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ABSTRACT

MEDIA DISiNFORMATION AND INTERPERSONAL INTERVENTION

o/

- AMONG TEENAGERS

:by

Holly Elizabeth Furtaw .
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ABSTRACT

"Disinformation," a relatively new term‘in mass
cémmuﬁicatipn_;esqarch, is related to the'psychological
theories of cognitive dissonance and discrepant iﬁforhation.

Previous research in these aréés has.concentraﬁed'on-
the accéptance rate of dissonant/discrep;;;finfotmation
among subjects, virtually ignoring the variables invoilved
in the decision. |

The concept of this th?sié is based on-Solomon Asch's
series of éxperiments which élaced an expeériment subject in
a dissonant peer Qroup sitgation, involving the peer group
(énd its influence) as a tfpe of 'significant other.' The
subject could méintain his/her own petceptions on the infor-
mation ‘or éubmit to the gfoup 'pressure"(real or perceived)
despite the fact that the subject believed the group opinion
to be incorrect. .

In modifyiﬁg the Asch experiment this thesis aeveloped
as a test of a media source in the form of a popular young
television character aé'a significant other §ersus an inter-
person#l source {(a popuiar teacher) as a significant other.

'The experiment was devised so that the high school subjects

would be forced to make a choice between accepting the
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disinformation presen#ed by the television character as
1P ) >

[ .
i

- fact ox rejectiﬁg tﬁ#@ disinformatidn on the basis of a

f . ' )
casual intgrpersonaiﬁinterventionfby the teacher. ' o

The thesis attempted to discover which psychological,
i ‘ .
sociological, demographic and other’ variables were involved
f

" as determinants iésthe selection process leading to the

. ’ \
resolution of the dissonance created by the disinformation

. ‘ [
as presented by the television character, and the informa—

'tion presented by the teacher.

Experiment results show that the intervention of a:
popular, well-liked, ihterpersqnallsource, significaptly
;edﬁced the pércentage of students who aCcépted thé media‘
disinfo:mation as-preSented by.the‘television character.

i
{

;
'
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S . CHAPTER 1

Y

TELEVISION AND ITS YOUNG VIEWERS

- -~

Mass Media Use by dhildreﬁ.and Adolescéhts,d

-

i
~L
I

- Researchers have monitored" the use of the mass medla

from ‘the days of the penny press through the heyday of radlo.

. The 1ncept10n of televaslon expanded thelr horlzons, and the

mass media watchers lost no time in complllng volumes on the

v1ew1ng hablts of audlences world wide. Pa;t-of the constant

audience research in Westeérn society is due to the economics

e

of the television industry. American firms continually

survey home television sets throughout the United States and

Canada to determine audience ratings (the proportion of.view-
ers.tuhed into any one program Butqu the total potential
v1ew1ng audlence) These ratings are used to determine the

advertising rate cards .which, in turn., finance-both'hetwerk

and local programﬁing. '

Other researchers have -also been monitoring Western

media habits for academic purposes. The academicians' inter- -

est in media usage is not financially motivates; rather, they
are concerned with the effectslef-the seeminély omnipresent
medium of telewision.

O 8

Much of the academic research has centered on- the use
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A

of television by children;ahd adolescents and also the .

effects of theé medium on those in these impressionable dec-

-

ades.

In Television.in the Lives of -Our Children, noted tele-

vision researqhef Wilbur Schfamm.nctes.ﬁhét‘the child's first
direct experiehce with Eﬁe medium comes at the age of tﬁd
years. By age'threé,'Schraﬁm reports, .most cHildreq/are

. regularxr viewers'éf teleﬁision, develoéing favourite proérams
and herces. Television is the number one medium of children
.of all.agés through adolescence. By agé nine,xSchraﬁm_and
his resea?chers'estimate, ninety—six per cent of*all Ame;ican

children are regular viewers of television.

P ——— s .
While cau%ﬁgﬁing that there are very few average child-
' }én,chhramm reports the following aVerage viewing times,

which re resgnt a middle point of~usége.
- p “ B Y

'  GRADE DAILY VIEWING* -,

Preschool (3 yrs.) .75 (45 minutes)

Ist - 4th ' 2 - 2% _ '

5th - 8th'- 3+ (peaks at 12 yrs.)

8th - 12th ‘ 2 - 2%
*viewing is measured in hours .1
<) .

Schramm also reported on program preferences by stu-

dents:

Program = Preferences of Hi School Students:

{l) Science Fiction'



(2)° Westerns
(3) Situation Comedy
— ‘-(41 Crime/Mystery

(5) Popular Music ' o ' 2

As earlyfas 1951, .academic.researchers, such as Eleanor
Maccoby, were eager to determlne varlables involved in tele-
vision ‘use by chlldren; Maccoby sampled 622 children and |
thelr 332 mothers in Cambrldge Massachusetts, to determlne
the number of ‘hours spent by the child with the new medlum
,She reported the average for the six to.fourteen year olds

3

was 2. 4 hours for an average weeknight and 3 5 hours on a

Sunday

‘Interestingly,” Maccoby found no difference between the

viewing hours in households with new television sets and thosé/J/

- which had a television for two years.

) N
Further research by Maccoby in 1954 started the inves-

tigation into individual psycholegical and sociological dif-

ferences and their role as determinants in the' amount of

 television viewing. She found that the viewing hours (average)

had remained relatively stable since 1951, but also that-

soclo-economic stabus,(SES), frustration'level and the treat—

ment received from the mother were all influential in deter-
mining the number of hours spent watching telev151on. In high
SES homes a higher level of frustratlon in the child's daily

llfe led to 1ncreased television viewing. Children from lower
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SES homes were ‘found to view television more frequently.

-

Maccoby also found that chlldren who were treated in

a "cold" fashion by thelr mothers watched one—half hour more

television daily, than did those children who were -Ereated
"warmly" by their mothers.
A 1958 Des Moines, Iowa, study by William Baxter repor-

ted that students in.grades 5, 7, 9, 11, averaged twenty-six -

hours of television viewing, per week. The weekly averages

from Maccoby'e studies weré just under twenty—four hours Regl
week.
Baxter also found thatd
(1) Teens. spend a iarge porticn of their ieisure time
with mass media. '
(2) Television is the dominant medium in'fheir use
of media. |
(3} Grade levellreduces the individual medium time
but does not reduce the overall time spent with
mass media.
"{4) There is evidence of a decrease in - newspaper and
radio time after, the iﬁception of television.
(5} There is-little evident differences in viewing
on the basis .of sex.
(6) -Children and adolescents prefer entertainment’
programs with no differences on the basis of sex.

Both males and females develop af apprec1atlon

of news, informational programming with age.



(7) Preéference in teievision‘viewing'change with age.
In 1958: For grédes'nine'and ten;,BOYS“preferred.

westerns, adventures, mysteries, detective stories

.and comedies. GIRLS preferred variety and pop—
ular mus{c Qrograms; , . - | 3

These.surneye ny“Maeeoby'and.Baxter, ae well as others,
Aexamlned telev1s1on 1n its early days. How do these studiee”
compare with the. use of medla today in the light of the vast
growth and development of the telev151on industry?

A 1961 study by Davmd Smith showed that chlldren s
number one use of television was still entertainment.

‘ Lyle and Hoffman in Televisien'and Social.Behevieur
{(Vol I1II), noted that a 1970 censue ehowed that 96% of all
Americans have televisions. They went on'to_discuss‘and
.document comparisons of viewing between two 1959 studies and
a 1970 study. Students in the 6th and 10th grades were aeked

to estimate their daily viewing hours.

1959 1959 _ 1970
BOYS 2:45 2:12  3:03 HRS .
GIRLS ".2:48 3:00 3:13 HRS.
SAN ROCKY ‘NATTONAL
FRANSISCO MOUNTAINS ' 4

I

Lyle and Hoffman also reported on the median estimated

viewing by 1l0th graders in 1970.



S 1970
BOYS
'WEEKDAYS  3:13

SUNDAYS - 5:38

(pg. 149)

3:26 HRS.
5:40 HRS.

In addition,'Lyle‘and Hoffman (1970) surveyed the

< ‘
favourite program preferences -of the students:

PROGRAM PREFERENCES

' TYPE OF PROGRAM

Adventure ,
Siﬁuation Comedy\
family |
Crime

Cartoon
Music/taik/variety

Serial Drama

Education

. Western

Game
Sports

Movies.

& of N

20

n = 579
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Leonard LoScruto, in a national probability sample,
reported a median VlGWlng time of three hours and three
minutes; up frqm the two hours and forty—seven'minutes repor-
ted h&_the 1969 Roper study. ‘These results are both for
adults. Lyle and Hoffman (1970) indieate that 10th grade
dteenagers average above'the median daily viewing time.’

" Lyle notes that girls in all age groups are higher
viewers. - While 1nterpreting their results, Lyle and Hoffman
suggest that there has been a levelling off of. teleViSion
viewing among young people - that the amount of their tele-
vision viewing did not work as.a predictor of mental ability,_
social class, parental conflict, or social 1solat10n in 1970
as had been predicted in 1959 research. Leibert et al, in

The Early Window, claim that age, race, socio-economic siatus,

education level and intelligence all play a role in determin—
ing the number of hours spent viewing television. Greenberg
and-Dominick (1968), support Leibert's claim,that social
class differences influence TV viewing hours in the Project
COP (Communication Among the Urban Poor) .

; Alan Rubin's study of.teenage television viewers (1977)
sought to preve that "age is the one social category which
has been found to be a rather consistent indicator."’

In his research, Rubin found that l46lthirteen-year
0lds reported watching an average of 3:48 hours daily, 131

seventeen-year olds surveyed viewed an average 2:13 hours

daily.



]

Rubln also reported program preferences for thlrteen

and seventeen—year olds surveyed, scallng thelr preferences

' PROGRAM PREFERENCES

TYPE OF PROGRAM

- for program types from a low of zero to a high of three.

: AGE - .
Comeay ' 1;28
Adventﬁfe/Drama 1.02'
Music/Variety .13
Sports - .13 -
o

Children's .10
Movies ] .08 e
News/Public Affairs .05 ' | -~
Daytime Serials | <03 |
Game’ Shows .02 - " -
Educational -01
AGES SURVEYED: 13 yrs. N = 146

17 yrs. N =131 . | 8

the Family,iresJ;fcher

In Socilalization Processes in

Cecilia von Feilitzen reports similar media use by S
vian youth. Von Feilitzen claims tﬁkt viewing peaks around

twelve_years of age and that the ten to fourteen year old age .
group is the heaviest group of television cOnsﬁmers, viewing -
an average of fourteen hours per week. Von Feilitzen reminds

the reader that Swedish television has‘only one daily hour of



"children's or teen's" programmihg and that the evening-
operation hours are llmlted. The adolescents in her study
favoured entertalnment programmlng, av01d1ng the news. and
public affairs programs. Von-Fellltzen alse found that age“.
" was, an important determineﬁt in the number ef hours of tele—.
vision viewing. After 9:30 p.ﬁ., the nine to fourteen year
olds registered £he same amoﬁnt of vieﬁing {(in hours) as did

adults in 51m11ar, 1ndependent surveys.

-

But, .as Alan Rubin p01nts out, "telev1sien viewing is
: B
far more complex than just the'number of hours of watching."
it is important then, to exaﬁine the motives behind media
usage, the gratificatione derived froh mass media ese and the

role of the mass media in the lives of the young.

The Role of Mass Media in the Lives of the Young

]

Establishing the “humbers of hours young people spend
viewing‘television and examining their program ﬁreferences
dere boéh important aspeets of mass media research. But they
ageheefentialiy, superficial. In order to understand the
fuli’impeet television has on children end adolescents, we .
must establish the role of teievision in these young lives.
Once the medium's role is'oetlined'we can probe more deeply
into the psychographic, sociographic and demographic. deter-
minants involved in the interaction between the adolescent

and television. These variables will lay the groundwdrk for
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" interpreting the underlying uses"ana grétifications which
surface in the viewing hours and program preferences.

