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Abstract. In the article theoretical and methodological piptes of digital humanistic pedagogy
— the science about the laws of creating a posititegrated educational reality as a result of the
convergence of physical and virtual (created udi@d) training spaces (environments) are
determined. Based on the use of modern ICT learaitigity (formal, nonformal and informal) is
at the intersection of two worlds: the real and tiveual. Methodology and research methods of
classical pedagogy require review and improvemanthe context of current realities of the
educational process, needs and interests of alliigects.

The development of digital humanities in the intional educational space is analyzed; the
content of the new field of pedagogical knowledgepart of digital humanistic is outlined;
research methods and directions of current sciemégearch are defined.
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1.INTRODUCTION

The problem in general.Intensive expansion of ICTs in education at theeséime is
characterized by insufficient implementation of ithpowerful educational potential, in
particular for development of cognitive, creatiealtural, linguistic, and social competencies
of an individual; creation and management systefrisealth keeping and research training.
As a result of it, there is an urgent need to ustdexd the theoretical and methodological basis
of the educational process in which ICTs are ud@d.particular importance is the
improvement of pedagogical skills of teachers hteafels of lifelong education concerning
the use of ICT to improve the quality of teachiagd give it the properties of democracy,
openness, personalization, creativity, creatin@ arfeattractiveness in the eyes of students,
teachers, and motivating everyone to informativeé aducational activities. Expectations of
scientists to create concepts of combination of dnustic and technological components of
the educational process are related to pedagogy.

Informatization of system of national education wasried out thanks to the selfless
activity of outstanding Ukrainian scientists sueh\a Bykov, M. Zhaldak and others, as well
as of students of scientific schools [2; 3; 6;TAe introduction in Ukraine of a new specialty
“ICT in Education” for the candidate and doctor aegs of Pedagogy marked not only the
distinguishing of a new research field, but alsnamced the breaking out of a new era in the
development of national pedagogy — the integradioeducation and pedagogical events with
digital technologies, that permeates all areaseafbgogical knowledge: theory and history of
pedagogy, didactics, theory of education, educatiemagement, pedagogy of lifelong
education, vocational and special pedagogy andXit.
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Analysis of topics and subjects of successful datéoand candidate theses in specialty
13.00.10 “Information and Communication Technolsgie Education” outlines a fairly wide
range of scientific studies:

— ICT in educational process in secondary school,

— ICT in teacher education;

— ICT in vocational education;

— ICT in educational management [1].

The character of these scientific papers provesttiea subject of the research is the
study of educational phenomena occurring in edacatireality, which includes physical and
virtual (created using ICT) spaces. Based on tleeofisnodern ICT learning activity (formal,
nonformal and informal) is at the intersection w@fotworlds: the real and the virtual.
Methodology and methods of educational researatiastical pedagogy require revision and
improvement in the context of current realitiesediicational process, needs and interests of
all its participants.

Limited use of pedagogical potential of ICT is cadisy insufficient awareness of
pedagogical society about the possibility of usechnology for individualization of learning,
cognitive and creative development of students,rdination of interaction in solving
educational and research, organizational and adtrative tasks etc. In our opinion,
theoretical and practical grounds of a new branthpedagogical knowledge — digital
humanistic pedagogy may improve situation. Thisagedy integrates -bio and -techno and
explains how to organize educational processtélkiés place in real and virtual space.

Analysis of recent studies.In national educational thought the problems of
humanization of education and humanization of etimical process based on widespread use
of ICT were firstly presented by M. Zhaldak [6]. &lscientist rightly emphasizes that the
problems of informatization of educational process “complex and above all they are
educational problems”, and their solution, accaydimthe scientist, «requires development of
new computer-oriented methodical systems of tegcbirall subjects — new teaching content,
new tools, organizational forms and methods of atlog, training, maintenance, analysis,
adjustment of educational process, learning managgnaimed at significant deviation in
independent, research, and creative learning aieswf students and teachers on the basis of
wide and pedagogically prudent use along with ti@awaial, new computer-oriented
technologies of education, activation of cognitaativity of students and teachers, and at a
considerable intensification of communication of@idgnts and teachers, and educational
process ...” [7]. In fact, academic M. Zhaldak m&t the content of a new field of
pedagogical knowledge that goes far beyond of dotmarse of Informatics and covers the
whole educational process.

The studies of the scientists such as V. Bykov J2]Kremen [8] are dedicated to the
problems of open education, educational space,atidnal environment in the information
society. The use of ICT as tools of increasing ghsitive potential of cognitive and active
field created by a teacher, the ways of virtuaicrabf educational process, giving it creative
characteristics are studied in the works of M. lobgimko [11]. The component structure of
IC competences of a teacher is quite detailed aedlyn the works of O. Ovcharuk [13],
O. Spirin [16] and others.

The problems of development of digital humanistexl@gogy are highlighted in the
works of foreign pedagogies: P. Anderson [19], @riB[21], J. Brier [22], T. Clement [23],
C. Davidson [24], P. Fyfe [28], B. Hirsch [26], Dakacki [29], R. Lanham [35], S. Warnock
[40], R. Whitson [41]. At the same time, the thema bases of digital humanistic pedagogy
that explores the rules of creation of positive edional reality through ICT require
coverage.



ISSN: 2076-8184. Information Technologies and Legyiools, 2016, Vol 53)\e3

Article's goal is a study of theoretical principles of digitalrhanistic pedagogy — the
science about the laws of creating a positive natiegl educational reality as a result of the
convergence of physical and virtual (created usiig training spaces (environments).

2. METHODS OF THE STUDY

In our study we use the following methods: theoedti analysis of philosophical,
pedagogical, psychological and technological liteea making it possible determine the
essence of the basic concepts of research, systatiat and generalization of theoretical
and empirical data by which the theoretical backgm of digital humanistic pedagogy is
revealed; empirical — pedagogical observation, agraphy based on the development of
content, forms and methods of digital humanistidggogy.

3. PRESENTATION OF THE MAIN RESEARCH

We intend to analyze foreign experience, in paldicaf highly developed countries, to
determine the theoretical and methodological ppiesi, content and tools of digital
humanistic pedagogy. New pedagogical category eegjgcientific evidence in 2012 after
the publication of a collection of scientific papéiDigital humanistic education: practice,
principles, policies”, edited by B. D. Hirsch (Bré&. Hirsch) [26].

