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~of the three‘gioups were found to be quite similar,

The type and amount of preparatlon for hlgh school
that the students received was also examined. There was
little dlfference in the kind of preparation recelved by
the three different groups ~ the group members, the cohorts,‘
‘and the residual sample. Tﬁe COncerns as expressed by the
.respondents in grade nine were also observed and it was
seen that concerns exper1enced.1n eighth grade differeqd
from thqserafter fhe students were in the ninth grade. A
Attentlon was paid to the respondents views ‘about orlenta;
tion programs for. elghth grade students and the types of
programs suggested for 1mplementat10n. ‘75 -

Flnally, the group orientation psogram was‘evaluated
and found £0nbe a very pdsitive experiehnce for those in-
volved dd i£; Recommeﬁdatiqns for changes in-the;prpgram
were made by the students-and the aPtﬁor made  suggestions

' concerning the establishment of future programs.

iii



ABSTRACT . .
fhe purpose of the study w;s to look at that staée
in the development of the‘adolescent when he makes the
trangition ftom elementary school to high schooi;'-ltvwas
.considered'ds a time of change and:oopoern.;agurther to
thig, a repdrt and evaluation was madé§df a"p}é—transitioq'
orientation progrém implemented by the authory. .

The sample included fifteen adolescent boys and
glrls who were part . of the or1g1na1 orlentatlon group
program as well as a group of homeroom classmates of tho
original members. From this latter group of>one hundred
anq seventy students was randomly selected a cohort group
of fifteen boys and girls who were used for comparison.

A questionnaire was developed and admlnlstered to a total
sample of 200 students. In addition, an interview schedule
was used with the fifteen group members and the fifteen
cohorts. A participant evaluation form was also utilized
1n the intervzewlng of the group members in order te *
evaluate the orientation program.

Findings revealed and supported thevauthor 8

‘ c0ntention that the period of time between grade school
and high school is a time of condern for students. A
hierarchy of concerns was established for each of the three

groups and ogopared. With slight differe . the concerns
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- CHAPTER I
- INTRODUCTION
K_//‘“‘\
The study of adolescence is somewhat\ of a herculean

task in. view of the litegature that abounds on the subject

Howevér, when one looks: at a particular facet of that

) developmental stage of the individual, the wealth of know- -

ledge often- diminishea a great deal, at times, to a mere
pittance. This seems to be the case when one considers
that particular phase in adolescence when the individual
makes the transition from elementary school to secondary
achool . - R | -
‘The researcher 8 interest in adolescents, as a
3ubject of research, has developed over the years from
contact with them in a variety of situations. As a Child

Care Worker in an inatitution for emotxonally*disturbed

children, contact -was made with some very disturbed

adolescents. Phyaically, some regembled adults. emotionally

. .and paychologically they were often “throw away children »1 B

‘The large number of rejected and runaway adolescents who - 'f?*ﬂv3%

‘ came into the care of the Catholic Children s Aid Soc1ety. -

windsor, opened the author 8 eyee‘to a whole new world.

Lisa Aversa Richette, The Throuawa Children ' "
(New York: Dell Publishing Company, Inc., 1969).

N
' I : "l‘.
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Those 1nd1v16uals we fllppantly refer to as “teenagers
rebelled not only because they were "going through a stage"
and were anxious about the future, but more importantly

because their very life rocots had been severed and survival

A

looked dim.

As a caseworker, these impressions were reinforced
f

time and time agaln as adolescents were transferred to the

author's care. Upon 1ntroduction, their first questlon wag .

often ~ "How long are you going to be-my social worker?'_

Amazement was the only possible reaction as to how those

adolescents managed to survive the countless moves that

were made from foster home to foster home; from institution
to institution.
The writer's involvement with adolescents was not

limited strictly to child care settings. 'Voluhteer leader-

ship of adolescents in camp settings and church’relatea S

groups ?rought the author into cdntaet with‘a number of
very healthy, happy, anq "normal" teenagers.

Interest in the adolescent in the school setting
was iqueased througﬁ geveral months experience es a

substitute teacher in both public and separate elementary

schools in Windsor and Tecumseh, Ontario, As a first year '

student in field placement for the School of Social Work
of the Universiti‘df Windsor, the author worked at the
Wlndsor YMCA~-YWCA as a youth counsellor for the Youth

Counsellor Project. During this experience, the writex
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was brought in touch with the Problem of both high school
and elementary school students. This involvement led to
the formation of an “Orlentation to High School® program
at St. Alphonsus Roman Catholjic elementary school. The
aim of the program was to facilitate the move of grade
elght students to hlgh school and prevent some of the

"problems which grade nine studente experienced.

' Purpose of the Study

In view of the expertence of the author with
adolescenta in clinical and non clinical settings. tﬂe
‘purpoae of the present regsearch is twofold: first, it
is the author's’ intent to lock at that: stage in the develop-
ment of  the indiv1dua1 known as adolescence, particularly
in ‘relation: to the time of tranaition of the adolescent
from elementary ‘school to high school. It will be. con--
aidered on the basis of the assumption that it is a tlme
of crisis, arperiod of anxlety. A survey of gurrent
ninth grade students will be undertaken 80 as to under-
stand the imsuen aa ltudenta see them. _Secondly, the .
| author will evaluate the “Orientation to High School”

-

program which was implemented by the author.

oA, =

-_—



. CHAPTER II

S, \

REVIEW OF THE LITERATURE

. PART 1

. *

Adolescent Development

B

One can look at the adolescent from the perspective
~of many dlfferent schools of thought, each emphasgizing
dlstlnct views of the adolescent. It is not, hobever, the
orimary intention, of'the author to diffegéﬁtzate these
viewpoints as much as 1t is an attempt to pr sent an over-'
view of the adolescent. | )
;'The period of adolescence ig a time when the indi-
vidual is no longer a <hild and not yet quite an adult. |
The chronologlcal age range which apans the period of
adolescence varies from author to author. However, on
the average, . adolescence extends from age thirteen to
eighteen years for girls and age fourteen to eighteen
Years, for boya,z . ‘ : — . ~ )
'Adoleécence is a mysterious time of 1ife."For many
. it 15 considered ‘to be a time of great streas and anxxety.

For others, the strains of the period are seen as no

different than those of any time of life. Research will

" Zglizabeth . Hurlock, Adolescent Develo ent (4th '
ed.; few York: cGraw—Hill Book COmpany. 1973), p. :
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5.
be examined which-undertakes to verify both positions in
the debate. | _

What can be said ;ith some degree of certitude is
thatlgdoleécence,.iﬁ se, is a period of changé. a time of
transition. The" 1nd1v1dunl experiences a number of marked
physical, emotional, psychologlcal. and social changes

which are very dlfferent from those of childhood and are
¥ s

“identlfiahle. : ™

Physical Changes

Height and Weight

Lonéitudinal studies'of children from age two to -
exghteen have _provided us with two important observatlons-
first, physical growth is rapid prlor to, and durlng. early

adolescence. secondly, by age elghteen girls have reached

_théir adult size but boys are a_till,growing.3

Growth in height follows a fairly regular -pattern

and there is not a great deal of variance in the pattern ;

between boys and glr*s. Bexght maturlty is dependent on

both heredity and environmental factors as well as overall
maturation. . o ‘ .

' Generally, children‘tend to resemble their parents
in height. . Bouever. env1ronmental factors such as nutri-
tidn qnd economic class have been shown™ to affect both

rates of growth and determlnation of height. Cchildren

3Luella Cole and Irma Nelson 'Hall, Psxdholégx of
Adolescent Behavior (6th ed.; New York: Holt, Rinehart
Winston, Inc.. 19640 Pe. 16, ‘

Al



from lower economic levels are not as tall, as adults, as
those from higher economic strata. This is due to poorer
diet.? |

As with full sexual maturity, the ‘weight spurt in’

.. boys is about two years later than it is for girls. Muscles

constitute more body weight in boys than in girls but»ip
girls; fat is a heavier cqntribuﬁo: than in chs. Bothj
adolescent boys and girls experience a “fat petiod“ which

is caused by hormonal 1mbalance during early sexual matura-
tlon For boye 1t comes near the period of ~rapid growth

in height and penis growth. For girls it qfcu;s with - the
onset of puberty, i.e., when'se;ual maturing occurs. . -~

Sexual development

Physiologically, growth during adolescence occurs

in all the syatems of the body - circulatory, respiratory,

‘digestive, neurological, and glandular. Most notable of .

the changes is the development of the reproductive syatema.

' sex argans. and secondary sexual characteristics.

. Cole® points cut that girls experiencé their first
menstruation anywhere from age ten to seventeen, whereas
boys show no precise time of sexual physiological maturity

and require approximately two years to develbp from the

4gurlock, Adoleeé;;: Development, p. 25.

S
p. 67.
L]

Cole and Hall, Psvcholoqy of Adolescent Beﬂeviort

L

i
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prepubescent to postpubescent stage._ Among adolescent
boys the first "wet dream“ is popularly considered the
sign dg.aexual maturity.f However, ‘recent studies6 show
that the most accurate assessment of both female and male
sexual matuzrjty can be determined by an examination of -
bone development with the use of X-rays. Apparently,’
genital growth alwaya occurs at a certain point in the
bone development'of the individual. A comparative study

- of x-rays of “the long bones of the hands and the knees,
taken at ‘various times during the preadolescent growth
spurt, make it possible to dete ‘ine when puberty begins
.and_at what rate it is developing.

| Changes in the male sex organs or primary sex charac-
teriatica follow a definite, pattern in all ‘-boys. However,

-

the timing of the different stages of development’varies
aceording to the rate of maturing of the ‘individual.
Development of the female sex organs is not as
noticeable because it is primarily internal. The most
important part of the-female reproductive organs are the
two ovaries which begin a spurt of rapid growth between
the ages of twelve and eighteen and do not reach their

full size and weight until the girl is about twenty or

GA R, Prisancho. S. M. Garn, and C. G. Rohman,

"Age at Menarche: A New Method of Prediction and Retro-
spective Asgsessment Based on Eand X-rays," Huhan Biology,
- 41, 1969, 42-50; and J. M. Tanner, Growth.at Adolescence
(2nd ed.; Oxford: Blackwell Scientific Publications,
1962), '
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twenty-one years of age. The eggs or ova which the ovaries

¢

Produce begin to ripen when thg‘adolescent reachéa phberty
and menstruation occurs. ;

The secondar§ sex ‘characteristics are those physiéa%‘?‘
fégtures which are the popul&f "signposté' that the in-
dividual is reachiﬁg ﬁubérty. They are similér in'type in
both boys and girls but vary in.degfee. These characteris-
tics iﬁclude:7 |

For thg male: ' o

*Broadening of the, Shoulders due to heavy
muscles, giving the trunk a triangular shape
*Definite shaping of arms and legs due to .,_H)
muscle development :
" *Breast knots or slight knobs arotnd male
mammary glands
“*Pubic hair extending to the thighs
‘*Growth of hair under arms | o
*Facial hair on upper lip, sides of cheeks,
and chin and hair on throat :
*Body hair on limbs, chest and shoulders / '
*Increase in perspiration :
*Considerable growth of larynx
*Voice changes
*Eruption of second molars ‘
®*Changes in gkin colour and texture

-Por the female:

*Broadening of shoulders, increase in
width and roundness of hips, and appearance -.
of waistline, giving trunk hourglass shape °

*Definite shaping of arms and legs due {

- mainly to fat . o

*Breast development

*Pubic hair o )

*Growth of hair under arms :

*Light growth of facial hair on upper 1lip,
upper cheek, and border of chin

I3

7Compiled from Hurlock, Adolescent Behavior, p. 30,

and Cocle and Hall, Psychology of Adolescent Behavior, p. 72.



. *Increase in perspiration ‘
*Slight growth of larynx : ,
. *Voice change from high to low pitch
*Exuption of second molars
*Changes in skin colour and texture,

" Although these secondary characteristics are not
necessarily related to reproduction, they play a very &
important role in the eventual mating of the adolescent
asg they_cont;ibute to, or detract from, the personal
appearance of the individual and thus the attraction to

the opposite gsex.
Emotional Changes

It is probably inaccurate to speak of eﬁbtional
“changes” during Adolescence as the emotions, per se, do.
not change tﬁroughout a'lifetime. Rather, éhere is a
change in the stiﬁuli thgt-arouse emotional states and the
particular responses which are elicited.8 What does occur
\is,a"heightening of éhe emotiona"9 which are expressed in
‘patferns of fear, wo?ry, anxietg, anger, annoyances, frus—
trations, jealousy, envy, cyriosity, affection, grief and
happiness 5y way of euphoria and éo?. These changes are
reiated to physiéal growth and developrent.

Since the emotions find their expressionrihrough
the body, it stands to reason:tha; the development of the

physical organiém will affect, in some ways, the emotional

— — o '
'BSee Schneider, The Psychol of Adolescence, p.
314-15, and also Cole and Hall, Adolescent Development, p. 265.
T

9

. Hurlock, Adolescent Development, p. 44-45.



life of the individual. This is seen in the emergence and

development of the sexual feelings in the adolescent which
‘-
correspond with the changes that occur in the sex glands

during puberty. Previously it was believed that glandular

. o
and hormonaldghanges during adolescence were the major -

10 Although there is

'céusg of heightened emotionality.
evidence that gléndular changes which affecg physical
development do cause a certain amount of aisequilibrium
to the system, there are other physical causes responsible
for heightened emotionality. Improﬁqr nutrition and pro-
longed malnutrition; iron'aﬁd calcium deficiency and
fatigue all cause tension and emotional disturbances in
the individual. |

However, social 1nfluences seem to have the most
‘affect on the emotlonal state of the adolescent.

Hurlock points ocut eight predisposing causes of
héightened emotionality which are social in nature. They‘

include:

1. Adjustment to new environments <

2. Social ctations of more mature behavior

3. Unrealistic aspirations

4. Social adjustment to the other sex

5. 8School problems

6. Vocational problems s o

.7. Obstacles to doing what he (the
adolescent) wants to do

8. Unfavorable family relationships.11

10

Schneider, The Peychology of Adolescence, p. 314.

llHurlock, Adolescent Develoggeni, p. 47.

e
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Thxs perlod of lncreased emotlonal response is not
- characteristic of the*éhtxre range of adolescence but rather
occurs dur;ng the last two years of childhood and the first
two yearsAof adolescence Qhenhde;elobmentalhchanges are
at their peak:; Thia is due fo-tﬁe fact that it is during
thosgse years thitfthe adolescent has, to break away from
childhood habits aﬂ&'rgsponses and adopt new ones which
are more appropriate ﬁ;‘the adult réle which he will be
agsuming. |

Aa.the adolescen;;matures intellectuallywand-aocially.
he Iearns to become more discriminatory and selective in
his responses. Through'a greater and moxe varied contact
with others and the sociélization process to which he is’
subjected by ﬁis ﬁeéré. the adolescent refines his'emotiénal
xesponses to.diéersg stimuli because of the sogial-implica—
tions of his actiéns. This.change in emotionél responses
is particular%g_evidenf in his transition té a-hepfrOQE;ual
outlook. Frdg a formerly very close attachment. to famin-_
and particularly mother, the adolescent redirects his
interests and emotions toward a few siénificant 6¥héfs
"and eventually to a very particular "someone."®
P;rbonal experience ‘and training further affect
*emotional‘re;ponses previous to, during, and after. adoles-
cence, Céitaiﬂ‘responses are elicited from the child and

adolescent not béé;uae:they are maaningfui or éocially

| acceptable, but because of the experience of the individual.

Yaa v
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-Inordinate fears fall into thislcategory. Although the
adolescent may. have intellectual knowledge that he hasg
nothing to fear, he still may have fears about hisg in- '
ability to control - the tremendous changea thatlare taking
Place in his life at all‘leéele. Similarly, if these

: fears go unresolved and if the adolescent, as a chilqg,

" has not been. properly trainedxandﬁdisciplined, he will
find the tagk of adaptation to‘appropriate adult‘responaes

a

a difficult task.

Peychological Changee o .

Physical changes during adolescence have a marked
'psychological effect on the developing individual Powelliz
maintains that all human beings'have a physical self—image.13_
Since growth throughout life generally goes unnoticed |
there are relatively few psychological adjuetments to ‘be
“madb However, during the rapid phyeical changea of

adolescence, the 1nd1vidua1 must make major adjustments

in hisg body image. The quick sucsesalon of phgpical
e

. 2Harvin Powell, The Ps chol of Adole cence (New
York: “The Bobharwerrill Company, Inc., 19635. P. 50-51.. .
13The idea of “b06y—image" was developed by P.

Schilder in The and A arante of .the Human Bod
Studies in the Constructive Energies of the .P
(London: .Internaticnal Universities Press, 1935 ., and
was further. develbped by L. K. Xolb in “Disturbance of

the Bddy-Image,” in American Handbook of. Psychiat

Vol. I, edited by S. Arieti (Mew York:. Bapic Books 1959).
. This psychological construct is:alsq: referred to as
. 8elf awareness, self concept, the aelf.’ipdyvego, self-
identity, and body-schema. See Gerald. Caplan and Serge

Lebovici, editors, Adolescence: . Psychol ctivea
(Hew Ybrk- Basic Books, -Inc., 1969), p. 42 f££..




'ehanges increaaes anxlety concernlng the attalnment of
the ideal lmage and the adolescent flounders about psycho-
'loglcally dlstressed that he will not fulflll that imagen
‘which is culturally determined. Although girls are
generally more aware of their changing bodies and ﬁore.'
attentive to physlcal needs than' are tgs;r male countex-
.{parts, the average adolescent, regardleas of sex, ex-
presses some concern in one way or anotlier about the .
changlng gedy Common concerns seem to be centered
around: the development of sex dlfferences. bodily bulld
secondary sex characteristlca, skin dlsturbances, axillary
perspxration, and physical defects.14,

| After the rapid growth of preadoleacence comes a
stage of physical awkwardness for the adolescent - a time ‘
during thch the 1ndividua1 experiences a good deal of
exbarrassment and tends to withdraw. since glrls develop
| leas rapidly during the preadolescent period they do’ not
feel thla lack of co-ordination as much as boys do.
Generally, however. girls are more apt to try and overceme-
'this awkward phase through activities such as dancing which
are believed to develop co—ordxnation. § R

During adolescence other physioclogical changes arise

. which lead to real psydhologicel;problems fou both boys and
'girle. o

- —

.14ﬂuflodk. Adolescent Development, p. 34. &
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An increased tension in. the arterles of the body
caused by the dlsproportlonate size of the heart and the
. arteries results -in a certain restlesaness and continued.
need to be active.. Thus the adolescent is fidgetg’and ‘
almost_compelled to/pove about. At the same time, awkward- _

ness and lack of co-ordination present problems. Therefore.

almost compu131ve activity is forcefully thwarted and re-

simila?'ﬁf
'energy an

ness to do any klnd of work. Thls causes famlly problems

fear of embarraasment through clumsiness,
e rapid body growth drains the adolescent of

he often shows a dzstlnct apathy and unwlllxng—

around the allocatlon of Jobs and chores. Thua the _

adolescent is labelled hyperactxva or lazy whlch bullds

up resentment on all gides and results in discord and

_1nternal dlsequlllbrlum for the adolescent o
Because of his general lethargy the adolescent

tends to withdraw from act1v1t1ea and his peer group for

a brief period. of time. COncommltant with this is an |

“increasge in daydreaming and a preoccupatzon with‘ sex.

ThlB interest is often manlfested by an exploration of the

‘ developing- body and an increase ‘in masturbatory béhavior.

Studles by Rangey and xlnaey et al indicate that by age

twelve. three-quartere of the 291 boya-interniewed.had'

3 ~

: 15G V. Ramsey, “Ehe Sexual Development of Boys,
American Journal of Paychol » P. 56: 217-233, 1943,

- Also, A. C. Kinsey, et al., Sexual Behavior of-the Human
Male. (Philadelphla ‘W< B.' Saunders COmpany, 1953), p. 175,

3
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masturbated and by age sixteen, all of them had engaged
in some form of the practice. Cole maintains that “since

: this practlce is so widespread it _cannot be called abnormal.

\\

So far as 1t is known, the phyalologlcal results are
either harmless or beneficial; the damage, if any, ‘is

16 Many béys experience feelings of guilt'and

emotional. "
shame because of moral, ethical, or religious values‘and
some adolescents are deeply scarred psychologically bécause
of adult superstltlons and consequently warnlngs about
masturbation causlng lnsanlty, lmpotency, and a host of
other maladies. However, if not thggatened and if kept
occupied, most boys outgrow any habit.which'might be formed
during adolescence.

The adolescent gdrl faces a diffgrent kind of
psychological change. Douvan and Adelsgon point out that
"the (sexual) drive is mm:succeasfully excluded from
con8ciousnesa by the large majority. of girls so that they do

not in any relevant psychologlcal sense confront an impulse

problem comparable to boys durxng the adolescent years." 17

Ehis is not to say that they not have gexual feellngs

and drivea or do not become involve sexual fantasy

j'and exploration.' Adolescent girls engage in masturbatory

_ 16
P. 75.

Cole and Ball, Psycholoqy of Adolehcent“Behavig;,_

, 17Elizabeth Douvan and Joseph Adelspn, The Adoléscent
gpgrience (New bek- John wiley & Sons, “Inc., 1966), p.
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practices but not to the extent that boys do.18

What the adolescent girl encounters is the emotional -
trauma and poselble psycholog1ca1 deamage imparted from lack"
of 1nformatlon and preparation concerning her fert menstrua-
tion. Often, even those well informed, enffer.the deep- -
rooted association of loss of blood with unpleasantness.lg

" Both boys and girls can suffer psychologically from

the rate of- their sexual development. It is speculated20
that rapid maturers can be psychologically damaged by
awkwardness, selfconsciousneee, concerne about normeicy.
and the discrepancy between acting one's age and appearlng
phy51ca11y to be much older. .

In slow maturers, the psychological ge is more
apt to per51st since there is a greater tlme lapse in
Whlch maladjusted behavior can be reinforced.

it appears that the physical changes that the =
adolescent experdences account for much of'the:paychological
changes and traumas which are exhibited, ‘waever, it is
not so much the physlcal changes per se whrgp cause . the
psychological as it is the effects of the physxcaindevelop_°

i

‘ment., , A

S

18Karl C. Garrison, Ps chol of.Adolescence %
(Englewood Cllffs, N. J.: Prentice-Hall, Inc., 1965),
p. 316. . ' :

19
p. 78.
' 20

Cole and Hall, Psycholoqy of Adolescent ﬁehavior,

Douvan and Adelson, The'Adolescent.f!pgrience, p. 40,

o
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The psychological repercussions that follow
 the physical. transformation at puberty come
mainly from social expectations of mature
attitudes and behavior. when the adolescent
begins to look more like an adult than a

child, social expectations Place a heavg
psychological burden on the adolescent.2l

Social Changes

During childhood an initial socialization process
is‘egperienced as the youngster meets and inféracts with
hisg neighbourhood peers. With éhe advent of kindergarten
and primary Fchool, the child gains a gteater realization
' of social roles and expectations as he is drawn into the 3
school setting, During this period of childhood, theré -
is still a very dlose attachment to the family which is
the main source of.nurturance for the child.

As preadolescence and earlf_adolescence make their
appearance, the age;old "battle of the sexes" occurs as
boys and girls go their separate ways and remain aloof
from one another. This tendency seems to be lessening
ih modern day society. Garrison suggests that it may be
due to the slackening of distinct sexual roles, an increase -
in common intlxests and recreational activitie;, and the
diminishment 6¥)the need for the male to assert his

aupe_riority.z2

-218urloq§, Adoldscent Develppment, p. 31.
zzchrrison, Psychology of Adolescence, p. 11. -
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As the adolescent -emerges, there develops an acute
awareness of soc1a1 relatlonships and preasures and there
is a dramatlc shift. from the family to the peer group.
'Jer31ld presents a "three act drama” to emphasize this
change in the socialization of the adolescent
T Ty -
Inltlally, the adolescent needa his parents and is
qulte dependent and highly influenced by'them. ‘However,
the adolescent is in a tranaltory stage from chlldhood to
adulthood and he is expected to develop attitudes and
patterns of behav1or whlch w1ll enable him to take his
Place in the adult society. Hurlock apecifies four develop-
mental tagksg which must be completed to attain this goal.
The adolepcent must
establish new and more mature relationships
with age mates of both sexes; desire and
achieve socially responsibile behavior;
develop intellectual skills and concepts
necessary for civic competence:; and achieve -
a more autonomous state through achieving

emotional independence of parenta and other &
adults. 24

To do this, the aecond act of the drama beglns as
the adolescent begins his "struggle for emanc;;ation.
Typically, he must renounce his major alliance with his
family and ahift to the peer group with its potential
mates. Thzs is not to say that the ma;orfty of adolescenta

23Arthur T. Jersild, The Psvchol of Adolescence
(2nd ed.; New Ybrk° The Macnillun COmpany. 1963}, p. 229.

24 Hurlock, Adolescent Develogggnt, P. 69
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completely alienate themselves from their famllles. However,
in the adolescent's attempt to qain command of his own life
‘ and destlny, many adoleecents go through a period of disg-
association and sometimes, estr§Pgement, especially from
parents.,. . — ' .

| The third act of the continuing saga occurs when
the struggle abates and the adolescent takes his place in
the adult society.
fhis period of social;traneit;on and change is a

long and.tedioue one for both‘the adolescent and his
parents. Parents" ‘are often relegated to the backdround

as the adolescent 8eeka independence. , The adolescent, in
turn, feels little motivation to behave like an adult when
he is constantly treated as a child by adult models. While
the younger child has to change his life style when he
begins . primary schoo&; it is a relatively easy tranaitlon
_8ince both parents and teadhers facilitated the move. But,
since adults often perceive the adolescent as an adult due
to the physical growth of this period, the youth is left
to handle his own problems. Thus. tie adolescent seeka

o
refuge in peer group al‘lances. i

L

Heterosexual relationehigs DT .
h ) . .

The most vivid change in social behavior is in the
area of heterosexual relationehlps. . The adolescen? forgets
the childhood and pteadoleacent antagonism towards the
) oppqaite sex and after the brief period of withdrawal,

.
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develops a ;arked interest in members of the oppoait:\qsf:
During early childhood and preadolescence, sexuél
feelings and drives are diffused and are directed towards
a variety of objects - the individual hlmself, family
members, members of the same sex.. In adolescence._sexual
interest and affectioﬁ-is focussed on the oﬁﬁosite_sex.

This change is due to glandular and hormonal development

along with social factors such as the

consonant with his comparatively later gexual

Erhman? explicates fu;ther male-female differences during
this period‘of change.zs Males are described as "erotic"

with gexual desires emotionally rooted in the deéire to

possess and achleve mastery whereas glrls are viewed as
romantlc wzth sexual desires sprlnging from a feeling

" of love. The adolescent boys physical desire is eagily

aroused due to mere thSIGal proximity and intimacy and

even conversatlon about sexualrma:tera. '

Stanton maintains that for the adolescent girl
.rarely does phyaic&l desire for sexual

relations become a driving force in her
behavior, and then ohly after extensive

'25W W. Erhmann, Premarital Datinq Behavior (New Ybrk-
Holt Publishing Company. 1959.

"1

D
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preliminary psychological and perhaps
physical stimulation. ,The fondling and
kissing, snuggling, and caressing, are to
her things of pleaBure and, more often

than not, satisfactory ends in themselves....
Physical appetite usually makes an appear-
ance late, if at all, and dominates her
behavior only in the last stages of love
play.26 | -

One is forced to ask\onesglf'if such conclusions
are based on research findings or the dictates of male

chauviniasm.

5 Few adolescents fail to make the' transition to adult

Y

heterosexuality given time and favorable environmental
cbnditions. Succeasful transition can be assessed in
terms of

how well (the adolescent) has learned to
manage the sex drive; ‘how willing he is to
abandon immature forms of sexuality in !
'favor of more mature ones; his development
of socially approved values for the selec—
‘tion of a mate; his learning to express his
love for a member of the opposite sex in
ways that bring happiness to the loved

one; and his success in learning to play
the role that is socially approved for
members of his. sex,27

PART 2

Adolescenégfkg_a Time of Crisis and Stress
' 2

In view of.tﬁe‘tremendOus phyﬁicall emotional,
psychological and social changes that the adolescent under-

goes, the questioﬁ is raised by a number of researchers as

.ZGThamaa F. Stanton, "Sex Educatiébn for Adolescents, "

in Undexstanding Adolescence, ed. by James FP. Adams (Boston:
Allyn and Bacon Inc., 1968), p. 257.
27Hurlock, Adolescent Development, p..295. '
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to whether or not adolescence, per'se, is a time of crisis

and anxiety - "storm and stress."
Storm and Streee

Two divergent schools of tﬁought have arisen. Hall
et al. consider adolescence by-its very nature as a devélop—
mental stage, a time of turmoil. |

In the early 1900's, G. Sﬁanley Ha1128 introduced
the term "sturm and drang” (“storm and stress”) with
reference to adolescence as a perlod of tran31t10n from
childhood to- adulthood. He viewed the emotional vascilla-
tions of adolescents from heightened oﬁtimism to hopeless
depression, as a characteristic of their age, and a
necess;ry 3:25 ih attaining adulthood.

Blos, speaking of the early adolescent andhaaoleacent
phases of development, descrlges the transltlon as “"vague

and slow and beset with osc1113t1ng movements...(a time

when) a profound reorganizatlon of the emotional life takes

place...with attendant and well recognized states of chaos."

(emphasis added).
gohr points out that the development of the adoles- .
cent ego is contingent upon the ability to reoolve the.
//ponflict which ie experienced in 'satisfying{and yet

4

28G 5. Hall Adole:eence (New York- D.. Appleton
and Company, 1904).

»

29Peter Blos, On _Adolescence (New York: The Free
Press of Glencoe, Inc...1962), P- ’3 :
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cbntrolling the imperative demands of a sexually sensitized,

physical, organism....He (the adolescent) is under stress

"as he seeks solutions that cannot finally be found until

maturity is reached,"3°

Similarly, Pearson comments on the prhenomena of

adolescence as a "result of the way in which the ego has

-to develop in orxrder to\meet the new strains which are

G

thrown upon it by the processes of growth and maturation. 31

, The Adolescent Myth

The opposite viewpoint. is expressed by Elkin and
Westley when they describe the so-called “storm and stress"
of adoleBcence and its counterpart, the "adolescent cul-

ture,” as a'myth.32 They maintain that the myth is per- .

‘petrated because of three basic assumptions:

1. Adolescence is a unique-period to
which’ the terminology "storm and
stress” is distinctively appropriate
and implied is the notion that .
age-grade periods before and after
do not experience such.tensions and
cannot be characterized as particu-
larly stormy and stressful.

30

" T George J. Mohr, The Sto _Decade: Adolescence
(New York: Random House, 1958}, p. al.

31

' . Gerald H. d. Pearson, Adolesc and the Conflict
- of Generxations (New York: W. W. Norton an ompany, Inc.,

1958), &, 24.
~ 32 - | |
Frederick Elkin and William A. Westley, "The
yth of Adolescent Culture," American Sociological

- Review, 20, 6 (December, 1955), 6B0-684. -



-

24.

2. Youth culture exists in fact and is a
widespread and dominant pattern in
American society. It further implies
that no alternative patterns are
significant; that adolescents are.
caught up in the pattern,...strictly
live by it and do not judge their -
‘own behaviqur from an adult stand-
point but rather from the dictates
of the adolescent culture.

3. The youth culture is etiologically
and functionally linked to the Jstorm
and stress" of the individual, i.e.,
in breaking away from the family the
adolescent seeks alliance with his
peer group which is basically con-
formity - demanding and pervasive
enough to establish cultural norms.33 \
)

N

The conclusions of Elkin and Westley are based on

o

their study of a’ survey of the 1iteratq£é on. adolescence

as a period of storm ahd stress, and investigatién

through interv;ews of a sample of twentf édolesqents

and their paregis and of twenty others through life

history material. . | ‘ A
They concluded that-if the storm-stress description

of'adolescence_ia an actual cultural ‘pattern, then it should

" be present in the upper middleciﬁss‘population that they

studied. However, their findings indicated the contrary.
'~ Based on overt and behavior. indicators, they found
that although |

&

youth culture elements exist...they are
less dominant than accepted family and

| 33EIkin and Westley, "Myth...," p. 681,
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authorlty guldance patterns. The adolescents
in their peer groups are not compulsively in-
dependent and rejecting of adult values; they
are not concerned solely with immediate
gratificatdions. .

The adthors admit that theirs was a limited sample,
not necessarily representative and that the data suggested
conclualons referrable only to the middleclass group
~studied. They maintain, however, that their findings were
not isolated ones and make referenoe to the study of Elm-

35 who drew similar

town by Hollingshead, Warner, et al.,
concluslons. ' -
Elkin and WEstley are. supported by the flndlngs of

Bandura and Halters36

in their study of fifty-two adoles-
cent boys and their parents ehrough the use of interviews.
_Twenty—aix of the boys had h@storlea of aggressive social
behavior and the other twenty-six acted as a comparlson

group. Q\

ertlng in Psychology in the Schoola,37 Bandura

_holds that the description of adolescence as a time of

stress and 3torm "receives little support from detailed

- 3mid., p. es4.

~
35

A. G. Hollingshead, Elmtown's Youth (New York:
John Wiley and Sons, 1949).

6A1bert Bandura and Richard H. Walters, Adolescent

ggggasion (New York: The Ronald Press Company, 1959).

