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ABSTEACT

Readineas progrims are often taken straight from = readiness

workbook. Many children are not able to functicn in these
workbooks, because they do not have the vkills. The rurpose
of this vroject was to develop a readiness program of teacher

directed activities to supplement the Tirst grade resdiness

&om i,

workbook. Chiefly, fgr fﬁose children that are having or
heve had dirficulty in learning, sand need more individual
and spreciTic attention.

Thie was done by vroviding a list by area, of sejuenced
skills and apurepriate activities thot invoive iittle pre- -
purntion time. This will provide the teacher with a usable
handbook of ideas that can be taught at a specific Lime.
There were easy to find specific skills and setivities that
a child needs, and than able to incorperate those nctivities
into the lessons for the day. This »roject saved alot of
wasted time and unnecessrry re:etition, by the svailability
ol nctivities.

Tune list of skills mnde it easier for the teacher to
identify the problem, find the correct skill needed and,
then an activity to teach, reinforce or strengthen that skill.

The authofg conclusion is that it is a worthwhile ad-

vantage to any first grade or readiness progranm.
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CHAPTER I

INTRODUCTION AND IROBLEM

Introduction

Until two generations age, children getting a poor start
in first grade were considered either lackadaisical or unin-
telligent. They were then required to repeat the ye=ar. School
surveys have disclesed that non-promotion is high in the [irst
grade, and the schoel is probably to blarme. (Harris «nd Sepay,
1975.) HMost of ‘these children's problems are in the area of
reading. They have not learned nor been taught te develop
the skills which precede their learning to read. This situs-
tion seems to suggest the sudden emphasis on learning to read,
and the use of various strategies. But, simple procedures for
teaching reading de not exist. Reading is a complex rrocess,
and educators disagree over an eifective approach. (Auleta,
1969.)

Bach cnild deserves to be taught in the mamner best suited
to his or her individual needs. This would mean using a vaviety
of anproaches, some known and ethers virtually unknown. Teachers
are not always qualified, experienced, creative, or independent
snough te previde students with this individual type of instruc-
tion. Therafora, many children lag behind, because they do not
nave the basic ekills to begin a reading program. (Justin Fish-

bein and Robert Emans, 1972) supnort the assumption that most



reading programs fail tc construct an adequate enviréhent for
learning. According to them, there are too many concepts pre-
sented at one ftinme, and most #re not sequenced properly.

Many teachers, for lack of better materials, begin each
child with a readiness workbook. OSome are ready for this, but

5p

unfortuantely others are not able to cope with this form of
learning. George Spache in his article "The Combined Program
Tor Primary Grades," states, "reading readiness workbooks do
not always accomplish their avowed purpose of providing the
essential pre-reading training."” He supports the assumption
that reading readiness workbooks cannot be the only means used
in developing readiness for some children. These workboeoks,
must be supplemented, and one way to do tnis, is through the

ce of a variety of feacher-dirmcted activitieas.
The Problem

(Auleta, 1969) has noted *ha* the treatment of readiness
skills in readiness workbooks is often too brief, too superficial
and too stereotyped to serve the naads of any large group of
students. There is little evidence of the validity of readiness
werkbook materiales. The word readinescg implies davelopment, and
development differs significantly among individuals.

Therefore, the need this norject meets was *that of the
development of a pre-firat grande and first grade resdiness
program. The activitias of the program provide the {eachar
with a handbook of sequenced skills in six different areas;
listaning comnrehension, oral language development, nuditery

discrimination, sound-symbol relationship, visual discrimination,

=T



and nmotor perception. Thusz, these activi‘ies help allaviate
the need to lecate srecific activities that will increase,
reinforce, strengthen or teach » rﬁr‘icnéﬁr skill. The skill=s
and activities coantribute *o zive children a rood bnmais in
reading, especially those that may have some sort of a learning

disadvantnge.

Limitations

There are two limitstions to this project, ore being that
only siz skill areas are examined. There may be a need at
times for the reader tc refer to other partinent rererences
for additional skills and activities,

Second, some children may fall between some of the sequenced
atepas ontlined in the program. The teacher can formally azoeas
these children, and aid them in acouiring or mastering the ex-
cluded skills.

In summary the limitations of this project were discussed
in terms of the limited area of skills, and the possibility of

childran not able to directly follow the sequence of skills.

Definition of Terms

For the purpose of the nroject the following terms and

definitions will be used throughout the preject.

1. Readiness-pacing of the introduction te beginning reading,

according to the childs ability.

-5
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?. Disadvantaged Learner-those students that have acauired

few or no skills enabling them to
cope with first grade materials.

3. Reading-the ability to recomize and interpret symbolic

language =nd interact with it.

4. Listening Conprehension-the abiltiy to listen for content,

o comoreh=nd what somecne is reading
or saying, to either memcrize, rememper
or follow directions.

O« Ural Language Development-the ability to manipulate or tranc—
Tfer ideas obtained orally, and to
express one's ideas in spoken words.

6. Auditery Discrimination-the ahility to understand, interpret
or discriminate what is heard.

T Sound-Uymbol Eelationship-the ahility to recopuize likenssaes
and differences, to interpret nic-
tures and to use visual memory and
vrojection.

€. lMHetor-Perception-the ability to coordinate vision and movement.

9. Visual Discrimination-the ability to recognize likenesses ard

differences, to interpret pictures, and
tha use of visue) pmemory and orojection.
Thia chanter deals with the need {or a suv lementary vead-
iness program for first grade. The problem iz that readineas

workbooks do not fully prepare a child te read. This is particu-

larly true in the case of children that possess a varieiy of

~earning disadvantages, In some caces, readiness workbooks
may hinder some children, as all children are individuals with

=@
iffernet abilities.



Overview

Chapter I in this project examines the availahle readiness
materials nnd suggest that these nmaterials do not fully prepare
a child for reading. This chapter suggeats the use of supple-
mentary materials to correct this pnredicament.

Chapter II is a review of vertinent literature dealing wit
reacing readiness ang the materials available. The nistory of
reading readiness is discussed, along with the many different
meanings the term encompacses.

The need for choosing this project, the ebjectives, con-
tent, strategy and evaluation are dealt with in Chanter III.

The skille and activities, categorized into six areas
ara listed in Chapter IV.

Chapter V evaluates and summurlzes the project. The re-
sults and conclusions are given as they applied to a first
grade. OSuggestions for further study are included in this

chapter.

-



CHAPTER II

Regardless of the training and emphasis in reading, teachers
atill are unsure of an effective instructionnl pro,ram. (L;'Jn-ie,(,
1972,) tells us, "there is relatively little dependable knowledge
about how children learn te read and what instructional programs
seen to he most effective.”

The ouccesg or failure cof beginting reading ol'ten devends on
the success of the readiness period. Whether or not children con-
tinue to dc well in school, depends on how well they are pre-
ared in the early stages, vhich is the readiness period. (Wheeler.
and Hender=on, 1976.) The readiness skills are compriced of theoce
ckills which are the basis for development in reading, such as
parception, diserimination, comprehension, and relationshipa. To
some children these skills come easily and are reinforcea fre-
quently. Unfortunately to some other children, these sicilic have
not been introduced nor learned. These children then arrive at
Tirst grade with a learning disadvantage; what some chilaren
have learned at home or in kindergarten, has not be=en introduced
to these children. Yet, many teachers start these twe very diff-
erent groups of children into the same readiness workbook. OSome
children learn to cope, others fall behind, until they finally
atop trying to succeed. They do not have the rudimentary skills
nececsary to learn from the readiness book. They need supple-
mentary help, which many teachers do not readily give. Children's
abilities and the specific types of instruction they need must

be recognized. Varied opportunities and activities must he



vresented to help them learn to read, thus taking sdvantage of
their particular abilites. Learning disadvantaged children do
have abilities it's just that their sbilities are more limited
than those of their classmates. Teachers must be willing to
begin with more fundarenial nspecls of readiness training,
examples might be that of learning numberc, order of numbers,
then teaching the children tc¢ find pages, then a direc*ion
either Tront or back, across, top or bottom. Now, perhaps
these children will be able to Took on pag= one, at the too of
the page, on row one. These children that are not able “o read
are nbt unready %o read, they just need to acquire nore besic
skills. (Dolores Durkin, 1976) states, "no child is totally
ready nor unready!"

