
‘. Tl ; B e o 3 ek B
SA.pack:mg bom.sa'xﬁ XG’ Whatm (il 1'1Theday'tramtothonleavesat7 45 A.M 2 :
- ltscapacn:ymcublc foet" gt s S A -j.';--_,-  and. arrives at. 4:15 that -afternoon. - Ho &
: BT ¥ , many hours does the tnp take" SR
s GMr Bamesmvested$40003t 4'}% mtereat. e : ' "-". F 3
'How ‘much ' interest does this mvestment R ”-‘A gide of a“barn is° 15" X 30, Only-2a *
.earn forh.tmeach year?' = .. .° m;._:. ... | rectangular section 6" X 10" has . beén.

R g il G R .~k painted.. Howma.nysquarefeetareyetiog
7Fredrm.dasheetofpaper5‘}m. vndemto “ | be painted? - . | ¢+ o R
columns # in. wide.- - How many columns did ' i i -‘"-‘} 3
hehave" O L R R R e £ ‘.-:*__;-_- 19 The penmeter of a square is 96

i | Ryt A T s e, Whatmthelen;thofasxdemfeet"

) SAﬂoorplanlsmarkedl"—lG’ Ahne P
-&mcheslonq orr this ﬁoor plan repreaents - .

m"I'!:nerm.r:xfa]lt.hxsyet.irwrazs24m.
year it was 30 in. Compere this yea

foetuadde v e N S L
_.'““’ & "‘va":" L I N _Z rmnfall mth]mtyearsasadecxma]fmctm
'Mrs.Stonesblllsfor theﬁrst4months of —.-'.2"" ; 4_'55
this year were:; $145, $174, $162, and $183.° > “ HO“" much is th.e annual premium o8 ¥
What was the average of her bLUS for fhue . 7t $6500 life insurance POl-!CY based on-a
4 months‘? TR T 2 , e e premium rate of $30 per $10009 \__'..,'-— &£,

10 The dlameter of a c1rcula: Wmdow is 42

inchés. Whatis the circumference in inches?. - | pays him $90 interest per year. How much
(UaeSi‘ forr) g e ',_;_‘_j_-.‘qT money does he havemthmmvatment" ‘.‘;’t
" ‘ - Ll S )
ILOn Janua.ry 1 Marys savmgs were $418 e 2-"A radJo coof:mg $60 was' sold for $10ﬁ
and Ann's ‘savings were $5.  Mary spent - © - The dealer figured his overhead at $30.
$135forarmgandAnnspent$269fora _' . Whatwashasperoentofproﬁ.,ﬁguredon
sweater.© How much more money d.ld Mary .+ | the selling price? = . . . %
fmve leftthanAnn” _ . g ---,’-_- .

LIt +85 represents a point 85 miles norﬂ_l
12 A factory owner dlschargod + ot' hls . . | of St. Louis and —65 represents a point 65
employees, or 115 men. How many men ‘did -/ | miles south- of St..Louis, how ‘many mil&l
‘he employ before these mén were discharged?... ... | apart are the two pomts" . e

. Goright on to Problem 13. Go r{ghron to tbe next pnge 1

-
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. " *® --‘l




: .‘\\‘ R A s 2
ESTyv4.% .-ARITHVIP F I(,

urns bdugnt 5400 5q. ft ofsod His.
s 60 ft. wide. / If he starts at the front of
“-,? mtﬁnd sods the full ‘width, fur how
.5} f{ut back can he sod the lot?

':5 f; Worth had r dollars and then earned
" ﬁam more. How many dolla.rs did he
‘?' = then‘, \ ) =

“.t; axeaofalOﬂ: squarelshowmany

{c" re feet greater than the area of a square

. ing 10 square fent ? R

¥ Ioan of $600 'at 6% mterest was paxd
L he e.nd of 8 months. What was the tota.l
ant paxd then"

-

e catic of the wxdth of a rectangle toits °

:1133t012 Wnte t.hssratxomdemmal
f:‘.' i

,3 ngE ABC is a nght triangle. Angle
i 40°. How many degrees are thcre in
2. ..ther acute angle‘? g

'.-,‘ he time t.hat a pole 10 ft. hxgh casts
”~  fadow 5 ft. long,  a’ smokestack casts ¢
2 hadow 36 ft. long. How tall is' the
o *taCk‘, = .

~

¢ ‘-4‘ il
: ‘r ounce is what decnnal fraction o_f a
¥ L con'ec; to the nearest hundredth ?
k- : nght on to Problem 33.

» gy |= %
——

A nA pnnc]pa.l sa;d that" 64 or 320 of the”

pupils in his schoaol bave savings accounts.
How many pupils are in the school?

34 Mrs. North paid $415 for a bond of $500

)‘

face value, bearing 39, xnterest. .How much -

o . mberest should she reoexve annual]y"

3BA bulld.mg that was valued at $6000 was %
msuredagamstﬁrgfor%%ofxtsvalueata P

rate of $.25 per $100. What wastheamount

of the premmm"

you shade to show that 40% of all homes now
have refngerabors‘? ® .

—'---‘

3 How ma_ny deg-rew ofa cm.le g'raph should |

-?‘TAnmvoweforaslt)OObﬂlot'goods was_i" 2

marked *‘3¢;, .30 ‘days; 60 days, net.”-"
What should have been. the actual cost if =

”Thanglw ABC and A'B'C’ are mmﬂar
Side AB is 10", side BC is 15", and mde
A’B’ is 30". How long is side B’C’'?

% The area of a qquax;élot is gii'enﬁs 14, 400

sq. ft.

0 What do&s $2000 amount to in 1 year at
49, interest., oompounded semmnnua]ly‘?

What is the length of one side of the L
{ lotin feet'? : '

End of Test 4.- Look over your work. ar vy

-
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DIRECTIONS." Get the answers to these examples as quickly as you can without making mfg{&ﬁ

- carefully at each example to see what you are to do. — N ¥ AR ¢ g A
As soon as you have finished an example; write the answer on the line ptiided at the ¢
Be sure to put your answer on the line that has the same number as the number of.t

™ sl -
e ﬁgh.t‘ ":::'!|
he example,

p———

Multiply . . * <° oY L Adde

Subtract

. 263 .. 7 . 457385
T.800 - e

At
R P, = e
- T "

& % Subtract ;,_ 8
474051 S T
e e BB B2

> %

.. 20%0f$18.00= P 2

-

-

q«l -:'",”f'Find'the's_wérage - pat
I A - | | < L
.. G T 241b.
17 1b.

-

'




“TEST 5. AR[THMETI(.. COMPU‘I‘_A’I‘ION (Cont'd)

'n'__" . 23

13)23402

-$150
- 69
= 4 mo.

=$

S'IP.cipal

-1 yr. 9 mo.

=7

- Add
8 yr. 6 mo.

2 yr. 3 mo.

3 Marked price = $80

. Net price

273)153699 -

" 38

Discount = .= 257 6c =42

i= s___ =

— o =
td

™~

=$§600

Annual interest = $ 12

Rate of interest =

- 1

\ -

“ Turn the pate and do vight ga to Example 39.
I o 3




F;m“' comwt a'noN JCm*t 4

15

of pupt
»

w

Number

|

T 3 4

Dol-lfuaud‘wrmom
o : - F16. 27

ver _is'about 1k times as long 23 the Mississippi,

b~

is.

___ﬂWbat meVOIMe
'.-—‘-.?T-“’- _,,‘"_

of ths room shown mPﬁ

2 W'b.atxst.ha ares af t.he rug ahown in F
L e ezl

-

1gure4msquareyards? '
valuatmn'==$1000 “"

: \'""'f;__ Listpnce
_st.TS _.-ﬁ=.,13“t D;sco\mts——

- Net price
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'IEST 3. ARITHMFTIC COMPU’I‘A’I‘IOV

—_—————

N
%

~
.

Fxgu re 5

o

" 68 What is the readiao; of the el

5 in kﬂowatt hours"’

ectric ‘lmeter a‘}hown in

.~

® Use the formula 4 = § bk to- find  the
t;-iaugle shown in rigu:e 6 :
60 Use the formula A

area of' the
= bh to ﬁnd the area of
¢ lelogram shown in ki

the paral
1gure 7

61 Water js what{per cent of the composition

according to the circle graph in Flgure 8"

%2 Use the formula A = 19t g0 find the area of the circle
shown in Flgure 9. (Use x = 3.14.) e

of an egg l61_

8 Find . AC, or the
~ shown in Figure 10.

by ootenuse of the nght tndnale
® Find the volume
(Use » = 3.14,)

ot the cyh’nder' shown in Figure 11

>

€5 Find the length of mde B

C in Fxgu:e 12, using the
toethiod of wm]ar tnangle,s

End of Test 5 L.ook over vour work
.- 2 .
XA S PO AT el..uuuisuu.er& 7]
4 a4 49156°51,52153 54185 5557 /g 55 60 61
= D2 BLS2I83 54168 19657 84 s

i 2. 3 28 b‘tu 452930
i?u"h“““

TEE Y TS

"1__52

ilt 12'33 3425 H 37136:39.40 4!
66 67,63 60,7071 /73 73 uin}n ITTITR T
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DIRECTIO"IS In.each exercis? one of the three nu.mbered answers is the best answer. Note '—tﬁ_e
number of this answer. ' Then mark the answer space at the nght which is num-
bered the same as the answer you have selected. .

"SAMPLES.
A The Bible is the name of a— 1 place .2 book

AR i e iy Ty
p—

' Jack Spratt éoﬁld eat no — 4 meat 5 bread

1+0ld Im'nsides"'wasa-— 1 train 2 general 3 battleship.................

L Y ]
L] L] . L
. T ] ¢
v" . ' .‘
ad Ll
b
vyl

Z Paul Revere s nde began — 4 at seven 5 bqure mldmght 6 at tmhghé R
"3 Peter of Holland saved his country ﬁ'om — 7.flood 8 war 9 tammia‘

"

8 Mrs.. Wiggs and her family lived in — 1 Ireland 2 the Cabbage Pa.tch X the Greenwo

M

‘m o S WM e Yy

‘." 5Ha.nsBrmker was a h.ero of—- 4 Holland 5 Belgium * 6 Norway-.:.. e d j'-" 2

L

-8 Toby Tyler spent ten weeks mﬁh a~ 7 carniva.l _ 8 theater

‘ 7Bluebeardkﬂledhxs— lwrves Zenemzes 3 brothers...........
, ‘OLdAt;ntMaryshomevasmthe-—' 4c1ty | 5vi]la.ge~‘

-‘-- 9 Blll Cody was a famous — 7 mualman 8 scout . 9 lawyer

-

§ P RS N & B

mBooker'r Washmgton was boma-' 1 prince * 2 slave - 3 hunchback

.-H

1 The Lady of theLake gave ng Arthur his —- 4 sword 5. armor 6 slueld
13The gmgham dog and the “calico cat hegan to fight at — 7 hal!-past twelve 8 noon 9 da

'-‘,-f.

13Troubles came from the box of—-- ;I. Arachne 2 Synnx 3 Pa.ndora.. .' .......... 3

-t

| 1""'I‘he gn'lwho wentbothelanu ofOzwas— A Mary 5 Dorothy

uThe smgmg ammals fnghtened away the--— 17 children 8 butchers - 9 robbers
16 Sindbad was a — 1 sailor 2 dwart 3 kmgbt\ ........ L3 -
17 A-tw-ént& -year sleep reminds us of - 4 Uncle Tom 5 Sleeping Beguty
18 Dete took He1d1 to live mth her — 7 grandfather " 8 aunt 9 cousin
19 Dr Dohttle doctored 1 people ; 2a.mma.ls ’ -
20 L1tt.le Lord Fauntleroy fvon the heart of his —

n Tom t.he chimney sweep became a ——_ 7 trout -8 water-baby

k- G1g1 tpe tumbler ran away _from_ the — 4 soldiers 5 gypsies

2 **Little Men” is by the author of — 7 ‘““Eight Cousins’' 8 ‘“Barnaby Lee "9 "Damel Boone”’ =4
i ; Go right on to the next pﬂie i !

PirreneNce
~ |Equated score




tmfi";fff:

A.du‘ l"n I'('!‘ t

e p—— —_— =
y . _- , T ey o‘-_,‘\___.. #F Lne T ~g ,‘-."
ra\ wmies Ay -’ e ﬂ; -n.-_‘ - ‘ ’ 3

ph -+ jes Standmh 3-enthxs mamage proposal to Pnsmlla byl-— 1 Alden 2 Smxth 3 Raleighasii i i

- - " 4 5--8
ﬁzv e llttl(. Indian girl Chi-wee lived ina — 4 town 5 forest 6 pueblo : be..mil HOH

............. 26 :
; 1 ] ]
' % .mu]us and Remus were raised by a— 7 wolf 8 fairy o IS L o el Ol
5 . ¥ = , . 53T . ¥ % X
3 fi" ul Bunyan wasa — 1 Pﬂgmn 2 woodsman 3 dwarf............... R -u

- ne Pe-fect Tribute” is about —- 4‘Abraha.m Lincoln = 5 Sir Pitf 6 Le Dauph.m - .29

. E 3 ':
hwartz and Hans were tm:ned into black— 7 cows "8cats .9 stones

P jmarrl"ist.hesbory ofAdmu'al—
3 1

1 Caperton - "2 Towers 3 Byrd - Aol

-------------

& eLanceofKanana”isasbory of — 4 France  5-Arabia 6 Russia......
: & s "
jf"nen Buffalo Ran” is a story of — 7 Indians 8 cowboys 9 tra.ders

............. ssii i
'Baba’sbrotherwas— 1 generous 2 wealthy 3 bra.ve..._,.'._._,___ PRI N O 1 8
-gs wJ:takasaxe tales of — 4 Iceland 5 Gexmany 6 I.ndm : ‘ .35 : : :
vey Mary went to live with — 7 Cricket * 8 Mrs Wiggs - 9 Anne of Green Gablesass;i | |
éégon o sought for the eoldey esos was — 1 Ja.son | 2Balder 3 Siegiried..o.wi ]

e Cobbler who ruled the King was -- 4 Tim 5 SLmon 6 Jea_n :

A\

m—-

\

- 8T
\l '.!:T::I. e
4

;,._ 3 - . e » o 7 8 $
é'a “ptains Courageous” was written by — 7 O. IIzary 8 Longfellow 9 Kipling. .. .a0i i
i ’ - . P o . = = = £ l- P 3

s1e bwa]low Mail was atabhshed by -— 1 Franklin 2 King Koko 3 Dr. Dolittle. . .40 ::

.4.,."".5

" 4 ] L)

L“tstophen Carson is better known as — 4 Kit 5 Christie 6 Chris............... aill i i

g b : o g ; y 7 8 9
é! e 'l'hrce Musketeers weré — -7 English 8 French -9 German~........... o gt wee sABE 4

Vg P T ey . amnen g g gl

A.cﬂu-‘..

=y, Fohin i Michasl 66 Naver Mevie Lond piith. 1Davy 2PeterPan 3Sindbad «sii I

: s %o 6. 5 %
onette’s shoos weic made of -- 4 lwr S.leather 6 wood. ... ... . ...l wi i

zirie Rose was the name of a - - 7 girl 8 dower Y town
: ) 5 . .

3 moniceys ......

¢ three Mulla-Mulgars were — [ dogs 2 doilkeys

..........

el .;nka danced for the -— 4 priest 5 Czar 6 soldler ............................ HoOH
e ‘ . : 7 8 ®
g.gule Maia went to live at the — 7 farm 8 school 9 pastor's house.............. asii i L
B ' . .'- .2. 3
1- 1 was brought-up in — 1 France - 2 Indm e Eng!a.nd TIRE P— |
) 4
:" oy who i.-_’nb\_d the goat.js was - 4 Moni 5 Rl.ll S T | stiie S & wam e @ s e soii i il
End of Test 6. Look over your vmrk. No. right ( ) %3 ¢ )
5.} -~ . : “ No. omitted ( )
F
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.-.-' = s e o - ’ - -
DIR.ECTIONS. . In-each exercxse one of the three fiumbered answers is the best answer. Note t.he
-_-» % number of this answer * Then mark the answer space at the- nght which is num-
= -."“_- bered the same as the answer you have selected

SAMPLES. = sl .. e R Al I :?’33" §
A"I'henumberofst:np«esmourﬂaﬂ15;— 1'Six 2seven 7'3 thirteen ......... .. _;: -

B Which oft.hefollowmg was an. Indmn" 4 Hmwatha 5 Buﬁalo Bill .. 6 John Sn:uth n " ]

——::';
‘1A F&'ench officer who aided Washmg‘ton was — 1 Lafa.yet'be 2 Pula.sk:l 3 Koscmsko .;{ &

’Itmnotsafetopassanothercmon— 4 a curve . 5 theopenroad .6 wetpavement .._ﬁ
'Thedecmonofajuryxscalled— a.hwsmt = 8 a.verd.lct 9 anmd.u‘.tment

“’I‘he number of U. S. Senators from each state 13—: 1 two ". 2 three 3 fom‘
S‘I‘hngakem.a;ee— 4 t.nbe of Ind.ums 5 pohnca.l pa.rty 6 rel;gxeus sect
| *8 One of the ongmal thirteen states was —-:- 7 Massachusetts 8 Alab&ma. 9 Tennesse
"'Theﬁrstm;;ztoﬂyaa'oastheAﬂantlc alonewas——— ) La.nz'fey " 2Lmdbergh -_ 3Byr¢§é :

\rAugﬁstus Caesar was a famous Roman — " 4 amst +5 s:nger 6 emperor,.’ ...... e ,(

® The pnnmpal Northern general in \ the CIVﬂ \sVar was - - 7 Grant 8 Shendan 9 McClellan .9 %

10 Texas was once , owned by — 1 Portugal 2 Great Bntam

-_nEmba.rgoactsdealmth—‘ 4mes ., 5rail:roads _6exports"-
_“Nelghborhoodgrooembuyennnedgoodsbythe— 7ca.n '7:“8-6880“.

1--\‘—.

‘“Thegreatedstvmﬁnmakerswere—— 4B.cnnlns Sﬂupﬁans

18 Sir Walte: RaIelgh was a favonte of — 1 Hen.ry via 2 Isa.bella.
17 Clara Barton 13 remembered asa— 4 wnter 5 singer

18 Vu'gmm wgs sett.led ch.leﬂy by the — 7 Enghsh 8 French
19 The tom-nament.s of the M.xdd]e Agw were meetmgs of 1 monks 2 actors -3 kmkhtaﬂ _
.20 The U S. Const“‘utlon was drawn up at —' 4 Phila.delphm 5 New York' 6 Washmgto:rl‘ 35 __
21 The Capitol at Washington was once burned by the 7 French - 8 British _§ Spaniardsi 3
22 An Indian who wasa Enend ofthe Pﬂgnms was —y Masaasmt 2 Philip‘ .3 Po?vhatgl?sgff o

23 The Pharachs were — 4 tamples 5 tombs 6-kings. ... . .‘ . N e 'ﬁ

24 The Pueﬁlo Indian houses were made of — 7 skins 8 wood . adobe bhcks ........ P
- : : . Go riglrt on to-the next paﬂﬁ- a ;

nannpnmns nnamwinfN
313 73 74,70, 76 Julu 7.0 89,91.9, 08| 0.3

Pt
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TES’I‘ 77 SOCIAL S'rmms 1 4Conr 'z ,**-M-

— e et — - __.___....-.._-__ — __--.

m behcver he League of Nations was —- 1 Hard.mg g '2‘ 'Wﬂson 3 Lodge 7
? e -1\ 5.
f;ﬁ. W‘mple ofan elncted ofiicer isa -~ 4 Federal judge . 5 postmaster 6 oongressma.n 2

@' J,cr_ly Amencan creatmn was the — 7 printing press 8 loom
& 9 s:uled around the (‘ape of Good Hope? 1 Columbus

o Jfbul was formerly called — 4 Rome 5 Constantmople ‘

S . _ . - e T
8 arganizer of the Rough Riders was — 7 Paul Revere 8 Kit Carson 9 Theodore B.oosevelr.ao

¥
-+ kind of writing material probably came ﬁrst'? 1 papyrus S.kms 3 clay tablets 81

} :-dpral government is the govemment of the - - 4'states - 5 natlon 6 cmes . o S5 az' i

:_ \% s most likely to own 1ts - electric plant 8 gas pla.nt 9 wa.ter system

. ©

. 3 uu‘d s iceberg” was h:s -- 1 steamboat 2 pumhase of A.la.ska. .‘3 treaty with Ca.nad.a.