(‘.
37 Albert Bandura, "The Stormy Decade: Pact or

Piction," psychology in the Schools, I (July,. 1964), 294 231.
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T Vs : ‘
lnformatlon...obtaingd in a study of mlddleclass familiea -

© 7 of adolescént boys."3° s )

) Bandura suggeato seven sourcea of the adolescent

myth whlch includes: - ) .ﬁ ' |

1.° Overinterp;etatioo of Superéiciél

| Signs of Non-conformity; assigniné
to adolesqenta-oloneﬁfpe tendency.
toward fad behavior as a sign of
Hrebellion. In facf, fads.or fashions
afgﬁgenerally d%ctated by the.fashion. -

world and the use_of'fada_is'oboérved

in.all age groups..

L | 2. .Mabs Media Sensationaligm: °adglescont
dev1ancy is a much more saleable
-, e commodlty than the portrayal of the
‘o .‘1ayerage high school student. However,
S o o these productioos become considerod
| * the portrayals of typical adolescent
!: . ) : turmoil.. - '

-; ‘ 3. Generalizatiop-from Samples of Deviant
| Adoﬂésoents: orofeésiona; hoalth experts
tend to have contact ﬁith at?pioal
adolescents and thus.fhe-modpl pattern

presented of adolescent boha%ior‘tends

{

- . | ., to represent the deviant ten percent -

1 . - bl

381pid., p. 224.

P

ay . -
.

& -

&
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of tﬂ;;&dolescent population rather
' ' ™~

than:thé—ong—atf~ .-—‘*4"f\f\ —
4. "~Inappropriate Generalizqtion from Cross-
Cultural Data: to substantiate the dis~
continuity view of child development many
authors quote studies of the Trobriand
- Islanders, the Arapesh, among otgers.
-But in these dxfferent cultures the
transition from dhlld to adult status
is very abrupt. However_ip North American
culture, excluding the discontinuities in
the socialization of sexual behavior, there
is a great deal of continuity and timef/
lapsge in soci&l‘training.- ‘
'Overemphaais on the B;ologlcal Determination
of HEterosexual Behavior- it is geﬁgrally

conceived that with

e onset’of pubeséence
- the adolescent is vid . as tormented and
‘torn between hig powerful sexual drive and
the stronger social prohzbition of sexual

.expresaion. Bbwever, in contrast to the

-\.r,= e

ibiologlcal drive theory there is strong
evidence that human sexuality is primarily
goyerned by social factors rathex than

hormonal stimulatlon.Bg

17

398ee. for instance: C. S. Ford and F. A. Beach,

Pattema of Saxual Behavior (New York: Harper, 1951).
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6. Stage Theoriea of Personality  Dg¢velop-

ment: thlie stage theorista (Fréud,
Erikson, Gesell _ Piaget) maintain that
social behavior can be categorized in
terms of a relatively prefl;ed aequence
of stages with varying degrees of contin-
uity or,disfontinuity between successive .
developmental periods. The spontaneous éﬂ?
emergence of this. behavior is purportedly
caused by ontogenic factors. In exper-
ience not all children: experience the | -
typlfled behav1or mentioned.

7. Self-fulfilling Prophecy: if certain -
behavior is the expectation of society and
such behavior is ;einfq;ceo, then that

behavior will be continually exhibited.

In spite of conv;ncing arguments and reliable data.
Elkin and Westley's position was challenged in 1961, when
- Coleman published the results of his study of over 8,000
high achool students from small towns and citiel. suburbs,
and a large city. The purpose of Coleman's study was to
make adolescent experiences with learning more profitable
and hls whole adolescence a4 more satisfying period. ~40 ae

a0, |
James S. Coleman, rkdolé-cent Societx Cllew
-~ York: Yhe Free Press of Glencoe;,—Y961), p. vii,
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was also interested in learning more about status systems.

s

‘KIthough the study's aim and fagus differed from that of
Elﬁin-and Westley, Coleman speaks directly to the study
of the lattei referring to an adolescent culture when he
says:

The results of the present study are in

direct contradiction to Elkin and Westley's

thegis, for these results indicate the

adolescent society is becoming stronger

rather than weaker in modern middleclass
suburbia,4l

A @iddle Position

From this curgory glance at a very limited selection

| of the literature, it is evident that different perspectives

fos =)

have been assumed by various researchers with the resulting
cqnflict of oéinioﬁs. ’

Some say that adolescence is characterized by
"storm and stress;" other disagree. Some say there is . an
adolescent culture; others say tﬁat it is a myth.  What

both sides do hold in common is that adolescence, per se;
‘ j

is not stress or problem-free. “No one group is free

from stress or adjustment problems.'42
Perhaps a middle ground is presented by Daniel ~

. - / _
Offer in his longitudinal study of seventy-three high
. ‘ , o
1 -
Ibid., p. 3.

4

w

42§andura, The Stormy Decade: Fact or Fiction,

p. 231,

* ,
. . '
.
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school boys over four years of high school. The aim of
- ) -

tﬁé'ﬁéﬁay_wggvﬁb-inﬁéétiggte intensively "a representative
,group of medel or typical adolestent'bofs..,from the widest

possible spectrum of teen-agers living in a particular

commuﬁity."43

From his study, Offer suggests that the best way
to describe the stress or strain of adolescence is in
terms of Erikson's "normative crisi;L which “dces not r
imply chaos but typifies the kind of ﬂroblem3 one sees in
any of the major transitional periods in life. =44

Erikson sees adolescence. as

a normal phase of increa‘zd conflict .
characterized by a seeming fluctuation ' o .
in ego strength and yet also by a high _ _ )
growth potential. Neurotic and psychotic o
crises are defined by a certain self- . =
perpetuating propensity, by increasing.

- wagste of defensive energy, and by a
deepened psychsocial isolation; while
normative crises are relatively more
revergible, or, better, transversible
and are characterized by an advance
of available energy which, to be sure, e =
revives dormant anxiety and arouses new
conflict, but alsp supports new and
expanded ego functions in the searching A
and playful engagement of new opportunities
and associations.,45 "%

43

| © "’paniel dffer, The Psychological World of the .
Teenager (New York: Basic Books, IgE..519695. P. 10, B
44 .

- E. H. Erikson, "Identity and the Life Cycle,"”
Paychological Iassues, I, 1959, p. 116, - ‘ :

S5rpia.
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Regarding the question of the evidence of an adoles-

cent subculture,_Offer statea that hls findlngs were in

agreement with . Hestley regarding the mental health of

adoleacenta.‘ Offer sees the mentally healthy adolescent

as one who has integrated himgelf into the value system

of the existing culture. He views'the adolescent sub-

zulture aa"alreflection of the adult cultu;e.?46

‘ Summagz

Reqardless of theoretical framework, the adolescent -
can be viewedlas a person in transition from childhood to

adulthood This transition is characterlzed by very dlS—

tinct physical emotional, psychological, and social

changes in the indlv1dua1 which are not only clearly
perceptable but also measureable. Varlous studles have
been undertaken to plot these changes and predlct behavxor.
' With the changes that occur, there is the question
as to whether or not the transltional period of adolescence\
is a time of "storm and streas. Hall ‘et al. inainta:.n that
stress andxconfllct are not only present but are necessary
for survival.. Elkin Westley, et wl. support the evidence
that the adolescent 1s not without ‘stress- but the perioda
is not.typified by\chaotic turmoil as the other school
seems to believe. Offer suggests that Erika?ﬁ 8 “"normative

crisls best descrxbea the response of the adolescent to .
. _ ~ o

43n:m‘.,\. p. 199. _ = ”

N
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the many changes that are encountered. ' S '

Given the theory, suppértedﬂby data, ‘that adoles-
cence is a time of "normative crisis" what remains to be
seen are the raﬁificag%ons'of,the actual move or transition
of the adolescent from;elementary'schoél to high school.

This is the focus of this stndy.

PART 3.

Orientation:ggqg;ams

To say-tha£ there is a dear£h of material on
orientation proérams is somewhat of an understatement.
A review of‘Aﬁerican 1iteratufe revgalq.ver§ little in
the spbject area until the mid 1940's. Mucﬁ.‘if not most,
of ;hat has been written since then is related specifically
to student preparation for articulation from elementary
school to junior high schoql,'(i.e..'from‘grade six to
grade seven), a.éfatem which is not as prevaleﬁt here in
Canada as it is in the United States. Quréhermore. most
of éhe information on the topic is unpubliahed,47 and not

always available.

'47For example see the followihg:‘ William Denton, -
riment with Selected Junior High School Orientation

e University, College Park, 1959); Roger; T. Dombrow,

"articulatio actices Between the Elementiry and Secondary
* Schools of Plymo

‘ }h and whitemarsh Townships®" (unpublished
report submitted ip partial fulfillment of the require-
ments for the Praticum Course in Elementary Education in
the Graduate S$chool of Temple University, 1955): Samual

T. Scott, "The Developument of a Plan for Orienting

32-"

iques™ (unpublighed Doctoral dissertation, Pennsylvania

ai
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.
In the area of published material one does not

fare much better. Virtually nothing of an} import has’"
been written on the concepts, prindiplea. and goals of

. . 48"
orientation programs other than that written by Benrett

-

, and G%anz and ﬂayes;fg Most of the aviilable material

.is found in Guidance texts or publications and is closely
related to group guidance. However, the portions dedicated
| directly to orientation of students from grade eight to

 grade nine is very limited and will be presented later,

Elementary School Students for Secondary School” (un-
published Doctoral dissertation, the Penngylvania State
University, College Park, 1955); samual D. Barris, "a
‘Study of the Relationship Between the Sixth Grade
Student's Belief About Junior High School, Hig Self <
‘Concept, and His Socio-Bconomic Status"” {(unpublished
Doctoral dissertation, rloridaistate,University. 1961} ;
Charles E. Dyer, “Problems of.Transition Between the .
Elementary and the Juniox High School" (unpublished
Doctoral dissertation, Department of Educdation, University
of Oklahoma, 1950); \Jack Lutg "The Relative Effectiveness
of a Formal Versus a Informal Orientation Program for .
Reducing Sixth Grade Student Concerns about Going to
Junior Bigh School* {unpublished Docteral dissertation, .
De t of Education, Temple University, 1966); and
Lola Elizabeth Buckley, "%he Use of Small Groups at a
Time of Crisis: Transition of Girls from Elementary

- t0 Junior High School™ {unpublished Doctoral disserta-
"tion Paculty of the School of Social Work, Universgity of
Southern California, 1970), v

4 _'et E. Benhpﬁt, Guidance and Counseling in
Gro (2nd ed.; New York:' .-McGraw-Hill Book Company, Inc.,

4gnd§;;d C. élanz ané R;bert W. Ha » Groups in
' on. 19675. >

‘Guidance (2nd ed.; Boston: Allyn and Bacon,
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writing.about developmental-counselling and guidance, — - -

Voo - 34,

As recently as 1970 Dinkmeyer and Caldwell,>® while

state:

f

developmental guidance is the organized
effort to personalize and humanize- the
educational process for all students.

The process involves a co-operative

effort on the part of all school |
personnel to assist the child to under-
stand himself and others, his opportunities,
and his responsibilities, to the end that

he might becone purposeful in his approach

to the-educational experience and life.
It is our belief that the developmental

guidance is an approach that would be

useful throughout the entire school s Qtem.

However we nee its greatest potential in
-terms of the elementary school. : The

rationale for emphasizing developmental '

guidance in the elementary school relates

to the nature of the chi%g and the setting
or learning environment.

Further to this, in attempting to differentiate

levels in elementary and secondary éuidance the authors *

state:

It is increasingly recognized that the
elementary school child is at a. crucial

stage in his development. He is engaged

in the formulation of 2 life style. He

is in the process of establishing an
identity and a self-concept. He must
deal with the problem of adequate social
relationships and also meet the challenges

which occur %g the world of educational
achievement.2< | : . o

Counseling and Guidance: A
ew York: McGraw- Book Company, . asis ‘hap

*%bon Dinkmeyer and Edson Caldwell, Developmental

ensive School Approach

been added throughout the excerpts from Dinkmeyer and Cald-
well Ly the researcher. ' o

Sipid., p. 3.

szlbid., P. 5. - : -

\ -
-
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focus in intellectual, personal, and gc ial
development. YThere is increasing recognition
that development must occur in all these
areas if the %Fild is to geg maximum benefit
from his school experience.>3 -

Guidance itself ik described by the authors as

that part of the educational -program which
emphasizes the individual,...This service -

. is not a specialized therapeutic service
adjunctive td the school, but it is a part
of the educational proceas... .

..t...l....t..l.CO...._.........'-..-....-

Trednn...has posed a model-in which
guidance assists children to meet and learn
from discontinuity. He defines discontinuity ‘.
as an open part of the person's life where he
’ is held responsible for moving in a supposedly
forward direction. T
L This is a time when the child is moving
from things he has experienced to things
which will require his adaptation. This
ntinual process necessitates making children
aware of their responsibilities to select
goals and decide how they will attempt to ’
attain these goals. Guidance, thus, helps
children to establisgh purposes and goals
and think in terms of choice.
Guidance, then, would serve to reconcile
" the uniqueness 6f the individual with the -
. demands of our society and culture....54
PN .

— s

Having made extensive citationsg frcm‘advéxcellent
work on developmental guidance, it is.extremelyfinte;;St—-
~ing to note that the autﬁora do not make one reference to
orientation'programa. In spite of_thé fict that the

" philosophy, pi:inciplea, and aims of developmental guidance,

\

>31bid., p. 9. N N

>41pid., pp. 9-10.

e
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as expounded by Dinkmeyer and'Caldwéll,'gmphasize.the

development of the child as a process and continuit& of

education as a total experience, they disregard:apecific '

mention of the important transition of the adolescent

from one sétting to another; from one level to another:
: > ‘

and.the need For and the benefits of orientation prograns. '

\
It may be contested that the very philosophy and

h

principles of developmental guidancé incorporate’ the

notions of primary prevention which orientation programs

seek to pxovide. However, mention is made by the authors

of a wealth of other theraﬁeutic skills and interventions

of orientation as well

as the paucity of material whi exigts.

Peters and Farwell mention that'orientatiog is

probably

one of the most neglected areas in the
school guidance program....It is not
neglected from the standpoint that
orientation does not occur, because
by happenstance the individual becomes
oriented to his new surroundings, but
neglected because grientation is viewed
too narrowly and there is a lack of
organizaggon of the program in most
schools. .

55Herman J. Peters and Gail F. Parwell, Guidance:
. A Developmental Approach (Chicago: Rand, McHally, and
Company, 1959), p. 231, .
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‘A review of the Canadian literature on orientation B

is even legs encouraging. A careful examination of”;ii .
the research from 1921 to 1969 ‘at both the master and

doctora; level of all canadian universities revealed i
nothing in the area of orientation. A réview of published
. materials revealed one journal that dedicated one particu-

v

lar issue to the'mibje_ct.s6
The Concept of Orientation Programs

Margaret Bennett points out that‘basically. orienta-
t%on 15'5 process of.learning. hot a static‘event,57
Furthermore, orientation is not limited t; a temporary
process within any given setting but rathe% it is a life-
long process since the individual is consgtantly develop~
ing and changing perspectifea throughout his lifetime.

" In the educational setting, orientation is viewed
as

a mutuﬁl préceﬁa of learning~on the part

of new students, the faculty, and student

body of an institution, whereby” each group
. becomes better acquainted with the others,

' ,56Thé School Guidance Worker, 27 (septembex/October,
1973), pp. 3-48. o : ~
: SZuargarat E, Bennett,"The\Orientation of Students (
Education Institutions,* Guidance in Educational Settings. (
. Thirty-seventh Yearbook of the National Society for the
Study -of EBducation, Part I (Chicago: University of Chicago
Press, 1938), pp. 175-195, 9

~ -
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become resgonsive to the needs of the
changing student body.58

38.

" TFollowing from this description of orientation,
several more specific goals of orientation programs can
be developed which include:

1. The helping of the newcomer to become
acquainted with the new institution -
its history, traditions, purposes,
physical plant, and facilities, faculty
and student body, rules and requlations,
curricular and extracurricular oppor- .
tunities and special services - in order
that he make a smooth adjustment to the
new gsetting and utilize the institution's
resources for furthering perscnal develop-
ment,

2. The guiding of the new student in re-
consideration of goals and purposes in
' view of increased' self knowledge and
. ’ : the opportunity’ for -personal develop-
\\\ _ ment as the bases for the best choice
o of experiences, 5

3. The assistance of the student in im-
proving his skills in making desirable
adjustments in the new setting and thus
develop increased skill in self-direction.

4. The inspiring of the newcomer to realize
his own contributions to the new setting.

5. The guiding of the newcomer in the inter-
pretations and integration of his new , ‘
experiences in a wider social environment )
so that he can broaden his perspective on ’
; life-and plan more intelligently for the
future.

6. The providing of opportunities for
student-faculty interaction so that
there is an awareness of the needs of

/\

'pauaréaret E. Bennett, Guidance and Counseling in

Groups (2nd ed.; New York: McGraw-Hill Book Company,
Inc.' 1963).' P- 179. L. P ’ '

[
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the newcomer and:ﬁis potentiai 2

34

re-examination and adaptation of

curriculdr and extracurricular - 2

activities in view of these needs and :

potentials. _ '

. - " : J

7. The helping of individuals to develop

the perspective and skills which will

enable them to meet.and utilize new

situations throughout life more :

effectively,59 :

Glanz and Hayes point out the difff;éncesﬁbetween'
grientation and articulation: RN

The processes of orientation and artiju- .

lation are designed to explore the meani gs

of education and.to link into a meaningful

whole the particular experiences that are

education. 'Articulation is a more com-

339 . prehensive concept since it covers ending,

K - beginning, and the in-between transition,
while orientation is usually planned to o
help new beginners.®6

This'iﬁ not to say that orientation is not a process

Il

o .

nor that it is a "once for all* kind of experience. Orienta-

tion is a process which makes a person

aware of such factors in his school
- - " environment as-roles, educational | _
~~ Offerings, for the pugfose of facilitating
§§§ effective adaptation. .

On the other hand, articulation is

>°Ibid., pp. 180-181.

6OGlanz and Hayes, Groups in Guidance,‘pp. 153-154,

" 61Carter V. Goodf-bictiona of Education {(New
York: McGraw-Hill Book Company, Inc., 1959), p. 379,

. contributions to the setting-and-the — —— - - : 5

A
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* the relationship and 1nterdependence _
existing among the varioug elements of ¢«
the educational program. i

Preparation for Programing

In preparatiqnﬁfor establishing an orientation
program it is of paramount impcrtanCe to_take into con-
- sideration all the factors which will affect the efficacy
of the end results. This ipcludee the variables of time,

personnel, and-integration of effort.GF

Time
* .

64 that orientation can take

'Froehlich suggests
pPlace at three times: before entrapce into the new
school the first week in the\new school;. and duripg wfﬁf
the first term. The purpose of pre-entrance orientation
is to impart general attitudes and infofmation and create
a "favorable" impression of the new setting. Generalized‘
concepts are employed since this kind of program- takea
place before the need for epecific information is: feltJ

K]

by the student R

4

The first week in the new school setting ahould

be the time of “heightened orientation activity"ss_since

621bid., p. 39.

63

[v] |

: .' P

Glanz_ and Hayes, Groups in Guidance, p. lSéd‘

$4c1iefora P. Froehlich Guidance Services in Schools
(2nd ed.; New Ybrk- McGraw—Hill Book Company, Inc.,‘lBSB
'pp. 90-91,. !

651pid. , p. 91.
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it is during thll period that confusion runs rampant and
apparently insignificant- situations can cauae chaosg.

.Glanz and anes maintain that this is an effective time
for prograning since 'there are remembrance; of problems,

'questlons. hopes and fears uhen a new school unit is

. entered *66 .

B Orientation durinélthis‘petiqd-necessitates the
establishnent of pricritieé, sdch as knowing the phyaical
building, where individual clnaqrooms and washrooms are
located.-as opposed to how long one can keep books out

- of the library and when tryouts are scheduled for the
fcotball team, Thls concentrated orientatlon is basged
on the immediate needs of the student. _

Orientation during the flrst-term,_on a continned

- basis, recognires and reinforces the concept.fhat both
edqcaticn and orientation are “processes.” Also a con-
tinuing kind of program makesg’ it possible to provide: for
the ‘needs of the 1nd1v1dual student as they ‘arise and

-allows for an assessment of whether or ‘not satischtory

o

adjuatment is bexng made.
Personnel,
:// It ia eepecxally important in the preparatlon of

orientation programs that the selection of personnel is

both diverse and complementary. Diveraitg ensures that -

66

Glanz and Hayes, Groups in'Guidance. P. 157,

q
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as maﬁy as poasible of the pfablems d: orientation will
be examined and Eamplementaxity is esaentig}_fé¥ﬁany in-
depth group iﬁtéraction. |

_ IA the initiaﬁastages of”?evelopment, students,
parents, teachers.lguidahce personnei. alumnae and ad-
ministrators can and should be involved.‘\Their involve-
ment is aimed at exploring the problems and developing
partial_reﬁgdies‘that the ﬁémhers see aé_plausiblé-
This kind of study group, which is not commissioned té
aéveldp'aétailed:plans.'iékable fo explore freely the
wide range of potential and ¥ea12prob1em§ and offer a
variety of solutions. . .
§ - Following the work of the study group is the es-
tablishment of a planning groﬁp whose fuhction is to
detgrmine the design bf1the'progr£ﬁ, the #ctivitigs. and

the selectipn of personnel.

Integration of effort

It is of utmost iﬁpbrtance that the personnel
involved in both agsessﬁent and planning of orientatién
| _programs'work closely together and that there be internal
consistency and integration of effort. fhiqnmuat also
permeate the total school sgituation for if parficularf_
persoﬂnel are excluded, or not informed of the program,
its goals and aims, the entire prbgram can be affected

o

in a negative way.
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Patterns in Programing
Glanz and Hayes have defined three major types of

orientation programa which are common‘at all levels .of
N , :

articulation and not restricted to the transition from
elementary to high school.®’
They are labelled "the big push," “extended

¢ da

courses" and 1ntegrated learnings."

The 'big'gush'

i?% S The “big puah' refers to the concept of ‘Preshman
Week" -where an all dht effort is_ made. to famillarize the
new atudent,within a“week's time. This kind of program .
is generally associated with colleges and universities
and incorporatea'such activities as formal greetings,

vapeechea, psychological testing, social functlons,
faculty-student conferences, aﬂﬂ‘leadershlp traxnlng

- programs. However, such a conceptrated dosage of mater1a1
in so short a time period has been shown to have a dele-
teriocus effect on the student participants.

Variocus studie368 “have found tﬁat tRe prolongation
of certain aspects of orientation, such as psychologxcal
testing and uge of gmall dlacusslon groups, lnatead of

the _*big push" approach, has resulted in more successful

571bid.; pp. 169-170. *

GBSee Henry Borow and Robert Lindsey. Vocational

! Plchﬁxn for College Students (Englewood Cliffg, N. J.:
PrentIce—Ball. Inc., 1959).



!
orientation programs.

'Eﬁtended'oourses .

The oegative results of the “big push” programs
resulted in the establishment of individual courses geared
to orientation. . Subject matter courses, such as "sociology, "
"family living, " "llfe gdjuetment' along with spec1a1
orlentation courses, are spread throughout the first
semester or flrst-half—year., The major aim.of these
courses is to'help orient the student to his new learning
situation. The fact that these courses are extended is

more consonant with the philosophy that views education

and orientation as procesgses.

Integrated learnings

This approach is known more commonly es the “team* - /
approach. Groups of from 75 to 150 students are organized
within one grade level or from different grade levela.

Each individual gravitates to smaller subgroupa as he

» I

progresses according to his own ability and interest.
Thus, learning is allowed to advance as a more natural
process. This method allows for greater decentraligation
©of responsibility for orientation and articulation and

appears to be a very. successful approach.

Programing for Orientation

r

-Orientation programs generally vary from one

educational setting to anothet;put analysis of available
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programs shows the incorporatfon of some, if.not ali, of
the following elements: |
1. need assessment
. . formal preaentations-
. psychological testinq !

2
3
4. academlc reglatration
5. sociel act1v1t1ee

6

6. parental involvement

| \\<\§ 7. »8chool government efforts

R faculty-student acthLtzes
9. academic orientation.e?

:PUrther delineation of programing can be made on
the haaie of whether a program is a pre—adm1381on or post-
admisslon program.

' Bennett‘s work70 is one of the few available sources
which presents a complete overview, with examples, of pre-
~.and post-admission .programs.

‘\

Evaluation of Orientation Programs

At the preaent time, the author has been unable to
discover any comprehenalve research investigatlon of the '
outcomes of orientation programs for grade eight students
entering secondary schools.  What research hasg been~done
iz generally in the area of orientation for students about

4
-

chlani and Hayes, Groups in Guidance, P- 160.

' 7OBennett. Guidance and Counaelin in Groups, pp.
1a¥ee S . ' |




" high school.’*

S

to énter post secondary_aéhool settings or junior high

46.

school. |
However, in 1966, Jack ﬂutz undertock to evaluate

the'effectiveness of a formal versus an informal orienti— ‘

tion program for elementary atudents aboutrto enter junior

)

Regarding the effectiveness of orientation programs,
‘Lutz concluded that i\\;_ﬂ '

h )

the concerns held by the sixth grade
students of both the experimental group
and the control group were reduced
following the activities of an orienta-
tion program designed to reduce such
concerns.’2 :

Little other information is'available. again.in—.
dicating the'dearth(of reﬁearch in this area.\
Pne other study73 cited by Lutz.74 althongﬂfnot _
relating dizéétly to the evﬁiuation of orientation prograﬁ§£
does conclude that orientation programs should be offered
to students before they leave elemﬁntary‘school as a method '

of facilitating smoother articulation.

) 7lJack-Lutz. "The Relative Effectiveness of a Formal
Versus an Informal Orientation Program for Reducing Sixth
Grade Student Concerns about Going to Junior Migh School.” .
(unpublished Doctoral dissertation, Department of . Education,
Temple University, 1966). - ‘ :

"21pid., p. 126. _ S

r——

73virginia §. MacBride, "A Study of Articulation
Betyeen Elementary and Secondary SdhooI of  Berkely, West
Virginia.* (unpublished Master's thesis, School of Educa- -
umL@MwHumanMWMuWLMQMﬁm.mculﬂm.

74

Lut;, Relative Effectiveness, p. 126;
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!he Need for Evaluating Orientation
‘ Programa .

”Pfoehlich comments that
schools must not fall into the error of
being satisfied with their services
because they run smoothly. The mere
absence of confusion in no way indicates
that a program is really helplng Pupils
make a satisfactory adjustment. ‘

In the last analysis, any attempts to evaluate a
program must be made in the light of its attempt to succeed
in meeting the continuing and fhanging needs of students.
Bioéhl}ch further points out that it is a difficult, but
not an impossible task, if two procedures are followed.
Pirst, the progrém should be compared with generally
accepted principles and procedures and, secondly, each

year, if poasible, pupils reactions to the program and

act1v1ties should be fecured.

No orzentatxon program will be perfect and meet all

the needs of every student. Yet Proehlich feels that .if
the thrlk}followiné principles are strictly adheredd;o,'
the major weaknesses can be.overcome. They are:

1. The orientation service should

reach all students in the new
school situation.

.
-~,

2. Orientation be a continuing process.

3. Orientation programs should be planned
to asaist pupils in a variety of areas.’
~

h

Agvsrroeh;ich, Guidance Services in Schools, p. 105.

7®1m3a., pp. 88-89.

e
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__;SUM_MX#?

The‘liierature avaiiable on the topic of orienta-
tion of grade eight studanfs about to enter secondary
school is minusacule. Littlé regearch has been éone in
the area, few programs have been implemented. What is
available, is, fof the most p;rt; Ameriéan-in content
and concerned wiih the prepardtion of elementary school
students for junior high school, or the'éntry of senior
high school students into college. Since the Canadian
educational systems vary from province to p;ovincg.
general. conclusions and findings are not always validly -
applicable. |

The adolescent, by the very nature of his develop-
mental stage. is faced with a ceftain degree of anxiety
because of the crisges which he experlences during his
teen years. It is speculated that the transition to a
strange educational setting at this point in the indivi-
dual‘'s development further adds to his anxiety. Thus,
there is a need for programs which facilitate this move
a?d decrease some of the emotional and paychological
preasures which he experiences. '

A variety of programs haa been suggested. Al ough
the choice is limitleas; few have been tested or eva a}ed

_in terms ofrtheir effectiveness. The véry fact that an

educat10na1 lnstltution has 1nit1ated a succagsaful

'orlentation program does not imply that smooth transition

~
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from elementary to secondary school will be effected.
Such programn need to be evaluated and reviaed if the
needa of the . changing populatlon for whom the programs
. are implemented are to be met '

.. PART 4

Problems of the Adolescent in the Y
SRR g aco-escent in the

§chool Setting

Studiea77 by D. B. Harris in 1935 and repeated!iu
1957 show that préblems expressed by high school students
change over the yaora and differ between the sexes in

terms of importance.
PROBLEMS OF HIGH SCHOOL STUDENTS

Boys
Choices 1935 1957
‘lst - money . study
"2nd health money - J .
3rd - satudy pergonal problems
, 4th . personal prd:luns philosophy of life .
5th ' philosophy of . manners
' : life
Girls).
: = :
lst _ personal . -study
, ‘ attractiveness
. 2nd . "+ health money
s 3rd . , money : personal attracgt-
iveness -
4th _ personal problems mental hygiene
5th . manners personal problems

4

¥

A more recent stuay by'Adams in 1964 investlgated

77D.‘B. Harris, “Sex Differences in the Life Pro-
blems and Interests of Adolescents, 1935 and 1957," Child -
Development, 30 (March to Decenmber, 1959), PP- 453-459,

. _/ 
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the concerns of approximately 4,00b boys and girls ranging

in age from ten to nineteen who were enrolled in over

—

50,

thirty schools. Concerns were categorized under fourteen

[

1.

2. .

3.

4.

-

. 3.

-

.6.

7

12.

13.

" headings as follows: qQ
-

.School - academic difficulties, -
. extremely few negative comments
about teachers.

Interpersonal - getting along
with one's peer group and other
people.

Maturity - recognition by others
(mostly parents) and one's self.

Emotions - lack of understanding
one's emotions, moodiness,
fluctuations.

Work - finding a job, deciding
_upon a vocation. .

Spdrta and recreation - athletics,
dancing, driving, use of leisure
time.

Bealth - skin blemishes, weight
problems, mental and physical
health problems of self and
family. -
Ethical - moral problems in
dating behavior, religion (girls).

Family - parents, siblings.
Habits - smoking, drinking.

Finances.- personal financial
needs, family, college.

Unclassifiable - very frequent,
e.g., "I robbed a store last
night.” ; S

‘No answer - did not give an answer.

«

)
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14. No problem - stated that he or

she had no problem, frequently
apologetically, 78

4

For boys, the major problem area involved_the achdol‘
and academic diffiéulties: three secondary are%s were con-
cerned with interpersohal,préblems,”family pfoblems and
ifinancigl problems,  For girlq; the/pyoblém greag were of
fhe-same frequency but centered arcund school, inter-
‘personal problems, and the family.

It is evident froﬁ the above research that the
concerns #nd préhlems in the area of school and stuBlies
have taken priority as early as 1957 and has continued to

1

do so from 1963 to 1966.

The drogguﬁ‘problem (

Probllems related to the school setting have always
resulted in-a number of Qtudents'withdrawing from high
school prior té graduationhsut in the last decade the in-
creased rate of “"dropouts® has become a problem in itself.

Studies by Voss, Windling and Elliot’? indicate -
that the image of the dropput as a “dummy“ is often more
stereo;ypic thﬁn factual although there is some data to

support the view that dropouts have a limited intellectual

' 78James F. Adams, ed., "An Introduction to Under-
standing Adolescence,"™ in Understandin Adolescents {Boston:
Allyn and Baroh, Inc., 1968 s DP. 7.

79Harwin L. Voss, Audrey Windling and Delbert S.
Elliot, "Some Types of Righ School Dropouts," in Studies
in Adolescence, ed. by Robert C. Grender (Toronto:
MacMillan Company, 1969), Pp. 382-391,
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capacity.so On the other hand, studies conducted'ingﬁew

York City and also in California fouhd that dropouts did

1

not differ signifiéantly in intelligence from those who

remained in Bchool.Bl

However, in spite of the discrepancy,
" it is possiblé to distingﬁish between those who leave school
early and those wh& remain loﬁger, and in such éasea it is
ocbserved that the former generally are less capable

& ‘ .
82 mhis led Voss et al. to distinguish three

acadenically.
different kinds of dropout: 1) involuntary: thoselth

leave because of personal crisis sudhgas death of a parent,
2) retarded: - those“who lack'suffipient intellectual abiiity
to cope with the demands of'acaﬁemic pursuits and who tend

to drop out prior‘to enteriné high schodl, and 3) capables:
those who terminate their education prior'to~ﬁigﬁ school
graduation, in spite gf the fact that they are inteiléctually

capable,

»

L ad

8.OE. S. Cook, Jr., "An Analysis of Factors Related

to Withdrawal from High School Prior to Graduation," Journal
of Educational Researxch, 50 (November, 1956), 191-196; E..'S.
Cook, Jr., "How I.Q. Figures in the Drop-Out Problem, " N
School Executive, LXXIV (September, 1954), 56-57; J. P.
Delaney, "That Vacant High School Seat," American Sc¢hool
Board Journal CX0 (November, 1950), 22-23,

- 8Ly, ERuraiff, "How 'Different' Are OSE*Drop-Outs?"
Bulletin of the National Aasociation of Secondary School

- Principals, XLI (Pebruary, 1957), 212-218; and Board of

Education, New York City, 'E riment in Guidance of Potential

Early School Leavers (New York: May, 1956), p. 26.

