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ABSTRACT

Program evaluation is a systematic way to improwkaccount for programmatic
actions that involves procedures that are usefakible, ethical, and accurate for the
intended users of the evaluation process and fysdiRatton, 1997). The current
evaluation was motivated by an emerging need floptimary intended users for
curriculum improvement and clarification of goatglaobjectives of a private
Japanese high school’s English language prograneedls analysis survey was
conducted with students and full-time teachers,thedesults were triangulated with
national curriculum guidelines. Needs discrepanaresproblems were identified and
solutions to the problems and discrepancies betwemips were offered. The final
recommendation section proposed program goalsmapvements that were
presented to the school.

INTRODUCTION

Curriculum improvement is a complex process whedards, stakeholders’ needs
and beliefs (values), language learning factorsiospolitical factors, available resources
(time allocation, staff size, staff capacity, clage, and budget) and many other factors
all interplay. In order to seek what area of thegoam needs improvement, it requires
one to engage in an on-going evaluation of an@c#aéin on the findings about pedagogy
and management. But where do we start, who shauidvolved, what kind of
information is needed, and how can we improve tiveéaulum systematically? To
maximize the evaluation process and outcomes uiefthe users of the program
evaluation, Patton (1997) has argued for Utilizaimcused Evaluation. It begins with

Second Language Studies(25 Fall 2006, pp. 83-163.
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the premise that evaluation is for the primarynlied users, focusing on the “intended
use by intended users” (p. 20). Thus, the evalsajob is to help intended users to select
appropriate and feasible evaluation questions, oasthrand uses, so that the users are
actively involved in the process and feel ownergififhe evaluation, and that the
outcomes of the evaluation are reinforced.

Thinking through the process of what and how to pragrammatic information is
required for a systemic evaluation and improvena¢tihie curriculum. Brown’s (1995)
systematic approach to designing and maintainingudage curriculum (also see Brown,
1989; Pennington & Brown, 1991) posits evaluatismaomponent that can “utilize all
the information gathered in the processes of (Lelbping objectives; (2) writing and
using the tests; (3) adopting, developing, or adgphaterials; and (4) teaching” (p. 24).

For a comprehensive understanding of the progranmpws methodologies have been
utilized in the literature (e.g., survey instrungnnterviews, meeting notes, teaching
logs, learners’ diaries, classroom observatiorsnkers’ outcome assessment, and self
assessments) (Weir & Roberts, 1994). Long (200&yiges a rationale for conducting
needs analysis to inform effective course desightarhold programs accountable. This
paper focuses on the use of needs analysis a®areeof information to understand and
improve the language program. According to Brow®98), needs analysis (NA) allows
a “systematic collection of and analysis of alljsgbve and objective information
necessary to define and validate defensible cuumeypurposes that satisfy the language
learning requirements of students within the contéxyarticular institutions that
influence the learning and teaching situation”3@).

Incorporating stakeholders’ (students’ and teacheeeds into language curriculum
has been of central relevance for any type of culuim (especially a learner-centered
curriculum) because it allows a more democratig¢si@e making process rather than
priori goals and objectives set by the administratorseM/the government sets national
standards or guidelines, like Japan, educatioralsggnd standards are decided in a top-
down manner and constrain textbooks and decisidingan the school curriculum.
When curriculum is decided by the authorities, ¢hmay be a mismatch or discrepancies
between what learners aim to do with the targeguage in the future and what the

government and/or the teachers want them to affai@.impetus for the current program
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evaluation study of a private high school in Jag@mmed from a concern (as a former
English instructor in that school) that the leashgpices have not been well attended to
in language curriculum. No matter how caring th&mctor and the administrators are, if
the students’ voices are not collected and consttlas one of the stake-holding groups,
the curriculum operates on assumed needs. Therals@an internal motivation,
especially from the head English teacher of th@gktior an outside expert to help give
them suggestions for curriculum improvement anatifereasonable objectives.

The current program evaluation study serves axamle of how students’ needs
across different grade levels within a high scheaol be identified and utilized along with
other stakeholders’ needs and factors that mettiata for curriculum improvement
(material development, curriculum change, and gtmal development). First, the
definition of NA and its uses as a component obeddanguage and/or foreign language
curriculum are discussed. That is followed by isest on the societal and institutional
context of the program, the methods and procedised in the NA survey in this case
study, the results and discussion of the findiagsl concluding remarks with suggestions
for curriculum improvement. Since curriculum is textually bounded, the current study
does not claim any generalizations, rather it mfesian example of how the collected
information can suggest a cohesive curriculum,dpds that other evaluators or
curriculum developers can adapt the instrumentd unsthe study, and apply relevant

issues and implications to their own contexts.

BACKGROUND

What is Needs Analysis?

NA is “concerned with identifying general and spiedanguage needs that can be
addressed in developing goals, objectives and nbimtea language program” (Richards
& Rodgers 1986, p. 156). Information on needs @anged for designing a new language
program and/or evaluating an existing program. Ngna teachers’ and learners’
agendas by exchanging information on learners’ sideglrners’ needs guide the

teachers to select the appropriate tasks or conigiiie teachers’ statements of goals and
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objectives provide a better understanding of thp@se of instruction by the learners
(Nunan, 1988).

What kind of framework can we use to conduct NAT&h(1988) states that
“information will need to be collected, not only @iy learners want to learn the target
language, but also about such things as socigt@lotations and constraints and the
resources available for implementing the syllakips”™4). Some researchers categorized
the types of needs that can be extracted for eduame development/improvement. Brown
(1995) discusses the dichotomysituation needandlanguage needsvhere he defines
situation needss information of the “program’s human aspeciat i the physical,
social, and psychological contexts in which leagrtekes place,” (p. 40) at@nguage
needsas “the target linguistic behaviors that the leasrmust ultimately acquire” (p. 40).
Another way of distinguishing types of needs haanlggointed out by Brindley (1984):
objective needandsubjective need©bjective needare observable factual information
about the learners but do not involve the learngesy, such as personal background,
learners’ proficiency, and where or how often shideise the target language in real life.
Subjective need®flect learners’ perception of language learnlrgarners’ views on
goals, priorities, wants, expectations, preferdocéearning strategies and participation
styles are some componentssabjective need8oth situation needs and language needs
can be based on objective information or subjedtif@mation. These distinctions
interrelate with each other and provide a framewiorkvhat types of question can be
asked. The present study used the above framewmdsk students and teachers about
the subjective needs and objective needs on Englishing. The next section discusses

the use of NA in second and foreign language aultrio.

Needs Analysis for General English Education in &FL Context

Many use NA as part of program evaluation studesotlect what is needed for
curriculum improvement, accountability to the stadleers (Alderson & Scott, 1992;
Coleman, 1992, Palmer, 1992; Mackay & Bosquet, 1L9%81d content specification
(Snow & Brinton, 1988). Despite the wide-spreadarobf using NA as a tool for
foundation-building and on-going improvement fardaage curriculum in other contexts,

not many studies have appeared in an EFL contedd{®use, 1995). Many studies
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using NA appeared in the field of English for sfiegburposes (Bosher & Smalkoski,
2002; Cameron, 1998; Hutchinson & Waters, 198 7&a&guilar, 1999; So-mui & Mead,
2000), English for academic purposes in an ESLendr{Ferris, 1998), adult language
education (Brindley, 1984), and Japanese as afofanguage (lwai, Kondo, Lim, Ray,
Shimizu, & Brown, 1999).

The current program evaluation study takes pla@iEFL context, specifically
classified as general English education. If Endi@tspecific purposes is to clarify a
certain discourse pattern in a particular domane, might doubt the effectiveness of an
NA for a general English course, which seemingly ha specific target domains of
English use. It is true that in an EFL settingrheas lack extensive opportunities to use
English in their daily life. It may not sound reasble for a public school English
education program to ask about future tasks tlaahérs will encounter in reality.
However, Hutchinson and Waters (1987) argue thiéiog NA in general English
education is no different from English for speciiiarposes (ESP). They claim that:

It is often argued that the needs of the genergliimlearner, for example the

schoolchild, are not specifiable...In fact, thishe tveakest of all arguments, because

it is always possible to specify needs, evenid @nly the need to pass the exam at
the end of the school year. There is always ariitedre need of some sort. What
distinguishes ESP from General English is not tistence of a need as such but
rather an awareness of the n§eds3).

Therefore, there must be more NAs done in EFL cast® uncover the different
stakeholders’ needs as well as to generate awarémssuch needs exist. Japan’s
national curriculum guidelines for general Engleshiriculum reflect the beliefs, attitudes,
and perceptions of language education held by &racharents, and policy makers, but
not students. Once wants and desires from diffeyemtces, particularly students, are
extracted to identify particular tasks a particydapulation wants to or is expected to (or
should) perform in the future, curriculum and pergrimprovement can continue. Since
the needs of a group in a language program areetethrough the negotiation of
multiple perspectives (i.e., desires and values fdifferent stakeholders), the current
research tries to map information from studenes;lers, the institution, and the

government to achieve a comprehensible view optbgram. More details on the
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methodological issues of triangulation and theafsaultiple sources for NA are

discussed in the next section.

Methodological Issues of Needs Analysis

How should NA be undertaken? Long (2005) emphadizbenefit of a triangular
approach (both for methods and sources) to dehltivet incomplete nature of a single
perspective. Miles and Huberman (1984) point oat thriangulation is a way to get the
finding in the first place—by seeing or hearing tiplé instancesof it from different
sourcesby using differentmethodsand by squaring the finding with others it needs b
squared with” (p. 267). As Brown (1995) indicate$éormation necessary for identifying
curriculum purposes cannot be obtained by usingglessource of information. Witkin
and Altschuld (1995) concur and add:

We do recommend that you use more than one dateesoumethod and that you

balance quantitative methods with qualitative olega from any single method

(surveys, interviews, focus groups, or analysiexating records) are generally

insufficient to provide an adequate basis for ustderding needs and making

decisions on priorities (p. 279).

Building on Denzin’s (1978) classification of triguiation methodology,
triangulation can be pursued by triangulatingd@g source (people), (b) method
(interview, document, questionnaire, etc.), (ckesigator/researcher, (d) theory (use of
multiple conceptual framework), and (e) environmgintie and place). For NA, Jasso-
Aguilar (1999) illustrated the advantages of trialagion by methods and sources
through a case study of Waikiki hotel maids. In $tedy, triangulation by sources and
methods revealed not only a clearer picture ofetatigscourse patterns but also showed
the political dimensions of decision-making.

Thus, data gathered only from learners are noicserfit to obtain comprehensive
information about the program. In addition, teashgraduates of the course,
administrators, and material developers also psintbrmation about the needs of
students (Long, 2005). To gain objective informatiperspectives other than those of the
learners themselves should also be sought. Infeomah needs can be collected from

two types of source groups: audience groups, waaliaectly affected by the NA results
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like teachers and students, and resource groupscart provide information about the
target group, like parents and future employere\{Br, 1995). From this standpoint, |
attempted to collect information from multiple sces, in other words, needs from
different perspectives.

NA can take various forms. Brown (1995) classifiedcedures and techniques for
gathering NA information into six categories: exigtinformation, tests, observation,
interviews, meetings, and questionnaires. Eacheghae has its own strengths and
weaknesses; no procedure is conclusive on its @pen-ended methods (e.g.,
unstructured interviews) are useful for elicitingrgpectives that the researcher has not
otherwise considere€losed methods (e.g., structured interviews andtoenaires)
will work well in obtaining overall patterns of g&ptions or behaviors on pre-
determined constructs the researcher wants td. @i@wn (2001) and Long (2005)
emphasize the importance of sequencing and utiigaifferent methods, starting with
existing information, followed by unstructured intews and meetings with the
stakeholders to identify the scope and elemente toovered in a survey. Based on these
pieces of information, questionnaires may be desigamnd administered followed by
post-structured interviews that follow up on theti®n responses in the open-ended
section of the questionnaire. Siragbjective needare introspective and retrospective,
they should be cross-checked against other soofeée®rmation. In order to gain
credibility and a true sense of what the stakehslgerceive about the English education
needs at high school levels, source triangulatias also applied in this study. The next
section guides readers through the steps use@atecthe NA survey instrument used in

the current study.

The Process of Developing the Survey Instruntent

A learner oriented view of NA involves diverse aftige and cognitive variables
which affect learning, such as learners’ attitudkestivation, awareness, personality,
wants, expectations, and learning styles (Brindl®&g9). Therefore, the types of

information collected in this study entailed notyotarget tasks which students would

! The current study was part of a large-scale NAeyistudy by Watanabe and Mochizuki (2005). Thus,
the instrument used in the study was developedolly tlesearchers.
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like or would be expected to perform in Englisht &liso their learning styles, and
preferred content areas.

The survey used in this study was based on YosinddNaganuma'’s (2003) can-do
survey and van Ek’s (1975) list of functions. A admlist is a list of tasks based on
language skills (i.e., listening and speaking, legdnd writing) and language use
situations (i.e., English use in Japan and Englshabroad). Yoshida and Naganuma
measured students’ confidence level in performimgglisted tasks in English. Referring
to the list of functions and can-do tasks, theofwlhg criteria were used in creating the
students’ needs survey: (a) domestic or foreign (@eommunicating in English with
friends versus foreigners, (c) minimal communicasill versus elaborate use, (d) high
stakes versus low stakes language use, and (e@ntahtfficulty (familiar topics versus
social problems).

The movement toward communicative language teadhidgpan was in reaction to
the emphasis oyakudokuy a technique or a mental process for readingegoianguage
in which the target language sentence is firststedad word by word, and the resulting
translation reordered to match Japanese word adpart of the process of reading
comprehension” (Hino, 1988, p. 46). Thus, learrstrgtegies ranging froiyakudokuto
use-focused strategies reflect how students amtiéesperceive the governments’ view
on how English learning should be. The followingesta were used to create learning
strategy questions: (a) rote memorization verstisahase, (b) accuracy or meaning
focused, (c) input flood, and (d) practice.

In addition to target tasks and learning strategiglents were asked to rate their
preferences for various classroom participatiotestgnd topics. Since the research site
was where the researcher previously taught, thearelker’s teaching experience and
observations at the school were also drawn ondatitrg the survey instrument.

The instrument was improved by asking for feedtfamk other experienced
teachers who have taught in Japan and recent desdivam Japanese high schools.
Considering the valuable feedback received frofediht perspectives, new items and
reworded old items were added. The survey instriamvas then finalized by consulting

survey research experts for item selection andmeftion.
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Purpose and Evaluation Questions

School A was chosen for this study for two reas@mgnarily, the institution was
where | previously worked as a full-time Englishdker, thus | was able to perceive both
emic and etic perspectives. For curriculum improgetmit usually takes time to grasp
the socio-political context of the institution amdderstand how the program is operating.
Unlike the jet-in-jet-out-expert (Alderson & Scoi992) who conducts evaluation in a
limited period of time trying become familiar withe context, an evaluator who is
familiar with the program has already built rappaeith the insiders, has knowledge of
how to conduct curriculum studies, and has the iatdwgge of accessing institutional
information. Second, since the school moved tovalmglding and wants to attract
prospective students, it is in a transition andojeecurricular change. This also affords
the school an opportunity to address several adatigroblems that were constantly
brought up by the instructors during the teacherséting but were never solved: (a) no
stated goals and objectives across and within grgtd uncertainty about the link across
grades, (b) inconsistent curricular content acgrades, (c) diverse proficiency levels
within each class, and (d) lack of student motosati

Therefore, the current evaluation study focuseslentifying learners’ needs (What
high school learners want to do using English leyehd of their school year) to inform
the curriculum coordinators of the learners’ issinesn attempt to resolve the above
problems thereby improving the existing curriculufhe following evaluation questions
were posed through communication with the heatt@Bnglish department of the
school:

EQ 1. What English needs do learners perceivehbfane any differences and

similarities across grade-levels? Do they matci wie teachers’ perceptions of

students’ needs?

EQ 2: What are learners’ classroom participaticaigrences? Are there any

differences across grade-levels? Do they match atih teachers manage the class?

EQ 3: What are learners’ preferred learning sgjias®? Are there any differences

across grade-levels? Do they match with the teatperception?

EQ 4: What topics are the learners interested\nrethere any differences across

grade-levels? Do they match with the topics intatlin the textbooks in each
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grade? Are there any differences in what teachedsstudents perceive as

interesting?
METHOD

Participants

The survey was administered to 1384 high schoolestts from School A flyear
students: 421;" year students: 367/%3/ear students: 596), a private high school in
Tokyo. School A is considered an intermediate fekiglh school attached to a mid-high
level university. A total of 1316 students respahtiethe survey. The return rate was
95%. To simplify data analysis, 200 students femanh grade were randomly selected
for data analysis (a total of 600 students). Sttalgmoficiency leveld ranged from
approximately TOEFL 360 to 479. As for the teachsusvey, six out of nine full-time
teachers responded to the survey. Unfortunatetyséiven part-time English teachers,

including the native speaking teachers, did natrrethe survey.

Procedures

The survey was administered during tifevfeek of the new academic year, when
students start to settle down from the beginninthefsemester chaos and adjust to the
new environment. Depending on the grade levelstimeey was either administered
during the homeroom period or in a take-home mode.

Information gathering. School language curriculum is constrained by nation
standards and guidelines, which also affect thibteks used in the school. In order to
understand the language curriculum of the schofdrmation from multiple sources had

to be obtained. The sources of information wereegament documents (the Course of

2 The ranking is judged by the difficulty of the higbhool entrance exams, listed in the high school
directory published every year by Koenokyouikush206).

3 Many students do not take proficiency tests, gmagiciency level is the overall pattern from thedfs
report to the institution when they take the Sacfet Testing English Proficiency (STEP) test. T3iEEP
test is administered on a pass or fail bases iarsbands (Grade 1, pre-1, 2, pre-2, 3, 4 and &gwanced
to beginner level order). According to TOEFL Semif2005), TOEFL 360-399 is equivalent to STEP 3
level, and TOEFL 440-479 is equivalent to STEPI@vel. Learners who passe® Bevel STEP test are
“[a]ble to understand elementary English on mattelated to oneself, family, and friends [and arkhto
handle easy daily conversation” (STEP, 2001b, (#trand learners who passé$ [22vel STEP test are
“[a]ble to understand and use English well enowgtefreryday needs and situations [and able] to
communicate if visiting or living overseas” (STEP01b, para. 5).
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Studies and the Action Plan from MEXT), the schea@¥ebsite, school documents on
curriculum, and student and teacher NA surveygahened government documents
regarding foreign language education in Japan laadéhstitutional goals of the English
program. The NA questionnaires brought in teachand’ students’ perspectives on the
English curriculum of the institution. By analyzitige results, agreement and
mismatches between the needs manifested by teaaiegudents were revealed. In

addition, those findings were compared with théitusonal and governmental views.

Instrument

At the beginning of the questionnaire before tloset-response questions, the survey
sought open-ended responses (handwritten comnterdbjain students’ and teachers’
perceptions of their overall needs towards thealigenglish by the end of high school.
These questions provided insights into the quant#alata. The closed-response section
of the four-point Likert-scale (1: Not at all, 2pNso much, 3: Somewhat, and 4: A lot)
survey consisted of four sections: needs for vartanget tasks (subcategories include
reading, listening and speaking, writing, and fgneuse), learning/teaching strategies,
classroom participation styles, and content arees Appendix B for teachers’ survey
and Appendix C for students’ survey). A four-pasctale was chosen to avoid neutral and
ambivalent responses.

The reliability of measurement was calculated u€ingnbach to indicate the degree
of internal consistency for each subsection ofstivwey for both students’ responses and
teachers’ responses (see Table 1). The reliabilitgachers’ responses was expected to
be low since there were only seven respondentde Pashows the results of the
reliability analysis. The reliability for the suliegories ranged from = 0.80 to 0.94 for

students and from = 0.68 to 0.99 for the teachers.
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Table 1

Subsection Reliabilities
Variable k Student N = 600) TeachemN = 6)
Reading 7 0.89 0.93
Listening and Speaking 16 0.95 0.92
Writing 9 0.93 0.68
Foreign Use 7 0.95 0.83
Strategy 9 0.82 0.81
Topics 34 (33 0.92 0.99
Participation style 4 0.65 b
Overall 86 (85) 0.97 0.99

Note.?0One item (T 17) was excluded from the reliabilibalysis for the teachers’ survey because no
respondent had introduced the topic in class.
®The reliability estimate was not obtained due ®gmall number of item& € 4).

Data Analysis

The qualitative data were translated, categorinettabulated for students’ data. As
for the teacher’s data, because the amount ofvdadaather small, individual quotes
were simply used to explain the quantitative datafor the quantitative data, descriptive
statistics and a principal components analysis weeel. The descriptive statistics reveal
how students in each grade-level view the degrempdrtance for language tasks,
learning styles, participation styles, and contgeas. In order to compare the differences
among grade-level groups, instead of comparingyet®m among groups, composite
measures were created using a principal compoaeatygsis to identify the underlying
components students perceived in the survey. Tagsdene to avoid Type | errors in
comparing multiple items by reducing the numbedebendent variables. Also, using
inferential statistics to compare the differencedach question item would probably not
be reliable. The differences in needs among graoigpg were analyzed both
descriptively and with these composite measuregcAers’ responses and students’
responses were only compared descriptively duedcmallN-size of the teachers.

As for the principal components analysis, it wasdiated for all students. Then,
items were categorized into composites based ohitjirest loadings (over 0.50) found
for each component. The items that loaded highamh component were combined to
create composite measures that represent each nentpdlote that some items were

eliminated due to complex loadings on several carepts. The composite measures
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were then analyzed using repeated measures anafyssance with composite scores
as the dependent variable and measures and grtbugs ¢rade-levels) as independent
variables. Sidak post-hoc tests were used to fénasagroups responded differently to

the composite measures.