! - 3%
* £ . .
& _‘. ‘

;“ he Dark Ages few persons were educated except — * 4 sold.lers A 5 pnests 6 nobles Find

L A f cs today are based more and tnore ui)on e 7 incomes 8 persona.] property 9 nnports

3. A . L= ~1
,’ : Lmted States entered the World Warin — | 1914 2 1917 .3 1918,

ze refers to — 4 property rights 5 the right to vote 6 medlca.l science

-~ o - -
S X s T = . -

1]

¢ flls ia the home ocar most often in — 7, badrooms 8 kitchens

3 nf the orxgmators of our poseal service was -— 1 Fra.nkhn 2 J'ackson

% frst wu'elless rn-,:.sage across the Atldntlc was sent in -~ 4 1854 5 1901

Open Door pohcy concerned - - 7 China 8 Haws.u -' 9 Cuba. B a .
‘g a curre ncy de;.u eciates, its buying power -- 1 in ceases 2 is lmehanged 3 decr:ea.s_es‘u
D ms artist who was 130 a sreal selendist was { Da Vinci O Rubens 6 Titian « :

: “wriginal stadiun was in -~ 7 Greece * 8 Rome .
l - Wireless teleg-raph was mvenbed by — 1 Marconi 2 Edison -
] utleal se plan.k i 1s — 4 a slogan - 5 aparty pnnclple
;-, e of any Umted States Senator must be at least - 7 20 .8 30 -

utor of an amhlavery newspaper was - 1 Stowe 2 Garrison

-‘\mendmeut authorizing prohibition was the t 13th -5 15th
' End of Test 7. Look over your work.
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e i -"'-..-A =5 A R

DIRECTIONS.aL In each exercise one of. the three- numbered answers is -the best. msw'eﬁ;‘lroje‘&ho
1. .25 pumber of this answer. *Then mark the answer- “space at the. right - 'yhn;h is 'ﬁﬁm

,_-«f“ .
&

f_,, ... :"bered the same as the answer you have selected. o A Sl 2

-~

SAMPLES. """A A day of the week i 13-—— 1 Janua.ry 2 Friday - 3. summer

-

A A . e Which of the followmgls a cxty" 4 Europe 5 Texas 6 Det‘rmt

p— =

1To plow a ﬁeld means to — 1 seed B2 turn over the soxl 3 cut tha g'ra.m
2_A cou.ntry protected by many great dlk% is — 4 Norwa.y - 5 Ho]land
3The larg%t bodles of water are called — 7 seas_ 8 ocea.ns

4 Pesu:ls are obtmned from —- 1vory 2 mmes 3 oysters
S g _ 7

Calv&s—are branded w1th—-- 4 hotlrons '_- - 5 lcmves 6 ac:ds :

PaE T
‘-\.,__

‘Much gold 13 mmed m— 7 OhJOn " _8 Penn.sylva.ma. .9 Colorado
"'; "'A popu]ar occupahon m Holland 13—‘ 1 mmmg 2 durymg
! T s S

| ' Elephants areused extenswely in —_ 4 Central Lmenca 5 Indla

“d . : .
e

' 9Tokyomac1ty o£—---7 Japan 8 Ha.wan .~ 9 New Zea.land
1°Afaéléspotmadesertmw1]ed— 1 a.mlra.ga e 2 an oasis -

-

3-."‘v' S WAk A

it ;’w«*# SiNL e o ,-_;___ ";,'-f 2
- Th° Mlsslsa!ppl ﬂows into the — 4 Hudson Ba.y 5 Gulf of Mexico - |

¢

)
Sk
.

i

'ﬁ":_.:’d “tealae : : e .\l-“' "'

'nAwoodthatmmbenmeormdbytheumtedsmmmm‘ 7ma.ple sm—.* 9mah

= ‘.’, _: ‘-' -~ . -;v..,.--n

n“A*l:l_aoonmnm:lsummermt'.heI.I S thesun:s-—-‘ 1 mthe south ‘2 mthewest 3 overh

'1 B P

ww

_.1‘0neofthegreatammstateamtheU Su—-_ 4Louma.na. : 5Colora.do
) “"3;;.::"'. ~ b \-" -_;K-.('*‘aﬂ TS, . : 5
”Cahooxsahndof—-f 7 gm.m.~ 2 'cloth 9 dye

18 Ma.ny shlps gomg from Cuba to New York carry 1 steel 2 sugar
17 % Old Fa;thful = in Yellowstone Pa:k f e 4 bea.r 5 waterfall 6 geyser

13'I'he earheet form of b-ade was — 7 barter = 8 purchase mth money

] N

- 13 Weavmg of cloth_ls done on —- 1 Ioom 2 spmdles

- "t

20 A g:rl named Olga is hkely to be A Swed.lsh - 5. Spamsh

.g l. ;*'
‘..‘.'.%;'

L
A

»

a Budd}usm isa common rehglon in— 7 India -8 France 9 the Umted Stafes k-

2 The seacoa.qt. of western Europe lS -1 mounfa.mous 2 reg'ular -3 u'regnla.r

r....‘- - -

,'314-:-" ‘e 3 . s
pe, -

‘4_\1

uNewzeaJandheenw— 4 Ind.m 5 un'ca'.- b

e

Lr
1
e ¥

gy

i

“u A oountry mth about the same latltude as Alaska is — '7 Norway . 8 Spain 9 Japa.nm o P

Go right on to the next pasf

|“‘.
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el | —— '—'x=.=- - - - R
: 2 ‘}-r _‘i‘.-rs"c- T '-r-“"".:-‘_a.' ,_-""'".:"-*
Vo, Lt mnvel)& cmtxvat.ed farmmg-stabe.l.s - f.l Iowa
: AT AR E
R o

cf.lca is the mg'xon around the S 4 Equa.tor o

]

¥ -Congo pygfmes a.regreat — 7 hnnters 8 merc.hz.nts i _ i 5
i j%wet chmate we ﬁnd — 1 no vegetation 2 den.se vegeta.txon - %, 3 u:d phm.g's'o_'f '.: #

P--;- -
i \_ ’ -'.'s -l\-ﬁ'.

t:rysnuabedonapenmstdaw“ 4 Belg'mm ‘ 5 England . GNorway ._..;.;n

fféibr * bard_” coal _ 7 bums fast 8 ma.kes much smoko 9 makes htﬂe
X pfmhabltedwzone 5 t:he — 1torrid 2 frigid - ’ '

e : 4'Washington

*eéuest steel c1ty of Amerlca is — Uhlca.go 8 Plttsburgh

_ '1eks and ksyaks are all naunes'of —-"1 boats 2 tribes idoae i
m;;berofaummohneemtheu S. mabout o 4100000 525000000 emooooooo
x - : ‘ e

"'e?r: farmer mustbeafan-ly good 7 pubhc Spe‘ke.r

n l

count.ry that has the most people is — 1 Indla ©2 Chma.

: i b T oK 4
£bme will harvest in one day about -—- 45 a.cres : 5 60 a.cres 6 500 acres . J3sl

\210

’ 7
3 "re.xt cities rm rhe Dannbn anr are Vienna and -— 7 B_run ‘8 Budapest 9 Colog'ne 39

1,i

Srthe followmg is t.he most hnttle‘? ot wrought lron b 3 steel .3 castiron ... el i

: . G s el
xhanhalfthe oﬂpmducedmtheU S. 1sfronithe - 4 Bast 5 West "6 Southwest adh i "

| met langua se of Bra7ﬂ is-~— - Pm {uguese . 3 Spa.msh -9 Enghsh R

. ‘7- ey : R i
. ntry that rmpm't- v\ear]) hqlf its food is — 1 anland 2 Fra.nce

i u-uch ennchc- the soil is - ! clovnr 5 oota.oes - h tcbacco.

¥

. P ) g
: =t 1r0nwor.cer.» wvere lmm cht to \mnru trom = 7 F‘rarxce . 8 Spain . 9 England ..«

e
¥

.hm is a uty in — - 1 Lhma 2 Fra.nce .3 Ja.pa.n
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S & 4

f'..'.- it \ufofall raﬂro‘d cars are uzed to carry — 4 passengera 5 Inine products 6 food .

7

. se port of the Umted States is — 7 Kansas Clty 8 Plttsburgh 9 Cleve_la.nd RGP

.. o 1.
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DIRECTIONS In each exercise one of the th.ree numbered answers is the best answer, Note the 1’ ‘1=-_.":
Y _;:h:, - samber of ‘this answer. Then mark the answer space at t.he nght wlm:h xs num- '
i 2 bered the same as t.he answer you have. selected . 3
SAMPLES"' Lo S s ; .
& Horses have—- 1 fea.thers 2 hair 3 sca.les '

B thch of the followmg is- very heavy" 4 cotton ; 5 cake

1'I"hel:nea.rt.au:ts. muchhkea— lpump - 2ﬁ1tei‘
3Ana.mma]t.h.atbuildsdamsxsthe 4opossum ' _ ‘
3Ifa]nfefallaonanelectncwne—-— '7 chmbnp!orlt 8 leave italone . 9 Cutthewma R 1

'.'-,
-\_‘_ ...’\

F 4Mﬂk.s_o;met1ma carries the germs of— 4§ mea.sles - whooping coozh Ly
-'Iq_ - e z s 1= h-., ’ ; e ¢ O"J-
5Ex't:_;.'as;v?eatersshould not.beworn— 4 mdoors 5 mwmter 6 mrlm.yweather

gt ‘_Anmsm&xentfors;)eahngoverthemmthe—' 7 ra.cho 8 telemph _,. 9 telephone

& -—F‘"

A

:'T'I\Jberculos:smmostoﬂenad.lseaseofthe —_ lhea.rt | 2hm,g's 3hver
8Janan.lmal wh.lc.h defends 1tselfw1th 1t.shorns:stbe— 4. porcupine 5 kangzroo

i SAshﬂlmthcrossedbonesundentxsthemgnofa— 7 lazative
1°Tb.elunga supply the blood w:t.h-— 1 oxygen -'_ 2 carbon dmndo

.".‘:1"--:' N I
- " oot ' v aest
-t - . * * s

O T “ : ’

) uHeelthyteethandgmnsmqum—-= 4 soft!oods .-5 herdfoods )
Pl -e-‘-:".' 5 i :
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. -"‘1, >
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1‘Theeneu~gyvalueoffoodsmmeasuredm—= 4 cannos . b degrees
mAnani'fnalthatprotaectzsrtselfbyanodoroushqmd:sthe——?sk:unlt Bchl;nnnnk 9
13T'beMﬂky Way :smade of—' 1 meteors 2 duqt partlcles .3 zroupeof stars

7 The mjunous eﬁ'ects of tobacco are due to—" 4 oplum ' 5 nicotine - 6 cocal.ne

-"d -

“thgetoxygen&omwaterbymeansofthexr-ﬂ 7gi]ls 8 lungs

|\.._.'

19Aneve.rgreentmelsthe 1 boxelder 2yew
”Mostnmnemusofalltheammalsarethe-— 4rept11es _
“21Theooeanhastwoh1ght1deeandtwolowhdeeevery— 7day 8 week
nThenormalnumber_ofteethmanadultm— 120 232" 34 st
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s gy RAdr Form r""';"TEST 9 ELEME\’TARY SCIE‘JCE (Cant’d)
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; chermca] used fntie purification of wateris-— 1 argemic. = 2 phenol

i:."ﬁ 1 € sun is a great bell of —" 4 hot metal 5 reflecting material .- 6 glowing gases . . ..
¥ m adult human heart is about the size of — 7 the fist 8 the head 9 an egg . ..

’-k -loﬁd and boisterous bird is the — 1 blue jay 2 thrush

~

.

2 ‘Iouds are most hke — 4 frost 5 steam

ff i } t.hma would b‘um in the absence of—-— 7‘hydrosen 8 nitrogen .‘

'
t‘}Lmnng out the branches of a tree is called — 1 felh.ng 2 pruning

” mnchms most resembles -— 4 dyspepsla. 5 rheumatism °
&y } } - .
d "he optlc nerve is the nerve of -— 7 sig'ht 3 hearing 9 taste .

L \

7
& 23 The egg, larvae, pupa, and adult are the four stages of — 1afish- 2 a mammal 3 an lnsectu
oil-explodmg engine was mvented by — 4 Diesel 5 Watt 6 anht

<
_:,itf are — 7 drugs 8 tiny plants

\plantoften grown and then plowed underasafert:lhzans—- 1 clover . 2 wheat . 3 cornar i

Jy wexght cucumbers are ciueﬂy — 4 mineral -5 water 6 carbohydrates

5 q*v
. . 1 H
"‘ n asalanche destroys by —- ‘7 burmng 8 emlodmg

‘1 \'hu.h of the following hqmds evaporaies most ra pldly" 1 ol -
.@,: \1; ci.w.ample of a one-celled organism isa — 4 bactenmn 5 mosquito

3 -‘1;-'uzrnmon tool that isa lever is the -~ 7 saw 8 plane = 9 wedge.- ..

‘-‘.’hil(':h‘bf the following is nof a pure physical color? 1 blue 2 greet.l' ol .. e

*-“#» Aaimals with backbones are known as — ‘4 ma l:milals_ 5 vertebrates = 6 invertebrates i

:a‘ive"wire inside a light bulb is called a — 7 filament 8 fuse

= "he Elphon operates by -- 1 gravity 2 electricity 3 air pressure . . .. .

i

i An example of a chemlcal element is — 4 zinc 5 plaster

‘ | ) 7
To whu;h of these ammals is the bat most closely rclated? 7 owl 8 mouse 9 butterfly «

[a)

. ~-hexample of a simple refiex is --: 1 -sneezing 2 sleeping 3 walking . ............

- LR ; .
‘; ~foot that we eai is the —- 4 potate 5 onion -




CHAPTER V
THE WCORKSHOPS

Teacher workshops, or workshops in which the total educational staff
of an educational system participates, ig an important factor in the in-
service professicnal education program of ketecalfe County and a most
significant agency in a continuous program of in-service growth of the
teachers, Miss Barton's role as a supervisor in the workshop program is
Dot that of an instructor but as a coordinator, consultant, and guide,

Miss Barton made many efforts to organize an effectual workshop for
the Metcalfe County classroom teachsrs » and the following are on=-and-off
camus experimental neetings and discussions that preceded the planning
of an ideal woricshop in the summer of

Preliminary Experimentation in In-Service Education.- An experimental

teacher-education pProgram wes initiated in July, 1945, by the Metcalfe
County Board of Educatian, Acting Superintendent VWilliams, and Miss Barton,

This was a one-day meeting held on the campus of Western Kentucky Teachers

College » @t the Rural Demonstratian School, under the direction of Kisg
Ethel Clark, am attended by twenty-five teachers,

The teachers met at Edmonton early on the morning of July 8, where a
8chool bus had been provided for their transportation by the board of
educaticn, on arriving at the campus Miss Barton took them to the Rural
School for a day of visitation. Miss Clark had a prominent displey of
new milti-sensory aids, When the werk had been completed, liss Clark
allowed the Pupils to go home and then held a discussion pericd with ihe
Leachers, who vanted to ask questions and who wanted 1o have ithe use of

mlti-sensory aide explained,
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Objective III - To Provide and Maintain a Stock-room of Materials
and Equipment Available for the Purchasing Needs of Individual Teachers.

When Miss Barton started her duties as supervisor in 1945, there was
a dearth of materials and equipment in the schools of Metcalfe County.
The few materials in possession of the teachers were persan2l property.
There were several reasons for this shortage of materials, such as (1) no
materials had been furnished by the Board of Education, (2) individual
schools had insufficient funds for purchasing materials, (3) there was no
place to select and buy materials within a 100-mile radius of Metcalfe
County, (L4) the teaching staff lacked interest and understanding in the
extensive use of materials for instructional purposes, and (5) catalogues
of materials were not in the hands of teachers to stimulate an interest
in selecting milti-sensory teaching aids,

liss Barton wanted to provide a central stock-room for materials and
equipment purchased in anticipation of teacher need and to make possible
direct conmtact with free materials that would not be accessible to them
as individuals,

Aims.~ 1l. To demonstrate how to collect, organizc, and use teaching

materials,

2. To movide a source of materials and equipment for teachers
and pupils.

3. To give the teachers opportunity to study availabl,

materials and to produce new materials as needed,

The achievement of these aims was aided by the cooperation of Lr.
Williams and by the board of education, which supplied necessary funds for
acquiring new materials for the teacher to purchase at guantity-lot cost,

Miss Barton, with cooperation from certain of the teachers, studied




lists of new mater;ials and equipment and mde purchases accordinglye. A room
in the basement of the Education Building was provided for the stock=ro0me
She displayed various ones of these items in her of fice, both for teacher
inspection and for i11lustrative purposesS.

By giving ice-crean suppers in their schools 37 of the 63 classroom

teachers raised a total of §1,816.41. Most of this money was used in buy-

of education. A lisb of such purchases followss

Materials & Equipment Number of Teachers Purchasing

Number Charts 2

Workbooks (Arithmetic, Social Stidies, 72 (some teachers
& English mede more than

one purchase)

Pencil Sharpeners 27

Globes 13

nguide for Teaching Elementary Schoolsﬂ9 16

Crayons | 7

42ps 17

Dictionaries

Diagnostic Reading Tests

Portable Blackboard
Atlases
Box of Word, Phrase, & sentence Cards for Reading

10

Card Holder  for Reading Cards listed above

Box of Water Colors

18

15

Pictures 1
1

b

3

1

1

Published by the State Depertment of £ducation, Dive of Elem. Schools
Nashville, Tennesse8.
10
one of these was purchased because the teachers made thelr om
in the workshop at Western Kentucky Teachers ColleiCs- .




-~

0n mges 54-55 is an exarple of an Instructional Aids Record as set

up by Wiss Barton., This sheet is turned in by the teachers at the close
of each school term,

Evaluation.~ The active participation and cooperation of the board
of education, Superintendent, Bupervisor, attendance officer, and class-
room teachers of Metcalfe County brought together many valuable materials
and equipment with which the average teacher was not acquainted but which
could be used advantageously in every school in the county, Interview-
ing the teachers the writer found that they were Planning more extensive
ways of earning money for the 1947-48 school tern in order to purchase
meterials and equipment on a larger scale,

The Metcalfe County administrative staff requires that all teaching
meverials, equipment, and textbooks be turned into the education office for

Sumner storage,

but the redistribution at the opening of the school year sclves
the problem of the lack of space, This requirement also eliminates the
complaint that things are talken from the school buildings during vacation

Free Materials.- There is an abundance of free and inexpensive mate-
rials available to schools to aid in the learning process, of which Lfies
Berton makes constant use. In Kiss Barton's office there is a well worn
copy of a frrro-hmxdred-page hﬂletinn listing free ang inexpensive teach-
ing meterials which is published by the Kentucky Depertment of Education,

i
"Free and Inexpensive Lids," Educational Bulletin, vel. X, No. 5
(Franidfort » Kentucky, Department of kaucatien, Julv, 195;2) .
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LNSTRUCTIONAL AXDS
1G4 47
Indicate by checking as instrvcted. materials purchased thés year

SCHOOL.......'.‘.D.D..I.-l... ieaCherc.-a.u.-o-....aoooo.oouo.-o--

B Purchased with scheool funds:

"I Reading:
) 1.Word, phrase, and sentence cards for pre—-primers. p»imzn,
seees..first reader (Round About)........

2,Companion books for (Indicate number of copies )
Times and Places....... People and Progress..,...
Days and Deeds......... Any OthersS.c..iveenieaan. .

ll.,Arithmetic:

1l.Number combination zards as addition ,......subtracii
escseesy Multiplication.... > Givision........,
2.Workbcoks: (Indicete grade and number in each case
a- CAF 2 0 0w ose e o C,. - LI I Y - ¥
b. L‘O“"OIUID-..-QQ‘ dl‘ ~ & 5 L I A
3.Indicate any other nmaterials used:
R T S

bf. '3.‘-.".0.Ilvll"¢’l.‘i.-00

L oo
ot A
i

I3

%8 1ll.Social science:

l.Maps (name ).,..p0vunencennnn.
2.ulobe°........................
3.Workbooks (Grade ),...........
4.List any otbher materials used,

...".‘..-...-..‘.l...ﬁi'....

1V.Language: List any materials used,

.llaq.o.ouoo.o--'oo.-.oooouool..

V.Bpelling: List any materials used.

4% V1l Writing; List any materials.

oy
fg
® V11l.0Other gids:

1l.Recreational,........

.'.-..'..l.......‘..b

‘..CQ'..I'D..‘.I.."




2,Furniture

s & v o

--'h-.a.;-.o.-.....'--'..

.....-'i.t.

I-'o...t...q‘t-‘..-.l-

3.Beautificationr‘,

.--c‘o;-.:.-.-...n.oo

-....l..l...ﬁtcil'-ll.'.....O‘Q"'.'l"‘...-.

‘f}.urnished by Board of Educationg

l.Companion Books (Indicate number )

1.Rides and Slides,..,.... 3<Round About,........
2.Day in and Day 615§ 4,Friendly Village
_ - 5.If I Were Goingeoeonn.

11.Pre-primer (Indicate number )

L4

1-Happy Qays..... 2.Mides eand Slides.... 3.dere ard T

EMist any materials other than the above,if they were bought with
%% school funds:

& oo .

b8 ist below any teaching materials which you may have b
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The outcomes of this first experimental meeting were that Ketcalfe
County classroom teachers were aroused to the fact that sonething was needed
to raise the quality of their teaching, that the &ppearance of their school
buildings and grounds needed improving, and that multi-sensory teaching
2ids should be pProcured.

September - November, 1945 » Off-Campus Extension Course.- Being vitally

concerned with their own improvement, the teachers decired more of this
Yype of in-service training., In October, 1945, Miss Barton planned ancther
experimental program with Western Kentucky Teachers College, in which Miss
Ethel Clark wes again director, with the meetings being held in ketcalfe
County.,

For eight consecutive Saturdays, September through November » Miss Clark
met with the teachers in a classroom in the Edmonton Consclidated School,
At several of these sessions consultants fron Western were brought in; for
examole, Mrs, Nell G, Travelstead of the Music Department demonstrated
practical methods of teaching music in one-teacher schools., These meetings

Were primarily of the discussion type » Centering around the Problens

Presented in Ritter and Shepherd, Methods of Teaching in Town and Rural
Schools,t The teachers left these meetings with the desire to try out some
of the things they had discussed, They felt encouraged to experiment and
to share their findings with their pupils and with each other.