4

‘-.ezﬂarwin L. Voss, et ai.;’Studiea in Adolescence,
p. 385, : ‘ o

[ T4
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CHAPTER 11l
BACKGROUND OF STUDY

The Setting v

The city of Wlndsor, located 1n southwestern

IOntarlo. had a total population-of 199,199 as of December
83

- 31, 1971. Of this amount, approximately 51,000 persons,

-_ repreaentlng 25.5 percent of the population, were enrolled

“"1n eleaentary or secondary schools in the two Bystems in

L] \l
the city - the lindaor Separate School Board and the

windsof Board of Education¢

_The Hlndsor Separate School Board

This part of the proviricial public school system
'servedhglmoat 20,000 students in Windsor during 1971-1972
th;p;gh‘thé efforts of a'tot?l educational and ancillary

staff 6f 835 professional people. This included two -
‘rpsycﬁologists. one soéial worker84 énd one attendapce
com:aellor.85

In the area of secondary education - limited to

. 83Source: §tati!tics and General Information. - The -
‘City of Hindsor. Ontario, December 31, 1971, p. 3s.

84& second Soc;al Horker was hired by ‘the Board in
September of 1972.

‘ ‘BSCalendar of Events, 1972. Windsor Separate School
-Board. . o % _ |

Lt
¥

L 53.
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) gradLs nlne-and ten since provincial leglslation recognizes
and supporte the separate school ayst ly to ‘grade ten . ..

Llnclueively - the anc¢illary staff ‘were complemented by

-

full« and part-time guidance personnel : Howeber, no
'gu1dance staff _were Placed in any of the system 8 fiftg

-elementary schools.

The Windaor Boerd of Educatiod

Slnce the Hindsor Publlc School System is fully
supported by government legislatlon and grantg, the total
numbexy of students enrolled includes klndergarten to
grade thirteen 1nclusrvely and numbered approxmmately
31,567 atudents during the 1971-1972 academic year.

These students were located in fifty-Geven different
schools, 1nc1udlngifourteen secondary schools and forty— '
four elementary settings. This student population.was L
served by 1, 528 teachers, two psychologieta, .and one aoclal ,/
worker. Each secondary school had a guidance department .
but no dlrect full time gu1dance services ‘were provided
in the elementary schools. —

,+  'The égééput Problem in Windsor

¥

In the CLty of‘nlndsor, Ontario the problem of

hlgh school dro uts initlally elicited little response )

rl

B became alarming. . = . . .

Under AN ‘Eership of the assiatagt admlni-trator

of epecial sefvites of the Hindsor School Board, a dropout

'



_out of a high school population of approximately 12,965.
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| 6ahniﬁfee was féfmed and a study of the problem was under-

taken.

‘ Theifinal report was released in July of 1973 and

" indicated that’ the total number of Qr0pou£5 during

September 1971 to June 1972 amounted to 1,079 students
T . 86
The: committee’s study involved telephone contacts
with 180 students réé:esenting 45 percent of the total
number of. dropouts from September 1972 to December 1972,
that ig, 398 dropouts.
The~d;opouts were asked three questions:

1. Why did you leave school?

2., Did you find schoo} a place
you wanted to be?

R 3. Can you suggést adding something

to .tHe school environment that

would have influenced your g,

. decision to remain in schocl?
From. the findings, the committee made'twenty—eighﬁ
recommehdations in the areas of home'and'SChoolg self con-
cept; elementary and secondary school philosophies: ad-
2 . b ]

miniéirétion;'teachefs: counselling; work-study program;

alternative education; special programs; and research.

A

One of the conclusions reached was that

~

Statistics obtained from: ' Report of the Committee

86

on the $tudy of Dropouts. J. K. Fleming, Chairman, Assistant
Administrator of Special Services, Windsor Board of Education,
* Windsor, Ontario, June, 1972 (appendix)}; and Attendance

Record, Board, of Educ¢ation, Windsor, Ontario, January 1971 -
May 1973, _ _ .

87

Fleming, Report of the Committee, (appendix).

r
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greater time and effort by both panels
(elementary and secondary) be spent
on orientation of the individual
atudent 88

YMCA—YNCA Youth COunsellor PrOJect

In view of the varlety of problems experlenced by |
adolescents and the llmlted personnel and servxces pPro- ..
vided by the schools and other agenc1es in Windsor, a Youth
Counsellor Project was established in 1970 at the !HCQ- '
YWCA. . |

- This service arose out of the recognized needs of
youth who were aeking for‘direct help but who were not

utilizing the established agencies 'in the city. The pro-

_ject was 1mp1emented as a result of the collaboratior of

the Board of Dlrectors of the YMCA—YHCAQ the Haggpurt

‘Club of Windsor, and the School of Social Work at the

Un:.ver31ty of Windsor. % . ‘ ._f ' .

The progect began its operatlons in May of 1970

and was prlmarlly concerned with offering the youth "aged

16 to 21, a multi-functional professional counselling

service.“ag Initially the Project focussed on this group
for three reasons: - flrst, it wasg beyond the statutory
llmltatlons of prov;ncxal Children's Aid Societies‘ second,

other traditional agenciesg were not able to reach thege

- ._ : T . . )
SBIbid., P. zl. ’

89Pollcy Statement' YMCA-YWCA Youth Counsellor
Project, Nlndsor, Ontarlo (approved Pebruary 1, 1972).

-
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adolescents; and third, there was a perceived need for

The] primary functions dr objectives of the froject
Qere: | |
to readﬁ youth
2) to serve youth

3) to help the community understand
and serve youth. 90

The methods used by the counsellors were casework,

grdupwork, crisis intervention, and family intervention
. with special emphasis on 1nd1vidua11zatlon. self—deter—

minatlon and .confidentiality.

The project was initially staffed by one graduate
M.S.W. student. Hith a’ demonstration project grant from
the ‘United Community Service, the project was able to hire
a full-time director in September, 1971. debwad assisted
by three students in the M.S.W. program and two students
in the B.S.W. program in their field practice assigmments.

s~ ‘ ' z

Youth Counsellor Services in the Schools

“'From its inception, the Project was closely involved
yith area high schools but especially Patterson Collegiate
Institute, a public secondary school within walking dis-
tance of the counsellor headquarters at the YMCA-YWCA .

Of 176 refgfrals received between October l, 1971 -

~

~ 4., p. 2..
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and February 29, 1972, 48 percent of all perﬁbﬁs’EEggf;/fﬂf;

were referred by high schools and Patterson Collegiate
was the source of all but seven. !

Total‘;eferrals-presented a variety of problems,
not unlike the problema andf‘bncernsJOf adoleacents of a
decade prevfous. The majorlty of the problems were de-
fined as crises, i.e., they concerned f1nances or accom-
modations fo; "drop-ins." fThisg category comprised fifty-
one percent of total referrals. Pamily Problems con-
stituteégthirty:fqur percent; while school and intrapsychic
(emotional or.psychological) problems made up thirty-two .
percent  and thirty percent respectlvely. 92

Because cf the experlmental nature of the Project
and the very p051t1ve response Qf Patterson Colleglate.
several programs were 1mp1emented A followbup study
was made of students who had not returned to school in
September with the aim of: determining re&éons for their
dropping out: informing them of the'Proﬁect: and offeiing
sérvices if needed.

Casework with indiuidual students was initiated

with a variety of preaentlng problema which 1nc1uded school

phobla-'potentlal w1thdrawal from 3chool- post pregnancy

—d

ngtatis cal Report. October 1, 1971 to February
29, 1972, Michael Lawson, Project Director, p. 4

921bia., p. 1.



, | ’ 59.
and adoption dépresaioni and sexual education.
o Groups were formed of studenfg unmotivated in
“s¢hqgl work and failing subjectg:;pregnant students wish-
ing to.continue their education and gr&dﬁate; boys who
had drogped ocut of school and were working or attending
adult education programsg; welfare recipients; and adoles—e
cents wﬁo hgd left home. ‘
The variety of existing probléms, and especially
the high ﬁumbér of grade niners at Patterson who were |
r _ expressing difficulties in high school, prompted th
| ;2;riter to focus his attention on the possibility of some
preventive services. Thué,‘it was the exper;mental naétre
. of the Ybuth%Eounsellor Project; along with the-guidance
of Dr. Lola B;th Buckley, which ultimately led to the
decision to implement an oriéhtation to high school A
program. An elemehtary school in the immediate area of
the YHEK—Y?&A was chosen as the testing ground for fhe 7
pilot project. Chapté; Iv discussgakhe project in depth;
.

-
-

“.i
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A PILOT PROJECT -

AN ORIENTATION TO HIGH SCHOOL PROGRAM

.With very little theofetical knowledge 6f orienta-
tion programs at the time, other than the researq? nd
.direction of the field supervisor, the author made the
necessary preparations to implement an.orlentation.tO'
high school program at St. Alphonsus élémentary school,

. A meeting was arranged with the principal of St.
Alphonsus elementary school and the proPoaed.p¥ogram was
discussed. The Eeception Qf the.idea of the program was
very positive, bu£ it was pointed out that permission was
néeded of the Board of Education.. This was readily granted
with the help of the School Boara's cpnsulting'Social &
- Worker, Mr. Paul rentette. Full co-operation was pro-
miseé by all cg;:ii;;;'including the Board of Edﬁcétion,
School Social Worker, the principal, and the gxﬁdé eight
teacher, whose clas; would form the grdﬁg.

Arranéements were made to meet the graée.eight clasg

and lntroduce thep to the youth counsellor from the YMCA-

YWCA Project. It was stated by the counsellor

students ought to have the opportunity to make th choice

93Buckley. The Use of the Small Group”at a Time

of Crlsls.

60.
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¢f whether or not they wanted to attena._ This was requested
since the counsellor wanted the group to be a completelf'
volunteer one. Staff and counseller agreed that one seEEion

-

a week on Tuesday afternoons from l 30 to 2: 30 was appro—‘

»
priate. L

The Counsellors

The autnor. as has been stated, had had some limited
experlence with groupa and also groups in a classroom
gsetting. This had conslsted of a leadershlp role in a
summer camp, in church-related groups, and in the p081ti0n .
of a suhstxtute teacher 1n predominantly elementary school "
settings. Thus the role of group leader 'in the proposed
orientation group was not completely‘foreign to him.

Prior to the commencement of the éroup) another;

counsellor rroh the Youth COunsellor Project asked if he
could help out with the group since she was‘qulte interested
1n both the aubject mattér of the program and the age range
of the students. -She wag a fourth year student in the
bachelor of Social Work program at the UniverSLty of 1ndsnr
and had had enperience_with groups in e Y camp settings and
parks and recreation programing.

' Working together, the proposed p ogram was revised
by the two eounseliors 80 that the two leaders could
function tegether as a team or séparate if the need arose

to split the group. From the beginning it was intended
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T by both leaders to be very informal with the group in the
hOpe of promoting affectional development and teaching the

students to relate to adults in a trusting. yet relaxed -

Lo and'qore open, manner,
oA
A brief reeting with the clase introduced the

counsellors to a very active and verbal group. They '
appeared to be very enthusiastic about the .program and
all agreed to attend,

The Orientation Group

Introduction
A

Attempting to -dedcribe a group .and all the ramifi-
cationsg™ that group lmplles, is a difficult task. ThereT
. fore, the'researcherfsees it as very important to employ
some kind of framework or model which will help him des-
cribe his .group in a concise, logical, sclentific faahion.
Mills points out that models
help organize disparate data into a more
coherent whole, ... (and) pProvide a frame
for defining what is relevant or 1rrelevant.

what is observable and what ig not, what ig
camprehensible and what ig not....94

Dunphy sees model as *a tool for understanding reality" 2>
and bresents a model for researchlng the prrmhry group. He

. defines the primary group as

: 94rheodore M. Mills, The Sociol of Small Groups
(Englewood Cliffs, New Jersey. Prentice-Hall. Inc., 1967),
pp. lo—ll. .

95Dexter C. Dunphy, The Primary Groug (Rew York:
Appleton—CenturyHCrofts..1972 : P. 99,
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a small group which persists long. enough
to.develop strong emptional attachments
between numbers, at least a set of rudi-
mentary, functiodnally differentiated roles,
and a sub-culture of its own which includes

both an image of the group as an entity
and an informal normative system which 96

controls group relevant action of rs.
' Siqpe Dunphy includes classroom groupg into the
 category of primary groups and because of the comprehen-

siveness, yet simplicity, of his model, it will be utilized

in describing the orientation group.

The Model -

_ - An examination of Dunphy's modél reveals four general
qlasses of variab]:es.g7 Borrowing i;gﬁ-éystems theory, it
is stated that certain parts of an opén'system. e.qg., the
primary‘group, nust specialize in adaptatibp&to the en-
--vironment and are concerned with the mainténance of group
boundaries and in interchange with the environment'with‘J
*input* and.“output“'f;om the system. These v;riables aréy
called “adapfivervariablea.“ Thoée aspects of the aystém
which femain relatively fixed over time make up the
"structure” of the ayséem. Since the group is a dynamic
entity and exchanges between and among memberé occurs, the

' sﬁstem has recognizable “content* subsequent. te group 5
VJ .
97

Ibid., pp. 95-98.

%1pid., p. 5.
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"processes" - the final'variable in thé Dunphy moﬁel.
s Each .variable, i.e., hdaptiv;a, structure, ‘content,
and process, is further subdivided to include five cate-
gories which demarcate and délimi; the various-aspecéa of
.the group: Thegse include: "the global pattern” which
refers to certain ovérall characteristics of the group
taken as an "undifferentiated entity:"™ "interaction®" des-
cribes the'interchange within the group and between, the
group and its environment; “differentiation" refers to._
the specialization of functions within the group; “resources
allocation" which shows how resources are spread throughéut
the group:; and fiﬁally »initegration” which has to do with
" the processes and mechanisms which maintain homeostasis
or equilibrium in the grodp.
An Overview of the Hodélgg

Global Pqttern '

-

1. Adaptive: ™"adaptive stability"
The major settings in which the group
operates and those persons, groups, Or
" collectivities which exercise a
significant influence on the group or
are influenced by it. The stability of - }
the relationships which are involved. 2 o

2. Structure: “"group characteristics”

~ The physaical, temporal, and membership .
- (personnel) boundaries of the group
and the basic activities in which-the
group members are involved as-a group. '

3. Content: “group composition®
Member characteristics which are

98Adapted from Dunphy, The Primary Gfoup, PP. 97-98.
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properties of individual members but -
which influence the character of the
groggﬁLe.g., age, sex, social class,
rol eld in the secondary system.
Differential particfpation in

different gettings. ' {

Process: “member turnover and attendance”
Rates of recruitment, graduation, deser-
tion, and expulsion from the group.
Pluctuation in attendance in grdup
settings.

-

Interaction

5.

Adaptive: *“the connection network"
The transactional channels between the
group and significant social objects
in the environment.

Structure: “the communication network"
The interactional channels within the
group, i.e., who commnicates with

whom and how often.

Content: "the communication content"
The m2jor kinds of informagion cjir-
culating within the group.

Process: “the communication processes"”

"The sequences of information transmission

in the group.

Differentiation -

]

9.

10.

llla

12.

.Adaptiée: "mediation roles"
_Roles specialized in mediating with

the group's environment.

Structure: "internal roles®

The differentiation of functions '
within the system and their allocation

to specific positions in the group.

Content: "norms"
The formulation of requirements for
adequate,rolg fulfilment by individuals.

Process: "role differentiation and role
specialization” .

The processes by which roles become more
or less differentiated and/or gpecialized.




.

&

Regocurce Allocation

13 Adaptive: "adaptive systéms“
The input and output of resources to
and from the system. - \

14. Structure: "status systems”
The distribution of rank or status
of various kinds among group members.

15. Content: "values, symbols, and goals™

- The key systems of meaning and orienta-
tion in the system which represent .the
important cultural resources of the
group.

16. Allocatlon—process- "resource dlstributlon"
The processing, modifying and dis-
tributing of group resources. ’

Integration

L}

17. Adaptive: ‘“enclosure"
The degree of definition of group
boundaries and the sharing of
external reference groups and persons.

18. Structure: "cohesiveness and consensus”
The attractiveness of the group to its
members and the consensus which exists
on this.

19, Content: "rituals and myths"
The extent to which developed and
accepted rjituals, such as rites of
passage, exist and. the extent to
which common myths exist about the
nature and purposes ‘of the group.

20. Process: "member satlsfactlon and
- socialization®
Outputs to the personality from the x
system which affect the level of
individual satisfaction and personal
growth.

a

Implementation of the Model

Global Pattern

This group of twenty-two students had as its setting
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8st. Alphonsua Separate School, one of the 50 schools in
the Pub11c School System in the City of Hlndsor which is
parochlal and of the Roman Catholic persuasion. It is'a
relatively new school, completed in 1965 and structurally‘
one of two of itsa kind .in the City of wlndsor. It is of
clrcular design acco?modating approximately 300 atuoenta.
anu ia located -only two blocks from downtown Windsor's
main streeg. Ouellette Avenue. As such, the school ser-

vicea an area ancorporatlng a rather diverse population

' On the one hand the school's boundaries include a rather
old section of the city where many professionals and well

- established families reside; Yet within only a few blocks

there are neighbourhoods of much‘poorer proportions. Thus.
the children are potentially from the full range of soc1al
and economic strata. .

Since the tlme set for the meetings was durlng
regular clasaroom time, it was speculated that attendance
would ‘be high thspughout the program.' This was later
verified. There was 11ttle fluctuatlon in attendance

which was partlally due to the fact that attendance at

the group afforded an opportunity to be absent from class.

ngtline of Planned Proqram

1

© Week 1 What is an Orientation Program?

2 High School Progyxams - Academic, \
' Vocational, Trade. /)

3 You and High School - What's it
all about?

-

a
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4 Socxal Roles. —~ Changes and
: ‘ExpectatLOns. :
: 5 COplng w1th Problems in the
! ngh School Setting.
b
6 'Same.
. ’ > )
7 Open Discussion. ' ' )
8 Student Evaluatlon of the

Program

The membershlp of the group ‘turned ocut to. be the

' entlre grade eight claas enrolled for the academlc year

1971 72, totalllhgféz students. There were ten girls

ranglng in age from 12, 6 to 15.3 and twelve boys ranging

in age from 13, 4 to 16. 2 years.. The students were pre-

domlnantly of Italian, Prenph and.English familiee with

several of the dents from r%cently emlgrated familiea

The addresses of the students gave riqe to the speculation

‘that many of the chlldren were from loWer-mlddle to lower

class families as they resided generally within walking
dlstance from the school and the immediate area was not’ a
partlcularly affluent one Actual resldencea were limited

to only eleven distinct streets, the maJority of which .were

v'only one to three streeta. paraIlel to ‘the etreet where the

'school was located : . - T g . ': ;

: &
The group's global stablllty was reinforced by the
nature of the group already establlshed its settingf and

the relatlonshlps whlch were establlshed prev1ously. -AB

& :
class,.the group apent a full school day together. as a

;,group, f;om 9:00 a.m. to apRonimately 3:45 p.m., excludiﬁg

~
. .
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o T .
the lunch period, 11: ;é‘tq 1 06; Similarly, the class
time-table uasAldentlcal for all etudents'with'little
mobility frcm classroom to classroom during school hours.

" The majority of the day, except for phy31cal education and’
115rar;]resear§i was spent in one classroom. During
recess perlods. the class tended to Lnteract in subgroups
but for the most part, w1th1n the limits of the grade
reight class, with the possihle exceptlon of some grade
.geven students who were friends of the grade eight
students due. to phyeical size, age. membership on the same
intramural teams and in nelghbourhood peer groups, or be-
cause they should have been in grade elght but had failed.
The stability of the group was very much enhanced through
the 1ntramura1 sports teams both nmale and female, which
competed durlng lunch hours and after school: .

Since the class pre-exxsted as a group 51nce
September of 1971 and the orientation program was begun t
in Harcnuof the same year, the members hag been Ain actual
'interactlon for several months formlng varlpus relatlon—
shipa and assumlng different roles. Thus, when the group
_ was started all the members were already acqualnted and
there was no need for an introductory perlod Most of the
- members were friends to some degree or another. However,
closge’ frlendshlpa appeared to be expressed by the forma—
tion of small subgroups whlch sat together durlng group
‘ mee;;ngs.. The meetings were held 'in the school's library-

[y



b

o S 70,
reseorch roém, a rathér large, opeﬁ area which was carpeted
and pleas;htly decorated. It had hook shelves on all four

walls and there were small tables whlch could be joined

together to form 1arger work tables, spread throughout
the room. There were also fairly comfortable chairs for
seat work or reading.

Even though closer friendships were manifested in
the'form of small subgroups and "cliques
closed blﬁsters were much more open on fluid when parti-
cular tasks had to be accomplished. At %uch time, ascribed

roles of “book worm, * '1oner.”-*/Lapegoat. were often

dlspensed w1th and these same members became ollaborators.l
The relationship between the group and the\ leader - -
was initially a very formal one due to the students
apparent perception of the leaders as authority figunes.
This was exemplified by the groop's con%inuéd uso of
term "sir" and "miss" even after the group was repeate ly
encouraged to address the 1eaders by their flrst names.
Before the program ended a few of thé students uore abl;
to make thefadjustment and called the leadera by thelr

r

~f1rst names. However Ieyen with these fey, there wasy a

body movements suggestlve of nervousneas. : a

o ) Interaction -y

N o Con
~There was no formal transactional channel, as such,
. . - /'. .
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5etween the grbup and significant social objects in the
environment-othpr than the group leaders..'Aé a class of
'grade’ eight students, the cése was otherwise, .Both
teachers and the.principgl would act in this capacity
whenever contact with parents was necessary for whatever
reasons. This also held true of contacts with other pro-
fessionals who mlght directly influence the students, e.g.,
the school board's social worker, psychologist; - educaticnal g
‘speclallst, a truant officer, a probation officer, etc.
Contacts of the latter nature would probably be made
through the principal. ‘

Initiélky, the.iﬁteractions between the groub and
the leaders were only two-way - from leader to group and
from group to leader. This was due to the school setting
and the commdnicafion netwo within the classroom where
. there was virtually no*interaction among the students,
Again this was overtlyf&anifested by the studehts' constant
uSe-qf hand-raiging and thg use of the label "qirf of "miss"
to all interactions. Howe&er; there were innﬁmerable covéft
and” nonverbal communlcatlons among the students. These were
manifesated by glances, pokes. klcklng under the tables,
"coughlng, snickering, laughlng, "cat calllng,“ and, on a
few occasions, low and drawn out whistles.

Individual members rasponded initially to the con;

tent of the planned program as outlined above. However, as

t,

\

the dlscussion progresaed. jﬁg’qtudeﬂts who assumed leader-
\ :
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ship roles began to emexge.. Content circulated among the

peripheral members and was transmitted to the leaders.

' These students generally were seated close to the front

of the room and near the group leader. Attempts to. ex-
paﬁd the communication network and increasg the inter-
actions among the members was oftén frustrated by .negative
communications‘from_the members by the use of humor, ridi—
cule, oi scapegoating. For example, Qhen less passive
members responded to questions concerning the différéntia—
tion of the typeg of high schools thét thé stﬁéenfs‘would
be attending the following year, there;were'sarcéstic
statements made to the respondents that they would be
going to thé,"diﬁg dong* school 6r the "retarded" school.

Similarly, when certain students were labelled in such a

,danner a few members assumed the "retarded" role and pro—-

vided comic relief by clowning.
By the third meeting, the conteht had switched
from the outline to the students' complaints about the

h ]

school system and their lack of involvement-in its pro-

cesses. There was a general feeling expressed that, as

Y -

seniors, there were expectations demanded of them in
tefms of behavioral respb;;ibility. Yet:they felt that
too Iittle, if any,‘frgedom a;d decision—mﬁking powerxr
accompahied the expected {eéponsibifity. ’

The COmmunication'proce?s asLatated wﬁs for certain
membérs to feed the. leaders the material and then give a

e

L Dt
e

\ " \
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supportive role by agreement through the use of loud w
expletives of'“yea,“ “that's the way things are around
this dump," "this place is a real dump" and other similar -

responses., As theae feellngs became more negatlve, roles
of class clown tended to increase thus heighterning the-:
-emotionally charged atﬁosphere and‘at the same time re—..
Iieving tensions. At this point, there was less leader-
to—member,.and vide—versa, communication, and'more and

\ more member interaction., The leaders attempted to channel

the hostillty into approprlate dlscuaslon and resolutlon
of the problem. It 4as at this time in the group process
that the counsellors modlfled the program 80 as to be
able to dlscuss wlth the group .the prohlem as they saw
it. An attempt was made to relate”the problem to the
_content of the program outllne.
© The discussion on the topic of social roles -

' ohadges and expectations - was one :of the sessions which

- effected-a great deal of interaction.

i Initially the counseilora.were upaet becauae of '
the fact that a’ number of the students who showed 1eader—'
ship roles were foolxng around and not enterlng into the

"discussion. | cOnsequently, the, reaearcher became angry

and spoke to theae feeling by tellrng the group of- hls

frustratlon and anger. It was mentloned;that the coun- .

sellors had given of their time and effort and the'

students were not taklng advantage of the bpportunity

. ..

.
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to grow up and prepiij,themselves £or high school This °
e11c1ted a negatxve response from many of the group mem-
bers, prlmarily the boys. The glrls, and espec1ally Liz.
made general statements about the boys being immature and
not able to be serlous about anything. . '

. This elicited a resgonae from the boys and a verbal'
battle ensued. The leaders uded this reaction to begin
talking anbut what they were doing‘and what they‘expected
of each er as a group. Tnis ied.very‘naturally into a

r

discussion on role expectations inh high school to which a
2 A

large n er of boys and girls_responded,

1

Differentiation ’ ' .
nediation roles within tne group were established‘
prior to the format{en of the ﬁorientation“ program.,
These roles were foinally differentiated throngh the
formation of a stndent'council whose function'was to
"represent the sﬁudent body. The process by whicb these
roles were establlshed was presumed to be based hpon
popularlty, personality, and the ability "to lnflnence
others in: an effectlve and positive way. Thus these pre—
_establlshed roles tended to be malntalned within the
boundarlea of the new group experience and the representa— .
tives and the council executlve became recognized group
leaFers and focal po;nts of interaction.f However. their

S
roles as medlators with the environment“ was extremely
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limited;iu the secondary system, that is in the school,
and within the group was'virtuully nou—existént.

Internal roles were very much establlahed through
the medlatlon of these leaders. Certain member; were
listoners, others were supporters - both verbally“and'non—_

verbally, some were ascribed roles of "helpers" and always

performed the task of setting the room up for discussion

and restoring it to its original order after the -session

was terminated Similarly. although the "clown® roles

‘often emerged apontaneously and not always from the same

{fbperson, the role behav1or was consistently relnforced by

thoge in leadershlp roles and positions by laughter and

verbal approval. leewlse roles of “brain, “retardate.
-» i ) .

"queer,”™ and loner" to mention a few, emarged Thus

‘internal roles became dlfferentxated through the process

of.designatlon by leaders, through ascrrptlon. or réin-
. ' “ o : e

BN

forcement df behavior of the individual; o 3

As formal group organlzera, the counsellors very

much 1nf1uenced ‘the process of dlfferentlatlon of norms
and the development of such by 1mposlng certain rules

and regulations. Thus thg grOup was told that although -

we were there-to=discus§7free1y different topics and'/

exchange ideas and feelings, there were specific rules ..
o : EE

to be”maintained: everyone had the right to speak but
only one person spoke at a time; no oné.spoke for another;

/'/

everyone that wanted to, .voicted ﬁis own QF}uionand did
. . . |

_ HLoy :
—\\”, . <o : N ) o
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so freely without fear of being ridiculed - ‘all opinions
were valid.

Through the same process of agcription, and eé-‘a
pecially reinforceﬁent, behavior norms were thus established.
As the group proéressed, the norms became more and more
evident in terms of.the-expectations of the group. Thus,
if something humorous was said, the clowns were expected
to respond appropriately by -loud laughter, sarcastic .

.. statements, and other exclamation which reinforced.the
hhumorous situation and kept. the discussion off the topic
of conversation. But when thg behavioxr became‘excessive.ﬁ
ﬁ'thg group also expressed limitations in terms of agreement
with the formal leader's imposition of limitations ard

sanctions. This was exemplified when one member's be-

havior became very disruptive and he s asked to leave

the group. The rest of the group madegsremarks about
John's irresponsibility and reputation\as a troublémaker.
Resource Allocation
¢

' w1th1n the group the already differentiated rolei,
of leader emerged qulckly and these members consequently
tendee to assume 1nterna1 roles of power and status by - -
allocating similar status and functions to other members.
Thus, Tom tended.to aEsume a power pbsition and very

effectively divided the group into two subgroups when

the sgituation wjrranted it or the formal group leader

4
-t
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requeBted it through dlrect and 1nd1rect means. 'Tom and
other leaders would virtually divide the group through
verbal, affectlve, and, at tlmes, physlcal means. They
would decide the centre line of ‘the room and indicate

by 301ut1ng,.naming students, and degignating locationsg
for the two-subgroups. -

This'hind of distribution of‘rank or status was
accepted by . the- group because of the particular status
that Tom held in the group. He was a fairly good look1;§
boy, athletlcally inclined, and he had a rather pleasant
personality. He could also play the "tough“ role even
though phyaically, -he was of smaller stature than some
of the members whom he 1nfluenced Status was accorded
not only because of brawn but also. due to "brain.*
Although often kidded about being the “brain® in the
class, members of the group who showed themselves to be
quite brlght and espec1ally artrculate were looked up to
and wére either in the leajership circle or could 1nfiuence
members who were. This wa

.\

somewhat_ahy,‘boy of fourtgen who was elected student

exempllfred by Tim, a qulet

council president.

]

Thus status was ascriibed because-of_power, in-.

. fluence, affection} effiliatxon, pcpularity, and frlend—

.ship. This was evidenced by the subgroubing whlch
occurred over the epan of the elght week program . The

‘same members tended to git in the\samn subgrouprng and

A
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a
" were v151bly upset when they were divided into two groups
for the sake of convenlence.

Typitelly for a group of'adoiescenta in the ege
bracket of‘thie group and at their stage of developgent.
there was a dichotomy set up between the boys and the
glrls although it was not a total one. Thus, afflllatlon.
attraction, and frlendshlp were generally between members
of the game sex. This was evident by the fact that seat-—
1ng ‘arrangements were, for the most part, sexually ex—
clusive.

Up to about the sixth week, the polarization of
sexes was symbolically gkpresented by their "z"efu:;al to
sit with, or even near, their “opponents. " But.during
the week of the sixth session, this dichotomy was further

expressed through the verbal eonfrontation of a brother

[
s

and a sister. Elizabeth, who held a prestigious leader-
ship role among a number of the girls which was exemplified
by'her tendency to verbalize forcefully and articulately
the needs of her subgroup on thelr behalf, confronted her
brother, Tom, because of his refuaal to dlscuss serlously _
- the problem in which the majority of the ‘class was lnterested
The argument became very personalizeaq, 1eav1ng the domain
of the.prlmary group and even the secondery system and
' centered around famiiial interactione and’ the sibling
“rivalty which existed in the home,

R " The discussion in point was the student's percep-

St

4
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tion of their own status as seniors, within the secondary,

. . . 3 . ,
system. Thisg discusaion, which carried over a few weeks,

S

v g
brought out clearly some of the values and goals which

the group had. They generally felt that, -as sgeniors,
they were entitled to far more responsibility and pre-
rogatives than they hadq been‘&iibﬁéd*ﬁﬁ td‘that point.

e

The consensus appeared to be that the expectations of E X
the’secondary system were that the grade eight students’-
should act like adults and be models for the other grades-
at the same time they were treated like children, not
allowed to be involved in the decision~-making process of ;
even make decisions of their own.

The continued and progressively more seriouf dis-
agreements between Elizabeth and Tom soon marked a transi-
tiOnal point in the development of the group. Twe camps
were established - the girls against the boys. Each camp
became firmly entrenched behind their respective‘leaders.
Roie identification, status, communication networks, con-
tent and _Processg, all became quite stabilized and formalized.
Suppprtive roles' eme:ged on both sides, exhibited as before,
in terms of verbal ‘and non-verbal behavior.

-~ Up to thip point, there had ?een a somewhat common
' consensusg, affect,'and'attitude about the topic. However,
duiing the sixth seseion Tom became uninterested in the

. topic mainly because he felt and expressed that the&eystem

was impenetrable and could not be changed. 1In his thinking
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there was nothiné that copld be done so why complain.,
Elizabeth felt the contr;ry. : ‘, :

Sincé-the expressed purpose and ;oalé of the group
as laid down by the formal organizer had been somewhat

abandoned in terms of adherence to the content of the

- program, it was evident that the group had feached a

particular stage in its development which could take a

_—~Tfiumber of possible directions. The group could resolve

the conflict and restore itself to its former level of
cohesion, clarifying goals, values énd normé,'increaaipg
interpersonal interactions, restore equilihgium”and, in
fact, incfgase the cohééion of the group or, tﬁé;gfbup
could regress to a prévious stage of developmenE;Jgr, it
could completely disintegrate and éermipate. Tﬁe path

chogen depended on the.degree;ofncohésion and integration

‘"which had been established.