RESULTS

First, a document analysis of the government’s €@of Guidelines and Strategic
Plan is examined to extract societal needs. Sed¢badnstitutional context is analyzed
based on the institutional information availablenfrthe homepage, school guides, and
personal communication with the head of the Englisbartment of the school. Third, the
survey results (descriptive statistics) for teashstudents across grade-levels, and

students in each grade-level are presented selyaratables.

Document Analysis

The Societal Context: English Education in General

In 2003, the Japanese Ministry of Education, Calt&ports, Science and
Technology (MEXT) announced an Action Plan to (alte Japanese with English
Abilities to drastically improve the English educatin Japan. The government regards
English as an international language which is reargsfor the nations’ empowerment
and development in international society (MEXT, 280para. 4). Driven by the belief
that high English proficiency leads to internatibpiesence, the English education policy
in Japan has drastically changed its focus sin&8 1® foster learners’ practical
communication skills.

Along with the formulation of a strategic plan, thevas a need to set up an index of
what it means to be able to use the language. Bhuationwide can-do survey was
conducted targeting high school students by YosaimhNaganuma in 2003. The survey
measures students’ self-assessment of doing a&es$iwit English, and the results were
compared to a standardized measure. The testtefldat students think they can do

with English, but it does not reflect what they di@e want to do by the end of their
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school year. In addition, only the students’ viewese investigated in the survey, which
only partially reveals information about the Enlgllanguage program.

As an attainment goal, the government uses thee§ofor Testing English
Proficiency (STEP) test, a proficiency test divideth seven levels, authorized by
MEXT. In the action plan, MEXT expects the followioutcomes from the high school
students: the “[a]bility to hold normal conversatsaland a similar level of reading and
writing) on everyday topics. English-language apitif graduates should be the second
level or semi-second level of the STEP test, omaged’ (MEXT, 20034, para. 11). Thus,
many teachers advise students to take the STEFAtestent trend for university
entrance requirements in Japan is to use portfslsessment. In the portfolio, students
include their essays, recommendation letters aodfmf their English proficiency such
as their STEP test certificates. The evaluationdsted of Pre-¥' Level is:

The successful examinee is (1) able to understaddise English well enough for

everyday needs and situations; (2) able to comnatmi€ visiting or living overseas,

(3) able to converse about basic matters of dééy(inake simple explanations,

conduct simple business by telephone, etc.); (¥ @read materials related to basic

daily life (general newspaper and magazine artigdamphlets, instructions, etc.); (5)

able to write about basic matters of daily life 51, 2001a, para. 2).

The procedures of the STEP test are as followsexaminee will first take a
multiple-choice, pass-fail, paper-based test, arak dhe person passes, then he/she will
proceed to an interview test (sample interview tjaes and the picture task are given in
Appendix A). In a typical interview, the examinedlwead and answer questions on a
given passage, accompanied by an illustration.& aex three types of questions asked
by the examiner: (a) questions related to the g@sth) questions related to the
illustration, and (c) questions designed to etité examinee’s opinions. The scoring of
the interview test is based phrasing pronunciation andintonationfor the reading
portion, andcontent naturalnesspronunciation andgrammarfor the question responses
(STEP, 2001b, para. 1). However, from the reseasch&perience teaching in Japan,
textbooks and classroom instruction do not incafmtasks that are required by the
interview test. The topics asked in the interview i@elated to daily life, but such

communicative output tasks are not common in tlegyelay classroom. According to the
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research site (School A), the number of students eidtain a STEP pre'®level

certificate is approximately 10 % of the studentypand less than 1% achieve the STEP
2" level (Teacher A, personal communication, Octder2005). There seems to be a
gap between the attainment goal and reality.

In line with the Action Plan (MEXT, 2003a), the Gea of Study (MEXT, 2003b),
which are standards for educational courses fachlbols, emphasizes the importance of
communication ability. According to the Course tfidy, one of the overall objectives of
foreign language education is “to develop studgmtattical communication abilities
such as understanding information and the spea&ewisiter’s intentions, and
expressing their own ideas” (MEXT, 2003b, para. 1).

From the government released documents (ActionsRiad the Course of Study), the
aims of foreign language as part of general edocagem to be two-fold. One aim is the
awareness of the intra-diversity and inter-divgrdite to the fluidity of the population
(i.e., easy access to travel overseas). Knowinthantanguage becomes more and more
important as interactions among nations increasegtt@e country becomes more diverse.
This view is reflected in the following press redean the development of a strategic
plan: “With the progress of globalization in thesromy and in society, it is essential that
our children acquire communication skills in Enlglisvhich has become a common
international language, in order for living in tAgst century” (MEXT, 2003a, para. 1).
Furthermore, MEXT emphasizes the empowerment ofdltry in the global society:
“This [acquiring communication skills in Englishas become an extremely important
issue both in terms of the future of our childrex ¢ghe further development of Japan as a
nation” (MEXT, 2002, para. 1).

The second aim of foreign language education cdroesliberalization or
humanization, rooted in the theological idea o&“thuth shall set you free”. The mission
of education, freeing students from the narrow etentric view by learning a foreign
language and culture, will allow students to stefsiole of themselves and view
themselves and their culture through pluralistieey

These two aims are reflected in the “CurriculumiBesnd Treatment of the
Contents” of the Course of Study for upper secondahool (high school) (MEXT,

2003b) foreign language education. It calls foremats that are useful in
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(a) enhancing the understanding of various ways oingeand thinking, cultivating a

rich sensibility and enhancing the ability to make impartial jueégis.

(b) deepeninghe understanding of the ways of life and cultwk3apan and the rest

of the world raising interest in language and culture, anceliging respectful

attitudes to these elements.

(c) deepeningnternational understandinfom a broad perspectivieeightening

students’ awareness of being Japanese citizemglimi a global communifyand

cultivating a spirit of international cooperatigamphasis added, para. 62)

The two views of general English education are atdwed in the overall objectives
of foreign language education at the high schoalléTo develop studentgractical
communication abilitiesuch as understanding information and the speakerriter’s
intentions, anexpressing their own ideadeepening the understanding of language and
culture, andostering a positive attitude toward communicatibrough foreign
languages” (emphasis added, para. 50).

Regardless of the innovative leadership taken bygtivernment, at the level of
practice, formal English education is faced witbareciling the two completely different
needs: communication-focused instruction advochyeithe government policies, and
reading and grammar focused instruction to prepar@ents for university entrance
exams or standardized tests. The following sedisousses the institutional context of
the research site to gain insights into the instifis views on the language needs of its

students.

The Institutional Context of the Program

School A is a private, high-intermediate level hggihool attached to a mid-high level
university. In order to get into the school, pradpe students must take an entrance
exam. Its ranking is due to the difficulty of th&nce exams as listed in the directory
for high schools in Tokyo (Koenokyouikusha, 2005).

Students’ ages range from 16 to 18 divided intedlage-grade levels. Each grade
has 10 to 14 classes with 38 to 42 students pss.da spring 2005, there were 1384
students enrolled in the school taking general Bhgducation courses taught by nine

full-time English teachers and seven part-timeliee Among 1396 students (with a
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total of 34 classes and 37-42 students per cld%)were enrolled in the first year, 367
were enrolled in the second year, and 596 werdledrim the third year. Upon entering
the high school, students had studied Englishtfteast three years in junior high school.
From the learners’ background survey, 9% of thdestts said they started learning
English before junior high school. Four percenthaf students had experience traveling
in an English speaking country. Only 10 studentsdwperience living in an English
speaking country for more than one month.

Every year, about 90% of the students go on tattashed university, so those
students do not have to take the college entraxen@ eThus, the schools’ stated agenda
for the English curriculum is “to build English &ty to what the society expects of high
school students, by the end of the high school'yg@nslated from the web-page).
However, there is no further clarification of wisatcietal expectations are. Fdtylear
students, the school started to incorporate a tiilyminute extensive reading session to
cultivate students’ motivation towards various tspin English. For the"2and & year
students, the school promotes international unaledstg through short-term homestay
programs during the summer in New Zealand andghagsin the U.S.

The courses that students have to take are sbelyovernment in the Course of
Study (MEXT, 2003b), although there is some roonflxibility. School A’'s
curriculum sequence and the courses that studshesate listed in Table 2. The first year
students tak&nglish I(nominally an integrated four-skills course, buteality there is a
heavy emphasis on reading) @il | (a communication focused course, along with a
once-a-week English conversation class with a aatpeaker of English). Th8%/ear
students tak&nglish I, which is a continuation dnglish | andWriting. The writing
class is stretched over two grade¥ ghd & grade) because the teachers think that the
writing skill takes time to develop. Th& 3ear students take writing and reading classes.
All students are encouraged to take the STEP tesT®EIC-bridge teét

* The TOEIC (Test of English for International Commiuation) Bridge test is a test for beginning and
lower intermediate learners of English, assesstading and listening skills. The test format isyva@milar
to TOEIC test, but the difficulty level is lower.
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Table 2
Curriculum Sequence and Class Hours Per Week

Credits required by

H st

Subjects the Course of Study 1% Grade ¥ Grade 5 Grade
Oral Communication | 2 2
English Conversation Not required 1
English | 3 3
English 1l 4 3
Reading 4 4
Writing 4 2 3

Survey Data

Tables 3 to 6 summarize the descriptive statisticbopen-ended responses of
teachers’ and students across grade level's wigardeto English needs by the end of
high school (reading, listening/speaking, writiagd foreign language use) (Table 3),
preferred classroom student participation styleklaarning strategies (Table 4),
additional strategies identified other than thasedl in the survey (Table 5), and
preferred topics (Table 6). Notice that each efrinmerical tables presents the number
of participants who responded and who did not redfo the item (shown as ‘miss’ in
the column). To analyze the distribution of thepsses, the means, standard deviations,
and percentage of students who chose each scailte(poNot at all, 2: Not so much, 3:

Somewhat, 4: A lot) are presented.

Results of the Teachers’ Survey
Although data were collected from only nine teashsome patterns were observed
in the survey results. More detailed informationtio@ proportion of teachers agreeing on
each scale point per item is summarized in Tablésadd D 2 in Appendix D.
Reading.Most teachers agreed that reading tasks are negesssaulting in a narrow
standard deviatiorSP = 0.41-0.55) except for item R 1 (Read the texkbweih correct
pronunciationSD= 0.84). Among reading tasks, teachers viewetdtuaents will be

tackling with texts introduced in classrooms (R)IeBauthentic materials (R 4-6), but
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will be less concerned with entrance exams and S&&B (R 7). Sixty-seven percent of
the teachers answered that textbook-based classesis are “definitely necessary” for
their students to be able to perform by the enigif school. Compared to tasks using
authentic materials, understanding English texted&k2: Understand words,
expressions, & gram rules in the textbook; R3: Usidad thewords, expressions, &
gram rules in the textbook) were regarded as highbessary.

Listening and speakingAll teachers agreed that “introducing oneself irgksh”

(LS 1) is an inevitable task for the high schoaldsints 1 = 1.00,SD= 0.00). Students’
ability to communicate with foreigners on simplelyléopics (LS 1-4) and
personal/familiar topics (LS 6), introduce Japarmasgture to a foreigner (LS 6), and pass
listening and interview section of high stakesitgs{LS 15 and 16) were perceived as
relatively important. In contrast, teachers’ petoays of tasks that require complex
functions such as outlining and summarizing staaies songs (LS 81 = 2.83; LS 10M
=2.50; and LS 11M = 2.50), and expressing feelings and opinions (L8 # 2.67 and
LS 12:M = 2.50) based on the input varied. Half of the heas have marked tasks with
TV shows and movies as input as “not so necesstng, may be due to the belief that
the level of language used in such authentic nmaseis too difficult for high school
students.

Writing. Compared to other skills, teachers did not regarting tasks as necessary.
The writing tasks were ranked lower than 20 indlaerall ranking. Nevertheless, the
mean score for all writing tasks except for W 2 ifilg a poem) were over 2.50 on a
four point scale. Nearly 85% of the teachers rég@r‘writing poems” as an unnecessary
task (W 2:M = 2.00), marking this task as the most unnecesagkyamong the entire list
of tasks. Teachers agreed that writing for commatiie purposes, such as writing a
letter, online chatting, and exchanging emails,engther “somewhat necessary” or
“definitely necessary.” Since the STEP test ontyuiges essay writing at thé' fevel (the
most advanced level) and since students do noh tbat level, item W 8 (Answer
composition questions in the entrance exams and3@&&) had a lower ratiniyl(=
2.83). In the listening and speaking section, daehers seemed to attribute little value to
the opinion exchange tasks, while in the writingte®, they viewed self-expression as

necessary (W 5 and 6). This suggests that depeoditize mode, the complexity of the
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functions that teachers require of students is sdmaedifferent. Teachers may have
perceived that it is more difficult to orally exgeeone’s opinion spontaneously, whereas
in writing, the learner can take time to choosedsand construct sentences.

Foreign use.Overall, the ability to use English abroad wasrttwest strongly agreed
set of tasks teachers thought students need ntthef high school. Since the school has
three opportunities for students to join the homegtrogram in an English speaking
country, “get minimal things done in English wheaveling abroad” (F 1),
“‘communicating with the local people” (F 2), andbfemunicate with a host family” (F3)
(all M = 3.83) were ranked as the second most necessky among others. As for
studying abroad, over 83% of the teachers regdictembsing classes” (F 4) and
“communicating with other students in a universitya language school abroad” (F 6) as
“somewhat necessary” or “definitely necessary.”cheais seem to expect students to be
able to communicate with peers and local peoplevthese students are outside Japan,
but do not perceive the need for students to engeigesks that require more than simple
daily conversation in Japan.

Participation styles and learning strategiebeachers were asked to rate students’
classroom patrticipation style according to the saijhey are teaching. Three teachers
listed two classes, resulting in a total of nineesa The most frequent classroom
participation style was individual worli(= 2.89,SD = 0.33), followed by teacher
centered classM = 2.78,SD = 1.20), pair workil = 2.33,SD= 1.12), and group work
(M =1.78,SD= 0.44). Great variability was observed for thecteer-centered style and
pair work. The results indicate that there were EEMmunicative activities conducted in
the class. Most of the respondents were teachiegriated classes (i.e., English | and
English II). Thus, classroom observation is neddedetermine whether teachers change
their teaching styles according to the subject@mpose of the class (e.g., reading class
versus oral communication class).

The results for the learning strategies revealatlttie teachers believe in the
effectiveness of paying attention to accuracy wadmg the language (StWt = 3.67)
and simulating conversational situations (S¥19 3.67). In order to use the language,
teachers also acknowledge that the learner needg wiards and idioms (St M = 3.50).

Eighty-four percent of the teachers agreed on fieete/eness of input flood (St 8: to
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listen and read many English sentences and unddrgtam without paying too much
attention to grammaM = 3.33). It was interesting that learning througinslation was
perceived as the least effective strategy (Str@nstating English into Japanesé= 2.00,
SD=0.89). Other than the learning strategies axar the survey, the teachers wrote
additional strategies that they thought were ugskg Table 5). Such strategies included
(a) reading aloud\ = 2), (b) communication activities among stud€hts 1), and (c)
exposure to a great amount of easy Enghsk ().

Topics.The teachers rated students’ interest in the tdp&g have introduced in their
class.Music, Japanese around the worlénguage in the worldandforeign culture and
peoplewere the most frequently introduced topics insld$e teachers perceived that
students were highly interestedsportsandtraveling(M = 3.50), followed bymusic(M
= 3.50), andlomestic new@M = 3.33). The results do reflect the formal topittem
introduced in government approved textbooks. Intamdto the textbook, teachers seem
to introduce up-to-date timely domestic news inlishg It is understandable that
students show interest in narrative stories siheesthool started an extensive reading
program. It is rather surprising, that the teactieosight that foreign culture and people
were not so interesting for the students, althabghschool promotes a positive attitude
towards foreign cultures through student exchamggrams. Another thing to note is
that topics related to students’ school life (esghool festival, club activity, and school
work) are not introduced to classes by at leadtdiahe teachers.
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Table 3

Teachers’ and Students’ Perception of High SchaogjliEh Needs

Iltem Description Teachers Overall Students

N M SD Rank N M SD Rank
R1 Read atext from a textbook with correct pramnation. 6 3.50 0.84 11 599 2.77 0.77 19
R 2  Understand words, expressions, & gram rulékertextbook. 6 3.67 052 6 599 2.65 0.89 23
R 3  Understand a text equivalent to the level eftéxtbook. 6 3.67 052 6 599 2.81 0.82 18
R4  Understand the gist of easy stories or noveEng. 6 3.50 055 11 596 2.84 0.84 16
R5 Choose & read an interesting article from nepsgps/magazines 6 3.50 055 11 596 2.48 0.98 27
R 6  Extract necessary info from internet 6 3.50 055 11 598 2.40 0.96 31
R 7  Answer the reading section of entrance exanSST&P 6 3.17 041 21 598 2.88 0.90 12
LS1 Engage in a simple daily conversation with ifgmers in Japan. 6 3.83 041 2 596 3.10 0.89 1
LS2 Introduce oneself in English. 6 4.00 0.00 1 596 3.06 0.79 3
LS3 Establish friendship w/ a foreigner and talkwattinteresting topics. 6 3.67 052 6 595 2.82 1.06 17
LS4  Give direction when asked by a foreigner onstineet. 6 3.33 0.82 18 594 2.93 0.93 9
LS5 Introduce Japanese culture & custom to an exgghatudent. 6 3.33 052 18 593 2.64 0.94 24
LS6 Exchange opinions on personal stories/famtitipics w/a friend. 6 3.50 055 11 594 2.45 0.93 29
LS7 Exchange opinions on social problems with ofrggsd 6 2.67 052 32 596 2.18 0.91 37
LS8 Understand the main message/ideas of the fa\amngs 6 2.83 0.75 27 594 3.05 0.89 4
LS9 Sing one’s favorite Eng songs. 6 2.67 0.82 32 595 2.99 0.91 5
LS10 Understand the main idea of the favorite TV showsdvies. 6 250 055 34 595 2.86 0.92 13
LS11 Tell the summary of the favorite TV shows & movtesa friend. 6 250 055 34 596 2.41 0.93 30
LS12 Exchange feelings and opinions about TV shows/nsowi friend. 6 250 055 34 595 2.30 0.92 36
LS13 Deliver a speech or give a presentation in Eng. 6 3.17 0.75 21 595 2.47 0.95 28

Speak w/attention to rhythm, intonation, volumesesh &

LS14 . 6 3.17 0.75 596 2.71 0.92
pronunciation.. 21 22
LS15 Answer the listening section of entrance examsTa&rRS 6 3.50 0.84 11 595 2.93 0.87 9
LS16 Pass the interview portion of the entrance exa®TEP. 6 3.33 1.03 18 592 2.95 0.90 8
W1 Keep adiary in English 6 2.83 041 27 594 2.16 0.89 38
W2  Write English poems. 6 2.00 0.63 39 594 2.03 0.92 39
W 3 Communicating w/ foreigners by writing a lettarline chatting/email. 6 3.17 0.41 21 594 2.51 0.99 26
W4  Write a summary of a story, novel, or othergles opinions 6 250 055 34 595 2.37 0.90 32
W5  Write thoughts/opinions about a story, novéteo people’s opinions. 6 3.00 0.00 25 595 2.37 0.89 32
W6  Write thoughts & feelings about one’s favostengs/movies/TV. 6 2.83 041 27 595 2.37 0.88 32
W 7 Request/ fill an application form from an ifgion abroad. 6 2.83 0.75 27 594 2.35 0.95 35
W8 Answer composition questions in the entran@erex& STEP. 6 2.83 0.75 27 594 2.86 0.93 13

W9 Answer grammar & vocabulary questions in thiagte exams /STEP6 3.00 0.89 25 595 2.86 0.92 13
F1  Get minimal things done in English when travglabroad. 6 3.83 041 2 591 3.08 0.93 2
F2  Communicate w/ the local people while travelimgnestay abroad. 6 3.83 041 2 587 2.98 0.93 7
F3  Communicate w/a host family during a homestag@am. 6 3.83 041 2 586 2.99 0.93 5
F4 Read course descriptions & choose a course stiueying abroad. 6 3.67 082 6 588 2.72 0.91 21
6
6

F5  Complete the necessary task/matters in a fo@gntry. 3.50 055 11 586 2.73 0.96 20
F6  Communicate w/ students in the university/laggischool abroad. 3.67 052 6 587 2.92 0.93 11
F7 Go abroad to work or do volunteer work. 6 250 0.55 34 588 2.57 0.95 25
Note 3Since all teachers chose 4 on the scale point, standard deviat@raigilable.