The fundamental aspect in. the proceés~of socialization
is communication,'on a personal or mass basis. Socialization
' is-described as the p;oceés of béing'trained to fit into a
social environment, into the society which acts as a refer-
ence group. JSocialization entails the internalization and
acceptance of the norms, values and mores of the reference
group in which you find yourself. '

‘Sociologist Tamotsu Shibutani explains that:

Socialization is the product of a gradual accumu-,

lation of experience with certain people, part-

icularly those with whom we stand in primary
relationships and significant others who are

actually involved in the cultivation of abilities,

values, and outlooks. 10 .

The actual process of socialization can be divided into

two areas:

I PRIMARY SOCITALIZATION involves the primarf reference
group - the nuclear family'and extended family.unitﬁ This
-wéuld.consist.of parents, siblings, grandparents and relatives.
The pfimary mode of communication within this setting would be
interpersonal. This first reference group is responsible for
the child's education in social roles and values. A child's
first 1eéséns in deéling with the appropriate social behav-
iours comes'from this group; - |

II SECONDARY SOCIALIZATION includes socialization patterns

set by others outside the primary reference group who are also
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significant others in their relationship to the child or in
their inflﬁence'on,the_chiid. The secondary-reference groups
would include such traditional sources as the neighbourhood,
peer group, church, recreational groups. The individuals in
the position of significant other to the child include
teachers, clergymen, neighbeurs,.and adult group leaders
(scoutmasters etc.) . .

DeFleur and Ball-Rokeach (1966) found that. %

communication played a Key part in deflnlng :

the roles that-people expected to play in the .

pattern of social organlzatlon. "1l

Assuming that thlS is the case, in modern 5001ety there

exists a situation whereby the secondary socialization process

is influenced, if not taken over by .the enormous socialization

powers of the mass media.

It has already been established by Mendelsohn, Merton
apd Kltt (1950), and Merton and Lazarsfeld {1948), that
individuals do employ mass media as agents of socialization,
the primary use being as a eburce of thavioural models,

Mass media play a primary role in shaping one's per-

. - -4
ception of the environment. Mills (1968) states:

The media not only gives us information, they

guide our very experience. Our standards of

credibility, our standards of reality, tend

to be set by these media rather than by our

own fragmentary experiences. 12

The mass media are rapidly approaching the role of

status of “significant other.“ Television, being the most
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- prgdominant medium in the ,lives of the majdrity of North

. - '
+ . " L] L3 » T
: *—{ﬁg£:r1cans will have the most influence on viewers of all ages

and.psychological profiles. -

“Pelevision's influence seems to be the strongest on

those who have unhappy.interpersonal relationshiﬁs or who are

isolated. Vafious research\ studies (Schramm 1961, Riley and
Riley 1951, Pearlin 1959) all indicate that people who do not
have healthy interpersonal relatiohships seek out more mass

media enteftainment, and with greater frequency than do those

with healthy interpersonal relationships. So the psychological

variables of self-esteem and healthy inierpersonal relation-
ships surface as determinant in the amount of influence of
mass media.

The U.S. Surgeon Gendral's Report on Violence in the

Media
the mental health and development of the child
viewer are more vulnerable to the negative and
positive influences of television viewing,
precisely because a child is more sensitive to
his environment than is an adult. ‘ -13
Children are very impressionable and often see tele-
vision as reality up .to the age of twelve {Gerbner and Gross,
1974; Hawkins, 1977). These findings correspond with the
developing intellectual levels noted by child psychologist
Jean Piaget. Hawkins (1977) found that children who were

heavy television viewers ((4+ hours PRI day) showed a heavj

television bias in their perception of reality. The results

-

Ly
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- may be partially éxplained by. the égg and level of‘qognitive
. development of the-children'being'fested, but the effect is
there - that telévision viewing tends to influence the per-
ceptions of reality in the child's mind. This provides us
with the éuestion - Is television's influence that strong on
adolescents? 7 '

Television influences its younger viewers in many ways.

In Educational Broadcasting Review, Timothy Meyer notes that:

_ recent long term studies by Bronfenbrenner

indicate that the parental and family influence

in the development and socialization of children

is steadily decreasing, while the influence of _

pPeer groups and television is rapidly increasing. 14

Meyer-reﬁorts that by the age of five to eight, respon-
ding children were already spending 2.5 to 3 hours daily
viewing television. This viewing and.subsequent testing led
Meyer to the conclusion that the television "medium seem to
be effective in. . .hpopuiarizing verbal expressions and
individuals." 13

Baﬁed on the documented evidence of television's role
in socialization and its influence on viewers the first hypo-
thesis is that:

HYPOTHESIS I

Heavy television viewing-will lead to a higher

degree of acceptance of disinformation as

presented by a television character.

This leadé to the development of a second hypothesis,

based on the influence of television characters, as noted by

Meyer:
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HYPOTHESIS I
A HIGH degree of 1dent1f1catlon ‘with the maln

character of "Good Times" (JJ) will lead “to
1ncreased frequency of viewing for the prog/am.

-

Further examination of the effect of the character
identification fector leads- us to a third hypothesis,Aend two
related hypotheses:

HYPOTHESIS III

Subjects who score -high in charecter,ideﬁti—f
fication will be more likély to accept the
disinformation presented by that character.

HYPOTHESIS IV
Subjects who score high in teacher identi--
fication will be more likely to reject the
disinformation presented by the television .
character. \

HYPOTHESIS V
Heavy "Good Times" viewers, regardless of
their amount of television viewing, will
be more likely to accept the disinformation
preserited by that program's main character.
Freud (1933) cited three major motivations for identi-
fication:

() Narcissism

{2) Goal-orientation ' o

(3)  Aggression (to alleviate fear)

Media researchers, however, have attempted to-link other
motivations to the process of character identification.
Maccoby and Wilson (1957) based their character identification

on liking the character; they also turned up some interesting

data regarding SES as a determinant of character identification.

S
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Theif:éxperiméni matched low SES viewers to low SES herbes

and hlgh SES* viewers to high SES heroes, but found ‘that:

1dent1f1catlon choice could not be pred-
icted on the basis of the soc1al class of
. the viewer. . 3 . le-

Grant Noble, in Childfeﬁ in' Front of the Small Scréen,
lréports tbaﬁ: * |
(1) _Bbys tend-toiidentify_with only male heroes.

. (2) Girls seem to\}Hentify with both male and
female heroes. ' 17

"Scandinavian researcher Cecilia von Feilitzen,coﬁtends
'that the link beﬁween identification and the mass media has
been ovgrlooked‘fpr long enough: |
| Althoughiﬁs chologists have éssigned a prominent
role to id&ntification in the socialization’

process, its relative importance to mass

communicaticn has hot bgen clearly established.lB

Von.Feilitzen, a researcher with the Audience ahd .
Programme Department of the Swedish Broadcasting Corporation,
- goes on to explain that although
we may assume with.some certainty that
identification with the content of mass. media
does not play as decisive a role in the

socialization process as identification with
parents or other nearby or more intimately

related persons. . . most.children make
frequent 1dent1f1cat10ns lﬁ their use of

mass media. . . } h 19

o ’

- S

The Scandinavian research conducted by von Feilitzen

and Olga Linne, of the Danish Broadcasting Corporation, found

L3

that:
the, proportion of children who identify
with persons and events portrayed on tele-
vision is grgater among children who view
much television than among those who view
very little 20
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‘The research cited in fheée last-tﬁ6 péges serve as
-a good basis:for hypotheses four and fiﬁe, cdited previously.
High_teleVision users are.hypothésized as being higH

in their use of the medium for identification. Von Feilitzen

“and Linne report that: e N

children whose relations to parents and play-
mates are less harmonious tend to seek models

in the world of mass media to a greater extent
than others ' - - . o 21

One miust-keep in'mind_here the observation of Mendolsohn
that those with less'than.satisfactory interpersonal relation-
ships use media to a.greater extent. The -Scandinavian research

shows that unhappy interpersonal relationships influence the
: 1
identification factor as well as the hburs of viewing. Von

L 3

Feilitzen and Linne also report tha& the degree of identifi-

_)cation is also determined by the degreé of perceived similarity.

L]

Von Feilitzen and Linne make the following observations:

(1) When children and adults are in the same
- scene, children most often identify with

- the children in the scene.
. {2)

Wishful identification, which is based

on the child's desire to be like the

hero or heroine of a program, can influ-
ence the degree of identification mea%Pred.

(3} Younger children identify with their own
age group and with other children (vs
adolestents or adults) most often.

(4) Older children and adolescents not only
identify less with children; they select
those characters slightly older than .
themselves when they do. : 22

Our interest in this study was to determine whether

adolescents would identify with a television character who
i 3

.
a
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was {a) older than them and, (b) biack;;és was JJ Evans, the

main- character in our taped program.

Blacks on Network.Television: A Brief Overview

Since the program chosen -as the basis f£or the experi—
menpfis centred on the lives of a black'famiiy, fesearch\into
'thefrole of blacks and. viewers' reactions to blacks on tele—

vision was necessary.

'Hinton, Seegar, Northcott, and Fontes, in “Tokenism
and Impfdving’the Imagery of Blacks in- Television Comédy and

.-Drama: 1973" cite research which shows oniy three minor

abpearances by-blacks during a monitored five hour period of
network programs in 1965. ‘They note that, by 1969, blacks

‘on network television were commonplace.

The presence of blacks on television is not enough;

according to Hinton et al, "the issue is no longer the absence

—

of black faces, but the manner in which blacks are portrayed."

-

{pg. 423).,

Hinton et al, argue that the television roleé of blacks
are extreﬁely important to the image of blacks in society,
cléiming that the- |

progress of blacks and other mjnorities is

being hindered by the mannér in which minor-

ities are portrayed on television. 23

f

Would the presence of blacks on television influence

the degree of identification in viewers? Maccoby and Wilson
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-

(1957} foﬁnd‘that socio-econpmic status; although it may
influence, the‘degree of identification, coald not be used as
a predlctor in the 1dent1f1cat10n process. What effect would-
the varlable of race have on this process° |
Bradley Greenmberg, in a 1972 study on race identifi-
cation, found that blacks watched more television and are more
often viewers of "black star" programs Prev1ous research"
-c1ted by Greenberg (1nclud1ng Clark/Clarks; 1947;: Morland 1958
Greeghe:g/bomlnlch 1970) showed that one third of the black o 3
children testéd identified with white teleVisioh characters,
- while ehly a trivial portion of white children sampled identi-
fied with a black character. Greenberg's further reeearch
(1975) showed that the percentage of black child:en,who identi-
fied with a white television character had dropped slightly | (e_,’
from 33§ to 25%. More significantlf, however, 43% of the ‘ (\
white children studied reported some degree of identification,
with at least one black TV character. The stars of "Julia",
"Mannix", "Bill Cosby;, and Flip Wilsen" were most often
reported as television people the child would most like to be

like. o ~

This iater study by Greenberg shows that identification
can and does occur between white children and black . television
characters. It was an important factor in this experiment,
since the study tested the degree of identification between
a predominantly white group of subjects and a black teievision

character, to find documentation that such identification

across racial lines does occur.



“ | _ CHAPTER 2
PSYCHOLOGICAL DETERMINANTS OF MASS MEDIA USAGE

Self—Esteem

-

The opinion an individual has of himself is

clearly an important component of his behaviour.

