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culturally competent practice. The CSWE EPAS addresses teaching culturally competent social work practice
in graduate education by requiring the inclusion of diversity content in the social work curriculum. Methods:
This research examined the methods utilized by graduate social work programs to teach culturally competent
practice to students utilizing diversity content. Data was collected through the analysis of interview transcripts
with 12 study participants and the content analysis of 75 course syllabi submitted by the study participants.
Analysis: The following concepts derived from the Cultural Competence Practice (CCP) model (Lum, 2011;
Fong, 2001): 1. Cultural Awareness, 2. Cultural Values, 3. Knowledge Acquisition, and 4. Skill Development
and, S. Inductive Learning were utilized to guide the content analysis of the interview transcripts and seventy-
five course syllabi. Any additional codes that emerged during analysis were also noted and discussed. Results:
The study findings reflected that the graduate social work programs in the study sample taught cultural
competent social work practice to students through varying combinations of three methods: a. Courses; b.
Field Education and c. Non-Course Related Strategies e.g., student organizations, events, and/or community
service projects. This limited exploratory study indicates CSWE accredited graduate social work programs
utilize various methods to teach culturally competent practice to students. Clinical implications, limitations
and further research are discussed.
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Abstract

Jack B. Lewis, Jr.

Joretha Bourjolly, MSW, PhD.

Background: The NASW Code of Ethics charges social workers to be ethically
responsible by providing culturally competent practice. The CSWE EPAS addresses
teaching culturally competent social work practice in graduate education by requiring the
inclusion of diversity content in the social work curriculum. Methods: This research
examined the methods utilized by graduate social work programs to teach culturally
competent practice to students utilizing diversity content. Data was collected through the
analysis of interview transcripts with 12 study participants and the content analysis of 75
course syllabi submitted by the study participants. Analysis: The following concepts
derived from the Cultural Competence Practice (CCP) model (Lum, 2011; Fong, 2001):
1. Cultural Awareness, 2. Cultural Values, 3. Knowledge Acquisition, and 4. Skill
Development and, 5. Inductive Learning were utilized to guide the content analysis of the
interview transcripts and seventy-five course syllabi. Any additional codes that emerged

during analysis were also noted and discussed. Results: The study findings reflected that

the graduate social work programs in the study sample taught cultural competent social
work practice to students through varying combinations of three methods: a. Courses; b.
Field Education and c. Non-Course Related Strategies e.g., student organizations, events,
and/or community service projects. This limited exploratory study indicates CSWE

accredited graduate social work programs utilize various methods to teach culturally
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competent practice to students. Clinical implications, limitations and further research are

discussed.

Page viii



Chapter 1 Introduction

According to projections from the U.S. Census Bureau, by midcentury the nation
will be more racially and ethnically diverse as well as much older. Minorities currently
comprise one-third of the U.S. population and are projected to be 54% of the nation’s
population by 2050. The U.S. Census Bureau projects by 2030 nearly one in five U.S.
residents are expected to be 65 and older and by 2050 this age group will increase to 88.5

million (U.S. Census Bureau, 2008).

The understanding of diversity and culturally competent practice is significant in
social work education because the social work profession has traditionally worked with
diverse and vulnerable members of society and continues to do so today. As the
population of the United States grows increasingly diverse the need for social workers to

provide culturally competent practice will also increase. As the NASW Preamble states:

The primary mission of the social work profession is to enhance human

well being and help meet the basic human needs of all people, with particular

attention and empowerment of people who are vulnerable, oppressed and

living in poverty. A historic and defining feature of social work is the profession’s

focus on individual well being in a social context and well being of society

(NASW, 2000).

The charge for social workers to be ethically responsible for being culturally
competent was made on a national level in 1996 by the NASW Delegate Assembly’s
adoption of the NASW Code of Ethics and the Standards for Cultural Competence in
Social Work Practice. In1999 a revised version of the NASW Code of Ethics was

approved by the NASW Delegate Assembly (see Appendix A). NASW issued the

following statement upon publishing these standards:
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“NASW supports and encourages the development of standards for culturally
competent social work practice, a definition of expertise, and the advancement of practice
models that have relevance for the range of needs and services represented by diverse

client populations" (NASW, 2000b, p. 61).

In 2008 the NASW Delegate Assembly revised the Code of Ethics again. The

Ethical Standard 1.05 Cultural Competence and Social Diversity states:

(a) Social workers should understand culture and its function in human
behavior and society, recognizing the strengths that exist in all cultures.

(b) Social workers should have a knowledge base of their clients’ cultures and
be able to demonstrate competence in the provision of services that are
sensitive to clients’ cultures and to differences among people and cultural
groups.

(c) Social workers should obtain education about and seek to understand the
nature of social diversity and oppression with respect to race, ethnicity,
national origin, color, sex, sexual orientation, gender identity or
expression, age, marital status, political belief, religion, immigration
status, and mental or physical disability (NASW, 2008).

Undergraduate and graduate social work programs accredited by the Council of

Social Work Education (CSWE) are responsible for educating people to pursue careers in
the social work profession. According to the CSWE by-laws, the Commission on
Curriculum and Educational Innovation (COCEI) is responsible for establishing a
statement of social work educational policy. The purpose of this policy statement is to
encourage excellence and innovation in the preparation of social work practitioners in
educational programs (CSWE, 2005, p.8). The Commission for Accreditation (COA)
within CSWE, utilizes this policy statement to develop accreditation standards that define
competent preparation and is responsible for ensuring that social work programs meet

these standards (CSWE 2008, website). Through the utilization of Education Policy and
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Accreditation Standards (EPAS), CSWE accredits baccalaureate and master’s level social

work programs.