WATANABE - A NEEDS ANALYSIS FOR A JAPANESE HIGHO®XLHEFL CURRICULUM 105

Table 4

Teachers’ and Students’ Perception of Participat®igle and Learning Strategy for

English
Item Description Teacher Overall Students
N M SD Rank N M SD Rank
Partl Teacher centered 9 278 120 2 587 228 0.80 4
Part2 Individual 9 289 033 1 586 229 0.83 3
Part3 Pair work 9 233 112 3 587 243 0.88 2
Part4 Group work 9 178 0.44 4 587 255 0.91 1
Stl  Memorize many words and idioms. 6 350 055 3 571 310 0.71 3
St2  Understand and memorize grammar. 6 3.00 0.63 6 573 295 0.76 6
St3  Memorize many English sentences from the t@ktho 6 317 0.75 5 573 242 0.81 9
St4  Solve many grammar exercises. 6 3.00 0.89 6 572 291 0.78 7
St5  Solve many reading comprehension questions. 6 283 1.17 8 572 295 0.77 5
St6  Accurately translate English into Japanese. 6 200 0.89 9 570 277 0.84 8
Verbalize or write correct sentences using wordisnis,
St7 and grammar rules one memorized. 6 367 052 1 570 305 0.70 4
Listen & read many English sentences & understhatht
St8 w/o paying too much attention to grammar. 6 333 12 4 570 316 072 2
St9  Simulate real conversational situations and Esglish. 6 367 052 1 570 3.29 0.70
Table 5
Additional Strategies
Teachers N Students N

Read aloud 2 Communicate with a foreigner/native speaker

Communication activities among students. 1 Go abfbaveling, to study, homestay, etc.)

Exposure to a great amount of easy English. 1 Camuation/communicate a lot

Use English 4

To read and listen to many sentences

Have native speaker as a teacher

Speak English 2
Be in a situation you have to speak English

Watch movies in English

Write a diary in English

Create sentences by using the memorized words

Talk without being shy

Listen to music 1
Listen to an English tape with fast speed.

Listen to native speakers talking

Listen to real English

Invite foreign students for a homestay

Study movie scripts and lyrics, and try to minfiein. 1
Translate English songs into Japanese

Read many books without a dictionary

Verbalize and practice pronunciation while reading 1
Solve exercises and review incorrect answers.

Write up daily expressions from a dictionary

Dictation 1
Make learning enjoyable

Follow a textbook thoroughly (negative strategy)




WATANABE - A NEEDS ANALYSIS FOR A JAPANESE HIGHO®XLHEFL CURRICULUM 106

Table 6

Teachers’ and Students’ Topic Preferences

Item Description Teacher Overall Student
N M SD Rank N M SD Rank

T1 Language in the world 5 280 045 19 580 2.57 0.84 20
T2 Foreign culture, people 5 240 055 32 582 2.47 0.84 23
T3 World history 4 275 096 20 581 2.37 0.88 29
T4 Famous historical sites 3  3.00 0.00 11 579 2.96 0.85 10
T5 Current world events 4 275 050 20 581 2.53 0.80 22
T6 Japanese around the world 5 3.00 0.00 11 581 2.67 0.86 17
T7 Japanese culture 4 275 096 20 579 2.58 0.83 19
T8 Domestic news 3 333 0.58 4 579 2.69 0.75 16
T9 Narrative stories 4 3.25 0.50 5 580 2.61 0.84 18
T10 Literature 4 250 058 29 579 2.35 0.85 30
T11 Drama (play) 3 267 058 23 578 2.39 0.89 28
T12 Art 3 2.67 0.58 23 576 2.39 0.91 27
T13 Music 5 340 0.55 3 580 3.23 0.80 4
T14 Movies 4 325 0.50 5 579 3.26 0.75 3
T15 Fashion 3  3.00 1.00 11 577 3.11 0.80 8
T16 TV drama 4 325 0.50 5 577 3.15 0.73 6
T17 Animation 0 577 2.46 0.85 24
T18 People in show biz 4 3.25 0.50 5 577 2.93 0.81 13
T19 Education 3 267 058 23 575 231 0.77 31
T20 Psychology 3 3.00 0.00 11 575 2.54 0.89 21
T21 Science 3 267 058 23 573 2.15 0.81 33
T22 Nature/environment 4 250 058 29 574 2.42 0.84 26
T23 Computer 4  3.00 082 11 574 2.46 0.87 25
T24 Animal 4  3.00 000 11 575 2.74 0.88 15
T25 Sports 4 350 0.58 1 575 3.12 0.85 7
T26 Traveling 4 350 0.58 1 575 2.95 0.85 12
T27 Food, cooking 4  3.25 0.50 5 574 3.07 0.80 9
T28 Homeroom 3 267 058 23 581 2.23 0.78 32
T29 Club activity 3 267 058 23 581 2.87 1.00 14
T30 School festival 2 200 0.00 33 582 2.06 0.82 34
T31 School work (study) 3 3.00 1.00 11 581 2.95 0.82 11
T32 Future course 4 3.00 082 11 581 3.22 0.74 5
T33 Friendship 4 250 058 29 581 3.27 0.70 2
T34 hobby 4 325 0.50 5 581 3.29 0.79 1

Note 3Since only one teacher introduced the topic to the class andstatieshts’ degree of interest
on the topic, the standard deviation is not available.

Results of Students’ Survey: Overall

The results of students’ perception across gradeweds for tasks using four skills
and foreign use, and preferences for learningegras, participation styles, and content
area are presented in Tables 3 through 6, alorigthet teachers’ perceptions. Students’
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responses across grades guide the setting of #ralbgoals for the three-year language
curriculum.

Reading.Overall, students did not perceive a strong needefading M1 = 2.69)
compared to the teachers (see Table 3). Ratheersitifound a stronger necessity for
foreign usell = 2.86) and listening and speakimd € 2.74). Active reading tasks, such
as choosing an interesting article (R 5) or exingabecessary information from the
internet (R 6), were rated lower than comprehentasks (R 1-4). Students seem to also
think that tasks using textbook-level materialneegh for high school level English and
do not think that reading authentic materials, saglnewspapers, magazines, and internet
articles are necessary.

Listening and speakingSimple oral communication tasks suclsemsple daily
conversation with a foreignét.S 1:M = 3.10) andntroducing oneself in Englis{LS 2:

M = 3.06) were ranked as th& dnd & among all tasks, similar to teachers’ perceptions.
Tasks involving songs were rated quite high (L#8: 3.05; LS 9M = 2.99) compared

to other listening and speaking tasks for studdniswere ranked lower in the teachers’
survey. Great variability was seen for item L®8&tablishing friendship with a foreigner
and talk about interesting topi¢M = 2.82,SD =1.06).This may be due to the fact that
students do not encounter many English speakirgigioers of same age in a face-to-face
situation, unless they have a visiting exchangdesttin their class, or they have a
chance to visit an English speaking country. Ité@<0, 11, and 12 distinguish the
degree of cognitive demand on entertainment t@skg ranging from comprehending,
summarizing, to expressing opinion. The more cogglif demanding the task, the lower
the degree of necessity students perceived (corapdaing:M = 2.86; summarizingvl =
2.41; expressing opinioi = 2.30).

Writing. The writing tasks seem not to be relevant in thdestts’ views, except for
preparing for the entrance exam and the STEPApgtoximately 70% of the students
considered answering grammar, vocabulary, and ceiti@o questions to pass the STEP
test or the entrance exam as important tasks (Wi®aM = 2.86). Note that free
composition is not required for the STEP test uhtl £' level, which is equivalent to
TOEFL 600 and over. Most students take the pfde®el and 2 level of the STEP test,

which only require choosing and arranging Engligitdg from the list to create Japanese
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equivalent sentences. Among the writing tasks dtiean for testing purposes, a more
communicative task (W 3: write a letter, chat oalior email) was preferred over writing
for oneself (W1: keep a diary; and W2: write Engloems). It can be assumed that out
of 27% of the students who strongly felt the nesddckling composition, grammar, and
vocabulary sections of the high stakes testingeetid not know that there is no
composition section for the pré®and 2% level STEP test, or knew that they must take a
university entrance exam at the end of the higlosich

Use abroadStudents strongly suggested their need to prepateaiveling abroad (F
1: M = 3.05) and joining the homestay program (M3: 2.99), but not so much for tasks
related to a study abroad program and volunteek wioifact,getting minimal things
done in English when traveling abro@d 1:M = 3.08) was ranked the second among all
tasks, indicating the trend for going overseas/émation. Students may have high
expectations in terms of going abroad for a honygstagram, since the school provides
two opportunities each year, one trip to the UnB¢aktes and another to New Zealand.

Learning strategies and participation styleStudents’ preferences for participation
styles across grade-levels had greater varialiiay their preferences for learning
strategies (Participation styl8D = 0.80-0.91; learning strateg$D = 0.70-0.84) (see
Table 4). In other words, students generally agmednhich learning strategies were
more effective than others, but preferences f@asttzom participation styles varied more.
The central tendency of students perceptions fdrggaation styles showed that students
like group work (Part 4Vl = 2.55) followed by pair work (Part 81 = 2.43). This is in
alignment with their needs in performing more cominative tasks rather than receptive
reading tasks.

As for learning strategies, using English in a mmalversation was perceived as the
most effective way for learning Englishl (= 3.30,SD= 0.70), followed by input flood
without attention to grammak(= 3.17,SD= 0.71). There was a contradiction for
memorization strategy. Memorizing words, idioms%@land grammar (74%) were
considered useful, while memorizing many sentemncése textbook was not (only 44%).
Students thought that memorizing sentences dodgambto accurate use of language,
which is also supported by the fact that they aekadge ‘using’ the memorized words,

idioms, and grammar in a sentence is more impo(&tni:M = 3.05) than just
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‘understanding’ and ‘memorizing’ grammar (St\2:= 2.95) or solving grammar
exercises (St M = 2.91).

In addition to the nine learning strategies listethe survey, there were 26 write-in
learning strategies (see Table 5). Only one writstiategy.To follow textbook
thoroughly was rated “not useful at all” while all the otlvenite-in strategies were rated
as either “somewhat useful” or “very useful.” Amaothng suggested strategies in the
open-ended sectionpmmunicating with a native speakanked as the most useful
strategy, followed bgo abroad Two students even said that having a native spgak
teacher would enhance their language learning.edtadseemed to feel that they need
input and practice with native speakers. Considgttie students’ limited contact with
native English speaking teachers in their firstryemversation classes, students may
realize that what they learned in the classroonmdidcompare to real world English use.
This may indicate that students are perpetuatiagriith that native English speaking
teachers are superior to non-native English spgakiachers, especially given the
popularity of English conversation schools withiveonly teachers.

Topic preferenceTable 6 shows overall student respondents’ dedrageavest in 34
topics. The popular topics among students weresaglated to their life and
entertaining topics. Over 80% of the students vierested irhobby(T 34:M = 3.29),
friendship(T 33:M = 3.27),movieq(T 14:M = 3.26),music(T 13:M = 3.23), and future
course (T 32M = 3.22). The least popular topics weahool festiva(T 30:M = 2.06),
sciencgT 21:M = 2.15),homeroom(T 28:M = 2.23), anaducation(T 19:M = 2.31),
which were all marked as either “not at all intéiregg’ or “not so interesting” by more
than 60% of the students.

Results of the Students’ Survey: Each Grade-level

In order to see how students from different graaells perceive their high school
English goals differently, the survey results freacth grade-level were compared. The
descriptive statistics (the mean, standard deviaaad rank for each item) for each grade
level are summarized in Tables 7 through 9. Tabl&sthrough D 10 in the Appendix

provide more detailed information on the percenfagéhose who chose each scale point.
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First-year high school studentdhe ' year students were more aware of high-
stakes testing (see Table 7) than other gradeslefbbut 80% of the®lyear students
rated English ability to pass/answer the listersagtion (LS 15M = 3.14), the interview
section (LS 16M = 3.16), grammar and vocabulary (WN®:= 3.13), composition
section (W 8M = 3.13), and reading section (RM:= 3.09) of the entrance exam and/or
the STEP test as necessary. Students were favaoadeds simple daily conversation
(LS 1:M = 3.20), introducing oneself (LS B = 3.11), and getting minimal things done
when traveling (F IM = 3.23). Tasks that require reading authentic medsefinternet,
newspapers, magazines), telling a summary, expgesginions, and free writing were
rated relatively low. Students may not have doskddhat require these cognitive skills
and proficiency in their junior high school classisis they may have regarded those
tasks as less relevant for them.

It was clear that the®lyear students preferred to learn English by utiieganguage
(St 9:M = 3.27 and St 81 = 3.17). This was also supported by the fact tAatehr
students preferred group work and pair work, aseeg to individual work and teacher
centered classroom style. Students liked fun togmostopics related to their lives.

Although about 80% of the students showed theids#eants in ‘traveling abroad’
and/or ‘going on a homestay’, many did not rataeglaage in the world’ and ‘foreign
culture/people’ as attractive topics. In realityerte are many students who wish to go
abroad, but they may be idealizing travel and tie of language in going abroad.
Therefore, when they do travel abroad, they mayraker-prepared for cross-cultural
understandings.

Compared to the®year students, it was reasonable tiiagdar students were more
open to science related topics (T 21: science;: ha®ire/environment), since most of
the students (approximately 90% of the studentsyexear) choose humanities track over
science track at the end of th¥ gear.

Second-year high school studenBompared to thelyear and % year students, the
2" year students’ responses were skewed towards vaée points for most of the
items. In other words, their motivation towards Esfygis relatively low compared to
other grades. All of the means for tH8 gear students’ responses for each item on

English needs (39 items) were less than 3.0, exceft (Engage in a simple daily
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conversation with foreigners in Japan) and LS #d@tluce oneself in English) (see Table
7). Twenty-four out of 134 second year students vasponded to the open-ended
guestion (What would you like to be able to do gdtimglish by the time you graduate
this school?) expressed no interest in Englishoareason to study English.

Students showed greater interest in minimal comiens skills (LS 1 and 2), singing
and understanding songs (LS 8 and 9), and goirmpdtior a short term (F 1, 2, and 3),
all with a mean score of over 2.80. The recruitnge promotion of the homestay
program at the beginning of the semester may heérseted students’ interest to above
topics. The writing tasks were rated relatively IfM/= 1.94-2.69) compared to other
subsections. As teachers perceived reading asdkeimportant skill and since writing
is not emphasized in the first year curriculumosecyear students perceived writing as
not that important at the beginning of the schaary A clear explanation of the writing
course starting from the second year and expobem to various types and purposes of
writing tasks that they may encounter in their $iveay be needed. As for learning
strategies, the"@and &' year students valued building vocabulary and idig8t 1:M =
3.14), in addition to simulating conversation aséhg English (St 9M = 3.20). The %
year students were the only group who ranked teamdrgered class (see Table 8) as
second preferred participation style after groupkwdhe content area ratings indicated
that their preferences were not so different from ' year students (see Table 9).

Third-year high school student&lhe 3% year students favored English needs like
simple communication tasks (daily conversatiorroiticing one-self, giving directions),
song tasks and going abroad for travel and homéstalar to the I and 2% year
students). In addition to the short term stay adbr@&% of the students eyed the
possibility of attending a university or a languag@ool abroad (F &4 = 2.95).
Compared to theSlyear students, thé®3/ear students’ were not so conscious of the
high-stakes testing (see items R 7, LS 15, LS 1®8,hd W 9 in Table 7). Their favorite
learning strategy matched with their preferencpasticipation style. Nearly 90% of the
3" year students agreed tisithulating real conversatio(st 9) was useful and also
expressed preference for group work and pair waet odividual work and teacher
centered for classroom participation styles. THe@ar students had similar interests to

those of the % year students, such as hobby, friendship, musivjes, future courses,



WATANABE - A NEEDS ANALYSIS FOR A JAPANESE HIGHO®XLHEFL CURRICULUM 112

fashion, food/cooking, TV drama, sports, travelinigtorical sites, and school work; all
listed items were rated either “somewhat intergstor “very interesting” by at least
70% of the respondents.

Up to this point, the results were descrigyianalyzed. In order to make judgments
about the probability that the observed differertmetsveen groups are dependable,
inferential statistics were utilized. The next satidescribes the statistical methods and
the results of the differences in the perceptidrisnglish needs and learning styles
among the three grade levels.
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Table 7

Students’ Perception of Needs on Reading, Listei@pgaking, Writing and Foreign
Use: Each Grade Level

Item Description 1st grade 2nd grade 3rd grade
N M SDR* N M SD R* N M SD R*
R1 Read a text from a textbook with correct praation. 200 293 0.72 17 200 266 0.75 19 1893 0.82 13
R 2 Understand words, expressions, & gram rulgseriextbook. 200 2.89 0.80 22 200 248 0.85 23 2¥0 0.97 15
R 3 Understand a text equivalent to the level eftéxtbook. 2002.9¢ 0.71 15 200 2.73 0.80 13 192.72 0.92 19
R 4  Understand the gist of easy stories or novelang. 199 292 0.82 18 198 2.72 0.81 15 1886 0.88 20
R5 Choose & read an interesting article from nepsps/magazines 199 2.60 0.94 27 199 229 096 38 2156 1.02 24
R 6  Extract necessary info from internet 200 2591034 199 230 092 28 199240 1.02 26
R 7  Answer the reading section of entrance examST&P 200 3.09 0.79 11 199 275 090 10 1881 0.96 31
LS1 Engage in a simple daily conversation with ifgmers in Japan. 199 320 0.83 2 199 3.02 0.88 18 399 094 1
LS2 Introduce oneself in English. 200 3.11 0.76 9991 3.01 0.77 2 1973.08 0.84 2
LS3 Establish friendship w/ a foreigner and talkiateresting topics. 200 2.92 094 19 199 271 11.216 1962.82 1.01 3
LS4 Give direction when asked by a foreigner onstineet. 200 3.05 0.86 13 198 275 097 11 ™60 094 5
LS5 Introduce Japanese culture & custom to an exgghatudent. 200 2.76 0.90 24 196 246 091 24 2%B 098 7
LS6 Exchange opinions on personal stories/fantitipics w/a friend. 199 257 0.89 28 198 230 0.879 297 248 1.00 10
LS7 Exchange opinions on social problems with ofrésd 200 2.34 085 38 199 204 086 37 1227 1.00 11
LS8 Understand the main message/ideas of the fevawngs 200 3.10 0.85 10 199 289 091 4 BIES 0.88 12
LS9 Sing one’s favorite Eng songs. 200 3.02 086 1W8 283 096 5 193.11 091 14
LS10 Understand the main idea of the favorite Toveh& movies. 200 297 0.84 16 199 274 091 12 D988 0.98 22
LS11 Tell the summary of the favorite TV shows &vies to a friend. 200 2.52 0.89 33 199 228 0.88 397 2.44 1.00 23
LS12 Exchange feelings & opinions abt TV shows/raswv/a friend. 200 2.38 090 36 198 219 0.86 367 281 1.00 27
LS13 Deliver a speech or give a presentation in Eng 200 254 088 30 199 236 093 27 1963 1.01 28
LS14 Speak w/attention to rhythm/intonation/voluspeled/pronunciatio@00 2.90 0.86 21 199 258 092 20 1966 0.96 29
LS15 Answer the listening section of entrance exanSTEP. 199 3.14 073 6 199 272 089 14 131 094 35
LS16 Pass the interview portion of the entrancere@a STEP. 199 3.16 081 3 199 277 092 8 1042 091 37
W1 Keep adiaryin English 200 2.36 090 37 198 199 0.85 38 19613 091 16
W2 Write English poems. 200 2.10 0.89 39 199 194 0.87 39 1997 1.00 16
W3 Comm w/ foreigners by writing a letter/onlingatting/email. 200 2.67 1.00 26 199 242 0.98 255 A3 0.98 30
W4  Write a summary of a story, novel, or otherpes opinions 200 255 090 29 199 223 0.85 336 933 0.93 32
W5 Write thoughts/opinions abt a story, noveleotheople’s opinions. 200 2.53 0.88 31 199 2.22 30.84 1962.36 0.92 33
W6  Write thoughts & feelings abt one’s favoritenge/movies/TV. 200 2.48 090 35 199 225 0.83 326 P87 0.89 34
W7 Request/ fill an application form from an ingion abroad. 200 253 089 31 199 221 0.96 395 2.31 0.97 36
W8 Answer composition questions in the entranearex& STEP. 199 313 0.79 7 199 269 097 17 DPI9K 0.95 38
W9 Answer gramm & vocab questions in the entram@ans /STEP. 200 3.13 0.76 8 199 268 097 18 296 0.96 39
F1  Get minimal things done in English when travglabroad. 199 323 085 1 198 292 094 3 B@A9 098 4
F2  Comm w/ the local people while traveling/horagstbroad. 197 3.14 086 5 198 281 090 7 29928 101 6
F3  Communicate w/a host family during a homestagram abroad. 197 3.15 086 4 197 282 090 6 392 1.01 8
F4  Read course descriptions & choose a course steying abroad. 197 2.87 0.84 23 198 257 0.86 293 2.72 0.99
F5  Complete the necessary task/matters in a fok@gntry. 196 2.92 0.87 20 198 253 0.93 22 123 1.05 18
F6  Communicate w/ students in the university/lacigool abroad. 196 3.06 0.85 12 198 276 090 9 285 102 21
F7  Go abroad to work or do volunteer work. 19722090 25 198 241 093 26 19359 1.00 25

Note *R = rank
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Table 8

Students’ Perception of Learning Styles and Paréition Styles: Each Grade Level

ltem Description 1st grade 2nd grade 3rd grade

N M SD Rank N M SD Rank N M  SD Rank
Partl Teacher centered 1982.280.77 4 196 2.320.80 2 193 223085 3
Part2 Individual 1982.360.83 3 196 2.300.81 3 192 222084 4
Part3 Pair work 1982.56 0.90 2 196 2.26 0.85 4 193 247087 2
Part4 Group work 1982.62094 1 196 240090 1 193 262089 1
Stl  Memorize many words and idioms. 197 3.050.77 6 191 3.140.64 2 183 311072 3
St2  Understand and memorize grammar. 197 3.030.79 7 192 2.880.71 6 184 294079 5
St3  Memorize many English sentences from the textbook197 2.490.82 9 192 2.430.80 9 184 233081 9
St4  Solve many grammar exercises. 196 3.090.74 3 192 2.830.77 7 184 2.790.80 7
St5  Solve many reading comprehension questions. 196 3.090.76 4 192 2.900.74 5 184 287079 6
St6  Accurately translate English into Japanese. 1952.780.84 8 191 2.76 0.78 8 184 2.76 0.89 8
Verbalize or write correct sentences using words,