Probably the most important requirement for

effective behaviour, central to the whole prob-

"lem is self-esteem. Philosophers from time

immemorial have recognized that the feeling. of

personal worth plays a crucial role in human

happiness and effectiveness. 24

This quotation from Stanley Coopersmith, a renowned
researcher in the area of self-esteem, serves to summarize
the concept of self-edteem and its importance in the human
psychological profile. The term self-esteem is used to des-
cribe ."a positive or negative attitude toward. . . the self."2>

The subject of self-esteem was first approached by
psychologist‘William Janmes and, according to Wells and Marwell
"his writings are still standard reference for developmental
discussions of self esteem."26

Wells and Marwell refer to Coopersmith's studies which
establish three principal components of self-esteem:

(1) self-love

(2) Self-acceptance

(3) Sense of Competence

15
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Self- esteem is, in essence, our concept of ourselves.'
Our own self opinion is an extremely important’ varlable in

the development of self-confidence and achievement potential. \/'

Stanley Baran nqtes'that: ' . : o
the individual's level of self-esteem, an —
important determinant of an individual's
behaviour and, according to Rosenbergq, the :
major. "single anchorage\P01nt.“ : 27

In the U.S. ‘Surgeon General's Report on Media Violence,

fesearcher Baran furthered his study of Self—esteem‘as.a
behavioural determinant, exploring the liﬁi between the levei-
-of an'individuel's self-esteem and his o£ her degree of ’
modelling from television. Baran describes low self-esteem

»

individuals as:

M

(1) Field dependent individuals who tend to passively
accept and conform to the influence of the
prevailing field.

(2) More suseptible to normative and informational
soclal influences in making judgements. 28

In his experiment with seven to nine year olds, Baran-®
tested the fcollowing hypothesis:

a low level of self-esteem would indeed be

related to greater amounts of modelllng

from television. : 29

In the experiment, two videotapes were used: one
showed an adult engaged in pro-social activity, while the
second showed the adult engaged in anti-social aggressive

behaviour. Baran found that his hypothesis was only partially

supported, however; the added variables involved in modelling
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aggressive/non—aggresfﬁve.behaviours may have influenced .
. H N *
these results.- .
M. O. Tasch, in his modelllng behav1our study, found
,that low self—esteem‘ﬁgecgbhool children did not have a hlgh
degree of modelling from an adult. Tasch made two_51gn1f1cant
dlscoverles in his experlment'
" (1} 'high self-esteem children are more likely
-~ to imitate verbal instructions. (A possible
contamination- here is that .the high self-
- esteem children may be also higher in
intelligence than the others.) '
(2) High self-esteem chlldren were strongly :
attracted to the adult model, regardless
of the model's behaviour. Low self-esteem. '
children were not as attracted to the
model. : 30 -
Based on these findings we can predict the- following
hypotheses with regard to self-esteem:
HYPOTHESES VI

Those subjects who score low in self-esteem will
score a higher degree of character identificatiop.

HYPOTHESIS VII

,Those subjects who score high in self-esteem will
score a higher degree of teacher identification.

' Self -esteem, like other psychological varlables, is
dlfff%ult to measure accurately. The Roger and Dymond Scale
(1954), is one of the most highly regarded 3ca1ee for the
evaluation of self-esteem levels. It was designed for adult
subjects. |

Stanley Coopersmith reworded several questions from

this scale to facilitate testing of self-esteem levels in
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children. Coopersmith also added several new measures to

those from the 1954 scale. The resulting Self-Esteem Inventory

.(1967) was a fifty-item questionnaife; testing—four areas
involved in_ the development of self esteem . peerxs, parents,
school, and self. Each item had two options - "like me" or”
‘"unlike me." Coopersmith submitted the questionnaire to five
psychologists who scored the items checked in a positive
- direction (as indicated by‘a "like me" respense) as indiceting
hlgh self- esteem or low self-esteem.  The finallversion of
the questlonnalre was admlnlstered to one hundred and two
children in the fifth and sixth grades, in a small Eeetern
city. |

As a check on‘the accuracy of the self—reporting Self-

Esteem Inventory, Coopersmith also designed and administered

the Self-Esteem Behaviour Rating Form (BRF). Coopersmith'

‘tested the observable levels of self-esteem (as indicated by
certain behaviour variables) in the children who were inVOlyed
in the self-reporting test.’' He did this by administexing "a
.14 item, five point scale on behaviour presumed to be related
to self—esteem.“31
The childrens' teacher and the schooi principal were

asked to independently rank the children according te the BRF
scale. The principal was quite familiar with all but fifteen
of the children, and the BRF for these cases wefe not included
in the final correlations.

The correspondence between the self-evaludtion question-

naire completed by the children, and the BRF as completed by
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-the teacher and principai'was extremely high. 1In only eight
of the eighﬁy—éeven'cases was théfera suLstantiéI differénce
.in the levélg of'selflestgem_repdrted bf the. student éﬁd the
BRF evaluation of self-esteem.

The two part test served to reinforce the accuracy of

. the self-esteem measurements using the S-E Invéntory and the
BRF. Four items from this inventory were selected for the

questionnajire used in this study.

Locus of Control

The literal defipition of locus is locality. In
psychblogical terms iocus is used to describe the direction
a personlatpributes to the forces which control his or her
life. Locus‘can be internal (self—@irected) or external
(other-directed), depending on the ésychological.makeup of

the person. E. Jerry Phares in Locus of Control in Person-

ality quotes an ideal definition of locus as defined by
Julian Rotter, one of the earliest locus researchers:

When a reinforcement is perceived by the subject

as following some action . . . not being entirely

" contingent upon his actions . . . typically being
perceived as the result of luck, chance, fate, as
under the control of others . . . the forces sur-
rounding him . . . we have labelled .this a belief

in external control. If the person believes that
the event 1s contingent upon his own behaviour or
his own relatively permanent characteristics. we

have termed this a belief in internal control. 32

Julian -Rotter, in collaboration with Seeman, and

Liverant compiled much of the early work on the role I-E

locus plays in behaviour. The I-E locus concept was an

integral part of the Social Learning Theory developed by’
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Rotter (1954). The SLT relies on the variables of expect-
ancies and reinforcémehts. In order to méasure the I-E
difection of a person's locus

Liverant, Rotter and Seeman set about developing

an I-E scale that would contain items from

several areas - academic recognition, social

recognition, love and affection, .socio-political .

events, and ‘general life philosophy. : : 33

The method of measurement evolved into a twenty-three -
item scale revised by Liverant, Rotter and Crowne. The new J(’_ﬁw-\“

scale was an extension of the previous work by Phares (1957)

and James (1957)._ The scale was .called the Rotter Internal-

External Control Scale, and has been used extensively with
adults in locus of control studies.

If, as proven in numerous studieé, locus is an impoft—
ant determinant 1n adult behaviour, dces it follow that it
w1ll emerge as a significant variable in children? Stephen
Nowicki Jr., and Bonnie Strickland investigated this question
claiming that:

Considering the extensive body of research with

adults, it seems appropriate to extend an

investigation of the locus of control variable

to children. There is ample reason to believe

that this variable is a sign of significant

influence on children's behav1our : 34

A study by Coleman et al, (1966)‘of'nearly 500,000 U.S.
children and teens has shown that:

a belief in deétiny was a major determinant in

school achievement . . . this pupil attitude

factor had a stronger relationship to achieve-
ment than all othewr school .factors together. 35
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Since the Rotter I—E}Scale was hot suitable for
children and adolescents, psychologists'had attempted to
de51%9 a scale or adapt the Rotter scale for thlS age group.
Three promlnent attempts to adapt Rotter's. scale for children
~include:. Bialer in 1961 {23 "yes—no" items); Battle and
‘Rotter inf1963'(Pieture test for I-E Control); and C;andall
et al in 1965 (intellectual/academic achievement).

Nowicki and Strickland claim that:

' each of these measures of a child's locus ot

control falls short in one way or another.

Consequently, there is a clear need for a

reliable instrument for researchers to use

to study the effects of the generalized locus

of control orientation of a child's behaviour. 36

To £ill this ﬁeid, Nowicki and Strdickland developed
their own forty-item scale based on "yes-no" responses.

This scale can be used for all grades, eﬁe through twelve *
although in the actual test situation, first and second

grade children experienced some comprehension difficulties.

’ Over one thousand students in the third through twelfth
grades completed the final version of the scale. The forty
item scale was ‘also subdivided into sub-~scales of twenty
items each for grades three to six and grades seven through
twelve,

From their research and testing, Nowicki and Strickland
conc¢lude: -

the locus of control dimension appears to,be a

variable of significant impact in relationgso

children's behaviours and the Nowicki-Strickland

Scale appears to be an appropriate instrument for
assessing this variable. 37

»
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In our quésfionnaire-ﬁe employed items from the
Nowicki—StxioklandlI—E Scale, to determine'the locus o%.
control for the subjects.

Locus of control is an_important eloment'in.the study
of determinants. Generally,lpeople who‘view a great deal of
teie&ision.cfe high in external orientatioﬁ. The tclevision
medium 'is a unipersonal mode of communication.

Unipersonal refers to the process of passive viewing
where there is no evidence of evaluation or' interpretation
of tce material presented. It could be described as pure
absorption. Televmslon entertalnment fare is ‘one area or
genre whlch can be classified as unipersonal.

The unipe;sonal media user is almost the opposite of

P
those who operate primarily in the inter- or intra- personal

modes. The unipersonai user is oriented towards preservation
rather than growth and chooses an existing medium in the role
of passive recelver, rather than using the medium's content
for growth and development. While inter- and intra- personal
users make use of the media primarily co expose themselves to
educational and informative programming, the unipersonal
viewers select,entertainment.

The unipersonal user chooses television because it is
€asy access, low threat and the viewing experience can be

totally bassive. The unipersonal media consumer is externally

motivated in their choice. Unipersonal communicators are not
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master of their own fate, and often use television for
vicarious self-actualization, since they themselves are -

"usually not self-actualized.

Based on these psychological profiles we'dan pgedicf

that:
HYPOTHESIS VIII
Those subjects who score high in external con-
trol will score high in their degree of charac-
ter identification.

. : HYPOTHESIS 'IX
Those subjects who score low in external con-

trol will score high in- their degree of teacher
identification. .

Authoritarianism

Referring again ﬁo the unipersonal.viewer discussed in
the section on locus of con?rol, we can expand-this pereoe—
ality profile of the unipersonal viewer to include the dimen-
sion of autheritarianism.

High unipersoeal communicators are conceptuélized ae
being high in authoritarianism, generally operating in a
close-ended* mode, which allows for no feedback or' two way
communication.

The study of authoritarianism‘developed as a response
to the quick rise of facism in Germany and Italy prior to the
second World War. When emerging Nazi party leaders clamped
down on research involving personali£y and political philos-

ophy, two of the top social-psychologists in Germany,



28

T. Adorno, and Else Freﬂkel—BrUnSWik, fled to the'United'

States, and joined the faculty of the University of Cali-

fornia at Berkeley. . Their research culmineted in 1950 with ~

the publication of The Authoritarian Personality, described
as a "social psychological-study of anti-democratic or |
aﬁthoritarian persoﬁaiity:? 38

. The personality wvariable aufhoritarianism is made up
of many components, namely, “facism, ethnocentrism, anti-
sematism, anti-Negro facism, \and political conservatlsm."39

Dogmatism is another variable often tested:unde;
"authoritarianism."

There is also a scale to measure prejudice in the
personelity, which is called the facism ot F-Scale. Several
items from this scale were? used to'mea;ure the level of‘
‘aathoritarianism in the experiment su?jects used in this
-gtudy. |

Two hypotheees based on authoritarianism personelity

traits are:

HYPQTHESIS X
High authoritarians will be the least likely
to accept disinformation as presented by the
- television character.