The #bility to read does not come suddenly. Children learn
Lo read through a series cof baaic rending skilly. 'The glepe
must be gradual and contimuous, with much practice and repetition
interspersed. Children do net learn at the same rate and in
the same ways. The success or failure of beginning reading

depends on the success of the "readiness period." ({endersen

and Wneeler, 1976. ]

Higstory Of Reading Rendiness

The term reading readiness was first used in the 1920'3.

not enviroment. G. Stanley

ey
oy .

The emnnasis was on heredi
Hall, (Durkin, 1970) stated that nereditary factors determined -

the chacteristics and abilities of the individual. Gesell,

(urkin, 1970) then suprorted Hall's statement by proclaiming



that growth and develonment proceeded in stages. This meant
that the progress of children depended on the passing of time.

Information was uncovered by the Measurement and Testing
Hovement, (Dnrkin, 1966) that a large number of children were
failing tiret grade due to inadequate achievement in reading.
Gesell and Hall, (Durkin, 1966) blamed thie on the fu’lure of
not reaching the correct stage of developmen:t. This was the
era of the "Doctrine of Postponement.™

The National Sceciety for the Study of Education (Durkin,
1470) recommended that schools develop a periuvd nf nreparation
Tor r;ading. Yet, there had to be found a way to measure the
degree of preparation. The first intelligence teci waz then
orginated. In 1971, the lorphett and Washburne Study was
published. (Durkin,,lQSS.) There was quick acceptance of this
in which a mental age of 6.5 becume a prerenquisite [for beginning
reading. (Durl-:Iu, 1966. ) During the 1670's, 1940's, and 1950's
the typical scheool practice was to use 2 "composite of all the
readiness scores," to determine whether a child was ready to
learn to read. (Durkin, 1966.)

In 1960, the revolution in early childhood educntion
began., Unprededented atiention was being given the young
child. The productivity of early learning was stressed, and
little attention was given to maturation. Readiness tests ana
materials were being presented in kindergurten, snd =ome vplaces
were introducing reading in kindergarten. (Durkin, 1470. )

The term reading readiness began in the 1920's, in which
heredity determined abiliiy. Due to increasing faiiures in

Tirst grades, readiness tests were developed. Up until 19€0,

-
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a mental age of 6.5 and cumpocstie score of readiness iests were
used to reflect abiltiy to read. Then in 1960, the voung child
and reading began to receive attention. DNow, many 5 year olds

ana youngar, are bepinninge to leamm to read.

Headiness Concents

keadiness is now a term used in both kindergarten and first
grade. FKeadiness is a term that everyone nuces, but there are
many definiftions for readiness. (Gearge D. Spache's, 1969)
concept of readiness implies intreoducing reading te the child,
according to the ability of the child. CObservation, readiness
tests, and evaluation of the child's development in vision,
sperch, listening, cocinl and emotional factors all help the
teacher decide when to introduce raading.

Keading readiness by some ig thought Lo be a state of
general maturity, which, when reached, allows the child to learn
to read without difficulty. This is a composite of meny intar-
connected traits, and the child may be nore advanced in some

aspecta of reading readiness than in others. (Harris and Servay,

Bernard Spodek in his book (Teaching In The Early Years,

1472) defines reading readiness ns a predisvosition to begin
reading instruction. If it is seen as n maturational state,
the teacher munt identify the child who is not ready ‘e read
and wait for ihat child to get older. Educators have become
awWware of the inadequacy of this apprcach to reading readiness.

It is-not practical to just wuit for a child to get older, to



teach reading. Teachers must try to reach the child on a level
on which he or she can function successfully, no matter what
the npre,

Reading readiness must be correlated with intelligence,
physical maturity, maturation and specific learned ckills such
as auditory and visual diserimination, famaliarity with print
and knowledge of letter nomes. This ie a'l an extencion of
the formal reading instruction program. (Spodek, 1972.)

Adults must accept what ever age a child begins ta learr. te
read, and help find the means to tesch him or her. Lot evary—
one is going fo be successful. It educators accept tnis premise,
they must also help the child accept the c¢ifference in recdine
elills that can come within a normal range. Teachers pust uoe
a vwide variety of materials; it is no* reasonable to wait 1or
reading Ceadiness Yo appear.  Inatructors need to do all Lhey
cun to help mnd become more vunlified Lhemoelves, thut carrying
children into n more formal reading progrem ywhen thev are
ready. (Southgate, 1972.)

e

From the different difinitions of reaciness, it can be

surmised that readiness ic an important concept. A teacher

will need to relete te a Adefinition that mekes him or her com-

1

fortable, yet also is right for the child. These concents tell

L
the educator that no one perscns view is right or wrong. The
nain idea is te' find the most useful approach for the individnal,
m

and then to make these experiences successful. Therefore, the

instrueter is the guide to s successful readiness program.

Prevaring For Readines:

ey



Preparatory training in resdiness muct

guccess.  For mome children this mesns starti

- s

beginning skills. Several characteristics mu

sccount through tencher coheervation: age, sex

be offerea to insura

genece, visual snd auditory pereepticn, associative Toarning,

rhyeieal health and muturity, {rcedom rom directionel confusior

background of experience, comprehension and use of oral Inglish,

enotionsl and soecial adjustment, and interest

and Sepuy, 1975.) These factors will help the teecher asaesy

Lhare chiildren in-relation to their r»nodiness skil

The lcacher may alsc want ‘o use standardizad resdiness

A

4

1

knowledge of letter namcs, and hand-ecye coord

Leacher gbservation. Readiness tests merssure

tects, and intelligence tests, along with the above menticued

word and sentence

nderotonding, auvditory discrimination, visuel diseriminslion,

ination, : Thisg

should help the first grade tesacher develep the child's recding

readiness skills in the sreas in which thae child is weak, (Miller,

1972.)

As resdinece traiuning in these weak nreas progressee,

teachers mus®t continually observe., Wnen rupi

exercises with increasing:skill, the need for

f theae skills decreases. The teacher shou
children to participate in roading activitie
then neting their success. The children csan

e

groups,’ while ‘others nay nced nore training,

1gibegin to handle

reaziiness training

1d ellow these

4

of the class,

oin advancead

i

At all times

the teacher ueeds to offer additional exvweriences, as this

is what insures success in beginning reading.

(Anleta, 1969.)



The Disadvantage Learner

The project was Tirst designed because of the need.for
cxtencive rcaciness for those children with almest ne ability
or vkills in reading readiness. For this group, no coapletely
satisfactory program of reading materisl is available. A4n
extended readiness progrom is ¢ssentinl with thece *udents.
Viaual, speech, auditory, listening and lonusunge skills all
need reinforcement. They need a very carofully controlled
introduction to new activities, skills and vocabulary. Simple
concepts must be used with a high {reruency of repetition.
(Spache, 1355.) This kind of progrom helps ensure these types
of children, that.there is & geed:chauce that they wildl learn
to read.