St7 idioms, and grammar rules one memorized. 196 3.080.69 5 190 2.970.65 4 184 3.090.75 4
Sts Listen & read many English sentences & understand 196317 0.76 2 190 3.090.64 3 184 320075 2

them w/o paying too much attention to grammar.
St9  Simulate real conversational situations and usdi€mg 1973.270.71 1 189 3.200.68 1 184 339069 1

Table 9
Students’ Preference of Topics: Each Grade Level
Item Topics 1st grade 2nd grade 3rd grade
N M SD Rank N M SD Rank N M SD Rank

T1 Language in the world 197 256 084 22 194 250 0.82 20 189 264 086 20
T2 Foreign culture, people 197 244 0.83 26 196 239 0.83 25 189  2.60 0.85 22

T3 World history 196 241 0.92 27 196 231 0.83 28 189 2.40 0.90 30
T4 Famous historical sites 196 299 0.82 13 196 2.79 085 13 187 312 0.84 11
T5 Current world events 197 260 0.77 19 196 241 0.1 23 188 2.58 0.81 23
T6 Japanese around the worldl97 2.73 0.80 16 196 252 088 17 188 275 0.88 15
T7 Japanese culture 196 2.62 0.78 18 195 243 082 22 188 270 0.88 19
T8 Domestic news 196 280 0.70 15 196 254 0.77 16 187 2.74 0.77 16
T9 Narrative stories 197 260 0.84 19 196 251 0.81 19 187 2.73 0.87 18
T10 Literature 196 2.35 0.82 29 196 227 079 30 187 245 0.93 28
T11 Drama (play) 195 239 0.86 28 196 2.30 0.87 29 187 2.48 0.95 26
T12 Art 195 2.33 0.85 30 195 232 0.87 27 186 2.52 1.01 25
T13 Music 197 3.15 0.81 8 196 3.21 0.82 1 187 333 077 3
T14 Movies 196 3.31 0.69 3 196 3.15 0.79 4 187 3.32 0.76 4
T15 Fashion 197 3.07 0.80 9 195 3.01 0.82 7 185 3.26 0.77 6
T16  TVdrama 197 3.23 0.70 4 195 3.03 0.72 6 185 3.18 0.75 8
T17 Animation 197 246 0.84 24 195 240 0.79 24 185 2.52 0.91 24
T18 People in show biz 197 3.01 0.78 12 195 286 0.82 10 185 291 0.82 13
T19 Education 196 2.26 0.78 33 194 221 069 31 185 248 081 27
T20 Psychology 196 251 0.90 23 194 251 0.86 18 185 2.62 0.91 21
T21 Science 195 228 0.85 32 193 213 0.75 33 185 2.02 0.81 33
T22 Nature/environment 196 245 0.86 25 193 237 079 26 185 244  0.89 29
T23 Computer 196 258 0.83 21 193 244 0.85 21 185 2.35 0.93 31
T24 Animal 196 2.70 0.87 17 194 264 0.86 15 185 2.88 0.89 14
T25  Sports 196 3.22 0.80 6 194 2.96 0.87 9 185 3.18 0.85 8
T26 Traveling 196 293 0.87 14 194 280 0.83 12 185 3.12 0.82 10
T27 Food, cooking 196 3.01 0.81 11 193 297 0.79 8 185 3.22 0.79 7
T28 Homeroom 198 230 075 31 196 213 076 32 187 226 0.82 32
T29 Club activity 198 3.21 0.88 7 196 2.65 1.00 14 187 2.74 1.01 16
T30 School festival 198 224 0.81 34 196 193 0.74 34 188 1.99 0.87 34
T31  School work (study) 198 3.04 0.85 10 196 2.83 080 11 187 298 081 12
T32 Future course 198 3.22 0.75 5 196 3.15 0.76 3 187 3.30 0.72 5
T33 Friendship 196 3.34 0.66 1 197 3.13 0.72 5 188 3.34 0.71 2
T34  Hobby 198 3.32 0.76 2 195 3.19 0.83 2 188 335 0.79 1
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Principal Components Analysis and Composite Measifer Grade Comparison

Principal components analysis (PCA) is often usedietermine the underlying trait
beneath the measured qualities by examining tierpatof correlations (Tabachnik &
Fidell, 2001). In other words, principal componemtsilysis can reveal the construct
validity which is “the degree to which an instrurhemeasures what it claims to be
measuring” (Brown, Cunha, Frota, & Ferreira, 2001266). PCA groups collinear
indicators (each question item in current studg} ttapture common traits and reveal the
degree of association between indicators and latenponents (traits). | conducted a
PCA on the needs and strategy parts of the stiteegxplore what kinds of traits
students perceived among the items. In additio R&s utilized to create a composite
measure that represents the identified componextscacompare how similar or
different those components were perceived by gieds.

| first extracted components by means of a prinagpanponent analysis, and
performed an orthogonal varimax rotation on the ponents whose eigenvalues (an
amount of total variance accounted for by a siegi®ponent) were greater than 1.0 (this
means that the component explains at least 10%edbtal variation in the data). | also
performed the PCA a different rotation techniquaifpe rotation), but the results were
essentially the same. For this reason, only théteefom the varimax rotation are
reported here. The number of components was vatiday Cattell’s (1978) scree test,
which is generally considered the best solutiorstdecting the correct number of
components (Kline, 1994). A screeplot indicatesgioportion of variance accounted for
by each component. The general rule of thumb eotmt the number of components to
the left of the intersection of two slopes. By exaing the screeplot in Figure 1 and
those eigenvalues over 1.0, it was determinedtiiese were seven components involved
in this survey instrument. The cut-point for comeonloading was set at 0.50, since that
cut-point provides a relatively clear picture irp&ining the components. This is not to
say that the items that have loadings betweendnd8@.49 can be ignored. Items with
loadings of 0.50 and over are indicated in boldtype in Table 10.

Table 10 shows the component loadings after variratation for all students’

responses. The seven components were examinedkigigdor common characteristics

> The participation style was excluded from the analysis since the reliability was low.
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among the items that had high loadings on each oaemi. The common characteristics

of the items that loaded more than 0.50 on the comapt are summarized in Table 11.

The seven components listed in Table 11 explain 6B#e total variance of students’

response patterns.
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Figure 1 Scree-plot of principal components of studentisvsy responses

Table 10

Extracted Components from Students’ Perceived Namdsig High School Students

Item Description 1 2 3 4 5 6 7 h?
W6  Write one’s thoughts & feelings abt one’s fat@songs, movies, TV show€.79 0.18 0.24 0.12 0.10 0.09 0.12 0.76
W2  Write English poems. 0.76 0.12 0.12 0.06 0.00 0.18 0.02 0.64
W5  Write one’s thoughts/opinions abt a story, npether people’s opinions. 0.74 0.21 030 0.20 0.06 0.01 0.11 0.74
W1 Keep a diary in English 0.73 0.16 020 0.06 0.03 0.09 0.09 0.63
W4 Write a summary of a story, novel, or other pe'spopinions in English. 0.73 029 0.29 022 0.06 0.02 0.11 0.77
LS12 Exchange one’s feelings and opinions abt TV showsies with a friend. 0.68 0.15 0.04 0.35 0.11 0.33 -0.02 0.74
W7 Request/ fill an application form from an itstion abroad. 066 0.33 030 023 -0.00 -0.02 0.05 0.70
LS7 Exchange opinions on social problems with ofréénd 0.65 0.20 0.07 045 0.08 0.12 -0.06 0.70
W3 Communicate with foreigners by writing a lettenjine chatting, or email. 0.61 0.29 0.25 0.34 0.01 0.14 0.11 0.66
LS11 Tell the summary of the favorite TV shows, and nesvio one’s friend. 060 0.21 0.06 037 0.09 045 -0.03 0.76
LS13 Deliver a speech or give a presentation in English. 058 023 023 039 005 0.11 0.04 o061
F6  Communicate with other students in the univgfitaitg school abroad. 0.220.79 0.23 024 0.06 0.15 0.17 0.84
F2  Communicate with the local people while travglifhome stay abroad. 0.210.77 0.22 033 0.03 0.11 0.15 0.84
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F5  Complete the necessary task/matters in a focagntry. 0.31 0.76 027 0.15 0.07 0.10 0.04 0.78
F3  Communicate with one’s host family during a hasteey program abroad. 0.230.76 0.24 0.28 0.04 0.14 0.16 0.80
F4  Read course descriptions & choose a course siieying abroad. 0.280.75 0.21 0.16 0.06 0.11 0.03 0.73
F1  Get minimal things done in English when trawglabroad. 0.18 0.72 0.29 033 0.03 0.10 0.13 0.77
F7  Go abroad to work or do volunteer work. 0.40.65 0.08 0.12 0.09 0.09 0.08 0.64
W9  Answer the gramm & vocab questions in the eogaxams & STEP test.  0.28 0.23%.81 0.08 0.17 0.12 0.02 0.84
W8  Answer composition questions in the entrancen=sxand STEP test. 0.27 0.280.79 0.07 0.20 0.10 0.00 0.82
R7  Answer reading comp questions of entrance exartitee STEP test. 0.16 0.190.76 0.24 0.15 0.07 0.03 0.73
LS15 Answer listening comp questions of entrance exan&T&P test. 0.24 0.170.75 0.17 019 0.21 0.00 0.75
LS16 Pass the interview portion of the entrance exath®STEP test. 0.22 0.260.73 0.20 0.15 0.21 -0.02 0.76
R3  Understand a text equivalent to the level oftéxébook. 0.20 0.18 0.62 0.45 0.09 0.02 0.07 0.68
R2  Understand words/expressions/grammar rulesigar in the textbook. 024 0.24€59 044 010 -0.03 0.02 0.67
LS3 Establish friendship with a foreigner and taltlout interesting topics. 0.30 0.34 0.120.61 -0.01 0.16 0.06 0.62
LS5 Introduce Japanese culture and custom in Englian exchange student. 041 034 0.1861 0.10 0.16 0.01 0.70
LS1 Engage in a simple daily conversation withifgmers living in Japan. 0.16 0.38 0.300.58 -0.02 0.30 0.15 0.71
LS4 Give direction when asked by a foreigner onstineet. 0.27 043 0.24 056 0.02 0.21 0.05 0.68
R4  Understand the gist of easy stories or noveEniglish. 0.24 0.17 043 056 0.02 0.14 0.15 0.62
LS2 Introduce oneself in English. 0.17 0.27 025 056 0.07 0.18 0.21 0.56

R5  Choose an interesting article from newspapexgdziaes and read them. 0.44 021 0.2955 -0.06 0.09 0.07 0.61
LS6 Exchange opinions on personal stories / fantiipics with one’s friend.  0.54 0.23 0.08 0.55 0.08 0.15 0.01 0.68
R1 Read a text from a textbook with correct promatimn. 0.27 0.14 038 049 010 0.11 0.24 0.55
R6  Extract necessary information from internet (Bpages written in English). 0.47 0.14 0.24 0.49 080. 0.10 0.03 0.55
LS14 Speak Eng w/ attention to rhythm, intonation, vodyrspeed, pronunciation0.44 0.25 0.35 047 0.04 0.23 0.11 0.67

St4  Solve many grammar exercises. -0.02 0.06 0.16 0.07 0.82 -0.01 0.00 0.70
St2  Understand and memorize grammar. 0.00 005 0.17 -0.040.78 0.01 0.07 0.64
St5  Solve many reading comprehension questions. 02-00.05 0.09 0.10 0.77 -0.02 0.09 0.62
St6  Accurately translate English into Japanese. 00.0.04 0.05 -0.02 0.67 0.10 0.08 0.48
St3  Memorize many English sentences from the tekbo 0.06 0.01 0.02 0.09066 0.02 -0.16 0.47
St7  Verbalize/write correct sentences using meradnzords, idioms & gram.  0.11 0.09 0.06 0.0®.57 0.00 0.52 0.61
Stl  Memorize many words and idioms. 0.05 0.06 010 -0.11052 0.00 0.31 0.40
LS9 Sing one’s favorite English songs. 025 0.13 0.18 0.21 0.050.78 0.12 0.79
LS8 Understand the main message / ideas of theifawmngs in English. 0.23 029 024 0.27 0.00.70 0.13 0.78
LS10 Understand the main idea of the favorite TV shoag movies in English.  0.30 0.33 0.24 0.33 0.0D.57 0.01 0.70
St9  Simulate real conversational situations andansgish. 0.09 0.15 001 0.18 0.08 0.08.81 0.73
St8  Listen/read many Eng sentences & understamd #ie attention to gram. 0.08 0.18 0.00 0.14 0.16.1200.79 0.73

Proportion of variance explained 0.16 0.12 0.12 0.11 0.08 0.05 0.04 0.69
aL.S 6, St 7 were eliminated from the composite mesaunalysis due to complex loadings on several
components

PLS 14 and R 1 and R 6 were also eliminated fronctmaposite measure analysis since the decision cut
point was set at loadings of over .50.
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Table 11

Description of the Seven Components

Components Name Description of the component

Component 1 Meaning oriented output Meaning oriented output tasks with focus on sumannagithe
tasks main message of input and expressing own ideas.

Component 2 Foreign use English use in a foreign country (traveling, horagsstudy
abroad, and job).

Component 3 High-stakes testing English use and preparation for high-stakes testingh as
entrance exams and the STEP tests.

Component 4 Authenticity Communicating with foreigners in a real-world sttaa and
studying authentic materials.

Component 5 Rote memorization Traditional, rote memorization and accuracy oridrdategies
learning strategies with focus on words, idioms, and grammar

Component 6 Comprehend fun contentNon-creative activity (understanding and singinghwon-
academic fun content (songs, movies, and TV progya

Component 7 Communicative learning Input flood and simulation of real-world conversatal
strategies situation.

Validity Analysis and Revision for Future Survey ©s

The seven components somewhat matched the cuisethto create the survey
(domestic or foreign use; communicating with frisngrsus foreigners; minimal
communication skill vs. elaborate use; high-lovksteanguage use; familiar and fun
topics versus social problems; and traditional weiommunicative learning strategies).

The results of the principal component analysivioed a direction for future
revisions of the survey items. First, items LS @ &b 7 should be either revised or
eliminated due to the complex loadings on sevaralgonents. Second, items L 14, R 1
and R 6 should be clarified to better representtestruct, since these items had
loadings below 0.50. Thirdly, many of the items vereated based on two constructs
(one on the function of the language use and théeob of the language) which made the
results difficult to interpret. It is advisable deparate the constructs and have one
construct for each item. Fourthly, as indicatedomponent 6 (comprehend fun topics),
students seem to be sensitive to the academics/kghi-hearted topics. Thus, all task
types with input should have had a parallel questiem depending on the topics to

clarify whether the topic alone was a major facknally, steps should be taken to
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balance the number of items that represent thenses@aponents (11 items loaded on
component 1 while only two items loaded on compo@@nConsequently, shortening or
lengthening the survey may be necessary to achigveater balance between items and

components.

Differences Among Grade Levels

Based on the principal component analysis, severposite measures that represent
the components were created. Some of the itemselienenated from the analysis due to
complex loadings on several components (L 6 and),2ir due to the low loading below
0.50 on one component (L 14, R 1, and R 6). Foryesteident, the mean of the items
that loaded on one component over 0.50 was caézlitatcreate the composite measure.
Table 12 shows the composite measure names,d tstained items that were
calculated for each composite measure, Cronbaebiidly of each composite measure,
and descriptive statistics for the composite measueach grade. The researcher
acknowledges that Cronbaalphais affected by the number of items in each
measurement, the variance, and the number of pantits. The small number of items in
Comp 7 may have affected the reliability, resultimg moderate level of reliability:. (=
0.79).



WATANABE - A NEEDS ANALYSIS FOR A JAPANESE HIGHOSLHEFL CURRICULUM

Table 12

Items and Reliability and Descriptive Statisticshed Composite Measures

Description of the composite measure Retained items Kk a Grade N M SD
Comp 1: Meaning oriented output tasks W1, W2, W3, 11 0.95 1 197 2.45 0.73
W4, W5, W6, 2 190 2.20 0.71
W7, LS7, LS11, 3 183 2.33 0.78
LS12, LS13 Total 570 2.33 0.75
Comp 2: Foreign use F1, F2, F3, F4, 7 0.95 1 197 3.02 0.75
F5, F6, F7 2 190 2.69 0.79
3 183 2.87 0.88
Total 570 2.86 0.82
Comp 3: High-stakes testing W8, W9, L15, 7 0.94 1 197 3.07 0.64
L16, R2, R3, R7 2 190 2.68 0.79
3 183 2.79 0.81
Total 570 2.85 0.77
Comp 4: Authenticity LS1, LS2, LSS, 7 0.93 1 197 2.94 0.72
LS4, LS5, R4, 2 190 2.72 0.74
R5 3 183 2.88 0.79
Total 570 2.85 0.75
Comp 5: Rote memorization learning strategie$t1, St2, St3, 6 820. 1 197 2.92 0.59
St4, St5, St6 2 190 2.83 0.52
3 183 2.80 0.58
Total 570 2.85 0.57
Comp 6: Comprehend fun content LS8, LS9, LS10 3 0.86 1 197 3.04 0.75
2 190 2.82 0.82
3 183 3.05 0.83
Total 570 2.97 0.81
Comp 7: Communicative learning strategies St8, St9 2 0.79 1 197 3.22 0.67
2 190 3.15 0.59
3 183 3.30 0.66
Total 570 3.22 0.64

120
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A pattern emerged from the descriptive statistidgerall, the first grade students favored
most of the components more than the third or sstgoade students, except for Comp 6
(comprehend fun content) and Comp 7 (communicdsiaming strategies). All students
showed favor for the communicative learning strigggespecially the third year students
(M = 3.30). The third grade students mostly rated@thposite measures similarly.
Perhaps becaus8&®dear students were struggling in a slump, or acibout their
purpose in school, thé®year students did not rate most items as highea€tand &
year students. The results reflect a tendency ammeognd year students to generally be
less motivated at the beginning of the school yieiast year students are usually highly
motivated and full of expectations at the starttigh school life, which was when the
survey was administered. Students generally sidrave a clear picture of which future
course they want to take at the beginning of tive tear. It is not until the end of the
second year when the students declare whethemtaei/to enroll in the attached
university, prepare for entrance exam for otheversities, pursue specific skills at
vocational schools, or work after high school. A& £nd of the first semester of the third
year, students tend to study harder since they ttawempete with peers for a higher
grade point average in order to be able to chdoseépartment in which they want to
enroll.

In order to explore whether the mean differencesstatistically significant or not,
the mean scores of the composite measures wereacethpetween groups using
Repeated Measures Analysis of Varidh@ee Table 12). Aalphalevel ofp < .05 was
used in the analysis. The results showed a sigmifimain effect for gradé&, (2, 567) =
8.95,p = 0.001,7,"= 0.03, and composite measuFets, 562) = 169.17 = 0.001;," =
0.64, and a significant grade by composite measteeactionF (12, 1124) = 2.99 =
0.001,;1,;,2 = 0.03. The observed power was over 0.97 for allymes.The partial eta
squared (i.e., the proportion of the effect andrevariance that is attributable to the
effect) indicated that 64% of the overall variatisas accounted for by composite
measures, but only 3% of overall variation was axy@d by the interaction effect
between grade and composite measure. However, thiageteraction effect was

statistically significant, a post-hoc Sidak tesswaed for determination of individual

® Repeated Measures Analysis of Variance was used e items did not solely load on one component.
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group differences on every composite measure (abkeT.4). Figure 2 is a visual display
of the interaction effect of grade levels and conmgrus.

The Holm-Sidak post hoc test revealed that theme we significant differences
among grade levels for their view on rote memorizastrategies (Comp 5) and
communicative learning strategies (Comp 7). Foeotlomposite measures, statistically
significant differences were found between tflgtade students and@yrade students.
The first year students showed higher expectatioas the second year students in
wanting to be able to perform meaning oriented outgsks (Compl), use language in a
foreign country (Comp2), pass high-stakes test@an{p3), perform authentic tasks
(Comp4), and comprehend entertainment topics (Cotmpéhe end of high school. As
for the difference betweed2grade students andf' grade students"®grade students
rated the necessity of fun topics lower with stimés significance than thé®grade
students. The first year and third year studergstgptions of English needs and learning
strategies were only statistically different froach other for high-stakes testing. Both
second and third year students may not be so aurssof high-stakes testing since they
do not have to prove their English ability for exta purposes. Instead, they have to
perform well on the achievement tests (mid-term famal tests) based on class content

and course materials, in order to be able to chtwsdepartment they want to get into.