L

Integration

Sincq_tﬁe group pre-existed as a grade eightlciaas,
the “"enclosure" of the;groﬁp was, in cerﬁain;zays, coﬁf'
sonant with that of the class as a whole. 'This is aéenj
when we briefly examine édme of the boﬁndariés of the
group and the class. v

The group's membership was limited to actual gréde'

eight studenté; the primary status of each member in both

groups was. that of studeht; the geographical boundaries
. \

A
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‘of rhe school and more exactly, the'liﬁrary-research room,

e

were already an integral part of the member & school day
terrltory, the time of the. g;gup sesslons was related to
a flxed perlod every week and replaced an actual classroom
period. 7

In these areas, ;he*degree of definition of the
group boundaries was relatively rigid or, at least, very
comparable to what the students already experlenced

However, in terme!of communlcatlon patterns, the
degree of deflnltlon of boundaries was'mot strictly
‘slmllar to the clasgioom environment. It ?e postulated
that interactions ih the group might have occurred in the
classroom had the studenta been afforded a less rigid-
classroom mllleu and more flexible rules of communlcatlon
"Slmllarly, it is hypotheSLzed that in the actual classroom,
~ surreptltlous communications clqsely followed the patterns

in structure, content angd process as was experlenced in,

the orlentatlon group. : -
-~

leew15e, since the gfbup was the same as that of
the class, the sharinhg of external reference groups and
rersons was similar where .subgrouping existed and interests

and affiliations were shargd. Differentlatlon.of sub-~

-

-
grouplng in terms of- status and’ class afflllatlon, i e.,

upper, mlddle, and lower as exempllfled by the dlvergency
{
of hou31ng and neighbourhood, would regult in antipathetrc»

reference groups and persons. However, external reference

e

. ~ .
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groups and persons would be v;rtually 1dent1cal when 1t
came to teachers, sport ‘and enterta;nment idols. There- -
fore, from the standpoint of enclosure, the group. was
seen, as belngcrelatively'highly integreted.
In‘terms of coheeiveness and consensus, as has been_
pointed out, there was disparity in consensus but co-
\hesivenehs in subgrouping. However, the very nature of
the gronp, or at least the group as if\developed, lent
itself to the division into. two distinct camps."Also,
since it was a ‘short term, informal group, it was to be
expected that it would “form, flourlsh and dlSlntegrate....
. That is.what, in fact, occurred. By the seventh meeting,
the group‘was.unable to.reach any consensus and attempted:
to ;ymbollze the fact. by suggestxng a volleyball game,
\ﬁme boys were to be against the girls.
6 Member satlsfactlon~and soc1allzatlon was thus
achxeved by the very process whldh tended to polarlze-
" the two groupe. In fact, goal consensus was achieved
in terms of playing volleyball. Most agreed that the
boys would compete against the girlsg. .
| Individual members, including Elizabetn and Tom,
were reluctant, but group pressure prevalled and the game.
was played. Thus with reference to thls particular

incident affectlve consensus was not achieved but -

— -

- L] N
T &

?gnunphy, The Primary Group, p. 160,

6
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cohe31veness and comradery in the opposrng subgroups was
deepened. As it happened the boys won the game. Elizabeth

was somewhat shattered, and Tom's ego was greatly_strength—

ened.

Evaluation

Prior to the volleyball game, during the last seaszon,
the group was asked to evaluate the orientation . program in
a very brief questlonnarre.loo The_results of this evalua-
tion indicated that the students were very muach in favour_
:of.suchﬂa program, found it helpful, and enjoyed the format.
R The. coungellor's personal opinions were less en- |
‘Qﬁusiaséic._ It was felt that the group was too large,
'even theugh it"ﬁas divided into two eubgroups in the later g
’Sstions, Similarly, rhe coneensus was that the leaders
were inexperlenced and that 1nexper1ence was revealed in
terms of loss of control of the group at certain vital
stages in the group process. However, the counsellors
conceded that the group had had a fairly positive ex-
perience }f only in terms of being able to interact;as
a group'sinée ir appeared that‘they weré;rather stifled f'
in the classroor‘aettiag; or at least, perceived tﬁemselvee /
in that situation. Also, the counsellors felt that al-

though they had strayed from the prepared program, what

100These results have been misplaced by the author

.and thus accurate data is unavailable
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¢

they did cover sparked a good deal of discussion and®
interaction. . This was especially true of the,disoués;on

- :
concerning social roles. E

Conclusion

The author 8 field placement in a settlng geared

to youth was a very rewardlng and educational experience -

" insofar as.it expesed. him to a problem area which he had

never eﬁooqntered in quite the samererspectiGe.

| Coming in contact with a substantlal number of
adolescents, ages 13 to 21, brought to the researcher's
awareness .the real world of troubled youth and the com-
plexities of the problems with whlch they are faced.
The idea to implement an orlentatlon program was a' very

feeble attempt, albeit an honest one, to put into practlce

~ the princzples of preventive . social work. Cur1031ty of

whether or not there was success became the object of

d\

the.preaent research,

{
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_ CHAPTER V

THE. RESEARCH DESIGN ‘

Problem Formulation

Several months after the Orientation Program*wae Qe

completed and the grade eight pupila had passed into the‘

nlnth grade, the. author was faced with the question of

_whether or not the program had facilitated the transltlon

to high school of those grade eight students 1nvolved in
the program.

"A number of questlons related to this arose- was
the program successful in terms that were measureable?
Had. the program accompllshed anythlng in terms of providing
the students with a concrete legrnlngtexperlence which

would make the move to high school less traumatic? was

the program, as implemented, merely an opportunity for

the students to misgs regularly scheduled classes and enjoy
some “free” time? More 1mportant1y, the author questioned
whether or not the tran91t10n really was a t1me of anxlety
or concern for students. Thus, was“there really a need |
for such a program? If there was a need, how could it
have been better met? If;students_could have propoged
their own:program, how would they have responded° what
did the students see as’ thelr own needs and how did they

\

see these needs ag belng ret? Thig questloning led to -

85.
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certain research questions.

PR
Research Questions . .

1. what is it like beingra student in grade eight and
grade nine? Is there much difference betweén the
two §rades?

2. What are the social habits of adolescents in grade
eight dnd grade nine? ;How much do they vary?

3. 1Is the transition from-grade school to}high school
a time of concern or anxiety?

4. Do students in grade eight have actual concerns=about

going to high school? °

Lo
’

5. what are the specific concerns of adolescents during
'thls transltlonal reriod as related to school?
E 6. Does a pereon s sex have anything to do with the
i‘degree of concern that is’ experienced durlng the

5
transitlon?

7. Does age ha_gfgny bearlng on the degree of concern’
8. Does havxng an older 81bling'1n high school in any
way relate to one's concerns?
é. Does having an older 8ibling who dropped out or
- graduated from high school affect one's concerns?
10. What are the concerne of the nlhth grader and how
are thesge: related to hlB concerns in grade eight?
1l. Do ninth graders see a need for orientation programs
E in grade eight? " -
| 12, —Would ind1v1dual grade nine students be. willlng to

. volnnteer to help set up a program?
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13. How would students organize such-a program?

14, .Was the orientation program impleménted by the SR

author in any waf helpful?

t

Hypothesis

"In view of these questions, the author hypothesizeé

. that there were concerns about trapsferring from elementary

v

to high school.and the following hypothesis was formulated:

Gradé eight students who are subjected to an
orientation to high school program experience -
fewer concerns when starting high school than do
students who have not been subjected to an .
orientation to high schoel program,

Null hypothesis ‘ ‘73

Grade eight students who are subjected to an
orientation to high school  program do not ex-
perience fewer' concerns when starting high
school than do students who have not been _
subjected to an orientation to . high school T
program. : . -

3

- .Formal Definition of Terms

Grade eight students - are those persons who were enroIled
in the final year of elementary school in either
a public or parochial school in Canada or the
United States or its equivalent.

Subject to - brought gnger the control of; exposed to;
influenced by. 0 .

Oriéntation - the process of making a person aware of .
» such factors in his school enviromment as rules,
traditions, educational offerings, for the pur-

bose of facilitating effective adaptation.1l02

4

PR

‘High School - the eéuéational setting enroiling students .
from grade nine to thirteen whether public or parochial.

103pe Random House Dictionary of thd!English Language
(Unabridged ed., New York: Random House, 1966), p. 1415.

lozGood, DiétiOna:y-of Education, p. 379,
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Program - any kind of formal or informal resentation .

grade?achool or high school teachigg;_administrg{ivg,
or ancillary (social worker, .psychologist, nurse,
clergyman) personnel or high school students; over
a period of time or condensed into a day or class-
room period; and possibly involving,the use of a
variety of aids such as visits to the perspective
.high schools, printed handouts, use of media,- -
afid social events. - ' .

Experience - meet with, undergo, feel. 103

g - . L., - . . 10 .
Concerngs - worries, solicitudes, anx1et1e8.l 4 b
. » .

‘Population L

The populétion of the study included all grade nine

: - ) :
" students in the city of Windsor: Ontario who had graduated

‘from a Canadian or American elementary .school and passed

into grade nine. ST . \

¢

. I The Sample ’

The sample consisted of all the adolescents who had

‘been in the researcher's orientation progranm at St.lAlphonsus

elementary school-{hereafter referred to as "group members"},
along with all the grade nine students who were in the same

homeroom classes as ﬁhe'group members.

-

The grade nine students, other tham the group members,

'we;é chosen'tOyact as a comﬁarison group with the group

£) : 5 . -
_.ﬁgﬁpers. This approach was used rather than selecting -grade

nine students or diverse clagses at random, in an attempt
to minimize the differences between the group members and
' L S0
103 : . 4 '
Random House Dictionary, p- 501.

104514, p. 40a.

-
rrmm—
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and_ the comparlson group and lnsure as'much homogenelty as
possible. From these remalnlng grade nine students, (here—“f
after referred to as the "regidual sample") a- group of
flfteen cohorts" was selected to bé lnterVLewed as _were .
the ‘group members. ‘ e

Since the group members had. graduated and entered
’varlous secondary school gettings, the researcher excluded.
from. the sample any group members who were attendlng non-
academic secondary school settlngs.lo? The sample was
thus reduced from twenty-two to fifteeu-of tﬂe originali-
group membcrs.'

.These fifteen'group members were enrolled in‘three'
schools: F. J. Brennan High échool: Assumption College
School; and Hon. J. C. Patterson Collegiate Institute;

¥ :
and were distributed throughout a total of ten grade nine

homeroom classes encompassing approximately 300 gtudents.

Method cof Data COllection-

The Questionnaire

In order to survey the gradé nine students' congerns
and views of transition and orientation progrems,‘an eighteen
page questioﬁnaire-uas compiled. 106 (See Appendix A). Four-

teen of the ﬂgneteen pages contained material to be responded

105Th18 included three vocati
cal school and one training school
the original group members,

:

(T

106Sources- Buckley. Use of Small Groups- COleman,
The Adolescent- Society; and Lutz, The Relative Effectiveness.

-

-
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torby the atﬁdents concerning grade eight and.grade nine
- concerns and'the other four pagee*contained instructional
h&terial. ‘A face sheet was included to obtain stqtistical
information and family history. . i : o
The queetlonnalre 1tself was divided into three parts.
In the first twenty—31x questions of the flrst part the
grade nine respondents had to recall how they felt in grade
eight and score thelr conderns in. the areas of: the high
“school they would be attending; their academic.scbjects:
"fstudent teacher relationships; peer relationships: and
their socxal life. . )
Following these “concerna“ were fifty-three items
which constituted an “anxiety scale, 107 intended to measure‘
the students' feellngs in retrospect
Question flfty~four was intended to act as a measure
of lnternal reliablllty insofar as it compared with answers
deallng with speciflc concerns (that 18, 1f the respondent
answered a large proportion of questions eight to eleven
in a manner indicating they were bothered "a whole lot"
to "sometimes" and then answered question thlrteen/nega-
.-tively. it could be inferred that there was some dlscrepancy
'regardlng their degree of concern about going to high school)
Questions fifty-five to fifty-nine were meant to ’

measure the degree ofopreparedness that the students ex-

perienced prior to going to high school.

Adapted from Alfred Castaneda and Boyd R. McCandless,
"The Children 8 Form of the Manifest Anxiety Scale," Child
Development, 27 (September, 1956), 317-325.

C
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The second part of fhe questionnaire had to do with
the students experience in the fir;t éew mbnths,qf high
sschool;_ .

Although worded'élighély differently And with varied
respénse ranges; the questions were meant to coincide in
Eontent with the questioﬁs,regarding concerns in the first
part. Added to this were sevefal questions concerning the
social life of grade nine students. The inclusion of the:
question - "Did you héve any particulér problem this year
with which fou ﬁanted help?* was intended to act as a
measure of the‘intensity of the concerns expressed insbfar
as tﬁeyﬁ%ecame problematic., It.was also meant to be a
source of information for the type of person that the
students turned to in tiﬁes of stress. | ' ¢

Part three of the questionnaire was concerned with

orientation programming and the studentsg' feelings about
b .

the usefulness of such programs, their structure and content. -

The‘Interviéw Schedulé
In order to test the hypothesis that étpdents who™
are subjected to an orientation pibgrém experience fewer
concerns about going to high school than those who are not,

the researcher developed an interview schedule, (S

Appendix F)‘to be administered to £he fifteen origi
grbub members and fifteen comparison elements or “c oxrts*™:
from the total sample. These cohorts were chos |
strétified_random sample according to homeroom &nd sex

. by usingnéﬂtable of random numbers és.applied t? the claés—

mates in the same home room as the fifteen group members.

-~



I

e The interview schedule éonslsted of ten pages of

. o | 92.

e A

.

K

questions requiring 0pen—ended and multiple ch01ce res-

' ponses. - It wasulntended.to act as a ‘source of information

concerning'the expefiences of the respondents while in
‘ _ ,
grade eight so as to determine the degree of concern ex-

o - ~
perienced. Questions similar to those in the guestionnaire

"in the area of explication of specific and general céncerns

“_were'employed with the intention of comparing the question-

- -~ N

naire and the interview schedule. A comparison was'possible

- by matchlng 1tems such as age, birth date, street address,

and elementary school attended, as found on the face sheets
of the interview schedule and the questiocnnaire.

The final  section of the schedule had to do with
the respondent s view of the worthwhllenees of an orienta-
tlon program for grade elght ‘students and how such a pro-
gram would be organized, |

JParticipants Evaluation of Group
Orientation Program

ot
]

Along with the interview schedule administered to
the group members was a two page, tenrltem, evaluation of
the original orientation program. (See Appendix D)

The evaluation consisted of both multiple choice

and open-ended questions intendlng to elicit an evaluatlon

of the program in terms of studentd experlence 1n view of

their self perceived needs and what they saw the orlientation
program and the group process as accomplishing. Again, a

direct‘question was_inserted as to the adviseability of

o
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such a program for other grade eight students and the

benefits to be derlved

. Pretest

The questionnaire wag pretested ata fourth- hlgh school
May 22, 1973 with twenty-five grade nine students from one
class. The class was chosen by the principal because the
class was fairly representative of the general grade nine
population in terms of intelligence, having students of
above average, average, and below average intelligence.

i The time taken by the students to complete the ques-
tionnaire ranged from twenty-two to forty mlnutes, the
average time being twenty-eight minutes, Two of the twenty-
five students did not complete the questionhaire, leaving
out the entire section onorlentation programs.

Because of the lenéth of time tﬁat the'preteep took
to complete and a variety of questlons that were asked by

‘\.

the students, the questlonnalre ways' altered and modlfled
o
(See Appendix B} The anxiety scale was omitted as the re-

searcher questioned exactly what the scale was measurlng -

past anxiety as wasg intended, or present &nxletles. which -

i
was not.

Collection of Data

Hiqh School A

The four group members attending high school A were
d1v1ded into two different grade nine homeroom classes, Theae

classes were tested in.their entirety and involved a total
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of‘fortyefour respohdents.

High School B )

Because of the large number of classes involved in
high school B (eight group members from slr'dlfferent grade
nine home rooms), the sample was reduced to four grade nine
homeroom classes at the request of the prlnclpel The three
group members from-the non-participating clesses were in-
cluded in the sample. Thisg represented a total of 123-

students.

High School ¢

= " Because of the 1ateness of the data collectlon and
1ts proxlmlty to the end of the 1972 73 *academic year, the

'researcher was unable to utltlze the proposed total number

>

. Of grade nine classes at ngh School ¢, hus one of the
“\three classes which was available for réQZarch during a
lunch perlod was chosen and the group members from the other
two grade nine classes were 1ncluded in the sample. The
total number of ~students from High Schooh(; excldding
absentees, was thlrty~six

| The questlonnalres were administered by the researcher
himself and given in two parts. Each part was identically
labelled by numbering them from 001 to 228. The question-
naires were handed out to the students in numerlcal sequence
in order to facllltate the dispensing of the second part of
the questionnaire. The respondents were lnstructed verbally

to hold up the first part of the questlonnalre when it was

completed and the researcher collected it and gave out the

'
It



) : 95,
second part: Bqth portlons were later reordered and stapled

togecher along wlth the interview schedule' and evaluatlon

if the respondent was a cohort and group member respectlvely.

‘Interviews

- The Yesearcher met with the group members the same

day as the questionnaire was admlnlstrated and asked them

*1nd1v1dua11y Af they would be wllllng to be interviewed

All agreed and a schedule .was arranged. Cohorts were con-

- tacted by telephone or personally at the school.

Interv1ews with the group members and cohorts from

all three high schools took ‘place at the school and also

‘at the 1nd1v1dua1 homes of the subjects since the lnter*j

L]

v1ew3 were not begun until two weeks after the admlnlstra—

tion .of the questionnaire and summer vacation had already

commenced. ’ nettey,
.‘3 . . N
e ' Method of Data Analysis

Due to the limitation of tine. the tesearcher was
unable to 1nvest1gate all the questions whzch arose con-
cerning the adolescent in transition from grade eight to
(nlnet Therefore, the ana1y31e of the data was
centeredaaround those areas whlch were directly related .
to the hypothesla These involved: |

1. Do students in grade eight experience

»  any concerns about g01ng to hls. school?
2. What are those concernsg? Which‘are the
more important concernsg?

3. Tp what extent do studénts experience
these concerns? '
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4. Did the stuQeﬁts who xec&%ved more
preparation in grade eigh experience
H;ess concern?

5. Did the students who attended the
researcher's orientation program ex-
perience more preparation and conse-
quently less concern. than the cohorts
who. did not?

6. What were the other vari&blbs"which_
affécted student concerns?

7. what were the student's responses
to the need for orientation programs? ~

Methodeology ) TN

1. In order tq Hetermine‘whether or not the transi-
tion from elemen;at& school to high school was viewed by
thé students as a tipe of concern, résponses‘to the question(
"Did you have ény concerns'about going to high schboliwhen
you were in grade eight?” were anélyzed and tabulated to
determine the percentage of possible ﬁositive replies.iﬂf"af

2. To establish what the concerns were and which
\ .. -
were more important to the students, a “hierarchy of concerns"

R - : R
was establighed:{\' Twenty-two questionslo8 wereﬂségfed on a

weighted ratiﬁg'6§ one to five corresponding“to the possible
.'r...‘ ' ) 2 -
replies: "it hever bothered me™(1): "it hardly ever bothered
g vaptee ! . LT
me"(ZLLfaif”h;thered me sometimes* (3): “it bothered me often" (4);

and "it bothered me a wﬁéle lot.*{5) These ratings were

totalled for each individual item of concern and ranked to

establish a “hierarchy of concerns® in grade eight.

1%®uestions 8b, o, e, f, i, 3: 9: 10; and 11 of
part one of the questionnaire.
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Questions of similar content but ranked in varying..
scales and of different ralues, were employed to discover
the 1nterests, attitudes, and feellngs about grade nine.
Content analy51s was used to compare these grade nine res-
ponses with grade eight concerns.

3. To establish the degree of concern for eacﬂ ques—
.tionnaire, the ratlngs of the 1ndlv1dual 1tems of concern
were totalled fqr each quest}Onnalre resultlng in a potential
score -of 22 to 110 5or grade eight concerns. In'Order to
establish a “high—low" degree of concern{:rhe-range of
individual means of the total responses to all_items of
concern was dichotomized so that all reébonées above the
.mean Qere considered high in concern and all the responses
below the mean Were considered low in concern. |
| ‘4. In an attenpt to discover if;preparedness was
related to degree of concerns, it was necessary to establish
the extent of preparedness of the total sample 1ncluding the
group members, the cohort group, and tne resndual sample,

A value of one was assigned to "no" responses_aéd a value of
two was aseigned to "yes" responses‘of qdestions'relared-to
same form of preparation for high echodl. The total fres- "
ponses to all five itenms was calculated and tne mean eg-
tablished. Higher scores related to more pre;aration and
lower scores were associated wlth less_preparation. To
establish an accurate "high-low“-degree of preparednees for

high school, the range of means of all the responses was

dichotomized. Scores above the mean were considered high

i

1



g8.

in preparation and scores below the mean were considered

low in preparation. A comparison of the three groups,

g

that is, .group members, cohorts, and residual sdmple, was

. made and chi équare was employed to determine any signifi-
cance iﬁ.the degree of preparedness at the .05 level of
significance. The degree of preparedness wés then correlated
to: | -

a) "Dld you thlnk that you were prepared
' enough for: hlgh school?"

k) "Did you have any concerns about going
o high school?"
\', .
5. The effectLVeness of the group orientation pro-

__..

gram was determlned by*eonslderlng the éomparatlve scores
of the three groups wish regard to degree of concerns, degree

of preparedness, and individual, open~ended and scored res-

ponses to the participants evaluation.. .

§ \

. 6. The relatlonshlp between other varlables such as
~age, sex, parental hxstory. among others, were cross tabulated
and chi square was uaed at the .05 level of 51gn1f1cance

7. In order to. determlne the students oplnlons about

the heed for orlentation programs, ‘a srmple tabulation of

109

responses to questlons concerning this was undertaken.

Limitations of:the—étudy

The Design

Ideally this kind of relearch should have involved a

longitudinal study which teq%ed the hypothesis with an

0?Questions 42a and 43 to 51.
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experimental and a control group. However, the fact re-
mains that the research was carried out "after the fact"

and is, therefore, subject to the limitations of the ex

post facto design.;;o

Rosenberg maintains that the limitations of the ex
post facto design can be overcome by the process of

drawing' inferences from the interpretations
and undertaking to test these inferences.
The post factum interpretation is not the
campletion of the aYalysis but only the
first step in it.1ll ;

Kahn points out that
most social work research deals with more
complex issues and the ex post facto ex-
perimental design is commonly the only one
possible....Validity (of these studies)
seens t0 hinge, most often, on their y
ability to assert with confidence that
groups which they are comparing after
the fact were, actually, comparable
before the fact.,.l12 °

The Questionnaire

.

Although the questionnaire tapped vital sources of
1y P

\ , .
- 11050 Roberﬁ}K. Merton, Social Theory and Social
" Structure (Glencoe, Ill.: The Free Press, 1949}, p. 90.
Also C. A. Moser and G. Kalton, Survey Methods in Social
Investigation (New York: Basic Books, Inc., 1971, P. 225;

Morris Rogenberg, The %ggic of Survey Analysis (New York:
Basic Books Inc., 1968}, pp. 233-239, .

'111R08enberg,'ngic. p. 234,

ll?alfred J. Kahn, "The Design of Research” in

Social Work Research, ed. by Norman A. Polansky (Chicaéo:
The University of Chicago Press, 1960), p. 53, ‘
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‘for two distinct studles._
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“information and secured a wealth of knowledge about adoles-

cents, their social habits, thelr concerns, feellngs ahd

attitudes about the trangition from elementary school to

h1gh school it was too lengthy and structurally llmlted

ThlB was most evident in the éomparieon of grade elght and
grade .nine concerns. The llmitation may have been prevented
had the author utilized the same five point.scale of reg- .

ponses for each itemr in each section.

The Nature and Scope of the Study

The very nature of the project and its scope was al

limitation insofar as the researcher obtained data which were

well beyond that needed for a research pro;ect at the level

of a Master's pProgram. The data provided enough material

The Tlme of the Collection of Data
Although the study was undertaken well in advance,
the actual colleation of data took place at a very: 1ncoqyen-
ient tlme for both the subjects and the researcher. " The
collection of. data occurred near the end of the high school

academic year and was, in fact. for some of the gtudents,

during examlnatlona and . summer vacation,

»
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RESEARCH. FINDINGS

*

PART 1

Characteristics of the Sample

In the preﬁieus chapter,\the author described the
method of the collection of data. As was pointed out; the
collection of data 1nvolved three high schools in the city
of Wlndsor, each of which offered an academic program,
Questlonnalres were adminigtered to a total of 200 atudents'
and open-ended lnterviews were conducted with the fifteen
gfeup members and fifteen ~control subjects or cohorts.

Table 2 1nd1cates the total sample acc¢ording to
membership in the group, the coghorts and the,residual‘or‘

remaining sample.
TABLE 2
* SAMPLE ACCORDING TO GROUP TYPE

Number of High School

. Responses A . C.

Group Members : 15 4 8 . 3
Cohorts 15 - . 4 8 3
Residual Sample 170 - 36 104 30
Total : 200 o 44 120* 36

Initially. HY chool B . invplved 123 students. all
of whom re¢eived que ires., However, two students in-
validated their questionnaires by making obvious false res-
ponses, that is, answering all items with the identieal

101.



Elementary_School Attended

Table 3 indicates that 196¢ respondents attended
flfty-nlne dlfferent elementary or Junlor high school
sett:.ngs prior to their enrolment in high school. Four

of the 200 students did not indicate their previous sehool

attended.
TABLE 3 ¢
' SCHOOL SETTING PRIOR TO HIGH SCHOOL
Setting - : Percent of Total

-Parochial Windsor 3 . . 52
Other -6 10
_Public Windsor B : 22
T ' Other 5 B
Junior High Schools 4 o7
‘Total | 59 .7 " 100

'Paroehial other* represented one separate school 1n_
\h§pther town in the county of Essex and flve parochial schools
in ‘the Uhited States. "Public other™ 1nc1uded‘two schools
in Toronto, Ontario and three schools from the United States.
'The four junior high schools were also located in the United
States.
Sex and Age of Respondents

C .

The sample was also dxstlngulshed according to sex.
Males constituted a total of 48 percent (96) members whlle
females numbered 52 percent (104). Table 4 indicates the
ages of the respondents. _ :
response. Another student received an incomplete question-

naire which was not utilized. Thus the sample was reduced
from 203 to. 200 students.

v
S
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. - TABLE 4 . ' .
R | " AGES OF RESPONDENTS

Age 'Number of Percent
, . Subjects ‘ _
13 | . s | 2.0
14 84 43.0
' . 1% 89" 45,0
- 16 : 17 . 9.0
17 . ‘2&\ o - 1.0
Total | 3297w, '~ 100.0

-~

o

*Three students did nét spond.
The mean age of the total ‘sample was 14 years.

\7' Home Environment

Size of family'

It was speculated that sibllng experience in hlgh
school would 1nfluence the preparedness or readiness of -
the subjects because there woulgd be a sharing or seeking
of 1nformat10n. The respondents were asked to indjcate
the "total number of children st111 living at home and
the subjects position in the famlly conatellatlon.

Tables 5 and 6 show the data

t\ Y . -
I\ TABIE 5 -

[ \.

NUMBER OF CHILDREN LIVING AT HOME '

Number of Children Number of Responsea . Percent
1 : 16 . - 8.0
2 36 : " 18,0 .
3 46 24.0
4 43 T el 22,0
5 y 46 - 24.0
6. 3 2.0
7 or more : 3 2.0
Total - v 193¢ ] +100.0
] .
*Seven students did not respond to the quesfion;ﬁ

~
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> TABLE 6 | ,
POSITION IN THE FAMILY CONSTELIATION

-Number of . Percent
" Responsges

' Only child, - 4 2.0
Youngest 36 18.0
Oldest o 72 3.0
Middle ‘ , . Bl 40.5
No response’ ‘ 7 3.5
4]

Total : B 200 100.
" This tablé~iﬂg;;;::; that three-fourths of the
reepondents were either the oldest or middle child. Qver

one—third of the studenta did naﬁﬁﬁave ‘an older sibling

who experlenced the transitlon to high school,

Othe;s-livinq'in the.home

The students were asked to indicate whether or not
there were people other than their immediate family 11v1ng
at home and how they were related to the respondents,
Thirtyhelght students, or nlneteen percent, 1ndlcated others
living in their homes. Table 7 shows these relatlonshlps

to be primarlly extended famlly members.

- o TABLE 7
- ' /
RELATIONSHIP OF OTHERS LIVING IN THE HOME TO RESPONDENTS
Number'of ' o Percent
Responses
Grandparent ' 12 6.0
Aunt-Uncle . - 6 3.0
Cousin 2 ' - 1.0
Boarder - ' 12 " 76.0
Other , _ 6 3.0
No response 162 81.0
Total 200 o ;00.0
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SR "Other" in the categorles accounted for 8ix responses

' and 1ncluded two step-parents and four foster 51b11ngs.

*

Parents

Slnce the famlly is the prlmary agent dﬁ soc1allza—
tion of therlnd1v16ua1 a detalled study was made of the.

" data conceéelng the parents of the subjects. This included:
whether or not each perent was livipg; was each parent .
living at home; birthplace of parents: age and educational
background: grade in school completed; and employment status
anq occupation. " ' y

EABLE B

PARENTS LIVING

Mothers Percent ' Pathers . Percent

Living : 196 98.0 . 189 . g9s5.¢
Deceased : o1 ¢.5 - 9 4.0
No response 3 . 1.5 2 1.0

Total . - 200 100.0 - 200 100.0

Five percent of the students (10) experlenced the .

loss of a parent. Of these students, -reported one parent‘

deceased but the presence of a step-parent the home. Death

of parents occurred, for the moat part, more three vears

.
previously. ’

Parents at home

' Tables 9.and 10 indicate that 86.0 percent of the
students® parents were living at home and 14.0 percent were

away. Of those not at home, 71.1 percent were fathers.,
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TABLE 9 -
PARENTS AT HOME :

\/——-——’ : Percent

Yes .7 166 . 86.0
No 28 14,0
Total 194+ 100.0

*6 students did not respond
N - TABLE 10

PARENT AWAY FROM HOME

. ' Percent
. Mother 8 29.0
Father 20 . 71.0
Total 28 100.0"

Birthplace of parents:

The majority of thé subjects were born in Canada or
the United States. fThis was also true of their parents as
" is seen in Table 11. Mothers bbrn in North America accounted
for a £ota1 of 69.0 perceht of the total sample and fathers
ﬁade uﬁ 66.0 percent of.the sample.
| . TABLE 11

BIRTHPLACE OF PARENTS

7

Motherg : + Fathers

- - Percent . ' Percent
Canada 113 " 61.0 105 59.0
United States 14 8.0 . 12 7.0
South America - - 2 1.0
Europe : 48 26,0 53 . 29.5
Africa . 2 1,0 1 .5
-~ China . 2 . 1.0 2 1.0
Other - 5 3.0 4 2.0
" Total 184+ 100.0 179% -100.0

*16 students did not know mothers' birfhplace and 21
students did not know fathers' birthplace.




Age and edu;étion-of parents

. Since the average age of the subjects was found to
be fourteen years, it was speculated\that their parents
would range in age from thirty-five to forty-five. Table

12 shows this prediction to be fairly accurate.

TABLE 12

. AGE OF PARENTS

.. Mothers . ?eréént " Fathers Percent

Ages - - ':w-, | SR
20-30 3. 1.0° 0. 0.0
31-40 . gyt 45,0 47 . 28.0
41-50 71 40.0 88 52.0
51-60 =~ 24 | 14.0 - 28 _ 17.0
61-70 0. 0.0 6 3.0

Total 178+ 100.0 . 169% 100.0

*There were twenty—two no reaponses for age of
mother and thirty-one: nmissing -xesponges for age
of father

It is noted that 3.0 pérdenf of the fathers were
between the ages of 61 and 70 whlle no mothers fell 1nto
this age range. Almost half of the motﬁers as compared
with oply fourteen of the fathers were forty or lesgs.

The educationalrbéckground of the gubjects’ parents
was also thought to be an important factor in students’
readiness for high school. Since a rather significant
number of the parents were North Ameriqan born it.was
thought that a large proportion of the parents would have
completed elementary school and a good percentage wﬁdld
have made the transition into high schocl. Table 13 shows

the educatxonal background of the parents. Over ocne-quarter



being considered by the research.

TABLE 13
GRADE IN SCHOOL COMPLETED By PARENTS

. Mother Percent  Father Percent

Less than grade 8 25 16.0 24 16.0
Grade 8 17 1i.0 23 15.0
Grade 9 to 13 86 © 56.0 €8 45.0
Post secondary attended 9 6.0 6 4.0
Post secondary conmpleted 16 11.0 - 20 14.0
Post graduate : . o 9 6.0

Total 153* 100.0 . 150+ 100.0

*There were 47 no responses to grade completed by
mother and 50 missing or unknown responses to
grade. completed by father.

A comparison of fathers and mothers in completion of
‘grades dhows them to be relatively similar. However, six .
percent of the fathers completed post graduate studies
while no mothers dld The 1nformat10n does not tell usg

whether any mothers were enrolled at that level.