There are many different concepts of what readinssg actlually
ic. The one agreement nll authers ceem te have iy that readiness
is an importaut step in learuing; tc read and essential to s
child's developzent. Also, readiness pregrrms need to include
precise, clear snd simple directicns, with the needed rein-
Torcement of repetition. - Studies show That this iz especially
beneficinl and necessary for thoce childrern lacking readiness
8kills. :Teachers nzel Lo huve the right materials to work with

2 .

und to present to their studeuts.  However, although many
rendiness moaurements, evaluationa andractivities huve beecn

developed, *classroom: teachers are otill the key YU many . .childs

ren's success in reading.
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CHATTER TIT
The projected suprlementary readinecs grofram ves needsd

for the disadvantaged leamer. In each fivst rrode class viewed
there were a group of students who were not equipred with the
akills to achieyvé in the readiness werkbock. They conld not
turn te the: correct page, ner f{ind the first row on the page.
After finding the page, they then could net perforn the skills

on the page. In addition, eighty percent of these children

were [rom economically disadvantaged envirowents. Gne literatiure
tells us that most children's readiness hesire heoinre they
enter school.  Much of it ig learned at lhome, wode irg pee:
parerts dnd siblings. The disadvantaged child often doms not
Lave riodels aceeptable to th~ school to put to use. Therefore,
their readiness program can be said to begin whan they enter
the first grade, as these children seldon uttend kirdergzrien,
This places them behind the "averase" first grader. It is the
regsrcngibility ef the schocl and teacher to create 2 prozram
for them. (Spodek, 1972.)

The immature, econcmically disadvaninged, slow learting
enildren cun begin a fermal readiug vrogrum only after they
have gehieved sufficiently in resdiness. In many cases, i
later reading disability in Hrimary or secondary grades could
be prevented by a strong and complete resdiness program. Lit-
erature agrees that a lack of sufficient reacing rewadiness

skills before formal reading instiuction is one major cause

of reading disabilities. (Miller, 1972.).:.f0 obtain these



neaded roadiness skills many teschers twmm to the readiness
workbook. It has been esiudlished in the two earlier chapters
that most readiness workbooks do not achieve their objectives. .
Therefore, the writer found it necessary bo comvrise her owr
program; Starting from tho giunlesl rerciness skills and pro-
gressing sequentially into the higher leavel skillc.
3ix arecas were desiemaled, to erganize and limii fthe pro-
Ject: these areas'were defined iy Chanter 1, and will be des-

¢ribed in the Tollowing chapter. They are: listenius comnre—

L]
hemsioen, eral-languuge development, auditery diserimination, souné-
gymbol relabionshid,  motor pereevtion and’visual discrimimuti-n.

The objectives of the preject were ~s fullowe:
T. To create in'each child r dezire %o want v lean
to read.
2+ To introduch the ckille tial ave necessary for success
in learnius *e rosd. (Stanchfield, 1968.)
The reader is reninded thul, in addition to the above, thee
ciildreon were aleo learning to adapt to schicol at the soawe tinme, :
Lo listen attentively and -eritically, to compreheud vhat they
Here learning, to communicate snd vezpendto ethers, to begin
to understand ‘the'writien laupange, uccociating sounds and
gymbole, &ud recugnizing likenesses and differonces in diifer—
gntiobjects. . They alse learned to recognize and' reproduce
sounds cerrectly, ebmtablich varinue eye novements, and bhegin
the vnderstinding of cconcepis end vocabulary in'their readers.
(Stencurield, 1968.)
ine nrojeel was designed so the classroom teschor would 3
Wave = £ile of petivities with no loimal préparation needed.

Shas



15 0% i 1 14y W workd “th a child and found that the
child was having a problem in some area, he or she coula look
under that particular skill, then find an activity that the
child has cr-can master and thus arrive at the child's level.
Then, he or she could began s teacher-directed activity with
the child o» an independent activity. This could alleviate
rmuch useless and futile searcuing by the teacher, and could
allow him or her to spend extra time with the student.

(Fishbein and Emans, 1972,) stress the importance of
repetition and starting with simple concepts. They have
exnlained that concepts to be learned should be "sequenced
and repented." Often, modern reading propgrans have [ailed
to construct progrems vhich will facilitate learnins. They
present too many different concapts which are not seguenced
properly. Thus, the akills in the projact were designed
to facilitate the learning of important readiness skills in
i particular saquence; and a list of sugprested activities
followed.

Evaluation cannet be listed or defined. Evaluation is
more councerned with teacher judgement, than a definite type of
evaluation. It consist of the child's beginning progress and
ends with the progress he or she has made. There is no real
need for acsessment. dAssessment is actually the completion
or success of a aspecific skill. As each skill ic completed
succeasfully,” the student moves on to the next activiiy. The
objective of the wroject i¢ *to help the child. If the child
succeeds, the project objective was met. If the child does
not succeed, the teamcher might need to enliat the heln of

i

gomecne specially trained in some area. The teacher may also



have to begin with steps before the project. Inm other words,
the student mny not bLe advanced enough to Legin wheire the

kills

n

project begins. He or she must be taught to master the
or activities to begin the project. Then ithe evaluation can

begin as the student succeeds or fails at each task.



CHAPTER IV

In Chapter III two objectives were ctated for this pro-
Ject. Also discussed was the need for the supplementary lists
of skills and activities. These lists are found in Chanter
IV. The skills are sequenced, and the activities sre included
to give the teacher suggestions and ideas for teaching the
skills,

Children that have a learning disadvantage will benefit
from this project. The author intended these skills and ac—
tivities to be nused with these students, but the progran is
not limited to them.

The first part of Chapter IV ic concerned with children's
emotional, social, physical and mental aspects of feadiness.
Many children are not as developed in these areas as other
children; therefore, they first need special help developing
these areas. Then they can begin to cope with academic skills
and activities. The latter areas are listed in six parts in

the second section of the chapter.

Part 1

Readiness refers to a child's develop-
nental preparation to acjquire new he-
haviors. Readiness is the level of to-
tal development that ennbles a child
to learn a behavior, comprehend a con-

=1T&



cept, or perform in a given way with ease.
Since development occurs along a continum,
readiness is an emerging process. As a
child grows and experiences, he acquires
maturities that open nis canacities to
learn and to do. Maturity refers to the
maximum level of developmental progress
achicved by the child at a given time

o
physically, emotionally, mentally and
socially. Since growth proceeds from
general to specific responses, it fol-
lows that these emergent maturity levels
qualify the child for progressively com-
plex and differentiated functioning.
(Mowbray and Salisbury, 1975.)

(Howbray and Salishury, 1975) support the idea that all
factors are to be consgidered when evalunting a child for
readiness skills. All areas are interrelated, so it is noted
that a strength in one area, may overcome a weakness in a-
nother area, or a vealmess in one area may cause other areas
to be weak.

The mental proceas of reading includes that of remembering
and attentivemess. A child having the ability to remember,
classify, think, use ideas to solve problems, concentrate,
follow directions, create a simple story, and attend to task
should have ne problems reading due *to mental factors.

A child needs to possess self-confidence and self-
eateem, which is usually the result of early experiences
with adult approvel. Children at the other extrene, those
that feel unloved, usually find 1t very hard tn adjuet to
school. If a child is encouraged to do simple tasks inde-
pendently and adequately, these will give him or her the

valuable feeling of self-worth. Those children that are

insecure often nave problems adjusting emotionally and socially.

-] B



The author has listed some symptoms of emotional problems
for the readers' use in diagnosing children.. All children
will at one time or another have some of these symptoms,

but when several can be noticed frequently *his usually

is a sign that the child in.suffarinr from some kind of an
emotional protlem. The symptoms of emotional problems are:
nervousness, anxiety, fearfulness, extreme shyness, unhap-
piness, day-dreaming, mistrust and aggressiveness. In addi-
tion to these signs of emotional vproblems are signe of social
immaturity; these are as follows: temper tantrums, selfish-
ness, intolerance, crying, pouting, baby talk, overdependence
on adults, discomfort in small groups. (Hogers, 1@71.)