This is impressive and important collection of stiec papers on different aspects of
pedagogy in digital humanities, which enables tynesponse to the urgent questions of
theory and practice of digital humanistic pedagoldye publication was positively evaluated
by leading scientists and artists:

— This collection makes an important contribution to the development of digital
pedagogy and gives it a more suitable and high status which it deserves (Kathleen Fitzpatrick,
Director of Scholarly Communication, Modern Langeagssociation);

— | really appreciate this edition because the semantic richness and thoroughness of
investigations serve as a substantiation of further prospects. | would certainly suggest this
book to each teacher who uses ICT in the humanitarian field, especially at the university level
(Kathleen Fitzpatrick, Director of Scholarly Comnmzation, Modern Language Association);

— In general, this book is a very necessary resource for digital humanities
communities. It not only introduces a reader to the field of unknown to many teachers and
students digital humanitarian issues, but also provides information on the use of computer
technologies in the humanitarian field, activities in various scientific and educational
institutions (Julian Dettori, British Journal of Educational Tieology) [26].

The statement issued by American scientists souveasonable that “the future and
education in the future will be digital ... sostirresponsible to use ICT in education without
defining principles of digital humanistic pedagogihere are various ways of structuring
digital humanistic pedagogy, among which the mdfcéve one is to tear away from the
computer and to think over this problem” [28]. Thgurative statement emphasizes that the
object of digital pedagogy’s study is the impactIGfT on all participants of educational
process, the research of educational and cogratitiens taking place both in material and
virtual reality and according to it the design ofitent, forms and methods of teaching.

According to B. D. Hirsch, digital humanistic peday is “the heart of digital
humanities” [26; 16]. This figurative definition pds to the origins of a new field of
pedagogical knowledge. Thus, the origins of digmaianistic pedagogy are found in digital
humanities — interdisciplinary field of scientifiesearches and educational practices that
emerged at the intersection of computer and humeanit
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Digital humanities (often abbreviated DH), develdpé&om computerization of
humanitarian field and digital humanities practjcesver a variety of topics from creation
and storage of online collections of artifacts tlection of cultural data bases. Digital
humanities also include converted into digital ardated digital materials and combine
methodology of traditional humanities disciplinesi¢h as history, philosophy, linguistics,
literature, art, archeology, music and culture) aadial sciences with computer technologies
(for example, data visualization, information séardata collection, statistics, writing text,
digital cartography, digital publication) [20; 26].

Unlike many other interdisciplinary experimentsgitil humanities have a very well-
known beginning .In 1949, Father Roberto Busa #alian Jesuit priest, set a goal to analyze
by technical means the complete collection of tettef Thomas Aquinas — an Italian
theologian of the XIlII century, and found The IndBxomisticus, which would be a complete
concordance of all 10.6 million words of Thomas Aas.

The solution of this problem without the use ofeatain type of technical equipment
was impossible. The work started using punch cards sorting machines, was practically
completed in 33 years, on the base of large uravéBd/ computers [26].

The methodological basis of digital humanitieshis ise of ideas that have emerged in
the main stream of technocratic sciences. This apb approach for humanities and
computer sciences proves the creation of unifymrcepts that cover bios and techno. Digital
humanities also overlap with research of new meda information sciences, media theory
of composition, studying of computer games. Mastgdigital humanistic skills takes place
in the course of creation and implementation okaesh projects of an interdisciplinary
nature.

The conceptual tools of digital humanities to esprthe artistic and social activities of
an individual are the new information and commuinica technologies, including the
Internet, changing the nature of many informatioarses (letter— e-mail, book— e-book,
audiobook; traditional library> electronic library, encyclopedia Wikipedia etc.).

Specialists in digital humanities have been traiaethe levels of bachelor, master and
doctoral degree programs at universities of Brit@lanada and the United States since 2005
[20; 26]. They have started Bachelors’training iajon “Humanities of the second generation:
humanities 2.0” in Poland. Thus, in 2013 Kazimidfielki University in Bydgoszcz opened a
new training course called “Humanities of the secageneration” (Humanistyka drugiej
generaciji). The offer is addressed to those catedaho want to realize their ideas and skills
through the development and use of various Inteasgurces.

The website of the university notes that “Humasit&0” is a growing opportunity not
only for communication, entertainment or businesgi@l media, Internet journalism, games,
e-commerce), but it also provides unlimited resesrdor development and education.
Therefore, in 2013/2014 management of KazimierzIkVigniversity decided to open a new
major at the Faculty of Humanities that will traipecialists. The university offers four majors
to the candidates: “Information society and digitian”; “Internet journalism and social
media”; “(E)-letter and computer editing”; “Reselarand development of computer games”
[31].

We would like to note that as a result of cooperatf the Jan Kochanowski University
in Kielce, in particular Branches in Piotrkéw Tryialski (Poland) with Institute of
Information Technologies and Learning Tools of NA8fSJkraine, training of specialists in
majors “History 2.0”, “Philology 2.0”, “Pedagogy®has started [39].

The development of digital humanities is one of thejor trends in the world
educational space, and it confirms the functioniofg the international scientific and
educational organizations that support developrogmtegration processes in the humanistic
and digital sectors.
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The Alliance of Digital Humanities OrganizationsAO) is an organization whose
objectives are to promote and support digital netean the use of ICT in teaching arts and
humanities, coordinating interaction between hustarand humanitarians involved in digital
and computer-oriented research, teaching, creatntgdisseminating valuable experience in
all areas presented by the variety of membership.

The Alliance of Digital Humanities Organizations NO) supports initiatives for
publications, presentations, cooperation and tmginiecognizes and supports best practices in
these activities, and acts as a public advisorgeforhus, ADHO embraces and coordinates
relevant activities through constituent organizasiothe European Association for Digital
Humanities (EADH, founded in 1973 as the Assocmatior Literary and Linguistic
computerization), the Association for Computers #mel Humanities (ACH, established in
1978), the Canadian Society for Digital Humanit{esunded in 1986 as a consortium for
computers in humanities), Internet network of CagiHumanities Centers (CenterNet), the
Australasian Association for Digital Humanities (BA) and the Japanese Association for
Digital Humanities. The ADHO’s members are indeparidscientists, students, postgraduates
and researchers from all over the world (The Aimmf Digital Humanities Organizations
(ADHO) [18]. An important feature of the Alliance a publication of a quarterly journal on
digital humanities (Digital Humanities QuarterlyHQ) — a digital journal with open access
that covers all aspects of digital media in the anites: experimenting with different
formats of publications and rhetoric about digipalblishing of articles on literary and
linguistic computerization (well-established prgiof digital humanities journals) in ways
that overcome the print and digital gap; using op&ndards to deliver the content of the
magazine; developing translation services and hmgtial review in accordance with
international character of ADHO. The wide ranger@fiewed materials is published in the
journal, including: scientific articles, edited werwith alternative ideas; experiments in
interactive media; book reviews, web-sites, new imad installations, digital humanistic
systems and tools [27].