Although CSWE recently published the 2008 CSWE EPAS for new
undergraduate and graduate schools of social work, the graduate social work programs
being examined in this study were accredited or reaffirmed under the 2001 CSWE EPAS.
Fong and Lum (2004) assert that the 2001 EPAS indicate CSWE’s movement towards
directing all undergraduate and graduate social work programs seeking accreditation to
require social workers to be trained in culturally competent practice. Fong and Lum
assert this is evidenced by Educational Policy 1.0 that states “one of the purposes of
social work is to develop and apply practice in the context of diverse cultures” and
Educational Policy 1.2 that states “social work education achieves this purpose by
preparing social workers to recognize the global context of social work practice and
preparing social workers to formulate and influence social policies and social work
services in diverse political contexts” (CSWE, 2001). Educational Policy 4.1 is

additional evidence of CSWE’s movement in this direction and states:

Social work programs integrate content that promotes understanding, affirmation
and respect for people from diverse background. The content emphasizes the
interlocking and complex nature of culture and personal identity. It ensures that
social services meet the needs of groups served and are culturally relevant.
Programs educate students to recognize diversity within and between groups that
may influence assessment, planning, intervention, and research. Students learn
how to define, design, and implement strategies for effective practice with
persons from diverse backgrounds (CSWE 2001 EPAS, p. 5).

Clearly NASW and CSWE acknowledge the importance of recognizing diversity
and culturally competent practice in social work education and the profession. This being

said, the pedagogy involved in the integration of culturally competent practice in social
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work education and professional practice is not as clear. Additionally there is a lack of
clarity about specific outcome measures that are utilized in social work education and
professional practice to assess an individual’s level of cultural competence. Fong and
Lum (2004) note “as social work educators, policymakers, and researchers, we have been
successful in identifying the need for culturally competent practice; however, we have
not been effective enough in facilitating the process for infusing cultural competence
throughout the social work curriculum (p. 19). Colvin-Burque, Davis-Maye and
Zugazaga (2007) make a similar observation, “Although the mandates issued by CSWE
and NASW are clear, little practical information exists to assist social work educators to

facilitate their students development of cultural competence”(p.224).

The purpose of this research was to add to the knowledge about the pedagogy
involved in the integration of cultural competent practice in graduate social work

education. The aim of this research project was to:

1. Identify specific content and methodologies graduate programs of social work
utilize to teach culturally competent social work practice.

2. Identify outcome measures graduate social work programs utilize to assess
students’ change in their level of culturally competent practice.

Prior to discussing a review of the literature and the conceptual framework of this
study, it is important to discuss the meaning of the following key terms: culture,
competence and cultural competence. cultural awareness, cultural values, knowledge

acquisition, skill development, and inductive learning.

Culture

Culture is defined as the integrated pattern of human behavior that includes

thoughts, communications, actions, customs, beliefs, values, and institutions of a racial,
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ethnic, religious, or social group. Culture is also referred to as the totality of ways being
passed from generation to generation. The term culture includes ways in which people
with disabilities or people from various religious backgrounds or people who are gay,

lesbian, or transgender experience the world around them (NASW, 2001).

Competence

Competence is defined as having the capacity to function effectively within the
context of culturally integrated patterns of human behavior defined by the group. In the
NASW Code of Ethics the term competence is discussed as a value of the profession and

an ethical standard (NASW, 2001).

As a value social workers are expected to practice within their areas of
competence and develop and enhance their professional expertise. This value encourages
social workers to continually strive to increase their professional knowledge and skills

and apply them to practice (NASW, 2001).

The NASW Code of Ethics also discusses competence as an ethical standard.

Standard 1.04 states:

(1) Social workers should provide services and represent themselves as competent
only within the boundaries of their education, training, license, certification,
consultation received, supervised experience, or other relevant professional
experience.

(2) Social workers should provide services in substantive areas or use intervention
techniques or approaches that are new to them only after engaging in appropriate
study, training, consultation, and supervision from people who are competent in
those interventions or techniques.

(3) When generally recognized standards do not exist with respect to an emerging
area of practice, social workers should exercise careful judgment and take
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responsible steps (including appropriate education, research, training,
consultation, and supervision) to ensure the competence of their work and to
protect clients from harm (NASW Code of Ethics, 2008).

Cultural Competence

In the NASW Code of Ethics (2001) cultural competence is defined as

“A set of congruent behaviors, attitudes and policies that come together in a
system or agency or among professionals and enable the system, agency or
professionals to work effectively in cross-cultural situations™ (p.61).

