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. tion patterns o4 Chinese foreign students enrolled at the

AESTRACY

The large numbers of Chinese foreiga Students enté&ing-
Canadian universities . is a matger of concern not oaly be-
cause of their numbers but also. of the cultural values they
bring with them into the Capadian educational environment.

The study was conducﬁed using students from the Univer-
sity of Windsor and the aim ¥as to deteraine the classroon
commeunication and pq;ticipatory béhavibrs of Chinese stu-
dents as formed by their culture. The s£udy ccnsisted of
three instrusents that is the Canfield Learning Styles In-
ventory, the Scenarios and the‘interviéqs. The Learning
Styles Inventory sougﬁt to examine the differences in leafn-
ing styles.between Capadian and Chinese students, the sce-
narios vere coanceraed with how Canadian aﬁd Chinese students
would react to several hypothetical situations while the in-

terviews were meant to tap subjects' home and classrcca com-

munication and beaavicr fpatterns. These three instruments

- .

were, theiefore, aeant to describe the classroom comRpunica-

-

Oniversity of windsor.
It was found that Canadian apd Chinese foreigm studeats
did reveal differences in nct only their preferred learning

styfés but as well in their comaunication and éarticipatory

- iv - .
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behaviors in the classroom. It‘-as'Q}scovéted that Chinese
studénts tended to be more passive both in their communica-
tion patteras as well as in the styles by which they pre-
ferred to learn. . h

The implication of these preferred styles of Chinese

’

students in comparison wita those of the Capadian studeants
'and professors is that they hinder effective coraunication:
and hence understaﬁding ot each other. . This is am issue of
concern to lbotn students dand professors aé they can only
benefit when these ditferepces in classrcom expectations are

brought to awareness and resclved.

-
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Chapier I

INTRODUCTION .

In zeéent years, the influx of foreign- students into
Canadian unpiversities.bas increased. Many of tEE;E foreign’
students come from the Carikbean and from South-East Asia.
They come seeking a university éducatiog_because sé&h oppor-—
tupities are limited in their own countries. In Canada, af-
fordableb tuition fees have encouraged §tudents to study

=

here.
. . ~ -~

‘This would™ not seem to be of any~significance if the
nusmbers w¥ere small. However, the fact th%t " large pumbers
have entéred Can;dian institutioas for their educaticn will
affeef these institutions tc some extent. As a large segment
of the student population, tgese toreign studeats influence
each individual umiversity in some ways, for example Ly cre-
ating special clubs and societies to cater to their specific
needs. In auch the same way, their presence also imgpinges oa
the Canadian system of education. Each‘gpl$u£e;§£iggs with
-1t its own particular prefereances for leagying- Cften these
may be very different from the styles prev;iéﬁt in Capada.

As these foreign studerts fosé a large groug, We must
concern ourselves with trying to bridge such diquritiéﬁl\

It is essential that all parties concerned gain from the

S
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higher education experience what toaey are . supposed to

achieve. Central to this goal is the understanding of the
L

communication patterns of these groups. If we understand how

these students learp-and communicate, we can-helg thea @max-
imize their learning expgfiences.

The focus:qf this paper will be on Chinese foréign stu-

*

dents since they torm the largest toreiyn ethnic group lo-

cated in Canadian universities. This study will atteapt to

understand how and wny tke Chinese ccmmunicate tne way they

do. There will first of all be a brief discussion on social—.

ization. The pasis for this lies i1n tae belief that culture
plays a prozipent role in Oriental studeats' commaunication
patteras via the process of socialization. Xt is held that
£he Oriental culture socializes aod hence i1ntfluences tae
Child's comaunication pattermns. Following tais will be a

literature review describing now various asgects of the Ori-

- eptal culture rnfluence their communication patterans. This

wvill include a discussion cr the influence of Oriental cul-
ture on communlicaticn patterans.

The third section of this papér will tie in these cui—
tural aspects vith copmunicaticn 1in thé classrioom situation.

Tne aintention 1S to draw some links between Oriental stu-

dents' «communication patterns 1in the classrooz and thelir .

cultural beliers and intluences. This idea will be extended
into a discussion of Orientals' classroom particifpaticn pat-

terns. In tais section, .the cultural aspects discussed ear-

A
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lieﬁﬂyzll be utilized to explain their participatory behav-
iors in the classrooa.

A review of the literature reveals that Oriental stu-

dents have ditferent classrcos behaviors and expectations as

a result of their cultural influences. This finding, coupled

e

with the fact th&t canadian professors have’ﬁikferenf €expec—
tations ot - these students, poses-a—communication barrier.
Hence, 1n the fourth section Canadian-protessors' expec;a—
tions concerning classroo2 coamunication and‘participation
vill{be outlined to show the ways in whica the tuc groups
difter. ~—~—

In Chapter 5, the acefinition and objective Of the st;dy
will be discussed. This chapter will inclu?e a discussiocn of
tae hypotheses gyenerated for the study. In Caapter 6, the
discussion will center around the saaple, materials and pro-
cedutes used. This will be folloued’ap by the discussion of.
the results and the £indings of this study. The rfinal part
of tais thesis coacludes by suaming up the findings of the
study, the liaitatiocns of the study as well as reccmmehda—
tions fQr solutiong and tuitner work.

BRESEARCHE AINS

The aia of this study is to understand aow Cainese for-

eirgn students communicate and participate during classes in

comparison wita their Caradian classmates. This understand—

izg will taxe a cultural agproaca as it is believed that the
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calture of the Chinese people has auch to do with tte shap-

- —

ing and tormulating of their classroom behavior. It is hy-
pothesized that their classroom begavior is correlated with
cultural belieis  and values. Thus, vhile the aim of the
study is to examine how Chinese foreign students and Canadi-
an students differ in their coraunication patterns in class,
it will alsq seek to understand why the Chinese.comnnnicate
as they do and thas in itself_invorves examiniay the cultur—
al éspects whichk hawe bad an intluence onr their communica-
tion babits. Ultimately, the study bopes to grovide a better
.unde:standing of the communication patterns of Chinese for-
elgn studeants. R
QB!'II.IHO!S |

According to UNESCO, a foreign student is defined as "a

)
<t

person enrolled at an instituticn cf higher aducatien in &
city or territory of .which he 1is not a permanent resident.®
{(Statistical Reports and Stuedies, 1976, p. 9). 1In this same
report, as far as Canada 1s coﬁce:ned, a foreign student is
a person temporarily residingain C;nadé for the purpose of
furthering his or her education. The definition ¢f cemmuni-
cation patterns used in this study refers to how cne €ngages
in verbal as well as ncoverbal intera&tionf The concern with
verbal interaction is the pattern and amount of talk while

non-verbal interactions invclve asgects like eye contact and

yielding to cthers. Participation 1is defined as the degree
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to uklég\_ge engages in.the events ;entl;ned. Accordiﬁg to
Brown (1963), culture

refer§ to all the accepted and patterned ways cf

behavior of a given fecgle. It is a body of ccmmon

understanding. It is the sum total and the organ-
1zation or arrangement of all the group's ways of

tainking, feeling and acting (p. 3-4).

JCulture,- therefore, serves as a medium through which indi-
vidu;l bumsan minds ‘interact with ome another iﬁ ccamunica-
tion; It i1s a dynamic field'through which individuals aake
contact with one another. Hence it forms the link between
people and is shared by thea (Stenbouse, 1967) .

Culture and communication are inseparable because cul-
ture not ohly dictates who talks uith whom, about what, and
hov the communication proceeds, it also helps to determine
how people enéode nessayes, the ameanings they have for mes—
sages, and the conditions and circumstances under uhich'var—
ious messages may or may not be sent, noticed or interpreted
{Samovar, Porte; and Jain, 1981). In tact, our entire repe-
tory of communicative behaviors :s dependent largely on the
culture in which we have Lkeen raised. - "Culture, conseguent-
ly, is the foundation ot comgzunication® {(Saaovar, Porter and
Jain, 1981, p. 24). Thus, sben cultures vary, communication
patterns would also vary. Culture manifests itself in pat—
terns of language and in fcrms of activity and behavior that
act as models for Loth the comaon adaptive acts and the
styles of communication that enable us to live ip a socliety
waithin a géographic location (Samovar, Porter and Jain,

1981) .



Chapter II

THE ORIENTAL COLIURE®'S IliLUBICB on
CQESUBICATION PATTIERNS

SOCIALIIATIdI

Soéializaticn aprlies to tée whole ayriad ot instances
in uhiqﬁ someone wmust learn to do something that- he or she
nas no experience doing. This 1nvolves learning the appro-
priate attitudes aad the.p:ope: relationshipgs Lcr iBterac-
tion with others amd this 1n turn regquires specific knowl-
edge and gemeral skills (Caﬁpbéll, 1975) - The mind is
shapgd by culture and experieq;e. And it is usually th;gugh
the tamily that culture and experience mould the .mind. The

<.

first, most important and generally most effective agent of
socialization 1s the family. It 1S a priaary (rouf whose
close, intense and enduring emcticnal attachments are cru-
cial, " not ohly as the prototypes of subseguent ties, but
also for adeguate socialization and emotional develcrment of
the child (Elkin, 1960). The fawmily is the first ;nit with
which the child nas continucus contact and the fiﬁst context
in which socialization patterns develop; -it 1s a world with

which he has nothing to ccmpare. It is through the fanilf

that the developing child receives a ratber thorough intro-
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duction to the cultuzral patteras of ihe hroade: SOCiety;
that introduction Cemains a véry stfong #nd pervasive influ-
ence tnroughouﬁ later life fThonpson, 1975) .

Each personr grows ‘uf in a tauilf whose meabers are
unigue’ in many wvays, and e€ach develops‘emqtionally ard in-
tellectually in ways that are mére or less distinct froam al
other éeople, a ébééess:oi diffe:éntiation that continnéé
throughout life. Hhen'speaking of culture and thﬁJindividu-
al, 1t must bhe kept in miﬁd that personality develops within

»
the culture and not as a siaple and direct reflection of it.
Culture, of course, p:ov;des the basic haterials for person-
ality developaent--the kocwledge, the systems of belief and
the rundamental values (Thoapson, 1975). This, therefore,
reinforces the coacept of the family as a shaping tool of
culture or the development cf the child.

Institutionaliy, Chinese culture may be distinguished
by its family system. In this particular culture, the family
1S a very conservative institution. The farmily is ruled by
its.elders; it upholds the ideals of the past and tends to
transmit the custoams and standards of former generations.
Families are thus the building blocks of Chinese society.
Each one is a unit of social cohesion which is ultimately‘
the foundaticn of a laxger social anit. The family is a
cio;ely knit unit in which individuals are offered protec-
tion and opportunity t¢ mature and uitimately to £ind self-

realization. It serves as a storehouse of famiiy as well as



8
social values, and 1s a ccnservative force tar stahility and
ord;:. It {s characterized by the pguef- and ﬁuiho;itx of
the bead of tfe house, subordination of individuals for the
gbod of the whole, and subordination of women and children
to men and adults. But it alsc provides security, if omly
through ccnformity (Shih, 1969). '

In the Ofientai culture, the family plays a larég role
in the shaping and socialization ot the child. In tpis pac-
ticular culture, the basic and most characteristic imstitu-
tion has been the tamily. although the family constitutes an
outstandiny feature in the life of every nation, an;ng tae
Chinese-it has been eaphasized more than amcny most feoples.
The ramily i1s looked upon as a model for the governament, and
the state is thougnt‘of\as a large famiiy- Moral education
is gyiven laryely through ‘the éanily and the le;ding although
no£ the only motives appealed to are tamily affection, loy-
alty and pride-_ Here the ccocept of culture working throujh
the family as a socializing agent 1is brought to mind agai;.

From childhood, the 'alue“o;rnany duties 1is engraved
upon the mind by constant irculcation to give effect to mor-—
al iaduction. These duties were inberited fron.the edicts of
the Shun Caih emperor and they involved being Filiah and
obedient to parents; showing honor and respect for eide;s
and superidrs: being at fe€ace and in harmcny,éith neighbors;

instructing and admonishing sons and grandsons; letting

‘everyone go peacefully akout bhis work; and not to do wrong

Lan



9
(baker, 1979). These edicts were grounded in Confucian, fam—
ily values and consequently they were coanstantly reintorced
in the nin@s of khe geoEple.: Eeséect for parents and elders,
obediencé to law, chastity, kindness, econoi}, prudence and
self—posseésion, are the never-failing ﬁhenes for remark and
illustration. And it cannot be Hegied-thaiﬁgeveral of these

are practised by not a fex Lut by many witkh a few exceptions

(Lay, 1841).

COXNUNICATION AND COLTORE
INDIVIDUALLSH -

For the Chinese, life is centered around the family anq
a highly stable and enduriny peer group. Hierarchy within
the family is strictly observed, the young submitting to the
older generation as; a matter of course. Traditionral rules
dictate status within tne family, the status of the family
in éociety and the argrcgriate attitudes and behavior tor
each iandividual iﬁ all of his life settings. Change, self-
expression and cnallengel to the system are discouraged
(Xlein, Alexander, Tseny, Miller, Yeh and <Chu, 1971).
Hence, the Chinese cuitu:e transmitted by the family is to ?
large extent.responsible for sharing the comaunication pat-
terns of the ordinacy Oriental. Among the major Chinese val-
ues are - those which serve to emphasize the status of the
group over individual needs and to discourage any assertive-

ness with the status guo in one's envircoment. In a broad

zf\,
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nul@i—cul;u:al Eontext,_ t@ese values can be viewed as con-
trasting witk values that are held Sy ‘the more westernized
qegbers‘of the dcminant culture within North America (Ka;
neshige, 1973 Hievefa, 1975; and Ogawva, ﬁ975). In #he Chi-
nese culture, great eapkasis is placed on the'n;intenancé of
relationships with others. Childrem are brought up t¢ be af-
' _fable, gentle and obedient. They are taught to grize self-
restrainé above everything els€¢ and have to learn to be con~-
tent with their 1lot apd to live on good terms .uith
relations, triends aand strangers. The rules of politeness
have no othei aimes but thé;e. They reflect 4 certain under-
standing of life that bas its cwn touching and genuine
charm. Politeness is oo mere outuardlforn, but aécolpanies
and arouses the feelings it exgresses, all the more simce it
is the only peraissible way of expressing feelings (Gerpet,
1962). Thus, it becomes aprareat that the rules for the art
of living taught to Chinese children awaken in them a feel-
ing of respect for elders and superiors. Taey aré taught not
to answer back when thelir farents steak to them, ot to sit
down 1if a supéniof Ceralns standihg, and even not fb refuéei
a drink whben invited by .a supé:ior. Thus,  a reverence for
elders and superiors 1s developed-and this is tc ke upheld
at all costs.

This kind of upbringing among the Chinese stifles indi-
viduality and tends to produce amo idﬁirablé stereotype of

the socially-adapted person. It 1is scarcely tte kind of
- . . L)
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.traiqingltorfoster rebeificnsness or aambiticn. Nor does it
encod:agg_ belligerent ;haracters or the fighting spirit;
(Gernet, 1962; Vernoa, 1952). The general subordipation of
the individual's self te that of the groufp isjundetscored by
the value of f;talis;, a cala acceptance of one's‘situatiog-
éonstaptly buf:eteﬁ ﬁy tke forces of nature and | soc;ety,}
over which he clearly had nc cantrol, the Chinese individua;
adopéed é philosophié detalnment  and fesignation that al-
lowed him tc¢ accept his fate with eguanimity. fnstead of
tryiong to. fathoa underlying meanings, the Chinese met life
pragnatical{yﬂ Hg did pot try to understand ﬁnd'controi his
environment aand Ereate his own opportunity; instead ke be-

came adept at making the mcst of existing situaticns (Watan-

aﬁe, 1973) - The groups ihvolyed in every day 1li
exercise a restraining influence upon their meabers.
. these groups, ‘none is guite sc strong as tae ravily. The{"
individua{\is not allowed tc nake his owan dec;sions; With
50 much of life confined tc¢ and controlled by the fanil%{
adjustaent to the establisked gtour and to its ofpinion is
the supreme reguirement {Latourette, 1534). Individual ob-~
Iigation and ungquestioniny respect for parental and older
authority superseded personal goals and aspiratiosns (ogaua;
]975). Placed at tbhe hercy of his o¥n environment by ﬁis
society, the Chinese individual became 10 his cin' éye§ a
poweriess gopentity whose life style was [fproperly dictated

by 2is superiors, bis peers and other external influences.

. -
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own needs, des;res, asplratlons, hopes, a;shes and goals for

th “

the betterment of the others. Hence, chlnese childxen were

not’ trained to go insidg themselves and tc further discover

A

© . . uhé they were, their owa ‘needs or their dreams. They were

-

'taught skills so that they cculd be useful to their families
“and society. The ccncert’ of the g:oup was tous encouraged

' nge limitations of social and economlc motility made the
Cainese indivi&ual acutely coanscicus of ﬁis pegr group, a
group with uhiéh ne would probably spend his lentire life.
ﬁe became highly sensitive to the opiniocns df nis peers and
‘allowed the social' pexus to define his- thougﬁigt;.ieelings
anﬁ actions. 1In tae intetést of social solidarity he subor-
dinated himself to the gIoug, sSuppressing and restraining

any possible disruptive enmotions agnd opinions .JWatamnabe,

1973). The stifling of imdividuality in turn had an influ-
: : . .

£it him rarely occurred; tle Chinese lndirldual s, content_ﬁ'
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" ence on the shapiprg of an individual's communicaticn pat-

terns. The Chinese child is thus socialized into develeping

' passive communication hatit's. Assertiveness and aggressive-

ness in communication is discouraged .so as to maintain har-

——

mony between the conversors.

PACE

Another impoﬁﬁagtﬂ éépec#'ﬁf tpe'chinesé cultu:e_uhich
h&s arfected’ the Oriegta; Q?ﬁdiVEdpa;féjéomnunicatidn éat—
ternétis;thgf'gg wtaced,  Without' alknoulédgehof faée and a
feeling for it, no one can de%i successfﬁlly with thé Chiz'.
nese. Face is an elah;:ate systém of social practi&eﬂ de-
signed to.rescue persohal‘dignity from lcss cof présiigezand
to maintain all the outward appearances, even while éuffer—
ing and recognizing inper defeat (Danton, 1938). It is a
fundamentalﬂprindipie of Chinese relations that no ope must
cause Qloss of face®" to either seif or otners, and that to
cause such loss 1s interrreted as é deep lasult. Preserva—
tion of face is hence important‘and face must be maintained.
It arose 1in part from a respect for persopality and from the

prcinciple that an essential of good manners is sparing one's

neighbor from injured teelings and public humiliation (La-

e

tourette, 1934). Thus it becomes ot prihé importance that a
Chinese does not dc or say anything that could cause others

enbarrassment and ultinately loss of face.
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b4 Like all other Chinese¢, "the Chinese student is also
very sensitiée'on questicas of “"face", and 1s afraid to do
Sﬁythihg in class uhich u;1lAcéuée hiz to lose face.. For
ﬁhat reason; he is véry sensitive to.ridicule, and cannot be
taught by an excessively safzgstic teacher (Daaton, 1938).
The Chinese gtudent ﬁill, bowewer, stand a good deal of
"joshing™, provided it is gcod-natured. The Cninese student

will also not 4o or say anything that could cause emkarrass-

ment to the teacher. Rather than say he did aot understand

the lesson, he will say the opposite so0 as nct to allow oth-

ers to think that the teacher is nct a good instractoz. In

-

so 'doing, the student at his expense saves the tace of the
teacher. as he nas been Socialized.to do. -

The rocle of [Lace éleservation is thus an important
force in the fermation of the communication éattezns of the
Chinese. They are too much given to-faCeﬂsavlng devices, in
order to avoid 'embérrassment or discomfort either tc those
they are speaking to, cr tc themselves (Vernon, 1582). For
these people, to sa& or db anything that might <cause the
loss of face signifies a deep insult to the person to whonm
it is directed as it causes loss oi dignity and embarrass-
ment. It is deeply <rooted in the <Chinese mind that such
situations be avoided under all circumstances and this in
turn has played a promirent role in shaping nct oply the
content of their communication but also their rpattermns of

communication. For the Chinese, controversial or emkarrass-

-

TR
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ing contents should mot ke divulged, but should be kept
within the individual so as pot to cause aurt to others whom

it might affect.

PILIAL PIBTY
of Erime inportance to the Chinese are the characteris-

tics of filial piety and respect which must be faid to pa-

rents, elders and superiors. The doctrine of filial piety

and ap unguestioning respect for and deference tc authority
were amongAthe fuhdamental teliefs of the Chinese. The indi-

vidual was expected to acguiesée to familial and social au-

thority, even to the point of sacrificing his perscnal de-

sires and ambitioné. These heliefs permeatea Chinese

culture, and Cainese society has always been thorougbly un-

der the sway orf the e€thical ccncept of fiiial piety (Watan-
abe, 1973). 1In other words, Chinese cultufe was built up on
the basis of filial piety, which bas penetrated every coraer
of Chinese life and society, Fermeating all tne activities
of the Chinese people. The 1nfluence has Dpeen pervasive.

'All traditional cust;ms and habits of the feople, collec-

tively as well as individually, show the 1inrfluence of the

practice of this ethical prirciple (Bsieh, 1867). Ckinese

society has thererfore laid its esphasis upon the family sSys—

tem in which the relationship between parents and chbildrea

assumeg the top priority, amnd filial respect and lcve to-

wards one's elders are held to be urgently required. The
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youngest members are expectéd to be obedient and :esPec£fu1'
to those senior to them and still more so to amembers telong-
'ing to older gener;ticns (dernét;‘1962). Peorle of the elder
generdtion vere superior~to tnose of the youngef and within
each .gene:atiod tne eldest bad 'thé preference over the
'youngest. Contucius taught.that Farents and -cnildren should
lo#e ome another, but he éarticularly stressed the devotion
of children to parénts, that is filial piety, which ke con- i
sidered to be “the rcct ct all virtue™ (Lang, 1946, é. 24) -
Fiiial piety, according tc Confucius, involved nct oply re-
spect but also warmtn and care Lor ome's parents. The obli-
gation «cf childrepn towards their pareats were emphasized
much nore than those of parents towards childrem (Lang,
1996).