K

Emnlqyment of parents . (.
it was aéLc -

Because of their level of education,
lated that the majority of fathers would be,employez and
there would be a relatlvely even distribution of scores.
Tables 14 and 15 indicate the employment status and type
of work of both parents.,
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SR ., TABLE 14, | B
. . ' ) “

“EMPLOYMENT STATUS OF PARENTS

- Mothers . * Percent Fetﬂers Percent
" Pull-time 55 '+ 30.0 177 - ‘94,0
Part-time 73. 39.0 R - S 3.0 :
Unemployed' . 55 30.0 . 2 .10 :
Retired .2 1.0" T4 %P; - 2.0
Total - lese "100.0 189* . ¥ 100.0

: 4
o
*There were 15 missing or unknown responses “for
. mothers* employment and 11 for the fathers'
employment K R E

ki

'\‘\,__5’

-

Hlnetyhfour percent of the fathers were, employed

[

cfull time whereas only. thlrty percent of’ the mothers were
in full- tlme employment Howeve;, thlrty-nlne percent of
the mothers were employed on a part-tlme basis with only

4

thlrty-one percent not working. outslde of the home at all

S e TABLE 15
’ OCCUPATIONAL CATEGORY OF PARENTS

Mothers Percent Fathers . Percent

‘Professional . 9 9.0 . 29 16.0
Skilled 22 21.0 - 83 " 45.0 y
Clerical 31 - 2%.0 8 -/ 4.0 -
Sales . ' o1 10.0- . 18 . 10.0 '
‘Factory L 7 7.0 22 12.0
Labourex "~ o 0.0 - 23 13.0
Domestic ‘ }2 21.0 0 .- 0.0
- Onknown ., 73 - .3.0 o _ 0.0

Total , © 105  100.0 183% - ' 100.0

*There were 95 no responses for mothers' occupation and -
17 no responses for fathers* occupation. S

3 * '

. ' >
. The classificatiOn of "9killed' received the greatest °
number of responses for fathers. This“claseification ad—

'I—.

mitted a wide range of occupatinns and was. meant to encompass

% .= T S
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any’occupation whi¢h involved a fo lired training‘pfogram
. Or_apprenticeship. These inclu electticians, bricklayers,

1}

ca&pente;s, chefs and foreman positions, among others.
Sumrary

The sample con81sted of 200 high school students (96
males and l@h females) from three dxfferent:pthools in the /
city of Windsor. The students attendeqd 39 different elemen-
tary or junior high school seétings pribr tqvtheir enrQlment
in high school. _

The average respondent was fourteen years of agf,
was the oldest or mlddle dhlld in his famlly and had from

two to five sibilngs. N

not living at home Of the parents not in the home, ‘the .
. majority were fathers. Parentg were, for the most part,
Canadian ér American‘born and were between the ages of
thirty-one and fifty;. Over one-quarter of the mothers and
nearly;one-third of the fathers did not attend h1gh school -
and thus did not experience the transition from elementary
school to high school. ' | V
_’J/l Most of the fathers were uorklng full-time at
akiiled professional or labouring jobs, and-many_of the
‘mothers worked at part—time¢30bs, most of which weré

clerical, skillgd, or\QOmestic.
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PART 2

';gdr Students Concerns About What' High school
Hould Be Like.

This section of the chapter deals with the date
collected from the firstjpsrt of "the questionnaire3113 re-
garding the students' feelings, attitudes, and concerns
about hlgh school as experienced 1n qrade eight, insofar

as they could recall them. - .
The students were asked whether or not they had any

eoncerns about going to high school when they were in

grade eight, Table 16 shows that more than four—flfths of

the students dld have concerns.

TABLE 16

CONCERN ABOUT GOING TO HIGH. SCHOOL

. _ Percent
Students who had concerns 164 82.0
Students who did not '35 18.0
have concerns . : i R E— o T
No response _ ' B 0.0 P
‘Total , : ‘200 100.0

1
LY

The total responses were tabulated and the mean
established for each of the twenty-two items. The items

were then rankéd accordlng to their mean to form an

'“hlerarchy of concerns,  and are shown. in Table 17.

Concerns of the Totathample

Items ranked above the mean, {(1-9), sere considered
7 . , '

See Appendix B, questions 8, 9, 10,-and 11..

- . . F B f
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TABLE 18

COMPARISON OF RANK ORDER OF CONCERNS IN GRADE EIGHT

ACCORDING TO GROUP TYPE

© Group

Concerns

Moving from class to class
Sharing a locker : _
Changing clothes for gym
Showering with other students

. Rules about clothes worn to school

Other rules

Subjects in high school

The amount of homework
Examinations o )
Assignments, projects, and essays
Number of teachers

How teachers would like student
How student would like teacher
Meeting boys and girls from
other schools '

Making new friends .

Being accepted by other students
Being in the youngest group
Being separated from old friends
Staying out later

High school dances

Dating people from other schools

" Belonging to clubs °

" Members

N =15

8
17
16
18%
4
5
15
2
1
3
14
10%
12
I}

6
13

9
10%*
18*
11
13
1g*

Range
1l to 18

* ’ :
More than one item ranked at this level

+

113,

"Ranking by:
Cohort Residual
Group Sample
N = 15 N = 170

12 21

4 9
14* 15 -
11 14

6 5

‘5 6

2% 4q

2% 2

1 1

3 3
15 18

9 10

8 8
13 12 M
10* 13
10* 7*
10* 11

7 T*
17 20
18 15
16 ‘16
14* 17 -

1l to 18

1l to 21
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high in concern and those below the mean, (10-22), were

considered low in concern. . Items ranking highest in concefﬁ}~/f

in descendiné order, had to dofwith academics, rulgs, peer
relationships and student-teacher relationships.

"7 When the items were ranked acéﬁrding to the three
_ distinct group types, that is, group members, cchort group,
and residual sample, the concerns of each group were readily
identifiable, (See Appendices E, F, and G)

- Hhen‘the three groups were compared in their ranking
of the concerns, some similarities were apparent but for
the most part, each’group;waa quite diverse. Table 18 shows
the compa}ison of fanking. _

The items of highest concern had to do with the area
of academics and weré rénked identically for all three
groups. Similarly, concerns about thé various Eules of
the ?phobls‘the studeﬁts attended were quite high in the
ﬂierarchy. There were some minor differences in the ranking .
of those concerns as shown iﬁ the table.

thn the questioﬂs were divided into subgroups, the
concerns fell into five distinct cateéoriés. These concerns
were related to: |

I - The hlgh achool as ‘a new institution
~ {Items 1-6)

II Academics (Items 7- 10) , _
III Teacher-student relatlonships (Items 11- 13)
IV Peer relationshipa (Itema 14-1'8)

- V- Socialization (Items 19-22)
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" Pollowing the methodology of Lutz114 ee;h catEgory?
was analyzed to determine the greatest number of responses. r
This gave an indication of the extent of the students'
feelinge. Tables 19 to 23.sh0w the results of the tabulated

responses.

Category I - COncerns related to the High School as a new
Institution.

Table 19 indicates that the response obtaining the
- highest frequency was, "It never bothered me." This accounted ’
for 46 percent ;f the sample. Seventeen percent of the reg-
ponses fell into the category “It hardly ever bothered me."
The accumulated frequency of responses for botherlng "often"
‘and “"a'whole lot" totaleél-63 percent, thus indicating that
concerns related to the HighlSchool as a new institution
were generally of no concern.
TABLE 19
SCALE OF RESPONSES FOR CATEGORY I

Concerns Related to the Number of Percent Accumlated <

High School as a New Responges .- ‘"Percent
Institution (6 items)

It never bothered me ' 553 . 46.0 63
It hardly ever bothered me 205 17.0 °
It bothered me sometiﬁes 222 1%.0 . . 19.0
It bothered me ofteﬁ A 75 6.0

It bothered me a whole lot "116 10.0 16.0
Missing responses ~ / . 29 2,0

Totals : 1200 100.0

Category IX - Concerns related to the area of academics.

' The responses of the students to concerns related to

‘114Lutz, The Relagiﬁe Effectivenesa, p. 61 ff. ‘ :
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academics indicate in Table 20 that the highest area of
responae was at the level of bothered them "often.* Com-
bined frequencies of respOnses‘ahow that the students
{indicatgd.more concern than not over the area'of academics,
Porty-two percent of the responsésfindicated high concern

while twenty-five percent indicated: low or no concefn.

TABLE 20
' 2
SCALE OF RESPONSES FOR CATEGORY IT

Conecerns Related to Number of Percent Accumulated

the area of Academlcs Responses. . . Percent -
(4 1tems) ' .
It never bothered me 85 11.0 - 6°
It hardly ever bothered me 109 14.0 *
It bothered me sometimes 248 31.0 31.0
‘It bothered me often 173 22.0
It bothered me a whole lot 162 20.0 42,0
Missing responses 23 - 2.0

' Totals' ’ 800 1oo.o‘£i;>

Category III - Concerns melated td teacher-pupil relationships,

A summary 6f the responses to the three items con-
cernlng teacher-pupll relationships shows that the students
responded most often to the reply, "It never bothered me."
Accumulated percentages of responses apq;e the selected mid-
point, point out éhﬁt sixty-six percent of the students
had little or no concern about what feadher;pupil rela-
tionships would be like in high school as opposed to the

eleven percent who were concerned to a greater degreer

These results are seen in Table 21.
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TABLE 21
Y SCALE OF RESPONSES FOR CATEGORY II1
Concerns Related _ Number of Percent Accumulated
to teacher-pupil . Responses " Percent
relatlonshlps (3 "
items) -
It never bothered me : 258 . 43.0 66.0 /
It hardly ever bothered me « 136 23.0 °
It bothered me someiimes 128 - 21.0 21.0-
It bothered me often 4] 7.0 .
It bothered me a whole lot .25 4.0 11.0
Missing responses - 12 2.0\ . .
Totals = . ‘ ' 600 100.0
' 5

Cateqgory IV - Concerns related to peer relations {is.

- As'was the case with conce;ns related to t ache;fpupil
relationships, so too,  the total responseS'io éonger S re-
latgd to.peer relationships 'point out that there were\very
few concerng i; this area. Table 22 shows that fifty-eight
percént of the sample were "hardly ever bothergdﬁ or “néyef
bothered” by concerns related to how tﬁé} would relate to
their peers wﬁen they reached.high school.

TABLE 22 |

SCALE OF RESPONSES FOR CATEGORY IV

Concerns Related ’ - Humber of ° . Percént ' Accumulated
to Peer Relation- Responses Percent
ships (5 items) . ® .
: It never bothered me 380 . 38.0 58.0
It hardly ever bothered me 197 _ 20.0 , *
" It bothered me sometimes 222 - 22,0 | 22.0
It bothered me often 99 10.0 .
It bothered me a whole It 79 8.0 18.0 -
Missing reaponses 23 2.0 '
Totals . 1000 - 100.0
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Category V - Concerns related to socialization.

The greatest number of responses in this category

were to the answer, "It riever bothered me" and secondly to,

"It hardly ever bothered'me.“ Totaled, these two _responses
constltuted seventy—nlne percent of the total number of
poseible responses showing 1itt1e. if any. concern regarding

‘socialization, These results can be seen in the following

Table 23,

) TABLE 23

SCALE OF RESPONSES FOR CATEGORY v
Concerns Related Number of Percent Accumulated
to Socialization Responses . Percent
(4 items) ‘ .
It never bothered me T 472 59.000 79 .
It hardly ever bothered me 156 19.500
It bothered me sometlmes ' 87 10.875 11 g
It bothered me often 26 3.250
It bothered me a whole lot 28 3.500 7
Missing responses _ 3 3.875
Totals : 800 100.0

Generally the 1tems of -concern were ranked in the‘
area of “never botherlng”'the students and it was this reply
whi eceived the most/fégponses. However, when the res-
ponses of the group members and- the cohorts were accumulated
to the replies “it hardly ever bothered me. and- it bothered
ne sometimes, " there was a greater percentage of reeponses
falling into these categories than thet of "it never bothered
me.," Accumulation of the response for the residual sample shows

a difference.of one percent between the two kinds of references
Thus the data suggesats that a slight majority of the students

showed definite concerns about going to high school.

. 7Y

s
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120.
ﬁelated Factdrs to Concerns in Grade Eight
This portion of .the chapter will relate the séa
and the age of the reapondents w1th the concerns they felt

about going ‘to high school while still in grade eight.

Sex

Table 25 presents the data and the level of statisti-

cal 51gnif1cance for the relatlonshlp between sex and con-

‘cerns in grade eight.

TABLE 25
SEX OF RESPONDENTS AND CONCERNS IN
GRADE EIGHT (22 itemas)
. (N = 200)
. Males Percent Females Percent

Had concerns about

» going to high school 54 27.0 45 22,0
" Did not have concerns ‘/,,
about going to high . ‘
school , 42 21.0 57 30.0
Total . 96 48.0 104 52.0 .

' 9L2 = 2.86570 significant at the .05 level.
The data indicate that students who responded to

the twenty-two items of concern indicating "no concern*
outnumbered, thosge who ipdicated “some" degree of concern.
Hoﬁever, the difference is very little. Table ints
out that moreﬁhales had concerns about going to hlgh school
than dig females.

- e correlation showed no statistical aignlflcance
indicating that concerns about g01ng to high school are

not. related to the sex of the respondent
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These responses, however, do not coincide with the

1

data prdvidéd from the queation_follow;ng the twent}—two
items of Qoncern. "Didayou have any concerns.about going
to high school?". This question elicited 82 percent (164)
positive replies and only 18 percent (35) negatlve responses.
Table 26 indicates how these responses were related to the
sex of the respondents. . R ~

| TABLE 26

~

SEX OF RESPONDENTS AND ANY CONCERNS
ABOUT HIGH SCHOOL (1 question)
(N = 199)» \

Males Percent PFemales Pércent

Had concerns - 74 37.0 . 90l - »45-0
Had no concerns 21 11.0 14 7.0
. -Total 95 a0 104 '52.0
. p.¢ 2 _ 1.99757 significant at the .05 level.

*oﬁe male student made no response,
. The daﬁa show that girils ware more likely to havé

.concerns than were boys.

Age

| Table 27 summariéeé.the ages of the respondents
and ‘their positive or negative reaponaes‘to‘the twenty-
two items of:concern in grade eight. ‘ |

| Again-there is no statistical sigﬁificahce but
definite trends are presented. The respohses show that
both boys aAd girls of‘agea fourteen and fifteen expressed
the most concern about going to high school.
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TABLE 27

AGE OF RESPONDENTS AND RESPONSES TO
CONCERNS IN GRADE EIGHT

: (K = 197)»
Age  fTotal Had Percent d No Percent
S Per Age Concerns ' "gghcgng: ;
Group )
13 5 3 1.0 2 1.0
14 84 - 39 ” 20.0 45 23.0
45 89 43 2.0 46 23.0
16 17 10 5.0 7 4.0
17+ 2 2 -1.0 0 . 0.0
Total 197 97 .0 100 51.0
' *Three'students did not respond.
Summary - . .

The data indicated‘tbat thére were definite concernsg |
'experienced by the studeﬁta prior to their entry into high
school. These concerns were related to the-areas of academics,
rﬁles, peer relationshipécand studeﬁt-teacher relationshipq.

A comparison of the responses of the group mgmbers,
the cohorts and the resigual sample revealed a diversity in
the ranking of individual items of concerns except for simi-

‘larities,in the areas.of academics and rules.

The category which elicited the greatest number of
respoﬁseshindicating the concern was that of.écademics.

Factors related to concerns in grade eight were sex
and age;' #esponses to the twenty-two itéms of concern showed
that males had more concerns about going to high séhool than
did femalea:f However, the responses to a direct inquiry about
hﬁvihg'concerns shows that girls were more likély to have
concerns -than wgre"boya. The data do not provide any apparent

reason for thig discrepancy. Students fourteen and fifteen

Years of age expregsed the most concern about high ac 1.

o . ) . ‘ . ‘ -

Iﬂ
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B

ﬁieparationffor ﬁiqh Sehool
In order to determlne whether the students had re-
ceived any preparatlon for the transition from grade elght
to high school, eight questl-onslls were employed to dis-
cover sources of informatlon and kinds of 1nformatlon. |
It was speculated that the presence of older siblings
in the home who were in hlgh school or who had been in high

school when the ‘ subjerts were in grade eight would be an

!

informal source of' information about the various aspects
of hlgh school. Formal sources were. con31dered programa,
e eee .23 deflned previously, 1mplemented by the h1gh school or .
I - the grade school. attended Table 28 shows the. numbér of
L students who had older siblings in high school or who had

,been, and whethe?_ or not they were actual sources of

!

information. o
) , " . ABLE 28 ° s
' INFLUENCE OF OLDER SIBLINGS.J
. ' (N = 200)
| Number of Positive Percent .
. _ ' Responses
Older siblings in high school | - 94 47.0
5 R
older siblings who dropped out ) . 43 22.0
of high school _ ' . ’ o '
' older 81blings who graduated - 71 36.0-
~ from high school o : C
© Older siblings who told . 106 ‘ 54.0
respondenta about high school - iA;\\\ _
Subjects who asked older sibllngs , %6 - " 49,0
about high school _ . '

;lsQuestiens‘l4‘to 17- of Questionnaire.

-
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The statistics in Table 29 show that 89,0 percent

P
N e
R AW

.

of the respondents indicated some preparation in eleméntary
school and‘87.0—percen3 expressed some :form of preéaration

by personnel from a high' school. rhe-higﬁ‘school staff

"most qoften mentioned as a source"oflprepa:ation was from '

the category “principal/vice—princ%pél.f

TABLE 29 R |
. : . o
FORMAL SOURCES OF PREPARATION POR HIGH SCHOOL
. | (8 = 200):- -
Source . " Received Did not Total Percent
: 5 _— informa- receive Res- of total
' tion about informa- ponses possible
' . “high _ tion ! responses
~T school about
S high
-7' ' _ - school *
Grade school 178 17 . 185 8%.0- R
HBigh school o = 173 20 " 193 8j.0
Person who gave ' o —
information: ’ e
. Teacher - 50 - 4- 54 25.0
o .. Guidance Personnel 72 - 11 ' 83 36.0 -~
\ Principal/vicea. 9y .4 102 // 49,0 '
. ' . principal | . - | L
 Social worker 6 Y A 13 3.0 .- e
A High school student64 ST (3} 32.0 B -

#

Klnd of Preparatlon in Grade Eight

-

Studenta who IQPILEG afflrmatzvely to the questxon,
“Dxd any of your grade school teachers or your grade school
principal each talk to you about hlgh school?"” were also o I
asked what kind of 1nformation was given. The resulta

5¥bf§hqwnfin Table 30. » _ -
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. . TABLE 30
KIND OF INFORMATION RECEIVED o
IN GRADE EXIGHT
Pogitive - Negative Total " Percent of
~ Responses  Responses Responses total
possible
- responses
Program . 127 .18 145  64.0 -
Courses ' 157 . 9 . . lee6 79.0
What high school 111 - 28 139 56.0 S
is like : : . . s S0
_ | A =
Other - 47 5 . 52 24.0

The data shows the 1tem pzcked most often regarding..

’ 1nformat10n recezved ‘wasg concernlng courses. with program,?

"what school was like® and "other" following. “Other"™
.information included, ":gles:“ "how to get'along with.\;j
others:“‘?opportunities for social activity:;" "how to

stay out of trouble;" and a number .of related responses.
FPIELD TRIPS

iJ Field trips or ViBltB to perspectlve high sachools

_15 one of the most common methods employed in orlentation
programs. The students were asked “uhen you werefln grade
ELth did you ever have a field trip or a visit to the -
high school that you would be going to?2". The data Pro-
v1ded showed. that.flfty—nine percent of the students (117)
went on a field trlp to the high school that they would

be attending. Howevér. two-£ifths (81) of theq students ’
did not experience a visit to their pérape é highrr

g
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school. Vaoluntary attendance of such outings may account

for this rather large number of non-participants.
EN

Student Perceptions of Preparedness

The researcher asked the students, "Did you think
that you were prepared enough for high school?".’ Seventy-

ninei@ercent (;59) of the total sampié felt that they had

w
~

received suffidiént preparation.

Subgrouplng of the sample regarding their preparedness

'for high school is presented in the followxng Table 31.

S, -
~ S [
_— : TABLE 31 - ‘

SUFFICIENT PREPARATION FOR HIGH SCHOOL
ACCORDING TO GROUP TYPE

(N = 154)*
. Had sufficient Percent Did not Percent
pPreparation , have
. sufficient
PO prepara-
- ' tion it
‘Group Members 12 80.0 . 3 20.0
.Lohorts ' 11 73.0 4 ¢ 27.0
. Residual Sample 136 . 80.0- = 28 16.0
Total 159 35

*Six made no response.

—_—

Appendix H shows how each d%éup;responded.to the

questions concerning the amount of prepayation which-pﬁey

‘regeived and how the differeﬁt'iinds of preparation were

ranked.
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Table 32 indicates that the coherte responded .

more positively to'thelglue areas of preparat;on than dld
the group ;embers or the residual s?mple with seventy-one
bercent of their responses pOBlthe. The reaidual sample i
expressed the second highest bercentage of positive replies
with sixty-seven percent positive repllea The low per-
centage cf posgitive replles of the group members was
affected by the substantial number of mlsslng responses.
(seventeen percent) resultlng in only flfty—flve percent

p051t1ve replies.
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PART 4

. ——— Concerns-of Students in High School = -

Since the students were in grade nine when the
regsearch was undertaken it was felt that scme comparison
.dhould‘Pe made of the students’ concerns after a few months
in high sdho@i witL those they expressed prior to enrolment
in high school. This part of the chapter déala'ﬁith the
findings related to student.concerns-in graéé-ﬁiﬁe.

As mentloned prev1ously, the method of collection
of thzs portlon of the data coincided in kind but 'not in
manner with that collected concerning grade eight concerns.

‘Whereas a five point scale of responses ranging from "no

. ©
bother™ to “a whole lot" was used to discover grade eight

concerns, the responses gathered of grade nine concerns im-

Plemented various kinds of questions. The responses will

be shown and an analysis of content will be made.
Differences in Expectations .

Introducing this bortion of the'questionnaire with
the stdtement, "You probably had 30me idea of what high
achool would be like before you gt here " the questlon
wag asked "Are things different than you expected them
to be?". A summary of the responses is presented in

. N . '

Table 33.

Two—éhirds of the reépondenta found that hzgh

school was: different than what they had expected it to be
. .
like. .
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TABLE 33
’ g

STUDENTS' INITIAL IHPRESSiONS OF GRADE NINE

Number of Percent

Positive
f Responses
Different than expected 130 -66.0
Same as expected 68 34.0 7

Total : 198% 100.0

*Two students did not respond.

When asked to qualify the difference which they
.experlenced the students .who found high school dlfferent
for the first few months than what they ant1c1pated, resg-

ponded in the manner shown in Table 34. °

TABLE 34

THE FIRST FEW MONTHS IN HIGH SCHOOL

L

Number of , Percent
Positive
Responses
Better than expected 105 .  53.0
‘About what was expected 70" 35.0
Worse than expected 24 12.0°
Total 199+ - 100.0
' LS

*One student did not reply.

' The students were asked, “"How long a time did it
__take to get used to high school?”. Responses to this
question are shown in the following Table 35. The term
"get used to” was rather vague and unapgcified but was
~meant to provide some indication of how long it took the
students to become intggrafed to ;}cbmfortabie degree,

i ' & .
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‘into the school system. '
TABLE 35 -

AMOUNT OF TIME TAKEN TO GET USED
TO HIGH SCHOOL

Number of Percent
‘ . Responsges .
1l to 3 weeks 118 I 59.0
4 to 6 weeks 59 - 29.5.
7 weeks 21 11,0 ¢
More than 7 weeks 1 S -5 "
Total . 199 100.0

Thus approximateély sixty percent of the total e
sample were used to ‘the school within three weeks whilé
2-_

_thirty percent of the sample tock four to six weeks to .

"y

get accustomed.

 Areas of Concern in Grade Nine
Compared with Grade Eight

Moving . from class to class C ’

Since many of the atudehts were'not.oﬁeriy con-
cerned about physical movement from class to class when
they were 'in _grade eight, it was anticipated that this
would hold true when they attended high Qchool. - The res-
ponses to the question, ‘“Dig it take you a long time to
get used to moving from claas to clasg?" are found in

Table 36\\

-

TABLE 36

MOVING FROM CLASS TO CLASS N
Number of Percent
_ "Respénses .
It took a 1ong time S 36 18.0
It didn't take a long time 162 - 81.0 .
No response 2 1.0

Total . - 200 100.0
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Sharing a locker

B - ,_Vb -
Sharing a locker was not an ifem of high concem’
‘in grade'eighc. Thus it was not felt that ;iiwould cause )
concerns when the students went to high school. Table 37
shoﬁs the responses. -
o

“TABLE 37

FEELINGS ABOUT SHARING A‘LOCKER.

Number of .Percent - °
Responses
It does not bother.me 24 69.0
It bothers me a little 7 . 20,0
It bothers me a lot 4 . 11.0
Total - 35 - 100.0
- Only 35 students ‘shared a locker in grade nine.

Of thoae sxxty-nlne percent (24) were nbt bothered by it.

-

Chanq:mg clothes for gym ":"

The vast majority (99.5 percent) of the écudcnts
reported that they had a place to- change for gym. Their
feelings about the fact of hav1ng to change are recorded

~in Table 38. .- '
.TABLE 38
CHANGING CLOTHES FOR- GYM

- Number of Percent
Responges
. It does not bother me 167 ' 84.0
It bothers me a little - 25 - 12.0
It bothers me a lot 2 1.0
No response : 6 - 3.0

Total ' © . 200 ' 100.0

Eighty~four percent of the respondents (167) ﬁere

not bothered by changing their clothes in front of other

o
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students in preparation‘ for gym or spor activities. How-

134,

ever, twelve percent (25) did show a little concérn about
’

the' practice.

Showering with other students

Showering with other students was not reported as
a high concern in grade nine. Table 39 indicates that
) =
the majority of the students were not bothersd by this

experience- in high school.

TABLE 39

SHOWERING WITH.OTHER STUDENTS

Number of Percent

, Responses_ .
It does riot bother me ‘ 129 65.0
It bothers me a little 44 22.0
It bothers me a 1ot ‘ C 14 7.0
No response 13 . 6.0
Total 200 100.0

Rulee about clothes worn to school

Responses to tﬁis item showed that_BS.O percent
of the students attended schools in grade nine that had
'rulés about what could be worn.in school. Table 40 in-

dicates the.feelingg of the students about these rules,

TABLE 40,
RULES ABOUT CLOTHES WORN TO SCEOOL
Number of Percent”
‘ Responses
"Agree strongly ' 22 > 11.0°
Agree somewhat - 55 28.0
No opinion 26 . 13.0
~ Disagree somewhat - 45 23.0
Disagree strongly 33 l6.0 a
No response 19 9.5

Total . ) " 200 100.0
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The hlghest number of responses was in the category

agree somewhat" with accumulated percentages 1nd1cating

that thlrty-nlne percent agreed to some extent and thirty~
~ nine .percent disagreed to some extent Thus there was an

equal pertent of the respondents agreelng and disagreeing.

Other rules

Table 41 shows how the students felt about.the'

A

other rules in their high school.'

- TABLE 41

OTHER RULES IN HIGH SCHOOL

Number of Percent
Responses
Agree strongly - 22 - 11.0
Agree somewhat .~ 80 40.0
No opinion- . 53 < 27.0
Disagree somewhat : . 28 : 14.0
Disagree strongly 12 6.0°
No response 5 . 2.0
Total - - 200 ~ 100.0

-

Although students generally complain about school
rules, more than half agreed to some_extent with ,the rules
of their school. Only one-fifth of the respondents dis—

agreed to some extent.

Subjects taken in high school - ) -

In view of the students' responses to their con-
cerns about the area of academice when in grade eight, it
is of partlcular interest to notice their answers to the

degree to whrch they ;§joyed their courses in high school.

Thls 19 Seen in Table 42.

N




TABLE 42
.. ... ..FEELINGS ABOUT SUBJECTS TAKENIN 0 vt
HIGH SCHOOL ,
Number of Percent
_ Responses i
Enjoy them a lot ' ‘ 101 51.0
Enjoy them a little _ 82 41.0
.Don’t enjoy them at all ' 14 7.0 .
No response : 3 1.0 ' A

Total ‘ " 200 ' 100.0

S ]

Nihé:tehtha of the students (183) enjoyved their

)

courseg to a-greater or leaser‘degtee and only seven per-

cent (14) did not enjoy them at all. SurprlSlngly ninety-

.two percent -(183) responded favcrably to the subjects

tgggwwere taking,

Amount of hbmework

Thls too was an area of hlgh concern for the students
when they were in grade elght Table 43 shows how they res-

ponded to the amount of homework they were getting in ninth

grade, o _
O TABLE 43 . ' ~
\é\;fg . el . . .
- AMOUNT OF BOMEWORK
Number of Percent
. Responsges '
There is too little 17 . 9.0
It is just the right amount 13% 67.0
There is too much 46 23.0
No respoqae o . ; 2 1.0
Total. WW‘ o 200 100.0 -

Students 1ndicat1ng that there was just the right
amount of homework outnumbered those who felt there was

e NG



137,
too much by almost 3 to 1.

Examinatibns

The concern recelvxng the greatest number of reg-

,.
tr—-

ponses of hlghESt concern 1n grade eight was that of exam-

inations. Table 44 shows-how theiatudenta felt about thb

Same area now that they were in high school.

TABLE 44
EXAMINATIONS _
_ |
: _ Number of ‘Percent
+ _ . Responsaes '
Love writ{ﬁg examinations 6 3.0
Like writing examinations ' 5 2.0
.Am neutral about examinations - 64 32,0~
Do not like writing examinations ° 57 -} 29.0
Hate writing examlnations ' 67 33.5
. No response ‘ o B 1 .5

Total | 200 100.0

13. Almost one-thlrd (64) of the regpondents. ﬁbre
neutral about wrltlng examlnatlons. However, of those
that did respond and showed thelr.feelingsr almost slxty-

’three percent expressed dlsllklng or hating examlnationﬁ.

- . Five percent had some pOBlthe feellngs toward the writing

of examinatlons. ?ieuslx this is an area where eighth

grade conce have continued to be present.
- 41 .

Asgi. ents, projects, and essays
/

Table 45 shows how the studenta responded to thia
area of concern. of the total population, it was ranked

third by etudents'as an area of concern in grade eight.
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TABLE 45

ASSIGNMENTS, -PROJECTS, AND ESSAYS

Number of Percent
Responses:
T 3
Like doing them 49 25.0
Neutral about doing them ,103 52.0
Don't like doing them 45 22.0
" No reeginse 3 o . 1.0
Tota

200 100.0

The large number of students who were neutral about
this area of concern represented fifty-one percent of the
total possible responses. Students 11k1ng and dlsllklng
the area were almost equal in number. what the neutral

responses represent is not clear from the data available. -

Number Jf teachers
The students were'asked hoﬁ they felt about having
several different teachers. This.was‘one of the ldwest

ranked concerns in grade eight. Grade: nine responses

are summarized in Table 46.

TABLE 46

FEELINGS ABOUT HAVING SEVERAL TEACHERS .
" ' Rumber of , Percent
Responses :
‘Like it . . “.147 ~ 73,5
No opinjon 46 23.0
Digli it . L . q ' ‘3.0
No response _ 1 0.5

- Total . 3280 ~ 100.0°

Klmoat three-quarters of'the;sample (147) 1iked

having more than one .teacher whlla only three percent (6)

disliked it. :#§£
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Feelings about teachers liking student
} = :

-~ This area of concern in grade eight was just below

the mean of the total responses of alllrespondehts. thus
indicating' little concern'.'é,'l‘he feelings about grade q:ine
students and their relationShip with teachers.are'summarized
in Table 47 as responses to the question, "Db you think

that most of your teachers like ydﬁ?".

’ TABLE 47
DO YOU THINK MOST OF YOUR TEACHERS
_— LIKE YOU? \ -

Number of Percent

Responses
Yes B ) 103 '~ 52,0
No - _ 9 4.0
Maybe - 43 22.0
Don't know ‘ 26 13.0
Don't care 17 8.0
No response 2 1.0

0

Total . 200 100.

"Yes“-énd "maybe* cémprise sevehty-three percent of the
total responses and only four percent of the respbnses
‘indicate that the students feel that most of their teachers
do not like them. Also of interest is the fact that eight

percent of the sample do not care about how their teachers

feel about thems ’ ' . D

Students’ geelings about teachers

Students' feelings about their teachers was an
aréa of concern .for grade eight‘stqunts as it was ranked
ninth in order of importance and just above the mean of

all the respdnses. Table 48 points out the grade nine



| - 140.
students/’ responses to the queation,- How'do'you like mést

\‘ el

. 0f your eachers?“

e N .
_ TABLE 48 5
‘ STUDENTS LIKE TEACHERS _ -
Number of Percent
Responses
Very much . _. 17 8.0
Quite a bit o 49 25.0
‘Scmewhat _ 59. 30.0
A little 61 31.0
Not at all . 11 5.0
, NO response . : 3 1.0
¥i: Total - .200 100.0

Meeting new people

Meeting new people was not seen as.a concern in
grade eight by the total sample. It was ranked thirteenth
out of twenty-two in the hierarchy of concerns. Table 49

shows the. responses of the grade hine-pupils questioned;

TABLE 49
MEETING NEW PEOPLE

Number of, . Percent
Resgponses

i~ - / . ’
It bothers me a whole lot Qf 102 : 51.0
It bothers me often Y46 23.0
. It bothers me sometimes 28 14,0
. It hardly ever bothers me 12 6.0
"It never bothers me , 9 5.0
No response - o 3 1.0
1]

Total : 200 ~ 1oo.