A comprehensive definition of cultural competence is a set of values, behaviors, attitudes
and practices within a system, organization, program, or among individuals that enable
people to work effectively across cultures. It refers to the ability to honor and respect the
beliefs, language, interpersonal styles and behaviors of individuals and families receiving
services as well as staff who are providing such services. Cultural competence is a
dynamic, ongoing, developmental process that requires a long-term commitment and is
achieved over time (U.S. Department of Health and Human Services, 2003). Lum (2003)
posits that from an education and training perspective cultural competence can be
understood as the development of academic and professional expertise and skills in the

area of working with culturally diverse clients.
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Chapter 2
Literature Review

History of Cultural Competence in Social Work Education

The social work profession in the United States began developing in the late 19"
century during the industrial revolution. The steady growth of industry in urban areas in
the north led to the increased need for factory workers. This led to mass immigration and
urbanization that resulted in increased problems such as mass poverty, disease, starvation
and mental illness. Social work services which were primarily provided through the
Charities Organization Society and the Settlement House Movement was the response to

many of these problems (Garvin and Cox, 2001).

Initially, during this period social work education occurred under an
apprenticeship model where current social workers would train new social workers on the
skills that were needed to perform the job. As the staffs of charitable organizations grew
and the problems encountered by the populous became increasingly complex, the
apprenticeship model began to fail. In response, charitable and philanthropic
organizations began providing a more formal education system in social work and were

the first to offer short training programs in the late 1800’s (Austin, 1997).

Mary Richmond took the call for schools for training professional social workers
to the national level during her speech given at the National Conference on Charities and

Corrections. In this speech Richmond spoke about the need for appropriate training of
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new social workers and advanced training and specialization for senior workers (Austin,

1997).

In 1919 the American Association of the Schools of Social Work (AASSW) was
developed to accredit schools of social work. A majority of the first social work programs
were graduate level, supported by private philanthropic organizations and located in
universities in urban areas (Bernard, 1977). By the 1930°s AASSW instituted a policy to

only accredit graduate programs in social work (Kendall, 2002).

Austin (1997) reports that AASSW’s decision left many undergraduate social
work programs disenfranchised. In reaction these schools called for the establishment of
a second accrediting body. The establishment of additional undergraduate schools of
social work was further supported by the United States government due to new public
service initiatives in the 1930’s that led to the establishment of new positions for social
workers. As a result, the government became interested in undergraduate social work
programs emphasizing training of students to fill these public positions. The National
Association of Schools of Social Administration (NASSA) was formed as the accrediting
body for the 34 colleges and universities with undergraduate social work programs

(Leighninger, 2000).

Kendall (2002) reports the existence of the two accrediting agencies led to
numerous problems for social work students, faculty and employers. The major problem
was that two organizations were promoting different directions and purposes for
education. An example of this confusion was seen when both groups determined to

accredit the similar programs (5 year program by NASSA, 1 year graduate program by
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AASSW) with different degrees. Due to problems similar to this, the federal government
intervened and gave both organizations an ultimatum to resolve their issues or lose
accrediting status. This resulted in an interim committee for education in social work
being convened and included representatives of AASSW, NASSA, the federal

government and other private organizations (Austin, 1997).

From this interim committee a research study was commissioned to conduct a
comprehensive examination of social work education, curriculum and the relationship
between undergraduate and graduate education. The committee also authorized the
formation of the National Council on Social Work Education (NCSWE) to conduct this
study. From this study the Hollis-Taylor report was generated which set the stage for the
future of professional social work education and accreditation (Frumpkin & Lloyd,
1995). This report recommended that accreditation be limited to two year graduate
programs and that the purposes for social work be expanded. Additionally this report
recommended the formation of a new organization, the Council for Social Work
Education (CSWE), to meet the needs of the social work education community for

accreditation (Kendall, 2002).

CSWE was formed in 1952 as the sole accrediting body in social work. The initial
purpose of CSWE was the development of sound programs of social work. This purpose

was later expanded to include accreditation, consultation and publishing (Kendall, 2002).

The current mission of CSWE is as follows:

CSWE aims to promote and strengthen the quality of social work education
through preparation of competent social work professionals by providing national

leadership and a forum for collective action. CSWE pursues this mission through
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setting and maintaining policy and program standards, accrediting bachelor's and
master's degree programs in social work, promoting research and faculty

development, and advocating for social work education (CSWE, 2008).

Today there are 465 CSWE accredited baccalaureate social work programs and
196 CSWE accredited master’s schools of social work located throughout the United
States as well as in the Unites States’ Territories of Puerto Rico and Guam.
Concentrations and specializations are offered in programs in many areas from practice
levels (i.e., direct practice, macro practice) or areas of interest. (i.e., child welfare,

medical social work) (CSWE, 2008).

Incorporating Cultural Competence in the Curriculum

Goodstein (1994) identified two perspectives in a study exploring the underlying
approaches that educators utilized to increase diversity content in undergraduate
curriculum. In the first perspective, diversity as critical, diversity is considered in the
context of power relations. Utilizing this perspective, the impact of power differentials on
social attitudes and behaviors is examined to increase student self-awareness. In the
second perspective, diversity as variety, multiple cultures are viewed as contributing to
the world community. The goal of this perspective is to provide students with factual
information about groups that have been historically excluded from the curriculum. This
perspective however, does not acknowledge power differentials or differences between

dominate and subordinate groups (Priddy, 2004).

Bracy (1996) utilized Goodstein’s two-dimensional approach to develop a

typology of six different approaches to incorporate diversity content into social work
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curriculum. These approaches are human relations, pluralism, social inequity,

confrontation, empowerment/liberation, and social action.