HYPOTHESIS XI
Low- authoritarians will be most llkely‘to

accept the disinformation presented by the
telev151on character.
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Normally hlgh authorltarlans could be expected to'
accept the dlsrnformatlon as presented by a telev1s;on charac—
ter due to their h;gh teleV151on orientation. - However, in-
this experlment the main character of the program, who
presented the.dlslnformatlon; was black.’ ngh authorltarlans
are also_high.ia ethpocéntrism and anti—Negro prejudlce.-
This would overioe.the usual high authoritarianism % high §
media accéptance relatiooship.' The lower'authoritarians,
belng more open mlnded, would more readlly accept the dls—

1nformatlon from a black character.



. CHAPTER 3 .

DISINFORMATION

N

Cognitive Dissonance, Discrepant Information .

(8

and Coping Modes

a

The most noted psychologlcal authority on cognltlve

dlssonance, -Leon Festlnger, descrlbes thls phenomenon.

This theory centres around the idea that if a
person knows various things that are not
psychologically consistent with one ancther,

he will, in a variety of ways, try to make

them more con51stent - 40

'\?hls 1dea of consistency is centrai to the concept of
dissonance. The normal psychological state is bhalanced.
ﬁhen cognitive dissonance ocours the scales are tiﬁped and
toe psychoiogical state becomes unbalanced. People will

instinctively attempt to restore the imba%fnce. -As Festinger

H
points out:

(1) The existence of dissonance, being psycho-
f;xg/»jgogipally unconmfortable, will motivate the
IS erson to try and reduce or eliminate the

‘dissonance.

—~2) When the dissonance is present, in addition
to trying to reduce it, the person will
actively avoid situations where and infor-
mation which would likely increase the
dissonance. 41

Carter, Pyszka, and Guerrero re-iterate this final

point inﬁga%ssonance and Exposure to Aversive Information.™"

30
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‘'Dissonance, they note, "was viewed  as an~aversive stimulus
to be reduced by one or another mode. ~ (Pg. 37)
Carter et-al also note that one expefiencing such dis- -
sonance would seek to correct the situation:
the individual experiencing dissonance would
expose himself to information consonant Wlth ' .
his values _ _ - 42
Social psychologist Solomon Asch‘condﬁcted dissonance

uexperiments at the University of Pennsylvania. The experi-

ment is described in How Real is Real? by author Paul

&

. Watzlawick.

The subjects announce their answers in the-order.
. in which they have been seated -in the roon, and

on the first round every person chooses the same

matching line. Then a second set of cards is

examined; again the - group is unanimous. . . one
person near the end of the group disagrees with
the others. . ‘He looks suprised, indeed incred-

ulous. On the following trial he dlsagrees-
again, while the others remain unanimous in their
choice. The dissenter becomes more and more °
hesitant as the disagreement continues in
suceeding trials. . 43

The subject who disagrees with the others and becomes

the dissenter is unaware‘that Asch and the her 'subjects'

+

are giving incorrect answers at pre-arranged intervals
throughout the experiment. As Watzlawick point cut:

gghe dissenter is the only real subject of

the experiment, and finds himself in a most
unusual and disquieting situation: he

must either contradict the matter-of-fact

opinion of the group, and appear to be

strangely confused, or doubt the evidence

of his own senses. Unbelievable as it may

seem, under the circumstances 36.8 per cent

of the subjects chose the second alternative

and submitted to misleading group opinion. = 44
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Asch repb;ts that in future experiments, when the

dissenter had at least one supporter among the group the

percentage who submitted to peer pressure fell sharply.

In modifying the Asch experiment for this[thesis the

'Subject ‘is exposed to information from a popular television

character, and their teacher. The information given is not

consistent, and as Alexis Tan explains, "Discrepant infor-

mation is dissonance producing."

The experiment was desiéned to measure the way in which

. “ ‘ !
the subjects\éccepted or rejected the discrepanz\information.
, e

Tan continues: -

* more attention should be given to alternative

responses to discrepant information. If£, in
fact, people do not always avoid discrepant
information, how do they cope with this
information? 45

.} ' : .
Tan explains a vital point in dissonance coping behav-

iour research which was an important element in this experi-

ment:

when presented with a discrepant message,
which in itself is potentially dissonance
producing, the individual can attempt to
maintain or restore balance by either chang-
ing one of his cognitions (eg. his original
attitude or his evaluation of the source), or
by ignoring the communication. The former
strategy is often referred to as coping

behaviour, since here, discrepant information
is not avoided. ‘ 46

It is the coping behaviour that was the main element

in this experiment. The coping choices. available for the

subjecﬁs were:
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. {1) To acceépt the disinformation as given by
the telévision character; or

(2) To accept the information as given by the
teacher after the disinformation was -
received and act on it; ox

(3) To ignore both the television character's
disinformation and the teacher's information
and make a completely independend judgement
based on their own perceptions of the event.

It was expected that in this case, personality variables

would influence the choice, that certain personality types

would,accept the television character's disinformation while
others would accgpt the teacher's information. What was not
expected was the large number of subjects who made an inde-

pendent judgement. These findings will be discussed in detail

in further chapters.

interpersonal Intervention

Much of the research conducted in the area of inter-
personal intervention concerns the source-message orientation
(8-M) . John McDavid Jr. was one of the first researchers in
this area. His 1959 research concentratgd on the S5-M
orientation in interpersonal communications settings. Later
researchers have explored this variable with relation to
radio and television. Two media researchers, Vernon Stone
and John Hoyt, have completed a substantial bq§§ of work on
the role of souice—message orientation in the field of mass

communication.
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Steiner (1966) and Stone (1969) both found that high
éutho?itarian, low self;esteem,females wére more. source
~oreinted. . Source 6rientatipn increased with tﬁe likeabilify_
of the source. _ -

In latef research,fb;one (1969) replicated high
auﬁhoritarian—high persuésion findings; however his experi-.
ment falled to show‘any relationship between self-esteem and -
'pefsudsicn, when thé‘sources wére personé of status, éuthoj
rity, or were considered "experts." But as Hovland, Jénis
and Kélley explain,.it is

quite possible that persons of iow self-esteem

tend to be less influencable than others when

the source is perceived to be unpopular or

socially disapproved by the community even

.though such persons may be influencable when
communications come from neutral or prestige-

ful sources. . 47

Hoyt went on to study the influence of certain other -
variables on the source-message orientation. He found (1)
likeability and, (2) physical presence48 ﬁo influénce the
degree or orientation.

This would reinforce the concept of this.paper that
High teacher identification (and the presence of the teacher
in the experiment) is a deéiding factorqin the‘acceptance
or non-acceptance of the disinformation presented by the

3
character. Hoyt‘also believed that further reéearch was

indicated, especially the relationship between source orien-

tation and identification. Berkowitz and Lundy (1957) also
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‘found likeability to be an‘important factor. They conciuded,

personality variables probably are amoug .

the factors deter®ining the individual's

acceptance of a particular group as a -

reference group 49

Newcomb (lQSG)-found-that reward/seinforeement is a
component of likeability and that pereeived similarity is
the most important factor in interperson%; attraction.

In the case of peer vs authority influence it uas preven
Ehet low interéersonal confidence persons were more likely te
be influenced bj an authority figure.

There is' another side to source—meSsage orlentatlon,
comparing the influence of two dlfferlng sources, telev1slon
and a 51gn1flcant other. Prasad, RmaandShlekh (1978) tested
the influence of mothers against television commercials:
Prasad et al exposed eight to ten year old boys to various
television commerciels. Mothers were divided into two groups.
Group cne mothers were instructed to use "warm'reasoning" to
dissuade the child from the object of fhe commercial. A
second group of mothers was told to use a "power assertive"
epproach when dealing with the child's request for a specific
_toy.

Prasad et al made the following observations:

(1) Attractive commercials produced more toy.

selections by the boys than did those-
deemed unattractive; both types of commer-
cials produced more toy selections than the

non-advertised toys the child was exposed
to.
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(2) Warm.réasoning had the best Sucééss
- rate in changing the child's mind;
dissuading him from the attractively
advertised toy items. : 50
In a similaf type of study, CorderLBolé and O'Bryant :
- (1978) monitored the effect a teacher=could have on televisign
material. In 'Teacﬁer vs Program' they report on £hirty—oﬁé
ﬁour yea£'olds who watched telévision-with anladult teacher,
In the control group, the teacher sat.impéss%vely ﬁiewing_r
with the children. In- the experiment group the teacher
plaYea an active role, commentingJoh the program anq pointing
things out to the students; Corder-Bolz and O'Bryant des-
cribe the‘comﬁents of the adult as being 1afgely "intefpret—

-

ive" and conclude that:

the intervention caused significant increases
in the amount of information learned; and
number of positive attitudes formed. 51



CHAPTER 4

EXPERIMENT DESIGN AND METHODOLOGY

Fqur'grade nine anq.ten ﬁhgliéh‘clasées from a local
high school were used as experiment‘subjects. Ages ranged
fréﬁ'thirteen to seventeen. Intelligence ranged from |
slightly below to slightly abové average. The sqhool is
located in a middle-class suburban area which,‘althéugh pre-
domina£eiy white, has recently become more stratified econ-

- imically and racially. Occupations of the heads of households
ranged from janitors to universitj professors.

The four classes were selected by the researcher and the
ﬁnglish department head. The students were assigned to those
classes solely on the basis of convenient timetabling. The
teacher involved was very popular with the student body and
‘enjoyed a good rapport wiéh the students tested. The pupil-

teacher relationship is an important determinant in the

subject's acceptahce or non-acceptance of the disinformation.

@ Over cone hundred students participated in the study:
seventy-four in the experiment group and thirty-two in the
control group.

The students were told that they were participating in

a University of Windsor study on television program preferences

Al
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among .teenagers. The experiment was conducted in a regular

class period on a Friday, in keeping withfthe teacher's past

practices of scheduling special events on Fridays. The

students were instructed to sign their questionnaires using

birthdates, rather than names. .This procedure was used for

a vafiety of reasonsc..lt may have led to a greater degree
of truthfulness s;nce confldentlallty was insured. It-also
served as a methagd for matching pre- and post—exposure
questionnaires. None of the students in any one class tested
had the same birthdate and each questionnaire was successfully
matched upcon completion. ' ’ ' T
A pre-exposure guestionnaire dealt with the following

items: . l

- (1) Informational: television vieﬁing haeits,

- preferred genre, frequency of
"Gocd Times" viewing.

{2) Psychological: indices for the degree of
-7 ) character and teacher identi-
fication, high-low self-esteem
authoritarianism, internal-
external locus.

(3) Demographic: age, sex, race, occupation of
] head of household.

The students were then shown a specially edited video-
tape of the program "Goed Times," a CBS situationlcomedy. The

episode was selected for the following reasons:

(1) It had been designed as an exercise in
selective perception. Each of the five
regular characters gave their own explan-
ation, in flashback, on the same event.
It was very suitable for editing to fit
the experiment design.
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(2) It was far less costly and more credlble to:
use a tape of an existing program than to
attempt to execute a special .videotape to
suit the experiment. The recognition factor,
and character 1dent1f1catlon, depended
exclusively on using an existing program.
_Additionally, -it was felt that a specially
made videotape would impart "EXPERIMENT IN
PROGRESS" to the subjects, and this was not
desired. .

(3) The star of the program, JJ Walker, who plays
JJ Evans, has a widespread appeal among teens.
This appeal crosses racial lines. Many of his
actions and expressions, such as 'DY-NO-MITE'
are mimicked by teens. He was an lnstantly
recognizable, famlllar character.

The story line-céncerns the Evans family, a poor black,
urban family, who live in subsidized housing in Chicago. The
famiiy unit consists of JJ, the eldest son; his sister,

Thelma who is eighteen; a brother, Michael who is about six-
teen. The father is dead and the chiidren's mother is. absent
{and has been for a prolonged period of time) nursing an

ailing family member. Living with the children are Willdna,

a neighbour and the mother's best friend and her young daughter
Penny.

In the episode used we see JJ's version of an event in
the Evans apartment.