A rested, well-nourished child feels good and ia turn has
the stamina to concentrate. Children that are lacking in
good henlth are usually irritable, inattenlive, huve a louw
or short attention span, have 1little or no vitality. These
children are ill quite often and because of their abhsences
fall behind. Physical factors are not just tlose of feeling
good and staying well. There are other important areas that
are sonmetimes overlooked or not detected in & =mell child.
Vieion is the path through which words go to the brain. If
this visual acuity is impsired, than the image is blurred.
This makes it very difficult for the child to distinguish,
much less to remember. This alsoc prevents the child from
developing his or her visual discrimination slkills which
are needed to read. If a child is unable to tell likenasses
and differences, there is virtually no way he or she can be-

g€in to learn. Also, if a child has had few comparing and
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contrasting skills, he or she will need extensive training
at school to distinguish among letters and words. Reading
requires good and extensive eye-control. Children must be
able to follow from left to right, and fuse images of words
seen by both eyes into one.' A beginning reader should ba
able to focus his or her eyes on a near point for an extended
period of time. If a child is far-sighted he or she will tire
easily of reading, and be unable to see minute differences
of letters and words. (Rogers, 1071.) Tt ie important that
parents and teachers realize, that children adapt themselves
to their poor vision. That is all they have ever knowwn, so
a child will not know that he or she doec not see well. Tt
is important, that adults nelp children by wetebing clocely
«nd observing for s;gns that may denote some vision problem.
Fortunately, mont cchooln have eye acreening once n yoar, but
Lhese are by no means fool-proof. In.meny cases, it is the
teacher who ie in the position to note s vision problem.
Auditory acuity increases the child's chances of geining
nevw ideas, learning new words, and imitating correct speech
sounds. To develop and use all of these skills, the child
must be able to hear well. Auditory discrimination, which
is the ability to hear and distinguish differencec in similar
sounds and words is necessary for phonics instruction and
spelling., Children need to be taught to listen and identify
sounds that are different nnd progress into identifying
counds that a;e gsimilar. Some children hear well at low

frequencies and not at high frequencies, where others may



be just the opposite. DMost speech sounds are in the high
freguencey. Also important is auditory memory, the ability
to remember what is heard. This is then refined to acknow-
ledge language patterns, oral instruction, and sequence of
Jetter sounds. Signs of a hearing ditficulty are as “ollows:
inattentiveness, constant requests to repeat statements,
misunderstanding of simple directions, tilting the head,
scowling with a strained forward posture, a blank expression,
or turning the volume of the televirion or record vlayer up
unusually high. (Rogers, 1971.)

Often a poor reader will have problems with moitor coordi-
nation. If there is a problem in this area, it is usually
very easily detected. This problem will be most evident in
walking, jumping, running, hopping, skirvping and various
other nmotor activities. These molor difficulties ure usually
cauced by the lack of using the large muscles, fast spurts
in growth, a prolonged illness, immaturity or slight brain
damage. Eye-hand coordination is an important readiness
skill. Unfortunately, many children come to school undev-
loped in this area. This is simply, the lack of small motor
control. Small moter contrel is the ure of the small muscles
in the fingers and hands. Correction for this is easy, but
often frustrating for the child. Small muscle coordination is
important for the following skills: following a line of
print, coloring, pasting, printing, tracing and draving.

A1l of these activities will help increase the abiltiy and
coordination of the small muscles and then stirengthen eye-

hand coordination. Consistent use of' one hand is important.

9 |
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This is a necessary development for writing skills and any
activity used to handle objects, materials or equipment

with ease and skill. (Rogers, 1971.)

Speech plays an important part in a child's leamming.
Faulty speech uwny cmuse child to nfure sounds that are

associated with letters. He may cay a word one way, and then
hear others pronounce it another way. This type of confu-
sion will greally hinder a child in areas such as auditory
discrimination and menory, word recognition and comprehension.
Many children with speech problems also develop emotional
problems. Other children have a tendency to tesse, or mimic
those with speech problems. Adults often are conctantly cor-
recting those with speech problems, hoping this will correct
the problem. This sometimes develops into an emotional pro-
blem for the child. Children are oftun not equipped Lo handle
these situations. Therefore, it is important that parents

who have childroen witn aposch seohlous notify a speech ther-
apist. This frequently can be done through the school, and
some schools employ a speech therapist. Poor speech in many
instances is caused by a problem with the tongue or teeth,

a hearing loss, baby talk at home, a {oreign language spoken
at home, an emoticonal disturbance, lack of experiential back-
ground, a lag in general maturity, cr occassionally brain

damamge. Therefore, it can be concluded that good, mature

speech patterms are very important in learning to read. (RKogers,

1971.)
Unfortunately, a characteristic not contributed te young

children or immature children, iec attentiveness, which is an
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important attribute for learning <o read. Those children that
can attend to task for a long period of time are well ahead
of those that cannot. These children who cannot attend, must
be started with short and interecting tasks, with duration of
the tusk graduelly increasing. In many classrooms, teachers
are con:ronted with at least twenty-five chiidren. Therefore
she or he must be able to keep a majority of her or his stu-
dents profitably occuppied with learning activities, as she
or he works with smaller groups. Children need this charac-
teristic to suecceed in school. Once again, children who do
not exhibit this characteristic are usually immature or young.
Neurological disorders may also be the cause of learning

disabilities. These disorders are ordinarily conge.aital, but
they can also resuli from a prolenged illnres with <1 estrenme—

high fever, or a bhirth lnjury, or a serious accident or a
fall resulting in head injuries. (liogers, 1971.) These
disorders should not label children as mentally returded. Of-
ten these children are very intelligent, but unable to learn
in a normal classroom situation. These children are sometires
very distractible, inattentive, hyieractive, poor in moter
coordination and memory, and/or they may have vicual or aud-
itory defects. If several of thece symptoms occur in child-
ren the parent er teacher should refer them to a cpecialist
for further and more complete testing. (Rogers, 1971.)

There are three other factors which must be considered

when teaching children to read. All play an important part
in a child's success in reading.

The average f'irst grader comes to first grade when he
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r she is between the nge of five years and eight months, and
six years and nine months. Let it be noted, therefore, *that
there is a posesible age difference of thirteen months. (Eogers,
1971.} Research has proven that chronological age is not
necegsarily an important or reliable {actor in determining if
a child is ready to read, although it can be somewhat of a
general indicator for the average child. Instances can be
found where young children are successfully taught to read,
but s is usually in a highly individualized pace oI instrue-
tion. If a child is having a hard time learning to read, age
may well be one disadvantage. Usually, those children that
are younger than the average first grader, have & more diffi-
cult time in a normal classroom. They are often too immature,
and cannot grasp some of the skills presented to tnem. They
need Lo moture and work on development in other areas firet,

Sex also can play an important part. Norma Rogers, (1971)
tells us that girls mature earlier than boys. Girls are also
more oriented to quiet activities which enhance their readiness
for reading. Naturally, girls are often more ready to read
than beys, for the reasons listed above.