Table 13

Repeated Measures Analysis of Variance for GradkGomposite Measure

Source F df p Partialy2  Observed Power

Between Subject Effect
Grade 8.947* 2 0.001 0.031 0.973
Error 567

Within Subject Effect
Composite Measure 169.165* 6 0.001 0.644 1.000
Error 562
Composite Measure * Grade 2.990* 12 0.001 0.031 99D
Error 1124

*p<.05
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Table 14
Post-Hoc Holm-Sidak Analysis for differences betw@eoups for Each Composite Measure
Composite Grade (1) Grade Mean 95% C. I. for
Measures J) Difference difference
(1-9) Lower Upper
Bound Bound

Comp 1: Meaning oriented output tasks 1 2 0.257* .00P 0.076 0.438
1 3 0.122 0.298 -0.061 0.304
3 2 0.135 0.220  -0.049 0.319

Comp 2: Foreign use 1 2 0.328* 0.001 0.131 0.524
1 3 0.145 0.225 -0.054 0.343
3 2 0.183 0.085 -0.017 0.383

Comp 3: High-stakes testing 1 2 0.389* 0.001 0.207 0.572
1 3 0.282* 0.001 0.098 0.466
3 2 0.108 0.417 -0.078 0.293

Comp 4: Authenticity 1 2 0.225* 0.010 0.043 0.407
1 3 0.063 0.799 -0.121 0.247
3 2 0.162 0.106  -0.023 0.348

Comp 5: Rote memorization learning strategies 1 2 0.096 0.262  -0.042 0.233
1 3 0.126 0.087  -0.013 0.265
3 2 -0.031 0.937 -0.170 0.109

Comp 6: Comprehend fun content 1 2 0.222* 0.019 02D. 0.417
1 3 -0.011 0.999 -0.208 0.186
3 2 0.233* 0.015 0.035 0.432

Comp 7: Communicative learning strategies 1 2 ».07 0580 -0.081 0.231
1 3 -0.074 0.593 -0.232 0.083

3 2 0.149 0.073 -0.010 0.308
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Figure 2nteraction of grade levels by components

DISCUSSION

Various needs were revealed from the survey ressiitglents’ perceptions and
teachers’ perceptions of English needs are triatgdlwith societal needs, and
institutional needs in this section. Also, perceptlifferences among grade-levels are

discussed.

Comparison of Views on English Needs (EQ1)

Overall, there was agreement between the studedtseachers that minimal
conversation skills (introducing oneself, smalktadtc.) are the most important skills that
high school students should possess by the end.iFhiso in agreement with the
government’s goal of the action plan that “throurggtruction, basic and practical
communication abilities will be acquired so tha #ntire public can conduct daily
conversation and exchange information in EnglidhEKT, 2003a, para.1l). However,
whereas the MEXT emphasized tasks requiring learioeexpress their opinion as
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important, teachers and students did not view tagmecessary. This is a clear
inconsistency among the perceptions of the teachirdents, and the MEXT, especially
since the English objectives in the Course of Si{iMiizXT, 2003b) for junior high

school even promote the idea that students sh@usble to speak and write about their
thoughts and understand a speaker or writer’s fiimesin simple English.

The government encourages the importance “foragihdese people to aim at
achieving a level of English commensurate with agerworld standards based on
objective indicators such as STEP, TOEFL, and TOEMEXT, 2003a, para.l), and
every group agreed to a different degreby@ar students were more aware th¥he2d
3 year students and teachers) that passing higasstakting is one of the tasks high
school students have to deal with. From the sursiege the entrance exam and the
STEP test were stated under the same item, it oiaslear which test types students
want to pass. From the fact that 90% of the stigdprdceed to the attached university
without taking an entrance exam, students may be ieagnizant of the STEP test.
However, some of thé®year students noted in the open-ended questiomtica they
get into the university, they have to compete wither high school graduates in English
courses.

Reading.Teachers strongly acknowledged the necessity dingability whereas
students’ preferred communication skills. High neetor all seven reading tasks by the
teachers indicated reading as the most importalhfrekn their perspecitve. Teachers
wanted students to be able to comprehend textbmak-texts, and understand words,
expressions, and grammar rules that appear iresttledoks (ranked as th& 8nost
necessary task). Students and teachers indicatiéi@i@nce in preference for the type of
reading texts. Teachers promoted the importanceaafing all types of texts illustrated in
this survey. In contrast, thé' and 3 year students preferred easy novels and stories ov
textbooks. More additional graded readings (othantthe textbook) that cover a variety
of topics are recommended. The extensive readiogram for the first grade students,
which had just started at the time of the survegnss to be well suited for the third grade
students as well.

Listening and speakingThe responses from teachers and students reveaiialr s

tendencies. Students and teachers strongly petctheevalue of daily communication
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ability, but no more so than the ability required $imple daily conversation. The Course
of Study emphasizes the development of studenifityaio convey information and

ideas, but teachers and students did not perdegvegdinion exchange tasks as important.
Nonetheless, students’ positive attitudes towaoasnaunication corresponded with the
emphasis on communication in the Course of Study.

Upon closer examination, many teachers place greatphasis on the importance of
expressing one’s opinion in English than the stteldid. The students were likely to rate
items lower whenever those items required “exchangpinions and thoughts.”
Teachers seemed to perceive the exchange of opia®mportant for personal stories
or familiar topics, but not for topics that are mdlifficult for students, such as TV shows,
movies, and social problems. Perhaps input on renaple express opinions in English
and simple opinion exchange tasks, which providegeods students can relate to, should
be incorporated from the first year. In additiartreducing real-world opportunities in
which students need to express their opinion iniEmgsuch as English bulletin board
systems, audioblogs, and podcasts, can motivate tihshare their opinion with wider
audiences.

Another difference between teachers and studesdsobserved in their perceptions
of tasks involving songs. Not many teachers recghthe necessity for understanding
the meaning of the songs, whereas a large numhbe attudents felt it necessary.
Specifically, the corresponding items, “understagdhe message of one’s favorite
songs” and “singing one’s favorite English songegte rated higher by students than by
teachers. Based on these results, one could drgtithe use of songs in class may
motivate students’ learning. A list of songs thatrespond with the content or the
grammar points for each unit of the textbook may heseful resource for the school to
have.

Writing. There was a clear gap between teachers and studéh&sr perceptions of
writing needs. Students did not feel a strong rHeewdriting except to pass the high
stakes testing, while teachers wanted studentsad& able to perform communicative
writing tasks. The teachers value the necessigxofianging opinions on personal stories

and familiar topics, but the students do not recgthat necessity as much. It was
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interesting to see how teachers preferred texitgpas (story, novel, or other people’s
opinions), over songs, movies, and TV programsyreetonducting writing output tasks.

The need for output tasks was also stated in theathobjectives for writing in the
Course of Studies: “To accustom and familiarize&letius with writing in English and to
enable them to write about their thoughts etcinmpse English” (MEXT, 2003b, para 2).
All teachers thought students will need to writiédiess/emails and/or chat online in the
future, probably reflecting the current trendsanhnology. Writing can serve various
purposes from formal letters, academic writingjrmbsynchronist communication, to
personal writing. The teachers have to clarifygheposes and the conventions of the
writing, and better understand MEXT’s expectationerder to better prepare their
students. Also, to fill the gap between what stslexpect, and what society and
teachers expect for English writing ability, it miag worthwhile to introduce real world
writing opportunities (e.g., online e-mail exchangéh students from another country,
filling in immigration forms, requesting applicatidorms, etc.) to students so that they
will appreciate writing tasks given in class andéa clearer purpose for learning how to
write in English. Students also need to be awawndfneed practice in the different
conventions of academic writing.

Use abroadSeventy-four percent of the students and 100%eofeabchers perceived
the need to be able to at least cope with Englisénatraveling abroad. Around 7% of the
students feel that they do not have to deal witgliEh use abroad at all. Over 60% of the
students expressed their needs/wants to go overs&asel or to study. The existence of
the short-term student exchange programs may imflistudents’ perceptions regarding
traveling abroad.

It was rather surprising that 52% of the studembsigjht they would either do
volunteer work or get a job in a foreign countny.réality, only one or two graduates
every year either attend a preparatory school phyap a foreign university or go abroad
to study after graduation. To better prepare stisgj@mcorporating more tasks they can
utilize when they travel overseas is encourageaveyer, in order to gain a fuller
understanding of the students’ long term perspestign alumni survey is needed to

track how many graduates actually experience usimglish overseas.
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Comparison of Views on Participation Styles (EQ2)daLearning Strategies (EQ3)

Overall, a clear distinction between teachers andests in the preferences for
certain classroom styles by teachers and certatitipation styles by students was
observed. All students ranked group work as thet mi@derred participation style,
whereas teachers self-reported that individual-vavrteacher-centered classes are more
frequent classroom styles than pair work or groopkwThere appears to be a clear
mismatch between the teachers’ approach and stidgxpectations. On the whole, the
2" year students seem more accepting of a teachegredrclass than thé'and & year
students. The discrepancies between the real casgparticipation styles and students’
preferences may be due to the classroom size, spad®r teachers’ perceptions of how
language classes should be. One teacher receigssiyoe from other non-language
teachers to make the language classroom contratidajuiet so as not to disturb other
classes, which naturally made the English classssihteractive. The limited number of
classrooms available allows only the freshman Bhgtonversation class to enjoy
reduced class sizes of 20 instead of 40 studentslgss. On average, there are 40
students in one class, thus it may be hard foteaeher to pay attention and give
feedback to all pairs during interaction activiti8tting up clear and easy-to-measure
goals for the interaction tasks may help teachelater assess students. Also,
introducing self- and peer-assessments may be ematy to promote responsibility in
learning.

As for learning strategies, both students and &&ckelt that simulating real
conversational situation and using English werentiost effective ways of learning
English. Students in all grade levels believed thamorizing sentences from the
textbook is a useless strategy, while teacherevmdi it is a useful strategy. It is likely
that students think that there are few situatiohere the textbook sentences can be
applied in reality.

A slight difference was observed in their percampdifor “accurate translation from
English into Japaneseygkudoki. Although 66% of the teachers regarded transia®
“not so effective” or “not effective at all,” theagority of students (85%) seem to feel
that it is either “somewhat effective” or “definiyeeffective.” This divergence may

suggest that students were familiar with usiragudokusince they started preparing for
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the high school entrance exams. The study guidehiited to the first year students
stated that “one can prepare for class by reatiedext, check the unknown vocabulary,
and translate the sentences into Japanese,” winittef promotegakudoku In other
words, students may have been engaged in word-log-tremnslation of the text as a
necessary task to prepare for their classes. Adfinooany students may still believe in
the effectiveness of translation as an importaaieg strategy, theByear students
seemed to move away fropakudokuand prefer more use-focused strategies. There is a
need to resolve this discrepancy by raising teatla@rareness of how students have
been learning and how they are approaching langeaghing, and re-visiting the study
guide they disseminate to students to deemphgakaedokuand promote use-focused
strategies.

Students also pointed to a native-speaker-teackr imthe write-in response. This
is somewhat parallel to how the government vievesitfipprovement of English language
teaching. The government’s solution to cultivatdagpanese students’ ability to
communicate and express their opinions were teepdasistant Language Teachers, who
are native speakers of English, nationwide inguand high school classrooms to
provide native English speakers in English clasEbere are two ALTs in the school
conducting conversation classes; however, thesselaare independent from the rest of
the curriculum. There is a need to communicate #€hALTSs to integrate their agenda

into the existing curriculum.

Comparison of Topic Preference (EQ4)

A gap between what students like to talk aboutiszubs versus what has been
introduced in the class was observed. Topics tieatedated to their school lives or their
personal lives, such as friendship, hobbies, ctilvides, and the future, were rated high
by most students. At the same time, students g@isceaiated media-related topics such
as movies, music, and TV dramas. On the other lthedppics teachers actually
introduced most were those which often appeararteiktbooks: language around the
world, foreign culture/people, Japanese culturererii world events, Japanese around
the world, nature/environment, world history, andsis. Teachers also rated light-

hearted topics, such as sports, traveling, peopsbow biz, and food/cooking as highly
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engaging for students. From the results, linkirgttpics in the textbook to students’

own lives may help increase students’ motivatiolsoAusing video clips and introducing
popular songs in the class is encouraged. Howesarhing materials need to be more
accessible for busy teachers so they can easitypocate them into their classes. More
sharing of lesson plans and teaching materialsdvaduce teachers’ load and reduce the

need to create materials from scratch.

CONCLUSION

The survey results revealed that both teacherstni@nts acknowledge the
importance of preparing for high stakes testinval as having the ability to carry on a
daily conversation in English. There was a sligffecence in perceptions between the
students and teachers with regard to the necexfsitymmunication ability. The teachers
seemed to rate the necessity of expressing opimietshoughts more strongly than the
students did. The reasons why many of the studated the necessity of exchanging
opinions lower could be attributed to their assuompthat “telling or exchanging
opinions” are difficult activities. However, theromunication ability that the Action
Plan (MEXT, 2003a) is aiming at may not be so diffi for high school students to
achieve. According to the Action Plan, high schgralduates need to be able to “conduct
normal communication with regard to topics, for myde, relating to daily life” (MEXT,
2003b, I. Goals). This is in line with the skilseded to pass the pre-second level of the
STEP test. The interview for the pre-second levé¢he STEP test asks for their opinions
and feelings about daily issues (see Appendix As&mnple interview prompt by Obunsha,
2004). The issues in the interview tests are wWhakesits often hear about or even discuss
in their daily life, so the interview should not dificult at all. Moreover, in order to
establish friendships with foreigners, which wagdaelatively highly by the students,
this type of exchanging of thoughts and opiniondaily conversations would be
necessary. The students’ results for the topicstefest indicate that they prefer casual
issues relevant to their daily lives over formabliss such as academic or social problems
in the early stages of high school life. Basedrmsé results, it can be concluded that the

government goal is plausible, that is, the commaftioa ability that high school
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graduates need is the ability to carry out simpliéycconversations plus the ability to
express or exchange thoughts, feelings, and omrabout daily issues.

In order to accomplish both the teachers’ and stigtigoals for the purpose of
communication with respect to achieving grammamkedge and use, | would suggest a
task-based language model. A good task may expodergs to rich and comprehensible
input, have them use the language to actually mhgys$hand motivate them to listen, read,
speak, and write English. A gradual transition famtnoducing communicative activities
in the first year and moving more towards taska asit in the syllabus would reflect the
current students’ view on learning strategies aatigipation style. Note that a strict
focus on grammar and translation methods was noejwed positively by the 8year
students. Working through and recycling practieaks in a spiral manner, fluency and
accuracy of English reading, writing, speaking asigning can be built. To meet
students’, teachers’, and societal needs, thexaeed to develop tasks in which students
exchange (either in speaking and writing) their dlaaughts, feelings, and opinions for
topics which are relevant to their daily life. Qretother hand, we cannot ignore the
strong necessity of preparing for examinations esged in this survey. The entrance
examinations and the subsections of the STEP destsspecially focused on reading
ability and grammar knowledge. Therefore, develgpasks that involve reading as well
as grammar instruction within meaningful contett thiso require learners to
communicate would be ideal. In order to includedneg elements in a task, one could
provide reading texts for the purpose of expandmgtent knowledge and thus, helping
them to elaborate on their thoughts and strengbipamons. For grammar instruction,
teachers could apply focus on form approachesitostbidents’ focus from meaning to
form in many different ways (e.g., input enhancetnpre-task planning, or recasts).
Some suggestions for School A can be summarizéullaws.

Stating the goal of the progran8ince there is no clear statement of the goalseof t
English program of the school, aligning adminigirat, teachers’ and students’ views on
the goals is necessary. The specification of gaadsobjectives should be negotiated
among the faculty to promote ownership of the cuftim. Below are some suggested

statements—it is not an exhaustive list.



WATANABE - A NEEDS ANALYSIS FOR A JAPANESE HIGHO®XLHEFL CURRICULUM 132

» Through scaffolding language learning tasks, sttedenll build their confidence
in using English and learn how to integrate readilistening, speaking, and
writing skills

« Students will learn how language elements (vocabpuidioms, grammar) are
used in actual situations.

- Through extensive reading, students are introdtmwedvide rage of genres and
text types which will reinforce their vocabularyrsture, and content learning.

» Language is understood to be a tool for commurtnah social settings. Thus,
students will interact with their peers and teasherEnglish and with various
audiences via the internet.

» Students will be able to use socially and cultyrafppropriate communication
strategies, depending on the interlocutor, purpaseé,settings, in English.

* Through language learning, students will nurtuegrtiliews by the promotion of
multiple perspectives, values, and global awareness

Content.A topic can be introduced locally (from the studéntew), socially (from

the country’s view), and globally (from the world/eew). This way, students can not
only relate the topic to their lives but also buidiltiple perspectives on the same topic.
Some topics that students were interested in wabbibs (music, sports, etc.), school life
(school system, friendship, dating), college Idee@s of study, college in other countries,
etc.), and future jobs. How foreigners view Japaresture was one of the topics
students wanted to discuss with a foreigner (inthte-in response). Students were
greatly interested in songs, movies, and TV dramisse media are rich with social
commentary, which can be a springboard for disoasson social problems and inter-
cultural understandings. Foff §ear students, especially, current events/newdean
introduced to stimulate their understanding ofrtlo@n country and the world, since that
is one of the frequent topics they will be askethm Japanese essay test for the entrance
exams. jd

Target tasksCommunicative output tasks should be conductedmtrete language-

use situations so that students play the roleadivers and senders of information, ideas,
etc. In the pre-task and the post-task, focus am fean be introduced. Some of the target
tasks identified from the survey include: traveladgroad (ordering food, purpose of
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travel, filling out custom form, making reservatimasking/requesting information,
asking for directions, negotiating price, etc.) afintalk/daily conversation (greetings,
self-introduction, hobby, sports, music, movie,gIpsnews, life, schedule, appointment,
phone conversation, lunch, dinner, cooking, foodef etc.), and picture-explanation and
opinion tasks (for the STEP interview tests).

Informing students To enable students to achieve learning targety,rieed to be
informed of ways to achieve them. At the beginrafithe school year, the syllabus
should state the learning objectives and providdesits a picture of what they are
expected to achieve in the course of their stu@aslents should also try to articulate
aims and objectives of their own so they have elegoals set by themselves. Teaching
students study skills can also help them to beamwmigvated, independent, and
responsible for their own learning. These skillf e invaluable throughout their
academic lives.

Professional Developmensghort of calling for the restructuring of theiemt
Japanese educational system, which is an unreajsél based solely on the results of
this study, teachers need to be made aware ofrthles as educators, not just textbook
re-enforcers. As educators responsible for impmptive quality of education and not just
responsible for students, teachers may have toneXibeir repertoire beyond the
textbook. They have to look to each other for irxtore ideas in activities and materials
development. They have to be willing and able tarshtechniques if they are to be
considered a community of learners. Therefore, pbservations and staff meetings with
the explicit purpose of improving themselves aslieas within a school made up of
teachersand students may encourage teachers to think outselelassroom walls.
Consequently, teachers need to learn how to ctasite and activities that incorporate
students’ participation needs, their strength®ashers, and the technology available to
them. Thus, target tasks should also be ident#tlmore importantly, supported by
sound theories in learning and SLA, so as to bpgitg sequenced to correspond with
learners’ abilities and, if possible, learning aumtes. Teachers can be in charge of this
restructuring of curriculum, appropriately givirgein a stake in the overall improvement
of the school. A restructuring of the curriculunionmed by students’ concerns and

teachers’ expertise while utilizing the school’'saerces is a necessary step toward
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creating a unified educational community. Howeveachers cannot do this without the
voice of the students, and especially not withbathelp and support of the
administration. Therefore, by allowing a few teashteme off to attend professional
development seminars with the intentions of presgrihe newly acquired information
to their colleagues upon their return, the admiaigin would be supporting a
responsible and cohesive learning environment.

Resource building Creating tasks is not easy. Teachers are aleaghpurdened by
their daily duties, and do not have the time toticmally create new and appropriate
tasks. There is then a need for compiling the nessucreated by individual teachers for
other teachers to access. Course materials anticaddiiresources can be compiled little
by little. Tasks used in each course can be filedgawith the teacher’s log and students’
feedback to give the next teacher a fuller viewheftasks available. As the next teacher
goes through the sequence, modifications can lgetby the teacher and feedback can
be continually collected. By the end of the semesite feedback on how the tasks
worked can be incorporated into the task sequerfointpe next semester. In preparation
for the next semester, teachers can gather and ghih the new teachers) their
experiences with the materials.

In addition, since the school moved to a new bngdn spring 2005, more resources
became available, such as internet, computers, e@massisted language learning
(CALL) systems, books for extensive reading, andliEh magazines. The increased use
of computers in language learning demands thaestsdyain computer literacy, and use
the skills to search for data, write summaries, enadesentations, and communicate with
other students around the world. Pair work, peschang, and peer review can be
incorporated into CALL. Online communication canléss face threatening for students
allowing them the comfort to take risks and makstakes. Moreover, students who have
different levels of proficiency can accommodateheaiter without the pressure of time
for online projects. Unfortunately, it appears thEte resources are not shared and used
effectively among the faculty. The CALL system &t nsed at all” (personal
communication, Teacher B, June"28005). In order to take advantage of the newly
acquired resources, there is a need for more resa@velopment, teacher training, and

technological support with regard to how CALL systean be used.
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Suggestion for Further Evaluation Study

In identifying needs, | acknowledge the value aflitiple sources and methodologies;
however, because of the limited access to therestuit was not possible to collect
information from all intended users. To capture endetailed and precise pictures of high
school students’ needs for studying English, mata dollection from the graduates is
called for. As Long (2005) advocated, domain exgpédr example, for this analysis,
recent graduates of high schools in various domaidapan), can give more detailed
information on the target language use, how theycaping in their domains, and
retrospective opinions on what they needed to leahigh school to prepare them for
life after high school, and suggestions for Engésllacation for high schools. Other
groups of people both in audience groups (i.e gaichdministrators) and resource
groups (i.e., parents), as well as domain expeés kigh school graduates) will clarify
and bring in different views that would supplemtm$ study.