Filial piety involves paying due respect; ‘sot cnly to
one's parents hdf alsc to cne's teacner. It 1is held that as
the parents had given birth to the physical bedy of the
child, it was the teacher who had mucn to do in formulating
the pupil's spiritual and cultural life'(Hsieh, '{967). 8y
expanding the view that ocope aust honor his physical-life
giver, be must also honcr his cultural-life jiver. The ha-
bitual reverence thus ainspired in the mind ¢f a child fol-
lows aim througyh life, and it forms an‘indissoluble linok, a
social bond of tge stroangest kind {Lay, 1841). This sense of
filial piety which 1is itculcated into the <child shapes the

child's communication patterns by enforciny passiveness as a
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. form ot respect-especially when cénmunicating with €lders.
The in§istence‘ sn‘filial piety and respect for elders and
-teacherS'prdduces ‘a ﬂisciplined youfh'(aurkhardt,. 1960) .
This, howeve:; is ; disciplined youth with péssive écmmuni—

cat ion habits.

IBUTH ATTITODES
* The Chinese are sober, industrious, domesticéted, aeth—
odical, iangenious, hcnest. aad perse:veriﬂg ih business, re-
specttul to their seniors, and dutiful to their parents, po-
lite in their interaction with each other, ‘law-lcving, and
easily governed with firmness (vaughan, 1871).
0f these, cne of the gost disputed traits in tke Chi-
nese character 1is the Chinecse attizude towvards truth. . Many
people ;ho have had long experiences with the Ckinese will
report that the Chinese tave nc sense of 'truth, that they
will pFevaricate, under any circuastances, aad that their
word cannot be trusted (Danfon, 1938). On the -surface, this
may appear to be a fact but it is essential to understand
the cultural underpinnings of this loose atttitude towards
the trutn. "Courtesy," said a Chinese studeat, ;u defining
the term in a psychological test, "is telling a lie to save
the feelings or others." (Danton, 1938, p- 122), This ex-
plains aany of the polite fictions with whicn daily Chinese
interaction is interlarded, where the tecrm interlarded may

not be so inept, since these fictions serve to grease the

machinery or everyday life.
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Most Chinese bave a strong desire for .narncny and not
hﬁriing the feelings of others. Hence, they do not_exphess
their trnefv;eus about matters. This desireifo hq:iony‘nay
well take priority over telling the truth in some captexts.
Another way to preserve harmony which the Chinese practise
is to make amblguous-stdtenenté or keep silent.‘ In tais
way, they will hot-preak up - the harﬁony which safing some—
thing contrary would do. It is.a trait proxinent in-the Chi-
pese culture that tbeyaféep bacx bad or contradictory news
as lomy as possible, c¢r ccamunicate it in a disguised shape
(Smith, 189%4). The anthropolcgist Lay aléo recognized this
characteristic of the Chbinese when he said "that the princi-
ples of true politeness will sometimes autaorize a viclation
of wll its outward foras" (18di, p- 72)- On all occasionsfne
can see how the Cninese employ ' the feelinyg ot venerationlgo
~heighten and improve all manifestations of the sccial feel-
ing. Lay saw this as the characteristic phenocmenor in the
estatlished order in the. mutual interchange of friendships

and caivilities among ttke Chinese (Lay, 1841).

~BOTR MRNORIZATION

The Chinese culture favors rIote meﬁocization of school
wvork which tends to ke rigid and bkighly unifcra. This meth-
od copsisted largely of committing to aeamory, texts that

were beyond the comprehersion of the child, and which were

if
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not gxplained to aim until éftér‘the procéss of memorization
bad filled his waind uith_gnite én'array'of literature. Even
then, the'interpretation vouchsafed was either in the fo;m
- of traditional Ccuaentaries or in.a style more calculated to
digplay the teacher's erudition tham to enlighten the stu~
dent (Latourette, 1934; Vernon, 1982)._

The pupil repeated aloud after the instructor, ttié text
to be learned. Then, at the top of his vcice, he would re-
peat the passage over and over again until he had it fixed
. in his mind. Tae fupil was tested by being reguired to re-—
cite the lesson with his bacgﬁto the teacser and without
looking at his boox (Latqurette, 1934; Vaughan, 1S71; and
Gernet, 1962). The memorizing téchnique ¥as almost entircely
repetition. This technique did not allow or encQurage c¢re-
ative thought and spontaneity {Ccéuin, 1978)- Ttke whole
process therefore indicates one of the weaknesses of Chinese
thinking: a willingoess to be satisfied with the apfpearance
or the outer shell (Danton, 1938). #What this sugygests again
is the stifling -of tne individual and of indepeandent
thought. The child is socialized into accepting things su-
perficially without challenging them. Very little emotién is
expressed in the classrocm. In addition, there is alse very’
little spoataneity in Chimese classrooms (Coruin;" 1958).
This falls very much ia iine with the cultural values the
ﬂChinese bold to maintain and protect their societies. This

aftects the Chinese fperson's cornunication Fatterns Lty nmak-
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ing him absorbeh; of all that is ihtroduced to bhim. It is
not 1n theif frame‘ot reference to guestion what they have
been‘tolQ. The chiﬂe;e tend to take things upon trust, aad

recoil at the thought of lockiang 1into the nature of any ob-

ject with the view ot 1nfcraing theaselves (Lay,. 1841)

SIELDING

As part ot their ‘reve€re€ance for baraony. and benevclence,
the Chinese value tbe art ot yielding ver} nighly. Teras
such as:

reciprocal reprebensicn, altercation, wraagling, a

. yielding, polite, humble address, are Rmeanings as-

signed to the same character: opposites that are

easily reconciled by observing how Chinese strive
/1 to see who shall ke tte first in yielding to an-

other (lLay, 1541, p. 71).
The roots of tnis attizude lie in tbhe philoscphy cr lLao Tzu.
His philosopny stressed the notigm orf ™leading— froa—-bebhind"™

. .//’

(Chaz, 19563). In tais notion, the child is taught that it is
more virtuous to yield and kring wugp the rear rather taan to
take the lead. Communication patterns are also shaped ac-
cording to this principle. Thbus, the Chinese individual will
pot take the initiative in communicating or doing any other
things. It bas been instilled irp the Chipese child's mind
that it is virtuous to allcw others always to ge ahead of
oneself. This pot cnly applies to all aspects of daily liv-
ing but also shows through in their comoupicaticn and par-

ticipatory behaviors. Chirese are taught that it is more re-

varding to be able to complete a task or answer a guestion

R
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onlf arter éll others have tried and faiied. Ihus} the Chi-
nese will mot initiate any actions‘or conversations. Thej
find that it is ;o;their tenefit if théy-uait-f&r the appro- .
priate nonent; ‘

Ia addition, the traditional classroom in Asia requires
the teacher At the froant c¢f the rccm lecturing. ¥bhen the
teacher asks a question, it is d;rected_to‘d specific‘Stu-
dent to answer rather than the entire class. Students sel-
dom volunteer tecause of a reluctance on the student's part
to arppear to be “showuing off" (Tekeau, 1977); Thusg, as a re—
sult of this Chinese students ténd to prerer "yielding" to

others in the class.

PABENT-CHILD BELATIOMSHIPS |
It may oe said switbhcut exaggeration that the Chinese
are an ethnic group in wEich children come last. Ccamon aad
widely practised .among the Chinese is the attitude that
"children should Le seen and not neard."™ In Chinese fami-
lies, phildrén are not encouraged to be vocal. They are not
enlcouraged to ask juestions or interact verkally. Ip such an
ataospnere where "children are seen rather than heard® there
is nct the encouragement to deveiop language skills (Freed-
man, 1979). Unlike ,Ncrth American parents who study and
glorliy their children's teaavior, the Chinese, on the other
hand, do not only take their children for granted but they

in fact minimize them (HBsu, 1953). Argumentation is almost
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unheard of in traditional falilies; clearly defined rcles of
domipance and deference virtually rule out azguneﬁtation and
debate. The role of the parent is to iay dbun the law while
the duty of tae child is to hged and obey. Coamupication is
unidirecticnal, £roa parent to child. -
Directive aessages rredominate and exchanges are
generally brief and perzfunctory. Coastantly Lat-
tered by prohibiticecs and commands, the Chinese
child begins to see himself as an obeyer rather
than a ;hcoser (satanake, 1973, p. 393).
In a study of the influence of parent-child i1nteraction on
verbal development, Plumer (1971) found that superior verbal
ability in a child defends cr interactions where the child®s
contributions predominate 45 well as a téuily eavircnsent in
vhick the child feels his ctterances can influence his pa-
rents. In aost Chinese homes, neither of these ccnditioas
exist. Thus imn tals particular culture, the children take a
position subordipmate to all others. The Chinese individual
finds himself bound to his family, this time by chaias
forged by-his'realization that he can turn cnly to tkea for
many oI his pe:sonal.needs. In the interest of fazily narmo—
ny, be carefully avolds anpy potential divisive activity, in-
. €luding argumentation and debate. He talks c¢nly atout "safe®
subjects and keeps discussicas on a superficial, ncnthreat-
ening level. The breacn between gercerations makes many top-
ics controversial and therefore taboo and further restricts
the already narros range of discussion topics, reducing the

ilow or interpersonal commupication within Chinese families

to an insipid trickle (Watanabe, 1973).
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-ihese teeiings of gminimal importance carry forth to
their communication patterns in that they have been sbcia;f
ized into thinking that they do. not have anything of worth -
to say. AThe éhigegé child, via his ‘or her lowly fosition in
the family dces not feel apy selr—-worth or importance. This
feeling is deeply instilled imto all areas of the child's
life and the evidence of this can be ' seen ia tie fear of

conmuqicating‘since they hold tightly to the belief that

they bave nothing of iaportance to share.

OVERVIEN

All tbe cultural compdnents which have been mentioned
share a common link with the principles c¢f maintaining har-
mony and benevolence. Thais is the prime concern of the Chi-
nese c¢ulture And in effect théir way of life is modelled to
meet these principles: This utmaost concern for harmony aad
benevolence by the Chinese has affected and shaped their
comaunication pattenns. Communication patterns have been

moulded 1in ways that ensure the perpetuation of harmoaious

and benevolent relationships at all costs.



v ‘ Chapter III

- CLASSROOS COANUBICATICE EATTERNS OF TAHE CEIiBSE

The hehavior of students in classroous 1S aﬁ expréssion
of - the culture in which they have grown up. Education is an
erpression ot peqplg, time and glace aé it is with the be-
bavior of students in classrcoas (Brembeck, 1966). Qne who
walks into classrooas 1n ditferent parts of the world is
struck at once by the ucigue styles of student kehavior.
Some studeats are passive betfore adults, sitting guietly and
accepting inséruc:ion u%thout guestions. In other cultures,
students are naturally bolsterous, aggressive and coastantly
challenging. Some are naturally cepmpetitive and are delight-
ed to take advantage or a classmate's failure t¢ answer a
guestion. Others would ccnsider it bad manners to'shéu su-

periority over a classmate. Classroom benavior, thus, re-

tlects the noras woich students learn in thelr culture. Toey. |

bring uith-them to tae classroom a predispositior to behave
in groups as tney do (Brembeck, 1966). Comaudicaticn pat-
terns from other areas of lite and their undérlying irame—-
work of values and expectations profoundly influence the
Chinese's classroom deportment. The Chinese student often
becomes aware of his linguistic inadquacies, a consegueance

of the limited opportunities he bhas to develop and polish

- 24 -
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his language skills, and is intimidated into silence (datan-~-

abe, 1973).

IHE CHIWESE STUDEET I8 BQRTE ABERICA

The rulés of ébnduct-of the cﬁinese to which p:aticdllf
every Chinesg student 1is exprosed are simple, rigid and ia-
peccable. Oniversal love and love of his family are urged on
him at thne very 5eginning: only witn what strength he has
left shall he study. His filial relations are ainutely de-—
tailed, but so is his ccndﬁtt before his- sugericrs ohtside
the ramily. Even-ﬁis schcol demeanor is regulated (Danton,_
1938) . '

In terms of iadivicualism, tte Chinese 15 socialized to

proaote tne group concept and to cultivate the ideals of

narmony and tenevolence within the group.. Ihié is done at
the expense cf individuality. As a result of this, the indi-.-
vidual lacks coaridence in tne self since his de rendence on
tae group has taken precedence over the developaent of the
selfys Chinese students come from a situaticn-oriernted socie-
ty.‘\They- like to beﬂinvolved in groups, taey taxe-théir
uortﬂ andiﬁosition in these gygrougps very sericusly, and like
to share things with family and friends. 'Hh?n taken out of
this contexf into one which is individual—oriented; feelings

of inadequacy and loneliness are inevitable and are felt

strongly (Kuo and Spees, 1983). This dependence on the group

stimulates a child whc lacks individual thggght-anq ability.
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which in turn promotes lack of confidence in comsunicating.

[ * -
In the classroom situation, this type of student will have

difficulties speaking out lecause he lacks the confidence of.

having Q&jthing worthwhile to say. The very cultufe which

- stressed conformity at the same time crushed the development

of iﬁdiv}duaiity for the Chinese individual. Iz ac alien

culture that encouraged—-indeed, dem;nggd—- ajgressive, out-
. g . |

spoker individualisa and seli- expressiom, the Chinese indi-

vidual could only respond with silence (Watanabe, 1973):
: \

.:;’_3-’_' In a sense, this tcc is related to the position of the

. Chinese child ia the family. In addition to the high depend-

'f;-.‘_ﬁb}l;ty on the group, tke child has also been socialized

v

f-j-fﬁ into believ;ng toat his rcle is ipferior and therefore could

T not have any lmportant contribution., The philosofphy tbat is

s~

'*Jj adhered to ne:e is that children should be seen and aot

heara.i Thus, the Chlld nas coue to learn that quletness and

-a
- ’--

- -

T passxveness in terns ot ccnnunlcatlon patterns are the pre-

. ,ﬁJ-ferred-ncrms. ) This habit. is carried into the <c¢lassroon

-’ - - - - -

s L Situation by tha-Cnxnese ctudent.;-"ﬁ

e - - .
- - '-....

T ?hce 15 Bne oz-the iost promrnent of the cultural fac—

~ - c-'

T ﬁdfs a;fectlng tne O:Léntai’s cemnunzcatzon behav1or. As

o T mentxoned earller, the "1oss of face" tO-QEGSEIf or .to oth-

ers causes great embarcascnent. Thus, the Chlnese student

S “wouid by no means seek to challenge or ask: questlons ot the

" teacher that bhe or she might not be able;po respond to, in

;.caSé,itmmay résult in the. teacher's loss of -face. Many Chi-

‘o

'



27
nese have the tendency to be non-commital in their respdnses
vhen asked a direct guestior. This may make them appear eva-
sive, Dbut they are only going to g;eat lengths tc avcid of-
fending or emabrrassing cthers. Tﬁey will beat around the
puash uqtil they are sure that.they can come up with a ré¥
ponse that will be well received. Their concept of "face"n
applies not only to their own sense of hoﬁor and dignity,
.but extends to the "face" of others as well. This attitude
of respect for others carries over iato linéuistic features.
In answering questions, the cdnce:n of the Chinese is not so
much for the questioﬁ.iﬁself, but rather for whether or not
he can find a way to agree sith the inquirer. This gractice
can resuylt in lingﬁistic chaos. For example, Teacher:

“pidn't you bring your book today? Student: Yes (#€aaing:

Yes, you're right. I didn't tring it.) (Tebeau, 1$77). This.

component is central to the Chinese culture and even commru-—
nication patterns outside the <classroom situaticn seem to
adhere to this principle.

The deep sense of filial piety which the Chinese stu-
dent feels for his elders, Shperiors and teachers also dic-
tate;ﬂhis cémmunication Eehavior. The student will not ask
guestioﬁs for fear that everyone will think that it is a
stupid question (Adams, 1981). The Chinese student is apt to
think that in asking a questicn, cthers in the class will
think him stupid for nct - having understcod the lesson.

Pears of inferiority and discrimipation are deeply ingrained
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in th;“hiﬁéé-di“fhemChinese,L_Tgﬁlfear of aprearing inferior
or ignorant colors the student's lifé ;hH'iéép§ hin from-ex—
pressing himself. It is far more comfortaktle to remain éuiet-
~or retreat whenever fpossilkle than it is tc assert oneself
-and run the risk of beihg ignored, «rebuffed, laﬁghed at or
“misunderstood. As a result of living in an autnofiﬁarian and
hiéqa;chial society, it is é natural and deeply ingrained
."thing Ior tae Chinese tc recain behind a polité aﬁd deferen-
tial facade, ' to assube fhat.he is always "in the wrong" aand
to avoid agsertion and ag¢ressiorn at all times (Klein,_aiex~
ﬁnder, Tseng, Miller, Yeh, amd Chu, 1871). To avcid loss of
tace the student will therefore remain guiet. As part of
this componénf, the younger Chinese are expected to Le re-
spectful and obedient to‘lhose older thap them. “Tc violate
tgls cultural requirement wculd be considered very disre-
spectful. In the classroom, the Chinese student will there-
foré by no means éhallenge the professcr co -material with
which he disagreés. 'Ig addition to not challenging the in-
structor, it is _part- of his‘culture tﬁat the Chinese student
not spewmk to the fcrmer urless spcken to. The Chinese youth
is soéialized to respect autbpority and hence never tc jues—
tion the instructor (Hohg, 198Q). This also relates to the
lowly position Bccupied by the t@hild in the éhinese family.
' The Chinese feel it is dis:espéctful for a younger persdﬁ to

look an older onme in the eyes especially-if the female is

younger and the male is o¢lder (Jensen and Jensen, 1983).
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Tﬁus, to show resgect for the teacher, the student éannoy
look the.teaChet-in the eye. The Chinese are very uncomfor-
table uith-the' Nofth American usage of eye contact as the}

Eﬁﬁéi&ef'it extrenely ‘imgc;ite'tc lcok or stare into a su-—

In terms of telling tte truth, the Chinese student may
go'as far as to 1lie sd as tc maintain bharmony oOr prevent
loss of face. For Chinese’ studeants, narﬁony is desiraktle and
they may therefore not express thelr true views about some-
thing. It is: part of their code to honor ambigﬁity and si-
lence in order to perpetuate harméuy (Jenéen and Jeasen,
1983) . The Chinese student will lie to maiptain harmcny or
prevent 1oss of tface rather than admit that he did pnot un-
derstand the material.

The Chinese studeat will leart by heart,luill shew lit=-
tle daring in new ideas, will bave rigid argplication and as-
siduity, but will seldca pldy with an idea or exbaust its
possibilities. Traditiopally, educated <Chinese eguate the
printed page uitg learning. They are thus visually criented
and appear to need the reinforcement of readiag and writing
exercises, but implied answers are virtaally izpcssitle for
then (Teteau, 1977). As a result of the rcte memorization
type. of schooliag, the Chinese student will, in general,
find 1t difficultzté vork dn idea thréugh to itg final coa-
clusions, and will preter the authcritarianisa of the text-

book, and the wisdoam of the teacher to his cwa grcping (Dan-

**\@ﬂ{'
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ton, 1938) . Chinese =students wusually wait fer teachér
instructiops father than froceeding on their own. There is
little intergpersonal interaction betueén students and teach-
ers. The teachers are seen as authoritarian figures ccmmand-
ing respect‘énd obedience. Critical thinking and question-

ipg  in the classrecm .is regarded as rebellious and

disrespectiul. iﬁdepeddﬁhce anywhere is destructive (Klein,
Alexander, Tseng, Miller, Yeh, and Chu, 1971). .The rigidity
of this schooling method hence restrict§ the Chinese student
from thirking ana generating npew ideas as issues emerge.
This airfects the communicaticn patterns of the student as he
feels he has nothing imtelligent to share. Witk the memori-
zation of work, students Lhave never really been taught to
guestion the material preSented to them,'and this iofluences
their communication Lenaviors as they alsc do aot seem to be
critical ot what others might say.

Chinese students are taught that it is better to "lead-

from-behind®* and to yield to others. This <£frequent reluc- -

tance of Chinese students to raise their hands in response
to a teacner4to-group question is often interpreted as shy-
ness or lack or selt-confidence. dicwever, children may sim-
Ply be-.follouing the Lao-Tzu Mlead-from-benind™ philosophy
with which they were raised (Chan, 1?63). Coildren were in-
structed th;t by yielding, they would attach aore prestige
and glory to supplying the correct response conly after oth-

ers bave erred (Matluock, 1%79).