In the field of digital humanities pedagogy occpeeleading position as its role meets
the challenges of the modern information societgualihe need for lifelong education of
people in accessible for them formats of formal arfdrmal education. The objective of
digital humanistic pedagogy is to create conceptsintegration of humanistic and
technological components of the educational prqo@sning ways to use ICT to improve
the quality of teaching, giving it the propertieb democracy, openness, personalization,
creativity, encouraging everyone to cognitive le@agractivities. In this context, B. D. Hirsch
emphasizes: “if digital humanities fully realizad potential to change the current academic
approaches to teaching, digital humanistic pedagdguld be moved from marginalization
and isolation to the forefront of research” [26].

The foreign scientists outline that the use of I@Tteaching involves analysis of
pedagogical changes caused by their use. In otbetswas Paul Fyfe emphasizes, this means
that “lecturing technology (for example, PowerPpwithout thinking of how lecture form
should be developed and enriched is not enoughchEes need to think integrally about
different functions of a modern teacher in reditief digital life in both academic and
nonacademic spaces” [28].

Thus, due to the convergence of technological andamistic areas of knowledge, in
foreign educational practices a new category ogitdi humanistic pedagogy” and a new
scientific branch appeared, characterized by afseeas, concepts that have been formed not
in related, but in independent, technocratic anddmistic fields of research.

Based on the analysis of foreign and national e&pee of convergence of ICT with
humanistic-educational practices we suggest usatggory “digital humanistic pedagogy”
emphasizing on development of a human persondiityugh ICT. In broad terms, digital
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humanistic pedagogy is the science about ruleeasmission and perception of educational
experience that happens in physical and virtuditiesathrough the use of ICT, including
digital technologies.

Examples of practical application of digital hunstim pedagogy can be analyses of
educational phenomena that occur when using ICTwéPd?oint, social media, networks,
blogs, websites, etc.) for training representatieésdifferent age groups and different
professional directions.

In this case ICT is interpreted not only as anaydte means to illustrate educational
information. Competent teachers using ICT implengentimber of important educational and
didactic, organizational and creative functionspamsion of channels of transmission and
reception of information; promotion and developmehtognitive processes; achievement of
democratization, transparency, personalizatioeyaativity, flexibility and access to learning,
creative self-realization, and self-identity. Pealgigal analysis of the use of ICT as a tool for
implementation of educational-research, studenteced education confirms positive
changes in convictions of teachers; and it affacts alters the shape and nature of teaching
and learning.

It is important for teachers to understand the [@cties of educational events in the
convergence of physical and virtual spaces of @iffetypes of teaching, evaluate expansion
of cognitive opportunities offered in the modernridoPhilosophers emphasize the fact that a
person had the opportunity through ICT to meetiticat need of the human spirit associated
with break through beyond the real, in another @erkthe virtual. Fleeing from the boredom
of everyday life, people are deep in the virtuallitg of television, computer monitor, cell
phone, CD-player and they turn over Internet pagesg to solve problems of the physical
reality.

Consciousness of an individual gets heterogenkdy includes along with “everyday
reality” a number of other not everyday realiti€bere are so-called transreality transitions —
complete, “when new reality gets full ontologicétsis”, or incomplete. The ability to such
transitions, to combine realities is an essentiagiment of processes of socialization,
development of an individual in the modern sociétyp. 119]. In this regard, there is urgent
need for researching virtual events, learning oppuaties for their use in creating an effective
teaching environment, using ICT to enhance virtinaracteristics of teaching reality.

In this context, such concepts as reality and imatgn, being and consciousness,
natural and artificial, real and fantastic, humaaisand technocratic have gained new
meaning. It is due to deepening scientific undexditag of the world as a set of realities,
which partly overlap and interact with each othecluding overall educational space and
partial teaching environments.

Pedagogical reality is determined by space and, tivhere an individual acquires some
experience. As a multidimensional phenomenon, mlwaes rational and sensual, conscious
and unconscious, biological and technological, esml imaginary, and can acquire spiritual
and creative, but at the same time destructiveachenistics. Pedagogical reality covers all
areas of life in the society of knowledge, lifelolegrning and has to become a subject of the
detailed study of pedagogy.

According to the classical pedagogical thoughtacher creates a special environment
that has to impact positively on students, providesm with training, education and
development. We more and more deeply understandfatttethat it is difficult, almost
impossible to train and develop an individual ifdie actively counteracts this process. The
success of teaching depends on how it motivatedests to self-education. If a student
doesn't actively participate in educational actestand enjoy the cognitive actions, such
training will hardly lead to positive changes inshier personality. So, crucial are the
characteristics of learning environment that caroerage an individual to cognitive activity,
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intensify it or repel from it. In this case an extrely important factor is how this cognitive
activity meets the personal needs, directs a studgrossible ways of self-completion, which
improve the quality of life.

All the above mentioned information is of partiquilaportance for the development of
model of pedagogical reality, which uses ICT fosifige effect on an individual [11]. In this
context, a teacher must gain proficiency in pedagbgnastery that combines knowledge
about origins of pedagogical reality, rules ofdtsation and research, awareness of the role of
ICT in these processes, as well as practical dkitltheir implementation.

The nature of pedagogical reality, special featwksts effect on an individual is
characterized by the author's theory of cognitived aactive field [12]. The human
communication in general, including teacher-stugemhimunication takes place in space and
time, so it can be described as a category of twgnand active field. The definition
“cognitive and active field” is universal.

Any activity takes place in the coordinates of dboge and active field. The
philosophical support of this statement is found fine concept of academician
V. |. Vernadsky about scientific thought as a ptang phenomenon of space character. The
remarkable moment of V. I. Vernadsky’'s concephis statement that an individual exists as
long “as material and energy exchange occurs” batwam/her and the environment in
which he/she lives [4]. According to V. I. Vernagiskenergy and material exchange between
living organisms is realized through “the field ldé — both in the environment of universal
gravitation and a microscopic section, where gyaviirce is not dominant...” [4, 9].
According to V. I. Vernadsky, each person is chimdwed by “the field of own existence”,
for which rational and irrational elements are natu

Thus, the field of an individual is characterizgdébcombination of sense and rational,
conscious and unconscious, heuristic and hedonlsticanifests itself in people's attitude to
the world, as well as phenomena that defy standiagetal comprehension: emotions,
feelings, experiences, intuitive forecasts, speséntific thoughts, inspirations, fantasies,
dreams and more.

The field of an individual is in the constant irgetion with the fields of others. In our
opinion, when a group of people integrates in otdeperform a certain activity, there is a
phenomenon of imposing of individual fields and réhes a total field of activity. If
pedagogical activity is considered as a processeather-student energy and material
exchange, it is right to make conclusion about pinesence of communicative field of
cognitive-active character or cognitive-active dieWhich is the result of blending personal
fields of a teacher and students during a partidakson or lessons.