As for methods, post-survey interviews can prowdportant information which can
not be obtained from a questionnaire. These soamasnethods should be employed
when situations permit to be triangulated with tbsults of the present needs analysis. In
terms of the survey instrument, through princigahponents analysis, several items
were found to need improvement. Due to space amgl ¢onstraints, several components
were collapsed into one item. For future use, itilddoe better to (a) add who the
interlocutor is to the communication based tadisdivide the type of input we
collapsed (e.g., movie, TV program, and songs),(@nddd parallel content for topic
choices, such as internet, and email.

What | have tried to show in this paper is howdentify students’ needs from
multiple sources, and based on the results, toesigagprovements for the existing
language curriculum. However, the real challengestfter the results of this study are
reported to the primary intended users of the etadn, the full-time teachers. Although
the results suggest many curriculum changes, eadhér may have different
interpretations, priorities, and agendas. Thus,iinportant that the evaluator hold a
strategic meeting for planning and implementatmmclurriculum improvement. In order

to create a sustainable curriculum, professionatld@ment will be necessary for on-
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going curriculum innovation and future self-studyter all, it is the teacher who will be
the key decision maker for the daily lessons. Tleennvestment in professional
development the school and the regional Privat@&ohkssociation make, and the more
urgency the faculty feels for curriculum change dadelopment, the more likely the
implementation of the suggested changes will bep®ynoting the understanding that
English education can be improved, and how it maghmnged, this needs analysis can

act as a starting point for the school to shifatmore learner-centered paradigm.
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APPENDIX A

Sample STEP Interview Test for Pré-pevel

Procedure: (1) Examinee is asked to read the passagtly; (2) After one minute,
there will be five questions asked (One questiomfthe passage, two questions from
the picture, and two on one’s opinion related ®phssage and the picture.)
Questions

No. 1: According to the passage, what do peopld imeerder to have a personal theater
in their home?

No. 2: Now, please look at the people in PicturdRBey are doing different things. Tell
me as much as you can about what they are doing.

No. 3: Now, look at the girl in Picture B. Pleasssdribe the situation.
Now, Mr. / Ms. ---, please turn over the card andipdown.

No. 4: Do you think young people spend too muctetiatching TV?
Yes—> Tell me more. No> Tell me more.

No. 5: Do you like to watch movies at home or theater?
At home.-»> Why? At a theate®> Why?

r— ™
Flat-Screen Televisions
Today flat-seveen televisions sell well, They are preferved
ecause they don't take a lot of room. With a large flat-
sereen television and some other equipment, people can
| have a personal theater in their home. Se this new kind
f television is becoming popular, although it 15 a little
more expensive than others

(Taken from Obunsha, p. 31, 2004)
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APPENDIX B

Teachers’ Survey Used in the Study

A brief explanation of the goal of this questiomaavas provided here.

Section |. Please provide us your background information.

1) The name of 2) Total number of

your institution: students enrolled:

3_) Average class 4) Number of English Eglrltt{mg_

size: teachers ALT:

5) Which grade 6) The course(s) you are teaching right now:
level(s) are you

teaching right now?

7 Te'c_lchlng () years

experience

8) Do you think that the university entrance Not at all A little Somewhat | Alot
examination influences your teaching? 1 2 3 4

9) How frequently do/did the students use Englismiyour class? Please rate the %f use for each
skill (listening, reading, speaking and writing) acording to the class you have taught / are
teaching.

Course The title of the textbook you are using ehstg | reading| speakingwriting
% % % %
% % % %
% % % %
% % % %
% % % %

II. Please list the most important things that stu@nts should be able to do in
English by the end of high school.
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Il T Through your instruction, what kind of tasks will students be able to do in
English by the end of high school?

English use within Japan: READING Not Notso Some- Alot

atall much what

Students will be able to:

read a text from a textbook with correct pronunorat 1 5 3 4
understand words, expressions, and grammar rudéspipear in 1 > 3 4
the textbook.

understand a text equivalent to the level of thébtmok. 1 > 3 4
understand the gist of easy stories or novels gligm 1 > 3 4
choose an interesting article from newspapers aigigh 1 > 3 4
magazines and read them.

extract necessary information from internet (hongeganritten in

English). 1 2 3 4
answer the questions in the reading section ohro& exams or 1 > 3 4
the STEP test.

English use within Japan: LISTENING AND SPEAKING Not Notso Some- Alot

atall much what

Students will be able to:
engage in a simple daily conversation (e.g., gngsji with

foreigners living in Japan. 1 2 3 4
introduce oneself in English 1 5 3 4
establish friendship with a foreigner and talk abehat the 1 5 3 4
student is interested in.

give direction when asked by a foreigner on theettr 1 5 3 4
introduce Japanese culture and custom in Engligintexchange 1 5 3 4
student

exchange opinions on personal stories / familipiceowith one’s 1 > 3 4
friend

exchange opinions on social problems with oneénfti 1 ) 3 4

understand the main message / ideas of the faveoitgs in
English. 1 2 3 4

sing one’s favorite English song

understand the main idea of the favorite TV shomg movies in
English. 1 2 3 4

tell the summary of the favorite TV shows, and meavi(in
English) to one’s friend in English.

exchange one’s feelings and opinions about theiorfee TV
shows, and movies (in English) with one’s friendeimg.

deliver a speech or give a presentation in English. 1
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English use within Japan: LISTENING AND SPEAKING Notso Some- Alot

much what

Students will be able to:

speak English by paying careful attention to theythim,
intonation, volume, speed and pronunciation.

answer the gquestions in the listening section tfa@oe exams or
the STEP test.

pass the interview portion of the entrance exath@ISTEP test

English use within Japan: WRITING Notso Some- Alot

much what

Students will be able to:
keep a diary in English

write English poems.

communicate with foreigners by writing a letterJina chatting,

or exchanging email in English. 1 2 3 4
write a summary of a story, novel, or other pe@ptgiinions in

English. 1 2 3 4
write one’s thoughts or opinions about the contehta story,

novel, or other people’s opinions one read or tiste to in 1 2 3 4
English.

write one’s thoughts and feelings about the conteintone’s 1 > 3 4

favorite songs, movies, and TV shows in English.

request an application form from an institution caar (a
university or a language school), and to be abldiltdn the 1 2 3 4
application forms.

answer composition questions in the entrance examsSTER
test

answer the grammar and vocabulary questions inetiteance
exams and STEP test.

English use overseas Not Notso Some- Alot

atall much what

Students will be able to:

get minimal things done in English when travelitgoad (e.g., at 1 2 3 4
the airport, on a plane, at the hotel, at a reatduat a store etc).
communicate with the local people while travelitgcad or
. 1 2 3 4
during a home stay program abroad.
communicate with one’s host family during a honay girogram 1 2 3 4
abroad
read the course description and choose a courseamts to take
; . : 1 2 3 4
from the university / language school when studgbgpad.
complete the necessary task/matters at the baskpfice,
. . ) 1 2 3 4
school office, etc, in a foreign country.
communicate with other students in the universignfuage
1 2 3 4
school abroad
go abroad to work or do volunteer work. 1 5 3 4
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In order to cultivate students’ English ability, what is the most effective way? Please rai

the effectiveness of the following strategies.

Not Not so Some- Very
Strategies effective | effective what effective
at all effective

To memorize many words and idioms. 1 2 3 4
To understand and memorize grammar. 1 2 3 4
To memorize many English sentences from the tektbpo 1 2 3 4
To solve many grammar exercises. 1 2 3 4
To solve many comprehension questions. 1 > 3 4
To accurately translate English into Japanese. 1 > 3 4
IV. Learning Strategies
To accurately translate English into Japanese. 1 > 3 4
To verbalize or write correct sentences using words 1 2 3 4
idioms, and grammar rules one memorized.
To listen and read many English sentences |and
understand them without paying too much attentmp t 1 2 3 4
grammar.
To simulate real conversational situations and(tes&d,

o0 . 1 2 3 4
write, listen, speak) English.
If there are any other strategies you recommend tgour students, pl i
and rate them according to the criteria.

4

V. Teaching styles

Please rate the teaching styles you use in your sfa

Name of the course Teaching style Least | Alittle Somewhat Most
Teacher centered 1 2 3 4
Individual 1 2 3 4
Pair work 1 2 3 4
Group work 1 2 3 4
Teacher centered 1 2 3 4
Individual 1 2 3 4
Pair work 1 2 3 4
Group work 1 2 3 4
Teacher centered 1 2 3 4
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Individual 1 2 3 4
Pair work 1 2 3 4
Group work 1 2 3 4

V. Interesting topics for students

Please rate students’ interest for the topics youdve introduced in your class. If you have

never introduced the topic, please rate 0. In addibn, if you have any other topics that is
not listed, please write in the blank.

o °©
q] @
= S
opics Els|E £ opics Els|E £
| ®|3]|2 - AR
>S|=|=| E|B >|=|=| E|D
v|o|o|o|= v|o| S| o|=
zlzlz|lwn|< Zlz|Z2|lun|<
Language in the world 0| 1| 2| 3| 4| Education 0 1 2 B
Foreign culture, people 0| 1| 2| 3| 4| Psychology ( |l 2 B
World history 0| 1| 2| 3| 4| Science ( |l 2 B
Famous historical sites 01| 2| 3| 4| Nature/environment o |1 |2 |3 |4
Current world events 01| 2| 3| 4| Computer 0 1 2 B 4
Japanese around theworld | O | 1| 2| 3| 4| Animal of 14 22 3 4
Japanese culture 0| 1| 2| 3| 4| Sports Q 1 2 B8 4
Domestic news O(1] 2| 3| 4| Traveling g 1 2 3 4
Narrative stories (people’s ;
experience) 0| 1| 2| 3| 4| Food, cooking 0 1L p B |4
Literature 0| 1| 2| 3| 4| Homeroom 0 1 2 B 4
Drama (play) 0| 1| 2| 3| 4| Club activity o0 1 2 3 4
Art O(1] 2| 3| 4| School festivals D 1 3 |4
Music 0| 1| 2| 3| 4| Schoolwork (study) D 1 3 |4
Movies 0| 1| 2| 3| 4| Future course D 11 3 |4
Fashion O(1] 2| 3| 4| Friendship 1 2 B A4
TV drama 0| 1| 2| 3| 4| Hobby 1 2 3 4
Animation 0|11 2| 3| 4 o 11 22 3 4
People in show biz 0|11 2] 3| 4
If you have introduced topics that students likedplease list them and rate accordingly.
0|1 2| 3| 4
O|1(| 2| 3| 4
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V. How do you motivate your students? Please lishé most useful tips you use.

Students’ Survey Used in the Study

(A brief explanation of the goal of this questiomaavas provided here.)

Section |. Please provide us your background infonation.

(1) What textbook did you use when you were at
junior high school.

(2) Comparing to the textbook you studied at junior
high school and the textbook you use now, what
differences have you noticed. Please write anything
you notice about the differences (i.e., the volume,
level of difficulty, grammar items, vocabulary,
exercise)

(3) When did you learn English for the first time? Age ( )

(4) Have you ever been to any of English speaking Country ( )
countries? If you have, please tell us a countryang For hov)\l/ long? ( )
and the duration of your stay there. )
(5) Do you have any chances to speak in English
outside the classroom? If you do, please specify
who you speak it with. (e.g., “with teachers at a
language school” “with my family members”

II. What would you like to be able to do using Engkh by the time you graduate this
school. Please write what you are thinking right aw as specifically as possible.
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I11. Would you like to be able to do these things blow? Please rate each item.
English use within Japan: READING Not ~ Notso Some- Alot

| would like to be able to... dally Sichiy il
read a text in a textbook with correct pronunciatio 1 2

understand all the words, expressions, and granmutes that
appear in the textbook.
understand a text equivalent to the level of thédtmok

understand the gist of easy stories or novels gligm

choose an interesting article from newspapers airgigh
magazines and read them.

extract necessary information from internet (hongegawritten in
English)

answer the questions in the reading section oheo&r exams or
the STEP test

English use within Japan: LISTENING AND SPEAKING

| would like to be able to...

engage in a simple daily conversation (e.g., gngej}i with
foreigners living in Japan.

introduce myself in English

1 2 3 4
establish friendship with a foreigner and talk abwdnat | am 1 > 3 4
interested in.
give direction when asked by a foreigner on theettr 1 > 3 4
introduce Japanese culture and custom in Engligmtexchange 1 > 3 4
student
exchange opinions on personal stories / familigict® with my 1 > 3 4
friends
exchange opinions on social problems with my friend 1 2 3 4
understand the main message / ideas of the faveatgs in 1 > 3 4
English
understand the main idea of the favorite TV shond movies in 1 ° 3 4
English
tell the summary of favorite English TV shows, amdvies (in 1 > 3 4
English ) to my friend in English.
exchange my feelings and opinioabout the favorite TV shows, 1 > 3 4
and movies with my friend in English.
deliver a speech or give a presentation in English 1 > 3 4
speak English by paying careful attention to thetrm, intonation, 1 2 3 4
volume, speed and pronunciation.
answer the questions in the listening section gb@ce exams and 1 > 3 4

the STEP test.
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pass the English interview test in entrance exanlsedSTEP test 1 2 3 4

What would you like to talk about with your foreifsiend in
English. If you think of any, please write topiasuymay want to
talk about.

English use within Japan: WRITING Not Notso Some- Alot

| would like to be able to.... atall much what
keep a diary in English

1 2 3 4
write English poems 1 2 3 4
communicate with foreigners by writing a letter|ina chatting, or 1 2 3 4
exchanging email in English.
write a summary of a story, novel or other peopdgmions. 1 2 3 4
write my thoughts or opinions about the contenaaitory, novel 1 2 3 4
or other people’s opinions | read or listened t&inglish
write my thoughts and feelings about the contentngffavorite 1 2 3 4
songs, movies, and TV shows in English.
request an application form from an institutioncaat (a university 1 2 3 4
or a language school), and to be able to fill mapplication forms
answer composition questions in the entrance examdshe STER 1 2 3 4
test.
answer the grammar and vocabulary questions inetiteance 1 2 3 4

exams and STEP test.

English use overseas
| would like to be able to...

<}
=4

Not Not Some- A
at all so  what
much
get minimal things done in English when travelifgcad (e.g., at 1
the airport, hotel check-in, dining at a restaurahbpping etc).
communicate with the local people while travelimgcad or 1
during a home stay program abroad.

1
1

communicate with my host family during a home gieggram
abroad

read the course description and choose a couraatlte take from
the university / language school abroad.

complete the necessary tasks/matters at the baskoffice, 1
school office, etc, in a foreign country.
communicate with other students in the universitianguage 1
school abroad

NI NIDN]IDN|DN
Wl W|w| w| w|w
N LR

IV. What is your favorite learning style? How muchdo you like these learning
styles?

Please rate each learning style according to the giee of your preference.

Learning style Least | Not much | Somewhat Most
Teacher centered 1 2 3 4
Individual 1 2 3 4
Pair work 1 2 3 4
Group work 1 2 3 4
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V. What are you interested in?
Please rate your interest for the topics below. Iyou have any other topics that is no

listed, please write in the blank and rate them.

o °©
() (]
(&) (8]
S 5 5 <
. o O | = . o O | =
Topics S|l_| 3|« Topics Sl_| 32|«
EIT|E|S E|B|E|E
|| 3|2 T|®|3| 2|,
[} o (@) o | — [} o o o | —
Z|lzZz|z2|vn|l< Z|lz|2|n|<
Language in the world 0| 1| 2| 3| 4| Education ( L 2 B 4
Foreign culture, people D L R B8 |4 Psychology 0|1|2)| 4
World history O 1| 2| 3| 4 Science O 1L |2 (3 |4
Famous historical sites D L P |3 |4 Nature/lenvirotmen (0| 1| 2| 3| 4
Current world events Q 1 2 B 4 Computer 0O[1|2]|3]| 4
Japanese around the world 0 [1 |2 |3 |4 Animal 0|1 2|48
Japanese culture D 01 [2 (3 [4 Sports 0|1 2| 3| 4
Domestic news 0 14 2 3 4 Traveling 0 |1 (2 |3 |4
Narrative stories (people’s -
experience) 0| 1| 2| 3| 4| Food, cooking )b L R B |4
Literature Of 1| 2| 3| 4 Homeroom D 1 |2 (3 |4
Drama (play) Of 1 22 3 4 Club activity D o 2 (3 |4
Art 0|1 2| 3| 4| School festivals b L P 3 |4
Music 0| 1| 2| 3| 4| Schoolwork (study) 0O |1 |2 (3 |4
Movies O 1| 2| 3| 4| Futurecourse 0 (1 [2 |3 |4
Fashion Ol 1| 2 3 4 Friendship o |1 (2 |3 |4
TV drama 0| 1| 2| 3 4 Hobby ) L R B 4
Animation 0| 1| 2| 3| 4
People in show biz g 1 2 8 4
If you have introduced topics that students likedplease list them and rate accordingly.
o1 2| 3| 4
o1 2| 3| 4
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VI. In order to improve your English, what do youthink is effective?

Please rate these strategies.

Not Not so Some- Very
Strategies effective | effective what effective
effective
To memorize many words and idioms 1 > 3 4
To understand grammar 1 > 3 4
To memorize many English sentences from [the 1 > 3 4
textbook.
To solve many exercises (e.g., grammar, reading 1 > 3 4
comprehension exercises)
To verbalize and/or write model English sentenceg i 1 ) 3 4
English to memorize them.
To listen and read many English sentences or texts 1 ) 3 4
memorize expressions.
To verbalize / write correct English sentencesgisin 1 ) 3 4
words, idioms and grammar rules one memorized
To read / listen to a lot of English and understted 1 2 3 4
content without paying too much attention to grammga
To use English (read, write, listen, speak) intaagion
. - = . 1 2 3 4
which simulates real-world communication settings.
If there are any other strategies you think effeciie, please write and rate them.
1 2 3 4
1 2 3 4
1 2 3 4

Thank you very much for your
cooperation.
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APPENDIX D

Table D1

154

Teachers’ Perception of Students Needs for FoulsSka section mean rank order)

ltem Description N M SD 1 2 3 4  Miss Oé/:rr]akll

R 2  Understand words, expressions, & gram rulgsariextbook. 6 3.67 052 0.00 0.00 0.33 0.67 0.006

R 3 Understand a text equivalent to the level eftéxtbook. 6 3.67 052 0.00 0.00 0.33 0.67 0.00 6
R1 Read atext from a textbook with correct pramation. 6 350 084 0.00 0.17 0.17 0.67 0.00 11
R 4  Understand the gist of easy stories or novelang. 6 350 055 0.00 0.00 050 0.50 0.00 11
R5 Choose & read an interesting article from nepgps/magazines 6 350 055 0.00 0.00 0.50 0.500 0.011

R 6  Extract necessary info from internet 6 3.50 50.50.00 0.00 0.50 0.50 0.00 11
R 7  Answer the reading section of entrance examST&P 6 317 041 0.00 0.00 0.83 0.17 0.00 21
LS2 Introduce oneself in English. 6 4.00 0.00 0.00 0.00 0.00 1.00 0.00 1
LS1 Engage in a simple daily conversation with ifgmers in Japan. 6 383 041 0.00 0.00 0.17 0.8300. 2

LS3 Establish friendship w/ a foreigner and talkiateresting topics. 6 3.67 052 0.00 0.00 0.33670.0.00 6

LS6 Exchange opinions on personal stories/fantitipics w/a friend. 6 350 055 0.00 0.00 0.50 0.50.00 11
LS15 Answer the listening section of entrance exanfSTEP. 6 350 084 0.00 0.17 0.17 0.67 0.00 11
LS4 Give direction when asked by a foreigner onstineet. 6 333 082 0.00 0.17 0.33 0.50 0.00 18
LS5 Introduce Japanese culture & custom to an exgghatudent. 6 333 052 0.00 0.00 067 033 0008 1
LS16 Pass the interview portion of the entranceresaSTEP. 6 333 103 0.00 0.33 0.00 0.67 0.00 18
LS13 Deliver a speech or give a presentation in Eng 6 317 0.75 0.00 0.17 050 0.33 0.00 21
LS14 Speak w/attention to rhythm/intonation/voluspeled/pronunciation. 6 317 0.75 0.00 0.17 0.5030.8.00 21
LS8 Understand the main message/ideas of the fevawngs 6 283 075 0.00 033 050 0.17 0.00 27
LS7 Exchange opinions on social problems with ofrésd 6 267 052 0.00 0.33 0.67 0.00 0.00 32
LS9 Sing one’s favorite Eng songs. 6 267 082 0.00 050 0.33 0.17 0.00 32
LS10 Understand the main idea of the favorite Tovgh& movies. 6 250 055 000 050 050 0.00 0.0034
LS11 Tell the summary of the favorite TV shows &vigs to a friend. 6 250 055 0.00 050 0.50 0.00000 34
LS12 Exchange feelings & opinions abt TV shows/raswv/a friend. 6 250 055 0.00 050 050 0.00 0.0034
W3 Comm w/ foreigners by writing a letter/onlineatting/email. 6 3.17 041 0.00 0.00 0.83 0.17 0.0021
W5  Write thoughts/opinions abt a story, noveleptheople’s opinions. 6 3.00 0.00 0.00 0.00 1.00000.0.00 25
W9 Answer gramm & vocab questions in the entran@ans /STEP. 6 3.00 089 0.00 033 033 033 0005 2
W1 Keep adiaryin English 6 283 041 0.00 0.17 0.83 0.00 0.00 27
W6  Write thoughts & feelings abt one’s favoritenge/movies/TV. 6 283 041 0.00 0.17 0.83 0.00 0.0027
W7 Request/ fill an application form from an ingion abroad. 6 283 075 0.00 0.33 050 0.17 00.0 27
W8 Answer composition questions in the entraneamex& STEP. 6 283 075 0.00 033 050 0.17 0.00 27
W4  Write a summary of a story, novel, or otherpes opinions 6 250 055 0.00 050 050 0.00 0.0034
W2 Write English poems. 6 200 063 0.17 0.67 0.17 0.00 0.00 39
F1  Get minimal things done in English when trawglabroad. 6 383 041 0.00 0.00 0.17 0.83 0.00 2
F2  Comm w/ the local people while traveling/horagstibroad. 6 383 041 0.00 0.00 0.17 0.83 0.00 2
F3  Communicate w/a host family during a homestagmm abroad. 6 383 041 0.00 0.00 0.17 0.83 0.002
F4  Read course descriptions & choose a course sthielging abroad. 6 367 082 0.00 017 0.00 083000 6
F6  Communicate w/ students in the university/lacigool abroad. 6 3.67 052 0.00 0.00 0.33 0.67 0.006
F5  Complete the necessary task/matters in a fo@gntry. 6 350 055 0.00 0.00 050 0.50 0.00 11
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Table D2