P
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North American schegls foster a - desire and a skill for

Even in au , hoo}Ys, North American children are taught
to stand up indivi&ually to tell £he'fest of the class about
something they know (Hsu, 1953). Por the Chinese child, how-
ever, this stqnds in coantradiction to cultural frinciples.
The North American type ¢t schocling encour;ges individgal-
ism, opens the child tc the probability of loss of face,
raises the status and self-worth of the child, arnd promotes

out-spokenness, ayyressiveness and assertiveness in. ccmauni-
cation. In contrast, the Chinese lack Af empaasis oﬁ sSelf-
eipression serves not cnly to lead the Chineﬁe child to &e—
velop a greater consciouéness of the status quc ‘tut also

serves to tone down any desire on his part to transcend tne

3coug (dsu, 1553)-

CLASSROON PARTICIPATION

Orienotal students who come to North Azerica for their
university education have great respect for their professors
as this has long been 1nstilled in thema ({Adaas, ‘1931}.
Holding the teacher ia uwnusually bhigh esteem, 20sSt have tiae
idea that it is disrespectitl to ask guesticns, for it indi-
cates that the teacher did not make sometniny clear (Jensen
and Jensen, 1983). Chinese students need to realize that in
the Nortk Azerican setting, askiag guesticns is nct oply ex-—

pected but 1s “considered desirable, for it indicates that
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the teacher has succeeded in creating an atmosphere in which
freedon‘of,inquiry is practiced" (Jensen and Jensen, 1983,

p- 372). Chinese students are used to a passive method of

« "learning. They learn by 1listening, watching and imitating

rather than Ly act;vely dcing things and discovering things
for theaselves. A student may display reluctance or eveﬁ
discomfort about the way lessons are p:eéented in the Cana-
dian éiassroom. Competiticn is strong, but it is very ffhs-
trating to be pon—-verbal in a verbal envircnment. The Chi—
nese student expects the teacher to initiate all activities.
He will feel unccafortatle in ' expressing a point of vieuw,
because it may differ frca that of the teacher [(Tebeau,
1977) - Host Chinese-stuéents feel shy apout participaﬁing
in class discussions since it is nct in taeir culture to do
so and also they are accustcomed to merely lisﬁening to lec-
tures with no student 1invclvement. Chinese students expect
the instructors to di§pense intormation and never to be
gquestioned (Adaums, 1981;- Tkey never ask guestions and it is
diftficult to know whetner they have grasped tae material or
rot. In & study to test for the academic factors which af-
fected the schelastic perfecrmance o¢f interrational students
it was found <that of those who did report, oral c¢lass re—
ports and class discussidns rated as first and third respec-
tively on a list of difficulties they vere facing {White,
Brown, and Suddlck; 1983). These two areas were repor;ed as
beingy average protlems rut they nevertheless ranked kigh in

teras c¢f probleas taced.
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Bofth American teachéré and fellov students may inter-—
pget the lack of classroon participation as lack c¢f intelli-
génce on the part of the‘foreign student (Endo, 1980; Jensen
-and Jensen, 1983). Chinese students tend to fezE and avoid
verbal classroom participation, and be hesitaat, disorgan-—
ized, and nervous when called upon to speak (Endo, 1980).
According to Endo (1980), tlese characteristics perpetuate a
stereotype of the Chinese as quiet and unexpressive and for-
elgn in the sense that they do‘nct appear—~to have mastered
the Englisa language.. a pcrtioh of the problee lies in the
deficiency ot 1angﬁage skills wbich, in turﬁ, is attributed
to @any sSources. Traditional Chinese values that stressed
obediénce to authority, sukcrdinaticn and senéitivity to the
wishes of otbhers, and conformity and fatalistic acjuiescence
to outside forces did not encourage, nor reward, tne gquality
of discussion and interaction that would Adevelop language
abilities (Endo, 1980). 1In a study by Huang (1971), Chinese
Students were tound to be less talkative and inquisitive es-
pecially 1a classroom situations. They did not question the
statements or opinions of cthers and tended to accept or re-
main silent even though they did not agree with what was go-
ing on 1ia the class. It was not the temperament of the Chi-
nese to argue with classmates or disagree with instractors
in terms of open confrontations. They showed less inpitiative
and indepeandeace ot action and tended to go along pclitely

with members of the nost society. Many of these subjects in-
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formed the researcher.that they £felt eabarrassed to see how
North American students arqued and debated with professors
in a rather arrogant fashion. - They stated that the Chinese
self-effaciny guality and humility are sigply Dot appreciat-—
ed in North America. In Zfact, they'are.interpreted as evi—‘
dence of inadequaéy since most North Americans are father
frank and straightforward, believing what they hear as con-
fessions or 1gnorance and stupidity (Huang; 1971) .

These values vere iampcsed upon behaviot by and within
the family and they served to stifle interaction.  Children
were to be seen but not .heard frcm, ampd zost communication
was directed downwards <from the parent to the child. This
stercotype or the gquiet Chinese became widespread until it
functicned as a selﬁ—fulfilliﬁg expectation both for these
students and tneir teachers. Chinese students need to be
encouraged to speék up.and express their\FhOughts, to modify
to some degree their guiet and reserved deaeanor, to feel
more at ease‘uith'the North American habit c¢f out-sSpckenness
(Jensen and Jensen, 1983) -

The relationsaip of language and face serve tc high-—
light another aspect of the Chinese student's corpmunication
behavior in the North American classroom. The Epglish lan-
jJuage is usually the second or soretimes thé third lenguage
of these Chinese Students. As a resdult of tkis, their EBng-
lish language standard is nct always flueat. The lack of a

mastery of the English language coupled with fears cf loss



of face dictate that Chinese students will not want to par-~
ticipate in class discussions. The Chinese have a deep pro;
pensity for the avoidance c¢f eatarrassment and would under

.Such circumsstances rather remain silent than risk being made

to look unintelligent tKang, 1972; Shanata, 1978; Stelltiz, -

Christ, Havel, and Cook, 1963). !
As a result of bis respect for glders and sugeriors,

the Chinese student holds his teache *high esteea. Soae

teachers try to develop a certain ncn-alccfness with respect

to the stpdents in their classes, undéubtedly if/ah effort
to establish a6 friendly atmosphere or péssibly to hayve the
student think of him or her as an ordipary peera. Chigese
studéntg-aré unaccustomeﬁ tc the acre informal personal re-
lationship between students and téachers in this ccuntry.
‘"The Chinese are not used tc hearing students correct teach-
ers of teachers admit pistakes (Illiuois State Board o% Eda-
cation, 1979). This 1s 1a total contradiction cf thke Chi-
nese cultural expectaticns of the teacher and uculq result
in subsequent resecntment ard less of respect on the part of

these students for the teacher (Matluck, 1§79). A teacher

1s usually bighly revered and treated with great cocrtesy.

The Chinese student's attitude towards his teacher has al-"

wvays been cne of great respect. His reluctance tc ask ques-
tions in class, @such less to =speak ocut, may stea from his
feelings of shyaess, wfear, or self-consciousness 1in the

presence of his teacher. 1Ic risk making a mistake and "lose

/
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face® before his teacﬁer is a frighteﬁing' thought (Tebeau,
1977) .

As part of this respect of and_obedience. for e€lders,
the Chinese student is found to te a very complying Ferson.
Shyness in the Chinese student would be pore accurately de-
scribed as a reserved attitude to;ard stranéérs cr tcward a
person one does not kpcw well. It is a pblite attitude used
to show respect to elders or superiors. Children are krougat
up to accept the opinions of their elders. In 5 sccial situ—
ation they seldon disagtee since it would be very iszpolite
to "lose face™ if it turhs out his statement is erromeous
(Tebeau, 1977). In a study bj sue and Kirk (15$72), they
found Chinese students tc Lte mére'introverted and ;onforning
tpban their white counterparts. Tiey will do whatever tae
teacher -says without guestioning him or her. To tesisi is a
siyn of disrespect for authority (Adaums, i981) . cénsequent—
1y, the Chinese <child is socialized to accept ail that 1is
said without <challenging. This is cafried forth into the
classroom where these students expect to be taught but ;hey
do not expect to have to coptribute to the class (Adams,
1981). .To dc¢ so would nct cnly signify disfesp&ct'for the
teacher but thé indi vidual would also violate the group con-

cept for seli-expression.



Chapter IV

THE UBIVERSITYI OF HINDSQOR SITUATION

The material prior to this section - has revealed the
link betwe¢n the culture ¢f the Chinese and’tnei: subsequent
comaunication patteras especially im the classrooa ‘situ—-
ation. It is recggnized that the Chinese aave unique commu-—
nication behaviors in the classroom which have Leen forau-
iated by their cultural values ‘and‘ pailosophies. The
personalities of the Chinese have been influenced by thé'ih—
te;:elated doctrines of riiial pieiy, unquestioning respect
for and adherenmce to authcrity, fear of group criticisa and
or calling attention to one self and a self of fatalisp——
values that have serveh tc validate the Chinese culture and
are associated with related behaviors such as the display of
a high degree of patience and tenacity in dealing with ad-
versity. The actualizaticn ¢t the Chinese values fosters the
nuturance of am adaptive rather than a ceontrolling strategy
{Yfamauchi, 1981). Aas 3rembeck (1966, p- 75).  rostulated,
"the group behavior of children in classrocas is an €xpres-
Sion oz the culture in whict the classroocm is set.™ Granted
that this is true, 1t wmeans -that €ach culture will dictate
the classroom behavior of the children within that particu-

lar culture. 2at Iirst glance, this does not seenx to be a

.
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problem but it does develop into one vhen students froms one
unigue cultufe are «tound in yet another unigue- culture's
classroons.

The. evidence of such a problem can be recognized here

. .
at the University of Windsor. Essentially the p:oﬁlem lies
in the differences which exist between pzofeéso:s'vexpecta—

tions in terms of classroom participation and compunication,

and the unigue cormunicatica style of the Chinese students.

Iﬂ§-£LL§f:§Q] EXPECTATIONS CF EBOPESSORS
At ¢t Upiversity ol Hindsor,' as with otner uaivéési4

-

ties across North America, gquestion asking 1s nct only ex-
pected but desirable. The proiessor aims to create the teel-
ing of tree ingulry in the <classrooa (Jensen “and Jensen,
1983) . Participation produces feedback on material taught as
well as the method of teaching. Student cparticifpatioa 1is
PN

thus very important because of the berefits galined Ly both
the students and the instructors (Forsberg and Greenbaumn,
1983). Instructors expect tkat students will go beyond read-
ing class aaterial, taking notes and wfiting examinations to
be more active 1in the classroom through attendance, partici-
pation and active listening.

A study by Forsbterg and Greenbaum (1983) found that S0%
of 26 instructors surveyed felt student pacticipation was

important. The definition cx [Farticipation varied sonewhat

from instructor toc iastructoer. Most however considered it
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to be verh;l, that 1is, asking questions, qd@@ng otiniép%_éhd'“
So on. Others included nonve:hal c@esﬁ ‘alefthésé’ §nd eye
contact. with thi® speaker. It was a cogﬁoqﬂféé;ing $j§ng the
instructors that tney teit excited wshen Studéngs %aftid@paf—-

-

ed instead of relying totally on the instructors tfc spout
off tacts and figures. They expect guestiEdS?iio be  asked
since 1t ﬁill be an indication of whether théﬁStudents un-
dersfana {EE‘gaterial <r hot {Adanms, 1981).‘The} aiso eipect
the s;ﬁdent to conrront the id€as presented and tc-eggage in
interactive dialogue with the teacher and fellow classmates
in order to better grasg uhéf ‘15 beingy taught.(Fillmore;
1983) . | ) |
'In.terms of taculty—-student interaction, the former ex-
pect students to be.self—notivated, interested in the ma-
terial presented and provide teedback in order tc create a
successful teaching atmcsphere. Self-motivation iﬁcluded in-
teracting with the material by apprlying it to one‘s life
outside of the class. ncsi instructors stressed the fact
tha; when students ﬁhoued interest, their own interest in
the material also yrew and they also saw this as an orportu—
ity to. learn from the students (Forsberg and Greenbaua,
1983) . They expect students to lock to other sources of help
such as asking rellow students, referring to the tex£ and
pinpointing the main prcblem prior to resorting to‘tﬁe i1a-
structor for the answers. BHowever, none of the ianstructors

expressed dissatisfaction vhen students did ccme to see

then, and nmost seemed to favor it.
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e are expected

’ 'Caﬂaiians da,
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'Forelgc stﬁﬁents

-

are cften expected to understand tae

‘-- '—-‘
~ _

mater1a1 to the same degree that Canadlan studentc do.

-

;1n all

They

to partxcxpate aaequately thlngs that

- ~ oot

anu ~ate granted l;ttle recognxtlop

of their

dltflcultles (Hendrlcks and- Sklnnez, 1977)._ In fact, in-

- structors expect Cd&hese <tudents tc be Just as gcod or even

netter tnat sone Canad;ans- They. are_ assumed to’ be zRore emo-
tionally stable and acadenlcally ccmpetent when compared to

their Capadian classmates (W4omyg, 1980).

In comparing the commuricaticn patterns of the Chinese
with-professors' expectations 1n terms of classrccm ccmmuni-
ca;icn, it can be seen-that the two are very ditferent.

Canadian professor expects active verbalization and partici-

The

pation in the class, but this 1S sSopething which the Chinese

student ‘finds due to the

—

ditficult tc do totally apposite

'cccmunication patterns fermed by his cultare. The Chinese

student and tae Canadian professor are thus fcund to be

expectaticns of the

hol&ing dlfferent ccomunication styles

warranted in the classrcom situation. -

——



Chapter ¥ -

DISCUSSION OF THE PRGBLEN

At the University ot Hindsbr, approximately 14X of the
student popﬁléticn fall under the classification of being a
foreignfstudent. Of these, 65% are of Chinese ethnicity (In-
ternational Students' Centre, 1985)« From the literature
review,A-it éan te concluded that differeaces in coemmunica-
tion expect&tidns do exist between the Chinese studen£ énd‘
the Canadian professcr. The large number of Chinese foreign
students at. the University of Windsor, poses a prcbles. which
should be dealt with. g ' ”_' -

The differences 1in expectations 5: cdmmuhicaticn'pat—_
terns imn the classrcﬁm ervircnment create a barrier agalnst:
effective.communication between the Chinése student aqd}the
Canadian professor.. This in itself G[freveants the tuo gtoups‘
from coming to a true understanding and acceptaace cf eécg
other. If the differences are not overcome, the passivé com;
munication patterns of the Chinese student will continue to
persist, thus obstructing effective communication-. If” stu-
dents and faculty can come to realize each others! exgpecta-
tions, educétion will beccme more enjoyable, eftective and

aeaningful (Forsberg'and Greenbaum, 1983).
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In terms-of the;hniversity of Windsor, ‘the I;fge Chi—-
nese student population suggest$ 'that this frobiemAprcbahly
exists gquite extensively. Ihe'Chinése student £inds‘that'he
or she is unable to meet the’commqnication ah@ paﬁticipation
rejuirements of the Eroressor:due“£o ﬁis or her own strongly.
iﬁculcatgd.godmun}cation papferns. AS the number of Chinesé
‘ﬁoreidﬁ'studénts; increase€s, tpislgroblen Will becone noré
significaﬁt. It is therefcre important that the issue be ex-

-

amined with the laotent that conclusions can be made which

B

might be able to rectity the prdblem. If these coenanication

-

diffgrences.are not resclved, = effective coﬁgunication will
never be realized. ' '

| The objective of the study'is thus te¢ pinpornt the coa-
mﬁnicationlpatterns of the Chinese student in the classrood.
It is intended that the findings £frcm this research be used
to assist both thé pecrle who will coné into ccntacf with
Chinese studehts in the learning eﬁvironment and tke stu-
dents themselves, bj meaﬁs of arrivihg at some conclusions

as to how they can bé assisted in their adjustment to a dir-

ferent classroom communication envircnment.

v

M QUESTIONS |

One research guesticn <for this study is to understand
the communication patterns of tbe Chinese <tudent at- the
Universit} of iiﬁdsor. The concern is for how Canadian aﬁd'

¢

Chinese toreign students will differ in their classrcca com-—
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aunication pattens ané particibati;n and how ihis has creat-
éd an un?alanced coniun;catioh flow withia the classrooa.
Ideally, the intention is tc arrive at a stroﬁg understand-—
ing of the co;aﬁnicétion styles of the Chinesé'student and
how this stylé ;ffects hié c¢r her performance in the class-
.coom as opposed to the. compunication expectations cf pro-
fessors. An additional research question fposed is the po-
tgntial relationship' betweer thg Chinese's cogmunication
styles and their cultural values angd philoscphies.  In par-
‘ticular, it is proposed that the Chinese students' cczamuni-
cation styles will be congrueat witp their values and phi-
losophies. —_—

_—
HYPOTHES
In view of the research guestions posed, five hypoth-
eses were genmerated for this study. These hypoth;ses will

serve as specific predictions derived from the theoretical

pase of the literature reviewed.

Bypothesis 1
There will be a significant difference in the  learning
styles of Capadian and Ctinese toreign students in tke edu-

cational enviroament.

As suggested ﬁy Brembeck (19&6) and Samovar et. al

{1981}, tbhe learming styles of students in classrooms will
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be a reflection of the culture in which they are trought up.
Education 1S an e€xXpression ct people; tise and flace as it
is with the learning styles of students in clcéércons- Based
on this, it is hypothesized that as a resﬁlt ot different
cultqrdl values and beliefsfbetueen Canadian aAd Chinese

students, there will in turn be differences in the manner by

which the twc greups learn.

dypothesis 2

‘ ;
There will pe a siynificant difrerence in Canadian and Chi-
. nese studeats' repcert oI ipteractions 1D JIOups.

Based on the literature fevieued, it 1s exiected that
Chinese students wili always conforc to the groug irregard-
less orf the circumstances. The Chipnese place iaportance oa
the development o: the the group concept and zaintenance of
yLoup narmony at the expemse Ci individuality and self-ex-
pression. Thus, tals aypothesis seeks to discover 1f tae
Chinese and Canadians sacw differences inlthei: group inter-

actions.

Hypothésis 3
There will be a significant difterence is how Capadian and
Chinese students report their interaction in tae classrooa.
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Accdrding to the literature revieved, the Chinese will

oe pore passive and gniei in the classroon as conmpared to
their Canadian counterparts. In exaniniﬁg the manmner ;n
vhich Cabnadian and Chinese students interact in- the class,
the rocus will be on their cormunication and participation

styles, taat 1is, bhow tkey responod and behave during the

Cclass.

gypothesis &
Ckhinese students uilllzepcrt thelr interactioas with their

instructors dirferently frcg Canadian students.

The literature reviewved suggests that taere will be a
difference in the way Chipese and Canadian stucdents treat
and -interact wita theilr instructors. It is expected that
Chinese students will show a bigh esteea and respect for
their instructors ana hence treat thesz acceraingly. This
hypothesis therefore seeks to discover if these ditferences

do in tact ezxist.

Hypothesis 5

Chipese and Canadian studeats will report a difference in-

their interactions with their fellow students.

The literature reviewed seeas to suggest that Chinese

students will bave mcre of a need for arfiliaticopn with oth-
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ers especially with their pPeers. C(hinese students are ex-
pected to shovw @more concera for others taan themselves and
this atfects the way they interact with their peers. This
hypotgesis therefore seeks to discover if the ‘twc groups do

in fact show differences in teras of their interactions with

their fellow students.

-n‘J
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Chapter ¥I

BRIBODOLOGY

SUBJECIS
S
"The Chinese Group

The sample u«as selected basgd on the follewiag cri-
teria. The subjects had‘to Le enrolled in first year classes
in Business, Cozmunicaticn . Studies aand Psgcholcgy- They
were, houewet, not-limited to these departmeats and thef did
in fact come fronm other departaments such as English, Nurs-
ing, Cénputer Science, Eccocaics, Sociology, Pblitical Sci-
ence, Visual Arts, Soéial Work, Mathematics aand Science, Ed-
ucation and *Biology. First year classes from these
departments cf Business, Communication Studies and Psycholo-
qy uéfe.selected on the Lasis of the number of Chinese stu-
dents 1n the class. AS a result of this «criterioszo, one
aninesé, tvo Psychology ard two Conmunicatién Studies first
year classes wvere selected. The foreign student group con-
sisted of 41 Chinese students and they came from China, Bong
Kong, Malaysia and Singaporé. There were 24 males and 17

females in the Chinese saample.

- 47 -
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The Canadian Group 1

The Canadian sample was randomly selected trcm the saae

"“classes as were the Chinese students. All students with non
Anglo—Celtic names ue:e‘elininated from the sample. Of the
fenainidg subjects, 30 sets ?f tesponses vere randcely se—
lected for this study. The Canadian saaple copsisted of 15
males and 15 females; ihe subjects 1in tois g:éu; also came
from a variety of departments and this sample was theréfo;e
representative Of tae Caradian students 1in the Faculties of
ACts, Business Adainistration and Social Science. éased on
these criteria, the :eseafcher felt that tae results cf this
study could only ne.genezallzed to students in the Faculties
oz.Arts, Business Admipistration énd Social Science at the
University of dipdsor.

Ail of the Canadian sample spoke Eaglish as 'a first
languagye wbile the first language or the Cninese} student
Jroufr wWwas either Cantoiese, Hokkien Qr Mandarin.

“

NATERYALS )

The study wvas 'a taree part study aad involwed the use

of _two sets of test material as well as the technigque of 1in-

terviewing.
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* ) LEARNING STYLRS INVEBTORY
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The first instrument was the Learning Styles Inventory .

-devised by Albert Caniield (1976). The furpose of adminis-
. terimg this test was to examine the learning styles of Capa-

‘dian and Chinese  students and to discover if there was any

truth tb the statements that differences in learrning styles
are expressions of ditferent cultures. Tﬁere were a total
of 30 itemas in the test and fcur cptions. to each itenm.
These 30 itenms ueré divijed.into four major fields: condi-

tions of the learning situation, content ot material pre-

- ferred, the xode of learning and expectaticn of performance.

Each or these was further broken down into suk-categories
and in the case or the ccnditions section, each sSub—-category

vas divided up intc two suk-scores [See Figure 1).