Interest and desire to read is important in teaching
reading. Obvicusly, the more interest and desire the child
has the more effort he or she is going te put forth to learn

to read. If the child does not have these desires, he or she

will not do much to help his or her learning to read. It

is important then, that parentc and teachers help children
develop a strong desire tc read. This can be done through

a constant exvosura to books, reading stories, plays, poenms,
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jokes, showing pictures, and discussing information found in
books.
Let us remember that a child's reading
readiness depends on his mental maturity,
personal and social adjustment, develop-—
ment of physical skills, and educational
opportunities. The factors are inter-
related and influence a child's inter-
est in reading as well as his or her de-
sire to learn to reaa. Some phases of
reading readiness such as intelligence
come with maturation, but many others
are learned and should be taught at hone
and at school. (Rogers. 1971.)
Hopefully, Part I has helped identify the emotional,
social, physical and mental problems that confront children.
Bach area was explanined so the teacher will be aided in
her identification of children with these problems.
The importance each of these plays in learning to read
is crucial. The child must be ready or developed encugh,
co that hic or her initial confrontations with reading skills
and activities are successful.
Part II will now provide sequenced skills and activities
to help develop these skills. There are six areas of skills

and getivities provided; they are provided to ;ive the reader

a basis for supplementing a reading program.
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PART II

In Part IT are the list of gkills and activiiies divided
into six areas. The areas are as follows: riotor perception,
gound-symbel relationship, listening comprehension, oral-
language development, visual diserimination and auditory
giscrimin *ion.

The first section of each area, gives a sequenced list
of skills to develop these concepts. After each list of
skills there follows another list. In the second list
there are various activities to help develop and reinforce
the previous listed skills. The author has included botih,
hoping that teachers will be able to use these activities
on the "spurr of the moment," and will no' need to svend
valuable time trying to find a suitable way to introduce
or teach a skill. Also, these activities were designed to
rive ideas for various other games, and activitiea. No
"ditto sheet" or extensive activities were included. The
regular first grade workbooks provide emple ideas Tor ditto
masters and written exercises. The goal of the project was
to provide supplementary material that was immediately
usable,

The author has footnoted any ekills or activites that
were found to be unique or only in one source. The other
activities are from various references and the suthor's own

knowledge or imagination.
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MGTOR PERCEPTION

The child should become fully aware of all parts of his
or her bedy. This is important in develeoving motor percep-
tion, as she or he must perceive the relationship between
themselves and other objecis. Below will be listed parts
of the bvody the child should become famaliar with Lo develon

these zlcilla.

BODT AWARENLSS
1. Tép

A. Head

B. Hair

I7. Front
A. Tace
1, Forehead
. BEyes
%.. Noce
4. BEyelashes

1. Lyebrow

8. Teeth
9. Chin
B. Neck
C. Chest

D. Stomach

E. Waist



F. Legs

2. Thighs
F.  Calf
4. Ankle
b lent
a. toegs
b. toenails
Sides of Body
A. Fars

B. Cheeks

0. Shneulders
Ue  ATTRS

l. Diceps’
7. blbow
%« Forearm
4. Wrist
5. Pgla
E. Hands
1. PFingers
2« Thumb
3. HFingernail
4. EKnuckle
F.. Hips
Back of Body
A. Skull
B. Upner Back

C. Lower Rack

(=)
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l. Waist

2. Buttocks

Tne child should become sware of
function well with motor perception.
aware of different body positions and
enable the child to assume difTerent

BODY POSITIORS uND POSTURD
I. Standing
A, Two Feet
1. Apart
2. Tcgether

E. One root
II. Kneeling
Sitting

A. Legs Straight

B. Legs Dent
Squatting

Y. Lying

#e Un back-supine
B. On front-prone
C. 0On gide
Crawling
A. Hands

anid Feet .

2. Handes and Knees

4

these body parts to
He or she should become

posture. Thesc will



after, being able to assume the different pooitions, a

child will need to learn movenent.

are axial movement and locomotor skills.

low.

AXIAL HMOVES
1. Single lMovements
A.  Hend
B. Stretch
€. Pull
D. Push
E. Twist
E. ‘Turn
F.  Swing
H. Sway
I. Shake
Jo ' Striin
. 3ounce
L. Dodge
M. Curl
N. Spin
II. Conmbination Movements
A. Bend and Push

B. Gtretch and Pull

L. Oway and Shake

F, Bounce and Dodge

Important forms of mevement

They are listed be-



LOCOMOTOR SKILLS

III

nwithout the Use of Equipment

o

ide

Crawl
Creep

Walk

1. One foot
2. Two feet

Hump (take off on one foot and land on two fvet)

L+

( = e = A
Jop (take off on two feet and land on one foot)

Skidoedle (dlternate heel-toe lifting sideways with
both feet at the sanc t]ﬂv)

okip

Slide

Galiop

Roll

With the Use of Equirment

Climbing
Swinging

Henging

Atter successfully completing the skills listed above,

those of body awareness, posture and movement the child will

need to develop manipulative skills. These skills are listed

below.
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MANTPULATIVE SKILLS

A. Handling

1+ Hold

2 Caryy
%o Shake

4s Squeeze
B. ' Roll
C. DBounce
D. Throw
E. Catch
F. Kick
G. Strike or hit
H.. “Spin
I. Flin
J. Toss
II. Combined Skills

A. Teoss and Flip
B. 'Holl and Catch

C. Throw and Catch
D. Throw and Hit
E. Holl and Kick

. GCatch and Bounce

A child needs to begin develoyping his or her concents of
the relationship of direction to various movements. After master-
ing the slills listed earlier, these directional conepts will

enhance the childs motor perceptions.



DIRECTICNAL, TERMS

I.

One Word Terms

A,

Ka
)

1
ba

Right

Left

Rackwar

d

Sidevard

High
Medium
Low
Above
3elow
Up
TNown
Cut

In
Over
Under
Around
Near
Tar

Beside

or more Word Terms

On Top
In the
On the

On the

Middle

Bottone

Front of

» Back of

of

W



G. Outside of

H. To the Side of
I. On the Side of
J. To the Rear

K. In Between

L. In the Center

4. Close to

1. away From

This completes the 1ist of skills for motor perception.
The list following is suggested activities to help teach and

reinforce these skills.



ACTIVITIES

MOTUR PERCEPTICN

In the beginning of the motor perception area the author
list skills that are necessary in developing successful motor
percention. This latter section, offers activities and ideas
that can be of use in ¢ eveloping many of the aforementicned
sltills., The reader may either use the listed activities, or

use these as a basis to form new or more appropriate activities

o their owvli.

1. Ask the children to pretend they are standing in front ef
of a full length mirre+ with a bathing suit on and te draw

vwhut they sea.

2. Have children lie down on their backs.on a large sheet of
papar and have other children trace around them.. You can heve
them color in certain parts with certain colors when all have

had the chance to trace and be traced.

%. Have children cut out figures from magrzines. Cut the hody
parts of figures and see if the children can put them together

properly or play & game like "Pin the Tail on the Donkey."

4, Give the children some dolls and ask them to identify the

body parts anc their relationship to each other.

P

5. Use nmodeling clay or shoestrings or pipe cleaners for
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tactile perception in many activities. DMake human {igures,
geometric shapes, letters, numbers, do axial moves with it by

bending, stretching, twisting or turning.

6. Use snap-type clothespins Tor the children to practice
small muscle control invelved in opening and closing them to

pick things up or clamp on to.

7. Provide pegboards for table top activities for finger mani-
pulation and copying desired patterns. Golftees can be used

for pegs.

8. Use the stringing of beads to aicd in developing eye-
hand coordination as well as learning colors, shapes, numbers,

etc. FPop-together type beads serve the same purpose.

9. Help children develop awareness of bedy symmetry by

trying te: draw circles on beoard or paper clockwise and counter-
clockwise with both hands at same time, draw lines on board

or p;per with both hands in unison and onposition horizon-

tally and vertically, doing any of the feet or hand or finger

manipulative skills with both sides at the same time.

10. Rell up a piece of newspaper with one hand, and then flip

it back and forth from one hand to the other.
11. Use hand and/or finger puppets.