Contrary to their responses about their'feelings
in, grade eight, the responses show that more than one-half
of the sample were bothered "a whole 1l6t" by meetlng new

people. When percentages were accumulated, eighty-elght

\xxf . : ’ ' ; - : .
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percent of the sample (176) expressed'being‘hothered n"a
whole lot,*" “often;“ or "sometimee.“ Seventyhfonr percent
(148) expressed being bothered ""a whole lot"® .ox 'often.
Oniy eleven pexcent of the responses (21) show "never"

or "hardly ever" being bothered Thusa meeting new people

is a real concern of the students in grade nine\\

Making new friends

Closely aligned to meeting new people is making

new friends. This was not seen as a particularly high

concern in grade eight (ranked fourteenth out of twenty-

two). ' Table 50 records the grade nine students responsea
to the sanme item
TABLE 50
MAKING NEW FRIENDS

Number of Percent
) Responses-

It bothers me a whole lot ' 108 54.0

It bothers me often . 38 19.90

It bothers me sometines ‘ 32 ke 16.0
It hardly ever bothers me 9 i 4.0 .
It never bothers me 10 , 5.0 R

No response 3 ) 2.0

Total . 200 100.0

Again there is-a'diserepancy in responses between
cencerna in grade eight and grade nine. Pifty-four per~
cent of the responses indicate that the students are
bothered "a nhole lot" about making new friends and
accumulated percentagee Bhow that eighty—nine percent of '
the responses are in the categories indicating some degree

of being bothered. Only five percent indicate that they .
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are "never" hothered by making new friends and four percent

felt that it hardly ever bothers them.

Being accepted bv‘other students

This item was expressed asz a high concern in grade
eight by the total sample and was ranked seventh in im-
portance. Grade rine responses to thls item are summarized

in Table 51. .

b

TABLE 51

. BEING ACCEPTED/BY OTHER STUDENTS

Number of = Ppercent
Responsges
It bothered me a whole lot 51 . 26.0
It bothered me often - 56 . 28.0
It bothered me sometimes 59 30.0
It hardly ever bothered me 15 ' 7.0 .
It never bothered me - 16 8.0
No response ] 3 1.0
~ Total . . 200 100.0

Belog accepted by other students is another item
which' the students responded to in terms of a high degree
of being bothered Almost four~-fifths (166) of the total
sample indicated that they were bothered ebout being
accepted by other students to the degree- that 1t was "a

whole lot,* often, or’ "sometimes. "

Being in thervounqeat'group of students in the school

Ranked number 12 by the total sample, Table 52
gives the responses of the grade nine pupils to the
question, "How did you feel about being in the youngest

group of students in the school?",
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TABLE 52
BEING IN THE YOUNGEST GROUP IN

HIGH SCHOOL

» Number of Percent
Resgponses -

It bothered me a whole lot 104 52.0
It bothered-me often 37 19,0
‘It bothered me sometimes ' 43 22.0
It hardly ever bothered me 6 3.0
It never bothered me : 7 3.0
No respense 3 1.0
0

Total . 200 : 100.

The greatest number of responses occurred in the
reply, "It bothered me a whole lot" with 104 responses.
Accumulated frequencies show 184 atudents showing "bothered—
ness,” "a whole lot," “"often," or "sometimes.* This re-

" presents 92 pereent of the total popula;ioﬁ. tAgéiﬂ;an |
indication of a concern not realized as being'as-importent

as it now seems.

Being separated from old friends

. Table 53 shows how the students responded ‘to the
euestion, "How do you feel about being separated from old -
gragde school friends who have gone to different high schoolg?®.
This item was ranked hlgh in the concerns of grade eight
(6 in 22) in the hlerarchy of concerns.

‘Being separated from old friends is another itemr
which received a large number of responses indicating that
there was a high amount df-concernp. Accumulated percentagee

Y

of responses‘show that eighty-four percent of the sample
were bothered about being separated from old friends either



144,

-"a whole lot," “often," or “"sometimes."’

TABLE 53
SEPARATED FROM OLD FRIENDS

Number of - Percent

Responses ,
It bothered me a whole lot 85 43,0
It bothered me often ;ﬁ 24.0
It bothered me. sometimes - : 5 © 18.0
It hardly ever bothered me 13 Ce 6.0
It never bothered me 15 - 7.0
No regponse' 4 2.0
' 0

Total - 200 100.

Gettlng behind in school work becadse of soclal act1v1t1ea

Although not valxdly comparable to the grade eight

'concern regardxng 'belonglng to varlous clubs and organiza-

tlons,“ this item attempts to dlscover to what extent the
social life of the student ig percelved by him as in-

fluenc1ng his school work and becomlng a 90351b1e concern.

Table 54 shows the studentsg® responses.

N TABLE 54
GETTING BEHIND IN SCHOOL WORK
Number of Percent
‘Responses .
It botherd me a whole lot 53 B 27.0
It bothered me often . 32 16.0
It bothered me sometimes’ 53 _ 27.0
It harxdly ever bothered me . 22 co 11.0
It never bothered me - 35 17.0
No .response .5 2.0

Total _ - | 200 - 100.0

-
1

The range of responses on this item is not wide-

spread. Twenty-six percent state that getting behind in
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school work bothers them a whole lot'and tﬁe same number
express the fact that the concern‘only bqthers them some-
times. However, sixty-nine percent of the sample have
indicated that they are;bdthered to some degree or another.

Table 55 summarizes and comparesrthe findings of
-the data concerning the'group_members;'and cohorts' atti-
tudes about concerns in grade eight§ their preparation for
high schoel:and their.concerns in grade nine. Results
indicate no significant statistical difference between the
two groups.

Thus the null hypothesis cannot be validated, nor
1nva11dated since both the group members and the cochorts
showed little difference in preparation and neither showed
significant difference in concerns in grade nine,

Recognizing that the cdncerns of the ninth ;rade
students differed from those of elghth graders, a more
conc1se representation of the d&t&nls presented in Table
56 to illustrate the’ changes in concerns.

Although the data are obtalned from questions
utilizing different scaled responses, the data do represent
the total pésltlve responses of the students to all items
having to do with concerns in eadh grade.

Analysis of the data shows that concerns lessen,
for.the most part, in grade nine in each of the areas or
categories except for the one haviﬁg to do with peer,
relationeﬁipe. In this area there is a very marked inerease

in the concerns expressed by ninth graders. This finding
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coincides with the literature whlch sees adolescence as
a time of criais when the adolesgcent w1thdraws from the

'famlly and attempts to 1ntegrate into the beer group.
‘ 2

Summary

For students who had made the transltlon to high
schoollthere was still ev1dence of concé/ Many students
found that hlgh school was not what they expected it to be,
A little over half of the students found high school
better than they expected twelve percent found it worse.

Areas found to be of concern were examinations;
‘meetlng new people- making new friends; being accepted: by
other students, belng in the youngest group in the school-3
and belng -Beparated from old friends. All of these areas,

except examlnatlons, were not recognlzed as a concern

when the atudents were in grade eight.
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PART 5

Student Attitudes About
Orientation Programs

Part III of the questionnaire had to do with orienta-
tion programs. The students were asked the question,
"What do you think about all grade schools having
a program or series of talks in grade eight, to
prepare students for high school?116 7
The students' replies to the question are summarized
A ‘
in Table 57, - - S , .
TABLE 57

STUDENT OPINIONS ABOUT ORIENTATION PROGRAMS
- FOR GRADE EIGHT STUDENTS °

Number of Percent
Regponses -
Agree strongly 91 46.0
Agree 72 36.0 .,
Ne opinion : : 30 T 15.0
" Disagree -5 ' 2.0
No response ' 2 1.0

Total | 200 \\\\;oo.o

The data show that the greatest response was to the
, reply “"agree strongly” with “agree“ in sscond place Total
number of responses agreelng to the need for orlentation
brograms was 163 or 82.0 Rercent of the total sample indiCating
. that the students feel quite. strongly about the need for
orientation programs. T

a Areas for Disgussion

The students were agked what kinds of things they

. w
&4 M

116

Question 42a.



; | : . 156_.
would talk about if they were settlng up some kind of a
program. Their responsesg were examlned and grouped under
”ithe following categories: academlc, Bocial, relationshlps,
.‘problems, plant (meanlng the physical building), rules and
other. Table 58 summarlzes the respondeénts’ replies.
TABLE 58

AREAS FOR DISCUSSION IN AN
ORIENTATION PROGRAM/

P . (N = 200)
Number of Percent of
’ pogitive total pogsg- No .
' . résponses ible responses response . Percent

Academic 120 - " 60.0 80 40.0

Relation-
. ships (peer

and teacher) 57 - 28.0 : 143 71.0°

Social .56 - 28,0 : 144 72.0
Rules ) 36 18,0 164 . g2.0
‘Problems , 35 - 17.0. 165 82.0
'Other 31 15.0 l68 84.0

Plant ] 26 13.0 174 87.0

A very 1arge percent of the s le d1d not respond
to this question.‘ Of those that diaq, ‘the overwhelming area
respondeq to was that of academics which. recelved 120 res-
ponses..LThxs wasg a category that covered a wide range of
individua} replies ineluding "what subjects we will take,"
‘the'credit sfétem " “what'the courses are like," “examina—

_ tions.“ 'how ‘are students graded " "homework, " “learning

how to study. and "how to concentrate " among many others.
Format of Program

' Table 59 deplcts the responses to the questlon
about how such a program should be set’ up.



TABLE 59
ORIENTATION. FORMAT
Number of

Positive : _ )
Responses - . Percent -~
‘One-sgtudent-to-tedcher ‘ 15 © 8.0
Small groups (5 to 8 students = . . . -
and teacher) . 78 - . 39.0
Larger.groups {9 to 15 o I
- 'students and teacher) 37 . 7 19.0
Whole classes i ... - 58 - 29.0
. Other . S .. 3 1.0
- ‘No response S ] .9 . 4.0
' Total ~7 7200 100.0 ,

Small groups with a 1eader.received the most number
of responses. The next choice was whole classes followed

by larger groups, plus a’ leader.

'Schopl Personnel - ST

When asked to suggest'wﬁat pefsonnel should be in-

.volved in the program the studentstespopded 23 shown in

Table. 60. ,
+ TABLE_60
» .  SCHOOL PERSONNEL
v ' - Number of . Percent
_ ) Responses °
‘ -
Homeroom teacher = 49 25,0
-Guidance personnel - 46 23.0
Vige~principal - . I 7 o 3.0
Principal ! o 9 ' - 4,0
.Any teacher who wants. . %z - 27 -y 14.0
All of the above 34 17.0-
Some of the above’ 19 10.0
No response 9 4.0
Total . .~ 200" - 100.0 " -

»  Homeréom teacher was chosen by 49 students. as the
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\

scﬁool personnel to be 1nvolVed in- the orientation program.

“Very close to thls was the response of 46 or 23.0 percent

of. the sample. who chose the guidance personnel as their

choice. Twenity-seven percent of the students felt that any
teacher who wanted to be involved should be. Seventeen
percent of the responses indicated that all the personnel

mentioned should be involved while nineteen percent wanted

"some" .0f the teachers. Most often the replies to this

" response were "“homeroom teacher"” and "guidance personnel.”

Number of Sessions

Table 61 shows how often the program should be con-

ducted.
. TABLE 61
w  NUMBER OF SESSIONS
Number of  Percent
Responses'
1 session only - 28 14.0
2-3 sessions . : 87 44.0
4-6 sessions = : . 44 22.0
7-9 sessions o - 13 "7 6.0
: 10 sessions or more _ 22 .. 1l.0
:  NoO response 3 , 6 s 3.Q N
Total - - 200 . 100.0

The .data 1nd;cated that the most .responses were to

the reply “2 3 se3310ns. The next hlghest item was "4- 6

“gessions" with 22 percent of the sample responding to it.

Fhus sixty—six percent of the students (131) felt that,

‘ therqfshoula be two Eo s8ix sessiohs.

£
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Numbex of Times per Week
Responées to this question are given in T;blelez
and need no explanatién.
TABLE 62
NUMBER OF TIMES PER WEEK

Number of Percent

Responses

Once a week - : _— 92 ' 46.0
Twice S 62 31.0 -
Three 20 10.0.
Four 4 . 2.0
Five ’ : . , 7 3.0
No response ! . 15 . 8.0

Total O ‘ 200 - 100.0

Length of Each Session,
Table 63-suggests how long each session should be .

according to theuggpliés of the respondents.

\
TABLE 63
LENGTH OF Ef%H SESSIQON
Number of Percent
Responses C
" Less than 1 hour N _ 47 24,0
One hour ’ 92 46,0
Cne and a half hours 19 , 9.0
Two hours g 22 11.0
More than two hours ~ 8 4.0
No response 12 ' 4 6.0
0]

Total - 200 ‘100.

/ 2

The majority of the students séw one hour-once a

I . T
week as the ideal time to schedule such a program.,

i .
Month Beginning Program

_Table 64 summarizes the months chosen by the

students in which to begin the orientation prégram.

]
1
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- TABLE 64

. ] ‘
MONTH TO BEGIN PROGRAM
Number‘of éercent
‘Responses
Sept./Oct. ) 29 - 15.0
Nov./Dec. . 13 7.0
Jan./Peb, . 38 19.0
Mar, /Apr, 63 -~ 31.0
May/June , 38 19.0
No response _ 19" 9.0

Total . ) 200 100.0

Most of the replies were "Mar./Apr." and of the two,
the one receiving the greatest number of responses was

“APril o '

Voluntary Attendance

-

. Table 65b§ﬁowé the-numbér df responses to the
guestion, ['Should everyone‘in grade eight have to attend
. these sessions?". ‘ -_ .

Of those that fesponded to Ehe question, the greatest
response was for voluntary attendance with 53.0 percent of

the sample replying in that manner.
TABLE 65
VOLUNTARY ATTENDANCE

Number of ' Pexrcent

Responses
Voluntary attendance 106 53.0
‘Compulsory attendance - 83 _ 42.0
‘No response - .10 . 5.0

Total : 200 100.0
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Volunteers
The students were asked if they would be willisguto
volunteer to help start such a prbgram. ‘Table 66 shows

their preference of "ves," "no" or "undecided."

TABLE 66 -
° STUDENT VOLUNTEERS

Number of .Percent
( Responses
Yes ) ) 86 43.0
No . 20 , 10.0
Undecided L . 83 42.0
No response - 11 5.0
Total , 200 100.0

f

Those’volunteering and those undecidédlwere very

close in number. Only ten percént:refused to volunteer.
Summary
N A review of the dAta on attitudes about orientation

reveal that the ﬁajority of the respondents agree or strongly_‘
agree with the suggestion that all grade eight students have
- somé kind of a program to prepare them for high school.

Areas of concern or topics for discussion.inclﬁde
academics:; rélationship (peer aﬁé student-teacher): social
acgivities: rules; problems encountered in high school: '

and the phy31cal building.-

o

'  The majorlty of’ the students feel that such a pro-
gram should be conducted_ln small groups of five to eight
persons or in-whole classes with homeroom teachers-and

guidance people involved in leadership roles.
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The program should be conducted for two to three
sessions or four to six, once a week for one hour and should
begin in March or April. Students feel that attendance at

such a program should be voluntary.

. PART 6
° _ Evaluation of Orientation Program : 5
A two page "Part1c1pants Evaluation of Group ‘\\\
Orlentatlon Program n117 was completed during the inter-

views with the group members to determine'their thoughts
~and feelings about the orientation program that they had
completed with the researcher. Thls part of the chapter

w111 present the findings from the data

Concerns about Going to High School

The interviewees were asked if they had any con-
cerns about going to high school prior to the beginning
of the orieptation program. Twelve of the students or
.eighty percent of the group'members said t t,tﬁey had
'some fear or concern about going to high school. Table 67

<

summarizes the extent of-thoselcgpcerné.

TABLE 67
CONCERNS OF GROUP MEMBERS ABOUT GOING TO HIGH SCHOOL
Number of Percent
] R Responses .
Very concerned ‘ . 4 27.0
Somewhat concerned , - 6 40.0
A little concerned 2 13,0
Not at a®ll concerned . 3 20.0

Total o ' 15 100.0

117See Appendix D.
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Helpfulness of Orientation

The program : ' ) e

When asked, "Did the program help you get rid of
any fears or concerﬁs you had?Joall of the students ﬁho
responded that thej had had éome concern also felt that
the program had helped them. .  The respondents were aqked
. how ,the program had helped them and a.mariety of Lnswera
were given. Many responded that the prdgram "angwered
Qome of the questions which were coqcéfning‘me.“_ Others
stated: *“I knew what high school would‘he like and what '
to look oﬁt for." "It helped me social;y.“ _4It gave
information I needed to know." The proéfam ﬁelped to

allay some of the Bpec1f1c fears of the atudents. "I was

afrald I would get lost and you (the group leaders) assured

me that_I,wou;dn_t.ﬂ One student waq,concerneddabout
making friends. She felt the ram had helped her by
reallzlng that high schoolzzgp::i\that difflcult apd—you
can make friends if you really try." ' A ‘;
' The_mnjority'of the studenta saw thé;prograﬁ'és
being helpful in terms of glving informatlon aboub-What
high school would be lxke and how potential problemp

could be avoxded

‘
o+

Some overall impressiqpéiexpressed by individuals ~

were:

"The group helped a lot - I wasn't as
scared as I thought I'd be." :
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“Thought the experience was really
great. What you said would happen.

really did happen!'*"

"Liked it because it taught me to '
- mature and accept things in the future
and get along with others." '

"Group was really good - mogt gf my
fears went away." k

"Liked it but there wasn't enough
- participation. Some of the students _
were there just to get out of clagses."

""A lot of fun but not that much help.
We didn't achieve what we set ocut to

do. Everyone felt they were just
getting out of classes." -

The stﬁdents were asked to what extent the program
‘made it easier for them when they went to high school.

Table 68 summarizes their responses.

TABLE 68

" . ORIENTATION PROGRAM'S INFLUENCE ON THE EXTENT
OF EASE IN MAKING THE TRANSITION
TO HIGH SCHOOL

Number of Percent
ﬁ\Responses
. /"
A lot easier . * 5 33.0"
Somewhat easier 4 - . 27.0".
A little easier 4 27.0
Not at all easier - 2 13.0
Total : 15 . 100.0

. The data show that eightyﬁnwen percent of the group
members found that thé"prbéram made it easier for them to
fmake the transition to high school. Thirty-three percent
of those felt that the program had made it "a lot easier"

for them.
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The group e rience

Since this program was the first time that the

—._ Students had interacted as a group outside of the class-

xoom situation, the researcher was interested 1n how they
sa; the(helpfulness of the group, even-though this was

not the purpose of the group. They were first asked, "Dbid
the group help you. to get to know the others in your group

any better?" The students' replies are summarized in

Table 69.

. TABLE 69

THE GROUP PROCESS AND ITS EFFECT ON GETTING
TO KNOW QTHERS BETTER

. Number of Percent
) ' Responses
A lot better 1 . 6.0
Somewhat better 3 20.0
A little better _ 7 47.0
Not at all better - 4 . 27.0
Total , ’ 15 100.0

The greatest percentage of responses was that the
group helped to know others e little better.*™ However,
seventy-three percent-of the'total_gfoup felt that the
Program had been helpful in getting to know their class-
mates better to eome‘exteet or another.

The students were agked if the group helped "in
any way." Student responses are recorded in Table 70.

’ The statistics 1nd1cate that. 40.0 percent was the
greatest number of responses to any one area and that was

to the reply "not at all helpful.” However, accumulated
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TABLE 70

HELPFULNESS OF THE GROUP

Number of - - Percent
Responses
Very helpful 5 ~ 33.4
Somewhat helpful 2 13.3
A little helpful ) 2 f—\\\\i> 13.3
Not at all helpful) 6 40.0

Total 15 1100.0

P

responses show that 59.9 percent of the students stated
that the program was helpful to some extent, varying from
"very helpful” to "a little helpful.®

Verbal responses as to how the group was helpful
included: “helped in talking to others and made it easier
to make friends;:" "gave me a cﬁance to get away from the
teacher and relax;" "talking in the group helped me to
solve some of my problems;* “group discussion gave me the
chance to voice my opinion;* "helped solve my fear about
‘having to swim during gym because I learned that there
would be beginners' classes;" "the group helped me to speak
up my opinion and say what was on my mind;" "gave me more
self confidence;" *"got to express myself better. I could
talk better to people in my clasgs."

Thus responses indicated that thé group was seen
‘as helpful by acting as an arena for prob solving ang
by lncreaslng or enhancing 1nd1VLdual 'S r;;rling abilities,

Advantages of the group experience ' o

‘The question was asked, "Do you think that you had

r
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an advantage over those students who did not have an? kind
of program to preparé them for high school?"” A summary

o’the replies is presented in Table 71%..

TABLE 71

ADVANTAGE OF THE GROUP EXPERIENCE

Number of | Percent
Responses
A greater advantage 4 _ - 27.0
Somewhat of an advantage A 40.0
A little of an advantage 4 27.0
No advantage 1 ‘ 6.0
Total . 15 1100.0

-The results show that fourteen of the fifteen
students felt that the program gave them an advantage over

other students who did not have somé'kind of oriéntation

.program.

Suggested Changes in the Orientation
Program

a

Since the researcher was interested in obtaznlng

the students' views about orientation programs, the students
were asked how they would change the program they had ex-
perienced. The answers were categorlzed undex the headings:
size of group, group membership, leaderéhip foles. personnel,
number of sessions, topigs of discussion ané oo chnhges.
The results are tabulated in Table 72.

o The response elicited the most often had to do with
leadership roles. Seven students felt that the leaders .
should have been stricter with the group and not allowed

"so much foollng around "
-
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TABLE 72

SUGGESTED CHANGES IN THE ORIENTATION
=™ PROGRAM
. ¢S _
[ Number of Percent

Responses
"Size of group = 3 20.0
Group membership 5 33.0
Personnel 2 13.0
Runmber of gessions 1 7.0
Topics of discussion 2 13.0
Leadership roles 6 40.Q
No changes 1 7.0

Group membership was also aﬁ area of suggested
revision. Three stuaents felt that all the sessions should
have beeh with boys andvgirls together while two students
suggested the contrary, that is, that all seésions be
sexually ‘divided.

The students haa‘contrasting views about the size
of the g;oups. Two students preferred smaller groups,
specifying eigﬁt to-twelvé in number, and one liked the
iéééﬁofﬁthe whole class together “because: it's eagier to

—

talk in a large group." |
Two of the group members thouéht that more personnel LQ
should have been involved. dhe.girl suggested that high
school teachers should’hﬁve pafticipated. and another girl .
-felt that high ﬁéhool studenté could have been used so
-that the group could have found gut ;what it was reaily ‘\
like in high hchool.“' One studenﬁ also felt that a social
worker should be part of the program.’ |
.Students reéponding to changés regarding "topics

of discussion" numbered two. One girl felt that the dis-
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much more spedific dealing with

the courses and subjects they would taking. She felt

that the groyp did a lot of complaining about their ére—

sent teachers and "it gave me a headache," OPe of the

boys commented that the toplcs should have centered

around the teachers they would have 'in high schéol and

more explanatory of "the work we would have "

Only one student commented on the number Qf

sessions and that was a boy who wanted more sessions,

K

Similarly, only one student felt there was no need for

any changes in the group orlentatlon program.

Student Involvement in the Preparation

of

The students were
should be involved in the
Eleven students felt that
ponded negatively. Those
__that high school students

with grade eight‘etudents

Prograrnis

asked if they felt that students
Preparation of the program;

they should be and four res-.

who responded poeitivelyrsuggested
would be able to share experiences'

and would be better.able to help

the eighth graders overcome their*fears. One student felt

that- students should be totally in charge wlth the posgsible

inclusion of a 80c1al worker,

Tho-recommendatlon was made that grade eight

students be involved in pre orientation discussion to

determine "if they (programs) were really needed and if

they were wanted. " Others suggested that both grade

(\

elght and grade nine students be 1nvolved in planning to.

u
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determine the content, format, and programming .of the sessions.

Several students emphasized students' involvement in choosing
: - o _ .

~ the topics for discussion. . ’

Topics of Discussion

In terms of what should be discussed during orienta-
tion sessioqs, the students preferences were obtained by
the questioh
Knowing what you know now as a ninth grade
student, what are some of the things that
you would want to talk about if You were
getting ready to come to high school?

Their responses are tabulated in Table 73.

-

TABLE 73
TOPICS FOR DISCUSSION IN ORIENTATION
SESSIONS X
« . Number of Percent
Areas of Discussion Responseg Responding
Academic o 7 . 46.6
Social ¢ 11 - 73.3
Relations o 11 73.3
Problems - . 5 _ 33.3
Physical Building 12 80.0
Rules : ) 4 26.6
Other ‘ i‘ 3 : 20.0
. . ; \ ' :

Areas receiving the greatdst number of responses
were the physical building; sbcial, that is, opportunities
for joining clubs, ang organizations and social events

such as dances and special outings: relations, both teacher-

pupil d ?eer. ' Also of interest but to a lesgser degrée

K
eére areas concerning academics, problems, and rules, B /)

"0 r" included "gex education,"_fgetting involved in
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the community,"” *"feelings about leaving friends behind."

" Summagﬁ &

Forx the most part, the students who were involved

~in the group orlentat&on pProgram were satisfied with it

,.and felt that 1t had been helpful ‘for them in maklng the -

: -tran51t10n from grade school to high 3chool Although

_they felt that they had an advantage over students who

PO

had not been involved in uch an experlence,.they were not
at all he51tant about d“’_,J,]'::l.m_:; about the weaknessea of the
program aS"they saw them They made suggestions which

they felt would enhance such a program and these wexe in

" the area of group size, membershlp, number of sessiens,

topics of discussiocn, personnel, and leaderahlp roles.

A majorlty of the spond nts expressed the

oplnlon that students should be involved . 1n both the

‘plannlng. organlzatlon and 1mplementatlon of the orlenta-

tion program." Very concrete suggestions were made about

the content of the discussiong 1ncluding such toplcs as:

the phystal building, relationships, soc1al121ng‘oppor-

tunities, studies, problens, rulea, éex_education, and

A

'separatlng from old frlends._a';;

.. 5

,.
ele
¥
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CHAPTER VII
SUMMARY AND_ CONCLUSIONS

.The‘purpose of fe regearch was twofold: first,

to examine that ‘stage in development known as adolescence

.at the time’ of transition from grade school to high school;

.and secondly, to evaluate an "Orientation to High School"

;questionnalre. an 1nterv1ew schedule and an*evaluation

-~

program initiated hy the author, |
¥ The sample used for the study consisted of fifteen
grade nine students, originally members of the author's
grade eight orlentatlon program, along ‘with the other grade
nine students in the same" ni th grade homerooms as these
fifteen members. The 200 students were enrolled in three
different hlgh schools and came from a total of fifty-nine

dlfferent elementary or junior hlgh school settlngs.

The study was an ex post facto one utlllzxng'a

“

(

-form. The 200 students were given the questlonnalre in .

*

_two parta. The first part had to do with their concerns
ln grade school about going to high school; the second
portlon was related to thelr concerns ‘in grade nine.
Frcm the 185 students other than the original
-"group members,“ a cohort sample of 15 was gelected at
random as a comparison-group. Both the -group members

and the cohorts were interviewed by the author. ‘The

! bl
Rt
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—

content of the interview scﬁedule'peralleled the question-

l . .
naire but emphasized descrlptlve responses. ‘The group

members were also asked to evaluate the orientation program
R
which they had attended in grade eight.

TheVMaior Findinqs_

From the questionnaire, the interview schedule,
and the participants' evaluation form,'the,following results
were obtained.

Concerns in Grade Egphtl

o

‘l. Responses to twenty-two questions having to do with

concerns about grade eight revealed that a hierarchy of
concerns was discernable among_the‘students; responses.,
When the semple was subgrouped into group members, cohorts,
and residual sample, the concerns expressed were,%or the
most part, similar with some minor differences in the rank_
ordering and the degree of concern. T

2. Although the reply to the twenty-two items of concern,
"It never bothered me," received the greatest number of

responses when the sfudents were asked, “Did you have

‘any concerns about going to hlgh school when you were in

grade elghtﬂ“, elghty-two percent of the respondents replied

that they did have concerns. This would’ seem to indicate

y * -

that memories of the anxiety were still present even after

“

the adjustment appeared to have been made.‘
3. of the flve areas of. concern, the new school settlng

as a new lnstltutlon- academics; teacher-pup11 relatlonsh}ps:"

- B : R : , } i
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peer relationships and socialization, the area expressed
as the one of highest concern was that of "academicsg."

The other 'four areés ranked low when the items'were grouped

into the five categorifs. However, when indiVidually ranked
items were cbserved, the responses of all students indicated
concern about areas othex than academics., .In desceﬁding
order of importaﬁc? they were: T

Rules about clothes worn to school.

Being separated from old friends.

Being accepted by other students.

Other rules in high school.

How students would like teacher.
These items ranked above the mean of all £esponses and
consequently were considered high in concern, |
4. Sex and age w;re examined as potential areas affecting
types of concerns in grade eight. More boysithan girls
had concerns about going td high sehool in the twenty-two
iﬁeﬁ scale. However, on the single . gstion response,
eight percent more girls‘thﬁn boys indicateé cdncern.
This differencéjwas not gtatiétiéally significant, R
5. The age range of the respdndents.was thirteen years
to seventeen. or .more vears, ﬁhen age was correlated with
concerﬁs”abput éoing to high school, there was no statistical
significance. However, thelaata indicate that fourteen and
fifteen yéar olds express the gfeateSt number of affirmative
responsges to having concerns about goingrto high school.

- .

Préparation for High School
1. Preparation for high.school was considered to be formal
. /, , . ' \

A

W

v
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and informai. Formel gources were any kind of program at
the grade school or high school 1eve1 whlle 1nformal sources
ﬁere 51b11ngs who had attended high school while the res-
pondents were in grade EIth.

2. Grade school personnel was ranked hlgheat as 1nformat10n
sources accordlng to the responses of all students with the
four other sources ranked as feollows in descending order:

| High school personnel giving information.
Older siblings told students about high school.
Students asked elder siblings about high school.
Students had a field trlp to the perspective high
school. : » e
3. When the responses were subgrouped accordlng to res-
ponses of the group members, cohorts and resldualwsample,
there were Sllght alteratlons in the ranking. However,
the grade 'school as a Bource of preparation remained in
the upper levels for all three groups.
4. The cohorts _responded more posxtlvely to the five
areas of preparedness than did elther the group members
or, the residual sample. However, the rellablllty of this
-flndlng is questlonable because of the large percentage of
m1381ng responses by the group members. )
5. Seventy—nlne percent of the respondents answered
afflrmatlvely when asked 1f they had been prepared enough
for high school There was little difference among the

three groups’ in- “the percent of positive replles.

h

! ‘ Concerns;}n Grade Nine - C a . _

1. Regardless of the kind and amount of preparation
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\ received, two-thirds of the students found grade nine
" different than what they had’anticipated and about half of
the respondents found it better than they hadeanticipated.
2. Approximately ninety percent of the students tock
from one to six ﬁeeks to get used to higﬁ_school.
3. Some concerna-which ranked high in grade eight res-
ponees received neutral or no responees in grade nine
resultlng in low levels of concerns in certain areas.
This was true in the areas of: examinations: assignmenté,

.
projects and essays; feelings about teachers; and teachers

attitudes about etudents. B
4. ' Ninety-two percent of the stcdents‘enjoyed the courses
which they took in'high school in‘spite'of the fear that
they hag.about them while in grade eighti Similarly, the
majority of the students (sixty—seven percentj expressed
' positive responses to the amount of homework they received
in high ;Eh ol. , o ,
_5.; Contrary to their feellngs experienced in grade eight,
the ‘grade nine students indicated a large nunber of responses
'p031t1ng much concern regardlng meeting new people- making - .::3
new frlends; belng accepted by other students- being in.. j‘;nw
the.youngeet*group in hlgh achool and being separated from;

‘

"old frlendSe

6. A c0mparlaon of group members and cohorts régardlng
. concerns in grade elght preparatlon for high school and
concerns in grade nlne. .revealed no statistical $ignificance

. between the two groups. : ‘ ’
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Stuéent Attitudes Regardlng
Orientation Programs

1. Regardless of the amount of preparation and lack of
concerns at either the grade eight or grade nine level,-

the vast -majority of respondents, eighty-two percent.

felt that it was a good idea to have an orientation pro-

gram of some kind for grade eight students.

2. Areas to be discussed in such programs were academics;
reiationships (peer and student~tepchef); social: rules:
problems encountered: and the physical'boilding.

3. The format suggested was either small groups of five

to elght students or whole classes of students.

4. Homeroom teachers and guidance perBOnnel were geen as

the most likefy to conduct such pPrograms.

5. The length of the program suggested was from two to

six hourly se351ons, once a week beglnnlng in March or

April.

6. Attendance should be voluntary.

Evaluation of Orlentatlon Program Implemented
by the Author

l.: Eighty percent of the group members had some fear

about g01ng to high school

' '2. Eighty-seven .percent of the part1c1pants felt that the

program ‘made 1t easier for them to make the transition to
hlgh sthool. . h - ' v
3f The géoup process helped the ma]orlty of .the studenta-

W
“to know their classmates in grade elght better and almost
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- Bixty percent of the respondents found that the group
helped them in some way either as an arena for problem
solving or bY.helplng them to communicate more easily with
their peers. Slmllarly, almost nlnety-flve percent of the
group members felt that they had an advantage over students_
who had not participated in some klnd of an orlentatlon
program. -
-

4, gn suggesting changes 1n the group orlentatlon program
the respondents felt quite strongly that the program had . ;
llmltations, suggested varlous changes and volunteered to —
be a part of a plannlng and organizing commlttee The N
majority of the participants felt that students should be

~ involved,
-". .

Discussion

The topic.of orientatldn programs for elementary
students about to enter hlgh school is an area which hag
been sadly neglected in Canadian educatlonal,and social
work discipline. : v oo :? .

Adolescents are by nature in a period of tranéition;
The added burden of gorng from a positlon of high esteem qs*
a senior in grade’ elght to a junlor in the vast complex of_‘
a secondary lnstltutlon is no lnslgnlflcant step. . |

'_\ Much of the data of this study speak for itself.
'5}} Students in.grade elght do have concerns about enterlng
-* hlgh school and the orrentatlon which ey receive can be _},%l

lnstrumental 1n relleVlng some o e-burden of concern

. ‘,"‘ -
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which adolescents in this period of change experlence

Changes in Concerns‘
1.