"



_BAJOR AREA
1.Conditions

2.Content

3. Mode

4.EBxpéctancy

Figure 1:

SUE-CATEGCRY
a)Affiliatici

b)Structuzre -
c) Achievement
d) Exinence

a)Nuﬁeric

b) Qualaitative
. c)icarimate

d) People

a)Listening

b) Reading

c) Iconics

d)Direct Experience

a) A

b)3

c)C

d)p

-
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SUB—SCCRE
i)Peer Affiliation
ii)Instructor Affiliation

i)Organization-Structure
i1i)Detail-Structure

i)Goal Setting—Achievenment
ii) Inderendence-Achievement

i)tompetition-Eainence
ii)Authcrity-Eminence

CATEGOSIES CF TBE LEAENING STYLES IMVENTCAY
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Subjects were asked to rank the four responses ot each iten
according to their preferences where " 1" referred to most
preferred and "4» to .least preferred. The first section was

made up of the Iirst eighf scores of the answer sheet and

‘these reflected concerns for the dynamics of the situation

in which learnming occurred. The four sub-categories were

Affiliation, Structure, Achievement and Epinence. The two
. . - @ - )

sub-scores for Affiliation were peer affiliatich and ia-

structér affiliation. The foraer referred to students' need

tor working 1in student gIcups as well as having student

friends and good relaticms witk other studeats. Tte sub;
Score of instructor affiliation ¥as concerned with the need
for personal and wvars relations with the instructcr. . In the
Case of tae str;cturé variatle, the two sub-scores were or-
ganization-structure and'ﬁétail—structure- The concern of
organization—struéturé focused on perceptioas of ncw logic-
ally and clearly corgarizeé course werk was. In additioa, it
vas also concerned with whether assignments were meanmingful
and vhether activities were properly ordered. The third sub-
Category was that of Acnievement and its two sub-scores were
goal setting and 1independence. In teras of goal'setting-‘
achievenent, - the item was zeant to .éap the degree to which
students preferred to set their own goals and objectives as
vell as to make taeir ownp decisions. ¥ith tegards to inde-
pendence-achievenent, the concern was for the extent to

— -
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vhich one would cacose tc work alone and independenfly as
well as udrxihg and doing things for oneself.  The fourth
sub-category vas thdt ol Emlinence. This was brokem up 1into
conéetition and authority. Coopetition-eminence referred to
the aesire té_-coipare on€selt and knov how one 1S doing ib
relation to_others; The authority-ezinence response referred
to the nééa focAclassroom discipling_andQOEder, and to have
knowledgeable teachers. l

The seéonc secticn was concerned ~With tié conteat of
the major areas 5r interests studepts had. Tbé first was
that of Numeric and thls retlected the preference f<r work-
ing witn numpers, logic, ccmputatioans and mqtaeﬁétical ?ron--
leas. Jualitative involved the preference tor wcrking with
words and language vwhetlker it- be uixting, editing of yalk-
ing. The inapimate itea response revealed thne desire for
worLKiny with toings waile the ;eopie respcose ites reflected
the prefefence for Working wath peogle.

The_tnird secticn or Mode stressed the aode hf uh1c§
learning i1s grerferced. All the ‘'a' resgonses 1L tnls sec-
tion were concerned with listebinyg as th% preferred learniag
aode. The 'bh' resgonses reterred to reading, tae *'c' answers
to 1cgnics or visual Lgirnlng and the 'd' respcnses to
learniny by direct expe:;ence as the creferred modes ot
learning.

The zourth aad fipal secticn was copcerned wita the

level at which students anticipated they would perfcre. Tae
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tat Eespbnse§ reflected an outstapnding or supericr perfgrm-
Ancé, the 'b' respouses an above avérage pertormance, the
'c' answers apn average perrormance and ihe ."d" respcoses a

below average level.

The second instrument consisted of a questicnnaire
wilcn depicted <five scenarios or hypothetical =situations.
These scenarios were created for this study and were based

-

.on the cultural values and the expectant cokxunication paé-
terns oI the Chinese, gutl;ned by the literature. ETach scea-
ario described Drlefiy a éituaticn'in'uhicn there was an in-
teraction between the 2ain character and the iastructor or
otaner studentsG(See Apéendix A}. Each oI these scenarios in-
corporated one or two c: fhe cultural values which had an .
inileeace or comaunication gatteras and classroém pa:tic;pa-
tion of the Chinese foreign student.

Scenario 1 or tne “gioup barmcay"™ scenaric "dealt with
the situation) 10 «hich the main character uaé asked to jo
alaai*:ith a group Jecision he or she did not agree with aad
this vas desigued to test bypothesis 2 waich is tpat Capadi-
an and Chinese students will interact differently in groups,
as well as nypotaesls 5 which 1is that Cagadian and Chinese

students will show a ditrference in their interactions with

thelr fellow students. e
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Iz scenario 2 or the M"save frcm embarrassment™ scenar-
10, the main chdtacter picks up on a'm;stake‘mdde by fhe in-
structor put does not bring it to his attentio‘?fic avoidﬂ
causing hia eambarrassment. This scepario seexs to tés; hf—
potheses 3 and 4. Hypothesis 3 states that there will be a
difference in the way Canaaian-adﬁ Chinese behave 1in the
class while hypotpeszs 4 states that the two gJroups will
shou'dixférenCes in their interactions with their instruc-
tors.l
| The malh character 10 scedario 3 6: the "do not re-
Spond" scenario dges not respond tc a quéstion posed by thae
instructor becauyse it was rot directed specirically at aiam
or her. This scenario 1s related to\hfpotneses‘B and 4 which
as explained atove are coﬁcgrned ~with differences in inter-
actions with instructors and during classes.

In scenario 4 or tae "apot critical®™ scenario, tle main
character's behavior 1S cpe Of accerting tne aaterial taugh£
As being accurate and taerefore he or she does not question
it. Again, tbis scenario 1s lanked tc'nypotheses 3 and & aﬁd
seeks to discover irI Canadian and Chinese students' do show
differgnces irn classrcez interacticn .Qnd interaction with
their instractors.

Scenario 5 or tae “yielding“ scenario dealt with the
situation in which the main character seldoms raise€s his or
her nand to particivpate iecause he‘ or she would prefer to

give others a chance to respoad <first. This scenario is
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. meant to test hypotheses 3 and 5. Hypqthesis'3 Seeks to test
whether differences exist Letween Cahadian‘ddd Chinese stu- .
.déntg in.their élassrdop bebavior and 1nt§;action while hy--
pothesis 5 seeks to.discover if the tvo ygroups elicit dif-
fe;ences ih their interactions with fellqu students.
Thereforé, the "groug harmény" Aécénario ¥as ccncerned
vith the cultural issues of stifling ome's individuality and
promoting the concept and harmoany 65 the ér;upQ The "save
from embarrassment®" scenario reflecteq’the cultyral values
ot "loss or face", the need to avoid caﬁsigg entarrassment
;_and loss of digaity as well as truth éttitﬁdes. In the "do
not respond” scena:io; the values of concern were those of
filial vpilety and respect fcrl one's elders and <sugeriors
which in turn reflected pa:ent;child relationsnipé- Tke "not
Critical"™ scepario dealt with the aspects associated with
tae rote memorization type of schcclin§ Such as being very
accepting and trusting. The "yielding" -sceﬁario reflected
the cultural values of fielding and givingy way to others.
Subjects were asked to-fespond to each'scenéxlo using a
set of five rating scales (See Appendix B). All ratings were
on a anipe-point scale and ranged from ™1" which indicated
. 4
"not at all" relevant to a “9" which indigated "very nmuch®
ot'"very similar“ in terms of relevance (Wong—-Hieyer, 1§8u}-
The :iirst gquestion asked the‘subject to Trate each scenario

in terms of how relevant the situation was to his or her own

experience. The second questiop asked the subject how likely

-
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be or She'uas'to pehave as the main cha&acter in"€ach of the
Scenarros while the tﬁird guestion \ﬁealt:uit;‘the sukjects!
éerception'of these situaticns ha;péning tc ?eople.of thelir
own ethnic backgtound.‘ Quest;on 4 for each of tae scenarios
lasted hine emotional i:esponses and they were “anger, de-
pression, lonely, confused, .embarrésééd, anxibus, thgeat—
enedﬂ guilty acd loss ot . self-esteem.™ " Each emctional re-

sponse was accompanied by descriptives in crder to rinimize
' definitional and cultural difterences betweer the tuo
groups; for exaazple, teeliang angry was described.as hostile,

mad, annoyed oz'engaged (song-kieyer, 1984). Tne aim Or this

¥as to find out how SobJects felt across the varicus situ-

—
’

ations and whether aay of the emotions were unigue to the
various situations. Tt& la;;ﬁﬁaﬁestion vas concerned with
‘cbmmuniqative and participatory responses‘ang the sutjects
were asked to rate tae extent to which they wculd respond to
the scenmario with the copiﬁg strategiés of "talking apd ask-
ing mofé gquestions", "talking crivately with the instruc-
tor", “complaining to iriends®™, "™avoiding eye ccantact” and
"makiﬁg no changes as it is cnly a temporary situation™. Ine
flfst three coping strategies were active respcnses while
the latter .two were passive responses. |

Eaca of the.;ive ratings were examined oy etknic group,
that its,. uhetneb one was Canacdianm or Chinese as well as by

the scenario situation which ~reflected different underlying

cultural valles at work. In effect, each of the hypctheses
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was tested not coly cver etknicity but also by the ditferent

-

situations which reflected different cultural values and by
the interaction of-each si;uation Vuiihwethnicity. " The pur-
pose ot this was to see whether ethnicity and scerario sitﬁ;
ations hnad diﬁferent;influencgs on comuupicatiog patterns
and teanaviors. In additicc to tcis, the subjégts vere asxed
‘to provide some aemographic inforaatiom regardiag their
backgroqnds (See Appendix C). The telerhone numbers oI tae

sub jects were requested so that ccotact could te made for

- the loterviews.

€) INTERYIESS

The purpose of the interviewvs was to Jain ccatirzatior

or refutation c¢a hov the cultural values of tae Chinese aad

shaped their communication fatterns and wpat tueir reaavior |

and comnunicaﬁ;on in classicoms was like. The 1nterviews
were ot an upstructured and probing nature. The l1nterviews
were divided into two sections. The first dealt with tae
cultural aspects of the sﬁudy- In this séctioa, all the io-
terviewees were stimulated with the same zain gropbe to jet
then talkimg about théir CCEmuUDi1Cation patteras within tae
. family and the cultural asgects which surrcund these pat-
terns (See Appendix D).' ‘The directioa of eﬁcn zniervieu
sould be set by the interviewee and the sup-probes would de-
pend on the résponses glven by tne interviewees. The airm of

this first part was to see 1f cultural values did in fact

g
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nave_ influences on the ccazumicaticn patterns Or these Chi-

nese students withia their families. The second section

dealt with g£omaunication and participatory patteras within

the classrobz. The zain probe 1ir this section was desigoed
to get the ikterviewees talking akout thelr cosaunication
patterns in the the class (See Appendix D). As with the

first part, the sub-proces depended on tae rLeSpcnses given
. e

-Dy tce lanterviewees. Tae aim of this Section was to get the-

: /
. - : = - v e
interviewees to reveal their <¢cEgucicaticn patteras as well

as fini out if tney xnew orf the reasons pehind it. Eacnrin-

terview lasted petween 20 tc 30 minutes.
A coding sSheet was set  up to analyze tae 1nterviews.

. -

¥

The coding Sheet was Pased on both the cultural acrd ccmmuni-

|

.cative aspects outlipned 10 tae literature review (See Appen-

dix E). Ia efrect, tpne coding sheet was based on themes and

as long as, the interviewee aeaticped the aspect, 1t wculd bne
. ~ c

: v
checked off. The cultural aspects and theif sub—components

included 1o tae coaing sSaeet dealt witn wigdividualisa,.

tace, filial piety, truth atfitudes, rcte zemorization,

yieldicg ani pareat-child relationships.™ In terms of tae

communication aspects, tlke thepes were based or tre ccamuni-

trhe classroom as outlined in trhe earlier review; for ip-

-~

stance, lack cf coaridence 1in Speaking Wwas due to a feeling

or Sllowiay others: the cpgertupity tc respond first.

.

’n

g¢ation and pebavidal patterns of the Chinese =students in

[%3
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Prior to the actual administratioa of toe tests, tné
Sceparios and tpe 1ntervi€us were pre—tesged usjng seyefal
Chipese roreign = stuadents. The scerarios were éﬁecifically
designed for tnis study and as a resualt they had to be test-
ed and aodified sevefai ti1d€s before the zinal product was
optaiped. The inﬁertieus sere also pre-tested ob several
Cainese students Icr twe purgoses; _one,.to test the lead—iﬁ
Juestions "and seéondly, to prdvide the laterviewer with
practise in crder to 1ncI€ace :elidtiity vhen conducﬁingwtne
actual interviews. |

The Learniny Styles Izventory aad toe Scena;io gues=
tionnaires were administered to five irst year Cclasses 1in
the [epartaents of Bus;néss Ad;inistratian, Corzmunication
-Studies and Psychology. ‘The purpose of cnoosihg first year
Classes ¥as to ainimize as Euch  as pos;inle the effect of.
acculturatior on tae part of tke foreign stuaeat sagple. It
was telt that tirst year sttdents wculd have aad less oppor-
tunaty to accuiturate themselves to a2ew aad unfamiliaf cul-
tural conditions as ccapated' to upper-level undétgraduate
students. Wita tae exceftion Ci <c¢ne of the Ccmaunication
Studies classes, all of the subjects in tkte otter classes
were alloved to taxe the two tests hceme tc ccaplete. In one
Communicatioa Stuaies class, the instructor allowsed the re-
searcher valuablelclass time in 6rder to ensure a bigker re-
turn rate Iron the students., The sufbjects whc took the tests

home were asked to return them at the next lecture.

4-"‘"
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. Each test was prece&ed by its cvdiﬁgtrﬁctiongand tae
_-students uére advised fo réad them carefully before answer-
1oy tnelquestipns; Ip aédiiion,‘a cover letter was attached
to eaca set of tests thanxing the students for their partic-
ipation in the study. The subjects were assured-that there

vere Do Cight or ¥Irony answers but that their opinions vere

_the issues ot concern. Names were requested 'so that the re-

v : - A
.

sults ot tpe two tests cculd be correctly msatched off for.
each subject. Telephcne nunbecs were also zeguested so that
coatact was rossxble with the subjects for the interviess.
The interVLcus_uere corntined to the Coinese foreiygn
student; sample. The raticnale 1crC this Was to seek confirc-
nat;oﬁ or dlsagteement zor the reasons why and acw tie Cai-
nese comnun;cate and tehave as ttey do in the classroca. The
ten i10tervievees Were :andomiy salected from thke Chinese
sample who had completed the zirst two tests as ¥ell as pro-
vided a telephone ccntact ntabér. Gt thé ten, Zlve were male
anc iive serCe tedale. " Bach was asked to spare 20 to 30 wmin-
utes oi their time for the interviews. The interviews werce
conducted in enclosed and rrivate rccms and each of Ehe in-
terviews was recorded on audio tape. Each intecviéu began
‘with the ;ssurance of con;ident%glity for the interviewee as
well of tne fact éhdt ais or her opinions and experiences
were the issues taat mattered in the interview. They were
also toléd that the ioterview was divided into twc sectionsa

It was at tzis particular point in each of the interviews
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tﬁat,the tape re&bzder was turned; ¢n. As a varmfup:leading.
to the maia interview, e;ch'interviéuee wvas asked several
simple .questions iite what his dr her pajd: vas, hcw maay
years he or she bad beep ir Cana&é and where bhe br‘sge was
from. The aim of this was to put the interviewee at €ase as
‘ueil as let him or her get use teo the idea of the interview
being taped. All interviewees were questioped using tke sape
first nain'probe (See Appéndix D), that is, they were asked
to describe their interactions with their parents and their
tamilies. Degpendiny cnltbe.xeéponse they g;ve, the research--
er would pick uf orn their ansver and get thea tc elatorate
further. In a sense, each sub-gprote depgnded on the direc-
tion given by the interviewee and the interviewer did not in
any way try to direct the interviesee but scugat rurther ex-
planation when the 1ntecviewee hit on a poilot that was or
interest to the interviewer. ‘'The Sub-fprobes were geqerally
of the fcllowing nature: "Can you descrike what 'ygu just
said in more detail?"™ n"iicw about.....?", and "You just amen-—
tioned.....could you tell me what- ycu mean by that?". lhen-
ever, an interviewee was stuck, tbe researcher either weat
back to clarify a previcus pcaint zade by the 1nterviewee or
interjected a personal ekperience tut in such a way so as
aot to lead the i1nterviesee. These steps were mzalntained
throughout each oI the inﬁervieus. Wwhen it appeared that tane
interviewee had 'exgausted tte first secticn oi the inter-

view, the interviewer would then move on to the seccnd sec-
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ond part of  the ipterview dealing with ' communication
1

aspeét;- The lainlprqbes for this section can be seen in Ap— |

pendix D. This pa}t of tite interview was consisterpt uwith tne

Pro¢edures adopfed in tke first section. Each -interview

lasted 20 to " 30 minufes and they. were alil conducted by one

interviewer for reliability sake. o
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Chapter VII

- RESULTS AND DISCUSSION

The results from this study will be discussed in three
sections: the Learning Styles Inventory, the Scenarios and
the 1anterviewus.. Thé findings from each instrument will be
reported apmd discussed ip relation .to the aypotheses out-

lined earlier.

B

e

SECTION 1——LEARNING éuug IEVENTORY

In this ‘inventoii,' the subjects were asked to rank
theif preferences on a-tctal of 30 items which dealt with
learning style, | relatibnships with instructors aad fellow
students, the structure of classes and mate:ial, gerfcrmance
and major aréas oI interest. Bach item consisted <f fcur op—
;ions which subjects ueré asked to rank according to their
p:ef;rences.' A mqn repcesentéd a high rank while a ™4" rep-

' 1
resented¥a low rank. The subject provided 120 <responses
wvhich vere collapsed intoc 20 categeries covezigg fo;r major
améas: conditions of the learning situation, coﬁient of ma—.
terial preferred, the mode through which learning is pre-
ferred and expectaticn of pertcrmance. The conditicns of tae

learning situation were further broken dowa inte four sub-

categories and for the ccnditions section these were in turca
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subdivided iato two sub—scores eaca (Seé Figure 1, 'p.. 50).

. The four suo-categbries fdf‘the conditions secticn were af-
-filidtLOQ; strﬁcture, acaievénent apd eminence. Tike two sub-
scores for eacbh of these sup-categories " uwere fespectively
peer affiliation and ‘instructor affiliation; organization-—
structure and deta;l4structu:e} jcal setting-achievement and
independence—achxevenent, 'and'competition—eqinence‘ and au-
tho;xty-éninence. The tkre€e remaining areas. were €ach bro-
Ken dowd into_four sut—categor;és. The content cr areas of
interest section was succaivided 1nto numeric, gu&litative;
ipnaninate and péople. Tone four sub-categories fcr the mode
a;eé ugre-ilstenxng, reading, iconics and direct expé;ienCe.
Ian teras ot eipectaticn ct pe:icrmanca,- tae sub-categories
uefe expectaacy ot A, B, Cor D érades. T he Sub-c;tegories
for the major areas ¢r content, @pode and expectancy énd tae
sub-scores for cogditlons made up the 20 categyories ctc whiéb
the results were based. 1Tke maximuzm score cn each of these
ca&egories %as 24 and the minimuz Score was ob. Each category
consisted of six related ILesponses (Canfieid, 1980). ™~
The Mannp-whitney U test was applied to tane data Irom
this inventory because the Tresponses were ranks and were
therefore ordinal 1t npAattre. &his ncoparametric test was se-
lected becausé 1t made minigal assumptions about the form of

the underlyiany distrituticns unlike the t-test (Boscoe,

1969; Siegel; 1956) -
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Of the 20 categories, ~only four révealed s;gnificant.
ditterehcés_hetuéen- tae Capadian and the Chiﬁese'studenté.
.These rour categorzes'iépé pfgdnization—structure, numeric,
qualitafive and eipecténcy ¢t 3. These will pe discussed in

detail below while the

.hon-significant categories will be

discussed in the summary the end of this secticrp.

significant diffeﬁence betueén Caradians
and Chinege cn organlzaticn-sttqg;ure, (p <.05). Canadians
scored 26.25; the Chinese group 43.13 (See Taple 1).

It would appear tnat the Ckinese group had a lowser fprefer-
ence ror ocganiZdtlon‘and siructcrg,in events. The Canadian
student sample, however, _showed a higher preference for a
ﬁeed to know dbout tae s€guence of events 1n a development
process and the iaportance of knowing why tﬁ;ngs are occur-
ring as they are. ]

Canadian students showed 4 significantly aigter grefer-
ence for logyical and systematic coverage'oﬁ material as well
as a clear and understancatle path for develcgment. The Chi-~
nese students, on the otker Laad, had a lower preference io;
these aspects of the learning condition. This reitlected tae
rote memofizat;on tyre ct-leafning vheredy tae student is
;ocidliéed iato accepting witaout questionmiang. Nct cnly does
this involve absolute trust in others but also bints of tae

stifling of - individuality as well as of superficial rela-

tioRships maintained by the C%lnese individual.



TABLE 1

Learning Styles Inventory bty Ethnic Gﬁoup

Peer Axfiliation
Orgapization-Structure

‘Goal Settinj-Achilevenment

Competition-Eninence
Instructor affiliation
Detail-Structure

. Independence-Achieveaent
Authority—-Eminence
Nameric

Qualitative

Inanimate

People

Listening

Beadainy

Iconics

Direct Experience
Expectancy of A
Expectancy of 3
Expectancy of.C
Expectancy of D

* p <.05

Canadian

35.58
20425
37.22
40.22
33.95
32.88
490.18
37.80
42.08
27.48
5J3.42
34.83
35.32
37.80
38.92
32.1¢&
35.56
29.12
39.90
41.37

Chinese
33.38
43.13
35. 11
32.91
37.50
38.28
32.94
34.658
31.55
42.23
32.77
35..85
36.50
34. 66"
33.587
38,795
36.37
41.048
33.15
12.07

66

5¢7.5
322.5%
578.95"
488.5
553.5
521.5
489.5
561.0
432.5%
359.5%
482.5
580.0
594.5
561.0
527.5
500.5
600.0
408.5%
43938.0

- 454.0
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" NUMERIC

There was a significént difference between Canadian and
Chinese students in théir preference tor studies ang leafn-
ing activities thaxr involved_nunberé and cénputqgicns (p
<.05). The mean raﬁk was 42.08 for Canadian studeats .aad
31.55 tor the Chinese students (See Table 1)- The louefz
Rean rank for the Chimese students suggested that they had a
hlgher preference ifor studies and actzvxtleiﬂphat dealt with
‘computations and numbers since the lowér the mean, the high-
er the preference. Canadian students, on the <cther hand,
f%gm thelr ‘mean rank showed less c¢f a greference for this
type or material.