172. lMake hand or finger silhouettes on a screen with a pro-

o T



Jjector or lamp.

15. Use hand clapping, either finger to finger, palm to paln,

or Tingers to palm, for rhytmes control.

14, Buttoning, unbuttoning clothes, tying shces, snapping,

zippering, ete, for small muscle contrel.

15. Tracing and connecting the dots, is a good exercise.
]

16. Emphasize the use of directional terms whenever giving

instructions.

17. OSeat children at their desk, ask them to pnint in cpecific

direct.ons.

18, Have children rearrange classroom furniture by direction

commands.

19, Uce these chalkboard activities:

2, Put number on the board and ask the children to take
that many steps forward or brexward or sideward.

b.. Ask the children in turn to come to the beard and put
a circle at the ton of the board, or make s square
at the bottom, etc.

c. Have each child in turn put part of » figure drawing eh
the board and you designate the next one to put some-

. thing on top of the last part, or on the bottem, or *e

the left side, etc.



Draw arrows on the beard indicating the direction

you want the children to point or move as give accom-

panying verbal directions as to how, "slide to the

right."

these desktop activities:

Scribble lines from top of the paper to the bottem, etec.
Put shapes at the top, bottom, eide, ete.

Give directional instructions fer drawing lines on

the paper.

Folding or ripping paper, using directionsl iratructions.
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SOUND-SYMBOL RELATIONSHIP

It is important that a child develop an understanding
between sound and the symbol for that sound. The actuel
teaching of this skill will come about and ve contirnually rein-
forced all year through the Alpha One program. To pinpoint
any preblems or to check these skills the following checltlist
is provided. The teacher is to pronounce the word, asking
the child te repeat it after her or him. The teacher will

then place a check beside any sounds said incorrectly. This

} =

will identify the sounds that the child needs help in learn-

ing.

GPEECH-S0UND CHECK

INITLAL MEDILAL PPINAL
at catnip baa
bug rabbit rud
candy act pienic
dog adding bad
egE bed

fun after calf
zo agree rug
hot behind

in winter fun
Jump engine edge
keep turkey pick
lunch vellow ball
money camersa arm
nut into can

on not

pin apple nan
quick squeak antique
run farm car :
sing fasten grass
Loy better get

up supper

vase ever have
wind bloving below
you

Z00 magazine prize

-39~



DIGPHS

ch chicken
gh snoe

th throw
th this

ng sing
phh telephone
wh what

Unusual patterns—-baby talk, lisp, nasal, racial,

DIPHTHONGS

an
ou
cau

monotone,

av
oY
ow

crawl
boil
house
few, beautiful

indistinct, gutteral,

=Y, gy

BLENDS

bl blue
br brown
cl clowm
by cirumb
dr drink
f1 Ulower
fix friend
gl glass
gr  green
pl nlease
pr prize
S slide
sm smile
8 apin
spl aplash
st agtick
str street
S swinm
tr irain

accent,

ol h(.'.:-l

breathy,



LISTENING COMPREHENSTON
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TNG COIPREHENSION

Tn listening comprehension the teacher and the child

both play an important part.

tions liuted here, that of the teachers job, and then the skills

the child needs to develop.

liat to esta®hlish or to increase these

LISTENING COMPREHENSION

7 o

IT.

The teachers job:

Therefore, there are two sec-
1]

Following thece skills ig

Speak at a rate that is easy to understand.

Speak eclearly and directly in words and pnrases

con be clearly understood.

Give directions explicitly and only once.

Do not repeat what children say.

Help children want to be good listerncrs.

A

skills in children.

that

Use the children's own name and direct pleasantries

to him.

The child needs *o develop:

& »

Follow simple directions.

Classify pictured objecls.

Recall details fron

n

asentence.

Sequence pictures in logical order.

Recall content of stories read aloud.

Identify main idea.

=



Draw conclusions from story resd a

Retell story in vroner sequence.
Predict outcomes.

Fake inferences.

Make prediction:.

Tell a story.

—Ah
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ACTIVITIES

LISTENING CCMPREHENSION

Sstablish minds that are set for listening by saying,
"I'm going to ask you to raise your hand if you remember
what you are to do when I get through giving you the
directions."
Ask children to listen te all sounds on their way to
scheel. Discuss which were lovely, which were irritating,
which loud, etc.
Ask children to listen for benutiful sounds in tlie home.
Ask one child to go outside the room and close the door.
Another child tiptoes to the door and lmocks. The first
child says, "Who is it?" The second child says, "It is
I." The first child tries to guess who it is. He gets
two chances. The game amy nroceed as a relay with the
class divided into two teams, or as one large or snall
groun.
Ask children to close their eyes and listen for any and
all gsounds. After three to five minutes discuss what was .
heard.



7.
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iscuss the problem of having te "tune out" what othexr
groups are discussing or any other moises when there is

work that needs concentration.

Set up a listening station to increase essential listening
skills. Children can linten to stories and poems dur-

ing spare tine, ete.

Give children a chance te talk about their listening

experiences.

Play follew the idrections games such as: Simon Says,

I Stoop, I Stand (it quickly changes the directions ao
players stoop or stand in accordance with what is said.)
Fruit Basket (each child is given the nnme of a “ruit,

it calls out two fruits und they must exchange seats, it
tries to capture one of the seats ns the exchange is made

and the child without a ceat becomes it.)

Head a story to a child, after hearing the story, ask the

the child teo retell the story to you or some classmate.

Kead a story to a child, after reading the story have the

child identify the main idea of the story.

Read a story and after reading the story have a child tell
why certain things happrened or the reasons for certain

things. (Cause and Effect)

Read a ctory to a child and nsk him or her to listen

N sl



14.

18.

20.

carefully so she or he can remember and tell several

things about different facts of the story.

Have a child listen to a story and then decide whether
the story was real or make believe. Or ne or she enn
distinguish which parts of the story were real or made

Uun.

Ask a child to listen to a story and then think what the
story is trying to tell him or her even though it deesn't

say it.

lMake a picture of one of the details of the storv, some-

thing that was descrived in the storv.

Tell the child that as he or she lintens té a story, he
o> ghe is to listen for sequence or order of cvents; or
vhat happened first, then next, and next, asnd so on to

the end.

Have a child listen to remember und follow directions

by running an obstacle course and by placing ohjects.

Play the game Gossip. One person whispers a sentence te
his or her neighboer, who in turn whispers it to someone
elge, etc. The last person to whom the sentence igs

whispered says it out loud.

Ask & child to imitate a rhythn they hear tapped.
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2l. Make three sounds in sequence, have a child imitate the
sequence or tell what sound they heard first, last, and

in the middle.
22. Give [iret and last words of a jingle or phrase {rom one sand

let the child supply the missing words.

23. Count by skipping every other number; 1, 3, 5, ete.,

thinking 2, 4, eic.

24. Hetell a lnown atory, leaving out or ~dding one character
or event, let the child tell what was omitted from or

added to the story.

25. Play the following liastening games:

a. Jack in the Bex, Jack in his box, sits se still.

Won't you come out? Yes, I will. Call out a child's
nane who is the only one who does not come out of
his box. He's the broken jack in the box.

b. Jack be nimble, Jack be quick, Jaclk jumr over the

candleatick. Use n block for the candlestick and sub-
stitute a child's name for Jack. This should be done
in quick succession sc that children have to listen

very carefully for their names.

o
[

Bounce the Ball. Children take turns bouncing the

ball, while others count. First one right has the
next turn.

d. How Many Claps? One child claps however miny times

=46~



he wants while others count silently. The one who
guesses right has the next turn.

What's the Song? Teacher or child hums the first line

or two of a song, tne child who recognizes it firct
finishes it.