Let us consider the process of creating cognittesa field by a teacher. As a subject
of the educational process, a teacher providesnrd@bon of subjective characteristics. It is
not about the content of educational material deéfdion. We note that this content is
submitted to a certain sensory-emotional manneis $énsory-emotional manner occurs in
the imagination of a teacher. According to Pararels the famous philosopher, alchemist
and physician of the XVI century, “Imagination isan of the human soul ... If the power of
imagination is enough to illuminate the entire inngorld of an individual, his/her
imagination can create”. Paracelsus underlined“theggination is a tool. Through the power
of imagination will creates thought forms. Imaginatcreates action” [12, p. 18]. Through
tension of psychic energy (intelligence, emotiofeglings), teacher transmits information
image to students. Information image is a sourcer@ation of informative and educational
reality, which acts on a student through wordsialaexpressions, teacher’'s gestures, means
of training, and information and communication teglogies that it uses. Thus, teacher is a
creator of the information image transmitted todstus through words, actions, and
information and communication technologies.
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It is possible to determine the power and energyrastteristics of the cognitive and
active field depending on the product of teacher&sativity. The field can be shown through
senses, emotions that are experienced by all jantits of educational process. The higher
the intensity of feelings, the greater the powearabteristic of the field is. Depending on
positive (joy, enthusiasm, success, inspiratione)mr negative (fear, humiliation, violence,
failure, impotence) feelings, we determine the gyguotential of the field — positive or
negative. The total energy potential in this ciaghe sum of energy potentials of the fields of
each person, creating a common energy background.

The cognitive and active field of the maximum piesitpotential is manifested in the
special atmosphere of creative enthusiasm of teasite students when each of them and all
together are covered with fine sense of delighy, pgiscovery and comprehension of the
phenomena previously unknown of surrounding andrinvorld.

Pedagogical mastery involves finding ways to inseepositive energy potential of the
field of cognitive activity. It is about mobilizingnental (intellectual and sensory-emotional)
resources of each student, their orientation omibrg It is important to remember that
psychic energy of each person is multiplied by ybytheerful, and creative work; difficulties
are easier overcome. Thus, the academic work desta should be cheerful, inspirational,
creative, joyful, attractive, because only in tbasdition mental processes are developed and
a person experiences a sense of comfort, and emabsatisfaction.

It is necessary to enhance the impact of cogniingd active field in order to make
information image learned by a student and the gs®cof its perception ensured
psychophysical development of an individual. ICTaypa special role in this process. We
emphasize that the strengthening of cognitive aotivea field on students, mastering
information image by them will be provided in these of expanding channels of perception
and processing academic information. This is fedéd by the ability of teachers to expand
the channels of transmission, reception and remtamu of information through the use of
multimedia and web-oriented technologies. Multinaedpresentations of educational
information, audio and video materials, networlerattion with the subjects of educational
process, representatives of various institutionghat individual, local and global levels
increase the positive potential of cognitive antivadield.

Based on the use of ICT teacher works with newdygfe'text”, genres, new forms of
discussion and communication models, new “databa@egpertexts, infographics, video
blogs, Internet communities, and others). Theyuaited by the idea of co-creativity, creation
of more open and available resources and unlinofgabrtunities to exchange information
and use it (philosophy of Web 2.0). For exampleglaatronic text is a more dynamic means
of transferring information in comparison with aditional printed text. The electronic text
properties include: volatility and mix of alphalweéind imaginative information. In electronic
texta word, image and sound are expressed in a oonthigital code. An author can save
electronic text in the original form, modify it,\@ it to someone else, but it is still available to
the author. The surface of the text is also vaeiapbu can zoom in or zoom out, change
placement of the text on the page, configuratiorlloétrations and form of letters. This
feature of electronic text is named by Lenham Rrhasorical; stressing that electronic text
blurs the line between its creator and reader, stdulates creative self-realization [35,
p. 16].

Thus, the positive potential of cognitive and aetfield will increase dramatically if
students acquire information image through thein @reative actions with the help of ICT.
Attaining the image not only through listening, lalgo through visual perception, movement
(pantomime play), synthesis of speech and motoressppon, dramatic play, experimentation
with different materials ensures formation and Ietagioring of information images in the
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imagination of students. Teacher should use tedgnes that provide creative activity in real
and virtual environments.

Pedagogical reality is variable in content and fand gains speech, mathematical,
scientific, and artistic features depending on shbject being studied. Skillful use of ICT
expands operational opportunities of educatioralityeand deepens its virtual characteristics
that provide:

— journey into the world of mathematical, natural,ilplogical, art, and human
concepts;

— inspiration of categories, events, characters,daadgue with them;

— moving along the time axis and imaginary beingha past eras, the appeal to the
experience of people living in different historiqgedriods;

— moving in space and imaginary stay in geographjicalinote locations;

— transfer into parallel worlds (book, TV, Internet);

— safe experimentation with concepts, phenomena, orandelection of actions,
activities that do not lead to irreparable consegeas;

— correction of events occurred,

— review of events to change their implications;

— creative development of teaching and learningtefibm local to global level.

As you can see, teaching and learning reality @ositalong with real, virtual elements,
that create a strong gravitational field, makereay fun and attractive. In this context, ICTs
are used for development of imagination, fantasgativity, penetration into the essence of
the various phenomena, processes and, importdotlymit the pressure of everyday life,
satisfy needs in finding unusual, hyper real. Teasktho uses ICT knowingly transfers the
actions of students in virtual space. Moreover, palticipants of the educational process
should understand the convention of virtual spaceated by the real actions and
technologies.

It is advisable to use ICT to create effective medgcal reality. It is expected that a
teacher and students do real actions for imaginavyement into created virtual space and
perform all activities in it that are inaccessibde impossible for traditional learning
environment. Pedagogical reality, which combined amd virtual spaces, creates conditions
for spiritual and creative development of teaclad students.

The areas of current studies in the field of digmamanistic pedagogy cover problems
of creating and learning integrated pedagogicalityeavhich combines real and virtual
spaces and is an example of the interaction obbgichl and technological components to
ensure quality of education. Methodologically imjpot are issues of finding out the nature of
research methods of digital humanistic pedagogy.

The practical use of research methods of digitahdmistic pedagogy means the
implementation of scientific research at the irdet®n of digital and traditional humanistic
means. And this is implemented in two different wa@n the one hand, digital tools and
technologies for traditional humanistic studies applied. On the other hand, humanistic
research methods are used to study educationalbptera occurring in mixed or virtual
environments created by digital technologies. Tlse of ICT for educational research,
including the use of video surveillance, audio arako recording, allows you to travel in
space and time, creates conditions for fixing thére complex of reactions studied, and
raises qualitative research to a new level, pragrasd results of which in digitized
(electronic) form can be stored in the memory & tomputer and when needed play a full
picture of the events, becoming a source of newares. Audio and video recording is often
used when interviewing, observing, experimentimgl ereating digital narratives.