This fits 1n well witua tae fact that tae Chinese have
problems wita. the énglish laﬁguage and therefore gretfer to
uork with ouzbers. Their kigher preference reflects nct only
the problems taney have . with the language bLut it also re-
flects tbeir desire to avozd "1css of face" to theaselves.
Khen ;orking witn nuabers and ccaputations, the cecrfroanta-
tions with the English language are fewer and therefore they

prefer this as an area tc work in.

\

QUALITAT]IVE

Tais variable was <c¢crcerned with the preference for
dealing with words whether it be talking, wIitiag or edit-
ing. There was a significant difference between Canadian and

Chinese students in this categery (p <.095). Canadian stu-
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dents saowed a° hijnher p:eferenée- for qualitative issues
-(uean=27.u8) ‘ds compdﬁed to Chinese students (Mean=42.23)
(See Table 1). Canadian students, thus, showed a higher
preference for dealing ‘with people in social interactive re-
lationsﬁips. . ‘

& In much tae same way as the previous category, tae
problems which ‘the Chinese have with the Epglish languayge
acre seen through their Lewer deéireito nave any.iniclvgqent
with 1t. Canadian studeats are mcre écmfbrtable With tae
Englisk language &avxng beer exposed to it 5§1nce ttey were
foung and thefeio:e show a higher preference fcr working

with words.

EXBECTANCY OF B

There was a sighnificant difrtercnce between Canadién and
Chinese students\gﬁ expectations Of pericraing ai an above
average but not necessarily at a supericr levgl (p <-05).
The mean rank tor the Canddian sample was 23.12 indicating
expectations of tnis tyge of perrormance. The Chinese group
-had a mean ranking of 41.04 1ndicating lower expectations Jf -
performing at this level ({See fable ).

This reflects to a certain extert tae Chinese 1ndividu-
'al'g dtiitdde towards issues of ™"face™. Taey did not think
therselves capable of being able to produce atcve average
but not nécessarily supericr wcrk and did ip fact réport

this SO0 as to save “face"™ and avoid embarrassment than it

they vere to clainm that it was within their abilities.
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Ot the 20 'categ§ries on this test Jinstrument only or-
ganization- séruc;ure, numeric, éualitative and expecﬁancy
of B were significanﬁly different ior the Canadians and the
Chinese. The remaining categories cf peer affiliation, goal
setting— achievenment, ccﬁpetition—eminence, instructor af-
filiation, detail-structure, -independénce—achievement; au—-
tkority-eninence, ipaninate, people, list;ning, reading,
iconics, direct experience, and expectancies of 4, € and D
did not reveal any differences in the two grons' prefe:encg
for these learniny styles apd levels of pericrmance.

Based on the cultural values and philosophies of-taé
Chinese, Cainese students should" show preferences on the
learning styles items cf "peer affiliatiop,' authority-emi-
nrence, nuReric, %panimate, people, listéning, reading and
iconics.™ Orf these itemé, cnly the "numeric" iter was sigt
nificantly different for the.Cninese and the Canadians with
‘thé former preferr;ng to work uith'numbers and figures. This
1s probably due to the g:oble§§ the Chinese have with the
English language and therefor;mthey tend towards aspects
which can offer escage trcmwtggs. In a sense, it i1s also
likely to be related to Mloss of face" as. they wculd try
their best to avoid emtarrassment orC lc;s of dignity to
self. "pPeer affiliation"™ and the "people" items relate to

the ddderlying cultoral value of gromoting the concept of

the group by having warm, friendly and interpersonal te;d-
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‘this category. THis wds however not the case as ttere vas no

tionships with others in the -éroup- Taerefore, it was ex-

pected that tne Chinese studen'ts would saow a preserence on

significant differences between Canadian and Chinese stu-

dents in tneir preferences'for . Mpeer affiliatiop™ and for

dealany with ™fpeople®. ' - :ﬂ

Chinese students, as suggested oy the

literature re-
~ ~ - R '

N

.vieved, 'should soow a prererence for "authority-eminence"

- .

"becausepinstrugtors are elder and should te accorded the au-

= .

~ L . . . ) . . ‘-.(‘
thorlty“anu respect they deserve. A5 a resulr, the Cninese

individual should recoynize tais -tact and <cTate higkter ain
N ’ .
this category.  Tals Was nct signirficant, aad the Chinese

-

did not snow dirrerences 1D ccaparison wita the Canadians in

" terns of authority and €Tinence.

~

The remaining items on waick the Cninese shculd show a

prererence are oo "listeping, readilng, iconics and dealing

‘witn 1nanimate objects.™ All of these refer in a se€ense to

the problems whicn the Chinese have witn®Eknglisn £luency

since it as generally their seccnd or even thiré language.
- : . .

»

As a result ‘they shculd';re:er-tecbdigueSo which can better

nelp them éope with the wlanguage or even avoid " it-. All of
P o

_ these preierences ace related to the Chipese's deep propen-
éﬁ?&y.fornthe avoidance of ‘efbartasssent and "loss of face".

* this did not turn ous to be true and io fact shomggxﬁhdt tae -

Chinese shared similar pieiereéces on.these iteas in compar—-
F] ! . ® w
- o .
ison With those of the Canadian stqdents»n They were expectr

. . - A “
s " ’ ) R

- -

(13
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.ed to favor "listending, reading and visuals" as learniag

modes as well as dealiny u;th'"inanindte"_ cbjects but they

did not “show any significant differences wherd ccgpared %o

the Canadian sample. ' . e

-

‘'The Chinese, on tne other hangd, .shoula Show less of a - -

preferencé for tme categcries of "organization-.s{Ehciufe,‘
goal settiﬁg—acuxevenent, cdnpetitibn— emlnence, iastructor
arfiliation, gqualitative, detadrl-structure, 1ndependeﬁce-_
aéhievement, direct experience azd erpectaacy cf grades. "
Bowever, there was a signiricant difference cniy Ca "crgaci-
zatlion-structure, gqualitative aad expectancy of 32" for the
‘" tWO GrLOU[LS. - -
. .

It was expected that Chinese students woalc - sgcW less
of & tendeacy for crganizatioa-structuce as a result o:
toelr rote memomzatica tyre ofv learngng, acd they 12 Fact
did. They are taugat.to :eﬁcr%ze ¥OLXK without guesticn ang a*

-~

.-need to Kknow about how and wky things occur is” simgly not

.

_encouraged 1n tae Calpese tyue or scobooling. All of these

>

points; also agply to tte category of 'detail—st:uctuﬁe"
where they should desire tc xno; little or the expectationg
or each situyation. Although tte Coinese did shos less -0 a
preference for "organizatioa-structure®, they did not show
any significant ﬁlfféregce ip teﬁus of “detail-st:uc£ure“-
They were also expected to be' less inveclved in "goal
-settidg—dcnievement, comgpetition- eminence and inéependeﬁce—

achievement™ Lecause of the values in their culture ¥aich @
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stress xzaiateRance o9f£. the jroup copcept and g3roup haraony.

These tarce cateyorles stressed incividualiss wzich the Chi-

nese do not reward; tcerefoge, Chinéée'students should.no%
cate nighly on these 1tems. Taoe results <ere not signiticant
indigating taat -Canadian apé Chinese Students azad similar
pretereaces :or'"acaievement, em;ngpce, 1adepenaence, éoal
settlins anc coapetition.”™ This was perhaps dué to the act

that toey were rorced to L€aave SO 16 lieu c¢f tne stress and
=

exyectatxan5'914Cea on ta€a C”y tbeil tawmilies to succeed.
Ine_Chlncse'ue:e expecteuy t0 Sacw less or a é:eze:ence

for "instructor arfiliaticn® as they are taugat tc accord

the respect Gle td a2 LRSTIUCLGL Cécause oe 1s 4l auvtaority -

figjuze as uel; as ;n elcer. There was uo signizicant dizter—

ence Letdewd t;e Loipese acid Canédians and they saowed sial-

v .

larities 10 preferences LCL "instructor afsiliatica™.

The "Jualitative™ 1tezx dealt with tne pretelence IOr

.a
-

wOCK1n3 wita words, €ditipy and writing. It was expected

that tne Chinese wouli stos less’ of a prefercace <fcor tais

_ aspect anc the;y 1o ract ¢id. Tre lasnadias 4IOup seemed to

nave a gygreater gxéze:ence 25: this aspect tBan aid thke Chi-
nese.

Coninese students saculd tend to shy away rroz "direct

' experience™ bpecause ot tleir rcte memorization training.

Thei:Aexperience of learning was out of bocks and frcm the

instructor and this unfagiliar style could be formidable in

their eyes. This, however, was not the case as the Chinese
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£
showed no signiiicant Jifterence in learniny via “direct ez-

..‘ . . . = : .
erience®™ in ccaparisen tc-Canadiarn students.
Pe E

ca - -

. In termé-éi expeétandy'of grédéé, Cninese students ueié-.
expeéted po‘ be less éipecgén; ot tigh_jrades_aé t;eyf-ese“ 
taught Act té stress their own iadividuality byl ogtdoigé
otaers and disrupting toe GIOUER cchcept or- te ﬁause nloss ai
face™ to theaselves i: th€y di12 ‘mot get the gradeé ttey aad
predlctéd.‘ Tae oply sijnificant cifference vas tor ®expec-
tancy oOr Bs"™ where Coigese students were Qore lixely to

. .

t2lnk themselvesS 1lncapall€ Or per:icrBiny at thls level.‘%i:a

regards -to the other expectancies, tke Chinese aad the Cana-

Jdiaas saowed siarlar ratizer taan lower expectancles antici-

-
pateg 0f the Culnese. 3

Sased OG these rLesults, it appears taat the aypctiesis

thdt < Jiiference exists tetween Camadiad aol Jplirpese rfor-

eign studeats in terss 0t learnlzy styies.is only Fartially
supported. Except tor the variables ¢f Mcrgjanization-struc-
P '

ture, oumeric, gualitative and EIpECtdECY of 3s," there ap-
pe&rca toc be no otger siynificant difierences petween Cana—

dian and Cnines; studeats on the remaicing categories. It T
voula ;hus dFfedr ILCa tlese reéults that Canaaidn and Caxi-
nese pave soméwnat simgilar learaning styles and preferences.
Based on the literature recviewed it was anticipated that
aore tkan those rour categcries esentioned would be sigdifi-
cant. ?his was however not the case and pOSsibply cculd have
‘been due to the insuzflcient.specixicity Of tais test to tap

« the points the researcher was seeking.

~y—
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SECTION 2——SCENARIOS

Subjects were dasked to rate five scennrreﬁgiifations

wnhicn take place 1o thae classroom environment by reacting to

-

LlVve JuesStlions cb a nibe fcint scale. The fesults ot this

juestloniairle were considered jointly 1t taree sectidns‘that\
15 by exéecience, afrect .ané coping strategy. These in turn
wele Cconsiderled ny.scend:io situdt;on angd etanic ﬁype. Tae
first taree Cratiugs (yuestioas 1, 2 and 3 1o Apiendix 3)
Bcdasired the dejree to wkich tke situation was .tyﬁical of
theil "OwML experieace®, tn€ Jdegree 1t reflected their "own
benavior™ and tae eItent tc waich.lt regresentel eé;e:iences
OI tnelr cwd «<¢thulc ;:OQE; Tgeée vere Jointly tre?ted D
cause they vwele ﬁikely tc te copivounded. Tae stdilstic usec
WeS o4 3dltivarliate acalysis of variance (BMANCVA) which ana-
lyzed simultaneously tails sgtj\c: ccrrelated ¢riteraon va:;—
ables; Ic additiop, eaca ot these tiree iteas vwas alsc test-
ed O- 4 one-vay analysis cz vaklance (ANCVA) . Juestlions iour
and 1ive were also tested usidng toe Sane tests. All tae
ltems on guestlions Iour and the items ca guesticn five re-
sPectivéLy were tested jcirtly in a MANOVA frocedcire as well
as independently via tne aucia procedure. Tne tests were,
thereiore, nased.on a 2 ty 5 MANCVA. Scenario 1 dealt with
grLoug harmony, scenario z was concerned witn saving tone ia-
structor rroc embarrassamect, scepario 3 ias linked to not
respending to guéstions, scenario 4 dealt wita not beiny
criticalqu the instructor while scenario 5 was conc€fned

with the yielding to others.

P
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1A) EXPERIENCE AND SCEBARIO- SITUATION

In this section, tﬁe results dealt with gll tke subp-
jects across toe ;ive scerarios. Nc distlncfion ¥as made be;
tveen uhetﬁe: one was Canadian or Chlnese. Taoe purgose of
this was to see i tnere were any differences 1n tae€ ratings.
of the‘first three questiocas aczoss-the‘five situations-. It
was expected taat signiticant ditferepces would exist tfor
eacn of the taree ratin;s cver the five scenarios. This was
anticipated because tne sceﬁa:ios were oI Jdaritereat aypo-
thetical situations ‘anc wculd call for diftferent Lekaviors
and experieances. Thi@suas ccly true of the first ¥uq ratings
or "own experience®™ and "own rtepavior®™.  The sulkjects felt
that -taeir pehaviors and experiences varied cver the various
scénarlos hecause they represented dlfférent situations.
They uid not, ds cXpected =s¢e tteaselves Denaving uni:o:ml§
over the five scenarios. Althougb-—it was also expected that
"9foup exper ieuce® wculd vary ;ver the Zive scecarios, tais
did wot prove to pe true as there was o sign;:icant dirter-
ence 1ln bow subjects rated people cf thelr owa etanuc group
as behavinyg as the 2ain character. in each of the scenarios.
Perhaps this is Dbecause stljects could nct gredict the ex-
tent to wanich Lneir own €thnic people would Dpenave in such
situations.

In teras of the subjects! rating of their "cwn experi-

ence", there was a signifiicaat difference of this ratiag

o - . . o . Q
across the five scenarios {p <.05). On this item, the means
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rangjed from 5.855 to 6.7C across the five scenario situ-
itions. The pean for the subjects was. 5.65 oo the "group
-aarmony"™ scenaric (Scematio 1), 5.65 on the ®"save from ea—

- -

parrassment™ scenafio (Scenario 2), 5,35'00 tne "do not re-
spoad"™ scenario (Scenarld 3), 6.70 cn tae "not being criti—
cal cr instzuc:or" SCenaric‘{SCcnario-u),"And $5.82 on the .
nyielding" sceunario {Scendrio 5) (See Tabletz);

'This indicated taat the stﬁuents'-pe:ception of their "“own
eipezience" ditteTed across the scemarios. The supjects felt

'.that 1o tane "Ooot being critical of instructor™ scenaric, it
was zore lilely that they kad experienced tae situation of
taxing notes witpout guestions or doubts (sean=0.70). They
iouna the-";:oué harmoeay" scenario to be the least similar
to thelr experienCcS; that 1§ toey were oot likely to coa-

sent to a -yLoup Jaecisican even 1f they disagreeg wita the
cholce {!e;n=5.65}.

Theére was a sSigniricant ditference with regacd to the
sub jects* ceaavior as tne main character in the tive scemar-
ias (p <.05) {See Tarle Z). Tte subjects were pore likely
to report behaving .as the 2ain cnaracter ia the "nct being
ecritical of instructcr®™ 'scepario by taking notes and accept?
ing tne material uitpout gquestioning it laean=6.11). And of
tq§ tive sceparios, the students were least likely to Lehave
as the maia character 1in tre ngrougr harmcny™ scenario which

was to simply comply with the decision of t®e group

(Mean=4.56)-



TABLE 2 ' - . -

Experience Lty Scenario Situation.

Scenmaric Siutation o
" Upiv. F.
1 z 3 4 5 dt {(4,67)
- Own Experience 5.65 5.35 5.85 6.70 5.32 4.29¢
Own Bebavior 4.56  5.51  S5.72  ©8.11 5,46 6.32%¢
Group Experience 5.89 €.01 E.14 uip-uu 5.90 1.79
N=71 /"’f' ,
* P <005 \. . A
Key Indicator:
Scenario 1=Group Haracny
Scenario 2=Save Instructor froz Embarrassment.
Scenarioc 3=Do Not xespond tc Juesticns .
Scenario 4=Not Being Critical of Iastructor ~
Scenario 5=Yielding to Otters
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_ Baere vas 1o significanﬁ,dirfé:ence over tne £iv€_§ce;'
‘narios vith £;§acds-to ;éréebticns' of each oé; tbeée situ-

ations hapgeﬁing tc-feo;le ci'.the sﬁme gtnniprgréup. Sub- .

jects gerceivea people ot their cwa ethpic groups as gxpéri;

encikyg each of tﬂe sitctations similatly over the five

scenarios. In.otner woras, there was no girterence in the

subjeéts' mainds that fpeople of their own ethaic groups be-
havea as the ®ain character in each oé the scenarids.. The
means were as tollows: the " roup barmony® scenario, 5.89;
the "™save grén esbarras<aent™ scenario, 6;015 the "do not
respond™ scepario, 6.14; theé "not peing critical ¢t instruc-
tor® sScenario, 6.4% and the "yielding™ scenario, 35.50 (See

Table 2) -

1B) EPERIENCE AND EIENIC GRQUE

. In this séct;on, th€ sScenario ratingé were [roken down
by ethnic yroup to see aodw the Chinese and Canadian =students
responded to the difrerent scenario situations:

There was no sigbniticant difference tetween Cénadian
students and Czipese rforei§n sStudents 1n having eXgeriences
similar to the wmain character in each ©f tae scepnarios.
Toeir experiences of teeling as the main character did oot
signitficantly differ if they were either Canadian c¢r Chi-
nese. The ;ean ior the Canadiam group was 5.57 and €.26 for

the Chinese students (See Table 3).



Jun Expe
Own EBeha
Group Ex

* p <.05

- —

TABLE 3-

Experience hjfthnic Sroup

oY " Ethmic Group
Capadian Chinese
rience 5.57 ' 6.26
vior - 4.E8 - “S-ét
perience . . 6.05 6.10
,

79



80,

In terms of the “own behavidr® category,  tonere was a
signifi&aqt-diz:erence petueen the two grdups (p <-G5}, 1in-
dicating a difierqnce between Canadians and Chinese in their
behavior as tne main Ccaaracter 12 edach 5: Fhe'scenarios.
The mean :or tde-chinese sambge vas 5.91 aad tne @mean for
tne Canadlan sample was <.E8 (3ec iable“a). Tue aeans suj-
'gest-tndt ChxneSe‘ students werCe Rorle lilﬁlj to rerfort they
woula pehave as éhe zaiz character iq edach of the scenarios
as ccmpafed to tneir Canadian classmates. The sigoificance

: . ‘

of the @eans sugjest toat these are @eaaingrul situatioas
for all students. It also chows that tne Chinese, as hypoth;
eslzed wcould report acting mor€ like the maln character than
tne Canidians. Taese ScenarlLos were desigped based on tae
literature reviewed aod it wdas expected tnat the Chinese
:ould respond to taeSe situaticns Dy ratinj thea as beiny

\
20Ce Clmmadn ¢f thelir "own behavicif in ccgparison with their

Canacdilan classpates.

There was @O 3ighiricant diifefence tetween Capadian
and Chinese'foreign students in their percegtions of these
scenario situations ﬁapyenlng to people of their cwn €thpic
groups. They both telt that such sltuations hagpec mo&erate—
ly otten to thelr own fpecple. The means <for the Canadian
and Chinese samples were 6.05 and 6.10 respectively (See Ta-
ble 3).

In terms of experieance and ethnic group, it was expect-

edi that Chinese students wculd perceive these experieances as
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peing more ccmmoR to then since';hese situations were basedl
_;n thé literature reviewed cn how the Chinese would react in
such situa;xons. 0;ly the “own Lebavior"™ category was sigj-
nificant and supported tie literature. The resaining two
. categories were not signiticant althodgn they were expected
to be siganificant. It was antxczéated that the Cainese stu-
dehts-uould rate the scenarios as being typical ot their ex-

periences and of taeir cwr peorle but they inm fact did not.

~

1]

1) EXPERIZNCE BY SCENARIC ABD EIPMIC GROUR

A MANOVA procedure was also performed to test tne ei-
fect or "own experience", "Mown tehavior™ and "yIcup experi-

ence" 4across tae effects of sScenario situation and ethnic

Jroulr s)multameously. 1lr térzs of "own experience®™ by scen-
ario “sirtuation aad ethnic group, the oaly sijonriicaant itex
wdas Qn s3p narmony®™ sccemaric {fp <-05). Chinese stu-

dents tended to né\Eoce 10clined te¢ report going alcng with

.

tne degision or the group even 1f they did not agree with
" its decision (Mean=§.10}. This seems to cifer =ugpport for
the study conducted py Huang {1$71) where Chinese students
tended to‘accept or remain silent even ir tné€y did not agree
with something [See Table 4).