The major change in concerns of students occurred

in the area of peer relatlonshlps._ The fact that most of

yet. found it of major concern in grade nine, may be directly
rela#g to their status inp grade eight. Having attained -
the status of seniors in elementary school, they are assured
a certain degree of prestlge and emulatlon from their under~
J/’I(ngs. There s same degree of responslblllty assigned by
teaching- and administrative staff to senior students and
therefcre they have a certaln standlng over junior studentsg,
However, when the grade 81ght student makes the
tranSLtlon to hlgh school his status is. reversed. He ig
at the bottom of the SOClal totem pole and more often than
not in a- settlng much larger than hls elementary milieu,
Thus 1t can be seen why grade nine concerns are more centered
‘around relatlonshlps w1th peers and superlors, and fear of v

‘separatlon from old, frlends.-

=

relate to them, The fact that grade nine studenta are not
“with the same students and are mixed across nelghbourhood
' areas and pPossibly even from dlfferent c1t1es, adds to

the. non-homogeneity of the peer group. This makes.it more
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dlfflcult for them to integrate. The deep need to 1ntegrate

and the general feellng of 1nschr1ty experlenced by adoles-

cents can only make these concerns more prominent ones.

The data very exp11c1tly lndlcate that the greatest

~ concerns of grade niriers are in the area of relatlonshlps.

However, students who responded to the cuestlon regarding

preferred areas of discussion for orlentatlon programs
indicated that relational concerns were secondary to
acadenmic concerns.‘ There 1s perhaps a good deal of re-
pre531on and denlal by the students of the real concerns
that they experience. . Recent orientation programs have

helped to minimize concerns about academics but the data

clearly shows that after a whole year in the ninth-grade,

the students still have not resolved their concerns about
peer relationships,

Another area of discreﬁancy is that,of‘grade eight
students' general concern about academics in high school
and the Positive regard that many of them often develop
toward their subjects. Much of thig change can be
attributed to elementary school teachers' attitudes and
methods of motivation; Interviews with a number of students
and conversations Wlth teachers at 9&&10us levels of educa-~

»

tlon reveal that many teachers of nior students use the

threat of fﬁ”'demands of high school\ as ajmethod of gleanlnga
greater pIOdUCtLVlty from the grade eight students., The

teacher 8 comment. that the student “will‘never make it in

'high school" ‘more ‘often than not, does not motivate him
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‘£¢ greater achievement but cathen instilis a greater fear
of that unknown called "high school." When he finally does
reach high school and realizes that the intellectual tasks
expected of him afé generallf commensurate with his stage -
of development he can make the adjustment and flnd out
that learnlng can he enjoyable and studies fun.

f ) - .
In terms of preparation of students for high school

the data ;ndicate that.;he éreatest source of preﬁafation is
the elementary school. However. the focus of attentlon, by
elementary school personnel, remaing questionable. Althpugh
the students voice concerns about academics and the majcfity-‘
of the preparation appears to be in this area, concerns of
students in grade nine suggest a need for concentfation in
other areas, .Lutz suggests in his study that possibiy
some areas of concern as perceived by teachers are not
really areas of concern for tbe student or else are con-
cerns which maturcticn will resolve.118 On the other hand,
Feachers may be prone to.;uggest that orientation is un-
necessary, that all students eventually makc the adjustment,
and programs o& create moxe concerns.

Thus anfaprogrammlng must 1ook to the lmmedlate
needs of the students in grade elght and the ant1c1pated
needs of the student in high school “This woulc suggest

that areas of concern and toplca of dlscu531on focus less *

on the academic and/more on the relational tasks ahead

-~

-118

Lutz, The Relative Effectiveness, p. 126 £f,



" for if the freshman cannot be helped to make a relatively

_of'the-student. !}

Obviously these kinds of needs cannot be met in

an orientation program which lasts for only a day or two.
It is of the utmost importance that these needs be met, S~
5

)

smooth transition to high school, the concerns that he
experiences coﬁld well deyelop into deep-rooted anxieties.
Given these anxletles, plus a lack of interest on the part

of the teachers and peers, the road is paved for a potential

dropout.

The Group as a Vehicle for
Orientation Programs
.

Very little has been discussed in this paper con-

cernlﬁg the effectlveness of group process in orlentatlon

,wprograms. The llterature on orientation and suggested

programs often utilize the group but denerally only as a

meang of accommodatlng more individuals so that large

amounts of information can be imparted once-for-all.

Much has been written om the group as an arena for
13 . .

treatment and effector of change. It is not the intent of

the author to review these materials other than to state

a very flrm conviction that the use of groups, partlcularly
for adoiescents, is a method that needs to be employed more
often and contlnually evaluated. For the adplescent who is
breaking familial ties and reaching out to peer groups for

support and understanding, the group can be an excellent

and effective experience,

.



-3

177.

Implications for Educatora

the tremendous respon31b111ty that isg hlS 1n the formatlon

of character and attitudeg of the Chlld It 13 malntalned

the child is scbject'to the influence of the family, one
questions thig pPremise, However, when one looks at the . PR
amount of time that the child isg 1nfluenced by the educa—

tional setting, it can be readlly hypothe31zed that the

school 1nfluences to a great degree, the formatlon,

attltudes and 6verall development of tﬁé chilg, This isg
partlcularly true durlng the formatlve Years of adolescence

when valye systems are 1nternallzed If the educator can

adopt a view of the child as in. transltlon to adulthood

and understood The educator needs to have a profound
understandlng of the psychology of. the adolescent and his-
needs - immediate and foreseeable. .The anxiety of adoleg-~
cence and the consequent rebelliousnegg needs to be looked
upon as a task to be resolved and not a behav1or to be

punlshed

Opposed to once-for- -all. .Buch Progress should be con-

-tinuou% and progressive, not as an implement to instill

S RN Sl o
: N
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fear but .an aid to enable the adolescent tosee beyond . 'r

immediate crises’'and concerng,

. ’ 4
Implications for Social wWork

If the social worker'Yishes to realigze his role .

of ori‘:tatioh programs for elementary student;. The

sggiﬁlIworkér'SESeparatengss" from the éducationalﬁset%ing

permits him to lookhaf the needs, éﬁsks, and possibilities
igfor chéﬁge'much‘more objectively. Furthermore, His know-

P ¥

" . . o
ledge of perscnality development and developmental tasks

: Even if it ig impossible for the social worker
Aimself?to conduct orientation prdgrams, he can act as a
¢o-ordinator and teacher thus helping to establish"prbgramsﬂ 'w”
off;r Suggestions, and act as a resOurce,perséh. Ideally, N
the social worker could act as catalyst/hnd @irector éf

.prdgramming involving teéchers{ adminis rators, other-

- ancillary staff such as ngch@iogists.rﬁufseéf aﬁé educa-
<tion§1 social wo;kers; }ﬁefbpportunity for iqitia;iqﬁ. |
suéﬂ programs and helping tﬁe stydent make.the transition X

térhigh school is more than somefhing to.be'dfsired - it T

. 1 A 7

is a need to be fulfilleq.

- s ' h
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T ﬁe ndations‘ S ' ‘
In view of the lxterature rev1ewed the data pre-.

aented. and" the ana1y81s of the flndlngs, the %ollowlng
recommendations are.presented.. . Ty
_ N R e | .
1. . schools presently involved in

orientation programs seriously .

examine what is being provided .

and what needs are being met,
~ particularly in the area of

peer relatlonshlps and develop—

mental tasks. .

2. ‘Since the ‘students* needs are
( the sole purpose for existing or
R planned programs, students themselves.
while in grade. eight should be.
consulted concerning areas. for
-discussion and programing; and -
secondly that. students at the
. grade eight and high school level
. be involved in planning and pro- .
. graming of such orientation
L endeavors. ,

1

-

3. All high schdol persconnel, grade
school personnel, ancillary staff
(social workers,’ psychologlsts.

- psychomotrists and nurses), and
parents, be involved in pre
orientatiov planning and im-
plementing'of programs.

4. The focus of such orientation
programs cannot be dictated by
\ other established programs but’ ,
must be unique to the individuals
« that are being served and in
light of their own needs. This
- is not to say that guidelines
. carinot be implemented or sugges-
tions accepted. It is only to
- suggest that no program, however
successful, will fulfill the needs
of all students, everywhere.

5. The content of orientation programé
should focus on immediate and fore-
seeable needs-ofﬁthe student. This

n
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will involve consulting the student
and surveying his needs. Provisions
must be made in orientatjion programs
_ to meet the relational needs of
- adolescents. If these needs cannot
be met effectively in orientation

programs, some follow-up programs,
preferably group orlented must be A
implemented. ‘

/s ' :
6.. All elementary schools should conduct
R compulsory field trips to area high
schools and arrangements be made to
vigit those high schools which . .
service the entire city due to _ ‘ -
gpecialized education. Further -
to thig, it is suggested that
feeder schools initiate programs
permitting senior elementary students
‘the use of high school libraries,
regource centres, and sgports facilities
on an on-going basis so as to enable
the student to become acquainted with
o these services prior to entry into
2 high school. This will also help
the student . learn about the school
plant and meet students and teachers
over a period of time prior to the
final transition to the new setting
and geparation from the old.

7. The use of high school 'quidance
personnel must be utilized to a .
greater degree in orlentlng students
- to their riew surroundings in ways

. other’ than academics. Several visits -
over .a few months time near the end
of grade eight is suggested.

8. Periodic 1nv1tat10ns to qrade eight .
.- students to attend high school social
N functions would introducde them
‘\\\ gradually to thé social life of
secondary achool, Furthermore,
actual-membership in certain clubs
organlzationa might be helpful
‘in this regard eapec1ally since -
gsocialization, meeting new people .
"and making new friends is such an .
important task of the freshman. :

9. A study.similar to(¢he/3regent one
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should be conducted using pre- and

post- testing methods, thus avoiding

the limitations of the ex post facto

study. The present study should in R
no way be considered conclusive but, N
as“has been suggested of all, ex post -
facto studies, should be the startlng

.point for further studiea, - >

. Finally, any program which,is'ihplémented"

needs to be evaluated continually. -

Success at one point is no measure or

assurance of .continued® success,

-



APPENDICES

w



.
v
€
1
-~
o
~
1
L]
.
1
-

1 4

«£3

APPENDIX A

s



. 184,

INSTRUCTIONS TO THE STUDENT :

The School of Social Work at the Unlver81ty of
Windsor is interested in your opinions about the life
of students in grade eight and grade nine and the time
in between grade eight and grade nine. You can give
your oplnlons by answering this queatlonnaire.

Listen very carefully to the dlrections for
answerlng the questlonnalre. Follow all the instruc-’
tions carefully and 'answer all the questions as thought-.
fully as you, can.

Although the questionnaire 1ookq 1engthy, it will
. not take you long to complete it. ] \

There are no right or. wrong answers. Your
oplnlons are what is important.

You do not have to put your name on the question-
naire. 'All’ information that you give is confidential.

r Thank you for your time,

\Halter J. Clemens .
School of Social WOrk
University of Windsor.

: . PLEASE BEGIN.



" Although it 'Thas'been almost a year since you
graduated from grade eight, I wbuld like you to try
and remembex what grade eight was like. '

B N
1~



a)

b)
c)

d)

e)

a)

b)

b)

c)

d)‘

a)
b)
c)

d)

L :
. - ‘ ’
- QUESTIONNAIRE . . h:'
Male _ _ Female - __ (check one). a o ’
Birthdate . _Presen£ age - ;
. Street where fou live | : _-

What are the first two numbers of your home . address?

/

i ~
How long have you lived at.this address? . m- 0
Is your father or male legal gnafdian'iivihg?
Yes ] No . ) | -
If “Yes" is he employed? Yes No . (checi
one) full-time part-time unemployed at -
the present .« |
‘What kind of work does he do?._ : .
If your father is not living did he die_withih_the
last three years? Yes No .
Is your mother or female legal guardian living?

. ‘ ,

Yes No . g
If "Yes" is .she employed ocutside of the home? -
Yes No . (check one) full—time.a
part—-time ‘unemployed at the present c .
What kind of work does she do? . o
If your mother is.not)living did she die within the

last three years? Yes NHo

Birghplace of ﬁothe;

resent age °
Birthplace of father TN

What grade did your mother complete in

What grade did your father c6mplete in school? : :

hY

A

Lr
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a)

a)

b)

ay

_.b)

R -1 187..
Do people ofher'than your parents, brothers, and -
slsters, live 1n your home? Yes No . .

If "“Yes" how are they related to you? (example:
aunt uncle, cousin, boarder, etc.)

In your family are you:

The . oniy childz Yes . No . If “No" are
you the youngest <hild the oldest child

in between Chlld (check one).

.

what is the totail number of children- in your

. famlly? .

Hhen You were in grade school in grade EIth what

school did you do to? L -

In what city?

sl
-



. Sometime during GRADE EIGHT you probably
thought -about what HIGH SCHOOL
was going to be like.

. . .
Pretend- that you are back in GRADE EIGHT
and thinking about GOING to HIGH SCHOOL.

2

_ Please'tell#ﬁ€%556ﬁimyoui thoughts and
feelings by answering the questions
on the following pages.
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TIME STARTED: il ' ' ‘

INSTRUCTIONS:

Answer the following questlons'by prlntlng A, B, C,
D, or E, in the space after the question.

means It bothered me a whole lot. /
It bothered me often. o 5
It bothered me sometimes.
It hardly ever bothered me. .
It never bothered me.

mbdww

NHEN YOU WERE IN GRADE EIGHT how did you feel about:

. 1. a) ~ the size Bf the high school you wou&d be attendlng"
b) moving from classroom to classroom? _;___.

c)' sharing a locker in high school? ;___1.

' A
d) sharing a locker in high school with a possible
stranger? .

e) changing your clothes in the locker room for gym
. period? .

'£} showering with the other kids after gym or sports?
g) ﬁsing the high school library? .

h) what you were going to do during‘'your free periods
-in high school? .

A

i) the rules, about clothes youfcould'wear to school?
d}'j) the other rules that you would have to follow in
; hlgh.school? -

, - T P
REHEHBERS‘- YOU ARE PRETENDING THAT YOU ARE BACK IN GRADE EIGHT

AND THINKING ABOUT WHAT HIGH. SCHOOL IS GOING TO BE
LIKE.

2. a) what subjects youiwould take in high school?

b) the amount of homework that you would ﬁave every
night? '

c) examinations that you would have to write?
. " . }

d) doing ahsignmenta, projects, and essays, in high
school? 4 N \
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Continued: . N

- ) . B _ (Ir:“’ l‘-, :‘
A means It bothered me a whole lot.

It bothered me cften. ' : _ .
‘ It bothered me sometines. ' ' e
It hardly ever bothered me.
It never bothered me.

MY aw

- \
WHEN YOU WERE IN GRADE EIGHT how did you feel about:

3. 3) the number of teachers that you would have in high

' school? . _
b) how the teachers would like you?. _ .
c) hQS you would like your teacherg? .
4. a) meeting boys and girls from other s&hoolq?‘ .
b) making ncw'friends? .
c} Dbeing accept?d by other students? __ .

d) being in the youngest group in a large school?

e) be1ng seParated from your old friends because they
were going to a different high school? .

f) being able to stay out later at night?
g) going to high schooi-dapces? .
h) dating people from other schools? e

i) Dbelonging to various clubs and organizations in high
‘school? . :

TIME COMPLETED:

.
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TIME STARTED: _ -

INSTRUCTIORS:

' Answer YES or NO‘to the following questions.

WHEN YOU WERE IN GRADE EIGHT did you ever: s

-

1. Pind it hard to keep your mind on anyth:mg" .

2. Get nervous when someone was watching you? _____ .

3. . Peel that you had to be the best in everything? ____ .
4. Blush easily? - . | | . | '
5. Like everyone you knew? __._. - |

6. ﬁotice your heart beat:- very fast sometimes? '_____..

7. Peel like shouting at times? _ - . L

8. Wish that you could be very far from where ypu were"

9, Think that others could do things easier than you could?

10. Want to win a game rather than lose lt" _____;__.

1l1. Peel secretly afraid of a lot of thmga" i___. J

12,/ _“Feel that others did not 11ke the way that' you did thlngs‘>
13. PFeel alone even when there were people- aro_und? — .

X4, Bave trouble making up your mind? _ - .. '

15. Get nervous - when things did not go right for yori?a-"___.'
16. ." Worry most of the time? '-_. '

- 17. Always be kind? - .'1/\ |

18, ‘worry about what your parents}would say to.you? .
19, Often have t.rouhle getting your breath? ___ .
20. Get ang;:y e%fuly? - -
21, Always have good manners? ___ .

22. Have your hands feel sweaty? . ¢
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L]

Continued;: -

‘Answer YES or NO to the following questions.

-

WHEH YOU WERE IN GRADE EIGM‘ did you ever:

¥

23.' Thxnk that you had to go to the toilet’ more than most
people? e

T 24, Think that the other kids were happier than you were?
25. Hbrry .about what other people thought about you? -

26. Have trouble swallowlng? . .

27. MWorry about things that diad not really make any difference
. later on? . . - v

9

. 28, Think that your feelings got hurt egsily?

29. Worry abodﬁ doing the right thing? .

NGy
30. Worry about what was g01ng to happen? .
31. Peel that you were always good? .
32. ,Plnd it hard to go to sleep at night? .

33. . Worxy about. how well you were doing at‘achooi? —
34. Be nice to eve;yone.-always? ;____. . SR

3s. élyour feellngs hurt .easily when you were scolded?fJ
36. Tell the truth every single time? _____.”

37. Often get lonesome when you were with peOple? .

58 Peel that, someone would tell you that you did things the
\ﬁ/Wrong'way? ) - , .

o)

.39, Get afraid of the dark? .

40. - Find it hard to keep your mind on your school work? .

" 41. Never get angry? - .

42;- Often feel Blck to. your stomach?

v
-

43. Worry when you ‘went to bed at night? -

44, Often do thlngs that you w;shed you had never done? ._

Y
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Continued: o <.

Answer YES or NO to_phe following questions.

&

WHEN YOU WERE IN GRADE EIGHT did you ever:

'45. Get headdches? .

46. Often worry about what could happen to your parents?
' 1

47. Never say things that you shouldn't? - .

- 48. Get tired easi¥y? .

-
-

49. Think that it was good to gfet high grades? __

' s0. Have bad t;'lr"eams'{ e TN
' 51. Get nervous? _ ' "
52. Hew}er lie?_._-___; : . .

53. Worxy often labout something bad happening to you? ’\ .

7"

\ , . .~ TIME COMPLETED:

T



194,
TIME STARTED .

REMEMBER - we are talking about when you were in GRADE EIGHT.
INSTRUCTIONS : | _ R
Angwer the‘following questions by putting a circle

_around YES, NO, or ?. {(the ‘question mark means you
don't know). »

. ¥ e
54. Did you have any concerns about going- to cP
high school when you were. in drade eight? - YES NO
. ] : '

'55. " a) Did you have any older brother(s) or
sister (s) who were in any high school
‘when you wére in grade gight? YES NO
b) Did you hate any older brother(s) or
sister (s) who had dropped out of hlgh
school? YES NO'™

c) Did you have any older: brothef(s) or
sister (s) who had graduated from h1gh
school? YES NO

d) Did your older brother (s) or sister (s)
ever tell «you what high school would be

like? _ : . - YES - NO

e) Did you ever ask your older brother (s) v

or sister(s) whdt high Bchool was Iike :
 when you were in grade eight? . YES NO

56. Did any of your grade school teachers or the
" principal ever™talk to you about high school? YES NO
'If you answered "YES", was it about:

i the program in which you would o :
 be enrolled?: - YES NO
ii ' the courses you would be taking? YES NO
1ii something about what high- school - i
= ‘would be. like? . _ - YES. NO

iv other (specify)-

4 1

P Y

57. Did you ever have any kind of a program,
course or talk, while you were in grade o
eight, to help you learn about high school? YES NO .

58. Did you ever have a field trip or.a visit
to the high schdol that you would be going

to when you graduated from grade eight? | YES ' RO
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Continued: B : . -

INSTRUCTIONS:
Answer the following questions by putting a cirele

around YES, NO, or ?. (the question mark means you
don't know). - :

\

59. a) bpid anyone from any high school come
to your grade school and talk to your
class about high school? -

b) If "YES" was it a: (check one)ﬁ

-

Teacher

Guidance Counsellor

Vice-principal
©
¢ .

Principal
Student ____ ..
Other (specify)

e

. o ‘ ~ TIME COMPLETED:

"
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Ry

You are NOW in HIGH. SCHOOL. '
In fact- you have almost completed your
FIRST YRAR., . -

Think about the PAST YEAR., M

Especially try and remember what it was
" like for the first few months.

Tell me what it was like by answering the
questions on the following pages. 7 -
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' TIME STARTED :

You probably had some idea of wha€ high school would be
like before you ?qt here. ' :

60. a) Are things different than you expected -them
to be? Yes No . ‘

o

b} In what ways are they different?

61. How did your firgt few months in high schdol compare
with what you thought it would be like? (check one)
) i Better than you expected - .
ii- About what you had expected .
iii Worse than you expected -

62. What did you think about the size of the school when
: you first arrived at high school?

i Bigger than you expected .
Iy About what you expected S y
iii\ Smaller than you expected .

63. What did you think about the size of the grounds when
you first arrived in high school? . )

i Bigger than you expeéted : .
- ii About what you expected L .
iii Smaller than you expected .

64. How long a time did it take you to get used to high school?

-1 1 to 3 weeks .
.ii 4 to 6 weeks .

. o
iii 7 weeks, or more . -

)

65. Did it take you a long.time to get us€d tq moving from
classroom to classroom?  Yes No. . -

.

66., a)} Do you have a locker? Yes No

b) Do you share yoﬁr locker with_ someone else? Yes
No « If "Yes" :

¢) How do you feel about sharing your locker?
- i It doesn't bother me at all .

ii It bothers me a little -
iii It bothers' me a lot -
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: REMEHBER - we're talklng aboug/ﬁcw yoijfeel NOW.
'How do you feel about:

a) Changing your clothesdin the locker room o¥ changing room?

i It doesn't bother me at all 4, ‘
ii It bothers me a little & .,
.134i It bothers me a lot -

-
Y

b) Showerlng with other students agte? gym or sports activitie
¢
i It doesn't bother me at alli -
ii It bothers me a‘little . %
iii It bothers me a lot .

Do vyou thlnk that your hlgh school llbrary is:

i Hore qulppgd than your grade school library .
ii Equipped about the same as your grade school
library
iii Less equxpped than your grade schoel  library .

a) What did you generally do during your free perloda '
when you first started high schocl?

i Did homework not done at home

ii Did homework assigned for the next day 8 clasa
iii Just fooled around ,

iv sat around talking with . frlends .

v Other (spec1fy) j

L -

b) Mhat do-you generally do now duriﬁg ypugtfpee periods?

i Do homework not done at home i
ii Do homework assigned for the next day s class

iii Just fool around : | Ea
iv Sit around talking with friends . )
b 4 Other (spec1fy) ) .

a) What do you think ‘about the dress code or reg 1ations
lat your achool? (check one) -
. 1 Agree Wlth them 5trongly¢ .
- ii Agree with them sgmewhat .
iii No opinion about “them . _
iv Disagree with them somewhat .
v Disagree with them strongly .

b) what do you thi

of the other rules that you have to.
v fpllow in h

school? -(check one)

« i Agree th them strongly -
ii Agree wi them . .
iii. No opini ut then .
iv Disagree with them .

v ‘Disagree with them strongly

LS
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c) What do you thlnk about the courses you are taking now? ///
i Enjoy tﬁ\m a lot - .
ii Enjoy them a little ..
iii Don‘t enjoy them at all .

d)}) what do you think’aﬁdut the amount of homework you get?

i There is too little .
.ii It's just right _ .

iii There is toco much -

e) How de you fee},about writing examinations?

i I love writing exams - g
ii X like writing exams . 2
iii I am neutral about writing exams .
iv X don't like writing exams -
._ Vv I hate writing exams .

f) How do you feel about doing a551gnments, projects, and
essays 1n high school?
i Like doing them ‘;
ii Neutral about doing them -

e —t—

. 1ii Don't like/doing them -

g) Bow much do y0u "think you learn by doing these a551gnments.
-projects, and. essayg\

i A great deal . ‘
i1 Quite a bit . rt
iii Something . ;
iv Very little R

v Nothing at all Y .

-

a) How do Qon feel about having several different teachers?

»

i Like it. - ; ‘ .
ii No opinion . :

iii Dislike it .
b) ~ Do you think that most of ybur teachers 1ike“y0u?

Yes . No - Maybe Don't know

¢) How do you like most of 'your teachers? .

i Very much .
ii Quite a bit - -
iii Somewhat .
iv A little .

v Not at all - _\5
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REMEMBER -~ we're talking about what you think and feel NOW

72! a) Did you have any particular problem this year with

which you wanted help? Yes ' No .. If "Yes"
. to whom did you go for help?

i Family member - .
ii Principal _ - .
iii Vice-principal -
_iv Homeroom teacher ..
v Guidance counsellor . .
vi Classmate . ,
. vii Kept it to yourself ° - _ g
- viii Other (specify) : ' .

b) What kind of a problem was it?

200.

\

Please tell me about your feelings to the next several
questions by circling A, B, C,' D, or E, . T

A means It bothers me a whole lot.
: It bothers me often.

‘It botliers me .sometimes.

It hardly ever bothers me. . :

It never: bothers me., . :

mMoQw

73. How do you feel about:
a) meet;ng new people? ‘ A B c-‘n E
b) @aking new friends? l A B c _D‘ B
c) ‘being accepted by other students? A 3' C D E

d)"heing in the ‘youngest group of

_students in the school? A B C D E
T Te) being separated from old grade. : -

school friends who have gone to . f>

different high schools? A B C'D E

( £) getting behind in your studies
because of school-centered '
activities (example: belonging
‘to a team, a school club, etc.) A B C D E
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*Now that you are in high school are you ‘allowed to stay out

e - later at night? Yes No . If "Yes" how late?
(Put a check mark in the approprlate boxes)
10:00 or 10H30 11:00] 11:30 12}00 12:30] 1:00 ] 1:30 or
earlier . later

Mon,

Tue

Wed -

Thu :

Pri

sat’ . -

- . e — - ' \—'\\ A

75.

76.

d) Do you date people from other high schools? Yes

Now that you are in high school are you allowed to date:
Yeg - Ho -« If “Ho how do you feel about itz

i It bothers me a whole lot -
i1 It bothers me often .
iii It bothersg me sometimes - -
iv It hardly ever bothers me . "
v It never bothers me -

If you are allowed to date angwer the next questions:
(76 a,b.c,d.)

a) Do you go steady? Yes No ..

b) How well do your parents know your steady?

i Very well .
ii- Quite well . '
"iii Not very well . ’

—_— 4

iv Not at all o

c) Hhat kinds of thlnga are you more 11kely to do when you
' go . out?

i Go to parties ‘ .
ii Go to a movie .

iii Go to a sporting event or a game .
iv Go for a walk ' :
v Other (specxfyi -

No ____%.
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77.

78.

79.

80.

81.

a)

b)

c)

d)

s -y

Are you on any school team
- "Yes" what kind? -

Are you on any teams cutside of the school getting?
If "Yes" what kind? . ‘

Yes No -

87 Yes .

. !

No

202. .

- If

Do you belong to any clubs or organizations at school?

Yes No

. If "Yes" what are they?

Did you always get on any team that you tried dut for?

Yes No - .

1 It bothered m¢ a whole lot
ii Xt bothered me often - -

"iii It botherxred me sometimes .

iv It hardly ever bothered me
v It never bothered me -

If "No“ how did you feel about it? L

a) Does your high school have danceg? Yed ___ ¥o .

i As often as there is one, .

ii Once in a while
iii Never .

‘b) Do you enqu_gding to high ééhool dancea?‘ Yes . No
If "Yes" how often do You go to dances?A_ :

a) How often .do you go to the movies? . J

i Never, or almost never: .
ii About once a month or less

iii About onee every

iv About once a week .
v About twice_.a week. - .
vi More than twice a week - .

il

two or three weeksg . .

‘With whom do -you éo out most often?

i By yourself
ii with a date

¥

- ! o ‘q

iii, With other boys only . . ( v
iv. With other girls only, . '

v With a mixed group of boys and girls .

vi With .a' member (s) of 'my family . .

vii ‘Other (specify)

a) Do you receive an allowance? Yes No
about how much allowance do you get a week?

b) Do:you have a part-time'job )
,du}ing the school year? (check one of the above{ .

c) How many hours a week ‘do you work?

’

» If “Yes"

or full-time job

A —



%:>'q) If you have a part-time job do’ you a2lso receive an

82.

83.

85.

203,

d) About how much money do you earn a week?

allowance? Yes _ No .

f) If you have a full-time job do you receive an allowance?
Yes .___ No . -

L
PART III

In view of your own experience:

4

What do you think about all grade schools having a course
or program in grade. eight to prepare students for high
school? N '

" 1 Agree strongly .
ii Agree L . C
iii No opinion R
iv Disagreée .

If you disagree, why? 4

If you could have-had a course or program in grade eight
to prepare you for high school, what kinds of thing would

you have suggested for discussion? (list as many sugges-
tions as you wish - use the-back of the paper if you wish)

Bow should such a program be conducted?

i On one-student-to-a¢teacher basisg e k}

il . In small groups (5.to 8 students .and a leader)
i@i In larger groups (9 to 15,students and a leader

iv In whole classes . W v
v Other (Spécify) ‘ ' . . L}
What schooi persohnel'should be invoived in these programi?
i Homé%oom teachers , ..
ii Guidance counsellors ..
iii Vicge-principal e .
iv Principal . . .

v Any teacher who wants to get involved - .
vi All of the above .
vii Some of the above (specify).




!

87.

.. B8,

89.

90.

9l.

92.

204,
many sessiﬁn should the program have? A
Y7 1 jessioh only . : | : \{
ii .2 ¢t sessions . ‘
1ii 4 to 6 sesasions - .

iv 7 to 9 sessions . -
«v 10 sessions or more -

How many times a week should the progré}nbe carried‘
on? : .

How/many hours should each session be? .

Should the'proéram be schedulead:

i During school time? Yes No .
ii After school time? Yes No .
iii During Junch breaks? Yes _. No .
iv Puring free periods? |, Yes No .

What time of year éhould the program start? (month)

Should everyone in grade eight have +to attend these
seggions? Yes No . )

As a ninth grade student would you be willing to volunteer
to help start such a program? ' .

Yes No Undecided .

TIME COMPLETED:

o
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* INTRODUCTION TO THE s'rubzm's-

Hy name is Walter Clemens and J am a student at the
'Unlveralty of Windsor 1n the School of Social Work.

I am here tqday to conduct some research as part of
the requirements for a Master's degree in-Social Work.

I have chosen to study the opinions and feelings of
grade nine students about what it's like to be a student in
graﬂe eight and grade nine and what the passage between the .

grades 18 like. -
- Thus your co-operatlon in thls research is very
meortant for the completlon of the study. T -

5

'LISTEN CAREPULLY TO'THE IHSTRUCTIOHS: : HE

1. The duéstlonnalre comes in. two parts. When you have
-. finished the first part raise the paper and the second
part will be ngen to you. .

© 2. In the questlonnalre there are NO RIGHT OR WRONG ANSWERS.
What is xmportant are YOUR OPINIONS. Pléase fill in’the
questionnaire honestly and as thoroughly as possible.

PLEASE do not leave out any questions and their answers.

3. You not have to put your name on the paper. All’
1nfo tion is strictly confidential. Remember, absolutely
" no one, including myself, 'is going to know who answered
what questionnaire. If some questions seem too personal
_ just remember that no one is going to know your answer.
. So please, I repeat, answer all guestions - honestly.

4. Pollow the written instructions very cnrefullj.andzﬁou
" shouldn't have any trouble completing-the form. ":

5. The quegtions can be answered in several ways. Mostly:
.you: wil¥ £ill in the blank with the appropriate answar
- given; pick one of the. choices presented: write in
"or no; circle an appropriate letter. " Whenever you,lee
the word Other (specify) that means you write in your
own answer. If you wish to write in any opinions on
any questlon, please do. )

-~

.{_f
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. INSTRUCTIONS TO THE STUDENT:

Please read the questions very carefully.

-

Read everything in each question before answering it.

. There are no right or wrong answers.

{5
YOUR OPINIONS and PEELIHGS are what is IHPORSBﬁT

NO names are to be put on the questionnairé{

 PLEASE answer ALL questions.

: Thank you very much for §our
- : . time and co-operation. -

&

- 5 C Walter J. Clemens
. o School of Social Work
el University of Windsor.

PLEASE EEGIN

A E



a)

b)
c)
d)
e)

a)

b)

c).

d)

a)

b)

. c)

.'.d)

a)
b}
c)
d)

a)

- What kind of work . does/did she do? -

.Birthpiace of father

What grade in school dld your father complete?

208,

' QUESTIONﬁAiRE
‘Male _ Femele’____; (dheck one). ‘
Birthaate - a . Present age .
Street where you nowlllwe L | ' - .
What are the fert two numbers of your hOme address? _*;__.'
Ho& long have you lived at this addreSs? T : .

1s your father or male legal guardian living? Yes

S
B )

.NO : -

If Yes is he empioyed? Yes +  No . {(check one).
ﬁullétime ‘ : Part—time - ‘Unemployed at the ‘
present ' Retired - o -

What klnd of work does/dld he do?

]

If your father is not living did he die w1th1n the last

. three years? Yes. __No .