Farm Story. Distribute pictures to children of farm
animals. (Wooden animal block accessories can nlso
serve this purpose.) Read or tell a story about a
farm and when children hear the nane of their animal
they turn around.

Tell it Again. After hearing a story which is fami-

liar to all the children, one starts to tell it%,
points to another who adds a little and sa o1.

Whose Name? Clap the number of syllablee in & child's
namne, others guess whose name it could be. When they
have guessed, everyone claps it. Group the children
according to how many syllables in *their names. Give
directions such as "turn around" preceded Ly a clap,
two claps, or three claps. The children whose names
consist of enly one syllable follow the direction
preceded by only one clap, thoce whose nnmes consist
of two syllables follow the direction preceded by *wo
claps and so forth. As an extension each group claps
a different rhythm when the teacher or a child points
in their direction. When they can clap their rhythm,
children can use their feet and stamp it.

Johnny Jump-Up. Clap once for the boys to jump,

twice for the girls, three times for everyone.

Shapes. Draw shapes on the chalkboard while children
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close their eyes. As each shape is drawn the teacher
asks the children to identify it as a eircle, iriangle,
or rectangle.

Drum Game. Best drum evenly and rhyihmically while
children reapond by moving te the beat in any way liey
like. Uhen beat changes, children form tepees by

leaning againat partner's hands.

I See You. With children sit*ting in a cirecle, blind-

fold a child. Point to anether who says, "I can sae
you but you can't see me." 0Blindfolded child has
to guess who spoke. This gume can be varied by the
blindfolded child peinting to another and enying

"Make a noise like a . . ." and then guessing.

Who Is Tt? Let a child sit with his baek to the others,

Point to mnother who says, "Good Moruing Mary." ur
(Santa Claus, Easter Bunny, or whoever io apulicable
for the day—headbands or hats are fun to uce with
this activity.) Mary has to guess whose voice she
hears. If correct, the children change places.

Do As T Do. Tap or ciap an irregular senquence——

tap, tap, rest—-tan, tap, rest. Children initate the
sequence and develop their own.

Can't You Guess? Teacher: Children, children, whet =sre

you doing? Children: Can't you guess? Teacher: Are

you listening, are you listening? Children: Yes, yes,
yea. (Vary this by asking different questions when rex
quiring children to listen. Are you watching? Are you

thinking?)



qa

Stairsteps. One child palys notes on the piano while
othera respond with their bodies-—higher, lower, same.
High and Low. One child is sllowed to play high or

low notes on the piano. Other children sisand up straignt
for high notes, squat for low notes. When the child plays
two notes at once, others raise both hands,

Whe Said Tt? Four or five children stand before the
class. Others close their eves. Teacher neds to one
child standing who says, "It's Wednesday to-day," or
what ever is appropriate. OUthers guess who said it.

Yhen someone guesses, the child who spoke sits down.

(Simonds, 1975.)

—4Y-



ORAL LalGUAGE DEVELOPMENT



ORAL LANGUAGE DEVELOIFMENT

Children need to learn to express themselves orally;
not only is this an important concept for reading readiness, but
also for the child's general growth. Therefore, it is extremely
important that a child develop these skills early. Mest children

are unable to write thoughts down during a readiness vrogram,

thus making oral language development all the more important.

SKILLS TO DEVELCP ORAL LANGUAGE

I. The child will orally talk about an object.
A. The child will orally label the object.
B. The child will orally describe the object.
C. The ehild will erally discrimiuale the object from
other objects.
D. The child will orally compare the object to other

objects.

5]

. The child will erally classify the object.

=

The child will orally analyze the object.

II. The child will orally express hie or her thoughts.
A. The child will orally express thoughts in a few words.
B, The child will orally express thoughts using a simple
sentence.
C, The child will orally express thoughts using a short
paragranh.
.D. The child will orally express thoughts using correct
grammar.
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ITI. The

e

The

child will orally ask
The child will orally
using one word.

The child will orslly

using a sentence,

The child will orally ¢

using correct grammar.

and

answer questicns.

ask and ansver questions

-

and answer questions

2k and answer questions

child will orally retell a story.

The child will orally
The child will orally
for the first time.

The c¢hild will orally

The child will orally

retell

retell

a story he knows.
a story he has heard
a short.

a long story.

cnild will orally participate in an discussion.

The child will orally participate with prompting.

The child will orally participate without prompting.

The child will erally lead the discussion.
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ACTIVITIES
ORAL LANGUAGE DEVELOPMENT

fount pictures from catalogues, phonics and readiﬁpss viork-

hooks, and any other source of good clear pictures of

single itens. Place each picture on a separate small ecard.
‘IA

The children may be challenged to identify the items telling

all they know abeut a particular item. Those items may

be grouped into classifications, also real items for the

pictures may be brought in to clear up any misconceptions

er te help the child teo discover other qualities of the

iten.

Ask children te share a catuloy, magnzine, phonics or
readiness book, picture, or postcard and discuss what they
see: identify items, colors, uses, what might have hap-
pened before or after, and relate some of their own ex-

verience to what they see in the picture.

Bring in a tray with about three small objects each day
for examination, demonstration, discussion, and use. Let
children tell all they know before the teacher fills in
with supnlementary interesting inferrmatis
Acle childran to think of things made of wood, glass, paper,

metal, cloth or combinations of materials,

Ask the children to make associations such as: light as a

=R



6.

10.

11,

-

15.

feather, cold as ice, etc.

Ask children to expluin meanings of phrases or words such

as: furry, dangerous, courteous, hara as a rock, ete.

Have children think o1 opposites.

Have children think of synonyms.

Ask children te thing of all the ways such things as
the fellowing could be done; send a message, go from
one place to another, get home if vou were lost, go to

and from school, etc.

Ask children to tell you what things you would need to:

take a trip, bake a cake, build a house, dig a hole, etec.

ask children, "what are all the things you could say
about a tiny jar of olives?" (It might help here if a
jar was brought in and each child was allowed to touch,

taste, smell, ete. before describing.)

Show an interesting picture, encourage the children to
talk about the picture. Help the children to increase

the length of their sentences describing the nicture.

Rend stories to the children, then have them re-tell the

The story, or answer guestions about the story.

5%



14.

15.

16.

215"

Have a news period where children get up and talk about
important events.

Encourage children to bring toys, pets, guames, ete. to
school and talk about these and share with the other

children.

Give children an object they are famaliar with at first
and later unfamaliar objects may be used, ask them to:

label, describe, discriminate, compare, classify and

analyze the object.

Have the children create or tell a story of their own.

Tell a story, when telling the story encourage the children

to join in the refrain of the story.

Have an assortment of adult clothing such as dresses,
hats, purses, gloves, top coats, shoes, and & cane. Such
acessories put children in the mood for role pleying nnd
they will most likely express themselves ensler and more

onenly.

Have children dramatize stories. At first theyr nay be shy
but after several children have tried it more are likely

to find it {fun.

Use puppetry to help children overcome self-consciousness,

this helps them become scmeone else. Fuppets such as stick
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punpets, hand puppets,and finger puppeis are good.

Use choral speaking and finger plays for useful snd inter-
esting activities. The objective in cheoral spesking should
be better oral expression und not a polished well-balunced
performance. The fun of participating hopefully will lead
to the development of expressive and dynamic speech. Use

or' nursey rhmes is best here.



VISUAL

DISCHRIMINATION




VISUAL DISCRIMINATTON

In Part I of Chapter IV, the importance of gaod vision

way stressed, also included were signs to check for poor vi-

sion.

vision

should

how to

VIGUAL

I. Vis

Al

R
e

C.

D.