Cdﬁadiah students were, however, less likely to go

alony ir such a situaticn {uean#5.03). There were ho\sig*

nificant differences betuween Canadiam and Chinese students!

in their percegtions ¢f "cwn experience™ 1in the fcur remaln-

-
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TABLE 4

82

' Own Experience by Scepario Situation and Ethnic Grcup,

Ethnic .Growg’ -

.- OuhAL;égtience . Cabadian ._' ‘Chideée:
.Séenar;p.[ : S.03 ' 0.1V
Séenahio 2i-- 'j- 5.70 - 5.95
Scepario 3. .. - . S.s0 . T . 3.17
Scepario 4 - : ) - 6;60 ,i I 6-78-.
Scenario 5 - o Tsas . o.32

- % b <.05

Rey Indicator:

Scenario 1=Group Hardcay o -
Scenario 2=Save Instructor £roa Eakdarrassment
Scenario 3=Do Not Respond tc yuesticns
Scenario 4=3yot peiny Critical of Instructor
Scenario 5=Yjelding to Ctters

e

Opiv. F -

C T df(4,67)

4175

0:24
1.95
0-14

3.67
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ing scenarios. The mean for tke Canadiaﬁ group was 5.70 and
é.éslfér the Chinese group on the "save frca enbarrassment®
s;enario- Iﬁ ‘the case of the “"do not respond®™ scepnario, the
means vwere 5.40 for the Capadian group and 6.17 fcr the Chi-
nese group. In the “not teing critical of instructor" scea-
ario,’ tbhe Qanadién group had a -meaﬁ of 6.60 while tke Chi-
nese group obtained a mean of 6.78. In the "yielding™

scepario, the Canadian group had a mean of 5.13 acd tte Chi-

nese yroup had a mean of 6.32 (See Table 4).

Since these scenarios were designed ~ based an hou_fEE”,/,/
Chinese students would interact in the class, it uas expect-
ed that they woula identify more with the main characters as
compared to the Canadiéns- This was ohly true of the "group
hargony™ scenaf&o in which the Ctinese would gyo along with a
group's decision even if they disagrged with it. 1In all the'
remaining scenarios, altkough the Chinese were €xpected to
have experiences like the main characters by being less
critical, yielding to others, preventing "loss ?f face", and
not responding to'guestions, they did not in fact show any
®ignificant diéferencés in terms of how they and the Caﬁadi—
én Students rated themselves on these four categories. 1In
tliese four cafegories, Canadian’ and Chinese sStudents were
similar in their perceptions of bhaving experiences as did
the main character in eack of the scena;ios-

With regards to the "own behavior" category acrcss the.

scenarios and ethnic group, two of the five éffects were

1



84

significant {p <.05). Iheré uasia éignificant difference be-
tveen Canadians and Chipese an the "group"hérnony'.scenariq.
- The Chinese ségdents lnean=5;u9) tended to feel amore than
. their Canadian classnaﬁés'(uean¥3:30) that they wsculd go
along vith the group's decision even if they disagreed with
“its decision (Seée Table 5). |
.The‘oiher significagt.ditie:én?exuas on the ido nct reséondn
scenario'(p (.05)‘ ;hece Chinese students tended not to re;
spond to a gquestion posed Ly the instructor because it vas
" not directed at thean specitically {Mean=6.24) (See Takle 5).
Canadian'studetts showed' less of a tendency to "bebhave as tne
malin character in this scenario (%ean=5.00). The regaining
three scenarios were not significant. On the "save f:dm en-
barféssmént" scenario, the Camadian group oktainec a mean of
5.17 and thé Chinese, 5.76. The mean for the Canadian jroup
on the "not being critical of instructor® scenaric was 6.07
and €.15 tfor the Chinese group.' And rfipally, ‘the means for
the Canadian group was 4.87 and 5.90 for the Chinese group
on the "yielding" scemario (Sée Table 5).

Again, the expectaticn swas rfor the Cainese tc rtehave as
the main character 1in each of the hypothetical situations.
This was not the case as the Chinese did not perceive a sia-
ilarity with the maip character's behavior in the scenarios
of "saving froa embarrassmeat®, ";ot- being critical of the
instructor” and "yielding"™ to others. They did draw similar-

ities with the main character in the “group harmoay™ and the

"not respond to guestions" scenarios.
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' TABLE 5

Ovn Benavior by Scenario Situation and Ethmic Group

Ethnic Group

: : dniv. F
Quanehavior : . . Camnadian Caipese . df{1,69)
SCQDdCi? 1. 3.30 5. 49 23.02%
Scenario 2 . .17 . o 5.76 ) 0.98
‘écengrio 3 | ) 5400 ._ 5.24 | 4.39%
Scenario 4 6.07 - E.15 0.02
Scenario S . . 4.87 5.90 2.64

* p <.05

o e
Key Indicator:
Scenario 1=Group Harmeny o
Scenario 2=Save Ipstructor froa Emtarrassment
Scenario 3=Do Not Respcnd tc yuestioas
Scenario 4=Not Being Critical of Instructor
Scenario 5=Yielding to Otters
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Rhen tested by scenarlo and ethnic gronp, Canadian and

. Chinese students did not ezhxhxt any dxtxerences ip their

.perceptlons of their cwn e€thnic groups aaving experiences
similar to the aain cha:acter in each of the scenarics. In
the "group harnony" scenario, the nean for the Capadian
groug vas 5.60 and 6.10 fcr the Chxnese gEOoOup. -Iﬁrthe "save
instructor froa enbarrascnent“‘scenarlo, the neéns vere 6.17
and 5.90 for the Canaalan and Calnese groups respe¢;ively;
In the cas; of the "do not respond' scenarioc the means were
6.20‘and 6.10 tor thé'Canadxan and the Chipese students re-
spectively.. The Caﬁédian ‘gfoup obtained a mean of 6.50 on
the "not being critical of instructor” séenérxo, wvhile the
Chrhese groufp had a mean Qf 6.3 on the same scenario. Ou
the “yleldlng“ scenario, the Canadxan stadents kad a mean ot
$5.77 and tne Chinese group had a mean of 6. 00 (See Table 6) -
It was expected that the Chinese students wculd perceive the
situations as being aore ccomon of their owa [fecple than
woold the Cénadians since these scenarios were designed
based on the c;ltural- values dictating comaunicaticn pat-
terns and hehav;or. Jovever, the Chinese saample did not eli-
'c;t any differences ia the;z perceptzons of their own peoplei
behaving like tne 3ain characters vken compared to the éand—
Jian sample.
Thesé results. orfer cnly paztial suggozt fcr the hy-

potheses that there are differences between Canadian and

chipese Students in their comauzication styles and behavior

.-
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Group Experience EQ Sceﬁétio Situation and Ethnic droup.

Group Experience Canédian

Scenario 1 K 5.60 |
' Scenario 2 " . 617
‘séeaa:io‘B ' @ 6-20
Scenario 4 . /6.50

sceprario 5 ‘ 5.77

Key indicator:
Scenario i=Grouf® Harmony

Etknic Group

Cpinese

6-.10
5. 50

6.10

Scenario 2=Save Instructcr freom Embarrassnent

Scenario 3=Do Not BHespond to Questions

Scenario 4=Not Being Critical cf Ianstructor

Scenario 5=Yielding to Qthers
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in the classrooa- ‘as well as in their intergctioﬁs with ia-

20) APPECT AND SCEMARIO SITUATION
This section is “cConcerped with how the -subjects gatéd

thensé;ves on the affective responses of the five scenarios.

A2 by 5 MANOVA procedure was also used to analyXg the re-
! : ‘ . .

sults.

-

The subjects differed sigmificantly in how tley\rate

" manger"™ ‘over the <five scenarios suggesting a differeice in

‘the perdeptians of manger® (See Table 7).

' The ‘subjects were &Cre likely to feel angry if they

rl

vere forced to go aleng uith a decision théy did not agree

with (Mean=4.06) - than it they did not respond to questions

. during class (Nean=1.93).

The subjects alsc differed significaﬁtlf in "“depres-
siqn" over the various scenarios {p <.05) (See Taktle 7).
SuBjects were m?;e likely to feel depressed (Mean=3.56) when
they did oot rafse any ctjecticns to a decision they dis-
agreed with than if they were to sinply take ﬁotes uithout
guestioning it (Mean=1.77). '

There uas.alsé a siganificant difference ian the "lonely”
ai:ect Af subjects {(p <.0S5) -and this ihd;cated a“diffefence‘
across the five scenarios (See Table 7). In tae %“group har-

mony" scepario, subjects felt mcre ®lonpely® if they did not

speak ouat' ajainst a disagreed decision by the group




T TABLE 7 = :_.

T ' nﬁifgifecf'b}'5¢enaéio Situation
_-Scenaﬁio Situatibn

Atfect’

:4;5%3;_ 2 . .3 4
_Angry - 4.06 :l*2.00". 1.93 2.15
e Depress&d T_~ B §-S§:-¥ji.9uij-‘2-13l 1.77
lomely - 3.85.  1.80  2.26  2.00
Con fused © 3.86  3.79  2.73  3.35
Embarrassed - 3.45 2.79 3.31 2.04
Anxious 3.70 2.92 3.07 - 2-63
Threatened 2.94 2.34 2,75 2.21
Guilty T 2.84 2.38 2.27 z.18
Loss of esteen ' 3.32 - 1.85 2.18 2.07
¥=71 |
* p <.05

Key Indicator:

Scenarlio i=Group Harmony .
Scenario 2=$ave Instructor froz Embarrassment
Scenario 3=Do Not Respond to Questioas
Scenario 4=Not Beiny Critical ¢f Instructor
Scenario 5=Yielding to Others

~<

2 .61

5
2.1

2.54

Univ. F
df (4,67)
23.68%

16.73%

2.48 § 18.39*

2.72

3.49
3.11

211

2.28

6.52%
‘A.GQ‘
~3.54%*

2.53%

0;69

71.98%
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-(nean=3.85) to where ihe;e'uas iéss'ieelidgicf'ioneliaégs'if.
one did hpﬁ_briné an instxuctor!é aistake toA'attenéion in
order to avoid cadSing‘entagrassieﬁtglﬁéan=1.50).

Por tbe "confﬁse"‘aftéctiQe:variable;‘.theﬁe vas alsig-
nificant diffefe#ce across thé five scenarios. thjeéts.per-
ceived a dif:erence- in teeiings ct coﬁfusicn .6ver the five
_Sscemnario $ituations. Iﬁg; vere more likelx tojfeel confused
*(Mean=3.96) guhéh torced tc.go along'hitﬁ a groué decision
they did not agree yitﬁ than if they did nct participate in
class "because of their tendency foé yielding tuean=2.72)
(See Table 7). | |

In terns of "embarrassment®, there was also a signifi-
cant-di;ﬁerence over the five scenarios {p <.05) (See Table
7 Subjécts, on the average, ‘tended to feel aost embar-
rassed when they did not participate in class apd allowed
others to respond first (Eean=3.49). They tended to bhe least
embarrassed-shen they sigply tcok everythiny dcwn without
gquestioning it.(uean=2-4u).

There was a sigﬁificant difference in the affective
feeling of 'anxiety'l(p <.05) (See Table 7). Subjects tended
to feel more anxious when they did not object to a decision
they did not agree with (Mean=3.70). ?hey were less apxious
vhen they did not raise apy questicns about the material
taught anpd simply accepted it as being accurate (Nean=2.63)a.

There was a significant difference across the five .sce-

parios in terms of threatening feelings (p <.05) (See Table’

T
L
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1) e 'Subjects felt nore_'threaténéd' vhen they did mot ob-—

ject to a group decision thgy disagréed with (Mean=2.94) as
--conparéd to when- they sizply accepted the s=material without
guestioning it (gean=2.23). - .

“‘Fhefe was no significant difference in teras of

__“Quilty“ feelings across the five scenarios (See Table 7).

The éub}ects‘ tended ﬁo teel little oI -not at all "guilty®
about the various sifuatiapal probleas.’

The subjects’ 'percegtién of "loss .0of self-esteea" vas
signiticantly .differént over the five scerarios (p <.035)
(See Table 7). Subjects felt more "loss of self-esteem™ if
:ney diﬂ not raise any oltjections to a disagreed decision
(Mean=3.32). They felt the least "loss of self-esteea"™ when
they did" not bring to attention é mistake made ty the 1in-
structor for fear of causing eabarrassment (Mean=1.£85).

It.uas expected that there would be significapt differ-
ences perceived by the sﬁbjects Bn the affective résponses
of the fiye scendrios-wEach,of tlese scenarios rerresented a
different hypothetiég} situation and it was anticipated that
each situation would require unique atffective respohses-
¥ith the exception or ?éuilt";_the Suhjects did in fact per-

'ceige differences 1in  how tney.feli affectively when fplaced

in each of the hypothetical situatioans.
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2B) APYECT AND EIHNIC GROUP o

The results ir  this section were based on lLow Chinese
andVCanédi&n étudents rated the aifectivé responses accordj_
ing fo each of the scenarios.

There vas no significant difference between Canadian

~ and Chinese students on "anger® feelings on the tive scenar-

ios. The mean for Camadian students was 2.73 and 2.51 for

'Chinese students. The two groups;of'students felt sigilarly

in teras of Manger™ (See Tatle 8). .
There was a significant diiference regarding how Cana-

.dian and Chinese students felt depressed over the five sce-

narios (p <;05). Chinese foreign students tended to feel
more depressed (NMean=2:.91) than  Canadian  students
(Hedp=1.67) (See Table 8)a

There was a significant éifference_betueen Canadian and
Chinese students on feelings of loneliness (p - <-05). In

gJeneral, Chinese students tended to feel aore "loneiy}

- (Bean=2.98) than their - Canadian counterparts (Mean=1.78)

£

{See-fable é).7 
-Cﬁinese students were .alsc more likely to feel "con--
fused“ (ueaﬁ=3-72) " than Canadian Students . (aean=2-75j' (See -
Table'B)- Tnxs dlzference ¥as s;gnzflcant (E <. 0‘) suggest-' ‘
ing tnat there vas a dlfference betueen therﬁxo gzduﬁﬁ\gj 2
thelr reellngs of confuszon. ' '
Chinese students "also tended to be . moge "embarrassed"

over the warlous scenario sxtua:;ons (nean 3. 53). Canadian

..
bl



Aff:e'ct

Angry
_bépressed &
ionely -

- Con fused
énhaﬁrassed
_Anxious
Threatened
Guilty .
Loss of Esteen

* p <.05

-

- Affect.

_ TABLE 8

ty-Ethoic. Group

K
Ethoic Group

Canadian " Chinese
2.37 2.51
1.67 2.91
1.78 2.98
2.75 3.72
2.5&- 3.53,
2.59 3.45
203 2.90
2.03 - 2.62

" 1.85 .70

93

Oniv. P

@£ (1,69)

0.15
17.69%
16.99%
5.63%
6.53%
4.63¢
5.16%
2.32

6.34s

~
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students, on the whole, were somevhat less likely to feel -

*eibarrassed® (Sean=2.50) (See Table §

The differepce in
means vas significant (p <.05).

With regard to the affect "Jnriety®, the esults also

showed a significan't difference tueen the two groups (p
<.05). Chinese foreign students.tépded to be mcre anxious
(!eanéBLQS) than their Canadian classmates (Neap=2.59) over
the situatiﬁns outlined (See Table 8).

Canadiag students sere also somdewbat less likely to
fgel “threaﬁened' (Bean=2.03) than the Chinese studeats
(8ean=2.90) (See Table 8). This wmas a significant difference
(p <-05).

There was no significant difference between Canadian

inese students on guilt feelings. The aean for Cana-

ots was 2.03 and thé mean for Chinese students was
2.62 {See Table 3).

There was a sagnificant differeﬁce in how the two
groups reparted they vould feel about "loss of self-esteea"
(p <-295). Chinese students tended to feel a greater "loss
of Self- esteea® (Mean=2.70) in cceparison to their Canadian
classuates‘(aean={.85) (See Table 8).

It was expected based on tle literature reviewed ihat
the Chinese should report feeling mcre "depressed, lonely,
confnsed( eibarrassed, anxious, threatened apd.a loss of

. self-esteen®™. Since the Chinese cniture stresses the cosmu-

pication patterns outlined in these scenarios, it was ex-
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pected that the Chinese would show significant diifetenées
on all the affect%ve feelings with the exception of “anger™
and "guilt®™. According tﬁ Vernon (1982), the Chinese shdéld
be more conceraed 'about shameg, loss of self—esteen‘ and
threats 'of disruptions to their familiar communication

—_
styles than anger or guilt. Of the nine affective respon-

ses, only "énger" and “guilt" feelings were not'significant;
ly diffefent‘petuéen Canadian and Chinese students. of tae
remaining seven atfective feelingé, éhinese students were
inclined to feel mé#é ;Eepressed, lonely, confused, embar—
rassed, anxious, threatered and a loss of self- esteea"™ thaa
their Canadian classmates. all of these resgonses reflect to
an extent, the cﬁltural valdes and communication patterns of
the Chinese foreign studeat. These scenarios reflgcted‘hou
Chinese students ;ould tehave and compupicate in the Canédi-
an educational environment. The fac£ that they felt nmore
'debressed, lohely, confused, eatarrassed, anxious, threat-
ened and a loss of self-esteea™ bhints of tae fact that these
situations reflect how they would tehave when 1in that actgal
situation. It would seew as if the cultural values behind
each of these scenarios is reflected not only in the comzu-
pication bebavior but alsc in the affective feelings of the
Chipese students. Tne'£$ct tnat there was no difference ba-
tveen Capadian and Chinese studerts on "anger®™ and ®wguilt®

feelings suggests that the scepario situations are prevalent

for the Chinese and hence they,_, showed just as little of
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. these feelings as the Canadians in the diffefent sceparios.
- . 3 )

The implication of these result#”'Offer support fcr the fact
that the cultural wvalues of the Chinese have influenced

“their communication patterns and also that they are aware of

J :
these patterns and, their culture's inflqs:fe on it.

3d) COPXNG STRAYBGY AND SCEMARIO SITUATION
‘ This section was concerned with how the subjects in
general rated the coping strategies of the five scenmarios.
There was a significant difference in the "talk more®
coping strategy (p <.05) {See.Table 9). |
6n the average, subjects wvwere inclined fq use "talk
more™ as a coping strategy in resgonse to the proklem of be-
ing‘forced éo go alcng uith' a.decisioﬁ.one does - not agree
vith (Hean=5-86); Subjects uséd "talk more" less as. a copiné
strategy when they were faced with the situation of not ré—.
sponding to a gueséion tecause it was not ‘directed'at them
(Meap=4.00}.
The results for "avcidance of eye contéct“ Were also
significant ¢p <.05). This indicated a difference in the de-
.gree to which subjects ﬁelt'avciding eye contact as a coping
strategy over the five sdéenarios (Seé‘Tahle 9); Subjects
tended to use this strategy more when they kﬁeu the instruc-
tor ¥as waiting for a resgcnse frem the class but did not

direct it specificaily at them (Mean=3.23). They felt this

-strategy to be of less use when they did not-bffhg.to atten~

-~

~
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- _ TABLE 9
Coping Strategy Lty Scenario Situation

. ‘ Scenario Situation ‘ o
- Oniv. F

Strategy - i 1 2 3 4 =S5 df (4,67)
Talk mare 5.86 4.72  4.00  4.59  4.25° 9.37%
Avoid Eye Comtact ~ 2.99 2,18 3.23 2.27 ' 2.75  G.u5s
Pvt. Talk/Instructor 4.20 5.55  3J41  4.28 - 4.07 10.52#
Complain/Friends 5.25 4.55 -3.24 4.30  3.46 11.90#+
Make No Change 4.65 W83  4.85  4.28  4.39 1.26
=71 |

* p <.05

Key Indicator: o

Scenario 1=Group Harmomy- , _
Scenario 2=Save Instructor .fron Embarrassment
Scenario 3=Do Not Respond to Questions
Scepario 4=Not Being Critical of Instructor
Scenario 5=Yielding to Others
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tion a mistake made by the instructaer, in order to ‘oid the
causing of embarrasseent (Hean=2;18). K |

In teras of ™“talking privately 'uigh the ianstructor® as
_a.copiné strategy, this prcved to be signiricantly differeat
‘over the five scenarios {f <.05) (See Table 9). Subjects
tended'to favor "talking privately with the instructor®™ when
‘they picked 'up on a mistake made by tae instractor

(uéan=5.55)- They pieferred this strategy in oder tc avoid
causing the instructcr any e€ambarrasssent. The suljects were
least likely to use this strategy when the iastructor di-
rected a gquestion to the class and was uqiting for a re-
sponse (#ean=3.41). |

There was alsc a significant difference ror the &oping
strategy of "coaplaining™ c¢ver tbe scenarios (p <.05) (See
" Table 9). Subjects teaded to "complain" more when faced
with havinagto go aldng with a decision they did not agfee
with (ﬁean=5.25). They vere, howvever, less likely to "com-
plain™ when the ipstructor asked a gquestion of tke whole
class instead of individually (uean53.24).

There was no significant difference in the ®gake ao
changes Lbecause it is only a teaporarf situation® across tae
different scenario situations and this indiéated similar
perceptions of this strategy over the five ' situations (See
Table 9) - .

The expectations for this section was that subjects

should show significant differences in how they perceived
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the use of'each coginé sttategy for each of the hypothetical
situations-" In other words, each scenario should call f&k
diffe:énces in the use of each of the coping stggtegiés.
The results revealed that subjects tended to use €ach of the
coping sStrateyies except _"naking no changes"™ differently
across the five scenarios. Again as with the aitecfive re-

sponses, subjects saw ditferent needs of each of the copinyg

strategies for each of the =cenario situations.

38) COPING STRATEGY ABD ETERIC GEOUP

In this section, the concern was for how Canadian and
Chinese students diffe:ed oa their use of the cofing Stt%t—
egles. There vwas a significant differeace ﬁétveen Canadian
and Chinese students on tﬁé coping strategy of ™talkiag
more® (p <.09). Capadian students obtaiped a mean of 5.31
while Chinese studeats had a me€an of 4.2. This indicated
that Canadian students were more likely to talk c¢rC st more
questions tnan their Cxipese classnates (See Table 10).