In schools where the video surveillance systems irselled, ICTs help perform
preventive educational function. After all, whendsnts realize that the video surveillance is
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conducted in school, they are more disciplined podctual. Teachers use the records to
analyze the educational process, and create degitatational or entertaining stories based on
the video archive.

Nethnography as a foreign pedagogical approachesearch Internet networks is
worthy of notice. This notion was introduced by Rdbv. Kozinets — the American scientist
and inventor of netnography. He formed this notwith two English words: “Internet”
(“inter [net]”) and “ethnography” [34].

Nethnographyis a branch of ethnography, which stutlhe behavior of people in the
network and is concentrated around cultural, symbahd information ideas. The foreign
scientists (D. Miller, D. Slater) determine thathHieography means the long research through
the use of various methods to ensure that as nepeces of people studied could be properly
understood or conceptualized by others” [34].

M. Hammersley and P. Atkinson argue that ethnogréphits the most typical form
requires the anthropologist participation, whickexplicit or latent in everyday life of people
over a long period, observation of the eventsgtistg to conversations, asking questions — in
other words, it requires collecting all availabkgalthat will shed light on the problem that is
the subject of research”. A similar approach isngemplemented during the ethnographic
research, which completely or partly takes placéha Internet and is called nethnographic
research. The methods such as observation, patiapin the life of a particular community,
communication with its members and asking questmersaining to their behavior are used
by scientists who conduct research in the Intg3t

According to Christina Hine, the author of the slaswork “Virtual ethnography”, if
people, who are being studied, transfer certaire@spof their lives to the Internet, the
researcher must also study the network [33].

Nethnography is used to research the issues thatifficult to study using quantitative
methods, in particular: critical assessment of nmiation received from others, sources of
information, creative activity, “Internet piracyactivity on the social networking sites,
potential of social media as an area for developnoéninformation and communication
competencies, creating an image in the networkyoritsecurity, and others.

The nethnographic research involves the gradualeimgntation of the following six
steps: 1) planning; 2) entry into the network; 8jadcollection; 4) interpretation, 5) ethical
standardization; 6) presentation of the results.

The most common methods of thenethnographic rasesee the study of individual
sites, especially which are popular in the targetig studied, and online questionnaires. The
use of online questionnaires is seen as a compleofemformation obtained during the
interview and observations. The online questiomsaidespite the undeniable advantages
(low cost, fast access to the results, possibitify contact with defined groups), are
characterized by serious risks associated withldbk of direct physical presence of the
researcher / interviewer. When the research taprelated to the field of taboo, this absence
is a huge advantage, whereas during the test, whidompleted by young people, it is
necessary to reckon with two serious risks: polsitmf misunderstanding the question by a
respondent and ease of refusal to participate ensthdy. To neutralize these risks special
attention should be paid to the questionnaire giracand the limit of open questions in favor
of closed ones.

One of the main dilemmas related to nethnographhesscientist’s choice of his/her
role in the study. According to the fundamentalssifications, roles that researchers can
perform are: an observer as a participant — in ¢hise the researcher works “incognito”,
without revealing his/her true intentions to thenmbers of the community studied; a
participant as an observer — the researcher demdeglore the environment in which he/she
is accepted and known; an observer who is nottacjpeant; an outsider [33, p. 107-120].
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During nethnography computer-mediated communicatasn a source of data to
determine the ethnographic nature and presentationltural or social phenomenon is used.
Thus, the scientific search is carried out in whialts about the subject of research is
obtained by selective observation and theoretidalpretation of what we see, and by asking
questions and interpreting responses, by streamglinotes and audio or video recordings
during preparing scientific reports.

For a more complete picture of learning using I@cluding the Internet network,
analytics training is used that combines compwgehnologies (data and text analysis, data
visualization) with pedagogy, social sciences anslycpology [30]. According to
L. Panchenko, analytics training is a promisingediion of research in the field of higher
education that aims at improving the learning pssceinderstanding the students and how
they learn, making supported decisions on the bakithe analysis of educational data.
Analytics training is based on the methods of maliate research, data analysis, using
neural networks, machine learning methods, so@élvork analysis, and data visualization
[14]. We emphasize that analytics training has wsalfrom the area of cyber research and
spread on teaching practice, educational managemakming teachers to carry out a more
subtle analysis of the impact of ICT on the varibygses of social-cognitive activity.

As teachers are increasingly using open educatioesburces, and a variety of
applications are available on mobile devices, s ube of analytics training to track the
participation of students in educational activisyliecoming increasingly important [30, p.
61]. It is necessary to monitor and evaluate the af external resources [37]. This
information is crucial for the educational suppoftindividual students, and it informs the
academic community on possible ways to improvegtnaity of education. However, the use
of students’ data may have different consequersgcially in building relationships of trust
and respect between institutions and students. mdytcal tools become more widely
available, there is the growing desire to use tf@neducational research. In order to gain a
better understanding of the impact of the currdranges on the educational reality, it is
important that, educational establishments devptijzies of the use of analytics training for
the evaluation of educational and research ac#uiti

Thus, the study on digital humanistic pedagogy ive® integrated use of traditional,
modernized, and specific methods of implementadicthe scientific research.

The important task of digital humanistic pedagogyenrichment of modern Internet
space by transferring educational cultural heritegthe network and giving access to it not
only to academic users (researchers, teachergrgfjgupils), but also to the general public.
The use of methods of digital humanistic pedagagyadd a new dimension to historical and
pedagogical research; enable researchers to timwsgace and time while analyzing video
and audio recordings, and to digitize (transfeel@ctronic form) unique documentary and
epistolary materials, photos, images.

An important area of research of digital humanipgdagogy is a creative realization of
personality in the virtual space. The opinion ofLBnham sounds reasonable, that children
and all citizens need to be taught electronic esgpom, which is essential for a society of
digital information [36, p. 15-16]. In order to filll this task in 1993 a center of digital stories
at Berkeley was founded. The practice of creatihgrts personal narratives using ICTs
spread to all English-speaking countries and thetée Europe.

We emphasize that narrative is an information nwssd reflective nature; that is a
story that reveals the narrator's position on wiedshe says. The use of digital technologies
greatly increased the effectiveness of narrativglies. Today, the trend of implementing
narrative-digital approach, according to the redeaesults of L. Tymchuk, clearly stands out
in all forms of learning (formal and informal) ing international educational space [17].