A scenario follows:

(1) As the camera fades in we see the Evans children and
Penny frantically putting out a fire in the couch. They
extinguish the fire and JJ sprays his sister Thelma's

perfume around the room toc mask the odour. The children
cover the hole in the cushion with a slip cover.
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{2) Willona comes home from work. It takes her only a couple
of seconds to notice the smpky perfumed. smell in the
apartment. She asks what has .happened, and the children,
naturally insist that there is_nothing amiss. She sits
down on the burned out couch to wait for an explanation
and falls through the hole in the cushion.

(3) JJ gives his version of the events that led to the burnt
couch. We see, in flashback, JJ coming home from work
with his new girlfriend, .Mandy. They visit with the
others while Thelma is busy getting the dinner ready.
During the visit the following possible causes for the
fire are shown:

-.Mandy smokes a cigarette while sitting on the couch:

possibly careless smoking’

- JJ trying to impress Mandy, does some trick with a match as

he lights her cigarette: playing with matches -

- Thelma leaves the casserole dish on the couch while answer—

ing the phone: the dish is cold

- Michael works on a chemistry experlment with an alcochol

burner on the coffee table near the couch
JJ concludes that it must have been Michael's alcohol
burner that caused the fire. The tape ends here. -

At this point in the experiment, the factor of inter-
personal intervention was introduced. The teacher casually
interjects a pre-written and memorized speech to the effect
that JJ is wrong because, from the teacher's point of view,
Michael's alcohol burner was a safe distance from the couch,
and that Michael would be more careful. This statement was
made just prior to the students filling out a post-exposure
gquestionnaire.

The post-exposure gquestionnaire consisted of compre-
hension questions. The two pivotal questions used to measure

the impact of the interpersonal intervention were based on

the cause of the fire:
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a) The Fire was caused by . . .
~b) JJ blaméd the fire on . . .
| fhe‘ahéwérs were seleécted from the following multiple
choide reéponsés:

1) a hot casserole dish

2) 'careleés smoking
3) showing off with matches
'4) Michael's chemistry set
5{ wasn't shown in the Videotape.
‘IThe correct answer is number 5;‘“wasn't.shown in the
videotépe." |

It was hypothesized that some studeﬁts would_be infliu-
enced by JJ's version of the events leading up éb the fire
. and would select hié conclusion as the cause of the fire,

It was also expected that certain students would be influ-
énced bf*the teacher's and'that a minority would select
their own answer for the cause of tﬁe fire.

The post-exposure gquestionnaires were matched and. stapled
together immgdiﬁtely. The results were sealed in a manilla
gnvelope which was marked with the experiment or control group
number. -

The responses were coded and key punched, and each res-
pondent was assigned a group code and an individual cASe
number. Of the one.hundred and éix completed, all were
usable.. They were key punched along with procedure and
control cards using the Statistical Package for the Social
Science (SPSS) computer operation.

A



_ CHAPTER 5
EXPERIMENT RESULTS .

.Demograﬁhics

The one'hundfed and six'snbjects were made‘ﬁp of 64
females (60:4%), and 42 males (39.6%) . The majority (42.4%)
~sampled were fifteen yearé old: Fourteen year olds accounted
fofméhg next largest'gréup at 39;6% of the sample. The |
sample was 98% white. |

- To determine thé socio-economic status, the subjects
ﬁére asked for the occﬁpation of the 'hegd of hoﬁsehold.'
There were six students who refgsgd to answer (5.7%). Eight~-
een of tﬁe breadwinners (17%) had jobs which required less
than high school education - janitors, truck drivers,dpandy—
men. Foity—one of the.breadwinne¥s 638.7%)ghad jobs which
required'a high schoeol dipioma - policeman, real estate.ageﬂt;
or technical or apprentice training - plumbers, carpenters-
tool and die setters. Forty-one (38.7%) had 5obs which
required a university education or ‘other advanced training -

bank manager, accountant, purchasing agent, university or

college professor.

42
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Media Habits.
S i : A\ .
Sixty-five percent of the subjects -reported watching

one hour of telev151on before 6 p.m. (their classes end at

three) . Thlrty students (28.3%) reported watchlng two hours.‘

daily after 6 p.m. . Thirty—-nine students (27.4%) reported
watching_three holirs per_evening, and thirty-one students
(29.3%) reported vieeing four or more hours perievening._

The average viewing hours were 3.009 hours per.evening.

7 Comparing_these'viewing reports to previoos studies

.we find that the 3+ hours reported by the-majority of our
subjects is higher than the ‘averages reported by Schramm
{1961) and Maccoby (1954) . The results are sllghtly under
the average viewing times reported by Lyle and Hoffman (1970)
and LoSc1uto (1972) .

However, if one is to report the total viewing for our

subjects we must include the pre-6 p.m. hours. This means
that the number of total hours of viewing.adds up to an
average of 4.36 hours per day, higher than any study pre-
viously quoted.

The mean number of viewing hours on the weekend aver-
aged to 4.8 hours. Thirty-one percent of the respondents
reported viewing'7+ hours on the weekend. Sunday viewing
- reported by Lyle (1970} was 5.38 hours for boys and -5.40
hours for girls.‘ Our averagefweekend viewing for this

study was lower, at 4.8 hours.

.
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The program preferenées reported’ by Baxter (1958},

Smith (1961) aﬂd other_researcheréiaré evident in this table

of the preferences for this study. Entertainment fare was'

..the favorite/most watched.

TABLE 1

« el ' . -

PERCENTAGE OfiSUBjECTS WHO REPORTED WATCHING THE FOLLOWING

. GENRES "OFTEN"

GENRE ' ' ¢ PERCENTAGE
Adult family - | 39.6
Faﬁily | ! ' ; 35.8 ©
Sports ’ . a a35.8 -
Adventure - : . 26.4-
‘Amination : 24.5
Crime _ | 24.5
Music/Variety ‘ 22.6.
Game - 18.9
Talk o 17.9
News g?ﬁ
Documentary/political affairs 13.2
:Medicalq- <;, 12.3
Soap Operas ” : ﬂ— L 11.3
Drama S 9.4
,Childfen's 4.7
Instructional : | : 0.9
Reiigious . ) 0.9

Panel . ' , 0.0
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The subjects reported their‘"Géqd Times" ‘viewing in

termé_of the following measures. of frequency:. often,
occasidnally, rarely, neaver.

Hypothesis one, predicting that heavy television -

-

viewers would be more likely to accept disinformation from

a television charadter was npt supported. The hours of

television viewing were categorized as 'three hours or less'

and 'four hours or more.' The median viewing hours reported
by the subjects was used as the median dividing point
between’high‘and low viewing. ‘
Hypothesis Sne crosséabulated with tﬁe cause of the
fire to determine if any.relationship existed between ghe
amount of television viewing and the acceptance of disinfor-

4

mation.

The five responses to the guestion "The fire .was caused
by. . ." were:

(1) a hot casserole dish

(2) cgreless smoking

\

(3) showing off with matches

{(4) Michael's chemistry set

{(5) was not shown in the vidéotape.

These answers were coded into three categories; res-
ponses,bne through three were coded as 'other'; response' =
four as 'television' and response five as 'interpersonal.'

It was believed that the teacher's influence would cause the

students to select the correct answer. The teacher's remarks



: Wefe expected te infiuence the stﬁdent to re—examine the
scene eﬁown in the videotape and realize that the cause Qas
- not shown. The x = 0.44897, df = 2, p = b.7989.
B The hours of television viewing were cofrelated with
the frequency of "Good Times" viewing. The sameleategeries
for viewing hours were employed ( = 3 hours; = 4 hours).
Frequeney of "Good Times" viewing was categorized as "eften—\
occasionally' or }arely—never,"ﬁased on the frequenc? dis-
tribution found in the'responieeqto the question.
| It was expected that high, television viewers would be

the most frequent viewers of "Good Times. This was not
evident, as the x = 0.55365, df =1, p = 0.4568, indicates.

Hypothesis two, predicting Epat‘high character identi-
fication would lead te a higher freq&ency of “Goed.Times“
viewling, waaﬁ;uggorted. In completing the section on chara-
cter identification, the studente were reminded that it was
the character JJ and not the actor to whom we were referringi

Twenty-eight students saié they had never watched
"Good Times" while eight reported vieﬁing the program coften.
Table IT lists the frequency data collected.

The students were asked to respond to ieems coneerning
JJ, the main character of the "Good Times" program, and
"about their teacher, using a five—pdintﬁLiekert Scale which
contalﬁed the following measures: 'strongly agree' ‘'agree'

'neutral' 'disagree' 'stongly disagree.'
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- TABLE II _ T
"GOOD TIMES" VIEWING FREQUENCY
- P
CATEGORY LABEL FREQUENCY"" PERCENTAGE
Often’ | B 11.3°
Occasionally . G & : 23.9
: | P , .
Rarely ™ ﬁ;’ 28 39.4
Never o 'fx/’ - 18 » 25.4
Missing cases: 37 N S -100.0

e

There 'were six statements concerning JJ and six con-

-

cernigg’%he teacher. Faf the purpose of this study the six

i;ems were collapsed into an additive scale for each of thgse

two -individuals. Scale T measured the degree of identification
with the television character, JJ. Scéle II measured the
degree of indentification with the teacher. Possiblé scores
ranged from 6 fo 30. The median scdres for the responses were
used as the dividing point for high and low identification.

Scores for Scale I ranged from a low of 15 to a high of
30, with the median response of 21.167. Based on this, scores
from 15 through 21 were classified as high character identi-
fication, while those scores which fell between 22 and 30 were
classified as low character identification.

For character identification, there were twelvé people
in(fhe study who reported that they were so unfamiliar with
JJ ‘that they could not respond. These answers were entered
as missing data in the calculations on character identification.
Twenty-seven students (36.5%) scored high in character ideﬁti;

ication, while thirty-five scored (47.3%) low in character
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identification. o

Teachef idéntifiéation was:detefmined iﬁ the same
manner. The responseé ranged from 7 throﬁgh‘BO‘with a
median response of 16.i63; which was used éé the Fividing_
point between high-and loﬁ identifiqgtion: Scores from 7;
to 16 were classified as high in.identification, while
" those scores which ranged from 17 to 30 were classifiéd as
low in identification. Forty stﬁdents (54.1%) scoréd high
in teacher iaentification,-whilé thirty-four . (45.9%) scored
low in teacher identification. | |

J'I'he tables on the following page give the scofes‘fér
the statemenfé used as measurement items. For these tables,
the responses were collapsed into agreement, non—agreemént.
These were comﬁrised of the"following éategories: .
"AGREE": 'strongly égree' 'agree' 'neﬁtral.'

"DISAGREE": ‘'disagree' 'strongly disagree.'

Scale three measured the degree of authoritarianism,
and was de&eloped in the same manner as the tw§ previous
scales. The scores here ranged from 9 to 19 (lowest possible
score being 5, and the highest éossible schre being 30).
The ‘median score was 13.278 which was used as the dividing
point between high and low authoritarianism. The table for
this follows the teacher and éharacter identification tables.>?

Of the seventy-four experiment group subjects, twelve
had no regpbnse to the chéracter identification items due to

a lack of familiarity with the program and/or the character.
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TABLE III

CHARACTER IDENTIFICATION .= . -

Statement ." : Agree ' Disagree

Freg- Per Freg~- Per-

uency cent uency cent N %
I like.JJ. , 52 70.3. 22 29.7 74 100

e ’ . "\f . .