Priddy (2004) posits that social work education tends to utilize an additive
approach to incorporating curricular content. Roberston (1970) contends that this
approach to curriculum change in social work was considered an appropriate means of
moving from a problem-oriented perspective to an appreciation of diversity and
recognition for social change. Robertson also recognized that a consequence of this
approach might result in supplemental content being given less priority than established

content and perspectives being taught.

Priddy (2004) attributes social work education’s additive approach to the diversity
content mandated by CSWE (2001). This author observes that the CSWE EPAS initially
mandated content on racial and ethnic diversity and in 1994 expanded to include content
about cultural, psychological, sociological, biological and spiritual development across
the lifespan. As a result graduate social work education programs were required to
include content on race, ethnicity, culture, class, gender, sexual orientation, religion,
physical or mental ability, age and/or national origin (CSWE, 2001). Priddy notes that in
response, social work scholars have generated an abundance of scholarly work across the
professional curriculum in practice, human behavior and the social environment, social

welfare policy, research, or field education.

This literature has not only focused on the specific groups identified by the
CSWE but has also identified numerous theories that should be incorporated in

multicultural courses. Such theories include systems-ecological framework (Haynes &
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Singh, 1992); theories on human growth and development (Balgopal, Munson, & Vassil,
1979; Gibbs, 1991); ethnic identity (Browne & Broderick, 1994; Kaitlin, 1982; Longres,
1991); assimilation and acculturation (Browne & Broderick, 1994), and work with

minority groups (Anderson, 1990; Chau, 1990).

A review of the social work literature also reveals a number of concepts for the
inclusion in multicultural courses. These concepts include self-awareness and empathy
(Steiner & Devore, 1993; Ho, 1991); empowerment (Freedman, 1990; Williams &
Wright, 1992; Solomon, 1976); cultural pluralism (Benavides, Lynch, & Velasquez,
1980); and openness and respect for other cultural traditions (Chau 1990; Nakanishi &

Rittner, 1992).

The literature also reveals a variety of instructional methods and exercises for
teaching multicultural content in social work programs. Methods included here were
simulation games, small group discussions, role-plays and field experiences (Chau, 1990;

Crompton, 1974; Nakanishi & Rittner, 1992).

A review of literature on multicultural content in higher education also cites a
variety of instructional methods for teaching. Included among these methods are didactic
methods, experiential exercises, supervised internships, reading assignments, writing
assignments, participatory learning, technology assisted training, introspection and

participation in research (Ridley, Mendoza, & Kamitz,1994).

A number of structural frameworks have been suggested for the inclusion of
diversity content in the social work curriculum. These include cross-cultural models that

are based on specific competencies (Chau, 1990; Ifill, 1989; Lum, 2011; Nakansishi &
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Ritter, 1992; Sowers-Hoag & Sandaus-Beckler, 1996; Thorton & Garret, 1997) and some
theoretically based approaches (Bogo & Vayda, 1991; Shulman, 1993). Priddy (2004)
notes however that social work education has not been able to reach consensus about

these frameworks.

Finally, a review of the social work literature revealed a study that reported the
findings of a nationwide survey conducted of Deans and Directors of graduate social
work programs and social work faculty responsible for teaching graduate level
multicultural courses (Le-Doux & Montalvo, 1999). The aim of the study was to address
some of the issues and concerns that graduate social work education programs encounter
in adhering to CSWE diversity requirements. The authors identified the following
concerns: What models graduate social work education programs utilize? What are the
structure, content and scope of graduate social work multicultural courses? What are the
characteristics, experiences, and concerns of faculty who are responsible for teaching

multicultural social work courses?

In this study Le-Doux and Montalvo (1999) identified the most prominent course
models that were utilized in addressing the CSWE diversity curriculum requirement, the
emphasis of the majority of the course content and the prominent teaching methods. In
regards to the prominent course models, the authors reported that, “the majority of the
programs in the study reported offering a single designated multicultural course each
semester along with infusing diversity content throughout the social work curriculum”
(p.48). Le-Doux and Montalvo also reported that the content analysis of the syllabi in
their study sample revealed a primary emphasis on traditionally oppressed minority

groups. In addition, they found that the most prevalent topic areas were theoretical
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content on oppression, prejudice, acculturation and assimilation, identity, immigration
and culturally sensitive practice. Furthermore, Le-Doux and Montalvo reported that the
analysis of the syllabi in the study sample revealed a range of techniques being utilized in
teaching multicultural content. These techniques included traditional didactic teaching
methods, examinations, focused discussions, guest speakers, videos/films, case vignettes,
written assignments, group presentations, individual presentations, field visits, debates,

journaling, simulations and role playing.

In their conclusion the authors identified the continued need for social work
education to address several questions in meeting the CSWE standards for diversity.
These questions pertained to the utility of models, the scope and depth of diversity
content, and the integration of diversity content with students’ field practicum
experience. Le-Doux and Montalvo (1999) also concluded the study findings emphasized
the need for the establishment of adequate outcome measures for multicultural courses in

social work graduate programs.

This review of Le-Doux’s and Montalvo’s (1999) research revealed several
similarities in rationale and aims with the research that was conducted in this study. As
CSWE EPAS 2001 and 2008 continue to mandate the inclusion of diversity content in
graduate social work program curriculum, the afore mentioned concerns reared in the Le-
Doux and Montalvo study are shared by the author of this study. The two studies differ
in that Le-Doux and Montalvo specifically focused on examining multicultural courses
taught in graduate schools of social work. This study attempted to take a broader focus by

examining how diversity content is infused in various courses offered in graduate social
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work programs (e.g. diversity/oppression, policy, HBSE, research, foundation and

advanced practice, practice electives, and field practicum).