11
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A digital narrative is the practice of using comgrutechnology for storytelling. There
are many terms to describe this practice: digitadudnentaries, digital storytelling, digital
essays, electronic memoirs, interactive storiesahdrs. But overall digital narratives relate
to the idea of combining art to tell stories withaiety of media, including graphics, audio,
video and web publishing [25]. Duration of digitakrratives is variable, but in the
educational practices, it is from 2 to 10 minutBsgital narratives cover a wide range
oftopics (personal stories, tales, historical eserdtc.). It is found that students who
participate in the creation of digital stories ¢arprove cognitive and communication skills,
they also learn to organize ideas, ask questicpsess opinions and build narratives. Placing
digital narratives in the Internet, students haweoportunity to share their works with
classmates and gain valuable experience in crigicalysis of their own works and the works
of other students; it contributes to the developnugremotional intelligence and encourages
social interaction [25].

The problem of studying the features of the usdQG¥ for organization of health
keeping education does not lose its relevance.sElentific research is intended to identify
the effective ways to resolve the issues outlimegarticular, it needs to study the use of ICT
to enhance cognitive processes, the developmenteattive skills and coordination of all
subjects of health keeping education (teacherdests, parents, and professionals), the use of
ICT in teaching children with special needs. Sgeatigntion is paid to the study of cognitive,
social and communicative skills by creating newspaal and meaningful knowledge through
the use of ICT.

4. THE CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The rapid development of computer tools and 1CSpeeially digital and fiber-optic
ones, their widespread adoption in all spheres udlip life accelerated integration and
communication processes, provided new and moreuptiv@ opportunities of combining
various branches of knowledgBigital humanistic pedagogy is not just a new way of
teaching; its appearance caused the emergenceest @ducational paradigm, and formation
of scientific area that is rapidly developing andtivating the emergence of discussions and
new pedagogical thinking.

Methodological principles of digital humanistic pedagogy are highlighted in the
following statements:

1. The use of ICT in different forms and types of teag activities of students of
different age groups should be directed at progideducational process with
cognitive and creative characteristics, opennedsxibility, democratization,
differentiation, personalization, and comfort;

2. The development of teachers’ integrated thinkingjctv is aimed at the perception,
planning, implementation and evaluation of the etiooal process that occurs
through a combination of human resources and IGTa inecessary condition for
ensuring the quality of education in the informatsociety;

3. The teachers’ awareness of opportunities to use tiCTreate positive educational
reality, characterized by cognitive and activedjes an important motivational factor
of professional activity;

4. The teachers’ ability to expand channels of tragsmn, reception and reproduction
of information through the use of ICT reinforce® tbffect of cognitive and active
field on students, and improves students’ learoinigformation image;

5. The positive potential of cognitive and active dielill dramatically increase if
students acquire information image by experimentuity different ICTs; and it will
ensure creative activity in an integrated (real @ntial) learning environment;

12
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6. The skillful application of ICT expands operatior@pacity of educational reality,
deepens its virtual characteristics; and it creataslitions for spiritual and creative
development of teachers and students;

7. For the diagnosis and evaluation of the qualityth&f educational process, which is
implemented in the interaction between human antbrimation technology
components, along with traditional methods of resdeathe methods of scientific
analysis of students’ activity in the virtual spat®uld be applied.

The problems of development of digital humanistg@gogy, understanding it as an
important component of lifelong education, the iempéntation of its educational potential in
the information society need further research.

REFERENCES (TRANSLATED AND TRANSLITERATED)

1. Abstracts and dissertations defended at Specialtmdsil in the Institute of Information Technolegi
and Learning Tools of NAES of Ukraine within spédigial3.00.10 — information and communication
technologies in education [online]. — Available rfro http://iitlt.gov.ua/atestat/spetsializovana-vche
rada/avtoreferaty-dysertatsiyi.php (in Ukrainian).

2. Bykov V. Yu. Organizational System Models of OpeduEation : Monograph / V. Yu. Bykov. — K. :
Atika, 2009. — 684 p. (in Ukrainian).

3. Bykov V. Yu. Cloud computing technologies, ICT satircing and new functions of ICT departments of
educational and scientific institutions / V. Yu. i&w // Information Technologies in Education :
Collection of Scientific Papers. — Issue 10. — KbarsKherson State University, 2011. — 271 p. 8-P.
23 (in Ukrainian).

4. Vernadsky V. Scientific thought as a planetary mmenon / V. Vernadsky. — M. : Nauka, 1991. — 270 p.
(in Russian).

5. Voiskunsky A. System of realities: psychology arethnology / A. Voiskunsky, M. Selisskaya //
Problems of Philosophy. — 2006Ne-11. — P. 119-130 (in Russian).

6. Zhaldak M. I. Humanitarian potential of informatia of educational process / M. |. Zhaldak //
Problems of informatization of education : Collectiof Scientific Papers. — K. : Min. of Ed. of Ukre,
USPU named after M. P. Dragomanova, 1994. — P. @n20krainian).

7. Zhaldak M. I. Problems of informatization of eduoatl process in secondary and higher education /
M. I. Zhaldak // Computer in school and in famiyNe 3. — 2013. — P. 8-15 (in Ukrainian).

8. KreminV. G. Categories “space” and “environmenthacacteristics of model representation and
education using / V. G. Kremin, V. Yu. Bykov // Tdvg and Practice of social systems management. —
2013. —Ne 2. — P. 3-16 (in Ukrainian).

9. The concept of continuous education content of QdempScience (Project) / Et al. O. A. Pavlov,
S. M. Grisha, Y. S. Ramskyy, N. V. Morse, G. L. Balev. — K . : Institute of Syst. Research. — 1994,
24 p. (in Ukrainian).

10.The concept of education informatization / (Et ¥l.Yu. Bykov, Y. l. Vovk, M. |. .Zhaldak, Y. S.
Ramskyy, N.V. Morze, |. |. Komissarov, M.L. Smofs Y.l Maschbyts, V.I. Lugowyi,
O. I. Lyashenko, V. D. Rudenko, A. G. Oleinik, A. Pylypchuk) // "Ridna shkola».Ne 11. — 1994. — P.
26-29 (in Ukrainian).

11.Leshchenko M. Methodological bases of teachersitrgito use ICT for creating positive educational
reality / M. Leshchenko // Humanization of the ealimnal process : Collection of Scientific PapeEs/
prof. V.I. Sypchenko. — Vol. LXIX. — Slavyansk. -DPU, 2014. — P. 5-13 (in Ukrainian).

12.Leshchenko M. Happiness of child: to problem of goaical masterpiece / M. Leshchenko. — K. :
ASMI, 2003. — 304 p. (in Ukrainian).

13.0vcharuk O.V. Competency development approachtegfi@ goals of the international community //
Competence approach in modern education: world reeqpee and Ukrainian prospects: Library of
Educational Policy / Ed. O.V Ovcharuk. — K. : K_.[.8004. — P. 59-65 (in Ukrainian).