This extension course was really a workshop on a limited basis, limited
because the teachers were not fully cognizant of its Possibilities and,

therefore, did not gain ghe mairmn through participating in it. Another

&
R. L. Ritter, and L, 2. Shepherd, Vethods cf ieachings in Towm and
"9“1"“11 Schoels, Iowa Stete Teachers College (New York, Dryden Press s Inc.,
4/ e




reason for its functioning only on a limited besis was that materials of
instruction were not readily accessible, i.e., the Teacher!s Library was
still in the pPreliminary steges of development, and, therefore, the teachers
were inclined to adhere to the use of one book rather than to the use of a
variety of sources,

Tanming for the 1946 Workshop to be Directed by Western Kentucky
Teachers College.- Miss Barton, feeling these two experiments had been a

success, undertook making plans for &n extensive workshép, which is dis-
cussed in detail on the following pages, At this point it seems advisable

The Workshop
A workshop is a school with o courses, no textbooks, and no exemina-
tions, In their applications for admissicn the prospective warkshop
members state one or more problems on which they would like to work, These
are, for the most part, practical problems > Such as developing classroom

materials for a new course, selecting and building tests, or learning what

can be done in school about the emotional problems of maladjusted c':h:l..'bd;r-em.2

Beginning of the Worlkshop Kovement.- In 1936, Ralph W. Tyler, chairman
made the work-

shops for teachers an established feature of swummer Sessions in universities
throughout the country. He provided the idea and the skill and energy in
acninistration which brought the workshop into being. The General Education
Board of the Rockefeller Foundation provided the money, which made the

2

Peul B. Diederich & Villiam Ven Till, The Workshop, A Surmery of
Princirles and Prectices of the Workshop Kovemenl » Prepared by American
Education Fellowship. (New Yorlk, Hinds, Hayden & Eldredge, Inc., 1945), p.l.
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necessary funds until the movement became independent of external subsidies.
At present, workshops usually either pay their own way or are subsidized by
the university which sponsors them.3

Aims.—h l., To give the participant an opportunity to make an inten-

sive study of an interest which has arisen out of his experience as a
teacher.

2. To allow the participant to share in planning a progran
of individual and group activities designed to meet his needs and those
of his fellow workers.

3« To provide the participant with easy access to the
services of various staff members, representing a variety of kinds
of assistance,

L. To give the participant formal and informal association
with other participants of varied background, contributing to his
thinking on his specific problems, broadening his general professional

crientaticn, and providing opportunity for experience in cooperative

activity. '
_ 5« To meke an effort to interest the participant in the
. T whole child, the whole school, and the whole community.
. 6. To prepare him for the solution of other future pro-
1 5»‘ fessional problems by studying specific interests or problems,

7. To afford effort for balanced living with the
participant's life as an individual,

rc:ld.’ p. 2.
L
Barr, Burton, and Brueckner, op. cit., p. 71L,




Descrirticn of the On-Campus Phase of the First Extensive Workshop

for Metcalfe County (June 10-26, 19L6) .5

Transportetion.- Transportation was the greatest single problem, since

Vestern Kentucky Teachers College is 51 miles fron Edmonton, the starting
peint for the teachers. The board of educatian provided a school bus for
their daily transportation, The L5 teachers came from their homes to
Edmonton and boarded the bus » Some mking a round-trip totzl of 130 miles
per day. The group arrived at 9230 in the morning and left at 4:00 in the
afternoon each of the thirteen days,

Planning the Schedule.~- The planning or schedule committee is one of

the working committees that should be established early, The Planning
Council (refer to page 1) began planning in January, 1946, for the June
workshop. This Council, with ¥r, Willianms, Miss Barten, Kr. Harvey, and

Dre Cole, handled the implementation of planning and gathered materials

énd exhibits, Also participating in this session were the county famm agent,
comty judge, home demenstration apent s> and Miss Nona Burress s of the state

Department of Education, Frankfort.

5

Talzen fron interviews with iiss Barton and Dr. Cole.




Scheduling of the Day.- A typical schedule for any one day included

the followings

9:00 to 9:30 ~ Organization for work. HKiss Barton, supervisor,
directed discussion of the Previous day's work,
and participants and supervisor planned the work
of the day,

9330 to 11:50 -~ Group discussions. The teachers were divided into

Y T S S W S —— L 4
1
s L

two groups, Group .I= emergency teachers s With

o

few or no college hours and little or no teaching

experience, met with Dr, Cole, Group IT - students

A -

with two years or more of callege work and teaching
experience met with an assigned faculty member.,
12:00 to 12:45 - Tuncheon at Potter Hall and relaxation period in
' ' living room of Potter Hall.

12:)5 to 1:15 Aetivity period in public school music with Kiss

Ethel Barnard, third grade critic teacher,

1:15 to 2:15 Group discussions,
Group IT met with Dr. Cole,
Group T met with an assigned faculty member,
Activity period in malding materials needed in theiy
individual schools y such as (1) the printing o
lettering of word, phrase » and sentence cards to

accompany the Alice and Jerry books, (2) making

holders for these, (3) meleing sample experience
charts, (L) collecting Pictures and other materizlg
needed in building specific units of work, (5) making
combination cards for arithnetic arill,




Variety of Experiences Offered During the Thirteen-Dey Period.- The

thirteen days of the campus phase of the workshop were characterized by a
great variety of experiences and contect with many members of the Western
faculty.

During certain days of the second and third weeks the 9230 to 11:50
period was devoted to carefully plammed observation in the various rooms
of the Laboratory School. No more than fifteen teachers were assigned to
a given room, In the afternoon fran 1:15 to 2:00 the teachers met with the
critic teacher who had taught for them during the norning, and the observa-
tions were discussed in detail., Mr. Ivan Wilson, head of the frt Depart—
ment, conducted discussions of creative art with children. To close his
part of the workshop program Mr. Wilson took them to the art gallery and
explained in detail each exhibit T'u.ch demonstrated the principles he had
set up for the Metcalfe Comity teachers,

During four days of the workshop Miss Iillian Russell, reading
consultant fron Row, Peterscn, and Company, and Miss Mary Swain, reading
consultant for Scott, Foresman and Company, worked with small groups,
demonstrating the best use of the stete-adopted textbooks and related
materials, During this time they brought in children from the Rural
Demonstration School and taught actual lessons. Roth consultants gave the
entire day to the workshop and participated in all the activities, includ-
ing the construction period.

The activity period used all the facilities of the campus: (1) the
workrooms #126, 127 in Cherry Hall, (2) the textbook and children's
literature exhibits » third floor of the library, (3) tebles in the main
rezding room on which bulletins for the workshop were displayed, (4) a

specizl table in the periodical roon where periinent magazine materinls
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were displayed daily by liss Margie Helm, librarian, and the library staff,
(5) the reading room in the Kentucky Library in the Kentucky Building, and
(6) every room of the Laboratory School.

At the close of each day Miss Barton, Dr. Cole, and other staff
nembers and ccnsultants spent a minirnm of an hour discussing the progress
made during the azy and setting a tentative plan for the next day,

The cazmpus phase of the workshep gave major attention to the teaching
of reading and such other language arts as handvriting and spelling, at all
grade levels., Ways to teach arithmetic, the social studies, language, and
art were woven into the discussion, but the special work in these fields
was left to the off-campus portion of the workshop, which followed on eight
Saturdays fram fugust to December, For example, lrs, Jane Calloway, Airt
Consultant for Central School Supply Company, spent three days in the county
woricing with the children and teachers in the field of creavive art,

The Westem faculty saw to it that the Metcalfe County group was

identified with all the sumer activities of the ccllege. For example, they

were invited to the three chapel programs which came during their period on
the campus. When some of the other department of education classes held a
watermelon feast at lunicipal Park, the Metcalfe County group was included,
The culminating activity of the workshop, July through December, was
a three-day visitation period in which Liss Barton, the supervisor, Dr. Cole,
the workshop director s> @nd the writer visited twenty-two teachers in the
county to observe the funetiening of the pProgram of Ineservice improvement.
Following that visitation liss Barton and Dr. Cole spent severzl hours in
evaluating the thinss seen and in planning for the Zfuture, Threuchcout the
year 19L6-1,7 Miss Barton came frequently to the camnus to sconfer and plan

with Dr. Cole ard other nmembers of the faculty,




Iopressions of a Bystander.- The writer had never seen & workshop in

operation until the summer of 19L6, when Metcalfe County held its workshop

sessions on the campus of Western Kentucky Teachers College. The writer

passed the roon frequently and, being interested, occasionally stopped at

the door to see what was happening in the room that made the participants

so enthusiastic in their work.

This is what the writer saw on these few

occasions,

Twenty or more teachers and a staff member were worldng as individuals,

and in groups around long tables. Materials and equipment, including

scissors, paste, rolls of heavy brown paper, children's books, art materials,

curriculum exhibits, and reading and art exhibits were available., Lvident

production was in progress. (The writer has later found that the heavy

brown paper wes used in making card holders for readinc classes).

Cases of

professional books and bulletins were on one side of the room, and bulle’in

board exhibits were under analysis, The teachers were trying out weter

paints, pastels, crayons, and making paper animals and buildings for their
schools, under the direction of an art consultant, Material containing

curriculum exhibits from all over the United States was being checked by

some teachers,

Some of them were engaged in animated discussion with Dr.

Cole and other staff members.

The noise of conversation and movement with-

in the room manifested an ezgerness on the part of each participant. Many

activities were going on at the same time.

It my seem to the reader that the writer observed too much in the

few times of looking in on this amazing activity, bubt it must be confessed

that when the roon was empty, or afier regular school hours, the wriler

spent time going into the room and looling at everything aveilavle, wntil

an wnderstanding was developed of what was rezlly geing on. Keedless to

say, observing these activities aided in prompting interest in this study,

-



Functioning of the Choaracteristics of a Workshope- The essential

characteristics of the first workshop for Ketcalfe County, June, 1946, are
set forth in the followlng paragraphs. The characterisiics are based upon
developments in technique since the inception of workshops as well as upon
the original idea,

1. The activity of a workshop is baged upon the problems, needs, and

interests of the participants.6

The members of the Metcalfe County Planning Council met in the office
of the supervisor in Jamuary, 1946, and pat down in writing the professional
problem they wanted to work upon in the workshop. The plan first selected
was to be built around a demonstration school, which was to be in 2ne of
the nearby one~teacher schools., A special teacher was to take charge of
the school, and all participants were to meet at the scliccl for morning
sessions and to retuwrn in the afternoon for discussion with the teachers,
But these plans did not meterialize, (The problen that finally emerged
was ahead for improvement in the teaching-learning situation., This was
the area of emphasis which was studied on the campus of Western Kentucky
Teachers College during the work;hop).

2. Each participant is expected to do something about the group

pmjeoto?

What transforms the workshop into activity is the simple expectzation
that everyone will do something rather notable for his school. The
participant realizes that evervone is going to be curious about what he

has done. He can do whatever he likes, but he knows that others, who know

v}

DiederiCh and Van T-:-ll, -920 c:-‘.to, Pe 5.
7

Ibid., Pe 8.




Every step in the progran of each group was

Planned either by the
8roup as a whole

or by a committee composed of Dr.

Cole, wiho wag selected
by the council as workshop director,

Ject to ground approvai, There was

gistrarts office,
Evaluation of the workshop by pars

icipants is to find out how effective

the workshop has been and in what respects it ought to be improved,

There

By'followaup invastigation. Dr. Cole, starr director, Vvisited a

considerable number of Participants in their

after the workshop concluded, to fing out wha




the teaching proces ses,
10

Crileria for the Evaluating of Effectiveness of the Workshop.~"~ 1In

1913 the Department of Education of Kentucky in cooperaticn with the Council
on Public Higher Educaticn, the University of Kentucky, the state teachers
Colleges, the private colleges » 2md city and county superintendents, set up
an emergency Program for the education of teachers in service. (See Chapter
11, page 7, of this study). An important part of this program was the
educational workshop. To direct the efforts of those atterpting to set up
workshops, the following Questions were Proposed within which cr:iteria are
implied,

1. How have these programs been organized?

2. What has been the center of action in e‘a.ch pProgran?

3¢ To what extent have these brograms atterpted to meet THIS YEAR'S
KEEDS of the teachers?

L. To what extent have these Programs attempted to tie the school
activities with living in the community?

5+ To what extent have these Progrars tended to make potentially

poor teachers into potentially good teachers?

6. Vhat s been gained by the staffs of these programs which may

Staffs a more intimate understanding of the problers of livirg as they are
faced day by day in the commmnities?

8. To what extent have these pPrograms been atle to get a better tie-up

10
Barr, Burton, ang Brueckner, OF. cit., p., 722,
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between the day-to-day program in the school and the day-to-day problems
of living in the community?
9. Did the vorkshop oﬁfer experiencest
de F¥hich would give the teachers a point of view of 2 commmity-

centered school or a school of social action whose function
is to improve living conditions and to improve the quality
of life in the commmity?
In relating instructional materizals in the skills op
reading and arithmetic to life in the commmity?
Which would make teachers sensitive to the needs of the

integrating the courses of study with real problens in the
cormunity life rather than experiences only in developing
skills and presenting informaticn?
In evaluating child growth above mere achievement of
information?
10. Have these programs revealed a county or community which is will-
ing or anxious to cooperate with the college in tying up the school program

with commmnity living?

194748 Workshop Experiences ..t A five-weeks workshop was held in

Columbia, Kentucky, on the campus of Lindsey Wilson Junior College, June 2
through July 3, 19)7. Only thirteen Metcalfe County teachers participated
in this workshop because they were expecting Western Eentucky Teachers

PV
Teaken from an interview with Viss Barton.




College to sponsor a 1947 workshop in the county. This has not been fully
worked out as yet and, therefore, cannot be treated in this study.

This workshop was similar to the cne previously discussed. High lights
were the demonstration of teaching of reading and use of materials by lMiss
Lillian Russell, Row Peterson Company Reading Consultant, in the laboratory
school of Lindsey Wilson College, and construction periods for melking

posters, easels, screens, and other items for use in individual schools,

directed by Urs. Jane Calloway, art consultant for Binney and Smith Company.

This warkshop will not be discussed in detail in this study because of
its similarity to the 1946 workshop held on the Western Kentucky Teachers

College campus,
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B. Visitation activitieg
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and evaluation of extra-instructional
activities.

i eaching,
As in Chapter IV, these objecti
'aetting Up of the ainms

> "Elements o Supervisc:y Techniques Feasible in a
Schoo], Systen,n American School Board Journay, Vol. 9, No, %,
Waukee, the Bryce Lshing Uompany, NOVEEBer, 1935), p. 3,
2

lon, Educaticnay Leaderchy ’
v Partment, of Supervisian and Curriculim DeveIopmenf,
hRShingtan, D. c,, N.Ew,, January, 1546), p.

¥ 1 e = ok e L SO, LSl v




the following procedures:
l. Inspecting.
2. Taking notes.
3+ Causing uneasiness on the part of teachers and pupils,
4. Lookding far too many things during one visit.
5¢ Assuming a military attitude.
6. Making petty criticisms.
7. Breaking into the recitation without invitation.

8. Using a dictatorial manner,

The first principle Miss Barton uses in understanding the teacher is
keeping in mind that the leacher is a HUMAN BEING. Miss Barton feels the
8ame responsibility to the teachers as the teacher does to her pupils. She
does nct spy, eriticize, or enumerate nistakes that teachers may make,
Rather, she visits as a friend and an experienced advisor to help them to
do a better piece of work. She recognizes the complexity of these visits
to the teacher and wtilizes every possibility to make them mrtually worth
while experiences,

Ains of Classroom Visitation,.-

1. To create a friendly, receptive attitude on the part of teachers

standing between the supervised and the

2. To approach as nearly as possible the type of visit which will
give direct help to the teacher and will establish her understanding and
confidence,

3. To arrive at some conclusions as to the effectiveness of the




instructicn offered in each rural and consclidated school.

L. To help the teachers understand what is expected of them in the
classroom.

S. To help remedy defects in instruction by challenging the teachers
to see a need for help and, consequently, to ask for suggestions for
arriving at their most effective status.

To make classroom supervision effective and of most good to the
teachers, Miss Barton takes into consideration three important phases:

(1) pre-visitation activities, (2) visitation activities, and (3) posi~

visitation activities. Kyte ,h in discussing supervisory observation of

teaching says, "First, the superviscr plans for the projected visit, so
that he is thoroughly prepared to meke an imperscnal, critical observation
of teaching. Second, he observes carefully and records faithfully the phase
of teaching selected for observation. Finally, he analyzes it eritically
with the purpose of aiding the teacher in meeting her discovered needs."

Pre-Visitation Activities

If the supervisor is studying the teacher, and if there is readiness
on the part of the teacher for guidance, classroom visitations seem to be
satisfying to both the teacher and the supervisor. To achieve this
satisfaction the plans for a day's visitation should be made previous to
the visit. If the visitation is plamned, it assures the teacher that the
supervisor has thought through the school's needs and has selected for
emphasis those items which are particularly in need of attention. This

tends to make supervision pointed rether than routine inspection of vague

L
Johr C, Almeck, et al., Modern School Administration, Itdé Problems

- and Prerress (Boston, Hougnton Killlin companys; L753)e
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been timed unfortunately, but she feels a need for using it because it aids

her in obtaining a complete picture of the teacher's capabilities, the
schoolroon atmosphere, and the student's esprit de corps which is apparent
during work or play. She realizes that, even then, she may fall scmewhat
wide of the mark in her Judgment., As a diagnostician, she is awame that
she cannot hope to guide a teacher toward betier understanding of pupils
without first kmowing that teacher. That Miss Barton knows about ihe
teacher after a few visits to her classroon, at first glance seems almost
unbelievable to the writer. However, the supervisor is an experienced
persan and trained to meke keen observation.

The degree of participation in the progran of work in a given school
is one that liss Barton cannot work out campletely before leaving her
offices Some teachers welcome such aids as teaching by the supervisor,
where others mey vicw it as an indictment of their teaching and react to
it with antagonism, Such teachers as the latter require a longer period
of orientaticn in the advantages of supervision, In Metcalfe County, where
supervision is comparatively new, there are still a few teachers who resent
Visits from the supervisor and therefore never request her aid. In those
cases liss Barton feels it unwise to force herself into their school roonse.,
Experience has shown her that eventually those teachers capitulate, because

they wish to be members in good standing of a progressive teaching corps.

Visitation Activities
The observation, or actual visitation phase, has a fairly definite
technique of its own., Miss Barton uses the followings
1. Enters the roon quietly, merely giving a2 cheerful word of greeting,

2. Takes an inconspicuous position to eliminate wndue attention,
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Does the teacher like and understand children?

Does the teacher know the subject matter?

Are the questions used by the teachers well-wored and significant?
Is the classroom an attractive work room for the pupils?

Does the teacher use milti-sensory aids?

Are the children encouraged to volunteer information? Ask

questions?

The writer, being desirous of knowing what the teachers expected from

their supervisor in classroom visitations, interviewed a majority of the

teachers and made the following lists of WHAT THE TEACHERS WANT and DO NOT

WANT,

What the Teachers WANT in the Classroon Visit .-

1.
2.
3.
L.
5e
6.

Friendly classroom visits,

Comnendation for good work,

Concrete rather than general suggestions.

Opportunity to talk over some of their problexs,

Advice concerning their teaching methods and discipline,

Notice and mention of creative work of children which is dis-

played in the roon.

1.

Tactful mention and constructive suggestions for improvement.

¥hat the Teachers DO NOT WANT in the Classroom Visit.-

1.

Teacher-rating cards., They suggest and prefer rating results

teaching by wise interpretation of achievement tesis,

2,
3.
L.
Se

Fault~{inding ecriticism,
Petty suggestiens., .
Too meny sugpestions during one visit.

Surprise visits,

LTI A St B ey
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Observation and Evaluation of Extra-Instructional Activities
In school visitation one looks not only for teaching procedures of
merit, but also for the setting in which it is done. For purposes of this
study the former will be referred to as instructional activities and the
latter as extra~instructional activities.

The Smell Rural School Setting.- Children should have an opportunity

to grow and develop in an environment which is cheerful, healthful, orderly,
safe, and stimilating. The school shares with the home and the commumity
the responsibility of encowraging right ideals and right practices., The
school should provide adequately for mental and physical haalt.h.a For
these reasons lfiss Barton is naturally concerned with observing such extre-
instructional activities as:

1. The Grounds - including (a) the playground, (b) beautificaticn,
(c) weter supply, and (d) toilets.

2. The School Building - including (a) painting, (b) fleors, (¢) heat-
ing, (d) ventilaticn, (e) lighting.

3, The Classrooms - including (&) cleaning, (b) room arrengement,
(c) book shelves and supply cabinets, (d; blackboards and bulletin boards,
(e) cloakrooms and storage space for fuel.

L. Attention to health, which includes lunch programs.

5. The keeping of permanent records and reports.

6. Promotional practices.

7. Relationship between the school and the commmity.

8. Ways of celebrating special days.

-
v
nIiving and Learning in Small Rural Schools," State Depari-
ment of fducation, Division of Elementary Schocls, Nashville, Tennessee,
1543, pe 1.
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The Grounds,- Some grounds surrounding the one-teacher schools in

Metcalfe County are smalj and inadequate, There are twp solutions to thig

problem: (1) enlisting interest and help of parents in trying to obtain
more land, and (2) carefu1 arrangement of the Playground, lfiss Barton

Suggests the latter solution to the teachers, 2 good idea for the arrange-
2
ment of a playground is given in "Living and learning in sm131 Rural Schools n
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The Classrooms.- liss Barton uses the following criteria for observing

the classroonm arrengements

Is the interior paint clean? Is there evidence that the wall pictures
and posters are changed frequently, or are they curled fron being displayed
beyond their period of usefulness? If there are curtains, are they ragged,

storage ppace for materials, such as book shelves or cases ang suprly
cabinets? Are blackboards well used by teacher and Fupils? Is there a

The Health Center.~ At present Do one-teacher school in Metcalfe

County has a health center, liss Barton, however, is trying to interest

teachers and pupils in establishing one, In her plans the center would
accormodate handwashing facilities, including hot water, soap, individual
towels, and waste water container; a dressing table vith mirror; first aid
kit; thermometer; and charts » booklets, and posters an health. The Metcalfe
County Health Depertment is Cooperating in this center by supplying )riss
Barton with pertinent charts, booklets, and posters,

Lunch Programs.- In order to be healthy, children should have well-
balanced, palatable lunches and clean, sanitary, and attractive surround-
ings in which to eat them, p; hot lunch program is made poseible with

govVernment aid in Edmonton and summer Shade Consolidated schools, but the
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Relationship Between School and the Commmnity .- The schools hold a

prominent place in commmnity life. One of the most important purposes of

the school is to improve living in the community.
There are many roads open to a rural teacher for the development of

community leadership, but perhaps the most effective is the parent~teacher

association. In this way education may be improved by using lay members
and the commmity in the formation of school plans and procedures, and
that the school, in turn, can extend its influence to the improvement of
many phases of commmity life.
Miss Barton, as supervisor, is active in projects of cammmity cancern

and makes every effort to encourage community participation on the part of

both teachers and pupils. She believesthat participation in community

affairs provides children with the best possible training in functicnal

citizenship,

Yeys of Celebrating Special Days.- Under the strain and stress of

daily classroom living in the small rural schools, celebrating a special

day, or holiday, is a most excellent way of increasing knowledge and pro-

viding interest, amusement, and relaxation. Wiss Barton makes the follow=

ing suggestions to the teachers as ways of celebrating special days:

l. A Thanksgiving Feast - During the fall months the harvesting of ¢

crops is of vital interest in Metcalfe County. Closely related to this

for the children is the study of the Pilgrims and the approaching Thanks-—
giving.