While the aim of both studies was to identify specific content and methodologies
graduate social work programs teach cultural competent practice, this author utilized the
Cultural Competence Practice (CCP) Model (Lum, 2011, 2007; Fong 2001) as a
conceptual framework to guide the content analysis of the graduate social work courses.
This framework was utilized to determine if each course reflected teaching culturally
competent social work practice. Le-Doux and Montalvo (1999) did not utilize a specific

practice model to guide the content analysis conducted in their study.

As previously mentioned, Le-Doux and Montalvo (1999) concluded their study
emphasized the need for graduate social work programs to incorporate outcome measures
for the multicultural courses offered in their curriculums. The current research project
extends and operationalizes Le-Doux’s and Montalvo’s conclusions through the inclusion
of specific questions about the utilization of outcome measures in the interviews of
Associate Deans and MSW program directors. This research also seeks to broaden the
focus proposed by Le-Doux and Montalvo through the exploration of outcome measures
utilized for specific courses and outcome measures utilized to assess graduate social work
students’ levels of culturally competent practice through the course of their enrollment in

graduate social work education programs.

Integrating Multicultural Education in Social Work: From Assimilation
to Cultural Competence

While charitable and philanthropic organizations led the efforts to provide formal

social work education during the industrial revolution, Scheslinger (2004) notes that
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today some social work educators question whether leaders of these efforts were really
empathetic to immigrants reluctant to become “Americanized “(p.34). Phillip Garrett
(1899) was one such leader and his anti-immigrant sentiment was noted as he reported on
“Immigration: Its Objects and Objections” at the proceedings of the 26" National
Conference of Charities and Corrections (Scheslinger, 2004). Jane Addams, founder of
Hull House, and her associates, developed programs for immigrants to highlight their
culture and contributions to offset the damaging effects of the Americanization process
(Gordon, 1964, Guzzetta, 1997). Scholars note however that the efforts of Hull House
and similar charitable organizations were largely focused on European immigrants while
African Americans, Native Americans, and Asian Americans were neglected (Lasch-

Quinn, 1993; Scheslinger, 2004).

Devore and Schlesinger (1999) state that the term assimilation can be utilized to
understand the viewpoint that many Americans, including many social work educators,
held about what should happen to immigrants arriving to the U.S. during this period. The
view was that people were expected to give up all traces of their culture they brought
with them in order to become part of U.S. society (Scheslinger, 2004). The fact that many
social work educators held this view gives one the impression that the need for

immigrants to assimilate was conveyed in their training and education efforts.

After World War I, many people across the country adopted the perspective that
America was a melting pot. This viewpoint, similar to assimilation, was anti-immigration
in nature as immigrants were still expected to give up all traces of their culture to be

viewed as members of the American melting pot. Scheslinger and Devore (1979) posit
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that during this period in history, the social work profession began seeking a scientific

base that resulted in less focus on the convergence of various groups.

In the 1920’s the leading thinkers of the social work profession began seeking a
scientific theoretical base in effort to define its distinctiveness and legitimacy.
Scheslinger (2004) states that this search was intensified due to the criticism Flexner
(2001) made about the profession in a paper he presented at the National Conference on
Charities and Corrections in 1915. Flexner argued that social work was not a profession
due to an insufficient theoretical and knowledge base. In response to this criticism,
leading thinkers of the profession embraced Freudian theory that emerged during this
period due to its focus on instinct and early childhood. The psychoanalytic approach was
incorporated into social work practice and education and strongly influenced the
profession through the 1960’s (Scheslinger, 2004). The psychoanalytic approach

continues to be an integral component of social work practice and education today.

The social work profession began to increase focus on issues of culture in the
1960’s in response to various developments that were occurring in the larger society. The
1960’s gave rise to the civil rights movement, the women’s movement and a counter
culture and social revolution. As schools of social work sought to educate students about
social work practice in response to these societal changes, it became clear that there was
very limited literature to utilize. Scheslinger (2004) notes that in 1970 the CSWE formed
five task forces to develop curriculum content on the following five groups — African
Americans, Puerto Ricans, Latinos, Asian Americans and American Indians. Scheslinger
(2004) contends that 1970 can be designated as the beginning of the development of

contemporary multicultural social work education.
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The importance of multicultural social work education was emphasized by CSWE
in 1973 when the organization mandated that schools of social work integrate material on
minorities and women in their social work curricula (Scheslinger, 2004). In 1974 CSWE
published The Dual Perspective (Norton, 1978), which was one of the first conceptual

models on multicultural social work to emerge in the literature (Schleslinger, 2004).

Norton asserted that it was critical for social workers to understand that people are
embedded in two systems, the sustaining or dominant system and the nurturing system.
Norton posits that the dominant system, also seen as the larger social system, is the
source of power, economic resources and status and the nurturing system consists of
family and community. She maintained that social workers needed to be able to compare
the perspective of the larger social system with that of the client’s immediate family and
community. Norton asserted that the larger system might reject the legitimacy of certain
elements of client culture while the nurturing system may help project client positive self-
image. To develop a dual perspective thus required the social worker to become aware of
and sensitive to alternate values, beliefs and treatment systems important to clients

(Norton, 1978; Schlesinger, 2004).