Is your mother or female legal guardian 1iviﬁg? Yes
No - . . _ _ .. -

B

If Yes 13 she enmployed-’ outalde the home? Yes - _Ro e
(check one) Full-time Pert—tlme Unemployed
at the present __ Retired .

Y + -

: [
If’your mother is. not living did she d1e within the last
three ‘years? - Yes No e

Birtliplace of mother . Hother‘s-preeent_age .

. Father's present age .

ﬂ-

What grade 4in’ school did your mother complete?

Do peopie other t‘han‘your—parentgJ brothgfgi_and aisters,
live in your home? Yes ___No . If Ye;. how arE‘
they related to }ou? (examPLe: -aunt, uncle, cousin,

boarder, etc.) &




d)

a)

" b)

a)

b)

} living at home? .

P
v 209,

Do both of your parents live in the same house as you do?
Yeés No . If No, which parent does not live
with you? (check. one) Father Mother .

. -

L

In your family are. you: ‘ _
The only child? Yes No . If No, are you the
youngest child the oldest child _ in between
chiid {check one)' '

What is the ‘total number of children in your famlly

When you were in grade school 1n grade elght what school

- did you go to? ' . .

In what city? ‘ e

P~
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ca

Although it has been almost a year since ydu
graduated from GRADE EIGHT, I would like you to txy and
- REMEMBER .

5 what GRADE EIGHT was LIKE.
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Sometime dﬁfing GRADE EIGHT you probably
e thought about what HIGH SCEOOL
was going to be like.

Pretend that you are back in GRADE EIGET
and thinking about GOING- to HIGH SCHOOL.

Please tell me about your thoughts and.
feelings by answering the questions
on the following pages.

R T Ny 4 - 2y



. 212.

INSTRUCTIONS:

Answer the following questions by printing, &, B, C, D, or E,.
in the space after the question. -

HoOwY>

‘means It bothered me a whole lot.
It bothered me often.
It bothered me sometimes.
It hardly ever bothered me.
It never bothered me.

Lol

WHEN YOU WERE IN GRADE EIGHT how did you feel® about:

8. a)
b}
c)

d)

e)

£)

g)
h)

i)

1)

the size of the high school you would be attending?

moving from classroom to classroom? .

; ™
sharing a locker in high school? .

sharing a locker in high school with a pdssible stranger?'

- -

changing your clothes in the locker room for gym period?

showering with the other kids after gYm or sports? '.
using the high school.library? .

what you were going to do during your free periods in
high school?- ] T

-

the rules about clothes you could wear to-scﬁpol?-‘“—‘"'

‘\_ +
the other rules that you would have ‘to follow in high
school? . ' '

REMEMBER ~ YOU ARE PRETENDING THAT YOU ARE BACK IN GRADE EIGBT‘I

9. a)

b)

c)

a)

AND THINKING ABOUT WEAT HIGH SCHOOL IS GOING TO BE
LIKE. ' B

‘what subjects you would take in high school? .
the amount of homework that you.would have every night?
examinations that.you would have to write? |

doing assignments, projects, and essays, in high school?

-
-

o
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Continued: .
A means It bothered me a whole lot. - — .
B It bothered me often. ‘ iy i B
Cc It bothered me sometimes. ‘
D It haxdly ever bothered me.
B It never bothered me.

LY

WHEN YOU WERE IN GRADE EIGHT how did you feel about:

10. a) the number of teachers'that you would hadghin high-
school? .. ' - :

-b) how the teachers would like you? - .

| ¢) how you would L}ké yourrteacberg? _—

11.. a) meeﬁing boys and girls_féom other'schools?‘uh___.

’ . b) maﬁihg‘new friends? —_ o
ic) being accepted by othé; étudents?‘____*, |
d) being in the youngest group in a large school?. = .
e) béin@-sepaéhted from your old friends because they
o were going to a different high»school?___;__,.‘-
'_f) being able to hﬁ:y'outvlater at night? ;_i__.
'g) going to'ﬁigh school dances? , .-
-‘h) dating peoble frog dther schools?.;____. L

i) belonéiﬁa to various clubs and,org;nizations in high
' school? - . .

12, a) what nighté were you allowed to-;o out and until what time?

(check the appropriate boxes): _

9:00 ox | 9:30 | 10:00 | 10:30 | 11:00 | 11:30 | 12:00] 1:00 or
earlier “ | Later

Mon

Tue - v

Wed )

Thu -

Pri

Sat
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REMEMBER - we are talking"aﬁout when you were in GRADE EIGHT.
INSTRUCTIONS:

Answer the following questions'by putting a circle around
YES or NO. : .

™

13. -Did you have any concerns about going to
high school when you were in grade eight? YES NO

14.. a) Did you have any older brother(s) or T
. sister(s) who were in any high school when: ‘ p\)

you were,in grade eight? . YES ' NO

b) Did you have any older brother(s) or 4

.sister (s) who had dropped cut of high (

scheoal? - : - YES NO

c) Did you have any older brother (s) or . !

sister (s) who-had grad®ated from any

high school? ' i ' , YES NO

d) Did your older brother(s) or sister (s)

‘ever tell you what high school would be , .

like? : . - YES NO
e Did you ever ask your clder brother(s) -

or sister(s) what high school was like

when' you were in grade eight? YES NO
15. Did any of your grade school teachers or | .

your grade achool principal ever talk to o,

you about high school? . ' ) YES NO

If you answered Xés, was it abput:

the program in which you would be enrolled?YES WO

the courses you would be taking? - YES NO
something about what high school would
be like? : )

YES NO
other (specify)

16. when you wefe in grade eight‘did yoh ever
have a field trip- or a visit to the high :
school that you would be going to? YES NO

17. a) Did anyone from any high school come
to your grade school and talk to you or ]
your class about high achool? o

b) If Yes.was it a:

Teacher’ . , . . -
. Guidance Counsellor .

Vice-principal. .

Principal .

Student

Other (who) T . ' —

——t—



'c} Did you think that {you were prepared
enough for high school?

‘

215.

NO
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You are NOW in HIGH SCHOOL.
In fact you have almost completed your
" FIRST YEAR. -

Think about the PAST YEAR. .

Especiélly try and remember what it was
like for the first few months.’

Tell me what it was like by answering the

questions on the following pages.

216,



You probably had some idea of what hzgh school would be
like before you got here.

' B ) -

18. a) Are Ehinga different than you expected them to be?

Yes _ No . If Yes:

b) 1In what ways are they different? ‘ ‘ o=

19. How did your first few months in high school compare
with what you thopght\it would be like? (check one)

Better than you expected | .
About what you had expected .
Worse than you expected .

20. Wwhat'did you think about the size of the school when
you first arrived at high school?

Bigger than you expected -
About what you expected .
“Smaller than you expected .

21l. what did you think about the size of the grounds when
you first arrived in high school?

Bigger than you expected y
About what you expected .
Smaller than you'expected .

i

. 22. How 10ng'a-time did it take you to gét used to high school?

1 to 3 weeks .
4 to 6 weeks »
7 weeks or more .

23, Did it take you a long time to get used to moving from

clasaroom to clasaroom? Yes No .-
t24. a) Do you have a locker? Yes No .
b) Do u share your locker with some;;j§¥*Yes No
If
c): How do you feel about sharing'your locker?

*// It doesn't bother me at all __ - .
: " It bothers me a little : . i
It bothers me a lot P . :



-

bo you use your high school library-

d)
e)
REMEMBER
25. How
a)
b)
26,
27. a)’

28.

"Other (specify)

b)

a)

b}

218.

Does your school have a place where you change into .
your gym uniform? Yes No - ’

Does your a%hool have showers for you to use after
gym? Yes _ No . ‘

-

- we're talking about how you think and feel NOW.
do you feel about:

Changlng your clothes in the 1ocker room or changing_
room? .

It doesn‘t bother me at all . N

It bothers me a little -

It bothers me a lot

- -

Showering with other students after gym Or sports
activities? o~ \

‘?/ 1
It doesn’'t bother me at all
It bothers me a little .
It bothers me a lot .

More than you used your grade school llbrary .
About tihe same amount . ( :
Less than - |

What did you generally do during your free perloda -
or spares when you flrst started high school?

Did homework not done at home *
Did homework assigned for the next day 8 class .
Just fooled around

Sat around talking with frlends .

‘What do you generally do now during free periods or spares?

Do homework not done at home

Do homework assigned for. the next day 8 clasa
Just fool around

Sit around” talking wit. withvfriends : .

Other (apec1fy)

Do you ﬁYve rules about what you can wear to school?
Yes No . If Yes:

What do jou ‘think about the dress code ox rules at
your scpool? :

O
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c)

a)

b)

c)

d)

e}

‘Disagree with them somewhat - "

219,

Agree v1th them strongly .
Agree with them somewhat .
Have no opinion about th-n : .

——

.Disagree with them strongly .

What dp you think of the other rules that you have to
foll in high school?

Agree with them strongly .

Agree with them somewhat .
Have no opinion about them -
Disagree with them -

Disagree with thenm g ongly .

What do you think about the courses you are taking now?
Enjoy them a lot .

Enjoy them a little .

Don'‘t enjoy them at all .

What do you think about the amount of homework you get?

There is too little .
It's just right - .
There is too much . :

.‘ .

How do you feel about writing examinations?

I love writlng exams - .

I like writing exams

I am neutral about wrltlng exams T .
I don‘t like writing exans .

I hate writing exams .

How do you feel about d01ng assignments, proijects,
and essays‘in hlgh school?

Like doxng them - - \
Neutral about doxng them -
Don't like doing them .

‘Ebw muach do think yvou learn: hy doing these

assignments, pro:ects. and essays?

A great deal .

Quite a bit R

Something .

Very little .

Hothing at all .
: ‘ I
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Vg ,
a) Bow do you feel about havxﬁg several different teachers?

k]

Like ‘it .
_No opinion PR

Dislike it .

3

b) Do. you think that most of your teachers llke you?

Yes ° . ‘No 3.Maybo .__Don't know )
'Dog'tKCare * .

c) How do you like most of your teachers?

- Very much .
Quite a bit .
Somewhat .

A little -
' Not at al} .

. ' ‘ B )
REMEMBER - we're-talking about what you think and feel NOW

31.

32.

a) Did you have any partlcular problem thls year with
which you wanted help? . Yes No . If Yes ‘
" to whom did you go for help? : '

i PFamily member .

ii Principal .
T S+ Vice-principal .
T iv . Homeroom teacher . .
‘v. . Guidance counsellor .
) vi;-Classmate
. vii Kept it to yourself -
, V111 Other (specify)c — o . .

b) tht kind of a problem waa it?

L - . ’ , : -
Pleage tell me about your feelings to the next several -

' questions by circling A, B, C. D, or B.

A means It'bothers me a whole lot.
It bothers me often..’ '
It bothers me sometimes: '
It hardly ever bothers me.
It never bothers me. -

monw

How do you feel about:

a) Meetingnewpeople? ° = ° A B C D E

b) -Haking new friends? ’ co “"A B C D E )

2



o ‘ ' a)__Being in the ' youngest:-growp of .

, : ‘ 221.

c) Being accepted by other students?. A B C D E

students in tre school? A B C D E

e) Being separated from old grade
school friends who have gone to

different high sdhools’ - A B C D E,
| f)  Getting bEhlnd in your school work |
* because of school-centered activities
. (example: belonging to a team, a
school club, etc.) A B C D E.
33. How that you are in high school are you allowed to stay
out later at nlght? Yes Ho
(Put a check mark 1n the appropriate boxes)
10:00 or| 10:30 | 11:00 ¢ 11:30 12:00 | 12:30°| 1:00 | 1:30 or
;:;i earlier B ¥ 4 1 1 later
' _Mon| |
Tue
Wed ‘
Thu
Fri
sat ; L
\\ Sun i )
. N ‘ ] "
34. Now that you are in high a 1 lare you allowed to date?
Yes . No . If No how do you feel about it? '
It bothers me a whole lot . A
" It bothers me often - P
It bothers me sometimes . -
It hardly ever bothers me ! . , -
It never bothers me __ .« :
35. If you are allowed to date, DO you date? Yes No .
Sometimes . -

»*

a)- Do you go steady? _YES’ No - : -



.36. a) Are you on any school teams? Yes - No - If

) I 222,
" b) How well do your parents know ﬁour steady?

Very well .
Quite well

on_mAHot_veryowell I T T .
Not at - all _ ™ g

. €) what kinds of things are you more likely to ao when
you go out?

Go "to parties - .
Go to a movie

Go to a sportlng event or a game
'Go for 'a walk

Other (apec1fy§ - ' : . .
o

d) Do you date people from other high schoola? !es¢~
No . - )

Yes, what kinds?

- [

b) Are you on any teams outaide of the school. settrng?
" Yes . Ho : . If YBB, what kinds? . .

~

c) Do you helong to any clubs or organizations at school?
Yes No ... I1f Yes, what are they? '

a.

-d), Did you always get on any team that you?trled out” for°

It bothered me a'whole lot -

It bothered me often "

It bothered me sometimes —— .

It hardly ever bothered me .
“\\,5 ‘It never bothered me - .

37. a) Does your hlgh school have dancea? Yes No

b) Do you enjoy going to your high school dances? Yés

No . If Yes, how often do you go to high school
danceg?

»

* As often as there is one .
Once in a while - !
Never . :
58. How often do you g6 to movieg?

Never - . o .

About once a month or less R ’ .
. - About once every or! three weeks - .

About once a week .

About twice a week ‘w

More tqon twice a week
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39.

40,

o

41,

42-

43.

B . : ' ‘ 223,

What do most of the friends that you hang around with
do for entertainment?

With whom do you go out with most gften?

-

By Qouraelf .

With a date .
With other boys only .
~ . With other girls only )
: With a mixed group of boys and girls .
With a member (8) of my family .
Other (specify) .
a) Do you receive an allowance? Yeg No < If

- XYes, about how much allowance do you get a week?

b) If you don't getfgn allowance do you get money*whenever
you need it, at ast most of the time? Yes Ho

c) ‘Do you have a part-time job ﬂufiﬁg éﬁe school year?
- - Yes No . If Yes, what kind of a job?

¥

d) About how many hours a week do you work on the

average" L .
" e) 'About how mudh moﬁey do you earn a wee]-:‘> .
. £) . If you have a part-time job do you also receive ‘an
allowance? Yes No L . -
- PART III

In view of your own experience-‘

a) Wwhat do you think about all. grade schools having a
program or series of talks, in grade eight, to
prepare students for high school?

" Agree strongly .
Agree - _ . : J
No opinien _ = . ‘ :
Disagree: -

b) 1If you diaaqree. why? ' ' .

If you were setting up a program or a series of talks for
grade eight students to prepare them for high school,
% what kinds of thinqa would you discuss?




44. How should such a program be conducted?.

On one-student-to-a-teacher basis .
In small groups (5 to 8 students and a
1ead}r.).
In larger groups (9 to 15 students and
a leader) ..

In whole clasgses .

Other (specify). . _ .

45. what school personnel should be involved in these prograhs?.

Homexrocom teachers o
Guidance Counsellors .
\\Vigs;principal . . -
Pringipal -
Any teacher who wants to get involved . .

All of the above
Some of the .abo (1nd1cate which ones) -

46. How many sessions should the program have?

1 session Only . L
- 2 to 3 sessions . L " -
4 to 6 sessions . '
"7 to 9 gessions -
10 sessions or more N

47. How many times a week should the program. be carried on?

A

48. How mahy hours should each aesgion be? . "o

49. Should the program be scheduled:

. Durlng school time? Yes - ‘Ho .
After school time? Yes No .
During luch breaks? Yes | No .
During free perxiods? Yes Ne -
50. what time of year should the program start? (month) .
,Should everyone in grade eight have to attend these sessions?
Yes No ___ . .(
51. As a ninth grade student would you be willing to volunteer .
* to help start such a program? Yes No
Undecided . -

Thank you very much for your -
v _ co-operation.
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a)
-b)
. C)
aj®
e)
a)
b)
c)

d)
a)

B)

b)

' 226.

address?

INTERVIEW SCHEDULE ’ ‘ .7
Male Female (check one).
| Birthdate . Present Age .
Street where you now live. | .
What are the first two numbers of your home

How ‘long have you llved at this address? . -

Is your father orfmale legal guardian living?

Yes "No

}f-Yes>is he eméloied?

wWhat kind of work

If your father is

"Yes No . (check one)

does/did he do? S

o

not living did.he die within the

last three years? Yes

is your mother or

No .

female iegalrguardian living?

Yes _No .

If Yes is she employed outside the home? '
Yes No - ) :

(check one): PFull-time . - Part-time

Unemployed at the present Retired .

what kind of work deces/did she:do?.

-
i’

If your mother is not living did she die within
the last three vears? Yes *No .

Blrthplace of mother

Blrthplace of father

Do people oth

at grade in school aid, your mother complete?

at' grade in school did your °‘father complete?

sisters, live 1

. Mother's present age

. Father's present age

than your parents, brothers, and
your home? Yes No _ -

If Yes, how are}they related to you? (example:

aunt, uncle, co

in, boarder, ete.) .

Do. both of your parents live in the same house as

you do? Yes

No .

. If No, which parent.

does not live with you?

Mother

{check one) Father



a)
b)
7. a)
b)
¢

¥ from

227.
In your family are you: - '
The only child? Yes No - If No, are
you the youngest child the oldest child o
in between child {check one). /

What is the total number of children in your family
living -at home? -

. : r .
When you-were in grade school in grade eiqght what
school did you go to?

In what city? .

]
"

Although it has been almost a year since you graduated
grade eight, I would like you to try and remember what

it was like when you were a grade eight student and tell me
about it by answering the following questions: y

a)

a)

b)

c)

)

. c).

a)

b)

Part I
Did you think that ‘'your school was very big? .

Did you mo®e from classroom to classroom for the

‘different subjects that you took? Yes “No .

If Yes, how did you feel about moving from classroom
to classroom? . .
) ‘ ! i

If No, did your teachers move from classroom to
classroom? Yes No . '

L

If you didn't move from classroom to classroom, how
did you feel about staying in the same classroom?

»

Did -you have a lockéé in your school? Yes
No _+ If Yes:

Di? you share it with someone else? Yes No

Did you like sharing it with someone elge? . Yes
No _ .3 .

Did you have a regular physical education period at
your school? Yes No . If Yes: '

Did you generally have to éhange your clothes for

.this class? Yes No . If Yes:

¢

‘v
. * » / :



c)

d}

3)

a)

b)

c)

b}

c)

a)

1

228,

Was there a changing room? Yes No

Was there a shower room? Yes | No * . X
Yes, how did you feel about taking a shower with
the other kids? )

£

w4

How did you feel about changing in front of the
cther students? .

o

Was there a library or a resource centre in your
school? Library Resource centre .

How coften did you generally.use the library or
resource centre?

once a day .

" more an once a da .

once a week .
‘twice a week .
three times a week or more .

Did you enjoy u51ng the library or resource
centre? Yes No .

Was there a playground at your school? Yes

No . If Yes: T

Did the boys and girls use the same playground -
during recess? Yes . No ... .

If No, how did you ﬁeel about belng separated?

what did you generally do during recess?

Play games or spérts with others .
Stand around @nd talk with friends .
Stay in school and help the teacher

. Stay in school and do my work R
Other (Qpecify) ‘ ‘ : .

When you were in grade eight were there rules
about how to dress? Yes No . If

Yes, how did you feel about those rules?

N .
E A

>

-

A
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af

a)

)

c)

d) .

ay)

© b)

How did you feel about the other rules at your

school?

229.

D%ﬂ you have a Student Council at your school when
you were in grade eight? Yes - . No _

Yesg:

Were you on the Student Council? Yes

No

If

What kinds of things did the Student Council do?-

a

™

How did you feel about the Student. Council?

©

Part II

What subjects did you like and dislike the most

in grade eight? ({rank the ones you liked best
from 1 to 4 - also the ones you liked least)

LIKED SUBJECT

Science courses
Mathematics
Social Studips
History
Geography
English
French
Music
Axt
‘_Oth?r

EERREEEEE

DISLIKED

——
——
——
B
At
——
——
—

How much homework, on the average, did you

outgide of school?

None C .

Less than 1/2 hour a day

About half an hour a day
_ About 1 hour a day .
, - About 1 1/2 hours a .day

do
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About 2 hours a dayh ' .
Three or more hours a day .

c) How did you feel about the amount of homework
that you had to deo? .

~
L]

Some teachers give periodic tests during the school
yvear and more detailed examinations half way tbrough
and at the end of the school year.
a) Did’'any of yaour teachers\give you tests on your
. school work during the school year? Yes
No . If Yes, how often? . e

b) How did you feel Zbout these short tests?

They bothered me a whole lot .

They bothered me often .

They bothered me sometimes .

They-hardly ever bothered me .

" They never bothered ‘me L. o
¢)  Diad yoﬁ have- éxam;natlohs whlch covered more

material than your tests did? ' Yes No C .
If Yes, about how often? .

Once a year .
Twice a year . -
Three times a year _ - .
Four times a year .
. More than four times a year .
d) How did you 'feel’ about those examinations?
They b&%hered'me a whole lot .
They often bothered me ____ .
‘They bothered md sometimes .o
- They hardly ever bothered me .
They never bothered'me .
a) In the various subjects that you took in grade

eight did you have to do special asslgnments and
projects? Yes No ‘-« If Yes:

b) Did you like d01ng these‘spec1al aaslgnments and
projects? Yes . Nov .

o
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13,

14.

o,
."-A“.--,--l-g-lw_

16.

17.

a) How many teachers did you have in grade eight?

o

. . 231.°,
¢) How much do you think you learned from doing
these special assignments and projects?

'—;af~Angreat~dea1“'*’;;“m
Quite a bit - o . '
'.Somethihg .
i + Very little _ .
'Nothing at all )

i S ] Part III

-

_ How many males? .
How many females? e

'b) ' Dpid you geénerakly prefer your male " or female

teachers? Wwhy? . .

ay Did you think that your teachers liked you when
. you were in grade eight? Yes No .
- If No, how did you feel about it? :

It bothered me a whéle lot - .
It often bothered me .
) It bothered me sometimes - .
It hardlyJevéf bothered me .
T It never bothered me .

~a) Did you think that your teachers were generally

fair to you? Yes No _ . ~——

Think of your favorite grade school teacher.

a)  Was that teacher a male or a ‘female ?

b) . what made you feel about that treacher as. you
didz ' ‘ :
. . a .

¢) Was thete anything about that teacher that you
digliked? Yes No . ' If Yes, what was —« ———
it? - :

~

> Al
'

the most.

 Think about the grade eight teacher that you disliked

q



18.

19.

20,

21,

_ _ , 232,
a) qe; that teacher a male or a female ?
b) What ' made you feel about that teacher as yéu
: di1dz ‘ : . :

c) WwWas there anything about that Qeadher that you
liked? Yes _.__No . If Yes, what was .
, it?

4 Part IV

what did you think was more important‘to you when
you were in grade eight:

Teachers to be fair in their judgment
of you ? ) )
Other students to be fair in their
judgment ?

Other ?

a) About how many close friends did you have when
you were in grade eight?’ . N

b) How many were males? - How many were
females? . . .

c) What nakes a close friend?

When you had a special problem that you wanted to
talk about, to whom did you go when you were in
grade eight? (mark in order of preference):

Clergyman .
Family member. (which ones) - - .

Friend -
Teacher © - .

Other (specify) . .
Listed are some things that you érobably‘thought ‘
about when you were in grade eight., How important

were these things to you when you were in grade

eight? (ramk 1, 2, 3, or 4. 1 for the highest’
in importance; 2 for the next highest in importance,
etec.) o o -



22. a)
\_/

b)

23. a)

b)

233, .

Pleasing your parents .

Learning as much as you could -
Having a good time - . '
Being acfepted and liked by your classmates

When you were in grade eight were you a part of ]
the "in" crowd?. Yes No . If No, do !

vou know why you were not in with this crowd7

{

If you weren't a part of that' crowd dldiygp want

to be? Yes No - .

Dld ybu have friends other than the ones that you

had at school? Yes No- e

Where did you meet those friends?

Part V

" [

%%3 then you were in grade eight what nights were you
VY

GIRLS b)

BOYS
. o
d)

allowed to go out and untll what time? jcheck the
appropriate boxes). ;
. 2:00 or-] 9:30]10:00]20:-30111:00}11:30]12:-00]1-00 or
e earlier'] . : : . later
Mon
Tue -
Wed g
Thu

ﬁ:?ri

Frbkat
Sun

?51 a) Vere you allowed to date when vou were in grade .

eight? Yes - Bo . If No, how did you

feel about it?

o

Did you have a boyfriend? Yes No-
Did you have a girlfriend? Yes ‘ No
Was thét person'your "steady"? Yes No

How well did vyour pérents know that person?
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Very well -

Somewhat .

Not very well . ' . o

Not at all . | -
oy S

26. If vou anSwgred ves to 25e¢: ' “that you had a steady" \

a) YWhat kinds of things were 'you more apt to do when
‘vou dated your-steady? (chose from the list '

and/or addlzzjrt). .
“Gq to parti .

Go to school dances i} ‘.

Go to a movie _ ‘e

Go to a spor_tmg"'eVent_ . L

Go for a walk .

Other (specify) o .

27. a) During grade ‘eight about how many boyfrlends/

girlfriends did you have? N
)

b) About how many “steadiés" did you have? ’ .

c) Approxlmately how long did you go out with. these
dlfferent steadies? ‘ -

28. a) Did you date people frcm other schools? Yes
No - -

29. a) Were you on any school teams? Yes' No _ _ .
’ ©If Yes, which ones° . - c -

b). Were you on any teams out91de of the school onea?J
Yes No .. If Yes, whlch one(s)?

\ 3 -

c) Did your school have any clubs or organizationg?
Yes No - 1If Yes, what kinds?

b

" a) bpid you belong to-any. clubs or organizations at’
school-when’ yop were in grade eight? Yes o
Ho . [If Yes, wh{ch one(s)? ) N




30.

31.

32. ‘

33

235.

!

e) Did you always get on any team that you tried .
out for? Yes _ Ro _~- . If No, how did
you feel about 1t° : .

It bothered me a whole lot .
It bothered ne often .

It bothered ne sometlmes - -
it hardly ever bothered me .

It never bothered me . P

f

a) Did your grade school have dances? Yes
- No . - .

b) .Did YOu go’tb the school dances? Yes
No « If Yes, :
e e —_— '
c) How often did vou go? . - .

As often as there was one .
Once in a while -
Never ) -

1

/
-

-
Abéat how often dld vou go to the mOV1es when -you ‘
were in grade e1ght°

wr . . . ) ’
s A t once a nonth or less .- "

About once everyltﬁo or three.weeké' .
About once a week . |

- About twice a week - -

"Hore than-twiée-a week .

Wlth whom did you do things when vou went out when
you were in grade elght- :
By yourself - -
With a date .
With otlier boys‘only .
With other girls 6ﬁly . .
With "a mixed greup of boys and girls .

With a member(s) of my family .
Other (specify) R
a) Did you receive .an allowance when you were in
grade eight? Yes Ko \ . If Yes, about
- 223

r

how much did’ you ‘get a week? . - .



34.

35.

36.

- 37.

38,

39,

. 3 c_ ‘ 236.
b) Did you have a part-time job or a full- ¥
time job during the school year when you were

in grade eight? \ﬂ_’/,/

¢) How many hours a week did you work? .

d) Abou£ how much money, did you earn a week?

e) If you had a paréitlme job when ‘'you were in grade
eight did you also receive an allowance? Yes

NO . ) , q.——-—_.___..}\

f) If you had a full-time jOb when you were in grade
eight did you also receive an allowance?  Yes
No . A

Part VI
) 3
Some students get anxious about going to High School.

Did you have any fears at all about going to high
school? Yes No . If Yes, what were they?

Was there anyone you could talk to about these fears?

Yes No . _. If Yesg, who? .

Do you think that high school is much different than
grade school? - Yes No . If Yes, in what
ways? :

If Yes, do you think that the difference is great

enough to cause grade eight students rious problens

when they get to high school? Yes - No .

If Yes, what kinds of problems? ;Ep
0

An orientation to hlgh school program is oney way
suggested to make the transition from grade school

'to high school as smoothly as possih}e.

L

In view of your own experlence do you- think such a
program would be worthwhile for grade eight students°

" Yes No Maybe .

wa”wbuld you set up such a program?




42,

237.

&ould your program be set up in grade elght or 1n
grade nine? Grade elght Grade nine .

Should all students in grade qlght/grade nine have

to attend your program? Yes No . If
No, what would be a reason for not attending?

' ) -

a) . when would your program start? (month) .

b} How long wbuld_it 1dst? (how many sessions)

c) How long would each session be? .

If you were asked to volunteer would you be willing
to help set up such a program? ,(Yes No
Undecided . )
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PARTICIPANTS' EVALUATION OF GROUP
ORIENTATION PROGRAM

Respondent )
Date of Interview. . Place

Time taken for Interview ' Minutes.

—

Last April, Theresa Bolahd and myself went to your
grade school and set up % group to discuss your move
to high school. The group lasted eight weeks.” T
~would like you to share with me some of your im- A
pressions, about your experience in that group.

‘1. a) Before the group started do you remember having
any fears or concerns about going to high school?

¥ S

Very concerned .

Somewhat concerned .
A little concerned .
Not at all concerned . _
D). Did the program help you get rid of any fears or

concerns you had? Yes No . If Yeg,
how? '

" ¢2. a) what do you recall as being the most helpful

thing about the program?

b) What did you enjoy least abdgt the program?

3. a) Did the program make it easier for you when you
went to high school? ‘

s A lot easier .
' Somewhat easier .

D

A little easier .

————

Not at all easier .



7

b)

N 240.

If the program did make it easier for you in
any way, how did 1t do so7 -

Do you think that you had an advantage over those
students who did not have any kind of program to
prepare them for high school?

b).

a)

“b)

b) -

a) .

b)

A greater advantage L.
Somewhat of an advantage L. //
A little of an advantage .

‘No advantage .

If it was an advantage, how was it an advantage?

L}

Did the group help you. to get to know the others
in vour group any better?

A lot better .
Somewhat better .
A little better .
Not at all better: ..

If the group helped you to get to know the others
better, how did it do this?

»

Did the group help you in any way?
Very helpful _____ .
Somewhat helpful .
A little helpful .
Not at all helpful .

If it was helpful, how was it helpful?

1

What do you think of having every grade elght

_ student in such a group?

%
y -

By

Of what benefit do you thlnk it. would be for
those students? .




19.

241,

As you recall your gr  p, in -what ways would you-
change it if you could? ~

)

Do you think that students as well as faculty should
be involved in the preparation of such a program?
Yes . No . If Yes, in what ways should. they
be involved? . ' '

4

Knowing what vou krow now as ‘a grade nine student,
what are some of the things that you would want to
talk about if vou.were cetting ready to come to
high school? :

L

Thank you very much for vour
time and co-operation.

&
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~RESPONSES OF GRO

‘“%\; -

Did your older brothe

or ‘sister(s) ever tel

what high school would be

like?

Did you ever ask your

'~ older brother(s) or

sister (s) what high
school was like when

you were in grade eight? 4 10 1 1.200

Did any of your grade
school teachers- or
your grade school
principal ever talk
to you about high
school? .

-4

When you were in grad
eight did you ever ha
a .fdeld trip to the

high school you.would

‘be going/to?”

Did anypne from your
high szggol come -to

- your grade school and

talk to you about

high gschool?
Total u. e
Percent

Pooleé Mean

e

UP MEMEERS REGARDING PREPARATION
FOR HIGH 'SCHOOL : )
(N = 15,.

Yes .No 'Nb Mean
- Response

r(s)
1 you

13 2 -0 1.866
e
ve

-8 © 7 1.066

3 1 s 1.266
41 .21 13 .
 '55.0 28.0 17.0

A}

. 1.372

[T

7 8 o 1.466 .

- 249,

- Rank
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RESPONSES OF COHORTS REGARDING PREPARATION
FOR HIGH SCHOOL '
(N = 15) :

7

Yes No No = - | Mean Rank
Response :

Did your older brother (s) .
or gister(s) ever tell :

- You what high school -

would be like? 8 6 1 l.466 o |

- Did you ever ask your
oldér brother(s) or
sister (s) what high
school was 'like when . '
you were in grade eight? 7 7 1 1.050 - 5

Did any of your grade

"school teachers or your
grade school principal
ever talk to you about .
high school? 13 ‘2 N ¢ I 1.460 2

When you were in grade

eight did you ever have
a field trip to the high .
school -you would be \_ ‘i

going to? 13 1 1 11350 3

Did anyone from your
high school come to ‘ >
your grade school and
talk to you about ’
high school? ' 12 . 2 1 1.300 4
fgtal i _ . 53 18 - 4
5

Percent | 71.0 24.0

Pooled Mean : R : 1.313 -



/
» 251,

[}

RESPONSES OF RESINUAL SAMPLE REGARDING PREPARATION

FOR HIGH SCHOOL

(N = 170)

Yes

Did your older brother (s)

or sister(s) ever tell

yYou what high school

would be like? _ 91

Did you ever ask your :
older brother(s) or A
sister (s) what high

school was like when you
were in grade eight? 85

Did any of your grade
school teachers or your
grade school principal
ever talk to you about
high school?

. When you were in grade
eight did you ever have

a field trip to the high
school you would b .
-going to? : 106
Did anyone from your
high schoeol ‘come to.
your grade school and
talk to you about high
school? 136

Total
Percent

570

Pooled Mean

152

‘No
77
8%
13
17

6
195

67.0 23.0

No Mean

Rank
Response

2 1.523 3

3 l1.482 4

5 1.864 1
47 ©1.347 - 5
28 1.635 2
85

10.0

1.570
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