When the parents have harvested their crops and the children have

become saturated with the contributions made by the forefathers during the

early days, a2 cormunity Thanksgiving party may be held at the scnool., A

program of games, a dinner which wes cooked beforehand by the women an

girls at their homes, and visitation might be plammed after the fashion
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ment on the basis of level of achievement. In order to placeeach child
yhere he will find the environment most conducive to his development, it

is necessary to consider also his physical and social mturity and his

degree of emotional stability.lz Miss Barton and the teacher try to plkce

the child vdth his friends so that he may be happy in his groupe In cases
of decided emotional block, Miss Bartan works with the child alone until
he has enough success to feel comfortabile with the other children. These
pupil groupings in Mebcalfe County are flexible, SO that changes can be
made whenever they will help the child. Children thirteen and fouwrteen
years of age and reading on second or third grade level do not read with
primary children, Usually a special class is organized for them, and they
meet with their age groups for discussion purposes.

Aims of Pupil Grouping.-

1. To group pupils in order to produce the most effective learnine.

2. To enable the teacher to take care of severe reading disabilities
and difficulties of children.

3. To group children so as to promote their growth in the acadenic
sense as well as their social development.

L. To group children to maintain satisfactory progress in learning
approprizte behavior.

§. To give consideration to the factor of economy of time of the
teachers.

The supervisor begins the supervision of reading by helping the
teacher to focus her sights on the children and to relieve her of the

etrain of strivinz to make the reading level of each pupil correspord

1z
o are We Grouping," gducational Leadership, Vol. IV,N0.VY,
AssocialTon for Supervision and Curriculun vevelcpment (Washington, D.Ce,
N.E.A., larch, 1947), pPe 359.
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to the grade.u i‘hrough Reading Readiness Tests ,l’" Kiss Barton and the

teacher discover the reading status of each pupil. Then the teacher is
assisted in setting her goals in terms of each childig need. In other words,
she sets her goals in terms of progress rather than in terms of grade
levels, This is usually referred to as cross-grading. If the goals are
in terms of grade levels, the brighter children in the room may suffer
neglect, because the chances are that they could stand still in terms of
progress, for a year, and still pass a pretty good test at the close of the
tern.,

lfiss Barten aids the teacher in helping the children to understand
their reading level without epecting credit for high achievement or blanme
for low placement, The child's ability, or lack of it,may be due to his
native mental endowment s and he should not be made to feel personally
sitle for it.ls A child is made aware of his status so that he may enjoy
his omm Frogress, Reading readiness is a miler of continuous growth and
development, not just a brief phase a child poes 1:11rou.gh.l6

The teacher comes to think of readiness as an accamplishment, 2 child
becomes proficient at one stage of reading and then is ready for the next

stege. A chilg should be cognizant of his own raturity; he should realize

N ————.

13
Pavline Jeidy, "Supervision of Reading,® California Journal of
Elementar- Education, Vol. Xv, No. 2 (Sacramento, CaliTorniz State Depart-
ment of Educaticn, November, 1946), pp. 119-20.
1

Besed on The Alice and Jerry Books, Copyright 1936, by Row, Peterscn R
& Co. Copies of the tests for 1, 2, & 3rq grades may be found an the
following pages,

ls., v .
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'READING READINESS TEST

BASED ON THE ALICE AND JERRY BOOKS

Devised by Dr.

Willis W. Clark

Director of Research, Los Angeles County, California

Ag;-

School

PROFILE  (Entering First Geade Pupils)

. .""-‘_h“t.’_';"h.__- ¥
Low AveRace L M ig.': ;
LI I

WIZD 423 > T 2 » a*""‘“

10
10
10

Ceoyright, 1936. N
275 M—=D—1 é6

ot to be reprodi-ed in any fom wit!

out pemmission. Row, Petersan and Company




L 3 7

SCORE. (number right)

POSSIBLE SCOR




—

LE SCORE 12

POSSIB

- SCORE (number right)




W il S il _ SEv— 4L, ; R = A g b
R T T TP R A e : s : . : -t ¥ ¢

R A oy . 2 a . o N ayt £ 4l ST TPICIEE o o TV AR W MRPELL T g
TR W P S TR Y y . ¢ ..:.;#-}-15 é . ! i RN e e R AR e b # - '
Fhiy RRLT R R ,..v.rf ._ﬂt o i " : 3 SRR ¢ 4 4 ,...ﬁ.. Cal T SRR 3 il RS e Lk, : gt
N at i P’ T yrony NS X J E op s rpy ! : ‘ ’ ¥ . = . {
oy * o C 1 7

...;.h:. v
A,

DA
A0 ‘ $!

et
——

POSSIBIE SCCRE 8

SCORE (number r'ight)




\—Q‘—".-.‘:‘?z;-’? -
‘.”_ ‘!""3" = -

,:..a s

A e o

%

ag R
L3
> i H Tus
v L] .':‘

¢
i

7 21

¥

:
“

A P i e 1 *.,".'?I"

A

R

N

w

Eal <, ALY SRR W
.:.' ) | v l.‘l

“to © | - od

SCCRE (nu-rber right)
FOSSISLE SCCRE 10




i

-~

e . Loy 1 i 5% .... ,
ws..pt"% # A&xm gﬂ?.a nﬂ_. oF &

1

POSSIPLE scons_lo

- b

SCORE (number right)




N
T, 08

s R TR e T

i"z:‘ i

.Mr Sl

E

boat

. ‘
2a0 SR 0.
. oyl o W

"""M"*“’- r".ﬂn‘-__-._ ". o ke

little . “Yittel . Hile

24

b 1 mother - l other moth mother. & :

4

#ﬁu 1«* .

A R
v

with  width

2 |
- father , faher rather  father

r 27 .
happy __ yapph - happy  haddy

drown down brown brawn

o

~ .airplane plane . | airplane

o s

30

weather o weather = wether

SCORE (auvmber right)
POSSIELE SCORE 10
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SECOND YEAR READINESS TEST

8ASED ON THE ALICE AND JERRY BOOKS

Devised by the Research Department
Row, Peterson and Company, Evanston, lllinois

16

SCORING AND INTERPRETING THE -TESTS

[n each test the score is the number of items that the pupil has marked
correctly. If two answers are markea for any one item, the item is counted
incorrect. - 0 -

All pupils whose total scores rank them in the “High" group can begin
at oncc with the reading of Friendly Village, the Basic Second .Reader of
THE ALICE AND JERRY BONKS,

All pupils whose total scores rank them in the “Avemge group will profit
by a quick reading of the Readiness Second Reader, Down the River Road. It
will belp them to regnin rhe sicht voeabulary which »as S~en forgotten during
the summer vacation and to re-establish uincy and case of ~eading.

All pupils whose total scores rank them in the “Low™ group should make
full uze of the Neadiness Second Reader, Down the River Road, following the
detai'lsd Teaching Plans as outlined in the Guidebeck for Teachers, Secind
Year.

Pupils who show weakness in Test 1 nee«i addad emphasis on Sight Vocab-
vlary. Pupils who show weakuess in Tests 2 and 3 need more emphasis on
Comprehension. Suziesti ns on procedures in these facturs will be found in
the Teaching Plans of che Guidebook jor Tecchers accomnanying Doion -the
River load and Friendly Vidiege, under the seciions “Sight Vocabulary,”
“Vorabulary Enrichmenc and Extension,” and **Sileut Punding.".

. Copyright, 1741, Not to be reproduced in any form without permission. Row, Peterson and Compo
l?S‘M-—D-—ous
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DIRECTIONS FOR ADMINISTERING THE TESTS

(Purnish each pupil with a pencil and a blank Test Book, on the cover of
which the information regarding the pupil’s name and age, the date, the ,
teacher’s name, and the school his been filled in. Test the pupils en groups -
. of not more than twelve or fifteen a: ome time. ) ) ; L T >
" ' ) Suggested Time
Allowonce

Test 1—Sight Vocabulary
Sl Test 2—Sentence Meaning
. .=z - Test 3—Following Directions

=

T _ -* .= - Directions for Test I, pages |, 2, and 3 _ e
s Y -~ Here are some pictures and some words which tell about the pictures. Find '

. - e g -~ the first row of pictures. (Be sure that every child is looking at the firstrowon . g
drezny 0" "~ page 1.}: Now find the first picture in the row. What is this in the picture? g o
ATy . Yes, a boat.- Now look at the three words under the picture. Ore of these

i RoNEL - words says boat. It belongs with the picture. Draw a line under the word

et <w-" . boat because it belongs with the picture. (See that each child draws a line :

“Tewl "% = under-the correct word. Proceed in like manner with the next two pictures
~marked 0.} - . - T . ‘ e T e

Now, there are some more pictures and words for you to mark all by your- .

. selves. First look at the picture.- Then find the word which belongs with the . ~ -5

© picture and draw a line under it. Dé pages 1, 2, and 3. (Show pages and place

- to stop at the end of page 3. Wateh children as they work to be sure that no

.. ' "items are omitted. Give no further help. If any child dawdles too long over

.., one picture, suggest that he leave ft and go on to the next and come back when

" he is through. The words to be marked are:) = 5

. 0.boat - . - 7.three 16. frog - 25. fish

i %o 0. Kitten -~ 8. man - 17. sun 26. duck

izl oo 0. CAP 9. hen .18. doll " 27. gate
;T 3eT Lstore - 10.airplane .- ‘19.ball - 28, rabbit ,_
S0 % -2 house .. 11 monkey 20. five 29. sled - .
T 8ubox, wi™T 12, cow '21. apple - ~ 80. toys

Sipeie wsen o 0 700 4oponys’ T L 13, farmer- T 22 milk - 31. geese
LT RSB pig TN 14 tree - 08, bird- | ° 32 church
SRR Do 6. baby T S (15, trainat B 2.egg- ~  33.candle -

-
A S - S e S - Sy a
3 . - 5 . '
Seet v Neta y -

'

W @&
f,I¢ .
ih s
2 “t‘\

b Lo

e

W DB

! )
Y % L
T WAL
- Ly s

- -

<P S T Directions for Test 2, pages 4, 5, and 6
Here are some more pictures. This time you are to find the sentence which
‘tells about the picture. Find the first row of pictures.” (Be sure that every
. . child is looxing at the first row.) Now find the first picture in the row. Who _
- . is this in the picture?- Yes, Mother. (If the answer is g woman, say, “Yes, a
woman, and the woman is Mother.””y Now look  at the three sentences below
:7g~ .- " the picture. (Have someone read each sentence orally.) Which sentence tells
+% 9% =~ =about the picture? Yes, This is Mother-tells about the picture. Draw a line
— < under that sentence because it belongs with the picture. (See that each child
_ . - finds the correct sentence and draws. a line under- the complete - sentence.
%2 -" . Proceed in like manner with the second picture marked 0.) TS
_* -, Now, there are some more pictures and sentences for you to mark by your-

' i
e

O T b DA

3
4

SR o ke - "selves. ‘First look at the pictrre. Then find the sentence which belongs with
"’."_. ~ . the picture and draw a line under the whole sentence. Do pages 4, 5, and 6,
«.45.% <. (Show pages and place to stop at the end of page 6. Watch children as they
HERT T 'work to be ‘sure-that né pictures are omitted. ‘Give no farther help. If any

' o ' (Ses back cover)
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27

‘much  back duck

rabbit i <atle sled SNOW

S‘ ‘u. (f '&;P/F//

.l';s‘-” grew bePn (:hose chsir church ‘allpd ha-nd_ candle

UV S e e lqht)
< . SCORE 33
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i TEST- 2— SENTENCE INTERPRETATION '.f'l' T

t

_-"o
n'
4.5

R,

Here is a be].l , | m
ARCAE "Here is a box. R §
- .o |- Hereisabed . . ii -EY
- 1“.'--'_“’ ."-,'~-— - r . 2 £ X 2 : 14
P ,: 4 ) B i ﬂ ﬂ/ _.-: "
ThlS is a‘plcture of a rooster.- Billy is ea.tmg breakfast. %
T'hJS is ; plcture of a rabblt. Bll.ly is eatl.ng a b1g apple. ,
Thls is-a plcture of a road. ; _‘ Bllly is eating a b1g pear. - e ]
4
Jack lS carrymg some toys. ThlS word is the name of a boy
Jack m chmbmg a tree. y ~This .word is the name of a gn‘
Jack 18 chmbmg mto a truck. : Th:s word 1s the name of : &lnf 3
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TEST 2-—SENTEN\.E INTERPR:TATION (fonfmued) b 7

ae |

0

TR AP O e,

7

%
g
‘q .
&
=

-i..

~ works in- the garden.
‘”r works in the house,

| 33 ﬂn: walks down the stroet,

—. " —— . »

.._.---—...-_.__.-.L._._,-_..__._._—_ —

A
%

;B
\f
~

'rd is sloupmg

A -

;s.,

“ed s sitti ng.

Cadhis flying,

T e e e e —— a—

Bobby 1is catching a ball.
Bobby is catching a fish.

- Bobby is coasting down h111, Eler

Here is a wagon.
Here is a barn.

- Here is a-window.

10 ™
\

k

- -
)
J

. Mr. Carl is very cross.

Mr. Carl is very slcepy.
Mr. Carl 1s very happy.




-

—-SENTENCE lNTERPRETATION (conhnued)

e -a--r

\,-u-.....-

o - s

_%ha

ﬁ;Here a:e a- puppy and a p1g
»Here are a goat and a plg, :;

-« Here ai'e-a goat and a.puppy.

« 1s.

"*ThJS house 1s near the road.

‘Q- L PR
—f‘--f*'Ilb13 house 1s near the nver.

= 7 - s A
-, . * _‘,‘_

'\

Jerry went to the c1ty
Jerry went : to the counb'yii
L | erry went: fo church. s

A- ' .H-.
= SRk

L ——

The dog is ta.kmg care of COWS.

‘-The dog is takmg care o£ Baby
"The dog is takmg a nap

”~

Theﬁrstman hasacap
- The ﬁrstmanhas acar
The ﬁrstmanhas_a ooat.__*l;:

¥
o

-

SCORE (number nghl)..
Fres POSSIBLE Sf

"
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TEST ‘3-—FOLLOWING DIRECTIONS ~***

——— e . ————— — e = e, SA—— e et . e e St g

0 Put a cross on one kitten. . - .

| [ SPORLED

-

N T

— ‘,\.— -sz_—"-\_‘

!.‘
: 5
A
s |

¢

g IR

1 -

‘raw a line nnder the orn 2 Draw a line

under the bi: _;‘geét basket.

<N
AN -

4 One bird cin talk. Put a cross
on the one that can talk. b ase
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TEST 3—FOLI.OWING DIRECTIONS (conhnued)

'f' rb' -— k‘

- ‘,

o . -

( l_"" '.—

<

-
e
..

“‘ 4‘ ) B e
---':’_’-';_-..-“’, ~e M.

5 Ohe toy is- broken. Draw
g a.ﬁ]me under the bmken toy.

__ ._r

6 Here are some farm
Put a cross on the one

JZ_Mr*I.ong ‘is movmg away.
EI‘h1s truckhas come R
to helphm Draw a lme ":-’-"* 7

:f‘t-{g A el L o5
ﬁ'om the truck to the house.

.q\ o~
_.:. -

= n:_--(..

a

8 Alice walked to_ the letcer
She saw two letters. One ietter

_ ', for Alice. Draw a- lme : :f g
x from AhCe s letter to the Ietter‘ ;

B
ST A

9 Here is a baby deer. A baby deer

has spots on its ooatu : '_,_ vy
Put some niore spots on 1ts coat.

,.,f ws

_é}vr _,'-.,._,“}.'.o'". & ¥

= S0
;|




i I‘I:us door Mmust” have 4 bell;

;,g-.gir a bell on the door

’3 the house

i *bm likey cake and appleg

[4 Detsy picked #

Dwers, Bi
e likeg ice

Cream begt of all, apples,
4 Cross on the thing

Inc under the ones .-
% 2 likes hogt Betsy picked.

“ndrey
daclk, Billy e next

b g Cross oy i.'ii.’ly. /
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I ”b Dlncﬂons for Tesl 2 {corlmued)

child dawdles t.oo long over one picture, suggest that he leave it a.nd go oll; to
= the next md come dek to it when te is through. The sentenca to be marked -

0. .This is Mother.:
0. Here is a box.

ALThls;saplctureofarooutu' -
. 2. Billy is eating breakfast.
, 7. 8. Jack is climbing a tree.
4. Thnwordmthenamedaglrl.
5. This is a baby dog.- -
~.. 6." Bobby is catching a fish.-
... - 1. Mother works in the garden.
7. 8. Here is a wagon.. -
. 9. The bird is fiying.
... 10. Mr. Carl is very happy.
".: 11. Here are a goat and a pig.
‘v 12. Jerry puts money into his bank, -
-, 13.. This house is near the road.. '
'~ 14. Jerry went to the country.
~ +<- 15. .The dog is taking a nap.
4 '--"16. Theﬁntmanhasacap. '

Dinc!lons !of Test 3 pgge, 7, ' and 9 - 77 ;- P

- Hereamnome more plctura This time we are going to mark t.ho pictures.
- The sentences under the pictures tell you what marks to make and where to
- make them. Find the first row of pictures. (Besunthateva-ychﬂdlsloohng
at the first row.) Now find the first picture. Read the sentence under the pic-
- - ture. (Have some child read the sentence orally.) The sentence tells you to
‘"< draw = line under the train. Do just what the sentence tells you to do. (See - -
thateachchﬂddmwaahneundaﬂumadmdun.ﬁm&dml&nmner

- with the second picture marked 0.)

- T:Z: Now, there are some more pictures fcrynu to marlral! by yourselves. -
',-, -+ First look at the picture: Then read the sentence under the picture. Then do
w»jnstwhattheaentmmteﬂsyoutodo- Do pages 7, 8, ac.? 2. (Show pages to - -
“be done.  Watck children as they work to be sure that no pictures are omitted.. -
Give no further help. . If any child dawdles too long over one picture, suggest
- - that he leave it andgoontothe nerta.nd come backtoltwhenheuthmngh.

Marks to be made are:)

0. Line under train
0. Cross on one kitten
1. Line under airplane

= 2. Line under nght-hand bukﬂt

'rf_-'--:?_ 8. Cross on hen- ', -'."f:---
4. Cross on parrot™ = =

" . -

5. Line under toy bird -

" 6. Cross on cow

7. Line obviously from truck to -
house, even if not touching either

| 8 Line from letter marked For Alice
-to letter box, even if it doa not o

G
N3
» r"h u,-’

\‘a i
.

hmnh either one -

.
_-,,g'lq _-. TRl

Wt e

P BT . et l-.:
(L F - -

L I -

9 Anyhnd'ofbenmdoor
- 12 Any line indicating: top- tn

o iy
- 13. Cross on ice cream -

-15. Cross on last boy

™ --
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¥

pie
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v
] ‘e oK
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,‘4“"‘ Viga. Ve

0
g

rl ]

)

J“M

Y

9. Atleasttwomorespotsondeer’s
coat
10. Any line wh:ch mduztel a
“- branch -

g

. e
»
X
A\l
" )

'
3%
L
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A
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14. Line under flowers e
16. Line under middle bof '
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THIRD YEAR READINESS TEST

BASED ON THE ALICE.AND JERRY BOOKS

Devised by Loviss W, Putzke
Elementary School, Univerity of Chicago

Possible P\;p"'l
e Score

B » 21
;v Test 1 21

~p . w—

“PARTH 35
Test 2 17
- Test3 18
S PART I 64
ik T-std!_ it i Tk,
Test 5 16
Test 6 16
Test 7 16

" YOTAL SCORE i20

]

L2 L

®

-O-O'ﬂr‘ﬂ

-
S -

~o o
-
o

R o

-
o

b

-2 o e Le
-

-
16
-

- e o ro
-
SN Y

~o
-3
-
B

- -

SCORING AND INTERPRETING THE TESTS -

In each test the score is the ouwaber of items that the pupil kas marked ‘co:mc‘.lj'. if two
answers are mar<ed for any one item, the iter is ~n1ated incorrect.