In the 1980°s Devore and Schlesinger (1981, 1996, 1999) emphasized the need for
social workers to be culturally sensitive. The authors maintained that an ethnically
sensitive social worker must be concerned with the interaction of ethnicity and social
class as they affect the client’s problems and solutions. Devore and Schlesinger
emphasized the need for social workers to examine the ethnic reality and assumptions of
services offered to clients and that the world and experiences of the client should not be

ignored. Providing ethnic sensitive social work practice called for the worker to: be
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empathetic to the client’s reality and prioritize the awareness of ethnic identity; to acquire
knowledge of the client’s cultures and their ethnic worlds; and to develop social work

skills to implement the methods appropriate to the client’s reality.

Green (1982, 1995) proposed that ethnic minority clients had their own ways of
seeking and receiving assistance and stressed the importance that social workers explore
help seeking behaviors of clients. He charged that for social workers to provide effective
cross cultural social work the following five ethnic competencies are necessary: “1.
Ethnic competence as awareness of one’s own cultural limitations; 2. Ethnic competence
as openness to cultural differences; 3. Ethnic competence as a client oriented systematic
learning style; 4. Ethnic competence as utilizing resources; and 5. Ethnic competence as

acknowledging cultural integrity” (Green, 1982, p. 54-58).

Cultural Competence Practice (CCP) Model

Lum (2011, 2007) proposed the following comprehensive process-stage model of
culturally competent social work practice. The starting point is the fostering of cultural
self-awareness. The social worker becomes culturally effective with the client when the
worker develops cultural awareness through an exploration of his or her own ethnic
identity, cultural background, and contact with ethnic others. Next the social worker must
develop a knowledge acquisition perspective and a set of skills in order to work with
multicultural clients. Knowledge acquisition provides a body of facts and principles that
serve as boundary guidelines. Skill development applies knowledge acquisition to actual
practice with clients from a culturally competent perspective. It also addresses the service

delivery structure that ought to be in place for client services. Finally cultural competence
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must constantly uncover new facts about multicultural clients through an inductive

learning process (Lum, 2007, p. 7).

Fong’s (2001) extension of Lum’s (2011, 2007) model for culturally competent
practice emphasizes the importance of incorporating cultural values of client systems.
Fong argues that it is mandatory that social workers be knowledgeable of the cultural
values for every client system of color in which they interact. Fong postulates that to be
culturally competent calls for knowing the cultural values of the client system and to use
them in planning and implementing services. In Fong’s view, culturally competent social
work practice emphasizes focusing on the client’s strengths that are extracted from the
client’s cultural value system. Based on this Fong postulates that an extension of the CCP

model would be:

1. Cultural awareness: The social worker’s developing cultural awareness
through self exploration and cultural other awareness

2. Cultural values: The social workers’ understanding and identification of
critical cultural values important to the client system and to themselves.

3. Knowledge acquisition: The social workers’ understanding of how these
cultural values function as strengths in the client’s system.

4. Skill development: The social workers’ ability to match services that
support the identified cultural values and then incorporate them in the
appropriate interventions.

5. Inductive learning: The social workers’ continued quest to seek solutions,
which includes finding other indigenous interventions and matching
cultural values to Western interventions. (Fong, 2001, p.6).

According to Khan, a theoretical framework is a theory that serves as the basis for
conducting research (Khan, R.E., 1999. PowerPoint slide # 3]. This being said, Fong’s
(2001) extension of Lum’s (2011,2007) Cultural Competence (CCP) model provided the

theoretical framework for the basis for study.
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As Khan further explains, the conceptual framework is the researcher’s own
position on the problem that may be an adaption of a model used in a previous study with
modifications to suit the inquiry (Khan, R.E., 1999. PowerPoint slide # 11). This being
said, the Cultural Competence Practice (CCP) Model (Lum, 2011, 2007) served as the
conceptual framework in this study. To be more explicit, the Cultural Competence
Practice (CCP) Model was developed to provide a practice framework for cultural
competence on the generalist and advanced level in graduate social work education
(Lum, 2011, 2007). In this study, the concepts from the Cultural Competence Practice
(CCP) Model were utilized to determine if specific course content, instructional and non-
instructional strategies reflected the teaching of cultural competent practice. The
following concepts derived from this model were employed in the content analysis of the
data: 1. Cultural awareness, 2. Cultural Values, 3. Knowledge acquisition, 4. Skill
development, and, 5. Inductive learning. The following definitions were utilized for each

of these concepts:

Cultural Awareness

Cultural awareness refers to the cultural self-awareness of the social worker and
the cultural other awareness of the client. Lum (2011, 2007) posits the following
competencies related to cultural awareness on the generalist and advanced levels

respectively:

Generalist Level

* Awareness of own life experiences related to culture

* Contact with other cultures and ethnicities

* Awareness of positive and negative experiences with other cultures and
ethnicities

* Awareness of own racism, prejudice, and discrimination
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Advanced Level

* Assessment of involvement with people of color throughout various life
stages

* Completion of course work, fieldwork, and research focused on cultural
diversity

* Participation in employment experiences with culturally diverse clients
and programs

* Academic and employment evaluation on the progress toward attaining
focused cultural awareness of academic material and professional career
experiences with cultural diversity (p. 126).