Teachers’ Perception of Participation Style, LeaigniStrategy, and Topics (In mean

rank order)
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Iltem Description N M SD 1 2 3 4  Miss
Part2 Individual 9 289 033 000 035 089 0.00 0.00
Partl Teacher centered 9 278 120 022 036 033 033 0.00
Part3 Pair work 9 233 112 022 171 011 0.22 0.00
Part4 Group work 9 178 044 022 394 0.00 0.00 0.00
St7 Verbalize or write correct s_entences using wordisnis, and 6 367 052 000 000 033 067 000

grammar rules one memorized.
St9 Simulate real conversational situations and usdiging 6 3.67 052 0.00 000 033 0.67 0.00
Stl Memorize many words and idioms. 6 350 055 0.00 0.00 050 050 0.00
st8 List_en & read many English sentences & understhachtw/o 6 333 121 047 000 017 067 0.0
paying too much attention to grammar.
St3 Memorize many English sentences from the textbook. 6 3.17 0.75 0.00 0.17 050 0.33 0.00
St2 Understand and memorize grammar. 6 3.00 063 0.00 0.17 0.67 0.17 0.00
St4 Solve many grammar exercises. 6 3.00 089 0.00 033 033 033 0.00
St5 Solve many reading comprehension questions. 6 283 117 0.17 017 0.33 0.33 0.00
St6 Accurately translate English into Japanese. 6 200 089 0.33 033 033 0.00 0.00
T25 Sports 4 350 058 0.00 0.00 050 050 0.33
T26 Traveling 4 350 058 0.00 0.00 050 050 0.33
T13 Music 5 340 055 0.00 000 060 040 0.17
T8 Domestic news 3 333 058 0.00 000 0.67 0.33 0.50
T9 Narrative stories 4 325 050 000 0.00 075 025 0.33
T14 Movies 4 325 050 0.00 0.00 0.75 0.25 0.33
T16 TV drama 4 325 050 000 0.00 0.75 0.25 0.33
T18 People in show biz 4 325 050 000 0.00 075 025 0.33
T27 Food, cooking 4 325 050 0.00 0.00 0.75 0.25 0.33
T34 Hobby 4 325 050 0.00 0.00 0.75 0.25 0.33
T4 Famous historical sites 3 300 0.00 0.00 0.00 1.00 0.00 0.50
T6 Japanese around the world 5 3.00 0.00 0.00 0.00 1.00 0.00 0.17
T15 Fashion 3 300 1.00 0.00 033 0.33 0.33 0.50
T20 Psychology 3 3.00 0.00 0.00 0.00 1.00 0.00 0.50
T23 Computer 4 3.00 082 000 025 050 0.25 0.33
T24 Animal 4 3.00 000 0.00 0.00 1.00 0.00 0.33
T31 School work (study) 3 300 1.00 0.00 033 033 033 0.50
T32 Future course 4 300 082 0.00 025 050 0.25 0.33
T1 Language in the world 5 280 045 0.00 020 0.80 0.00 0.17
T3 World history 4 275 096 000 050 025 025 0.33
T5 Current world events 4 275 050 000 025 0.75 0.00 0.33
T7 Japanese culture 4 275 096 0.00 050 025 0.25 0.33
T11  Drama (play) 3 267 058 000 033 067 000 0.50
T12 Art 3 267 058 000 033 067 0.00 0.50
T19 Education 3 267 058 000 033 067 0.00 0.50
T21 Science 3 267 058 000 033 067 0.00 0.50
T28 Homeroom 3 267 058 000 033 067 0.00 0.50
T29 Club activity 3 267 058 000 033 067 0.00 0.50
T10 Literature 4 250 058 000 050 050 0.00 0.33
T22 Nature/environment 4 250 058 000 050 050 0.00 0.33
T33 Friendship 4 250 058 000 050 050 0.00 0.33
T2 Foreign culture, people 5 240 055 0.00 060 040 0.00 0.17
T30 School festival 2 200 0.00 0.00 1.00 0.00 0.00 o0.67
0

T17

Animation
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Table D3
Overall Students’ Perception of Needs for FourlSKIh section mean rank order)
7 Go abroad to work or do volunteer work 588 257 595 014032034 018002 20
Item Description N M SD 1 2 3 4 Miss Ur‘;;n'lf"
R 7 Answer the reading section of entrance exam s &PST 508 2.88 0.90 0.07 0.270.38 0.28 0.00 12
R4 Understand the gist of easy stories or novels i En 506 2.84 0.84 0.07 0.240.47 0.22 0.01 16
R3 Understand a text equivalent to the level of thx¢bmok. 599 2.81 0.82 0.06 0.270.47 0.20 0.00 18
R1 Read atext from a textbook with correct pronunaiat 599 2.77 0.77 0.05 0.290.50 0.16 0.00 19
R2 Understand words, expressions, & gram rules indktoook. 509 2.65 0.89 0.10 0.320.39 0.18 0.00 23
R5 Choose & read an interesting article from newspaEp®&gazines 596 2.48 0.98 0.18 0.340.30 0.18 0.01 27
R6 Extract necessary info from internet 598 2.40 0.96 0.19 0.350.31 0.14 0.00 31
Ls1 Engage in a simple daily conversation with forergria Japan. 596 3.10 0.89 0.06 0.170.38 0.39 0.01 1
Ls2 Introduce oneself in English. 596 3.06 0.79 0.03 0.180.47 0.31 0.01 3
Lss Understand the main message/ideas of the favamitgss 594 3.05 0.89 0.05 0.200.37 0.36 0.01 4
LS9 Sing one’s favorite Eng songs. 595 2.99 091 0.07 0.220.36 0.34 0.01 6
Ls16 Pass the interview portion of the entrance exa®TdEP. 592 2.95 0.90 0.07 0.220.40 0.30 0.01 8
Ls4 Give direction when asked by a foreigner on theedtr 594 2.93 0.93 0.09 0.200.39 0.31 0.01 9
Ls15 Answer the listening section of entrance examsTd&FRS 595 2.93 0.87 0.07 0.220.43 0.28 0.01 10
LS10 Understand the main idea of the favorite TV showsidvies. 595 2.86 0.92 0.09 0.240.40 0.27 0.01 13
Establish friendship w/ a foreigner and talk akiatgresting
LS3 topics. 595 2.82 1.06 0.10 0.280.31 0.29 0.01 17
Speak w/attention to rhythm, intonation, volumesessh &
LS14 pronunciation. 596 2.71 0.92 0.10 0.300.38 0.22 0.01 22
Ls5 Introduce Japanese culture & custom to an exchstogient. 593 2.64 0.94 0.12 0.310.36 0.20 0.01 24
Ls13 Deliver a speech or give a presentation in Eng. 595 2.47 0.95 0.17 0.340.33 0.15 0.01 28
Ls6 Exchange opinions on personal stories/familiardaepi/a friend. 594 2.45 093 0.16 0.380.31 0.15 0.01 29
Ls11 Tell the summary of the favorite TV shows & movies friend. 596 2.41 093 0.16 0.400.29 0.14 0.01 30
Exchange feelings and opinions about TV shows/nsowi@a
LS12 friend. 595 2.30 0.92 0.20 0.420.26 0.12 0.01 36
Ls7 Exchange opinions on social problems with onetni 596 2.18 0.91 0.24 0.420.24 0.10 0.01 37
w8 Answer composition questions in the entrance exar83EP. 594 2.86 0.93 0.10 0.210.42 0.27 0.01 14
Answer grammar & vocabulary questions in the emeagxams
W9 and STEP. 595 2.86 0.92 0.09 0.220.41 0.27 0.01 15
Communicate w/ foreigners by writing a letter/oslin
W 3 chatting/email. 594 251 0.99 0.19 0.290.34 0.17 0.01 26
Write thoughts/opinions about a story, novel, otheople’s
W5 opinions. 595 2.37 0.89 0.16 0.410.31 0.11 0.01 32
w4 Write a summary of a story, novel, or other peaptginions 595 2.37 090 0.17 0.410.30 0.12 0.01 33
w6 Write thoughts & feelings about one’s favorite seimgovies/TV. 595 2.37 0.88 0.16 0.400.32 0.10 0.01 34
w7 Request/fill an application form from an institut abroad. 594 2.35 0.95 0.21 0.350.31 0.13 0.01 35
w1 Keep adiaryin English 594 2.16 0.89 0.25 0.410.25 0.08 0.01 38
w2 Write English poems. 594 2.03 0.92 0.32 0.400.19 0.08 0.01 39
F1 Get minimal things done in English when travelitgaad. 591 3.08 093 0.07 0.170.35 0.39 0.02 2
Communicate w/a host family during a homestay @ogr
F3 abroad. 586 2.99 0.93 0.08 0.180.38 0.34 0.02 5
Communicate w/ the local people while traveling &ndthestay
F2 abroad. 587 2.98 0.93 0.08 0.190.38 0.33 0.02 7
Communicate w/ students in the university and lagguschool
F6 abroad. 587 2.92 0.93 0.09 0.200.39 0.30 0.02 11
F5 Complete the necessary task/matters in a foreigntop 586 2.73 0.96 0.13 0.240.38 0.23 0.02 20
Read course descriptions & choose a course wheyistu
F4 abroad 588 2.72 091 0.10 0.280.39 0.21 0.02 21



WATANABE - A NEEDS ANALYSIS FOR A JAPANESE HIGHO®XLHEFL CURRICULUM

Table D4

Overall Students’ Perception of Participation Stylearning Strategy, and Topics (In

mean rank order)
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Iltem Description N M SD 1 2 3 4 Miss
Part4  Group work 587 255 091 0.14 030 0.39 0.14 0.02
Part3 Pair work 587 2.43 088 0.16 034 038 010 0.02
Part2 Individual 586 229 083 0.17 043 032 007 0.02
Partl Teacher centered 587 228 080 0.17 042 034 005 0.02
St9 Simulate real convgrsational situations and usa(rerite, 570 329 070 002 009 046 039 005

listen, speak) English.
S8 Listgn & read many English sentences & understhathtw/o 570 316 072 002 012 051 031 005

paying too much attention to grammar.
St1 Memorize many words and idioms. 571 310 071 0.03 011 055 0.26 0.05
St7 Verbalize or write correct s_entences using wordisnis, and 570 305 070 003 014 056 023 005

grammar rules one memorized.
St5 Solve many reading comprehension questions. 572 295 0.77 004 0.17 052 0.22 0.05
St2 Understand and memorize grammar. 573 295 076 004 018 052 022 0.05
St4 Solve many grammar exercises. 572 291 0.78 0.05 0.19 0.52 0.20 0.05
St6 Accurately translate English into Japanese. 570 2.77 0.84 008 024 046 017 0.05
St3 Memorize many English sentences from the textbook. 573 242 081 0.12 040 036 0.08 0.05
T34  hobby 581 329 079 0.03 012 037 046 0.03
T33 Friendship 581 327 0.70 0.02 0.09 047 0.39 0.03
T14 Movies 579 326 0.75 0.02 0.12 042 041 0.04
T13  Music 580 323 080 0.04 012 041 041 0.03
T32 Future course 581 322 0.74 0.03 0.11 0.46 0.37 0.03
T16 TV drama 577 315 0.73 0.02 0.14 0.49 0.32 0.04
T25  Sports 575 3.12 085 0.05 015 040 036 0.04
T15  Fashion 577 311 080 0.04 015 045 033 0.04
T27  Food, cooking 574 3.07 080 0.04 017 045 031 0.04
T4 Famous historical sites 579 296 085 0.06 019 045 0.27 0.04
T31 School work (study) 581 295 082 0.06 0.17 0.49 0.25 0.03
T26 Traveling 575 295 085 0.05 0.22 042 0.27 0.04
T18 People in show biz 577 293 081 0.05 0.21 047 0.23 0.04
T29 Club activity 581 287 100 0.11 0.23 0.31 0.32 0.03
T24 Animal 575 274 088 0.07 031 0.38 0.20 0.04
T8 Domestic news 579 269 075 005 031 048 012 0.04
T6 Japanese around the world 581 2.67 0.86 0.09 031 041 016 0.03
T9 Narrative stories 580 261 084 008 036 038 015 0.03
T7 Japanese culture 579 258 083 0.09 036 039 013 0.04
T1 Language in the world 580 257 084 0.09 0.37 0.38 0.13 0.03
T20 Psychology 575 254 089 010 0.39 0.31 0.16 0.04
T5 Current world events 581 253 080 0.10 0.36 0.42 0.10 0.03
T2 Foreign culture, people 582 247 084 011 040 035 011 0.03
T17  Animation 577 246 085 0.12 038 036 010 0.04
T23  Computer 574 246 087 0.12 040 031 012 0.04
T22  Nature/environment 574 242 084 012 042 032 010 0.04
T12  Art 576 239 091 0.15 041 027 013 0.04
T11 Drama (play) 578 239 089 0.15 040 0.30 0.12 0.04
T3 World history 581 237 088 0.16 040 0.30 0.11 0.03
T10 Literature 579 235 085 0.14 046 0.27 0.11 0.04
T19 Education 575 231 0.77 011 050 0.28 0.07 0.04
T28  Homeroom 581 223 078 0.16 048 0.28 0.05 0.03
T21  Science 573 215 081 0.19 050 020 0.06 0.05
T30  School festival 582 2.06 082 025 047 020 0.05 0.03
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Table D5

First Year Students’ Perception of English Needd=taur Skills(In mean rank order)
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Item Description N M SD 1 2 3 4 Missove'aII
rank
R 7  Answer the reading section of entrance exanSST&P 200 3.09 0.79 0.020.21 0.43 0.34 0.00 11
R 3  Understand a text equivalent to the level eftéxtbook. 200 2.98 0.71 0.020.21 0.56 0.22 0.00 15
R1 Read atext from a textbook with correct praraiion. 200 2.93 0.72 0.030.23 0.55 0.20 0.00 17
R4  Understand the gist of easy stories or noveknig. 199 2.92 0.82 0.050.22 0.48 0.25 0.01 18
R 2  Understand words, expressions, & gram rulésertextbook. 200 2.89 0.80 0.04 0.28 0.46 0.23 0.00 22
R5 Choose & read an interesting article from nepsps/magazines 199 2.60 0.94 0.120.37 0.32 0.20 0.01 27
R 6  Extract necessary info from internet 200 251 0.91 0.140.38 0.34 0.16 0.00 34
LS1 Engage in a simple daily conversation with ifgmers in Japan. 199 3.20 0.83 0.04 0.15 0.39 0.43 0.01 2
LS16 Pass the interview portion of the entrancere@a STEP. 199 3.16 0.81 0.030.17 0.41 0.39 0.01 3
LS15 Answer the listening section of entrance exanSTEP. 199 3.14 0.73 0.020.16 0.49 0.33 0.01 6
LS2 Introduce oneself in English. 200 3.11 0.76 0.030.15 0.50 0.32 0.00 9
LS8 Understand the main message/ideas of the fawawngs 200 3.10 0.85 0.04 0.21 0.38 0.38 0.00 10
LS4  Give direction when asked by a foreigner onstineet. 200 3.05 0.86 0.050.20 0.41 0.35 0.00 13
LS9 Sing one’s favorite Eng songs. 200 3.02 0.86 0.04 0.25 0.38 0.34 0.00 14
LS10 Understand the main idea of the favorite Toveh & movies. 200 2.97 0.84 0.050.22 044 0.29 0.00 16
LS3 Establish friendship w/ a foreigner and talk@interesting topics.200 2.92 0.94 0.08 0.26 0.34 0.33 0.00 19
LS14 Speak V\{/aFtention to rhythm, intonation, volumesesth & 200 290 086 0.060.24 044 0.26 0.00 ”
pronunciation.
LS5 Introduce Japanese culture & custom to an exgehatudent. 200 2.76 0.90 0.08 0.31 0.38 0.23 0.00 24
LS6 Exchange opinions on personal stories/fantitipics w/a friend. 199 257 0.89 0.120.36 0.37 0.16 0.01 28
LS13 Deliver a speech or give a presentation in Eng 200 2.54 o0.88 0.120.37 0.37 0.15 0.00 30
LS11 Tell the summary of the favorite TV shows &vies to a friend. 200 2.52 0.89 0.120.40 0.34 0.15 0.00 33
LS12 fEri>;cnhdelmge feelings and opinions about TV shows/nsowi@ 200 238 090 0.160.43 029 013 0.00 36
LS7 Exchange opinions on social problems with ofrégsd 200 2.34 0.85 0.150.48 0.28 0.11 0.00 38
W8 Answer composition questions in the entran@eex& STEP. 199 3.13 0.79 0.04 0.15 0.47 0.35 0.01 7
W9 Answer grammar & vocabulary questions in the ermeagxams 200 313 076 0.020.18 047 0.34 0.00 8
ISTEP.
W3 Communicatg w/ foreigners by writing a letter/oelin 200 267 100 014030 032 0.25 0.00 26
chatting/email.
W4  Write a summary of a story, novel, or othergle® opinions 200 255 0.90 0.110.41 0.32 0.17 0.00 29
W5 Wr.m.e thoughts/opinions about a story, novel, otheople’s 200 253 088 012039 036 015 0.00 -
opinions.
W 7 Request/ fill an application form from an ihgion abroad. 200 2.53 0.89 0.120.38 0.35 0.15 0.00 31
W6  Write thoughts & feelings about one’s favostangs/movies/TV. 200 2.48 0.90 0.150.36 0.37 0.13 0.00 35
W1 Keep adiaryin English 200 2.36 0.90 0.17 0.43 0.29 0.12 0.00 37
W2  Write English poems. 200 2.10 0.89 0.27 0.47 0.18 0.09 0.00 39
F1 Get minimal things done in English when travglabroad. 199 3.23 0.85 0.04 0.15 0.35 0.46 0.01 1
F3 Communicate w/a host family during a homestagram abroad. 197 3.15 0.86 0.050.17 0.37 0.41 0.02 4
Fo Communicate w/ the local people while traveling aodestay 197 314 086 0.050.16 039 0.40 0.02 5
abroad.
F6 Communicate w/ students in the university and |laigguschool 196 306 085 005019 041 034 002 1
abroad.
F5 Complete the necessary task/matters in a fo@gntry. 196 2.92 0.87 0.06 0.25 0.40 0.28 0.02 20
Fa Read course descriptions & choose a course sihielging abroad. 197 2.87 0.84 0.050.27 0.42 0.25 0.02 23
F7 Go abroad to work or do volunteer work. 197 2.72 0.90 0.10 0.30 0.39 0.21 0.02 25