All pupils whose total scoras rank ..hem in the ‘High" group can begin at once with the - '

v eeading of If I WWese Ceing, the Prusic Thizd Reader of THE .“ ICE AND JER?Z ¢ BOOKS.
All punils ' 2 c*al eraves (unk ¢huem in thn “fremage” —oup will --‘.t by 1 qul.k
ceading of the Peadicr s Lhird Peoder, Through *72 (Green Gale. Tt #ill help them ‘o regain
the sight vocabulary which bhas boen forgotten during the summer vacation and to re-establish
fluency and ez e Gf reading. -
. All pupils whose total scores mank them in the “Low” group should make full use of the
< Readiness T'ti~d Reader, Threi: 2> the Green Gale, follcwing the detailed Unit Plans as outlmed
in the Guidebook for Tecchers which accormpanies the text. -
Pupils who show weakness in Test 1 or Test 2 uced .dded errphasiz on I‘mgr-ph Compn-
“ension. Pupni's who show woakmes- "n Te.t 2 ner 1.iacre emnhasis on Word Meonings. Pu,ils .

- who show weaknes in Test 4, Test Te:r 6, or "Test 7 peed additional eraphosis on Wosd .

Recognition Toshnigue:., Sugzestions an preesdures in these fuctors wild be found in the Unit
Planrs of the Guslebnol: for T s.'t‘}u.r.s accompanying f‘. viygh the Green Gole and If [ Were Govng,
under the secticrs “Sight Vi abubuy,” “Voeao .oy Enrichment and Fatensiua,” ‘“Word

Reoogmtxon Techmques." aond "Sﬂer:t Reading.”

e ——— — —— - - . e - ———— - — —— . ——— -

ccp lq-l 139 l‘- ob. (YL d_;r im sy fona vithout ')et-?- on Fow,...-l-\-scn..m'lf TNy,
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3o EXPLANATION 70 TEACHERS :
..au'.

Th.u Third Year Readiness Test is designed to dzagnoae the read.meu of each pun']'h;_ _
enter upon the reading activities of the third school yuar. . .8 F
This test is planned to test three major abilities in learning to read. 'I'bey are (1* Paragraph
: - Comprehension (Comprekension and Follcwinyg Directions); (2) Word Meanings; and (3) Word
“. Recognition Techniques (Phonetic Parts, Short and Long Vowels, and Visual Discrimination),
- In each part an etfort has been made to include both the vocabula.ry a.nd u:.den,tamma
~which will mark a certain progression in the child’s learning. 2
.+ |. - Perhaps no explanation of the tests for Comprehension and Fol]owmg Directions is necu-
O P - sary- In the Vocabulary Ttstapreamonofmeamngndmred Thatm,mtlmereadmg

iy D - . ot ,_caka.. £, cook -~ " cage - 7 bark -5~ "":‘:

o thechﬂdnghtstopatmkcudoulyassoaatedmthba&ebutthedem-edanswenead
_“because.of all the words in this line, the word cook is most like the meaning of the word bake,
" The general plan for Word Recognition Techriques in THE ALICE AND JERRY PRO-
~-GRAM is that any technique be functional. No phonetic element is introduced unless it comes
- directly from a meaningful word within the immediate lesson. The child says the word.. In-
thmbesta]ltheelement.shavebeenmetmany times in known words. The purpose of this.
“. test is to see whether the child can transfer his oral knowledge of a sound within a known
wordboamlentntuat:onmtmnwhatmaybeanunknownwm'd. Theteltuﬂe.nble,mthat
- Part IIT may be omitted with the children who do not need such a test. .
‘ This is the first printing of the test, and the‘st:.ndardsmtentauva. P
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26 BV F DlR‘CTlONS FOR ADMINISTEQING THE TESTS
R (Furmuhenc.h px:pilthhapencﬂﬂﬂd’amankTatBook, on thecoverofwhxd: the mformahon

-

"‘tb.pupﬂsnameandage,thedate the teacher’s name, and the school should be written. Tm:hcpupﬁ, 1
. _7' groups of not more than twelve or fifteen at one time. Three periods will be needed to administer the test. Py,
i flhmxldbeg:wendunngt.heﬁrstpenod PartIIdunngthelecondpenod mdPartIHdmngt.het.hn’dpmtk_ i
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Telt 2—Followmg Du'acuonl
: TutS—Voclbuhry aiae &
S5 et oA
Word Recognition Todmlquos
Test 4 — Phonetic Parts
. Test 5— Short Vowels
~ Test 6 — Long Vowels
Tut’l SlmeWo.rdaand Dlﬂthordl

o Pl SN ..‘ et -3 S, e
-
. WO

A "_ﬁ" Dludions for Tod 'I, pogn ! 2 cnd 3

*t" OpmyaurTestBoohtopngelandhaveyuur I.Whatut.han.ghtmu'r Yeu.moum:s T
- . pmdllmdy. Here are some short stories for you .| right answer because the story told us that Mr. C-L‘"‘ ¥
37 to read. "After each story there are two things for | went to the mountains every summer. Draw a L&

“" 'you to do to show how well you have read the story. . | around the word mouniains because mouniains is &

- Look at the first story.. (See that all children look | right answer. Who can read the sentence mark

-, at the story in the upper left-hand corner.) -Read |- (2)? He liked to play on the . . . . What is the

;. the story to yourself. (Wait until all have read the - | . answer? Yu,ﬁddbuth.rizhtmm

i~ story.) Now read the sentence marked (1) under the - | - story told us that Mr. Carl liked to play*on”’
story. Inu Uv: summer Mr. Carl went to the . . . .. R (Cauhmduh? .




TEST I—COMPREHENSION St

L e R _*-'0-:4-:"'-»1»

barl, went to the mountams *[ )
= When he was there, |
k- hked to play on h_lS fiddle. Mr. take the pig and give him a tune
% Ic i ‘box. : The storekeeper said that the
Pig was much too skinny. . So Lem
hadtota_kethep1ghomeaga.m;

(1) "‘he storekeeper Wanted the plé

o

‘ﬁ#e'

-~ | @ Lem wanted a- " e Tl
mouth' organ | turquoise . tune bogx ™" Ttaxcli.;'ib'le.._

——t

-f ‘1 the Ssummer - Billy .and Bobby £y 'Ilhe white goat pulled a-gay little -

' *t out to the farm to see wagon down the street.” He seemed
£ lfafher and Grandmother. The very important. Al] - the boys and
s mau brought them a letter each | girls wished to ride in the wagon.
. 0g  from their mother, He | They could ride for ten ‘cents. Jack
1"* he letters in a little box near’ could not ride- b°cause he had used
,f" gate. © ‘ lus bpendma money for ice cream.
K ' . :

3

1 . e
5
\" Pife)

_,;.ach morning the bqu hmrd | (1) The gay htﬂo wagon made the
" f‘hl)‘r | J"O{f' ft\el ) -

f’lthPI‘ Martha  mother interesf;ed | ‘Eriendly | important
_ i Grandfatl.:,\gr’s letter box was at (2) “’bat did JacL get for h.ts
ffoo | | e | money? :

Jate  garvden door | ‘ice cream

N R

{
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- TEST F—"OMPREFE:\S!ON (ccni-nued

T s

B - i ”935 ¥

.""

3 Alice and Jack thought a picnic
was the most fun in all the world.
Father < got™ some = small “pieces. of
wood to:be used in starting a fire.
When the bacon was cooked, they all
sat om a blanket and ate and ate.

_qoq good everythmg tabted. |
(1) A d.mner out of doors 1s ‘some-
t:mes called a Y Ay X

plcmc "'j
%“*’-«L. “’:‘ ".‘-"'-'--‘

1--5 L t )"

L@ The food was cooked onsa -
| blanket 2y

o

plcture _ parade

A m.mpﬁre

s

4 In tbe summertime
Jerry live in a log cabin in -
mountains. - The  log cabin "h;*
fireplace in it. At night Ahce?
Jerry think it is-interesting to®.
~near the fire and listen to %ton

(1) At mght it is cold in the

v g
' kN
[
(R}

corral cabm

» ’ig 7
e

(2) Instemngtoston&els 5

| mterestmg k: ‘-
| foohsh

5 Late in summer the farmer plcks
. the apples and takes them to town
u‘o'sell them.  Sometimes boys- and
_ gu'lsq.help get ‘the. fruit ready .to
“*gell.* They pick each apple- and put
it mto'&basket cm:efully. P

»#-'-

-~ e
- -‘.-"""—o’."i
. e, Lt .

s
AT

LN

(1) The farmer p1cksﬂapples in

\. = 4
. @ .

.

sg.tqmer wmter spring.

-
™ s'.l

Y BOYS and g].rls may - help the_

" =

. farmer vnth h.lS apples by RS

g playmg bakmg

p1ck1ng

6 'I'he house of the ‘Navaho Inﬂr
is called a hogan. The &
Indian - girl, Dark Eyes, " r:?'}:
+ lovely Navaho blankets. The: & by
Snappmg Turtle, - made rmgs ‘

= x.. ..;..-_,._ :_ﬁ

(1) What is t.he name -
Navaho Indmns home?
long house

A tent.. A(
S BIet |
(2) What are two thmgs that

~

- men buy from thcﬂe mdlaﬁs? -
bacor’i" kel

- -
. -

berries

3] butter

bracelets
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|

)

- %
A ut d

ne summer Bobby went to the‘__'.._-

"'ﬂ.shore I{e 'liked to run races
1.;h the waves. He found many

_-;' ,3119 on the sandy share. He took

5.
i

.2 home to show to Grandfath

.’; _}ngby liked to win-a race w1th

agon waves wind

: ¥
When Bobby got back home, he
ved Grandfather hJ.S |

crabe ships _ shells

- -

‘ 8 Out West you may see mﬂee and
miles of rolling plains  with cattle
grazing everywhere. Cowboys ride

over the rangeto see that nothing
harms the cattle. After supper the
nders emoy smgmg cowboy songs

(1) The plams of the West are used

for
grazing gardenmg farm.mg

(2) The nders on the ra.ngeﬁm.g
hﬂl-bllly songs

- sea songs . - oI -

-

oowboy songs

S got the ﬁshhnas ready. They

¢ to start early in the morning.

8 _ore they left, they had biscuits
“*-.{ bacon for breakfast. It was still
» iiittle dark when they started.

" "What did BLl] and Uncle Jim get.

'JL iy in the afteirmoon?

_ ;.)Iaca fi~hlines . flupiacks

"- When they starbed it was a
In dark because it was very
lcnesome

exciti ng c=rly

-4

"1~ summer, you will learn to Ao many

;the___.. i

_ 10 If you go_to a can;g__

...__-___._..-—--.

things that you do not do at home.
You will make a fire out of doors
and cook your supper over it.: You
‘may learn to sail a boat. You may
"even sail the boat In a race. -~

(1) Where w1l1 you mok at mmp" ‘
out of doors in the hogan
in tha fireplace |
(2) What kind of races may be held
at camp?
- sleeping races sailing races -

singing races

“SCCR: (number right)
POSSIBLE SCORE 24
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J --.3 Bﬂly has a doo' It

l_fut 2 ring around Paddy’s cap. - -

~

.s on his shoes and his coat, but he

has Ieamed to
‘a mmly things. When Billy throws g
~cL[1 the dog WJ.U brmg it back to

ball in the dog’s mouth.

4Betsym81xyearaold today Her
birthday cake has five candles on it.
It should have gix. eandles on"it
because she is six years old. .

Put another eendle on the cake..

—r ""

S -n:i"a.-rx; -”:.‘“‘*'

out to play.

—_-a =

—1‘-15-‘1

He

1 not f'md his cap. Mother says, -
ook on the deer’s antlers next to
-her’s coat.” '

oot 2l a—.(.anv?_v—-l—-—‘!' S s
e —rt—"':'—""'":‘? oot e —

for theuf €8ES... . . e _-; :

I:-—-.. &-ﬂ'—- T "—_;_“_ .

a nest in a tree. They made 1t of

string’ and grass. They put  some
downm1ttomake1taeoftplaee

3 T
;‘-._, \'.
=

v

Make five eggs in the nest
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“'.; - TEST z—FOLLowm.., DIRECT .JONs (commued)

7 Billy and Bobby are playing ball.
Bllly has on his new cap.. The ball”
has rolled away 50 that Bﬂly and .
Bobby do not see 1t. e '

\, -'- k.-

Draw a lme from Bﬂly to the ball.‘

-

'step is gone.. Put the step in the

ladda'i':sothatAhcecanchmbup.-.

B
s

{N\L\N T - tells how many gu-ls are _to
r_fv___ e w L --the table BT

'

B, b
iR

two

R
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“w

town

SCORE (number nght)_._
POSSISI.E scou |6

TEST 5—SHORT VOWELS

sent

cock

note

met

lpeﬁ_ : SR | ';g”.u ' .fog

SCORE (nur>2r right)
POSSIBLE SCORE 16
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TEST '6-—-LONG vowm.'s

i

e

o

.

least ”'.'”~" a- | l1e

.,
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TEST 7--SAME WORDS AND DIFFERENT WORDS

e
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; -E !"cﬂe Draw a line around the word ﬁ.dcﬂc bc':.ause
X g ﬁkﬂc is the right answer,

! Now look at the next story. (See that all children
-1:’er at the story in the upver richt-hand corner.)
" P 2ad the story to yourself. Now read the sentence

~ garked (1) under the story. The storekeeper wanled
,,p-pngtobc Whatut.henghta.nswer Yes, fat
,3 the right answer because the story told us that the
sarekeeper szid that the pig was much too skmny

+ [raw a line around the word fa¢ because fa! is the
.acht answer. Who can read the sentence marked
‘i{""’ Lem wanted a . . . . What is the right answer?
JYe-.;, tune boz is the right answer because the story
u.nrl us that Lem wanted the man in the store to take

% rbe pig and give him a tune box. Draw a line around
d':e words tune boz because fume boz is. the right

Y o

e

-

’ '
'. OIRT L “-\-..-'.lw;‘ i

3 S 2
- ‘e

ne.xt test is 2 Following Directions Test. Do
“ou kpnow what that means? If I told you to raise
wur right hands, what would you do?! Yes, you
~7ould raise your right hands. You would follow a
- action.

-iere are some short stories for you o read, and
¢ pictures, (Indicate on test.) ‘Nita each story
“w-e i3 something for you to do to show how well
2. kave read the story. First you are to read the
v ¥. Then you are to do what the story tells you
v dno. Look at the ﬁmt pictwe, (Indicate upper
. “-hand section.) Whai do you see in the picture?
"+ the sentence at the top of the nage. What does
'.ejJ you to do? Yes, make smoke come from the
“.mney. Then what will you J0? Yes, make smoka
v 12 {com the chimneyv,

ww Jook sl e rext e, (Indieate upper
_ -hand section.) What do ;o1 3¢ in the picture?
4 -cad the sentence over the picture. What does it
Y Yes, put scme apples into this baskel. Then
- t7tat will you do? Yes, draw some apples in the
vz:iiet. (Count right regardless of where the pupils
.2t the apples, just so the apples are inside the out-
53 of the basket.)

Nuw lock at the first picture in the next row.
“dlcate [oft-hes] s20f 00 in middle row.) What do
7isee in the o ture? Read the story above the

“um, What deos the direstion in this story tell

to do? Yes, draw a line from Jack’s hand to the
“. Then what will o1 do? Yes, draw a lirn

Y Jaek'; bund ta e Janter

Dsrcchon; for Tesl 1 (Co‘nﬁ.nuod) .u__&;. 4:5_ : ﬁ‘

Directions for Tos! 2, pages 4, 5 6 and?

* first you are to read the story.
what the story tells you to do. If you come to one - .

" Now read all the other sﬂmea on‘tbls page.ud
on page 2 and page 3. (Illustrate by turning the" -

" page and by telling the number of stories.) When -

you finish a story, be sure to do the two things._
which show how well you have read. (Watch tb"'
see that pupils are not ouutnng xwrm The words
tobema.rkedare) s 57 4 ,’3‘ _-7-

-t

1. (1) mother ~-;' * 6.°(1) hogan -~ ’,z:-
(2) gate , (2) blankets, bracel
- 2. (1) unport.ant \'- 7. (1) waves ..._; _‘:’;
- (2) ice cream .*%.~." .. (2)-shells - -:..,_ iR
3. (1) picnic- ., _ - 8. (1) grazing . 7@‘("_
... (2) campfire ~ (2) cowboy songs
4. (1) cabin . 9. (1) fishlines
(2) interesting - (2) early

ey

5. (1) summer - 10. (1) out of doors -~ %
© 7 @ siingraces %%

(2) p!ckmz

.

Now look at the next plcture. (Indxau n,zht-
hand section in middle row.) Whkat do you see m~-_

. the picture? Read the story above the picture. What

does the direction in this story tell you to ¢~1 Yes,
make a ring around the orpan. (Count right whether .
the papils circle the whale organ or any part of it.)

Now read the other stories on this page and on the -
next three pages. ([llustrate by twrning the page -
and by teiling the number of stories.) Remember, -~
Then you are to do'

you cannot do, just pass it by and go on to the next.”
When you finish this page, go on to page 5, and page -
6, and page 7. After you are all through, go back -
to see whether you have left out anything. (The -
specific Jdiraction in each instance m.:st be followed . -
for credit to be given. However, note the following:)

2. Count right regardless of the perspective, just
so. wheel or circle touches front mud guard. s
4. Candle may be a.nywha-e on top of cake. -
8. Berries may be anywbere mde the outhn- )
of the pail. edansy -
9. Must be thi~d rung of ladder. e e
10. Word must be underlined, not circled or
ot.ne'w:se indicated.
Count right ii numbers are on objects or

touc_rung them.
12. Time mnust be indicated bv kends of clocks.

13 Cross "nust be over Jerry’s-ball, not on it. - -

Tine must be under Jack's ball, nnt through it
(Corliiind on raest page)

h- ¢



83 apple, _
thg word .-




S23M Ve~ ﬁ:ﬂ-r'-'*--itg' Tt oL an s # T Sebyady "ﬂ""—r’
.'..'. ¥t E'-.o-(‘:.‘, IO TR '..---‘v' _ﬁ
R i~ D e Ak "'.‘h. 4%..;- bﬁi

- Y ﬁ‘“-‘i

t‘k‘ ’“""-': N Ao

S
R awtumtolhebestatthetopofpagelo
4okl.t the first row of words. Son.e of these words
- gve long vowel enuads in them. You are to find

*ae cnes that have long vowel sounds and put an X -

" nder each vowel that has a long sound. What is the
3rst word? Yes, it is hate. What vowels do you see
q,tlns word? Which one has a long sound? Yes, it

: “pothé a. The other vowel is sileat. We will put an

¢

~.-}

Jundera. (Sce that every chiid putsanXundera)
3 '.What is the next word? Yes, it is least. What
: owelsdoyouaeexnthnword? Wluchomehua

‘.'e «ill put an X under e. (See that every child

- & uts an X under ¢.)
1 Pead the next word. Yes, it is lis.
1youseemthls word? Wlnchonehualong,

What vowels

Directions For Toslé pogo 'IO ;
'.aound? Yu, 1t.m;. Thaothervowdulilmt.

- X unders.) -

*"‘- K4 --"r‘z.-’n- -»

wﬂlputanXundcr;. (Seet.h.atevachxldpuua.n

=’ - 2 - v l o
-.-. 7 * -vh-.-u

Read the nexi word. " What vowel do you “see.in

this word? What does it say? It does mot havo a 3

long sound. We do not mark this. vowel. -
Here are other words. Some of them hnnvowak

with long sounds. Read the words and put anX

unde: the vowels in them that have long aoundn.
(Thecwrectanswersm) :

1 wa.kn u:he i
2. mne 2
x

a _‘.l.'-,...

“hut -
3. use
x

Dlndaons for Tos! y pag. 107 o ; ;.. :

'l\owlookatthstestntthebottomofpa.galﬂ.
aokatthe first row. Read the first two words with
*ye dotted line between them. Yes, they are top and
o. Are they the same? No, they are different.
?%en put D on the dotted line to tell that they are
{ifierent. (See that every child puts D on the dotted

.08 )
'I Pozd the other two words with the dotted line -
* etwean them. Yes, they are ago and ago. They are
.2 ;ame, Put S on the dotted line to tell that they
1:et.he same, (See that every child puts S on the
"stted il0a.)

Now look at the row beginning mt:h .L 'I‘hu'o are

some other words here for you to read. Sometimes'

the first word is the same as the word across the
dotted line from it. Then you are to write S on the
dotted line. Sometimes the first word is different

from the word across the dotted line from it. Then -
youmtownteDonthpdottadlmo. (Them"'

are as follows:)

1. D 5. 8.7 ‘18. D&

9. D

0D . .=
8.8
8

:2~D - 26D
. 8. 7. D 1
¢ 8 3 12




that because he has mastered certain SKILIS, he is ready to undertake new
skills and accomplishnents. The aim of the supervisor is that children

g&in experience, maie literary friends, be informed, amsed, and spiritually
moved by the content they read.17

liss Barton wants the Ketcalfe County teachers to realize how much a
childrs reading ability depends on his whole life; therefore, on her first
round of visits in the fall, she makes it her business to help the
teachers organize the children into groups for reading instruction,

To give an informal oral reading test for pupil grouping Itiss Ba»ton
stacks 211 the books in the ﬁgégg and QEEEZ series with the easiest pre-
Primer on top., She selects a page, and the child reads from the top book,
If he reads that bage correctly or with only slight error, he is given the
next book in the series, and so en until he misses four words on one page,
The last book used indicates his grade placerent in reading. After the
childrent's reading levels have been determined vith ag mch accuracy as
possible through the use of permanent record cards, reading readiness
tests, and informal cral test resu1£s, the classes are organize& into

three groups, if possible.

nent to more than three Eroups. Miss Barton keeps reminding the teachers

about Keeping the groups flerible. Certain children will Progress faster

than others; this requires the teacher to adjust the grouping occasionally
in order to keep pupils vrith similar abilities in the seme group,




After the groups are organized, Miss Barton

helps the teachers with the selection of materials, There are so many beaue
tiful, interesting, scientifically;prepared books now that the selection of
materials is not a particularly difficult task except for the low-ability
group.,

The books used in the reading class are a challenge to a child, When
he can read a story in his book correctly at sight, or vith only slight
érror, it is desirable for him to take the next book in the series so that
he will increase his vocabulary and learn some new reading skills,

its to the classrooms, to

observe the teaching Process, and helps the teachers to evaluate their
Progress in teaching techniques ang their pupils? Progress in reading,

0n the following page is an exaﬁple of an Individual Reading Chart
set up by 1riss Barton., The charts are turned in yearly by the teachers
and are useful in that they give Jiss Barton the name of the child and each
book he has reag during the year,

Resulis.~ In just living together unhwrriedly over a pPeriod of time
through Pupil grouping the teacher helps her children gather meaningful
knowledge, build desirable habits and skills, grow in their wderstanding of

one another as they work and play together, ang develop appreciztion of the

irportance of lasting attitudes and values that are for the good of all.l9

10
Ibid., p, 127.
19
"How fre Ve Grouping," p,36;.
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Observation and Evaluztion of Instructicnal Activities

Because the scope of a thesic must be limited, only a sampling of the
instructional checks used to evaluate instruction by Miss Berton are in-
cluded in this study. The reader should understand that although the su-
pervisor has the instructional checks in mind, it is not her policy to take
notes within the classroom. If any notes are taken, it is after she leaves
the school.