Cultural Values

Cultural values refer to values that are typically held by members of different
cultural groups. The following values have been identified through past research: human
nature (human beings are good, bad or neither); person-nature relationship (nature
dominates people, people dominate nature, living in harmony with nature is important);
time orientation (past, past-future, present or circular- oriented to changes that recur in
nature as opposed to time as measured by watches and calendars); activity (being--
spontaneous self expression is important; being-in-becoming--controlled self-expression
is important; doing--action oriented self expression is important); self control (it is either
highly or moderately important to control one’s thoughts and emotions); social
relationships (individualism-the individual is most important social unit; collective- it is
important to put the group’s concerns ahead of the concerns of the individual)(Kluckhorn
& Strodtbeck, 1961; Carter, 1991; Brown, 2002). Members of a culture view these
values as meaningful qualities in their lives and belief systems. Strengths of a client can

be identified through understanding their cultural value system (Fong, 2001).
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Knowledge Acquisition

Lum (2011) states, “Cultural competence rests on a foundation of knowledge —
information, facts, theories and principles that facilitate culturally diverse social work.
The social work student needs to master a body of knowledge and become familiar with
certain basic issues and theories” (p. 102). Knowledge acquisition refers to developing a
foundation of information, facts, theories and principles on culturally diverse social work
that includes the following areas: demographic trends; critical thinking; history of
oppression; gender knowledge; values, identity development theory; social
constructionist theory; cultural competent practice theory; social science theory;
ethnicity; culture; minority status and social class (Lum, 2011). Lum (2011) posits the
following competencies related to knowledge acquisition on the generalist and advanced

levels respectively:

Generalist level:

* Understanding of terms related to cultural diversity

* Knowledge of demographics of culturally diverse populations

* Development of a critical thinking perspective on cultural diversity
* Understanding of the history of oppression and of social groups

Advanced Level

* Application of systems and psychosocial theory to practice with clients of
color

* Knowledge of theories on ethnicity, culture, minority identity, and social
class

* Mastery of social science theory (p. 126)

Skill Development

Skill development is process oriented and refers to the formulation of a set of

behaviors for a social worker to utilize in helping clients. Skills refer to the practical tools
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that are utilized for working with clients that have been drawn from the knowledge of

working with people in general and particularly with culturally and ethically diverse

clients (Lum & Lu, 2003). Helms and Richardson (1997) define skills as “the capacity to

use awareness and knowledge to interact effectively with clients and colleagues

regardless of their racial classification or cultural origins (p.75). Lum (2011) posits the

following competencies related to skills on the generalist and advanced levels

respectively:

Generalist level

Understanding of how to overcome client resistance
Knowledge of how to obtain client background
Understanding of the concept of ethnic community
Use of self-disclosure

Use of a positive and open communication style
Problem identification

View of problem in terms of wants or needs

View of the problem in terms of levels
Explanation of problem themes

Excavation of problem details

Assessment of stressors and strengths

Assessment of all client dimensions

Establishment of culturally acceptable goals
Formulation of multilevel intervention strategies
Termination

Advanced level

Design of social service programs in ethnic communities
Understanding that services must be accessible

Understanding that services must be pragmatic and positive
Belief in the importance of recruiting bilingual/bicultural workers
Participation in community outreach programs

Establishment of linkages with other social agencies

Involvement with cultural skill development research (p. 126)
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Inductive Learning

Lum (2007) posits, “from an inductive learning perspective, the social worker
begins by ascertaining the background and problems of the multicultural client. Utilizing
careful inquiry and investigation, the social worker learns about the unique issues
confronting the client” (p.227). Inductive learning also is “a lifelong process of
continuous discovery about the changing nature of multicultural individual, family, and
community dynamics” (Lum, 2007, p. 227). Inductive learning refers to teaching social
work students and social workers ways to continue developing new skills and insights
relating to culturally competent social work practice with multicultural clients so that new
contributions are made to this field continuously (Lum, 2007). Lum (2007) states that the
following competencies related to inductive learning on the generalist and advanced

levels respectively:

Generalist level

* Participation in continuing discussions of multicultural social work
practice

* Gathering new information on cultural competence and culturally diverse
practice

Advanced level

* Participation in inductive research on cultural competence and culturally
diverse practice

* Participation in writing articles and texts on cultural competence and
culturally diverse practice (p. 126)

Cultural Competence and Other Disciplines

With the ever-increasing diversity of the U.S. society, as well as the trend in
world-wide globalization, cultural competence is being mandated in other disciplines

besides social work e.g., medicine, nursing, psychology and education due to their
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interaction with ethnically different populations. As result it is important to review the
literature from these other disciplines on how cultural competence is defined and applied
especially in the education of students. Exploring these discipline’s definitions and
approach to cultural competence education is important to include as they may add
further insight to the aims and goals of this project and may provide potential for a

comparative analysis.