WATANABE - A NEEDS ANALYSIS FOR A JAPANESE HIGHO®XLHEFL CURRICULUM

Table D6

First Year Students’ Preference on Participatiopl&tLearning Strategy, and Topics (In
mean rank order)
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Iltem Description N M SD 1 2 3 4  Miss
Part4 Group work 198 2.62 0.94 0.15 0.24 0.44 0.17 0.01
Part3 Pair work 198 2.56 0.90 0.15 0.29 0.43 0.14 0.01
Part2 Individual 198 2.36 0.83 0.15 0.41 0.36 0.08 0.01
Partl Teacher centered 198 2.28 0.77 0.15 0.47 0.34 0.05 0.01
Stg Simulate rea_ll conversational situations and used(rerite, listen,

speak) English. 197 3.27 0.71 0.02 0.09 0.48 0.40 0.02
St8 Listen & read many English sentences & understhathtw/o paying

too much attention to grammar. 196 3.17 0.76 0.03 0.12 0.49 0.35 0.02
St4  Solve many grammar exercises. 196 3.09 0.74 0.03 0.14 0.53 0.29 0.02
St5 Solve many reading comprehension questions. 196 3.09 0.76 0.04 0.14 0.52 0.29 0.02
St7 Verbalize or write_ correct sentences using wordisnis, and grammar

rules one memorized. 196 3.08 0.69 0.02 0.14 0.57 0.26 0.02
Stl  Memorize many words and idioms. 197 3.05 0.77 0.05 0.12 0.55 0.27 0.02
St2  Understand and memorize grammar. 197 3.03 0.79 0.04 0.17 0.50 0.28 0.02
St6  Accurately translate English into Japanese. 195 2.78 0.84 0.09 0.22 0.51 0.17 0.03
St3  Memorize many English sentences from the t@kbo 197 2.49 0.82 0.11 0.38 0.40 0.10 0.02
T33 Friendship 196 3.34 0.66 0.01 0.09 0.45 0.44 0.02
T34 hobby 198 3.32 0.76 0.02 0.13 0.37 0.48 0.01
T14 Movies 196 3.31 0.69 0.01 0.10 0.45 0.42 0.02
T16 TV drama 197 3.23 0.70 0.01 0.12 0.49 0.37 0.02
T32 Future course 198 3.22 0.75 0.03 0.10 0.48 0.38 0.01
T25 Sports 196 3.22 0.80 0.03 0.14 0.40 0.42 0.02
T29 Club activity 198 3.21 0.88 0.04 0.20 0.29 0.48 0.01
T13 Music 197 3.15 0.81 0.04 0.16 0.43 0.37 0.02
T15 Fashion 197 3.07 0.80 0.04 0.17 0.47 0.31 0.02
T31 School work (study) 198 3.04 0.85 0.07 0.14 0.48 0.31 0.01
T27 Food, cooking 196 3.01 0.81 0.05 0.18 0.48 0.28 0.02
T18 People in show biz 197 3.01 0.78 0.04 0.19 0.50 0.27 0.02
T4  Famous historical sites 196 2.99 0.82 0.06 0.17 0.49 0.27 0.02
T26 Traveling 196 2.93 0.87 0.07 0.20 0.44 0.27 0.02
T8 Domestic news 196 2.80 0.70 0.03 0.27 0.55 0.13 0.02
T6 Japanese around the world 197 2.73 0.80 0.06 0.30 0.47 0.16 0.02
T24 Animal 196 2.70 0.87 0.09 0.30 0.42 0.18 0.02
T7  Japanese culture 196 2.62 0.78 0.07 0.36 0.45 0.12 0.02
T5 Current world events 197 2.60 0.77 0.08 0.34 0.47 0.10 0.02
T9 Narrative stories 197 2.60 0.84 0.09 0.36 0.40 0.14 0.02
T23 Computer 196 2.58 0.83 0.07 0.42 0.35 0.15 0.02
T1 Language in the world 197 2.56 0.84 0.09 0.39 0.38 0.14 0.02
T20 Psychology 196 2.51 0.90 0.11 0.43 0.29 0.16 0.02
T17 Animation 197 2.46 0.84 0.12 0.41 0.35 0.11 0.02
T22 Nature/environment 196 2.45 0.86 0.12 0.43 0.32 0.12 0.02
T2  Foreign culture, people 197 2.44 0.83 0.13 0.40 0.37 0.10 0.02
T3  World history 196 2.41 0.92 0.17 0.38 0.31 0.13 0.02
T11 Drama (play) 195 2.39 0.86 0.13 0.45 0.29 0.11 0.03
T10 Literature 196 2.35 0.82 0.12 0.50 0.26 0.10 0.02
T12 Art 195 2.33 0.85 0.14 0.47 0.27 0.10 0.03
T28 Homeroom 198 2.30 0.75 0.12 0.53 0.29 0.06 0.01
T21 Science 195 2.28 0.85 0.16 0.48 0.25 0.10 0.03
T19 Education 196 2.26 0.78 0.14 0.52 0.26 0.07 0.02
T30 School festival 198 2.24 0.81 0.16 0.52 0.25 0.08 0.01
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Table D7
Second Year Students’ Perception of English Needsour Skills(In mean rank order)
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Item Description N M SD 1 2 3 4 Miss Overal
rank
R7 Answer the reading section of entrance exam seBFEP test. 199  2.750.90 0.07 0.35 0.34 0.24 0.01 10
R3 Understand a text equivalent to the level of thxébieok. 200 2.730.80 0.07 0.28 0.51 0.15 0.00 13
R4 Understand the gist of easy stories or novels i En 198  2.720.81 0.08 0.28 0.49 0.15 0.01 15
R1 Read a text from a textbook with correct pronuricrat 200 2.660.75 0.06 0.34 050 0.11 0.00 19
R2 Understand words, expressions, & gram rules irtekibook. 200 2.480.85 0.14 0.36 041 0.10 0.00 23
R6 Extract necessary info from internet 199 230092 0.22 035 0.33 0.10 0.01 28
R5 Choose & read an interesting article from newspelpeagazines 199 2.290.96 0.24 035 030 012 0.01 30
LS1 Engage in a simple daily conversation with forergria Japan. 199  3.020.88 0.06 0.20 0.41 0.34 0.01 1
LS2 Introduce oneself in English. 199 3.010.77 0.03 0.22 0.49 0.27 0.01 2
LS8 Understand the main message/ideas of the favanitgss 199  2.890.91 0.09 0.22 042 0.28 0.01 4
LS9 Sing one’s favorite Eng songs. 198 2.830.96 0.11 0.24 0.38 0.28 0.01 5
LS16 Pass the interview portion of the entrance exa®TdP. 199 277092 0.11 0.24 043 0.23 0.01 8
LS4 Give direction when asked by a foreigner on theestr 198  2.750.97 0.14 0.20 042 0.23 0.01 11
LS10 Understand the main idea of the favorite TV showsidvies. 199 274091 011 0.26 042 021 0.01 12
LS15 Answer the listening section of entrance examsTd&FS 199  2.720.89 0.10 0.28 043 0.20 0.01 14
Ls3 Estgbllsh friendship w/ a foreigner and talk akiatgresting 109 271121 013 030 034 022 00L 16
topics.
LS14 Speak V\{/aFtentlon to rhythm, intonation, volumesesty & 109 258092 013 033 038 017 00l 20
pronunciation.
LS5 Introduce Japanese culture & custom to an exchstugent. 196 2460091 016 033 037 0.12 0.02 24
LS13 Deliver a speech or give a presentation in Eng. 199 236093 019 0.39 030 0.13 0.01 27
LS6 Exchange opinions on personal stories/familiaraspi/a friend. 198  2.300.87 0.17 0.47 0.25 0.11 0.01 29
LS11 Tell the summary of the favorite TV shows & movtes friend. 199  2.280.88 0.19 044 0.28 010 0.01 31
Ls12 Exc.hange feelings and opinions about TV shows amaa with 198 2.190.86 022 043 028 007 00L 36
a friend.
LS7 Exchange opinions on social problems with one&si 199 2.040.86 0.29 0.45 0.21 0.06 0.01 37
W8 Answer composition questions in the entrance eX&83EP. 199 269097 0.15 0.22 042 0.21 0.01 17
Wo Answer grammar & vocabulary questions in the ermeagxams & 199 268097 015 025 039 022 00L 18
STEP.
W3 Comrnunlcan.e with foreigners by writing a letteriosl 109 242098 022 027 038 013 00L 25
chatting/email.
W6 Write thoughts & feelings about one’s favorite seingovies/TV. 199  2.250.83 0.18 0.45 030 0.07 001 32
W4  Write a summary of a story, novel, or other pecptedinions 199 223085 0.20 046 0.27 0.08 0.01 33
W5 Wr.m.e thoughts/opinions about a story, novel, othewple’s 109 222083 019 049 025 008 00l 34
opinions.
W7 Request/ fill an application form from an institut abroad. 199 221096 0.27 035 0.28 0.10 001 35
W1 Keep adiary in English 198 1.990.85 0.32 0.39 0.25 0.04 001 38
W2 Write English poems. 199 1.940.87 0.36 0.39 0.20 0.05 0.01 39
F1 Get minimal things done in English when travelimgaad. 198  2.920.94 0.10 0.19 041 030 0.01 3
F3 Communicate w/a host family during a homestay mogabroad. 197  2.820.90 0.10 0.20 047 0.22 0.02 6
o Communicate w/ the local people while traveling aothestay 198 2.810.90 0.09 024 043 024 00L ;
abroad.
Fo Communicate w/ students in the university and lagguschool 198 276090 010 025 044 021 00L 9
abroad.
F4 Read course descriptions & choose a course whegisguabroad. 198 2.570.86 0.11 036 039 014 0.01 21
F5 Complete the necessary task/matters in a foreigntop 198 253093 017 026 043 0.14 001 22
F7 Go abroad to work or do volunteer work. 198 241093 0.17 0.38 030 0.14 0.01 26
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Second Year Students’ Preference on Participattgle S_earning Strategy, and Topics

(In mean rank order)

Item N M SD 1 2 3 4 Miss
Part4 Group work 196 240 0.90 0.17 0.350.36 0.11  0.02
Partl Teacher centered 196 2.32 0.80 0.15 0.430.35 0.06 0.02
Part2 Individual 196 230 0.81 0.16 0.440.33 0.06 0.02
Part3 Pair work 196 226 0.85 0.20 0.410.32 0.07 0.02
St9 Simulate rea_1| conversational situations and usel(rerite, listen, 189 320 068 002 00953 031  0.06

speak) English.
Stl  Memorize many words and idioms. 191  3.14 0.64 0.02 0.09.60 0.26 0.05
S8 Listen & read many English sentences & understaathtw/o paying 190 309 064 001 012059 023  0.05

too much attention to grammar.
st7 Verbalize or write correct sentencesngswords, idioms, and gramrr 190 297 065 003 014062 0417  0.05

rules one memorized.
St5  Solve many reading comprehension questions. 192 290 0.74 0.05 0.180.56 0.18 0.04
St2  Understand and memorize grammar. 192 288 0.71 0.04 0.190.59 0.15 0.04
St4  Solve many grammar exercises. 192 283 0.77 0.06 0.210.54 0.16 0.04
St6  Accurately translate English into Japanese. 191 276 0.78 0.06 0.250.50 0.15 0.05
St3  Memorize many English sentences from the textbook. 192 243 0.80 0.12 0.390.39 0.07 0.04
T13 Music 196 3.21 0.82 0.05 0.100.43 041 0.02
T34 Hobby 195 3.19 0.83 0.04 0.140.40 041 0.03
T32 Future course 196  3.15 0.76 0.02 0.160.46 0.35 0.02
T14 Movies 196 3.15 0.79 0.04 0.140.46 0.35 0.02
T33 Friendship 197  3.13 0.72 0.03 0.13053 031 0.02
T16 TV drama 195 3.03 0.72 0.03 0.17055 0.24 0.03
T15 Fashion 195 3.01 0.82 0.05 0.170.48 0.28 0.03
T27 Food, cooking 193 297 0.79 0.04 0.210.48 0.25 0.04
T25 Sports 194 296 0.87 0.07 0.190.44 0.28 0.03
T18 People in show biz 195 286 0.82 0.06 0.230.48 0.21 0.03
T31 School work (study) 196 2.83 0.80 0.07 0.22052 0.18 0.02
T26 Traveling 194 280 0.83 0.05 0.300.41 0.21  0.03
T4  Famous historical sites 196 2.79 0.85 0.08 0.240.47 0.19 0.02
T29 Club activity 196 2.65 1.00 0.16 0.260.34 0.23  0.02
T24 Animal 194 264 0.86 0.08 0.370.36 0.17 0.03
T8 Domestic news 196 254 0.77 0.08 0.390.43 0.09 0.02
T6  Japanese around the world 196 252 0.88 0.13 0.350.37 0.13  0.02
T20 Psychology 194 251 0.86 0.10 0.430.31 014 0.03
T9  Narrative stories 196 251 0.81 0.08 0.440.35 0.12 0.02
T1  Language in the world 194 250 0.82 0.09 0420.34 012 0.03
T23 Computer 193 244 0.85 0.12 043031 0.12 0.04
T7 Japanese culture 195 243 0.82 0.13 0.400.37 0.09 0.03
T5  Current world events 196 241 0.81 012 0420.36 0.08 0.02
T17 Animation 195 240 0.79 0.13 0.400.39 0.06 0.03
T2  Foreign culture, people 196 239 0.83 0.13 0.45.32 010 0.02
T22 Nature/environment 193 237 0.79 0.11 0.480.31 0.08 0.04
T12 Art 195 2.32 0.87 0.15 047025 011 0.03
T3 World history 196 231 0.83 0.15 0.450.30 0.08 0.02
T11 Drama (play) 196 230 0.87 0.17 0.4%0.27 0.10 0.02
T10 Literature 196 227 0.79 0.14 051026 0.07 0.02
T19 Education 194 221 0.69 0.13 0.540.28 0.03 0.03
T28 Homeroom 196 213 0.76 0.19 0.52.24 0.04 0.02
T21 Science 193  2.13 0.75 0.17 0.560.19 0.05 0.04
T30 School festival 196 1.93 0.74 0.27 0.540.15 0.03 0.02
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Table D9
Third Year Students’ Perception of English Need$-&ur Skills(In mean rank order)
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Over
Item Description N M SD 1 2 3 4 Miss all
rank
R4  Understand the gist of easy stories or novels ig. En 199 2.86 0.88 0.08 0.24 0.44 025001 13
R7  Answer the reading section of entrance exam s &@PST 199 2.81 0.96 0.110.25 0.37 0.270.01 15
R1 Read atext from a textbook with correct pronunarat 199 2.73 0.82 0.07 031 045 0.170.01 19
R3 Understand a text equivalent to the level of thx¢bi@ok. 199 2.72 092 0.090.32 0.36 0.230.01 20
R2  Understand words, expressions, & gram rules irtekiook. 199 2.60 097 0.14 0.34 0.31 0.210.01 24
R5 Choose & read an interesting article from newspalpsagazines 198 256 1.02 0.17 0.32 0.28 0.230.01 26
R6  Extract necessary info from internet 199 240 1.02 0.220.34 0.26 0.180.01 31
LS8 Understand the main message/ideas of the favamitgss 195 3.16 0.88 0.04 0.19 0.33 0.430.03 1
LS9 Sing one’s favorite Eng songs. 197 3.11 091 0.06 0.18 0.34 0.410.02 2
LS1 Engage in a simple daily conversation with foreigrnia Japan. 198 3.09 0.94 0.08 0.17 0.34 041001 3
LS2 Introduce oneself in English. 197 3.08 0.84 0.050.18 043 0.340.02 5
LS4  Give direction when asked by a foreigner on theestr 196 3.00 0.94 0.08 0.21 0.34 0.360.02 7
LS16 Pass the interview portion of the entrance exa®Td&EP. 194 2.92 091 0.07 0.25 0.36 0.300.03 10
LS15 Answer the listening section of entrance examsTa&rRS 197 291 094 0.090.21 0.38 0.310.02 11
LS10 Understand the main idea of the favorite TV showsdvies. 196 2.88 0.98 0.10 0.23 0.34 0.320.02 12
LS3 Establish friendship w/ a foreigner and talk abiatgresting topics. 196 2.82 1.01 0.11 0.29 0.26 0.330.02 14
LS5 Introduce Japanese culture & custom to an exchstugkent. 197 2.69 0.98 0.130.29 0.34 0.240.02 22
LS14 Speak V\{/aytentlon to rhythm, intonation, volumesesth & 197 266 096 012033 032 023002 23
pronunciation.
LS13 Deliver a speech or give a presentation in Eng. 196 2.53 1.01 0.190.28 0.33 0.190.02 27
LS6 Exchange opinions on personal stories/familiaraepi/a friend. 197 2.48 1.00 0.19 0.33 0.30 0.180.02 28
LS11 Tell the summary of the favorite TV shows & moviesa friend. 197 2.44 100 0.190.37 0.26 0.180.02 29
LS12 Exchange feelings and opinions abt TV shows/mowiesfriend. 197 2.31 1.00 0.22 040 0.20 0.170.02 35
LS7 Exchange opinions on social problems with one&nfui 197 2.17 1.00 0.300.35 0.23 0.120.02 37
W8  Answer composition questions in the entrance exar83EP. 196 2.76 0.95 0.12 0.25 0.38 0.240.02 16
W39  Answer grammar & vocab questions in the entraneens¥STEP. 196 2.76 0.96 0.12 0.25 0.37 0.250.02 16
W3 Communicate w/ foreigners by writing a letter/olichatting/email. 195 2.43 0.98 0.21 0.30 0.33 0.150.03 30
W6  Write thoughts & feelings about one’s favorite ssingovies/TV. 196 2.37 0.89 0.16 041 0.30 0.110.02 32
W5 \é\gilrt]cieorsughts/opmlons about a story, novel, otheople’s 196 2.36 092 019 035 033 011002 33
W4  Write a summary of a story, novel, or other peaptgdinions 196 2.33 0.93 0.20 0.37 0.30 0.110.02 34
W7 Request/fill an application form from an institut abroad. 195 2.31 097 0.230.34 0.29 0.130.03 36
W1 Keep adiaryin English 196 2.13 091 0.26 042 0.22 0.090.02 38
W2  Write English poems. 195 207 1.00 0.340.34 0.19 0.11003 39
F1 Get minimal things done in English when travelimgcad. 194 3.09 098 0.09 0.17 0.30 0.420.03 4
F3 Communicate w/a host family during a homestay mogabroad. 192 3.02 1.01 0.110.16 0.31 0.390.04 6
F2  Communicate w/ the local people while traveling/lestay abroad. 192 2.98 1.01 0.11 0.16 0.33 0.370.04 8
F6 Communicate w/ students in the university/langusgf®ool abroad. 193 295 1.02 0.120.18 0.32 0.360.04 9
F5 Complete the necessary task/matters in a foreigntop 192 2.73 1.05 0.16 0.21 0.33 0.270.04 18
F4  Read course descriptions & choose a course whegistuabroad. 193 2.72 0.99 0.150.22 0.38 0.230.04 21
F7  Go abroad to work or do volunteer work. 193 259 1.00 0.17 0.27 0.33 0.200.04 25
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Table D10

Third Year Students’ Preference on Participatiopl&tLearning Strategy, and Topics
(In mean rank order)
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Item N M SD 1 2 3 4  Miss
Part4 Group work 193 262 0.89 0.11 0.32 0.39 0.16.04
Part3 Pair work 193 247 0.87 0.14 0.33 0.40 0.10.04
Partl Teacher centered 193 223 085 0.21 0.37 0.34 0.09.04
Part2 Individual 192 222 0.84 0.19 0.44 0.27 0.00.04

Slmu_late real conversational situations and ussd(rerite, listen, speak)184 339 069 00l 008 037 0.46.08
St9  English.

Listen & read many English sentences & understhadhtw/o paying too
<8 much attention o gram%ar. Paying 100 194 351 075 003 011 045 0.38.08
St1  Memorize many words and idioms. 183 3.11 0.72 0.03 0.12 0.51 0.2D.09

Verbalize or write correct sentences using wordisnis, and grammar
st7  rules one memorized. 9 9 184 3.09 0.75 0.03 0.13 0.49 0.2D.08
St2  Understand and memorize grammar. 184 294 079 0.04 020 0.47 0.20.08
St5  Solve many reading comprehension questions. 184 2.87 079 0.05 0.20 0.49 0.18.08
St4  Solve many grammar exercises. 184 279 0.80 0.06 0.23 0.48 0.16.08
St6  Accurately translate English into Japanese. 184 2.77 0.89 0.08 0.26 0.39 0.20.08
St3 Memorize many English sentences from the textbook. 184 233 0.81 0.13 043 0.29 0.00.08
T34 Hobby 188 3.35 0.79 0.03 0.10 0.34 0.48.06
T33 Friendship 188 3.34 0.71 0.03 0.06 0.44 0.4D.06
T13 Music 187 3.33 0.77 0.03 0.10 0.37 0.48.07
T14 Movies 187 3.32 0.76 0.02 0.11 0.36 0.48.07
T32 Future course 187 3.30 0.72 0.03 0.07 0.45 0.40.07
T15 Fashion 185 3.26 0.77 0.03 0.11 0.39 0.40.08
T27 Food, cooking 185 3.22 0.79 0.03 0.12 0.39 0.39.08
T16 TV drama 185 3.18 0.75 0.02 0.15 0.42 0.38.08
T25 Sports 185 3.18 0.85 0.05 0.13 0.37 0.39.08
T26 Traveling 185 3.12 0.82 0.04 0.16 0.40 0.30.08
T4  Famous historical sites 187 3.12 0.84 0.05 0.15 0.40 0.38.07
T31 School work (study) 187 298 0.81 0.05 0.16 0.48 0.28.07
T18 People in show biz 185 291 0.82 0.05 0.22 0.44 0.28.08
T24 Animal 185 2.88 0.89 0.06 0.25 0.36 0.26.08
T6  Japanese around the world 188 2.75 0.88 0.08 0.29 0.38 0.20.06
T8 Domestic news 187 2.74 0.77 0.05 0.28 0.47 0.10.07
T29 Club activity 187 2.74 1.01 013 0.24 0.31 0.26.07
T9  Narrative stories 187 2.73 0.87 0.08 0.29 0.39 0.19.07
T7  Japanese culture 188 2.70 0.88 0.07 0.33 0.35 0.19.06
T1 Language in the world 189 264 0.86 0.10 0.30 0.41 0.18.06
T20 Psychology 185 262 091 010 0.32 0.34 0.19.08
T2  Foreign culture, people 189 260 0.85 0.09 035 0.38 0.19.06
T5  Current world events 188 2,58 0.81 0.09 0.32 043 0.10.06
T17 Animation 185 252 091 0.13 0.33 0.33 0.10.08
T12 Art 186 2.52 1.01 0.17 0.29 0.29 0.19.07
T11 Drama (play) 187 248 0.95 0.16 0.31 0.33 0.10.07
T19 Education 185 2.48 0.81 0.08 045 0.30 0.10.08
T10 Literature 187 245 0.93 015 0.37 0.28 0.18.07
T22 Nature/environment 185 244 0.89 0.14 0.35 0.33 0.10.08
T3  World history 189 240 0.90 0.15 0.38 0.30 0.12.06
T23 Computer 185 2.35 0.93 0.18 0.36 0.28 0.10.08
T28 Homeroom 187 2.26 0.82 0.17 0.40 0.32 0.08.07
T21 Science 185 2.02 0.81 025 046 0.18 0.08.08
T30 School festival 188 1.99 0.87 031 0.37 0.22 0.08.06