There was a significant difference between the Canadian
and the Chinese groups in ™avoidaance of eye ccntact™ (p
<.05). This time the Chinese - students.:fre more€ likely to
engage the "a#oidance 01 €Y€ contact® as a coping stratejy
in the given situations (uean=3.13j. The mean of -2.07 for

thé Canadiag group i1ndicated less of a likelihocd 6n their

part to "avoid eye contact®™ (See Table 10).



TIABLE 10

Coping Strategy by Ethnic Group

Strategy
Ta;k more

Avoid eye contact
_Private Talk/Iostructor
Complain to Friends

make No Change

* p <.05

Ethanic Group

Canadian

2.07

3,94

4,22

3.97

Chinese

4.22

3-.13

100

. Baiv, F
- d£(1,89)

5.05%
7.21% |
1:69
0.05
5.05%
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Toe aean for the Chinese' group on this category of
“talking privately with tte i1pstructor™ was 4.57 ahile the
~Cénagian g:bup kad a mean of 3.§u {See Table 10). The means
of the two gfoﬁps vere ﬁot signiﬁidgntiy different indicét—-'
ing similar use of "talking privately ﬁith the instructor®

as a copinj strategy by tbe twc groups.

There was alsc no diftference in howv the two grogps used

-
L]

"complaining¥ as a coping strategy. This Suggested that the .
t¥o groups were sinilqr"ih their u#e_of 'conplaining“.to
solve the prcblematic -situations tnéy uere.in. The means
uere_u.22 and %.12 for the Canadian and Chinese students re-
spectively (See Table 10).

Canadian students had a different attitude towards
"making no changes™ in CCEEArison uith.the ChineSe.stﬁ&ents.
(p <.05)-‘ The mean Lor Chinese students'ugs 5.06 while the
Canadian samplé obtained a meanm of 3.97 (See Table 10). Chi-
nese students were in general more likely tc naké~no_changes
in comparison with Canadian stﬁéents. This was p:obabiy due
to the fact that the Chinese group were foreign studénts and
sav this strictly as a temporary sSituation to which change
¥as not necéssary.‘ - .

The expectations were that Canadians would €ngage more
‘in the active coping strategies. of "talking more" and "mak-
:ing eye contact™. it was expected that the Chinese wculd re-

sort less to "talking more™ as a coping strategy, thes ¥ould

tend to "avoid eye contact", - prefer to "talk privately with
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the instructor',' ®complain toétriedasﬂ or “make no changes
as it is'only a tenpo:ary-situaiioﬁi. The se prefézences of

the chxnese reflect thezr tenHenc;es tauards paselve connu-

nication and behav;oral patterns. The "results did in fact‘

reflect uhat the llterature bhad to say about the Chinese and”

thezr connun;catxon paétexns. Canadxan stédents vere more
lzkely to 'talx“‘ in :esponse to these s;tnatzons that were
the Chlnese students. The Chxnese tended to favor the use .of
'_'avozdxng -eye contact' over their Canadiaa classnates.
There.uas,‘ however, dp ¢1gn1f1cant dlfference tetueen the
tgo gLoOugs §p "talking fprivately with ‘the instructor" or
"complaining to friends". The.éhinese group was inclined to
be contented uiﬁh their present situaticns and tc make lit-
tle or no changes. 211 of these seem to be coampatitle wita
the literature which says' that cbange, self-éxpression and
challenge to tﬁe syéten' are discouraged (Klein, Alexander,
Tseng, Miller, Yeh and éhu, 1871). In a sense, these pref-
erences of the Chinese reflect a tendency towards Fassive
and-private coping strategies. It also reflects the way Chi-
nrese students Qoul& ccmmunicate and behave as cutlined by
the earlier literature review. 1In a@dition to this, the re-
sults also support the hypothesis that the cultural values

have indeed influenced the Chinese's communication patterns

and their learning styles.
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SECTJON 3--INTERVIENS
CDLTODRAL ASPECTS

These interviews were of an unstractured and probing
nature. Intervieswees were stimulated with a lead;iﬁ éues—
.tion; .the sub-prokes asked by fhe intervievwver depenaed on
what the interviewees said and,ihe direction in which théy
were headiné. nThgse intervieusfﬁete meant te confirm or re-
. fute the hypotneses that ditferehcés exist in the I;ys Cana4
diap and Chinese students learn; interact in érouﬁs, with
.iﬁstructo:s.and_uith their peers.as well as how they lehave,
comgunicate and interact in cias#es. "While there were sev—
eral expeétations, care was taien not to lead infervieuees
to the expectea Cespanses,; rather; by using cpen—€nded ques-
tions and neutrally-worded protes, intervieuwees were glidued
and encoubéged to proceed in any direction they- choose to
speak about. |

The interviews revealed that id teras of <stifling of
individuality and self-restraint, six of the ten subjects
interviewed felt that this was a probles they had encoun—
tered iﬁ their own families. Reléted to this, eight of the
interviewees telt that they had tc enhapce the grcup concept
at the expense of their individuality and maintaip barmony
withic the family. ‘Seven of the ten felt that thelr sense
of self-worth came from the family ‘as a group. uith the ex-
ception of ome subject, ‘all tte cther subjects stressed the

inferior role they played ia their families. The one excCep-
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tios had an inportaht position in his falily as he was the
eldest and had éo take over the résponsibility of the family
during the illuess and death of his father. Nine of the ten
Inentioned the‘ilécrta;ce of respeéting their elders. of
these nipe, five also poi#ted ont'the ipportach of beigg
' polite to omne's parents and elders. Only four of the ten
feli contented with the present situation in their faamilies

-and anly oane subject mentiozed a lack of self-iPntxdence.

Thus, ia general, the subjects felt an oh;tgatzon to
their pa:entsfand—their families. They felt an obligation to
sacrifice their individuality at the expense cf barmony

\iitﬂin the family and grcmction cf the groué concept. 'As a
result, they felt they played inferior roles uithin'théir
families. They fecognized the need go be respectful of their
parents and their cbligation tc fhe family. It is interest-
ing that only four of- the ten subjects felt contented with
their present situations.'All in all, the family took prece-
~dence over theaselves and it was from the group that they
received their sél%-uo:th.

The mention of Mloss of self-esteea® and the need to
prevent eabarrassment and lcss of dignity was negligitle for
the ten subjects. Only cme of the subjects'intervieued felt
the need to prevent ®loss of face®™ to others within the fam;

hily. The failure of the rest to mention this aspect. cculd be
due either to the fact that it did not exist fcr thea or
that they did not nave aa opportunity to bring up this

point.
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As mentioned before, nine of the ten subjects stressed

the -iaportance of respect :or elders. These sale pine. people~,;y‘

e b

also lentloned the impcrtance cf being obedient’ te one's~pa—:i

reats and half o: the ten said xt was anortant to: be pollte

to their parents as uell- ) -

~

None of the tean subjects mentioned that- they sculd go

'to the extent of lying tc wmaintaisn harmcny cr prevent;ﬁlosst
of face®. Tais could neither be confiramed nor refuted be-

cause it could have been due to a lack of opportunpity for °

bringing up these points.

f% re}ation to their training of the rcte memorization
type of schooling, aine of the ‘ten subjects felt that Ehey
vere very accepting of the ua} the;r éaxents apd faailies
dealt vith issues. They did pot feel it was their cight or
duty td'challque the decisions smade hy ‘their elders. Six

of the, ten felt their comgunicative relatlons u;th their

families wvere superflcxal in that they fouad it dsz;cult to

share personal thoughts <L groblems and telt that friends

were their outlets in this area. Seven of the ten were very

trusting of their pareats andrthe'falily and did oot doubt’

any decisions or'cﬁoices nade by thea.

Strongly related to st;:ling of individuality and self-
restraint 1s "giving'uay to others”. Of the ten ipterviewed,
six felt that in general they gave vay toc cthers and three
out of the ten felt they taook a ®behind role'.in their faai-
lies. None of the ten felt any probles in beiny slc¥ to gen-

erate ideas.
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.Eight of the ten had teel;ngs of ainiasal inp;ftande
'ulthln thexr falxlles and rine oi the ten felt they had snb—\
ordinate pos;t;ons within their falxlzes. Beth of these are
:fgtrongly related to the iteas on stxflxng of Lndlvxduallty-
Only four of the ten felt that. they had no.selffucrth. ‘There
_was one subject who felt the opposite of ‘these three feel;
ings. . This indiiidnal'uas‘the one vho as earlier rRtioned
7 h§d_td take responsibility for his family as a resuz:ﬂéf his
fatber's deata. He did in fact feel kis rale in the family
_;;asman~ilpqrtant‘one. _ : | .
The e;pectétions were that Chiaese students would re-
.'-late.;hé nature of their fasily upkringing and comamunnication '
ipatterns at noné; It uas expected that they wculd stifle
:thelr 1nd1v1duallty, pxevent Rlcss of face®™ to others and
.ﬁselr, show respect and ohedlence to elders. 'lie to maintain
harncny ‘or’ prevent enharzassnent . be accepting and trusting
-of the faaily, yield to others and hold subordinate posi-
_tions kithin‘ﬁ@e‘faully. _In,tg;n,';tgups expected that Chi-
nése_stndents-udqld also relate the nature of tteir class-
'rqon\éonnunicaﬁion_andf péfticipétibn aﬁdlﬁbu this bhas been
2;nfluegced by their upbringing and cdnmudiéation Fatteras in
the'hone- They Were ex;ected:to gtifie-their'individuality
£or the sake of the groug, not cause enbar:ass:ent to cthers
_o; self - shou' respect and obedlence for all authorxty and
elde;é, pneserve narnony at’ all costs,. show little'initia—
tlve ;n -o:k and stud;es, yleld ‘to others ia the class and

- qalntaxn suborulnate or ainisal roles in the classrcom.
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Ihe subjects dld\qnctﬂct conflrn th&tGlhE;‘né ‘what the
. literature had said of thezr conlnnzcatzon patte:ns A;n the
home were true. The Lntervxeuees felt st:ongly abdut ;;;;cts
such as filial piety, stxtllng of‘xndzvlduallty, subordinate
roles Hlthln tae tamlly, gxcup harmcny, acceptance and trust
of their families and yielding to others. They did not, how-
eier, feel strbnglj about having to easure one dbes not
cause "“loss of face" to :anxly menters and neither did they
'fegl that they had tc go toﬁ tbe extent -of lying to nalntaln
paraQ@y cr.?revent "léss ofAface“.‘ In effect, this section
o:‘the-inteﬁvieus did provide support for what previoué re-
searchers bad written about the Criental culture's influenc-

es on the comaunication aad behavlcral'patterns cf the Chi-

nese in the home situation.

-

CONBUMNICATION ASPECTS

In this section ot the interviess, all ten interviesees -

agreed that they nad passive commubication patteras and that
they tended to be quiet-in classes. Nipe of the ten attrib-
uted this tendency to prctlems with the Enélish language and
their lack of confidence in sgpeaking it. They zeared that
they would cause emparrassment to themselves as a résult of
their lack of <fluency with.the T-‘ngl.xstz lahguage and there—
fore preferred to remain guiet. Iz addition, they nentloned
that they would express little for fear of ™loss of face®.

Nine of ten subjects felt strongly that they would not be
o .
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"critical of ianstructors or bqoks;‘ They tended tc feel that'
they ubuld act éﬁntradict nor challenge the instructor on
ﬁhe material taught or if be or she had made a mistake in
class. Bight of the tgp preferred the uisdo; of instructors
and the anthoritaxianisu ¢f books to their own groping and
' thus made ﬁhen ﬁery trusting aad Acéepting of the ‘material
taugat.

Eight of the suobjects said they would not sgeak unles§
spoken to in class and  that in general their backyround -
training was to be gquiet in the classrooa and ﬁerely listen
to the'teacher.-'Seven of the ten aentioned a preference for
yielding to others in terms of responding to questicns or
~giving opinions.' Of the tén, seven stressed their prefer—
ence for seeking other students for bhelp or speaking to the
instructor on a one~to~one€ basis.

| Two of tﬁe ten felt that tkey had nothing cf worth to

sggre'in class. Pour said that if needed they_uculd lie to
maintain harmony iz the class uhiLe two said they would lie
to prevent “losé of face" to themselves or tie instructor.
Only two said they had proklems generating ideas and working
through them while in the clasgrcon.

The interviewees indicated'that- their cultural values,
beliefs, philosophies and upbringing had =much to do with
thelr present compuonicaticn patterns. They revééled that
they were aware of their compunication patterss in the

classroon and- how their crlture bas influenced these tenden-
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cies. In addition %o this, they revealed through the infgr-.
views that they did in general éonnunicate_anq behave.in the -
way dictated. by théir-gultc;alr_;alnes. Ihé only areas in
uhigL none of the lnterviewees .even:ment;oned vere those of
preventing "loss ot face" t¢ avoid causing emba;tassnent or
loss of digaity; 1lyizg to naintaip narnony. or pre;enting
mloss of face"™; and the idea tn;t ttey wvere slow to jenerate
ideas within their ramilies. AS méntioned. earlier, this
gbuld bave been phe result ct a lack cf opporﬁunity to bring
up these points or due to the reason that theée weren't nec-
essary ;ithin_the context of the faaily where they cculd be

themselves. It is interesting that only four said that they
wvould lie to prevent “loés ct facem and two had difficulties
in gemerating ideas in tae classroom. Thus, 1t agpears the
lack of opportunity is the explapation why the abcv; aspects
were neglected in tne cultural sectior of the’'intervieus.
However, the lovw nuakters does suggest too tﬁat this isn't as
big a preblem ror Chinese students as 6ther writers had in-
dicated.

The expectations for tte Chinese's classroom communica-
tion patterns was that they would be guiet, passive, €xpress
little, not be critical c¢f the imstructor, Yyield to others,
not speak unless spoken tc, neither challenge not contradict
the instructor, feel that one has nothing of worth to share,
lie to prevent mlcss of iéce" and preserve harmcny, lacks

the confidence to speak, prefer the authority of instructors
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pgéﬁs'and have language Eroblems.

o~

.AszéonsiStent,uitb the literature, -the interq;euegs.did

repﬁri having passive ccsmunication patterns in the class-

room. They preferred to 1§§ten than to talk and would not

- ]

undernine the authoriﬁy,of tﬁe - instructor under any circunm-
lgtances- _ They vocalized stroﬁgly the‘problems they had with
the English language and the eifebt this had on thei? commu-
_nication;and participdtbrylpehaﬁiors in ‘the class. The re-
sults, thé:efsfe, offér éﬁpporé'thgtftheuChinese individu—-
al's culture‘has had an influence on his communication

. patterns, that he is aware of ‘these patterns and that he

will benave in the ways suggested by his-culture,ﬁ

*

‘and h&@ks, _ pcefgr'talking  privately with instructors and

— e
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Chapter VIII o :

CCBCLOSIOBES

-

The results from the Caafield iearning Styles Ipventory
offered omnly part:ial support.that differences did occur be-
twveen Canadiaan and Chinese‘sfudents in terms of their leaca-
';ng styles. It was anticipaté&iﬁ;pm the literature review on
the Chinese culture and tﬁeir Commuhication. patterans that
‘Chinege foreign studen;s uedld behave in the ways outlined
by theif culture uheh'in the educational envircpsent. As
‘suggested by their cultuxe; the Chinese should show a preif-
erence on items lixe peer atffiliation, authority-eminence,
qumerié, inanimate, beople, listening, reading and iccnics.
These iteus &re linkeé tc the underlying Chinese cultural
\values of promofing the gtoué concept, barmeny and filial

t\é'neytouard_s working with rumbers< and their

preference for listening, reading and visual learning stress

the problems they have with the English language and their

-

‘need to avoid sucn stressful and embarrassing situations.

0f these, only tne ©numeric category was significaat aand
showed Chinese students. ta hgve a bhigher preéerence fof
dealing uit@-cqmputations and.ﬁuﬁbers- All the o;her catego-
ries of peer'affiliation, authority-enminence, 2inanimate,

‘people, listening, /;eading and iconics where the Chinese

- 111 -
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expected to show preferences turned out to ke nct sig-

wer
nifjcant afd this iﬁdicated sigilarities befueen Canadian
d Chinese on these categoriés instead “of differences.

These Chinese students were also _expected tc have less
need of being indiﬁidualistic, kocwledgeable éf the citcun;
stances and expectations sutroundihg situations, critical
and competiéive- In..ﬁddition. they were éxpected to keep
distant relationships with instructors and act to havé the
personal reldtionships which Canadian sfudents desire. Out ’
of'their aeed to awoid-"loss of fgce" and embarrassment,
Chineéé students would nct expect to.'get good grades and
would not uéﬁt to'have anyfhiag' to do with gualitative sub-
jects when they lack English Jlanguage proficiéncy-

| The expectations were ﬁbstly ﬁnfulfilled with the ex-
ceptionndf organization-stkuciure, qualitétive and expectan-
cy of Bs. In these three categories, thg Chinese showed low-
er preterences ifor vanting tc knov how and why things .occur,
little desire to work with tne Enélish language and lower
expectations of perforaing .at an d4atove average but nct nec-
essarily at a supericf\level. In all the remaining catego-
ries, contrary to expectations, the Chinese did not Leport
lower prefereaces or exgpectations for setting their own
goals, competing and comparing thelr performances with oth-
ers, working ;ndependentiy, maintaining distant relation-
ships with instructors, or getting geood grades. Although

this is unlike the Chinese student, the probable explanation
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lies in the rfact that he _has been sent by.his family to Can-
ada for a'higher educatico and uust succeed at all costs.
‘This‘ref;ectg the concerns a foreign student bhas about not
ﬁailﬁng his parenés and_hisﬁfamily ahd'is likely to aqvercoae -
‘the values or stirfling one’s individuoality at the éxpense of-
the groug in order- to énsure success for hiaself.

0f the 20 items‘tested for ditferences in the learning
styles or Canadian and Chipese studeants in the Cantleld test
instrument, only four proved to be significantly dlffereat
for the two groups. The four categories shich were signifi-
cdnt were organization-structure, Dpumeric, Jualitative aad
expectancy of'B grades. As suggested by the literature, 1t
was expected that the éhinese would not have a desire for
knowinyg the seguence of events or why tﬂings are océuf:ing
as they are, they would prefer to work with rumbers and
avoid anything to do witk the English language and finally
they would not expect to pecfora at an above average tat not
pecessarily a supeﬁior level. In all tpe femaining catego-
ries, the Chinese shared sisilarities with the Capadian sanm-
. ple in terms of their learning styles. Based oo this, the
results from this test ipstrument could.only offer partial
sﬁpport for hypothesis 1 tbat there are differences in the
learning styles of Canadian aad Chinese foreign students.
Alt hough the literature seems to suggest that the learning
styles of the tud groups are different, the fipdings from

this present test instrument could not sufficiently sugport
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this stand and cculd cnly cffer partial suppé:i. It sas ex-

pected that the Canadian and Chinese students would show

more differences in. their learning styles as irdicated by

the literature  which stressed taat learning styles differ
acco:dihg to cultures. This, however, could not be sugported
and was probably due to the insufficient sgecificity of the

Canfield Leq;ning Styles Inventory tao pinpoiht-what the rCe-

'searcher was aiaming for.

Hypothesis 2 predicted that there would ne a signifi-
cant difference in how Capadian and Chinese studéﬁts w¥ould
interact when inlg:ohps. The expectation was Ior Chinese
students to conrform to the group, to promote the jroup com-—
cept and to develop and naintaig group haraoﬁy. As a result
of this, the Chinese-indivicdual bhad to stifle nis or her in-
dividuality and was forcea tc forego his or her dééire for
sel f-expression. This was suéported by thé fact tikat Chinese
students did "perceive themselves as the main character and
were pore likely to go aloag with a group'g'decision even if
they disagreed with its decision. This was further sugported
by the results from tne iaterviews vhen subjects claimed
that they had to sacrifice thgir individuality and restrain_
themselves for the sake of the group concept. The Chinese
did in <fact feel this =situaticn to be cormon ¢f not only
their experiences £nt also ¢f their behaviors. 1he Chinese

saaple was more likely than the Canadian saaple to gc aloag

¥ith a group decision even if they disagreed with it.
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Hypothesis 3 statea that ditferences exist between Can-
adian and Cninese students sith regards to their-classroonm
commuhication and participation.‘.rﬁis vas testéd'a;ross the
four scenarios of "saving'fhe instructcr from eakarrass-
.ment"; "nof fesponding tc gquestions", "pot being critical of.
‘the instructoc® and wyielding™ to others. The cultural val-

ues underlyiﬁg Fheée sittations were those cf ﬁvoiding the
causing of embarrassment or lcss of digaity, - <filial piety
for e¢lders, accepggnce and trust of glders .and authority,
and yielding to others.‘This hypothesis was supported joint=-
ly by the results froa tpe scenario test and the 1interviews.
The Chinese subjects did perceive themselves as being more
likely tc bebhave as the main coaracter in these hygcthgtical
Sltuations. ihis ¥as coniifnéd,via the intervieu;niherg_tney
stressed that they tended ‘to be guié£ and ”Eéssive iﬂfiérms
of their classroonm inte:acéibﬁ.'ihey réveaiéd:thgf xhei éﬁif
fered a lack of confidence in gpeaking:gué-to ;helr‘i§$e¢u#;_
ity vith tae Eanglish language, they did not ;chailenge.éf
' contradict the imstructor, expressed liftle for fear of
"loss of face", preferred the authority ¢f bcoks and in~
structors, were trained to be gquiet, preferred talking to
instructors and friends or a one-to-cne basis, allowed ota-
ers to respond first and did not sSpeak unless spoken to.
This hypothesis was alsc supported. by the affective respon-

ses in that the Chinese felt more "depressed, lonely, con-

fused, embarrassed, aanxious, threatened and a loss of self-
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este;i' acros§ £hesé four séenarios. Ihe significaﬁce‘of the
éoping strategies'als& supports the fact that difrerences do
exist hetuéen Canadian and Chinese students in their claSs—'
-coom counuﬁicationiand particiratcry patterans.