Medicine

The Association of American Medical Colleges (AAMC) (1998) defines cultural
competence as a process that requires individuals and health care systems to develop and
expand their ability to effectively know about, be sensitive to, and have respect for
cultural diversity (Suh, 2004). A review of the literature shows that there has been an
increasing awareness for physicians to possess knowledge and skills related to cultural
competence (Suh, 2004; Barzansky, Jonas, & Etzel, 2000; Dedlier, Penson, Williams &
Lynch, 1999; Saha, Komaromy, Koepsell, & Bindman, 1999). The literature also shows
there has been an increasing recognition of the need for cultural diversity training and
institutional requirements for this training for pre-clinical medical students (American
Academy of Pediatrics, 1999; Association of American Medical Colleges, 1998; Godkin
& Savageau, 2001). Despite the increased awareness of the need for diversity training
and cultural competence in medicine, Barzansky, Jonas, & Etzel note that in an
examination of Thel25 Liaison Committee Report on Medical Education (2000)
accredited U.S. medical Schools in 1999-2000, only one medical school had a separate

required course on cultural diversity.

Psychology
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In 1980 the American Psychological Association (APA) adopted a professional
competence requirement in which cultural competence was an essential element (Fong &
Lum, 2004). In 1991 the Association for Multicultural Counseling and Development
(AMCD) provided a document to its parent body, the APA that emphasized the need and
rationale for the multicultural perspective in counseling. This document included areas
such as counseling psychology doctoral education and training internships, professional
standards and practices, and research and publication. These efforts resulted in the
Professional Standards Committee of the American Association for Counseling and
Development proposing 31 multicultural competencies to the APA for adoption into its

accreditation criteria (Sue, Arrendo, & McDavis, 1992).

In psychology cultural competence is defined as “the ability to engage in actions
or create conditions that maximize the optimal development of client and client systems”
(Sue & Sue, 2003, p.21). According to the literature a culturally competent psychologist
possesses awareness of one’s own assumptions, values and biases; cultural knowledge
and understanding the worldview of culturally diverse clients; cross-communication
skills and the ability to develop appropriate intervention strategies and interventions to
provide effective care for diverse populations (D’Andrea, Daniels, & Heck, 1981; Mio,
1989; Parker, Valley, & Geary, 1986; Pope & Reynolds, 1997; Sue, 1998; Sue &Sue,

2003; Suh, 2004).

Education

A review of the school education literature reveals that cultural competence is

defined as a “dynamic process of growth through ongoing questioning, self assessment,
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knowledge and skill building, starting with the students’ level of competence and

supporting enhancement of their abilities” (Sowers-Hoag & Sandau-Beckler, 1996, p.37).

Additionally, according to this literature culturally competence is composed of awareness
and acceptance of cultural differences, awareness of the teacher’s own cultural values,
knowledge of the students’ cultural and adaptability to adapt practical skills to fit the
students’ cultural context. (Suh, 2004, Grant & Haynes, 1995; McManus, 1998; Sowers-

Hoag & Sandau-Beckler, 1996).

Nursing

In the field of nursing the emphasis on culturally competent care has been steadily
emerging during the 1990’s. Melesis (1996) attributes this increased emphasis to
“increasing diversity, increasing disclosure of identities, care delivery moving to the
home, and increasing inequity in access to health care” (p.2). According to Suh (2004)
several models were developed to include patient’s cultural factors in nursing practice in
the late to 1990°s. Some of these models include Purnell’s Model for Cultural
Competence (Purnell & Paulanka, 1998), Warren’s (1999) Cultural Competence: An
Interlocking Paradigm, and Campinha-Bacote’s (1999) Process of Cultural Competence

in the Delivery of Healthcare Services.

Suh (2004) notes the various definitions of cultural competence in existence in the
nursing literature reflect various points of view. In the Model for Cultural Competence
(Purnell & Paulanka, 1998), cultural competence is defined as (developing an awareness
of one’s own existence, sensations, thoughts, and environment without letting it have an

undue influence on those from other backgrounds; (b) demonstrating knowledge and

Page 28



understanding of the client’s culture; (c) accepting and respecting cultural differences;

and (d) adapting care to be congruent with the client’s culture (p.2.)

Campinha-Bacote (1999) defined cultural competence as an ongoing process of
seeking cultural awareness, cultural knowledge, cultural skill and cultural encounters. In
this author’s view, cultural competence is “the process in which the healthcare provider
continuously strives to achieve the ability to effectively work with the cultural context of

a client (individual, family or community)” (p. 203).

According to the American Academy of Nursing’s (1992) Expert Panel of
Culturally Competent Care, culturally competent care is defined as care that is “sensitive
to issues related to culture, race, gender, and sexual orientation”, achieving self efficacy
in communication skills, cultural assessments and acquisition of knowledge related to

health practices of certain cultures (p.278).

In summary other disciplines, e.g. medicine, psychology, education and nursing,
define and approach cultural competence education in similar ways to social work.
Specifically in all of the disciplines examined, the definitions of and approaches to
cultural competence education emphasize ongoing developmental processes that involve
cultural awareness, knowledge, skill and continuous learning. This literature is significant

because it provides further support for the conceptual framework for this project.
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Measures of Cultural Competence in Social Work Education

Over the past twenty years, numerous measures from multiple disciplines have
been designed to assess cultural competence. In this area, scales and questionnaires have
developed from counseling psychology (LaFramboise, Coleman, & Hernandez, 1991;
Ponterott et al., 1996; Pope-Davis, Liu, Nevitt, & Toporek, 2000), social work (Lum,
2003), nursing (Campinha-Bacote, 1999; Schim, Doorenbos, Miller, & Benkert, 2003),
medicine (Robins, Alexander, Wolf, Fantone & Davis, 1998) and school psychology

(Holcomb-McCoy, 2001; Rogers & Ponterotto, 