The following will give the reader a partial survey of her ways of
improving the teaching process:

Instructional Checks for Classroom Discussions and Developmental Think-

ings
l, Ixid the teacher review the main points of the previous lesson?
Did the ptipils suggest topics for review?
2. Did the teacher have the proper spirit of cooperation and
socizlization in the class? Was there a spirit of cooperaticn and
socizlized atmosphere amoné the pupils?

3. Did the teacher use the telling (lecture) method: (a) To aid and

supplement the pupils' reading? (b) To give a background of a topic so that

the pupil might more in‘tellige.ﬂtly undertake his work? (c) To make

sumaries?

L. Did the pupils cantribute valusble meterial in the susmmarization
of the lesson: (a) To aid other pupils? (b) To relate present lesson to
previous lessons? (¢) To show individual participation?

5. Did the teacher encowrage the pupils to express their opinion?
Did the pupils express their opinions freely? Did the teacher guide the
pupils in expressing their r-innions freely? Did the teacher help the

pupils to formulate unbiased opinions? Did the pupils show by their




98

discussions and corments that they actuzlly had formulated unbiased opinions?

6. Did the teacher bring together the loose ends in the thinking of
pupils? Did the pupils ask intelligent questions regarding topics to be
discussed?

T Did the teacher emphasize the necessity of being tolerant of the
views of others? Did the pupils give evidence of being tolerant?

8. Dpid the teacher place emphasis on the formation of attitudes and
concepts instead of mere memorization of facts? Did the pupils express
their attitudes freely in class?

9. Did the teacher strive to develop eritical. evaluations of cultural,
economic, and political propaganda by examining source material? Did the
pupils evaluate current events rather than express snap judgement?

10. Did the teacher fortify her discussion by use of (2) daily news-
paper, (b) advertisements, (c) megazines, (d) radio news comments, (e) new
books, (f) pictures, (g) bulletin boards? Did the pupils bring to class:
(a) briefs of magazine articles, (b) newspaper clippings, (c) cartoons,

(d) picture elippings?

11l. Did both teacher and pupils use the blackboard for: (a) graphs,

(b) outlines, (c) maps, (d) summaries, (e) diagrens?

12. Did the teacher use good English and cor:-ec't. pranounciation? Did
the pupils pronoui\ce terms correctly?

13. Did pupils give orzl reports related to class discussion?

Checks on Total Progran of learning in a Given School.- The supervisor

loocks for evidence that teaching is not divided into subject matter compart-
ments but is a coordinated program, and for objective indicztians that there
is variety in their learning and that it is not confined to what is found

only in the textbooks,

’.




Miss Barton likes to find charts showing individual progress in various
subjects, placed where pupils can refer to them to check their own progress.
She loocks for a ghowing of student work., She notices small art projects
and likes to see evidence of much creative work. She observes bulletin
boards to see if they are colorful and ever-changing.

The supervisor likes to see evidence of a definite science project,
even if it is a box containing growing plants. She looks for visual aids
which are being used to make the subject-matter vivid. In some schocls the
teachers have the alphabet, in both script and printed charecters of such
size as to be easily seen from any part of the roam, permanently displayed
arourd the top of the blackboard. This serves as a constant guide to correct
penmanship,

Another important thing noticed by liss Barton is how the desks are
kept, by both the teacher and pupils, The teacher's desk should contain
only the implements and supplies recessary for doing her work with comfort,
cleanliness, and efficiency.

Teachers and pupils like to feel a shared responsibility for courtesy
‘tonard visitors. Pupils who show a genuine liking {c: the supervisor
unconsclously mirror the innter feelings of their teacher. On her part,
Miss Barton wants to feel welcome in every classroon.

Instructional Checks for Observing the Teacher's Generzl Teaching

Technigues.—

1. Vas the teacher exact and accurate about her plans, aims, and

assignments?

2. Did she stress preparation in advance of class discussion?

3. Did she secure and hold the interest of the pupils?

L. Did she make best use of the blackboard?




200 ¥

—

5« Did she make éssignments so the pupils %ould do much thought work
rather than all Demory work?
6.
7.
8. Did a sympathetic undersianding exist between teachers and pupils?
9. Did she mke the best possible use of library materials?p
10. mid she encourage pupils to do extra reading and bring in materials
not required in assignnents?
11. Did she stress creative workp

grade lewvel and in any subject, However, there ig a need for specific
checks in Specialized areas » such as diagnosing readiness for reading in
the first grade, evaluating the reading corner, diagnosing the Progress
made in oral reading, and the evaluation of a Specific assignment in the
social studies, |

20
Diagnosing Readiness for Book Reading in pirst Grade
l. Does the chilg act and think as a normal well-developed child of

Is the child interested in readezé? ’
L. Does he 1ike Yo look at pictures in books?

Does he ask Questions about books$p

= :
"Getting The Primayv Reading Progran Under Way," Education
Bulletin, Vor, LIIT, No, U (Franifort, State Department of Education,
June, 19&5), Pe 177,




6. Does he give attention in experience charts?:
7. Does he listen to stories that are read or t.old?
8. Has the child had a variety of experience? Is he interested in
what goes on in the classroon?
9« Does he take part in dramatizations, constructive activities s and
the like?
10. Does the child like to talkp

1l. Does he have any serious speech defect?

12. cCan he speak clearly and dist vinctly?

13. Can he speak in simple English sentencas?

1. Does the child have any serious defects in vision? Has an attempt
been made to correct them?

15, 1Is the child e:xtremely timid, or does he seem to be afraid?

16. Does the child have confidence in himself?

The Reading Corner.- liss Barton Judges the reading cormer by the

following eriteria: TIs it inviting? Do I feel an urge to sit down and
open a book myself? Is there sufficient light? Is there correct séating
placenment which giw;es consideration to the source of light? Are there
books provided for varying ability levels? Are they read_a_‘l._v accessible to
the students? gre they changed frequently to insure variety? 1Is there a
dictionary available? Are magazines or newspapers displayed for study of
current events? Are the children interested in the rsad:mg corner?

Diagnosing the Progress lade in Oral Reading,-

1. Can the child be heard by all?

3 g
e E. Broom, M.A,. Duncan, Dorothy Emig, and Josephine Stueber,
Effective Reading Instruction (New York, ‘:’c(:rzm Hill Book Co., Inc., 101;2),
Pe 209,
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2. Does the child read slowly enough and not run words together?

3. Does the child pronounce words distinctly? Sound the beg:i.nni'ng
of words? Sound the endings of words? Say each syllable clearly?

L. Is the child free from tension?

5. Is the child natural and sincere?

6. 1Is the speech of the child convincing?

T« Is the child's voice pleasing and cheerful?

8. Is the child's voice well pitched?

9. Is there varie‘by of tane and pitch.

Evalvation of a Specific Assignment in the Social Sin.:.ci.i.es.--22

l. Was the assignment definite, did the pupils pay attention to it,
and did they use notebooks for recording the assignment?

2, Did the teacher use illustrations and exarples 'foz- purposes of
arousing interest?

3. Ddd the t:ea.cher make use of blackboard, charts, and diagrams in
making the assignment? Did the pupils suggest current issues for class
discussion? |

i. Was adequate time given to malking the assignment? Did pupils

volunteer for extra work?

5. Did the teacher .supplement the regular class work with well-
chosen supplementary material? Did the pupils suggest and volunteer
meterial to which they have a.c'cess?

6. Did the teacher stress phases ol the social-studies work which

are generally related to past experiences? Did the pupils czll attention

z2
Roy J. Levy, "Appraisal Sheet for Classroom Observation in The
Social Studies," Social Education, Vcl. VI, No. 5 (Vashingtoen, D. C.,
Naetional Council for The Social Studies, May, 1942), pp. 217-19.
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3. The teacher is jeq to suggest her faults and hep major strengths,

L. Some Suggestions are offered; no orders given,

5« No eriticism is offered unless something can be Suggested in
Way of improvement,

6. The faulte in the teaching process é&re approached indirectly,

7+« The Post-visitation conference is closed when ail is clear to
the teacher,

cular phases of problems that apnly

to his pupils or Subjects, 1n these cases the individual conference is

most effective, The ideal situation is to create an interest on the part

of the teacher in his omm improvement so that the conferences ariges out

of a desire on the teacher to solicit the help of the Supervisop
in the pProblens that confrent him, such as diagnosi_ng Pupil difficulties ’
assignments, ang testing Prograns,

Some of the subjects which have been discussed in these post-

Visitation conferences be tween he Meicalfe County teachers

teaching of reading, arithmetie,

2. Ways of helping slow op retarded childwen from underprivile;ed

homes ang ¥ys to keep bright children busy ang interested,
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Publisheqd by the State Department of Educatim, Division of
Elementary Schoels, Nashviile » Tennessee, 193,
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passages, and sound rhythn?

3+ Is the child forming simple stendards and ideals of living through
reading, through contacts with noble characters, and through interpretation
of results of actions and events? Is there a wide background of appropriate
experiences? |

L. Doés the child make independent contributions to activities as a
result of wide reading? Does he know how to use reference materialse

5. Does the child use all clues readily and easily in the idenfifica—
tion of words? Can he read as well in other subject matter fields as he
does the reading lesson? Does he know how to scan? To find answers to
questions? To find pages? To find cescripticns?

6. Is the child building up ideals of right living through his reading?
Does he use leisure time to an increasing extent in reading both for
pleasure and for information? Does he make independent contributions tc
activities as a result of wide reading?

7. Is there a meaningful vocabulary growth? Is there accuracy in
pPronunciation and enunciaticn?

8. Is there ability to understand and use English sentences? Is
there mastery of the fundamental mechanics in reading?

9. Is there an extension of abilities and skills'in oral reading,
Is there an extension of abilities and skills in the various types of
silent reading?

10. Is there accuracy in corprehension of materials read? Is there

correct interpretation of meaning?

Instructicnal Checks for Pupil tchievement in Bnglishe~ Primary Graedes.

1. Can the child pronounce common words distinctly? Does he sound

a2ll letters correctly? Does he speal without ncticeable defects?




2. Can the child tell his name and the names of his family and
friends? Can he express his thoughts in sentences? Does he express his
ovn ideas freely and spontaneously in group activities?

3. Does the child bave the ability to use courteous expressions in
introducing, greeting, parting, inviting, thanking, requesting, apologizing?

L. Does the child have the ability to see humor in jingles, rhymes,
riddles, comic pictures, sangs » and stories? Does he have the ability to
enjoy, with the group, good songs, good Pictures, and good books?

5. Does the child have the ability to understand that some stories
are real and some are make-believe?

6. Is the child beginning to notice new words and trying to add scme
to his speaking vocabulary? Is he interested in correcting a few common
errcrs of speech? |

7« Does the child use capitals, periods » and question marks in vr:".t:.ng?

8. Does the child have the ability to carry on conversation? Is he
able to tell interesting experiences? Gan he present and give well-organized
irformation through oral report? |

9. Has the child begun to understand there is a time to refrain from
frankness?

10. Does the child visualize scenes and actions while listening?

1l. Has the child begun to use correct forms of plurals, contractions,
pronouns, verbs, and adverbs? Ibes he avoid excessive use of connectives
and interjections?

12, Can the c'h:ild vrite a very short paragraph or sirple poem? Can

he copy sentences correctly? Cax he write his nane, address, age, grade?

Cen he find and correct errors in his vriting?




Instructional Checks for Pupil achievement in English.- Intermediate

Grades.

1. Has there been created in the child a desire for self-expression,
self-development, and better understanding of others through language
growth? Is the child sensitive to listeners and aware of his obligation as
a J_i.sténer when others are speaking? Does he have sufficient lmowledge of
the language skills of his level to enable him to engage successfully in
activities within his own experience, such as conversing, letter writing,
composing, telephoning, discussing, and gathering informetion?

2. Has the child developed his own creative expression in plays,
poems, and stories? Is the child developing the power in oral presentation
of plans and in handling discussions in group meetings? Has he formed the
habit of doing his work to the best of his ability?

3. Is the child able to express his own thoughts with freedom in .
well-organized paragraprh? Is he developing the chearacteristics of legder-
ship and a spirit of cooperation th;ough language growth? Does he have
understanding that the work he is doing is for his omm ix:ﬁ:rovement raether
than fer the teacher who assigned it?

L. Has the child developed a wholesome consciousness of common errors
in spelling and pronounciation of words and a critical attitude for correct
usage? Is he becoming sensitive to the best choice of words? Is he able
to let’ other people offer suggestions and criticism of his work that will
be helpful?

5. Has the child developed a social urge for the mestery of needed
writing skills and neatness in &ll his work? Is the child developing the
ability to pronounce clearly and ccrrectly words within his experience?

Does he observe other people in speaking and writing in order to improve




his own work? .
6. His t.he child become familiar with the correct forms of writing

letters, mvitatioms, and gddresses? Does he observe other people in

speaking and ¥riting in order to improve his own work?
7« Does the child recognize and use different linds of sentences?

Can he write a paragraph with a topic sentence and several related
sentences in sequence? Ts he working to increase his vocabulary?
8. Is the child developing the ability to use references and assemble
and organize material?
9+ Is the child ‘:i.nterested in the language of other pPecrles as he
studies about their countries?
10. Has the chilg developéd the habitual use of carect forms taught

in lower grades?

12. Is the child developing a favorable attitude toward letter-\'rrit:i.ng?
Instructional Checks for Pupil Achievement in Arithmetig_ = Primery

Grades.

l. Is the child pPracticing cooperation in group activities in build-
ing up number concepts? Does the child recognize groups of objects
through 107

2, Is' the child having rich experiences in Weasuring and counting
during classroom activities? '

3« Is the child developing a meaningful arithmetic vocabulary?

L. Can he count objects? Can the child count to 100? Can he read
numbers as needed in reading célendars » finding pages? Can be write
plainly, with well-Tormed figures s humbers {o 100%

5. Does the child recognize coins and know their value? Can he tell
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hours on a clock?

6. Does the‘ ciild have a concept of one-half as he encounters it in
his experience?

7. Can the child count by 5's and 10's to 1007

8. Does the child understand through real situations that addition
is a process of putting together? Has he gradually made automatic the 100
addition combinations, both oral and written?

9. Can the child apply the addition and subtraction facts to real or
imaginary problems?

10. Can the child add colums of one-digit addends, sums not over 10?
Can he add examples of two or more digit addends when no carrying is |
involved?

11. Can the child subtract to meet his current needs in exammples of
two or more digit minuends and subtrahends when no borrowing is involwve *?

12. 1Is the child able to check his work? |

13. Can the child visualize a problen siltuation?

1. Is the child!s attention i‘;ncused upon correct thinking as well
@S upon securing the correct answer?

Instructional Checks for Pupil Achievement in Arithmetic.- Internediate

Grades.

l. Has the child cleared the difficulties and deficiencies in work
of previous grades before starting new phases?

2. Has the child developed the habit of absclute accuracy and
reasonable speed? Has he developed an increased sldll to mdersvand and
correclly use the quantitative signs and symbols needed in the four
fundamental operztions r.'i't.E; integers and fractions?

3+ Does the child understand the zero concept in problems within his
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experiences? Has he developed an increaged skill to read and write any
nunler and n.umerical word vhich he may have occasion to use in fundamental
processes and reference work?

L. Can each child keep Ecores in games? Ca he compute for a trip?

5. Does the child have an increased lmo'vﬂ.edga in mitiplication up |
to three digit numbers?

6. Has he larned to use the process of long division in dividing by
one-place numbers?

7. Does the child have a knowledge of the graphs related to tem-
perature and his weight?

8. Hes the chilg d.eveloped an inc.eased skill in reducing or changing
the form of a fraction s including the habit of reducing the final answer to
the lowest terms?

9. Has the culd developed an increased skill in sclving one- or ‘wo-
step practical problems involving addition and subtraction of fractions?

10. Has the child developed an increased skill in the use of

cancellation?

11. can the child subtract dates to find ages or how long ago an event

took place?

12, Has the child developed a skill in reading and writing of decimalsg
of not more than two places?

13. Can the chilg €Xpress per cents as common fractions? Can he find
Percentages?

;. Can each child recognize and solve problems dealing with school
situations as measuring for proper seating, computing air space, reading
and recording temperature réadings?

15. Can the child find averages? Can the child divide small numbers




by short divisicn?

16. Can the c"u_ld use arithmetic to solve the problexs that arise in
school and comnmity activities?

Instructional Checks for Pupil ichievement in the Social Studies.-

Primary Grades,
l. Does the child have the ability to Cocperate with the group?
2. Ibes the chilg show an improved Spirit in play? |
3+ Does the chilg express, evaluste, and accept worth-while cpinions?
Does the chilg show an appreciation of the work and value of
helpfulness, self-reliance,
and self-control?
rights of others? Does he appi‘eciate
the work of others? Is he willing to follow ag well és lead? Does he share

and care for meterial sy

paper, boxes, ang printed mtierials?
time? 1Is he Punctual?
egble to appreciate nature, plants ’ énd animals ag

helpers in hig comrnity?

12, Does the child r;aalize that three necessiti
clothing, and shelter?

13. Does the child realize the necessity for commmication and the
methods of commmication?

L. Does the child realize the necessity for transportation ang the
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ways of transportation?

15. Does the child show an interest in geography that will carry him

intc the wark of later years?

16. Does the c

hild have a respect lor and syrpathetic attitude toward

his neighbors and their occupations?

17. Has the child acquired an understanding of the technical words

and terms that are necessary for him to understand the work in the comnnnity?

Instructional Checks for Pupil Achievement in the Social Studies.-

Intermediate Grades.

1. Does the student have the ability to read geographic material of

his level sufficiently well to carry on his part of the work?

2. Does the student have the ability to use pictures, maps, and

globes in finding sclutions to his problems?

3e Does the .child understend how climate affects the way people
work and live?

L.

Does the child appreciate the achievements of other races?

5. Has the child established the habit of using references?

6. Does the child have the ability to locate the places studied?
Te

Is the child able to compare the resources of other lands with

3.

Does the child have a friendly feeling
parts of the Americas?

toward the people in other

+ 9. Does the child understand the background of their development?

Has he learned something of their msic, art, literature,
10.

and recreation?

Does the child know of some outstanding people, past and present?

1l. Does the child wndersiand cifferences of opinion on such problems

as trade relations due to competing markets?
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12, Does the child know about the health, regiocnal diseases, and
sanitation of the Americas?

13. Does the child understand the present form of government in each
country?

1l,. Does the child understand the different standards of living which
prevailed at different periods in the countries studied?

15. Does the child interpret accurately a wide variéty of graphic

material, rainfall maps, and charts?

16. Does the child understand the kinds of government under which our

ancestors lived?

Instructional Checks for Pupil Achievement in Spelling.- Primary Grades.

l. Can the child print or write some three-letter words from memory
WITHOUT spelling them?

2. Is the child using writing or printing as a natural tool of
expression?

3. Does the child have an w:dgz-standjng of the relative size of
letters and the correct point at which to begin them?

4. Is the child's work reasonably neat?

5. Does the child have a desire to speIL?

6. Does the child use correctly all 'I'ords learned in spelling in
his various writing activities?

7. Does the child know the sound of letters? Does he know the
names of all letters?

8. Has the child the ability to see, hear, write, and pronounce
words and use them correctly?

9. Does the child understand that spelling is a tool or instrument

to be used in expressing himself and must, therefore, be used sikillifully?
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J’Jnstructlonal Checks ;i‘_o_r Pugil 4
Gra.des.




1. Does he appreciate a good quality of writing?

15. Does he habitually adopt correct posture when writing?

16. Has he developed the ability to use standard rules in checking
his work and in showing prozress?

tructional Checks for Pupil Achievenment in Writing.- Intermediate

Grades,
1. Does the child appreciate writing as 2 means of keeping records
and commmicating thoughts?

2. Does he kmow and use correct letter formetion?

3. Does he confuse uand n, t and 1 in cursive writing?

L. Does he use manuscript for booklets s copying poems, titles cof
pictures?

Instructional Checks for Self-Fvaluation 9_.f_ the Tezcher.-

1. Do the children like to study the subject or to engage in the
activity in progress?

Is the work real, vital, interesting? Lre the pupils! faces alive
with enthusiasm? Each child should be alert, busy with somethinz. e
should have a tﬁppy expression on his fact. If the teacher in the class-
room discovers that the pupils are NOT interested, he should find out why.

2. tre the children taldng an active, self-initiating, purposive
part in the work and not evidencing merely a passive, imposed, inflicted-
by=authority mode of behavior? Are the children exercising voluntary,
rather than involuntary behaVi.or?