14. Panchenko L. F. The training of future professisrfar the implementation of educational analysts /
L. F. Panchenko. // Bulletin of KrNU named after kitilo Ostrohradskyi. Series of “Pedagogical
Science”. — Issue 1/2015 (2). — P. 80-85 (in Ukaain

15.The passport of the specialty 13.00.10 - ICT in catlan [online]. — Available from:
http://iitlt.gov.ua/atestat/spetsializovana-vcheada/pasport-spetsial%60nisti-13-00-10-informatsiyn
komunikatsiyni-tekhnologiyi-v-osviti.php (in Ukraam).

13



ISSN: 2076-8184. Information Technologies and Legyiools, 2016, Vol 53)\e3

16.Spirin O. M. ICT training, internal quality evalim criteria [online] / O. M. Spirin // Information
technologies and tools of teaching. — 2010. N 5 (19). - Available from:
http://journal.iitta.gov.ua/index.php/itlt/articieéw/358/315 (in Ukrainian).

17.Tymchuk L. Narrative education in media space Tymchuk // Pedagogical science: theory, history,
innovative technology. Ne3 (37). — 2014. — P. 355368 (in Ukrainian).

18.The Alliance of Digital Humanities Organizationsn[ime]. — Available from: http://adho.org/ (in
English).

19.Anderson P. What is web 2.0? Ideas, technologied, implications for education // Technology and
Standards Watch. — 2007. — P. 1-64 (in English).

20.Bellamy C. The Sound of Many Hands Clapping: Teaghihe Digital Humanities through Virtual
Research Environments (VREs) / Craig Bellamy //ifalgHumanities Quarterly. — 6.1. — 2012 (in
English).

21.Bjork O. Digital Humanities and the First-Year Vil Course / Olin Bjork // Digital Humanities
Pedagogy: Practices, Principles and Politics / tBBet Hirsch, ed. — Cambridge : UK, Open Book
Publishers, 2012 (in English).

22.Brier S. Where’s the Pedagogy? The Role of TeachimiLearning in the Digital Humanities [online] /
S. Brier // Debates in the Digital Humanities : Wanisity of Minnesota Press, 2012. — 504 p. — Aldda
from: http://dhdebates.gc.cuny.edu/debates/texi/&1iglish).

23.Clement T. Multi literacies in the Undergraduategifzl Humanities Curriculum: Skills, Principles,dan
Habits of Mind / T. Clement // Digital Humanitieg&agogy: Practices, Principles and Politics / Bett
Hirsch, ed. — Cambridge : UK, Open Book Publish2€4,2 (in English).

24.Davidson C. N. Collaborative Learning for the DéditAge / Davidson Cathy N. // The Chronicle of
Higher Education. — 2011 (in English).

25.Diamond M. E. The role of narrative in multimedéaining / Diamond Myrna Elyse // Capstones Paper —
1231. — University of Nevada, Las Vegas. — 201206 p. (in English).

26.Digital Humanities Pedagogy: Practices, Principtaesl Politics [online] / Brett D. Hirsch (ed). —
Cambridge: Open Book Publishers, 2012. — 426 pvailable from: http://www.amazon.com/Digital-
Humanities-Pedagogy-Practices (in English).

27.Digital Humanities Quarterly [online]. — Availableom: www.digitalhumanities.org/dhg/.../about.html
(in English).

28.Fyfe P. Digital Pedagogy Unplugged [online] // DayiHumanities Quarterly. — Vol. By 3. — 2011. —
Available from: http://digitalhumanities.org/dhqli&/3/000106/000106.html (in English).

29.Jakacki D. Digital Pedagogy in the Humanities [oe]i - Available from:
www.dhsi.org/.../7.%20Digital%20Pedagogy%20in%20t2@Humanitie (in English).

30.Hack C. Applying learning analytics to smart learningthies and policy. Learning analytics [online] //
Smart learning: Teaching and learning with smanmgsoand tablets in post compulsory education /
Middleton A., ed. (Media-Enhanced Learning Spebit¢rest Group and Sheffield Hallam University). —
2015. — 30p. — Available from: http://melsig.shu.ac.uk/?pagk=503 (in English).

31.Humanistyka drugiej generacji na UKW [online]. — aable from: www.rekrutacja.ukw.edu.pl/ (in
Polish).

32.Hammersley A. Metody badaerenowych / A. Hammersley, P. Atkinson. — Pdzn&ydawnictwoZysk
i S-ka, 2000. — 203. (in Polish).

33.Hine Ch. Virtual Ethnography / Hine Ch. — Londonelisand Oaks-New Delhi : SAGEPublications,
2007. - 112 p. (in English).

34.Kozinets R.V. Netnography. Doing ethnographic redeanline / R.V. Kozinets. — Los Angeles-London-
NewDelhi-Singapore-Washington DC : SAGE Publica$io2010. — 128. (in English).

35.Lanham R. The Electronic Word: Democracy, Techngland the Arts / R. Lanham. — Chicago : The
University of Chicago Press,1993. — 373 p. (in &l

36.Mahony S. Teaching Skills or Teaching Methodolo@/ahony, E. Pierazzo // Digital Humanities
Pedagogy: Practices, Principles and Politics / tBEet Hirsch, ed. — Cambridge: UK, Open Book
Publishers, 2012. (in English).

37.Scheffel M. Quality Indicators for Learning Analgsi / Scheffel M., Drachsler H., Stoyanov S., Specht
M. // Educational Technology & Society. — 17 (426414. — P. 117-132. (in English).

38.Technology use in health education: A review artdriiimplications [online] / Holly M., Satterfieli.,
ed. // The Online Journal of Distance Education esgarning. — 2015. — Vol. 3, Issue 2. — P. 87-96.
Available from: www.tojdel.net Copyright. (in Engh).

39.Universytet Jana Kochanowskiego w Kielchah FiliaPiotrkowie Trybunalskim [online]. — Available
from: www.unipt.pl. (in Polish).

14



ISSN: 2076-8184. Information Technologies and Legyiools, 2016, Vol 53)\e3

40.Warnock S. Introduction: Migrating to Online Wrigjinstruction: How, Why, and Who / S. Warnock //
Teaching Writing Online: How & Why. — National Catihof Teachers of English. — 2009. — P. IX-
XXVI. (in English).

41.Whitson R. Where's the Pedagogy in Digital Liter&tydies? / R. Whitson [online]. — Available from:
http://www.rogerwhitson.net/?p=1947 (in English).

Mamepian naoitiuos 0o peoaxyii 04.06.2016 p.