I admire JJ. 34 45.9 40 54.0 74 100
I think JJ is very - ;
smart ' 35 47.3 39 52.7 74 100
JJ is usually right 32 43.4 42 56.7 74 100

I would like to be like
JJ when I'm older ‘11 14.9 51 68.9 62* 83.8

JJ and I are similar :
in the way we think 12 16.3 50 67.5 62* 83.8
TABLE IV

TEACHER 1DENTIFICATION

I like my teacher 70 94.7 © . 4 5.4 74 100
I admire my teacher 66 89.1 8 10.8 74 100

My teacher is usually
right 67 90.6 7 9.5 74 100

My teacher makes me
want to do well in
school T 64 8B6.5 10 13.6 74 100

My teacher knows more
than my parents 43 58.1 31 41.9 74 100

I would like to be like

my teacher when I grow :
up 32 43.3 41  55.4 73* 100

* There were twelve missing cases for each of - these statements

**There was one missing case for this statement
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TABLE V

' AUTHORITARIANISM

’ Freguency

High Authoritarianism 39

f’“/ Low Authoritarianism ‘ 35

© TOTAL 74 .

Percent

- 52.8

47.3

100.0
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e et ' : s =
These responses were coded as missing data. Twenty-seven

studgnts {(36.5%) scored high in'character:identification,
and thirty-five (47.3%3 scored low in character identifi-
cation. o -

| The.character identificgtion scale was then cross—
tabulated with‘the reported frequenéy cf "Good Timés" viewing.
‘The result was x = 7.84827, df = 2, p = 0.0198, indicating
a significant rélationshié. Therefore we can-state that high
'character identificatiqn resulted in an increased frequency

of "Good Times" viewing.

:

Hypothesis three, predicting that the subjects high in
character identification would be more likely to'accept the
disinformation as presented by the television character, was

not supported. The breakdowns for high and low identification

and the categories of response for the cause of the fire that
were used for this correlation were tne-same as previously
employed for the other hypothesis. The result was x ¥ 1.79870,
af = 4, p = 0.7727.

‘Hypothesis- four, which predicted that those high in
teacher idéntification would score low in their acceptance of

the disinformation received from the television character,

was not supported. The result was x = 0.29808, df = 2, p =

0.8615.
Again, the overwhelming majority of students in the

experiment selected an answer other than the expected res-

ponses.



52

Hypothesis five, predicting tnat‘frequent "Good Times"
viewing would result.in an increased accéptance'of the dis-
information as‘éfesented by the star of.the program. The.

" resulting x = 3.81672, df = 2, § = 0.1483 shows that the

hypothesis was not supported.

Rpe students who did select the character disibfor—'
mation as the cause of the fire, although small in number,
were all in the.often-dccasionally category of "Good Times"
‘Viewing frequency. The majority of the students selected, .
as mentioned eariier,‘a totqllf unrelated cause for the fire.

Hypothesis six, predicting_that low self-esteem sub-
jects would have a high degree of identification with the

television character was not supported. The ‘resulting x =

4.51636, df = 2, p = 0.01045 evidences this.
Hypothesis seven, which predicted that the high self-
esteem subjects would have & high degree of teacher identi-

fication, was not supported. The corrected x = 0.0, df = 1,

p = 1.000 shows that the relationship was not significant.
Of the students who scored high in self-é&steem, the majority
were also high in teacher identification, but this also held
true for the low self-esteem subjects. Overall, moré stu-
dents scored high in teacher identification than in character
identification.

Hypothesis eight, predicted a correlation between low

external control (locus) and high teacher identificatioén.

2
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It was not supported. 'Howéver, of the thirty-eight sfudgnts

"who scored low in éxternal locus, 25~(65.7%) were high in
teacher identification. Of the 36 subjects who scored‘high
in external control (locus), 2i (58.3%) were low in teacher.
identification. The éorreéted X = 3.41461, df = 1, p = o
0.0646. . |

Hypothesis nine, preéicting a'rélationship between
external locus of contrel and high character identification

was also not supported. The x = 1.92089, df = 2, p =

0.3827, résultiné in no significant relationship. The maj-
ority of the subjects‘who scored hiéh in external loéus of
-control‘(36 E) scored low in character identification (20
Subject with éharacter identification out of the 36 E =
55.5%). Among the students who scored low in character
identification, the high-low character identification num-
bers were relatively even, with 16 of the 33 (48.4%) scoring.
high éharacter identification and 15 out of 33 (45.4%)
scoring low character identification. Seven low external
and five high external respondents were part of the.twelve
students whose character identi%ication answers were regarded
as missing cases, due to their lack of familiarity with the
program or the main character, JJ. |
Hypothesis ten, predicting that high authoritarianism,
gkould influence the subjects to reject the disinformation

presented by the television character, was not supported.

The x = 1.87622, df = 2, p = 0.3914.
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Hypothe51s eleven,-predlctlng that it would be low

authorltarlans ,who would be most 11kely to accept the tele-

vision dlSlnfgrmatlon, was not supported. The same .chi’

. square results abply fiom hypothesis ten. Again,-the maj-
lority‘of subjects selected answers which were néither
influenced by tﬁe teacher or the charactér, which_we shall

examine in ‘further chapters.



CHAPTER 6
INTERPRETATION OF RESULTS

It was predlcted at the outset of this experlment

“that subjects! responses to the statement “The flre was

caused by. . ." would be influenced by the psychological
and sociological factors previously discussed.

One fector which was thought to have an influence was
the amount of daiiy television viewing (average). In the
experimentlthe subject was asked .to choose Between the dis-
information received from the television charactet, and the
information received:from the teecher. The choice made here
would reflect‘the'relative impact of the two modes of oommuni—
cation implicit in the choices: these being, mass communi-
cation {(television chakacte}), and interpérsonal communi-
cation (teacher). Would the amount of television viewed
influence the respondent to accept more readily the disinfor-
mation coming from a television charecter, adding a tele-
vision "bias" to_the decision making'process?

It was assumed that those people who viewed a substan-
tial amount of television, four hours per‘evening-or more

{after 6 p.m;), would have a built in "bias" and would more

E ]
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likely accept the disinfofmation from the television chafac— 
ter. This acceptance would be due to the orientation with
the soutce. The moré,time.spént with the source medium.
ﬂtelevision), the higher the credibility of the pérson
appearing Withiﬁ that source medium.

It was predic;ed that those people who viewed a large
améunf of television would be heavy viewers of thé "Good
Times" program.. Beiﬁg'regglar viewers of the program would
increase the credibiiity of the éharactef, and thus increase
thé accéptancé of the disinformation gi%en bf him,

In the groups tested, the majority of the heavy tele-
1 . Pt

vision viewers were not 'regular' or 'frequent' viewers of
_ o4 8 : .

. t ‘
"Good Times." This leads to the conclusion that those

people who reported high viewing 6f "Good Timés," since‘they
were not overall high users of 'the mediﬁm, were selective in
their choice of "Good Times." What reasonfs) would they have
for_seiecting this prograﬂ,when they were not high viewers of
television in general?

To answer this qﬁes;ion the relationéhip between charaé—
ter identification énd fréquency of "Good Times" viewing.was
e#amined. It wés found that a greater degree of character
identification lead to an incfeased frequency of "Good Times"
yiéwing. Therefore, we'can assume that those people who were

regular viewers of the program were tuning iﬂ due to,their

(aentiﬁication with JJ, the main character. Would this

A

-
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‘ident;fication, being strong enough to encourage and result:

'in'increaeed viewing of the'program, be strong in luence
on the subject s acceptance/non-accep nce of the character .8
disinformation. The relatlonshlp was examlned and found to
be ‘not significantl In other words, a hlgher degree of
character 1dent1f1cat10n dld not result in an 1ncreased
acceptance of the character s dlSlnformatlon. What elements
were 1nvolved_1n the character identification procese_which
‘would result in this apparent dichotomy.- character-identifi-'
cation which was strong ‘enough to result 1n an 1ncreased
‘frequency of v1ew1ng of that partlcular program, and yet
the same degree of character identification was not’ strong
enough to influence the acceptance of the character disinfor-
matron. . |

The character 1dent1f1catlon statements were examined
in order to ascertaln the‘reason for the discrepancy. Both
the character and teacher identification statements were
broken down into three classifications: "likeability,"
"similarity" (which would be preceived or wishful), and
"credibility"; as follows:

LIKEABILITY STATEMENTS

"I like JJ"

"I admire JJ"

."I like my teacher"

"I admire my teacher"

F

. "My teacher makes me want to do weli in school®~

o
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. SIMILARITY STATEMENTS .
"1 would like tc—be 11ke JJ- when I'm older"~'
“JJ and I are similar in the way we thlnk"

"I would like to ‘be like my teacher when_I grow up"

“

_CREDIBILfTYﬁ;

"I think JJ.is Verg smart?",

"JJ_is'usualif.right"

;My.teacher is usually right"

"My teacher knows more than my//arents"

When examlnlng the responses to the character 1dentlfl-
cation 1tems, it was found that the percentage of subjects
who registered "agreement" with the "likeability" items far
outnumbered those who registered‘agreement with the "cregs-
ibility" and "similarity" items. We can conclude from these'
figures that, while the experiment subjects were faTilia?
with the character JJ and registered their liking of him,
this did not extend itself to any perceived og wishful simi- .
larity or credibilfty. ‘It Is. possible. that for this age
group likeability was an important enough factor to influ-
ence the frequency of program viewing, but was aot a strong
inﬁluence in the decision to accept the character's disinfor-
mation. While the subjects liked and enjoyed viewing JJ,
they did not‘respond tc the disinformation he gave.

The teacher identification tables did not show such a

variation in the nuﬁbers of subjects agreeing with the

"
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“likeabilityh's£atements versus the "credibility" and
"similarity" statements. (For the exact figures fefei'to -
Table III). - o ’

The credlblllty factor was probably the most crucmal
in terms of the acceptance/non-acceptance of the dlSlnfor—
mation. Fully ninety percent of_the subjects rated the
teacher .as "usually right" while onlj fortyffhree perceﬁt

. rated JJ as "usually right."

| .Whep the coetiol and experiment group data was brought

together, the responses ‘from each group regardlng the cause
of the fire, were put through a chi square analysis. The
resultlng X = 6;14, df = 2, p = 0.5 indicates that the per-
centage of subjects in the control group (who did not rec-
eive the teacher information) far outnuébered the experiment
4group subﬂects (who received both the television character
disinformation and the teacher information) in their selec-
tion of JJ's disinformation as the correct cause of the fire.

Tﬁe only variable which differed between the groups
was the interpersonal intervention of the teacher in the
experiment groupse As mentioned earlier the teacher inter-
vened in a cesual way, suggesting that JJ was wrong in his
assessment of the cause of the fire and that the teacher had
seen no evidence of Michaei's carelessness in working with

the chemistry set burner, as JJ had alledged.
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As a built in. check, the students were also .asked to
respond to the statem?ht "JJ blamed the fire on. . ."  The
' possible responses were the same as for the questlon on the
cause_of the fire. ‘Eightyisix percent of the subjects,’
overail, identified the cause as ginen by JJ, correctly.

This proves—that the subjeots had no difficulty in
correctly identifying’JJ's cause for the fire, that they
were observant and aware of his reason for the fire. This
also leads to the eonclusion that, since the subjects were

: 7
aware of JJ's cause for the fire, they were making selective
decisiOn_not to accept the disinformation.

Upon finding out whichlof the two'sources.carried the
most influence in the decision making process, the next two
steps were to find out what, if any, personality variables
were involved in the decision, and which of the alternative
answers were the subjects influenced to select.

Such personallty factors as self esteem, locus of con-
trol, and degree of authoritarianism were measured for each
respondent in the hope that a personality profile could be
compiled for two groups of subjects: those who were 1nflu-
enced by the teacher and those who were lnfluenced by the .
televisilon character. It was hoped that discoveries in thish T
area could be applied to further audience research, espec;
iallylin the-erea of uses and gratifications theories.

Socio—economic status was also determined from the

response to the question, "What does the head of the house-

hold do for a living?" The socio-economic status {SES)
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fesults showed that only ;7% of fhe sﬁbgects were in the_‘
sahp SES cétegory as JJ. This may be the reason that sug— |
séquent crqsstabuiations involving SES and charécter identi-
fication, teacher 'identification, hours of television-
viewiné and frequency of "Good Times" viewing, bore no
éignificant results.