3. Is there evidence of p-o.gress in the acquisition of fundamental
knovledge, skills, abilities, attitudes, and apprecizticn peculiar to the
subject or activity being observed?

In connection with this question there are two important considere-
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tions: (1) Does the teacher avold teaching subject matter in isclated form,
or does she st~.ve to integrate it around ever larger and larger schools?
(2) Is the training of the chilg consistent?

Le Am T developing effective study'habits?

It devolves upon every teacher to give her Pupils instruction in how
to study the school subject or subjects for which she is responsible,

There are some general skills which all teachers of content subjects should
seek to develop, such as the ability to summarize, to pick out ihe main
points in a section, or to evaluate what is read, Such Specizlized skills
should be developed as the ability to read maps, to interpret tehles and
graphs, or to use an index,

5. Am I taldng into account the individuality of each child?

No two children are cut over the same pattern.physically, intellectually,
or emotionally., Ko two children need the same equipment in life, and n~ two
can be taught in identically the same fmamner. What in the teacherts instruc-
tion takes account of this evident truth? Is the class diviced into

]

sections? Are the assignnents, subject content, or methods differentiated?

6. Am T concerned With the use of good Englich?

on the
pupils? This
criterion applies not only to all vritten work of the Pupils but to oral
expression as well,
7. An I sensitive to the physical and mental health of Iy pupils?
Am I quick to note the preserce of pPhysical diseases or defects? Am
I sufficiently trained §0 that I can detect the inciplent sieges of a
dangerous psychosis or neurosis? kKental hygienists tell us that in every

roon of forty children, an average of two will some day enter an insane
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asylum. How important is reading, writing, or arithmetic to one of these
unfortunates as compared with a well-behzved > integrated pattern of behavior
traits?

8. Am I pPramoting social and civie adjustments?

4n I teaching the children to work harmoniously together, to share
responsibility, to be Cooperative rather than competitive?

9. 1Is the child glven opportunity to think, and was he being led to
using thought rather than memory in solving his problems?

In evaluating Pupil responses we should be more cancerned with “getting
an idea from a pupil than getting an answer,"

10 4m1I stimulatong and éncouraging creativeness?p

ne can leam to create only by being given opportunity and encourage-

Lent to create, Consequently, it would seem that I should provide for some

development of inventiveness » originality, or Creativeness in ny classroonm.

Objective IT., To Improve Instruction through Having the Teaching
Personnel Observe a laster Teacher at vork, Usually Termed Demonstretion
Teaching,

Demonstration teaching has a long and honorable history. Over a
century ago Henry Barnard » vhile cormissioner of education in Connecticut,
organized a traveling demonstration class of trelve children and a success-
ful teacher. Thig traveling exhibit, housed in a covered wagon, was sent
over the state to demonstrate the best methods of teaching in an effort to
influence current practice,2k

When the Department of Superintendence Sponsored a demenstration lesson

<l

Jacobson ¢ Reavis, op. cit., p. 528§




at the February meeting in St. Louis in 1936, taught by a master teacher,
a crovd estimated at over L,000 adninistrators ceme to see, remained to be
inspired, and went awey with new ideas which influenced classroon teaching
procedures in their schoolss.2

It seems axiomatic that in teaching a new procedure or skill the
presentation of a concrete illustration will be more effective than an
abstract explanation. Demonstrations should be particularly valuzsble
for: (1) beginning teachers, (2) mature teachers who are interested in new
methods of teaching, but are not sure how to proceed, (3) teachers who are
in a mental rut, and (4) teachers who are out of touch with modern methods
of teaching,2®

Certain general principles underlying good supervisory procedure have
come to be accepted as governing the work of all supervisors., OQOf these
general principles, at least three relating to the use of the demonstrc“ion

lesson as an agency in supervision have been generally accepted as sound$

(1) The demonstration should be confined to those phases of work included

in the objectives set up for the county at the beginning of the year, (2)
The supervisor mist be well acquainted as well as possible with the school
situations in which the various teachers work, and there must be an under-
standing between the teachers and the supervisor as to the principal
features of the various situations, and (3) The demonstrations must be

planned to meet the individual needs of as many teachers as possible.2?

44
Ibid-, Pe 528.
S

Ibid., p. 529.
27
Cessie R, Spencer, “The Demonstration Iesson as An Lgency in
Supervision," The Llementary School Journal, Vol. 26 (Chicagec, University
of Chicago, April, 1%20), pPe 019-26.




Aims of Demonstration Teaching in Metcalfe County.-

l. To enable visiting teachers to see the inlerest and enthusiasm of
the children when a lesson is thoroughly prepared by the teacher.

2. To help the visiting teacher to see the choice of method of the
demonstration teacher in the progress of the lesson to attain the aim.

3. To see how a demonstration teacher works for interest, acquisition
of facts, desirable traits, and accomplishment of the aim.

L. To show the visiting teacher the advantages of effective assignments.

5. To challenge the visiting teachers to prepare assignments and lesson
plans in their individual classroons.

In this new school year, 1947-L8, kiss Barton will initiate the technique
of demonstration teaching in the Allen's Grove Schoocl, under the direction
of Krs. Ruby Gordon Roberts, teacher in this one-room rural school. lrs.
Roberts, in planning for the demonstration teaching, has confined her work

for this year to the field of reading. Kiss Barton, through visitations, is

acquainted with the reading situations and difficulties in all the one-

teacher schoocls in the county. She has worked with lirs. Roberts in organizing
the plans for teaching of reading and has tried to meet the individv~! needs
" of the mjority cf the classroom teachers,
of the various types of demonstration lessons, the following a2re the
most common: (1) the lesson or series of lessons taught for a group of
teachers who are meeting outside the classroon, (2) the lesscn taught for
the individual teacher by the supervisor during the classrcam visit, and
(3) the lesson or series of lessons taught by a teacher in her own class-

)
roon for a group of visitors.”

25
Tbide, pe 621.
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ldss Barton phas selected as the most practicable denonstration lesson,
number 3, tha+ vhich is taught by a teacher in her omn classroom for a
group of Visiting teachers, Although the Supervisor has been trying to
interest Several Lietcalfe County teachers in doing demecnstration work, it
has not been an easy task for lfiss Barten to secure the consent of a Superior

teacher to Prepare demonstrati Some are diffident, and others

Roberts's attention to the value of the
demonstration and discussed it 48 a means of improving her om teaching,
she agreed to the plan, 25 a result, lirs. Roberts is Planning good class-
Toom routine and gome 80od methods in reading, and for later

in the social studies,
into the discussion at a pPost~visitation

The denonstration lesson helps different types of teachers to improve
their methods without the introducﬁion of the personal elenment, (1) the
indifferent, teacher, (2) tne selfwsatisfied teacher who feels that hep
advanced training ig Sufficient, ang (3) the mediocre teacher who hesitates
Lo adnit her difficulties
observing anothe
criticism of the group,

Following is the reading lesson plan set up by lrs, Roberts and lisg

Barton for introducing demonstration teaching to Letcalfe Comnty teachers

SL7-U8 school tern,




fieading Lesson for Early Work in First Grade

In reading this lesson Plan for demonstratian teaching the reader
should know the Pupils have been grouped according to readiness and ability
in reading., s, Roberts has her first grade divided into three groups,
Limeographed copies of this lesson will be given each visiting teacher be-
fore the demonstration,

Group ITT will review the chart "Pets," (This chart is composed of
brightly colored pictures of various animals that could be kept as pets,
Since the pupils in iMetcalfe County schools are from rural areas, they
should be familiar with all pets), Encourage complete sentences for the
answers,

Questions to be used;

"Joan, name the animals on the chart,.n fiJohn, show me the dog on the

charf.." Mhat color is the cat?" "Mhat does a dog say, Jimmye® iThat

can a dog‘do, Laryen

Ask sinilar questions about all the animals on the chart,

A chart, "roys >" will then be s;hcmn to the children. Pictures or
Several toys are on the chart, Proceed with a review of this chart in
much the same Way as was done with the pet chart. Questions should lead
Lo a discussion of the differences in contour and how each toy can be used,

"Wihat can you do with a ball?Y myhat can you do with a top?" 7Tell ne
which toy you like best, Jackew

Iead the children %o tell of toys they have at hone, Plan so that the
suggestion of bringing toys from home will come from the ciildren, |

Groun II = The toy ara ret charits should be reviewed quickly, using the
Same procedure as with Group IIY,

Introduce a new chort on witdch are plctured two colurms o anirals,




There are matching pairs of animals, bub they are not in direct relation to
each other. Say, "On this chart are many animals. Look carefully and you
will see that there are two lambs, two pigs, two chicks, and two goats.
Celia, can you show me two pigs that are the same?" The same procedure my
be used with the other animals.

Group I - This is the most advanced group, and it is ready to begin

using a reading book, EEF(RE WE READ.29 Allow the children to examine the

bock, look at the pictures, and comment on them. Then look et pege 1, a
large picture introducing the characters and animals, and ask such questions
as theses

"Ted, whom do you see on this page?" ®I told you his name earlier
today. What is it Erma, what is Dick doing?" *What is Spot deingt®
"What is Baby doing?"

See that the questions are formulated in complete sentences,

On page 2 of the book three animals and a bird ‘appear in outline form,

Seatwork.~ A page of animals .for a booklet on pets has been mimeographed,
Each child is to coler his page as he would like to have it. Lines are to
be dravn connecting the two dogs, the tao kittens, the tvr rebbits, and the
two pigs. This activity will necessitate muscular coordination, judgment
in choice of colors, and identification of like animals,

Results.~ The real value of demanstration lessons is determined by the
resulting improvement in the classroom procedure of the teacher concerned.
Miss Barton will follow these demonstration lessons by visits to the class-

room of the particular teachers for the purpose of determing the extent to

3
We S. Gray and larion Konroc, Before We Read, teacher's ed. (Chicage,
Scotl, Foresman and Company, 1837).




which the teachers are profiting from the observation and discussions,

These visits, she believes, will give her an opportunity to discuss with

the teachers suggestions for the next demonstration meeting.




CHAPTER VII
PART 1

ANALYZING LETCALFE COUNTY SUPERVISORY SERVICES

Tt is the purpose of this chapter to analyze the actual supervisory
activities, technigues, and methods used by kiss Barten in her progran of

supervision in Ketcalfe County for the years 19L5-L47. Evidence presented

in the following pages Was gathered by means of a q‘u.estiom'lairg sent by

the wrifer to the sixty-three elementary school teacherse Dete in this
analysis are taken from responses to the above-mentioned questionnaire.

Few critics of the administrative officers and teaching staff of
Metcalfe County have said that Metcalfe County would do betier without
supervision, but the criticism heard frequently by the writer, while
residing in Edmonton to gather data for +his study, wes convincing proof
that these critics are confused and in disagreement as to just what 2 good
progran of supervision means to their county schools. lany conflicting
opinions were heard. Some pointed‘to recent improvement in the schools
and instructional processes as evidence of the efficiency of supervision
in education, while others said supervision was not economical in its
value to the ccunty.

The first section of the questionnaire wes concerned with number of
years teaching experience and amount of college semester hours of treinirg.
This section is thoroughly presented by tables in Chapter IT of this study.

The second section of the questionnzire was a 1ist of ways in which

&

A copy of the cuestlonnmre vill be found on pege 130« Ko signetures
were required by the writer s Who believed a unsigned ques ticnnaire would
be more accurately checked by the teacheTs.
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Miss Barton gave aid to the teachers through her progran of supervision,

Twelve aids were given » and recipients were asked to check these as either
EXCELLENT, VERY GOQD, FAIR, NO RESPQISE, according to the individual value
of each aid,

The questionnaire was mailed to the sixty-three elementary teachers in
the comnty and the writer received fifty-four responses, a percentage of 86,

The questionnaire leaves much to be desired, since any rating of lists,
such as the aids and activities » can only be tentative, with current
localized problems and perplexities on the part of the teachers a potent
factor in the Placing of value on the listed Supervisory services, It is
not the purpose of this chapter to speculate as to the reasons for
divergencies of opiniens, but it is significant that the teachers are
particularly aware of the value of these services of supergision for help-
ing them to achieve satisfactory instructional adjustment,

Brief Discussicn of Tables XI and XII.~ Analysis of these data indicate

that the teachers are conscious of the relative importance of the
Supervisory services which has been attained by liiss Barton's pProgran of
Supervisicon in Metcalfe County., This is a prerequisite to the success of
ény program of supervision.

The responses to the questionnaire cancerning the supervisory services
are encouraging in revealing that, contrary to the opzm.tms of some of the
administrative officials and classroon teachers, there is general agreement
of opinion among the fifty-four elementary teachers who responded as to the
substantiality of these listed aids and activities. This statement is
verified by the fect thet a mejority of their checks are EXCELLET and
VERY GOD,




It mey be well, in the light of the questionnaire responses, EXCELLENT
and VERY GOD, for the administrative officers and classroan teachers to

ask themselves whether or not supervision has been successful in Metcalfe

County in the short period of two years,

This evaluatian by the teachers of the various types of supervisory
services used in the county for providing desireble instructiocnal proce—

dures for teacher use,

commensurate with the preparation and plamming Miss

“rolieem 4

Barton has dane for her progran of supervision in Metcalfe County.
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TABIE XI
REPORT (F TEACHERS REGARDING THE REIATIVE WAYS IN WHICH THE SUPERVISCR
GAVE ATD TO THE TEACHERS )

4ids | Excellent{ Very Good| . Fair | No Response
2 7l P rl %l # 2

l. Daily Schedule arrange-
ment 10| 18 191 35 26 | 11 20

2. Floor plan arrangement | 10| 18 35 22 | 13 2L

3. Selection of readers,
basal plus supplementarsy 72

L. Pupil grouping 70

5. Providing professional
reading material L6

6. Help in securing needed
classroom equipment 38

7. Use of visual aid
equipment iV

8. Indicating suitable
teaching methods sL

9. Help with achievement
testing progran 6l

10. Planning reading pro-
gran for group reading 57

Aid in stimlating
pupil's interest in
library reading 26 | L8

Placement of
retarded pupils 23 | L2

## = Number of teachers reporting.

% = Percentage of responses.




TABIE XII
REPORT (F TEACHERS REGARDING THE VALUE OF ACTUAL SUPERVISCRY ACTIVITIES
USED BY MISS BARTC! IN HER PIAN GF SUPERVISIQI

Activitics

Good

Excellent

i

c
)

Very

%

No Respanse
2= 4

£

Visitation by supervisor

38

76

8

2

7

8

Post=visitation
conference

26

L8

1

26

Total-Group compulsory
teachers' meetings

16

30

Elementary teachers!?
voluntary meetings

55

Small group meetings

L

Superviscry letters

55

Observetion of
supervisor!s teaching

62

Individual conferences

Demonstration teaching




Questionnaire on a Study of Teaching Experience; and Teacher Evaluation
of Supervisory Aids and fctivities used by Miss Fva Barton, Supervisor of
Metcalfe County Schools,

I. Teaching Experience

To the teacher:; Please check below, giving the mumber of years
of teaching experience in the past and type of work.

A. Number of years teaching as:
l. Consolidated School Teachers

4. Beginners years; Db. Second grade years;
C. Third grade years; d. Fourth grads years;
€. Fifth grade years; f. Sixth grade years;

——

g« Seventh grade years; h, Eighth grele .

————

2. One-teacher school teachers Yyears,

B. Number of years in present positiong

Primary teachers years
Elementary teacher years

One~-teacher 8chool teacher

High school years

——— e ety

II. Supervisory Aids

To the teacher; please check Superviscry aids listed below and
rank each according to its value to Yyou,

xcellent Very Good | Fair | No Response)

Daily schedule arrangenent
Floor plan arrangement
Selection af readers, basal
plus supplementary

Pupil grouping

Providing professional
reading material

Help in Securing needed
classroon equipment

Use of visual aid

equipment

Indicating suitable teaching
nethods

Eelp with achievemest
testing progran
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Excellent

Very Good

Fair

o Aesponse

Plamning reading program
for group reading

Aid in stimulating pupil's
interest in library reading

Placement of retarded
pupils

Supervisory Activities

To the teachers: Please check supervisory activities listed below
and rank each according to its value to you.

Excellent

Very Good

Fair

lio Response

Visitation by supervisor

Post—-visitation conference

Total=-group compulsory
Teachers' meetings

Elementary teacherst -
voluntary meetings

Small group meetings

Supervisory letters

Observation of supervisor's

teaching

Individual conferences

Demonstration teaching

Professional Magazines

To the teacher: Please make a list of the professional magazines

to which you subscribe,
1.
2.
3.
ke
5.




PART IIX
EVALUATING THE WORK OF A SUPERVIS(R

Supervisory procedures cannot be evaluated é.dequate.ly by means of
objective techniques a.lone.l It is necessary to resort to subjective
Judgment based on the objectives to be achieved, the various ways of
Supervising, and the reactions of teachers s Pupils, ard parents to the
nethods used locally,
by the study of pupil performance on tests, pupil and teacher participation
in school activities » and other conecrete evidences of school mrogress,
Comprehensive and well-kept records and reports are important sources of
such evidence., Back of these records and reports are the tests, rating
scales, checklists, and other devices used to obtain pertinent information
systematically.z With the aid of such tools, the appraisal of supervi.sicn
can proceed far beyond mere guesswork or blind adherence to tradition,
still is not scientifically valiq,

The following information in th:x.s chapter is

and Brueckner . 3

in the FOURTY IEARBOQKI‘ of the Depertment of Supervisors and Directors of
Instruction entitled THE EVALUATION F SUPERVISIQN, Although this Yearbook

T —
Berman and others » Sixteenth Yearbook, p, 291,
2

Barr, Burton, Brueckner, op. cit., p. 5%,
3 Sy

Ibid., pp. 796-801,

4 |

Clifferd Voody and others s The Evaluation of Supervision, Fourth Year-
book of the Department of Supervisors anc Mrectors of nstiruction
(h'ashing{'.on, D.C., National Education Association, 1931), pp. 97, 101-207,




is now some years old, it contains much valuable material. It contains,
too, vhat is probably the most elaborate check-list yet devised for

supervisory self-appraisal. It is accompanied here by selected paragraphs

(™

from the discussion:

The possibility of intelligent analysis by the supervisor of himself
ard his work is dependent upon a satisfactory appraisal of the activities
and results of supervision, Scientific investigation is slowly contributing
objective evidence which will furnish a valid basis for judging one's own
work. Until such time as there is a sufficient accumlation of facts as to
what constitutes supervision and what activities oring most desirable re-
sults, we can only experiment with rating scales and check-lisis as a means
of improving supervisory service. Such experiment is justifiable, however.

A Bheck-List for Analyzing Supervisory Service
General Explanation

The use of a check-list is suggested as @ means of analyzing and
evaluating one's own work with a view to appraising and impreoving it.
A check~list is suggested rather than a more formal reting scale because
the committee feels that present knowledge of the ways and means cf
supervision and of results obtained is too meager to warrant the use of
any measure which might presume to be pr ecise and final. The check=list
suggested is not in any sense an instrumeni of measurement; it is intenaed
to be used for diagnostic purposes. The result of this self-analysis should
be to discover what is being accomplished and to identify those activities
and characteristics which are funciioning actuzlly to facilitate learning
in children and teachers,

The activities listed are those agreed upon a&s being in the supervisor's
province., These activities are being used by suvervisors in the field. T
relative or even ultimate importance has yet to be determined. In fact, future
investigation may necessitate leaving out items now included. 4Again, the
check=list, properly used should help to determine that.

It is felt that the results which a supervisor achieves are the best
indication of the effectiveness of his work. Consequently, these are con-
sidered first. 7The list of personal traits is purposely brief. No one can
question the desirability of a supervisor's possessing as many admirabla
personal qualities as possible, The difficulty lies in arriving at any
comon agreement as to the selection of characteristics, the definition
of terms, or the significance of any givem trait in producing results.

No attempt is made to weight the various elements, It is felt that
weighting would be justified only if evidence were available &s to the
relative importance of the items enumerested. Moreover, since the checke
list iz to be used for self-analysis rather than for reting, it seems
possible to realize the purpose without weighting the elements.
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No provision has been made for a final accounting, ter underscoring
the items according to the three degrees mentioned, a generzl canclusion
can be mede: below average, average, supericr.

Each item is followed by three descriptive terms which suggest three
degrees ol achievement. The explanation which follows each item should be
read before attemsting to determine which degree one has attained.

Check~List for Self-Analysis
I. Results of the Superviscrt's Activities
A. Effect on Pupils

1. Initistive (lacking, moderate, marked)
Children are growing in 2bility to initizte worth while
activities.

Responcsibility (careless, passive, careful)
Children are developing ability and willingness to ass'me
responsibility for the successful outcome of scheool activities.

Methods of study and work (inefficient, ordinary, efficient)
There is growth in ability to see problems in life situations,
in 2bility to plan and carry out the sclution of these problems
and in the ability to generalize and transfer sclutions.

Use of leisure (inferior, average, superior)

There is a growing tendency for the children of the commmity
to make wise use of their leisure time; there is a decrease
in aimless activity and an increase in wholesome enterprises
for out—of=-school hours.

Health habits (carelcss, moderate, careful)
Children are acquiring those habits which produce and mein-
tain good health.

Achievement in the "Three R's" (inferior, average, superior)
Children display satisfactory achievement in reading, writing,
arithmetic, language, amxd spelling.

B. Effect on Teachers

1. Understanding of child nature (little, passable, superior)
The supervisor guides his teachers to 2 more adequate knowledge
and better understanding of child nature in the light of the
contributions of science in the fields of biology, psychalogy,
and socioclogr,

Understanding of human relations (little, passable, superior)
T‘le teachers are growing in their ability to recognize and
espect the personclities of other peorle,pariiculary chil
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Understanding of educational velues (little, passable, superior)
The supervisor guides his teachers in acquiring a knowledge and
understanding of the larger issues in educaticn. He is con-
cerned with vital problems of child welfare and leads his
teachers to a keener interest in current educational problems
and to a scientific attitude toward their profession.