OUP®POBA I'YMAHICTHYHA INEJAT'OTI'IKA: AKTYAJIBHI ITPOBJIEMUA
NEJAT'OI'MTYHUX JOCJIIIZKEHD Y I'AJTY31 BUKOPUCTAHHSA IKT B OCBITI
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JIOKTOP TEXHIYHHUX HayK, mpodecop, aificamii wien HAITH Ykpainu, qupektop

IacturyT iHGOpMaIiitHIX TeXHOIOTIH 1 3aco0iB HaBuanHa HAITH Ykpainu, M. KuiB, Ykpaina
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Jlemenko Mapis [leTpiBHa

JOKTOp NeNaroriyHux Hayk, npogecop, MpoBiIHUN HAyKOBHUH CITiBPOOITHHK

IncTutyT iHbOpManiitHux TexHouoriH 1 3aco0iB HaBuanust HAITH Ykpainu, M. Kuis, Ykpaina
leschenko@iitlt.gov.ua

AHoTtanmis. VY crarTi  CcXapakTepu30BaHO TEOPETHKO-METOAOJIOTIUHI  3acamu  nudpoBoi
TYMaHICTHYHOI INeJaroriki — HayKH NpO 3aKOHOMIPHOCTI CTBOPEHHS IO3MTHUBHOI IHTErpOBaHOL
NearoriyHol peajpHOCTi 32 YMOBHM KOHBEpreHUii (i3MyHOro Ta BipTyalbHOro (CTBOPEHOTO 3a
nonomororo IKT) HaBuansHuX mpoctopie (cepenouin) Ha ocHoBi Bukopucranus cydacHux IKT
HaBYaJbHa IisUIbHICTH ((popManbHa, HepopMaibHa Ta iH(GOpMaabHA) BiOYBAETHCS HA IEPETHHI
JIBOX CBITIB: peajbHOI0 i BIpTyaJbHOTO. 3BEPTAETHCS yBara Ha Te, IO METOMOJIOTisI W MeTOau
MeAaroTiYHUX JTOCIHIHKeHb KJIIACHYHOI IMeNaroriku MOTpeOyIOTh MEperiisiay W yIOCKOHAJICHHS B
KOHTEKCTi CyJaCHUX peayiii HaBYaJIbHO-BUXOBHOTO TMPOIECY, MOTped Ta iHTEpeciB yciXx HOTro
Cy0’ €KTiB.

VY crarTi npoaHaNi3oBaHO PO3BHTOK LU(POBOI T'yMaHICTUKM Yy MIDKHApOJIHOMY OCBITHBOMY
HPOCTOPi, OKPECIEHO 3MICT HOBOI Tajy3i IEJaroridyHOro 3HaHHA SIK CKJIAJ0BOI LU(PPOBUX
TYMaHICTHYHUX JIOCIIJKEHb, BU3HAYEHO METOIM i aKTyallbHI HAIPSIMH HAYKOBOTO TOILIYKY.

KuarouoBi cioBa: rymaHicTHKA; IU(POBI TEXHOIOTIT; iHQOPMAIIITHO-KOMYHIKAIIHHI TEXHOJIOT1T;
iHTerpanis; nuppoBa ryMaHICTUYHA MEJarorika; METOJOJIOTIUHI 3acajiy; TeJarorivHa peabHICTh;
MM3HaBaJIbHO-aKTUBHE ITOJIE; IKICTh OCBITH.

OUDPPOBAS I'YMAHUCTUYECKAS IIEJAT'OI'MKA: AKTYAJIBHBIE
MPOBJIEMBI NEJATOT MYECKHX UCCJEIOBAHUM B OBJIACTH
HNCITOJIB30BAHUSA UKT B OBPA30OBAHUUN

BuixoB Banepuii FOxnumoBnu

JIOKTOp TEXHUYECKUX Hayk, npodeccop, Akanemuk HAITH Ykpaunsl, tupexTop

WHcrutyt nHdopManmoHHbIX TexHodorui u cpencts o0yuenus HAITH Ykpaunsl, r. Kues, Ykpanna
bykov@iitlt.gov.ua

Jlemenko Mapus IlerpoBna

JOKTOP TEeIarOTHIeCKUX HayK, Mpodeccop, BEAYIINI HAYIHBIH COTPYTHIK

HHcTuTyT MHGOPMAMOHHBIX TeXHOoJorui u cpencts ooyuennst HAITH Ykpaunsl, T. Kues, Ykpauna
leschenko@iitlt.gov.ua

AHHoTanusi. B crartee oxapakTepH30BaHBI TEOPETHKO-METOJOJIOTHYECKHE OCHOBBI LU(POBOH
TYMaHUCTUYECKOM IearOTMKM — HAayKH O 3aKOHOMEPHOCTSX CO3JIaHMSl IOJIOXKHUTEIbHOM
MHTETPUPOBAaHHONW  NEJarorudeckod  peanbHOCTH IPU  KOHBEPreHIMH  (U3MYECKOTO H
BUpTyanbHOTO (co3manHoro ¢ mnomoimsto WMKT) yueOHbix mpoctpancte (cpem). Ha ocHoBe
ucnons3oBanus coBpeMeHHbIX WMKT yueOnast mesitenbHOCTh (hopmanbHas, HedopMmaibHas H
uH(bOpMaNbHAs) MPOMCXOJUT Ha TMEPECEYCHHH [BYX MHPOB. PEaNbHOTO W BHPTYAIBHOTO.
CKOHLCHTPUPOBAaHO BHUMaHHE Ha TOM, 4YTO METOJNOJIOTHS M METOJIbl NeJaroru4eckux
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UCCIICIOBAaHUN KIIACCHYCCKOW TMEAArOTMKH TPEOYIOT MEpecMOTpa M COBCPIICHCTBOBAHUS B
KOHTEKCTE COBPEMCHHBIX pealnii y4eOHO-BOCIHUTATEIBHOTO IIpollecca, MOTpeOHOCTEH
WHTEPECOB BCEX €ro CyOHEKTOB.

B cratbe TmpoaHAIM3UPOBAHO pPa3BUTHE LUPPOBOIl T'YMAaHHUCTUKH B  MEXIYHAPOJHOM
00pa3oBaTebHOM TMPOCTPAHCTBE, OIMPEICTICHO COJEp)KAHHE HOBOM OTpPAcid IeJaroru4ecKoro
3HAHMS KaK COCTABIISIONICH [IU(POBBIX T'YyMaHUCTUYECKUX MCCIIETOBAHHIA, OMPEICICHbl METOAb 1
aKTyallbHbIe HAMPABJICHUS HAYYHOTO TOKUCKA.

KiwueBbie cjioBa: TYMaHHCTHKA,; uudpossie TEXHOJIOTUH, uHpopManoOHHO-
KOMMYHHUKAIIMOHHBIC TEXHOJIOTHH; HHTEerpanus; Iu(poBas T'yMaHHUCTHYECKAs I€Jaroruka;
METOJIOJIOTUYECKHE OCHOBBI; IEJaroruuecKkas peajbHOCTh; [MO3HABATEIbHO-aKTHBHOE [OJIE;
Ka4ecTBO 00pa30oBaHUsL.
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