Looking'at the‘answérs selected as the cause of the
‘fire proved intefesting._ The majority.of the subjegts chose

~an answer other than the response given by JJ and the

answer which was assumed to be the'resulp'of the teachér's
ipflueﬁce. It had béep assumed that the teacher's remarks
would influence thelsubjec£5°to re—evaluate whgt they had
seen on the videotape and conclude that there was ho_evident_
cause for the fige contained in the portiesf™®f the tape they
viewed. ' The correct response to the qugstions "The fire was
caused by. . ." was the final choice, "not shown in the
videotape." |

Perhaps since the studenﬁs wefe evidggﬁly influenced
by the teacher to reject the disinformatioﬁ as presented by
JJ, the teaéherts intefvention would have forced tﬁem not
only.ﬁq re-evaluate the.videotape events in their own minds,
but perhaps to come up with a plausible cause from what they
had just seén. If this was the caée, then the majority who

selected the same cause for the fire were also reflecting

the influence of the teacher. In other words, the teacher s
f
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influence did not mean that.the students would pick the

correct answer or any answer in particular, but that‘they 
would sglﬁct an alternative answer,éb £he onelgiven by fhe |
televisiouvcharacter. N _ .
The response sel%cted by a majofity of the students
"was the first choide'offered, and the most obvious choice
based oﬁ a casual viewing of the tape. JJ's_sisfer Thélma
piaces a.casseroie dish On:thé couch when she answers the
phone._“The dish is removed from the couch shortly before
the fire is discovered. However, the casserole dish is not
hot, and could not be coﬁstrued as the cause of the fire.

There are two give-away clues to this, wh;ch are
shown in the tape: first, Thelma is seen putting raw veg-
etables ;nto the dish, and second, she is seen handling
the dish with no‘oven mitts or pot holders. Yet a majority
of the Students selected this as a cause of the fire.

From the data collected, there was no way in which to
determine the reasons behind this selection. | |

Another factor which should not be overlooked here,
is that students were exposed to the same television events
as the character ghd the teacher. The students would,
thérefore, be able to draw from their own objective or sub-
jective observations and conc;usioné in response to the
question. This may partially explain the response concer-

ning the casserole dish. The subject also could have



’ H t] .- . o .

63

ignored the inflﬁencé-of‘boﬁh teécher_and_televisipn
character and_madg-a totally independentw3Udgementi
‘However, the qhi square analysis between the control
and exﬁeriment éfoups'indicates that the interﬁersbnal
inﬁe:Vention of the teacher served to reduce significantly

- ¥

the acceptance of the character disinformation.

kL



CHAPTER 7

CRITICISMS AND'RECOMMENDATIONS

This thesis delves into relatively néw and ﬁntried
‘ﬁypotheses, specalations and concerns about'tﬁe,acceptance
anq réjection of felevised disinformation, and the selection
motivations involved in this process. The qoh&ept was |
brought together frém a wide épectrgm of research in psycho-
logy, sociolbgy ahd-philosophj.

As in the case when any study attempts to examine areas
which, for one reason or another, have been overlooked by
previous reéearchers, there is a greaﬁ deél of work invoived.
After the stuay is cbmpletéd and the results are in, oﬁe is in
the position to examine the positive and negative aspects of
the research. The‘post important thing to come from this
critical evaluation of the work is a set of positive recom-
mendations which, hopefully, will aid future researchers in
their replication of the experiment; or to serve as the
~instigation for ;imilar or.follow—up studies and experiments
on this topic. |

Regarding future replication of the research presented
in this thesis, I would make the foilowing recommendations:

-I believe that face and socio-economic status were two

factors which stood in the way of higher character identi-~

fication results, and higher character credibility. JJ's

64
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environment was, pefhaps, too foreign to the:students tesied,
for them to regard‘him ee'aaﬁeer or a c¢redible source.

To remedy thls, I would suggest a selectlon cf a sub- )
ject sample which would be more representatlve of 1ower—
class, black areas. |

The sﬁﬁdy could_be replicated as a lower-class, urban,
raciellf miﬁed school, and‘the_conclusions_offered fer comj
parison with these results.

A secend alternative would be to meunt a new study
which would take in.a far broader subjecf base, which woﬁld
ensure a more dlverse sample populatlon (espec1ally wmth
regard to race and socio-economic status) . '

After the sample is chosen it may be advanféQeous to
pre-screen and prejselect from a number of television pro-
grams, befere decidihg On one program or character to use
'in the testing. Character identification questionnaires
could be completed for several popular'characters} and the
ﬁogt popular character, in terme of identification, would be
used in the final character vs teacher testing._ There may
be some problems, however, iﬁ finding an episode to use
which would be well suited to the experiment design.

Pretesting and redefinition of the character;keacher
1dent1flcatlon scales is another p0551b111ty in achieving

more significant test results. There may be a valid reason

for the replacement of the evaluation of the respective
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"smartness" of the teacher and character,.w1th a statement
designed to test the perceived "truthfulness" of each.

This latter change would involve the whole area.of
value judgement, whlch would be an 1nterest1ng study in
_ 1tself The disinformation in this study was benlgn; in
other words,-there was no value jﬁﬁgement_or‘evaluation made.
JJ's disinformation describeé a‘supposed event, a.cause for
the fire._ The replacement of this event-oriented'disinfor—ﬂ
mation with disinformation concerning smeoking, or shoplifting
for example, could determine the relative influence of the
" two 'significant others’ in‘the formation of the subjects'
valce system.

The videotape in the experiment, should it be used
again- in a -replication, should be edited to remove any ﬁis-
leading information concerning the casserole dish and its
role in the-cause of the fire. So many students selected
this response as the cause of the fire, based on very_iittle
supporting evidence, that the scene should be deleted.

The final—recommendation concerns the teacher selec-
tion. The teacher participating in this experiment was well
liked and popular with the students. A replication with a
less popular teacher may sho@ significant differences in the
rejection of the character disinformation. ﬁ

The popularity queétion could be used as a central

focus in a new study, zeroing in on testing various personality
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pairings between character anq teacher.
Teachers participating- in the study ‘could be subjected
to the same personallty testlng as the students. Would

matching or compatable personallty proflles between teacher

M

o

and student indjicate that the student would be more likely
to reject the character disinformation? The possibility
exists.

Interpersonal approach 1s.the flnal area which won}d
be closely studled in subsequent experimentation. The
‘teacher in this study was casual, and suggestive in his
'remarks. He was seen as offering alternate 1nformat10n
rather than telling the students somethlng A different
approach, in which the teacher maintained a hard line,
authoritarian tone is nis remarks may influence even more

students to disregard the character disinformation.

'n
ol
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"TABLE 6

"IV Viewing Hours by Cause of Fire®-

2

-

t
'

L C - CAUSE
;Fregquency - ) _ : T
‘Row PCT
Column BCT ' .
-t Total PCT Other Character Interpersonal Total
31 1 1 16 ' 48
64.6 ° 2.1 33.3 | 64.9
HOURS 'OF 3 HRS. ,
 VIEWING 67.4 50.0 61.5
(NIGHTLY) : 41.9 . 1.4 21.6
15 1 10 ' 26
4 HRS. -] 57.7 3.8 : 38.5° 35.1
32.6 50.0 38.5
20.3 1.4 13.5
Column 46 2 26 74
Total 62.2 2.7 35.1 1100.0

CHI SQUARE = 0.44897, DF = 2, P = 0.7989
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. TABLE 7

"Character Identification by

Frequency of 'Good Times' Viewing"

Frequency
Row PCT
Column PCT . : . ) C
"Total PCT : Often-Occasionally Rarely-Never Total
0 12% 12
0.0 100.0 ©16.9
6.0 26.1 ‘
0.0 16.9
| 11 15 " 26
HIGH CHARACTER © 42,3 - 57.7 36.6
IDENTIFICATION 44.0 | 3.6
15.5 21.1
14 19 33
| LOW CHARACTER ' 42,4 ' 57.6 46.5
IDENTIFICATION 55.0 . 41.5
19.7 - 26.8
Column 25 a6 71¥*
Total 35.2 " 64.8 100.0

* These 12 subjects had never viewed "Good Times" and as such
had no character identification scores.

** There were Three (3} missing cases.

CHI SQUARE = 7.84827, DF =<2, P = 0.0198 . )
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TABLE 8

"Character Identification by

Acceptance/Non—Acceptance of Disinformation”

CAUSE
Frequency :
Row PCT
Column PCT . o
Total PCT Other Character Interpersonal Total
6 6 12
50.0 50.0 16.2-
*
13.0 23,1
8.1 8.1
18 1 8 27
HIGH CHARACTER 66.7 3.7 29.8 36.5
IDENTIFICATION - 39.1 50.0 30.8
24.3 1.4 }0.8
22 1 12 35
LOW CHARACTER 62.9 2.9 34.3 47.3
IDENTIFICATION 47.8 50.0 46.2
29.7 1.4 lg.2
Column 46 26 74
Total 62.2 2.7 35.1 100.0
CHI SQUARE = 1.79870, DF = 4, P = 0.7727
* These 12 subjects scored 0 on character identification

~ because they had no prior exposure to "Good Times."
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TABLE 9

"Teacher.Identifiéation by

. Acceptance/Non-Acceptance of Disinformation"

A ' " CAUSE -
Frequency :
Row PCT
“Column PCT.
Total PCT . . Other Character Interpersonal- Total
_ 26 | 1 13 .40
HIGH TEACHER 65.0 | 2.5 32.5 . 54,1
IDENTIFICATION 56.5 50.0 50.0
35.1 1.4 - 17.6
: 20 T 13 34
LOW TEACHER 58.8 2.9 38.2 45.9
IDENTIFICATION 43.5 | . s0.0 50.0
27.0 1.4 "17.6
Cqlumn 46 2 26 74
~ Total 62.2 2.7 35.1 100.0

CHI SQUARE = 0.29808, DF = 2, P= 0.8615
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TABLE 10

"'Good Times' Frequency by

Acceptance/Non-Acceptance of .Disinformation"

CAUSE .
Frequency :
Row PCT
Column PCT ' }
Total PCT- Other Character Interpersonal Total
—~ 14 2 9 25
"GOOD TIMES" | 56.0 | 8.0 36.0 35.0
FREQUENCY | HIGH 32.6 | .100.0 34.6 |
19.7 2.8 12.7
29 o 17 46
63.0 0.0 " 37.0 64.8
Low 67.4 0.0 65.4
| 40.8 0.0 | 23.9
éé}umnaa 43 2 26 71%
Total 60.6 2.8 36.6 100.0
b

2, P = 0.1483

il

CHI SQUARE = 3.81672, - DF
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' TABLE 11

"Self-Esteem by Character Identification”

Frequency

Row PCT | ‘High _ Low AR T
- Column PCT, Character: . Character: - -
Total PCT - . * - Identification Identification Total
. 5 13 - 26 ] 46
HIGH 17.9 28.3 " 5B.5 | 62.2
SELF-ESTEEM |41.7 | 48.1 T 74.3
‘ | 6.8 17.6 35.1°°
o 7 S PR 9 28
LOW . ~ {1s5.2. | 50.0 32,1 - 37.8
SELF-ESTEEM' (58.3 © 51.9 25.7 | '
9.5 - 18.9 12.2
Column - |12 27 35 | 74
Total [16.2 36.5. | 47.3 100.0
CHI SQUARE = 4.51636, DF = 2, P = 0.1045 - T