Hyéotﬁesis q prédicted that Canadian and Chinese stu-
dents wouald have different types éf iqteractions with their
- instructors. As i1ndicated by the literature, Canadi;ﬁ stu-
dents bre;er varm and personal relationships Qifh their in-
structors while Chinese students prefer . to maintain distaat
and impersonal relationships with their ipstructors. Tae
sceparios of "saving the instructor froa embarrassaent",
"not resgonding to guestions", and "anot being «c¢ritical of
thg instructor® were meant to test this hypcthesis. The ce-
sults from these scenarics cculd only offer ?értial support
for this aypothesis as ttere ‘was cnly one situation where
there was a sigpificant difference in.the “way Canadian aad
Chinese students interacted with the instructor. This dif-
ference was on the scepmario of Bnot respondiag to a gquestion
posgdiby the instructor. In this case, Chinese students
- jdentified with the main character and would not respond to
a queé}ion posed by‘the instructor unless it was directed
specifically atuﬁhe;ln.This bypothesis was nevertheless sup-
ported by thé interviéJa ;as:éuhjgéts‘ﬁgonfinmed that they
preferred the authority cf’ihsfthétéfs* aﬁdéuéuld neither
challenge nor contra&ict instructots.' iﬁ f;ct'féey #éjeaied.

their reverence for iastructors.
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Hypothesis 5 stafed'that thefé‘uould be a ditfezxence in
‘the mapmer by which Canadian aad Chinese students interacted
With their fellou°students.‘ According to the literature re—-
viéued,. theiéhinese'stress_no:e of a desire for haracnious
relationshiés:uith others. This‘should Be reflected in their
affiiiation with their peers as they seek to frcoote the
group concept, maintain friendly relationships acd yield to
others. This hypothesis was reéflected in the "groctp harmony®
and the "yielding"™ to others scggarios. Again the results
could oﬁly otffer partial sugpori as only the ™group harzony™
‘scenario wvas significantly differeatly between tte Canadian
and the Chinese students. This seems to sugyest that Chinese
students would sacrifice much in order to get along with
their peers as wvell as iaittain vara andqu;endly.relation-
ships witn theax. AS with the other hypotheses, this hy-
pothesis was also given supporf by the resuylts rrom tﬁe in-
terviews. The fact that Chinese students mentione& a
preference fer talking itk other studenfs, gliving way to
otheré as well as stressing the group concegt only serves to
indicate their desire to develcg and maintain close aand warn
relationships.uith gﬁeir classmates. |

It would appear f£roz the results of the two 'teéts as
well as the interviews that ‘differences exist between Cana-
dian and Chinese students in their learpiang styles, their
classrooam copmunication and participation, and in.their in=-

teractions in groups, with instructors, and with their
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to support these hypotheses’ on ‘their own, their'.results ,:

‘peers. Although-neither.ct“thelﬁuo tests yérejstrongléﬁquh:ﬂ'r;¢L“

2

coupled_sith‘those from thé“ihggrviéus do cffer support that -

Canadian and Chinese-students in the saaple do differ ia

Q.their learning, communicaticn and rarticipatory patteras in

tke classroomn.
Overall, the Chinese students interviewed felt that

their family and cultural influences were strong in shapiag

thelr communicaticn fpatterns. The way they described their

communication pattens in the faamily and in the classroonm
clearly confirmed what tte literature had said about the
passivity of the,Chine§e individual. The intervieue€es de-
scrited their communicaticn patterns as being very much what
other writers had said of the Chinese that they tended to be
quiet, spoke only when sgckem tc, ‘would not challenge nor
contradict their elders, would yield to cthers and uould
sacrifice their individuality tor the prcaction of the group

concept. They also revealed through the interviews that

their culture aad influenced their communication patterns,

how likely they were to ﬁehave in the manner entorced by
their culture and their awaremess of their ‘own particular
comnunication pattermns. The coping strategies cn tke sce-
narios also presented sufpgcrt for the hypctheses as they re-
vealed thaf the Chinese did in fact react to these sceparios
as their culture had dictated in the ¢lassSroom. They were

expected to avoid eye contact, speak little, talk privately
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with the inst£nctbn} _ ccsplain to friends and be conteﬁtéd
with the sitqatidns thereby making no changes to these circ-
_ cumstances. cOnfiruation-caqe'yia‘ the inter}ieus when sub-
jects stressed and poirted that they temded to say little
and paéticipate very little during classes. In efiect.  they
confirmed thatrthey nad p:éblemﬁ: uith.the Englisk léngqaje,
feared speaking.because.ci nloss of face", did not contra-
dict or chﬁllenge the instructﬁr, were very trusting and ac-
ceé;ing-of autaority, yielded to others, were trained to be
quiet and Eassive, preferred talking oa a one-ﬁc-one basis
and would go to lengths tc avoid causiné embarrassmént to

self or cthers.

INPLICATIO lé ‘

The interviews aand the tests.o:fer support fcr the con-
firaation of the five hypotheses and point to the fact that
there are iﬁdeed ditferences which have toc be dealt witha
The behavior orf Chinese students was found to be an €expres-
sion of tkhe cultute in which they grew up (Brembeck, 1966).
Their comaunication and learninyg styles in the educaﬁional
enviro;nent reflected the cultural values they grew up and
were familiar with. The result of the Chinese culture's in-
fluence on these students is that they tend to te passive,
quiet and unguestionimg in the classroom. The igplications
are manye Clearly, cme can rececgnize as a result of this,

the differences in coaaunication, learning and participatory
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styles the bhinese hévé'in'.cclparlson ulth thexr Canadlan'f
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classnates as well as in. conpar;son Ulth the&expectat;ons of

Canadlan proressors. rhe study has revealed the Chxnese for-‘.

_elgn student's’ connun;catzcn, learnlng and partzc;patory

styles unlgue to hln as a result of the Lnfluences of the ‘

-

Oriental culture.’ It has also been revealed hou and the ex—

tent to which the Oriental culture has 1niluenced the Chl—;;
nese 1individual’s eemlunlcatlon -patterns : and learnlng.
styles. The implications of these fxndiﬁ@s is that‘rhere is
a considerable dirference ir the'ccemuqication prqetisee,of “
the Chinese foreign student and -the Cakadlanretudenfraqd es

a result of this there is also a difference in the Chinese
student's and the Canmadian instructor's expectatiocas of toe
learning environment. In ctier words, there exists a difrer-
ence in what Chinese studeats expect of coamunication and:
behavior iam the class in ccaparisen to Canadien students and
instructors. The result is a karrier agaiast effecti;e com—-
munication aad -undersrending between the two disparate
groups. Neither group can understand what the other expects
of them.

Essentlally‘the proolex lles in the different expecta-
tlans betueen " tne twao groups. Casadian professors expect

st&ﬂents to participate and communicate actively io the

classroog. . They expect and welcome criticisas, cpinions and

“comments in general, in effect they encourage an atmcsphere

of free inguiry in the classrcom. The Chinese studeat is,



P

C121
?houever, not used to such openness and-thej also tend to:

verbal;ze less .because of their language ipadequacy. They

hl .

ware nore famxlxar uzth a passxve style of learnlng that in-

volves lxsten;ng -and uatchzng ratner than doinga. Chinese

. N

students expect xnstructors -to be the source and initiator

-

:df-all events uhereas the Canadxan instructor expects sone

v sort of 1n1t1at;on on the part ¢t students which the Chlnese

stgdent does qot. Ldegtlry with. This conflict in expecta—

»tlons 15 amother prop fer- the barrier against efiective un-~

-

derstandlng of eaca .qther and their needs. In some cases,
) .

the Canadlan Lnstructcr encouréges perscnai relaticnships’

‘ultn the btudents but for tte Chinese student this i's unde-

-

sxranle._ Ihey hold thexr teachers with .great esteen and re-

sPect and for tne 1nstructcr~ tc encourage such fr;endllness

-

only serves to d;m;n;sn the respect they have fer the in-

structor. 1In yet another contrestlgg aspect, Canadian in-

structors encourage selt-exgression and -individualisa which
the Chinese culture ciearly deneunces:5 As‘a'resuity“;ﬁigese
- students will not express their .ind;riduelity butfchcese te
teep their oprnlons to toemselves as-thef have'beer tauiﬁt.‘
They telt . embarra:sed to see_ hov Canadlan studeets debate
wath tHELI Lnstructors.Ln a ratherg arrogant fashlon fer this

not only expressed thelr 1nd111dnalzty ‘but alsoc. signified

dlsrespect of amr authorlty figure. As part of their rever-

' ence for . lnstructors, Chxnese students tend to be very coa-

plying towards thems They readily accept uithoutlguestioning
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-Since to resist would be a éign ot-disresgect.. The instruc-—
tor, bLowever, encourages challenge and free discussion in‘
the hope of establishing a sense of free inguiry within the
class. The differences in expectations between the two
groups further feinforces the building' up of tte exiﬁting
conflict. ‘ | |
The iamplication of all of these differences in class-
room etpeétations"betueer Canadian frofesscrs and Chinese
students is that they are barred fr;m eftfectively auander-
standing each other and benefi;ting frcm each other. There
1s much that the two groups can learn froa each othéi.but
until they can learn to c¢vercome the‘differences that exist
between their classrcca cczaunicaticn and tenavicral expec—
tations, théy will be hindered from gaining of thé €xperi-
ence or the other. There can be no benegit to Loth jroups
concerned if tney can anot understand how and what the other
perceives. There is muck tc de befcore this can be achieved;
beginning with the tear;ﬁg down an& no;E tovards understand-
ing the differences .which the two jroups have atout class-

- £ooa communication and behavior.

" LINITATYONS

A linitaéion of this study was the lack of specificity
in the Canfield Learning Styles Inventory and the scenario
test to tap what the researcher wanted. Although the iteams

on this inventory were related to the cultural values out-
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lined in the liferatu;e reviewed, they did notAnecesgarily
provide support for the hypotheses and the proktlea could
have been with the test instruament instead of the sasfple be-
-'cause tﬁe studj.&id Frcvide support that learning style dif- .
ferences did exist. Unlike the scenarios anﬁ the interviess,
this‘inventory was not pre-tested and had it been, perhaps
the researcher would nave recognized its limitatiéﬁs and
droppea it ZIrom the study. ° The results from these tests’
6nly profided partial support in that ope had to draw a con-
clusion rather than pelng given an exglicit conclusicn fron
the tests. ‘Tae pyrotheses were nevertheless supported by
the tindings when considered jointly with the iaterview re-
sults. Tais, ib a sense, gcints to tae fact that the Leara-
ing Styles Inventory aaa the gcenarios test were not specif-
ic enoughb to get at wnat the researcher was aiming for. The
solution to tnis limitation would prdbatly be tc design a
test or questionnaire spécifically for the aiams of this
study. This would enable the researcher nct cmly to incéréo—
rate the - cultural values in guestion but also to set up
gquestions which deal directly with the differences in the
learning styles of the Canadian and the Chinese students as
vell as tap the specirfic areas in which the Canadian and
Chinese differe& in their classroom communication and par-
ticipatory styles. The designing oxr a test specif%c to the
research aims of this study would solve.the problem cf lack

ot specificity and might prcvide the researcher with the an-

swers expected.
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. BECOMBENDATIGHES

In the light' of the findings from this stady, ve are

L

*

made aware of the _é:cblem; faced by both Chinese foreign
sfudents and Canadian professors. There is evidencé provided
by this study taat the learning and comhunigation styles of
the Chinese differ from those expected by Canadian pro-
fessors of their §tudents in the classrocm. ‘The result of
this is a barrier against effective communication. Each
group has different expectations of the learning environment
and these stem from cultural influences. Since tgéserdiffer—
ences pose probleas, steps should be taken to solve them:
The researcher sugggsés a uorkshop mighgbbe helpful to
both groups im urnderstanding what the other eXxpects in the
learning envir&hment in terss of communication and partici-
'paéo:y patterns. XIn this® werkshog, Chizése students and-Can-
adian professors'uill be informed of the differences 1in ex-
pectations the twa gILCugs Séve_developed as vell as of tae’
influences underlying these expectations. This is tc provide
each group with an understanding of how the cther thinks and
functions. In providiﬁg such information, the aia.wculd be
to clear up any misccnéepticns the two groups migat hgve of
the - other. For'instance, one of the issues the Chinese stu-
dent could be told concerniny their‘Cagadian instructor is
that the latter expects oped discussiOAS'during classes in

an etfort to create an atmosphere of free inqui®y in the

classroon. It should alsc be pointed out that not cnly does.
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the student henefit but the-ipstructor will also be able to
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ga}n.feedback from the élass.. The professors;-'”id'rétuin.“
will be told how the cultural and background.influences of
the Chinpese dictate é- quiet and ‘passife .St'udent %p- the
classroom. It is part of the Oriental culture that thé sto— .
dent listens to the tedcqé:,uithout\any inte;rupfions of the

"class. Thus, e&ch-group will be tcld what the other expects

of the_ learnilng Situation ard how this differs <from their

O

own perceptions and-expectations. -
In this workshogp, 1t might te a useful tool to 1lncorpo-

rate a simulagicon game whereby the Thinese students and tae
' \

Canadian_proféssors exchange roles. A Chinese student will -

be asked to assume the role cr the instructcr and he or she
will be given a list of expected bebaviors ne or " ste must
perforn while assuminy the teaching roie- These tebaviors
will be based on what the literature bad revealed of Canadi-
an‘insfrucpprsf.ei;ectations of their students in the class-
room. The Canadian inst:uctors,uill be asked in turn to as-
sume the role of the Chinese students azrd £heir igstructions
for behavior and - communication. will also be based _om the
literature findings. In this reversal of roles, "‘eack group
will be put in the place of the other to experience why ihg'
other behaves as they do. At the end of the simulation game,
it is important to have a discussion where thﬁ participants

can talk about how they Ielt in their roles. It is important

also to questigon their urderstanding of the situation. All

)
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of this is done in an efzort to get the éhinese‘students and
the Canadian instructors to share their -experiences about
V;Hei;.rples in the leatning environment.

The ;kagﬁda'ié'thus a-move towards baving Caﬁadian in-
structors and Cainese studeats ccme to anm AHArenéSE‘of each
others' needs aad exp;;;a;ions-' Once this understanding is
reached, the pext step wculd call for coacerted efforts on
both groups' parts to try as much as ppséihle tc @meet the
expectations of the other gLoUE. Fcf instance, the Canadian
érofessér via the workshop should gain an -understanding of
‘the reasons'fﬁr the passivity of thé Chipese student and in
order to help tne Chinese individual should enéourége him or
Aér to speak cpghly crrTeven go to the extent oI directiag
- questions specifically at him or her. Chinese students need
to be encouraged to express their thoughts abnd opinions, to
nodify to some degree their gquiet and reserved deneénofiand
to feel more at ease with the Capadian habit of cut—-spoken-
néés (Jensen and Jensen, 1983). The Chinese student ;an
help out the instructor ty making an effort toc participate
as muca as possible'when allovwed and requested. This gives
the instructor feedback as to uhether-the material has teen
anderstood and also 1instills an atmosphere of free inguiry
vhich he desires. In these vays, . each grohp can Lkelp the
other out and the ultimate effect is the benefit that both
can gain as a‘result cf understanding ceach otaer and improv—_

-1ng coggg&ﬁzation.

Pl
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T, lppend;x A

SCEMAEIC. STIUATIONS

.
-

© Scepario 1 ¥ = o "

.

You are iu é-grodp discussion apd'youi'group reaches a
decision whicn you do notAégrée iitﬂ. Bowever, you'dq.not
raise any objections but decidé to go along Qith the group's

decision.

~Scenario .2
§ ‘The ips;ructof makes 2 mistaxe in hals ror her lecture.
J:}Sa piéklép on tkhis kut ycu- dc hot bring 1t to the instruc-
tof’s*ittentioulsécause you Jdo nstu want to CAuée him or hgr

LY

any embarrassment..

Scenario 3
During a lecture, the instruoctor directs a guestion to
the entire class. You are aware that tke instructcr seeks an

- answer but you do not resprond because the instructor did. not

pérsonally_ésk you the gJuestion.

- - 132 -
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Scenario 4

During a class, you take down everything‘thé instructor
‘teaches. You accept the saterial as being accurate sc¢ you do

not raise any queétions or doubts . about it.

-

pario 5

' puring a-guestican and answer period in class, yeu find
: thattjdp seldom raise your haad to pgrtié;pate-l You feel

“f that'ypw’idq;d“r;éhgr*éiyErcthers in the class the cpportu- -
< pity.to.respond first..
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Appendix B-

' SCEEAEIC BATING SCALES

1. ‘You-may aot have Eeen in this exact situation;
R :héuéiér, you iaywhave'had experiences which
rLAve;hade you feel similar to this. How
'.;-;feb:eséntati;g;is this situation im raising
fééiings sinila:hfc those you have actually

. encountered?

~

T 2 3 4 5. 6 2 '8 9

Not at all . Very siailarc

2. How "likely are you to Ltetave as the main character

in this scene does?

ot at all Very much

- 134 -
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3. How often do fou feel this type of situation . - -

_ happens to-others froa your cultural backgroun&?

1 2 3 4 5 6 7 8 9
Never : Very
PFrequently

4. Using the following scale, rate the extent to which
you might feel each of the following ways, if you

Wwere in this situation.

Not at all o ‘ very much

a. angry: nostile, mad, acacyed, or enrageda.

t. depressed: unhappy, sad, dlue, nopeless,
or unakle to cope.

c. lonely: isolated, leit out, unaple to

ccamunicate with others.

d. contused: beuilaered, don't knos what is gecing
cn oi HE?t tc do. |

e. enbarrassed: self-conscious, feeling ot baving

done something awkvard.

£. anxious: worried, nervous, upset.'

Ge threatened: trigktemed, fearzul, apérénenéive-
k. guilty: feelipg of Llame, feeling or having

dope something wIong.
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" i. loss ‘of self-esteen: iortified, loss of self-

worth. -

S. Listed below are several says you might respond to
this situation. Rate thke extent to which you are

likely to respoand in each of these ¥ays.

Not at all Very much

' a. Try to talk more, ask nore gquestions.
b. Avolid eye contact.

Cc. Talk privately sith the instructor.’

d. Talk, coamglairn tc¢ friends.
__e. Make a0 changes Lecause 1t is only a tegperary

situation.
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. Appendix C

DEBCGRAPEICS SHBEET -

1. Name:

2. Phone nunmber:

3. Sex: Male Female

4. Age:

5. a) Place of birth:__

b} If not Canadian, hcw many years have ycu been
in Canpnada:_ year (s)-

6. Mother Toague:

7. Fluency in Englisn: =
1 Z 3 4 5 6 7 8 g
very . g very
Eocr - good
8. Faculty/Major fprogram: e
9. Year of study:
A p | 3 o icircle oﬁe)
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. : : Appendix D
- INTBRVIESS-——HMAIN PROBAS
BAIN PROBES-—-CULTURAL ASPECTS
1. Could you describe your interaction/behavior
with your parents and your family?
2. What are your feelings about your interaction
Wita your parents and family?

e

s m—

s

BAIN PROBES-—CONMUNICATICE ASPECIS

1. Could you descrilte your interacticn in class
that is how do you. act in the class roon?

2. What are your feelings about this interaction?
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Appendix B

INTERVIESS—CODING SHEET
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Thengs——Cultural

A) Individuality
Individoality-Stifling

%]

Intervievees
3 4 5 6 7 8 9

140

10

Enhance groug concept

Harmony

Self-restraint

Contentaent with situation

~ Politeness

.- Bespect for elders

Self-worth from group

lLack of self-confidence

Inferior role/positicn

B) Face _
Prevent loss of face to
self or others -

-Embarrasszent

Loss of digmity

C) PFilial Piety
Obedience to elders

D) Truth Attitudes

Lie to maintain narmony

Lie to prevent loss of face

E) Bote Kemorizaticn
Very accepting

Saperficial

‘Yery trusting

F) Yielding
Give way to others

Slov to generate ideas

Take a behind role

G) Pareat-child relationships
Feeling of miniaal iaportance

Subordinate position

No self-worth
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Thenes--Comnunxcﬁz:;n L Intervieswees

: : 1 2 3 4°5 6 7 8 9 .10
Lack ot contfidence in speaking_- ; :

Nothing of worth to say . ~

Passive communication patterns

Tendency to be guiet

Does not comntradict iastryctor

Does not challenge instructor

Express little for fear of
loss of face

Does not speak unless spcken to

e

Lie to maintain haraony

Lie ‘to prevert loss of face

Difficult to jenerate ideas

Prefer authority or books.
and i1nstructors

Not critical ot icstructors
or Looks

Allow others to respond first - _

Figure Z: ~ INTEBEVIEW CCLDING SHEET :
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¥IIA AUCIORIS

Xaren Au-Yong was pcrn on Fekruary 22, 1962 ip Singa-
pore. She attended Siﬁgapcre Chinege Girls' Schcol and Hva
Chong Junior College. She received her E.A. Degre< ircm §il-
frad Laurier Uaiversity, Haterloo,.in.1983. Shé received her
Master's Degree Irom the University of &iandsar in T 1985.
‘#hile at the Uuivérsity cf "diandsor, shé“uas avarded a Uni-
versity of «indsor Postgzédnate Scholarshigp (19895). She
vorked as a Graduate Assistant ror the Departaent cf Commu-

nication Studies wnile pursuing her Master's Degree;
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