Recognition and diagnosis of teaching difficulties (weak,
limited, skillful)

The supervisor helps his teachers to recognize the difficulties
which daily confront them. Teachers are learning how to
evaluate and diagnose difficulties.

Technigues for solving teaching problems (ineffective, ordinary,
effective)

The supervisor stimulates his teachers to organize try-out
technigues for problem=-solving and to report and evaluate the
results of such procedures.

Improvement in technique of classroam instruction (little,
passable, merked)

The supervisor directs teachers toward acquiring contrcl over
teaching method. He sees that his teachers acquire intelligent
understanding of approved methods.

Use of materials and equipment (guestionable, limited, effectual)
The teachers are skiliful in the chcice and use of instrucuianal
materials. They are in possession of the means of evaluating
these,

Management of routine matters (weak, moderete, skillful)

The schocl-roon machinery rmms smoothly. The attention given
it is reduced to a minimum while a high degree of efficiency
is maintzined.

Teacher participation (little, limited, considereble)

There is a spirit of cooperation among teachers, supervisors,
and principals; and the teaching force shows 2 maxtimum of
activity in converences, meetings, curriculum constructiaon,
educaticnal programs, commmnity affairs,

Voluntary requests for supervisory assistance (infrequent,
limited, frecuent)

The supervisor develops among teachers the ability to make
intelligent requests for supervisory assistancee.

Ce Effect on Conmunity

1.

Interest in school (weak, mild, hezrty)

The supervisor helps to raintain interest by keeping the
community informed concerning the activities and objectives
cf the school,




Appraiszl of school (lacking, passive, discriminating)
The criticism of school activities is intelligent and
constructive.

Readiness to support and improve schools (hindering, passive,
marked)

The corrmnity is ready, after intelligent study of the situation,
to furnish necessary and sensible support, financial and other-

ﬂ.seo

Cooperation with school officials (little, acceptable, con-
siderable)
There is a spirit of cooperation between the school and the
community.

Effect on Supervisor

1. Self-zppreisal (uncritical, crdinary, critical)
The supervisor is able to make valid self-criticism and profit
by it.

Creative effort (lacking, moderate, marked)

The supervisor recognizes and encourages creative effort zmang
his co-workers and mekes a contribution himself to the progress
of educaiion and child welfare.

S ey e T W e

Amount of cooperation (insufficient, moderate, considerable)
The superviscr mekes use cf every opportunity to cooperate with
adrinistrators and teachers, and with members of the community
vwhere sucn cooperation means improvement in learning conditions.

Kature cf cooperation (weak, commonplace, hearty)

The supervisor displays unusual ability to get along with
children, teachers, administrators, and people in the commmity.,
He is actively cooperative and is sincere and open-ginded in his
dealings with others.

Supervisory Activities

A. Supervisory Planning (meager, commonplace, extensive)

The supervisor has a well-organized plan of action. This plan is
comprehensive, and forward-looking, and is arrived at after a
careful survey of the local situation and its needs, both present
and future. It is based on the philosophy of education accepted
and upon modern principles of educatiocn. It is a cooperative
endeavor, the result of consultation with the entire superviscry,
administrative, and teaching force.

Observetion of Clzssrcom Situations (indefinite, pessable, definite)
igd re planned wiih & definite purpose in mind. The supervisor
iisplays skill in the evkluation of both pupil and teacher activity
and in his ability to use this evaluation as & basis for canstruc-
tive help in the improvement of learning conditions,




= Ce Individuel Conferences (destructive, passable, canstructive)

The supervisor organizes his conferences around & centrzl purpose.
He has an intelligent understanding of approved nethods and
materials and is capatle of analyzing an observed situation and
of discussing it with others. He endeavors to get the teacher's
point of view and to stimulate him in analyzing his own problens
and suggesting their sclution. There is a ppirit of cooperation
present and a maxdimm of participation on the part cf the teacher.
The conference is marked by satisfactory results apparent to both
teacher and supervisor,

Teachers' Meetings (valueless, ordinary, valuable)
The supervisor holds frequent meetings to provide instruciion in
and discussion cf pertinent, vital problems. He is sikillfuvl in
the technique of conducting meetings and of planning meetings to
serve various ends. An essentizl feature of these meetings is a
healthy spirit of coopereticn and a generous amount of discussion
in which those present participate. '

Supervisory Bulletin (useless, limited, useful)
Bulletins are sent out when needed to serve some useful purpose.
There is a careful check=up to determine the effectiveness of the
bulletins, Teachers are given instruction in the filing cf this
material so that its maxirum value m2y be realized.

Curriculum Construction (doubtful, ordinary, thorouch)
The supervisor is a well=-informed student of current methods ot
curriculum construction, He initiates or cooperates in the making,
revising, and interpreting cf the course of study. The results of
his work are evaluated and recognized as an outstanding achievement.

Research (little, average, considerable)
The supervisor knows ami observes the principles of scientific
method. He gives some time to erperimentaticn and research and
directs others in similar activities. He encourages the scientific
attitude in his teachers, le keeps in touch with the research being
done elsewhere and is trained in interpretation of the results of

experimentation,

Use of Tests and lMeasurements (ineffectual, helpful, effective)
The superviscr knows the field of measurement, the usefulness of
standard tests and their limitations. He uses these instruments
chiefly for diagnostic purposes. '

Use of Demonstration Lessons (ineffective, commanplace, effective)
Demonstration lessons are carefully planned and followed by
proefitable discussion. The supervisor notes observable effects
in subsequent classroom perfcrmance.,

Je Provicion for Proiessional Study (inadequate, modern, adequaie)
The superviscr encourages his teachers tc take advantape of
opportunities for further treining when such training seems

advisable,
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collection and filing of all data significant

Use of Supervisory Records (inadequate, passable, thorough)
The supervisor mokes use of these records in aidin

appraising his own work, and in revising his plans
situation more adequate

ippraisal of Supez'v:i.sory

Cooperation with Principals in
censidereble)

The supervisor woris in co
to Supervis ory service,

The supervisor studies carefully and the

engages in order

This close analys

Supervisor

Personality

1. Intelligence (inferior, average,

2. Leadership (laclkding,

L. Poise (unstable, balanced, confident )

5« Tact (blunt » frenk, diplomatic)

6. Sympathy (cold, moderate, considerate)

7. Personal appearance (careless, ordinary

Supervision (Little, limited

" ]

operaticn with the Principals in repard

» ordinary, efficient)
his plan of work and
He provides for the
to a2 continuous

The amount of time

superiocr)
passive, powerful)

3. Creative ability (lacking, moderate, marked)

» particular)

8. Breadth of interest (narrow, lirdted, wide)

9. Attitude towerd 1life (pessimis
10,

TR B e

tic, pessive, optimistic)

£oility in public speaking (infericr, average, supericr)

e upon the time which




Supervision, He r Current publicaticns covering a wide renge
of interests - books of travel, biography, current developments »
and general literature, He has traveled widely and has acquired
various experiences which give him a rich background upon which
to draw,




PART I

GENERALIZATIQNS
If the reader will relax and contexplate the foregoing chapters as a
wnole, ne will see that a Picture of Miss Barton's true supervisory plan
in acticn has been energing in Metecalfe County vith startling clarity,

It is a picture too full of detail to be Susceptible of concise summe ry

And it is too powerful to need the reinforcement of a general sume-

only unconsciously - it my be well, while
fresh in our minds » to merge them with o

the eix

Ur commoli=s ense

Re Smith in Education 366,

"Supervision is that pﬁase of administrative work tha
helps the classroom teacher do betier those eéssential things
thal she is going to do some Way oM

Now, the reader may ask, "What is a supervisor FOR?"

A first answer,
and a good answer,

likely to be given by many supervisors » is that the

Supervisor is an expert who tells teachers the answers to their Problens,

and who tells them how to do this or that sld.J_li‘uuy.l
I. Purpose aof the S tudy

- To mke a study in Supervision so that students

Day see the practical side of a specific superviscry plan in action,

o

lelia Taggart and oihers s 1946 Yearbock, p, 115,




Procedure - The writer resided in Edmonton during the month of May and
parts of June and July, 1947, in order to work extensively in the
adninistrative offices, Data were collected by:
L. Consultations with the Supervisor, superintendent, and many class-
roan teachers,
Records in the administrative offices,
Reports turned in by classroom teachers,
Visitations while the schools were in session in December, 196,
and July, 1947.
The method of drawing out a few generalizations from thisg study will be
made through some principles of supervision from Barr, Burton, and
Brueckner, and the elenents of a good Plan of supervision,
A. The nature of the Hetcalfe County Supervisory program can be nade
clearer tarough the scrutiny of underlying Principles,such ass
l. The Supervisory program should be formulated cooperatively;
should be an expressiop of the combined thinidng of teachers,
Supervisors, administrators, pupils, and comrmity members,

concerning the needs of the situation.2

Kiss Bartonts Supervisory progran indicates the direction
of effort for all those concerned with the instructional program,

The board of education, superintendent, attendance officer, and

melcing the program axd to aid in its operation,

4n organized program is always tentativa,3 &s is lisa

2
Barr, Burton, ang Brueckner, OP. cit., p. 127.

Ibi‘ic 3 p. 12?‘




Barton's plan of supervision. Her program is redesigned freely
as it progresses. This has been adequately discussed in the
preceding chapters,

2. The Supervisory program should be derived from the situation;
be based on facts concerning the needs of the persons and the
mterial setting.h

This principle is really a corollary of the Preceding one,
Chapters IIT, IV, and v give the derivation of problems and
Procedures in the Ketcalfe County situzation,

Supervision in Metecalfe County has suffered from improperly
trained teachers, a minimm school taz rate of 75 cents, teachers
misunderstanding the purpose of supervision, poor roads, lack of
proper telephone facilities, and slow mail service,

3¢ The supervisory program should be i‘le::ible.S

The need for securing flexibility in the Ketcalfe County

supervisory plan is discussed in Chapter IV, Because of envi-

ronmental conditions the schools have different problems and

v

needs, To enable efficient Supervision of all ti. schoals a
progran must be made to touch upon every school problem, Miss
Barton's progran is flexible as she realized the particular
needs of each school before planning her course of supervision,

L. The Supervisory program should include provision for its om

testing or evaluation.6

L

Ib:"—d.’ p. 127.
S—‘—_.

Ibid, Pe 1290
6-—-——_

Ibid', p. 1300
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Letcalfe County never had a testing program of any kind
uniil liss Barton made this her objective in the first year of
Supervision. It is practically impossible to evaluate the
testing program as yet, because there were no Preceding data,
However, Chapter IV gives the method Liss Bartom used in
introducing the testing program in the county, with as much
evaluation as the writer could obtain through the two years
(19L5-L7) of testing, The tests in 19,7-L8 was to be given
in October, 1947, which made this information unavailable,
Analyze the teaching-learning sitwation in a search for the
antecedents of pupil gruwth and learning, of failure to grow
and lea.m.7

Kiss Barton has attempted to do this through the testing
progran and classroom visitations. Since the testing prog.an
is new, it is quite valueless to her now; however, in a few
Years it will aid her .in determining the achievement of the
pupils through the ‘teaching processes, and will help her to
locate difficulties and weakmesses in instruction,

Through instructional observations Miss Barton hes been
able to analyze mentally the teaching-learning situation in
letcalfe County. These mental checks do not, however, give

her statistical data for learning the antecedents of pupil

growth and learning or of failure to grow and learn, but does

give her a good picture of the problems of the teaching-

learning situation to be cerrected,

Pe 131,




To aid the teachers in evaluating pupil achievement Miss
Barton has mimeographed instructional checks for various subject
areas for teacher use so she may locate and correct her omn
weaknesses,

This is discussed in detail in Chapter VI of this study.

Be A good plan of supervision possesses the three following elemts:a

le A set of clearly stated definite objectives.

2, liss Barton, in two years of supervision in Metcalfe County,
has set up four clearly stated and wholly sound objectives,
Since this study has been divided according to the office
and visitation phasés of liss Barton's Supervisory plan,
the following objectives are listed in Chapter IV, the
office phase of the supervisory plan in action s 1945-L6.
(1) To stimul te and develop in-service training of

teachers,

(2) To develop 2 continuing progrem of achievement testing
in the Hetcalfe County Schools,

(3) To provide and meintain a stock-room of ieterials and
equipment available for the purchasing needs of
individual teachers,

b. The objectives set up by Miss Barton for the visitation
phase of her supervisory plan in acfion, 1946-L7, was;

(1) To improve instruction through effective classrocm

visitation by the- supervisor,

1)
Given in Education 366 class,




(a) Pre~-visitation activities.
(b) Visitation activities

l. Observation and evaluation of extra-
instructional activities.

2+ Observation and evaluation of instructional
activities.

(c) Post-visitation activities
(2) To improve instruction through having the teaching
perscnnel observe a master teacher at work, usually
termed Demonstration Teaching,.
These objectives are presented in Chapter VI
of this study.
2. A clean-cut outline of the means, devices, and procedures to
be utilized in attaining these objectives.
liss Barton did not sit down at her desk and write ous a
clear-cut outline of the procedures she would use in attaining
her four objectives. The reason for not doing this was that
her progran had to be flexible, and if her supervisory services
were written down in outline form, it would be of no essential
help in carrying on her pProgram, because it would have taken
care of the needs of no ONE school in Metcalfe County. Rather
than do this, Miss Barton kept in mind the needs of each school

by taking notes and maling observatians 'through classroom

visitations, 1In this way, she was able to utilize all means,
devices, and procedures known in supervision to care for
individual problems of all the schocls.,

In this study, the writer has not attempted to expand all
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the means, devices, and procedures used by lfiss Barton in her
Progranm of supervision. Each objective has been presented in

the following mammer.

a. St.éting the objective. (These four objectives used by

Iiss Barton were set up in discussian groups with the
administrative officers and several classroom teachers).
Listing the aims of each objective. (The list of aims
was available through interviewing Miss Barton).

Discussing in detailed narrative writing form the means,

devices, and procedures used in achieving the aims and

attaining the objective, (This informetion was taken from
interviews with Miss Barton).
A clear-cut outline of criteria, checks, or tests to be applied
to the results of supervisicn in order to determine the success
or failure of the program,

As long as liss Barton can see observable results in her
program of supervisioﬁ, she does not take tire from her work
to make eriteria for Judging its success. Progress has been
made in the Metcalfe County schools, as can be authenicated
by edwators and patrons of the county, who can see improve-
ments in their children of school age and in the school |,
buildings, classrooms, use of new teaching aids, and profound
interest shown by the teachers.

The supervision of a small school system is especially
subjected to the possibility of confusion., To try to check
each supervisory activity and Procecurc in detail would get

the supervisor so involved in a rass of details that it would




detract from, rather than add to, his ei‘ficiency.9
Furthernore, data-gathering devices » activity analysis,
~and qta.ndard indi;_'.es _o,t‘_good_pga.cb.'l.ng are as yet not
sufficiently objective;lo nor are they of sufficient validity
to insure the success or fzilure of a supervisory program
For purposes of this' study the writer hes included
observable results of each stated objective used by liiss Barton

in her program of supervision,
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9
A. S, Barr, An Introduction to The Scientific §_g_:d_y of Classroom
Supervision (New York, D. Appleton and Commeny, 10517, Chapter V.
10

Ibid., Chapter V.,
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PART II
cCaiCus IS

Yetcalfe County employs an inadequate supply of corpetent teachers;
better teachers should be employed, or more training should be demanded
¢ those now employed,

A reasonzble minimm salary for qualified beginning teachers should be
established, with a substential salary increment annually for a period
of fifteen years.

¥etcalfe County should have an amual salary for college graduates
camparable to that available in otier professions requiring compareble
anount of training,

Ketecalfe County should establish a higher school-tax rate,

Metcalfe County needs to erploy a large enough staff that the elementary
teacher ratio may be twenty-five pupils per pupil,

The consolidation cf ocne~teacher schools would make possible this ideal
teacher ratio and would give the school children an oppertunity for
better instructional fecilities,

Instruction in MHetcalfe County would be improved if the hoard of educa-
tion wowld furnish multi-sensory aids,

The elementary school building should be characterized by comfort,
szlety, and modern equirment,

Provisions for better working conditions, including adequate moterials
and equipnent, and etra-instructional facilities, should be made

possible for the teaching starf,

A health progranm shoulz receive major emphasis in the elenentary schocls

because health habits of chiléren are established in early yvears,
Greater emphasis should be pPlaced upon aesthestic experiences in the

elementery school Frogras, such as, music ang art,




PART III
A IOCX TO THE FUTURE

Thepurposeofincludingélpok_IBTheF\xtureasPartIHorthis

chapter is to identify and briefly describe specific pragtices of promise

Miss Barton plans for her pProgressive program in Metcalfe County.
Significant among the Promising prectices are the cooperative efforts

of the administrative officials and the teaching persomnel. It is within

o —p——

this cooperative effort that many of Miss Barton's future plans have been
formiated. These plans are divided into three categories: (1) significant
practices in in-service growth of the teachers; (2) practices relating to
improved selection aud use of extre~instructional and instructicnal

activities and materials 5 and (3) practices relating to improved school-
comunity relationships,

In-Service Growth for Teachers.~ Miss Barton's supervisory plan i
action has played a vital role in stimilating in-service educational

Programs for teachers throughout the county. Miss Barton plans:
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1. To provide for county .pre-school workshops each year as a spring-
board to the yearts in-service program,
To have monthly teacherst meetings, planned for teachers to work
in small groups on prevalent problems,
To maintain the Planning Counecil to do over-all planning for the
years progran,
To organize social-recreatianal activities as a vital part of

teachers! neetings,

To ask for consuwltant helps from the State Department of Education
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and local colleges,

To give the teachers opportunity to offer more suggestians, present
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Problems, and to share in all educational programs throughout

the year.

Prectices Relating Yo Improved Selection and Use of Extra~-Instructional

and Instructicnazl fctivities and Materizls.- MNiss Barton gives all the

teachers of Letcalfe County help in choosing good meterials needed for a

balanced program of worth vhile experiences for maximum child growth, In

A Look To The Future the following plans have been medegs

L Extra~Instructional Activities and Materialss

a.

To aid in providing for the school grounds inexpensive play-
ground equipment, such as, balls of all kinds, high Jumps,
swings, and see-szws. The Rlans are to have patrons of the
schools help in making this equipment with miterials to be
furnished by the board of education,

To hage 2 sanitary water fountain provided for eech schoc.
through the cooperation of the State Health Department and
the board of education.

To help in meking possible two sanitary toilets for each one=
teacher school; one for boys and one {.r girls,

To organize a program for keeping the school buildings in good
repair, painted, and well-kept through cooperation of the
board of education, teachers » Patrons of the comunities » and
pupils,

To provide space in the classrooms for “activity prograns o
by loosening the seats from the floors ang making valuable
suggestions in seating arrangenent sc that the children my
work in instructional activity groups,

To help provide cloakrooms » sterege space for supplies,




materials, ang equipment by locating cheap materials so that
students may build these things with teacher guidance.
To suggest "resting mats" for children, such as, gress sacks,

or burlap tacked over old quilts or stuffed with straw, or rag
Tugs plaited by the children; and to Suggest an army cot in
each school in case of illness, -

To stimilate interest of teachers ang Pupils in establishing
reading, science, and library corners,

electric lights in a.]_'L one-teacher schools with he

of educat ion,

» Such ags, ingredients
for a Epring salad, Having the children eat at tables, made
by pushing desks together, woulg teach them taple mrners and

give then conversation lessons,




2.

Instructional Activities and Materials.,

do

To invite consultants from various publishing companies, i.e.,

a reading consultant from Row, Peterson and Company, to work

with teachers through workshops, demonstretion and study
groups in helping them wisely use the instructional materials
which was adapted by the state as a part of the free textbook
progranm, and to illustrate their proper uses.

To purchase a variety of mlti-sensory aids furnished by the
board of education, such as, a film projector, and a record-
ing machine, to be kept in the Teacher's Library for use when
needed for instructional purposes. (Films for motion pictures
will be furnished by the University of Kentucky Extension De-
partment for a smell yearly fee),

To have the state library consultant to work with the teachers
in planning the best use of available materials.,

To have sets of maps circulate through the county schools s lend-
ing them from the,Teacher's Library.

To promote grouping of pupils in the social studies and
arithnetic,

To have consultants from nearby colleges give assistance in
securing and helping teachers to becone familiar with people,
agencies, and material resources available on specific problems
through conferences, workshops, school visitations, and county
study groups,

1o provide for a progran of training for teachers in testing,

and stressing integrity in reporting data,




Practices Related to Improved School-Commmnity Relationship
7o promote interest of school groups to devote more time to the
resources and needs of lMetcalfe County.
To organize Parent Teacher Associations for all schools in the
county in order to emphasize the importance of parents and
teachers having a better understanding of children.
To help establish coordinating councils mede up of sciaool people,
agricultural agents, health officers, and business leaders in
the county,
To provide and promote adult education programs in the county so
that parents may discover pupil and commmity needs and resources.
To develop a more constructive and challenging way of corrmmicating
with parents than‘through the traditional report card, i.e., con-
ferences with parents, supplenented by personal letters.

To organize the curriculum around the centers of interest, problems,

or aspects of living in Metcalfe County.
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Cooperative planning and use of all supervisory services for improving
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the educational system of Ketcalfe County is being made by Superintendent

W
»

-‘i'"' <
- R

Butler, lfiss Barton, and other administrative officers. It is their in-
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terest and pwrpose to equalize educational opportunity for all the pupils

in the lMetcalfe County Schools.
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