* These 12 subjects had scored 0 on character identification
as they had no prior exposure to "Good Times."
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- TABLE 12
L .ﬁSeif—Esﬁeeh by Teacher Identification” .
Fréquency“ ' .
Row PCT, ‘High Low
,Column PCT Teacher. . Teacher -
Total;ggT. unIdentificatiqn Identification Total—“
- T \ : o
. . b 21 46
LOW. . 45.7 62.2
SELF-ESTEEM - 61.8
28.4
15 © 13 28
‘ o T~ '
HIGH 53.6 . 46.4 37.8
SELF-ESTEEM ' 37.5 38.2
= 20.3 17.6 °
. - . 1
- Column 40 34 L
‘Total 54.1 45.9 -100.0
CHI SQUARE = 0.0 (Corrected}, DF =1, P = 1.0000
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TABLE 13

."External Locus by Teacher Identification"

-

Frequency | . ".: -
Row PCT -+ . High : Low-
Column PCT = Teacher = .Teacher
Total PCT Identification - Identification Total
. 15" . - 21 | 36
. HIGH a1.7 58.3 48.6
' EXTERNAL 37.5 61.8 '
20.3 . 28.4
25 a3 3
LOW | 65.8 ' '34.2 51.4
EXTERNAL 62.5 . 38.2
o 33.8 17.6
Column 34 74
Total 45.9 100.0

" CHI SQUARE = 3.43d61 ( orrected), DF = 1, P = 0.064%
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‘TABLE,14

ﬁ§¥Lernal Control by Character Identification™

Fregquency _ ) B .
Row PCT : ' - High - Low
Column PCT Character . Character -
Total PCT * Identification Identification Total
5 11 - 20 36
HIGH 1 13.9 " 30.6 55.6 48.6
EXTERNAL 41.7 40.7 . 57.1
LOCUS 6.8 | 14.9 . . 27.0 -
o 17 1.6 15 - |
LOW .18.4 - \\\ 42.1" . 39.5 | 38
EXTERNAL 58.3 . 59.3 : 42.9 51.4
LOCUS 9.5 | 21.6 20.3
" Column 12 , 27 35" 74
" Total | 16.2 . 36.5 . 47.3 83.7

Cé;)SQUARE = 1.9208%, DF =2, P = 0.3827

* These 12 sub]ects scored 0 on character 1dent1f1catlon as
they had no prior exposure to "Good Times." .
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TABLE 15

"Authoritariansism by

Acceptance/Non-Acceptance of Disinformation™

Frégueﬁcy
Row PCT
Column PCT _ ' :
Tota; PCT Other Character Interpersonal Total
24 2 13 39 .
HIGH 61.5 5.1 33.3 52.7
; , N
AUTHORITARIANISM 0 52.2 100.0 50.0
- 32.4 2.7 . 17.6
- 22 13 35
LOW _ 62.9 . 37.1 47.3
JAUTHORITARIANISM 47,8 50.0
' 29.7 . 17.6
Column 46 26 74
Total 62.2 2.7 35.1 100.0 °
CHI SQUARE = 1.87622, DF =2, P = 0.3914.
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1' " : : : Birthdate

~

Television Questionnaire

We are interested in your television viewing habits and attitudes
about television programming. Please answer each of these questions.
This is not a test so there are no rlght or wrong answers to any of these
questions. - We are interested in what you think.

Thank you very much for your cooperation.

DIRECTIONS: Please circle only one number for each question.

\. ' ' A ) - Number .0f Hours

l.*'On an average weekday, ‘how
many hours of television do
- you watch before 6 p.m.? 1 2 3 4 5 & 7+

2. On-an average weekday, how
many hours of television do _
you watch after 6 p.m.? 1 2 3 4 5 6 7+ .

;. 3. On an average weekend, how

many hours of television do T
you watch? _ 1 2 3 4 5 6 T+

4. -‘When you watch television, which of the followin ypes, of programs
do you most often watch?

OFTEN OCCASIONALLY RARELY NEVER

. DAY TIME SOAP QPERAS
EG. Edge of Night
Another World ) .
As the World Turns - . 1 2 3 4

ADULT FAMILY SHOWS
EG. M*p*XgkH*
All in the Famlly
Jeffersons -1 2 3 q
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FAMILY SHOWS

'EG. Mary Tyler Moore -

Rheda
Happy Days

MEDICAT, SHOWS

EG. Marcus Welby M.D.-

' ‘Quincy '
"Lifeline

CHILDREN'S SHOWS

EG. Walt Disney World
Sesame Street
Mister Rogers

DRAMBR,

EG. Emergency One
The Waltons

-

.91

. OFTEN

£

~

Best Sellers: Once an Eagie 1

CRIME

. EG. Kojak

Starsky &-Hutch
Hawaii Five~0

GAME SHOWS .

EG. Wame That Tune
Let's Make a Deal
Hollywood Squares

PANEL SHOWS

EG. Firing Line ,
Issues and Answers
Meet the Press

POLITICAL AFFAIRS/

DOCUMENTARIES

EG. 60 Minutes
Dotumentary Showcase
Jacques Cousteau

TALK SHOWS

EG. -Mike Douglas
Dinah!
Johnny Carson *

- SPORTS

EG. NFL Football
NBA Basketball
American Sportsman

-

OCCASIONALLY . RARELY NEVER

2 '3 4
2 3 4
2 3 4
2 3 4
Y
2 3 4
-2 3 . 4
2 3 4
2 3 4
2 3 4
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\ - : ‘ :
OFTEN OCCASIONALLY RARELY NEVER
RELIGIOUS \ . :
EG. The World of Tomorrow
Rex BHumbard ’ . . L . | .
Oral Roberts S -1 2 C 3 T4
NEWS

EG. News at Noon
_Network News at 6 & 11 p.m.

Evenlng News at 11 p.m. 1 L2 3 - 4
INSTRUCTIONAL )
EG. Wall] Street Week i ,
' Yoga “for Health 1 2 § 4
ANIMATION .

EG. Flintstones
Pink Panther g . .
Spiderman 1 2 3 4
ADVENTURE i
EG. Battlestar Galactlca
i Bionic Woman .
Six Million Déllar Man 1l 2 3 4

MUSIC AND VARIETY
EG. Donny and Marie
Carol Burnett
Midnight Special 1 2 3 4"’

Now we'd like to ask you a few questions about the television
program "Good Times" and its main character JJ.

~ . OFTEN OCCASIONALLY RARELY NEVER

4

5. Howyoften do you watch the ) . .
program "Good Times"? 1 2 3 4

. “ * .
Please note that here we are talking about the character JJ, and
not the actor portraying him.

Please circule only'one number for each statement.

-

STRONGLY STRONGLY
AGREE AGREE NEUTRAL DISAGREE DISAGREE

6. a) I like JJ. ' 1 2 3 4 5
b) T admire J7J. 1 2 3 4 .5

c) I think JJ is very . .
smart 1 2 3 4 5




93 . o
r STRONGLY . :

STRONGLY . _ )
AGREE  AGREE NEUTRAL DISAGREE DISAGREE
d) JJ is 'usually right 1 - 2 . 3 " 4 i 5
. : ' / I
e) I would like<to be like - ' !
JJ when I'm older .1 2 3 4 . 1 -5
£) J3 and I are alike in the 'f
way we think _ 1 2 3 4 ! 5
PR 3 j
o -

.-

Now we would like you to agree or disagree with these stiatements
THIS INFORMATION

based on your. relatibnship with your present teacher.
IS COMPLETELY CONFIDENTIAL, in other -words: your teacher nor anyone at

the school will ever see your answers.

Please circle only one number per statement.
. STRONGLY _ N STRONGLY
' ' AGREE .. AGREE NEUTRAL DISAGREE DISAGREE
7. a) I like my teacher 12 3 4 - 5
b) I admire my teacher 1L 2 3 4 5
c) My teacher 1s usually p
right 1 2 3 4 5
d) My teacher makes me want ’ {
to do well in school 1 2 3 4 5
e) My teacher knows more
than my parents 1 2 o3 4 5 “
f) I would like to be like _
my teacher when I growup 1 = . 2 3 4 5
i . _ !
Now we would 1like to ask your opinions on several different topics:
Please circle only one number for each statement . )
STRONGLY : - STRONGLY
AGREE AGREE NEUTRAL DISAGREE DISAGREE
8. a) Obedience and respect.
for authority are the
3 4 5

most important virtues .
children should learn 1 2



b)

c)

d)

e)

STRONGLY
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STRONGLY
AGREE NEUTRAL DISAGREE DISAGREE

. _AGREE
If pecple would talk
less and listen more,
everybody would be
better off 1.

Most- honest people.admit

to themselves, that they
have sometimes' hated -
their parents

People can be divided
into classes, the weak
and the strong

Every person should have’

complete faith in some
supernatural power whose

‘decisions he obeys with-

out question

2 3 4 5

2 3 4 5

2 3 4 5
1

2 3 4 5

We would like to ask a few general questions. Please mark the
statements accordlng to how you usually feel. There are no wrong or right

answers.
. LIKE ME ‘ UNLiKE ME
9. a) There ;re lots of things about me I'd |
" change if I could.’ 1 2
b) I'm proud of my schoolwork. 1 2 ‘
c) No one pays much attention to me at home. 1 2
" d) Most people are better liked than I am. 1 ‘ 2
Please selecf.the.answer‘which you pefsonally believe'to be more
true. There are no right or wrong answers. :

10. a)

b)

Do you feel that when scmebody doesn't
like you, there's little you can do

about it?

Do you feel that most of the time it .
doesn't pay to try hard because thlngs

never turn out anyway?

- TRUE FALSE
1 2
1 2




: r TRUE ' FALSE
c) Do you feel that when you do- something ! . L
wrong, there's very little you can do . . .
to make it right? . 1 2
d) Have you felt that when people were . - .-
mean to you it was usually for no . : :
reason at all? ' . 1. . 2 )

e) Do you Believe that when bad things -are s
gOLng to happen, they are going to T '
happen, no matter what you tfy and stop . -
them? . -1° 2

. - - i - -4

.

- -

Please answer these final'questiong abéﬁtﬁyourselﬁ. CIRCLE. -

“w

AGE ~ 10 11 12 13 14 - 15 16 17 . ‘.
—— o . v
.SEX Mdle Female n

RACE  White Black Other

‘What does . the main breadwinner in the household do for a living?

7 Thank you for your cooperation in completing this section of the
questionnaire. Please wait for further 1nstructlons.

o

POST-EXPOSURE TELEVISION QUESTIONNAIRE

Birthdate

The following questions refer énly to the episode of "Good Times"
which you just saw. Circle the answer you think is most correct. '

1. The fire happened: 1) dﬁring dinner
' 2) before dinner

3) after dinner




e

4. The

5. The

6. The

o

fifg happened:

fire was in the:

96

1)

2)
3)
.
2
3)

fire destroyed part of the: 1)

S

fire was mostly:

-
‘

fire was caused by:

7. JJ blames the fire on:

2)
3)
4)

1)

2)

1)
2)
3)
4)
5)

1)
2)
3)
5)

8. fThe children tried to cover up

the

smell by:

{

1)

3)
4)

before Willona came home

before JJ‘came home

'before Thelma came home

bedroom

living rocm
kitchen -
haliway

curtain
rug
armchair

couch

smoke

flame -

a hot casserole dish
careless smoking
showing off with matches

Miéhael's chemistry set

wasn't shown in the vidéotébe

a hot casserole dish
careless smoking
showing off- with matches
Michael'slghemistry set

wasn't shown in the videotape

cpening the windows _

turning on the exhaust fan'
S i

spraying room deodorizer

spraying Thelma's perfume

.




97 .

9. The fire was discovered by:

.10. When Willona came home she first

noticeﬁ:'

"1)

2)

2

4)

- 1)

2)
3)
4)
5)

Penny I

Thelma -

JJ .
Michael

the smoke

‘the smell
_the damage

none of the above

a combination of the above

Student Number Code

-Group Code

[P A
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