Vision is important, but more important is using that
discriminately. The following skills and activities
help a child become: aware of detailed surroundings and

discriminate those surroundings.

DISCRIMINATICH

nal Discrimination of likenesses and differences
Pictures

Color

Shape
Position

Color

IITI. Visual Discrimination using comparing and contrasting

Aa

Size
Shape
Position

Color



IV.

vI.

Viasunl Diserimination of letters
A. Capital letters

BH. Small letters

C. Capital and small letters

D. Letters that are similar

Visual Discrimination of words
4.  3Same beginning

B. Same length

C. Similar sound

Ds Same ending
Visual Diserimination of letters and words

A. Same letters and words

Ne Different letters nud wordn
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ACTIVITIES

VISUAL DISCRIMINATION

Place a number of objects in front of the child. Display
a auplicate object, such as a pencil or block, and ask the
child to pick up the similar object. At tirst only three
or four objects should be presented. As time progresses,
and the child improves in this skill, increase the number

ot ohjects.

Display a number of bubttons of different sizes ir frent
of the child. Instruct him to match the buttons sccording

to sizea or shapes.
Match pictures of objects with the actual olLjects.
]

Give children various shapes of macareni to sort. Initially,
the child may group the macaroni according to shape snd place
them in small boxes. Later, the child may sort the maca-

roni according to shape and color using colored mecaroni.

Show the child e picture with missing parts. Direct the

chidld to draw in the nart that is omitted.

Encourage the child to become ewsre of sises and shapes.

Cut out squares, circles, triangles, etc. Explain to the
‘ 1 3

child that a square is still a square even though it might

be smaller than othera.

T



10,

1T,

13,

Extend activity number six by having the child identify

objects in the room that are a particular shape.

Describe an object that is very familiar te the child.
J !

the child to find that object among Tour pictures that

presented to him.

Have the child match capital and lowercase

Play letfter bingo with small groups of children.

Ask
are
letters.
In this

activity cards with different letters printed on them are

passed to each child.
cover the appropriate letter.

un his or her card is the winner.
&

The %teacher or another child can

The first child to fill

Hfave the children trace various letter tenplates snd ster-

)
0]

ci

Let the children use

1 typewriter to find specific letters.

Children can ve instructed te find certain letters in a

gpecific smount of time.

Present rows of four-or-five letter coutouts to the child.

the ehild te circle the seme two letters in each row.

Grad-

ually work te riner discriminetions, such as b and d, p and

q, etc.

<how the child the alphabet with specific letter omitted.

Ask



Ask the child to fill in the empty spmaces with the correct
letter Th umb £ 3 in 5 a ia increas e
letters. lhe number of missing letters is increasea s

the child progressesa.

Tane an salphabat to each child's desk so they are provided
with a quick reference until they have mustered it well.
Give dot-to-dot pictures to be used with letters. This

activity can be erther teacher directed or independent.

Place several articles, such as ersser, chualk, ruler, eic.

in front of the child. Allow the child a short time to

view them. After you have removed the items, ask the child
to recall as many of them as he can. This activity can

vbe varied in many ways.

Present the child with »n uncluttered picture of an ebject
known to him. Allow the child a short time to study the
picture. After removing the picture, ask ihe child to de-

scrive what he nr che saw.

Cur apart cartoan strins snd paste them on oak-tag. Ask

the child to reassemble the carteoon in the correct order.

Trace words and letters in any of the following media: finger
painting, salt, sandpaper, felt, instont pudding, clar, or

WaL STl



21.

224

3]
~

25,

Recognize likenesses and differences in objects by noting:

color, shape, size, length, height, texture, etc.

Matching exercises: colored cut-outs, cubes, clothing,

words, etc.

Give description wrods and the child will have to fin¢ an

ebject that matches that werd: big, little, long, far

away, short, rough, high, wet, etc.
Put together jigsaw puzzles.

Have children count rows of objects, first with fingers,

then only with their eyes.

Help children learn . recognize and copy werds.
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AUDITORY DISCRIMINATION

The final sldll area auditory discrimination is un imper-
tant ability because it enables a child to assess his or her
enviroment. Listening and speaking is the way internction
occurs among two or more people. Therefore, to interact it
is essential that a child learn to communicate, and he able
to discriminate sounds heard and spoken. A list of skills
helps the teacher determine in exactly what sress the child

ig weulk or strong. Then the teacher ean work with the child

8n she or he will better understand what is spoken.

AUDTTORY DISCRIMINATION

1. Recognizing likenesses in sounds.
IT. HRecognizing differences in sounds.
III. Recognizing sounds and identifving their source.
IV. Recognizing sounds and identifying their direction.
V. TIdentifying loud and soft (pitch.)
VI. Reproducing rhythmic patterns.
VII. Recognizing likenesses and differences in beginning word

sounds.

VIII. Developing an ability to name many words when an initial

sound is given,
IX. Developing an ability to supply missing words when sen-

tences are read and the initial sound for the m

[}
7]
2

esing word

is given.

X.. Developing an ability to discriminate rhyming words.

ey £
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ACTIVITIES

AUDTITORY DISCRIMINATION

Listen to Jingles and nursery rhymes especially those which

emphasize a particular sound, then tollow with choral speaking.

lListen for words beginning with the same sound. Children try to

suggest other words beginning with that sound. Give a number

of words beginning with the same sound snd then give one begin-

ning wvith a different sound as; man, money.

Do the same activity as that above but instead use rhyming

worde.

llake a chart containing pictures of obiects beginning with
L]

the same sound. Children peint to each picture, naming it

and listening for the beginning sound.

Give orel directions invelving two things, than three, than

four and fiva.

Tell a simple story of two or three sentences. Have children

retell it as accurately as possible.

Tap on the desk several times. Children listen, and count

‘

mentalily.
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8. Learn to use singing and musical games, which are very helo-
™l for children. Hap Palmer has some very good records for

this.

l. "ell children to mll clese theiv eyes. Une child speaks, and all

others try to guess who anoke.

10. Have children identify nonczensical elements in a sentence

or story.

11. Start with one direction and increace the number =and com-—

plexity.

12. "ell a story just by sounds. (Three short taps, loud bang
with tist, then quick geurrying cound with fingermails, ete.)

Child must ftry to guess what story is being told.

-

J. listen and make scunds with instruments, or a record player.

14. Identafy sounds heard in the classroon.

walb. Identify pitch of tones or sounds made by plucking rubber

hand.

—t
AN

. Have the child tell if any of the words sound the same or

different.

17. Ask the child to answer queations about material read aloud

To nim.

wifs



18. Ask the child to retell a story in his own words that is resd

or toid to him to test hiz understanding of the story.

19. Define a word and ask the child to give his own dilinition

in nie ovwn words.

20. Have the child choese from several objects the one which
you have described in teims of the uses or characterictics
of the subject. Descriptions should be easy at first and
progressively get harder as the child becomes more adept at

the skill.

2l. Read a sentence to the child and emphasize one word. Ask the
child te pick out the emphnsized word. Then ask the child
to give a word that is like that in meaning.

22.. Ask the child to correct the order of works in phreses or
sentences which are presented incorrectly oralliy: "The

barked dog."

2%. Have the child tell the sequence of events in a story read

aloud to him.

24, Have the child repeat phrases or sentences given by the teacher.

25. Have the child use choral reading or speaking, singing or
speaking with records.
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26.

27

28.

Read a sentence to the child and ask him or her to complete

it.

liearn to use a variety of sources and materials, to have the
the child listen for volume, pitch, direction, duration,

sequence, accent, tempo, repetition, and contrast and distance.

Have the child play the following games:

#. Mun in the Farmyard. Cellect pictures of farm animals.

Mount them on a stiff materisal. Write the sound the animal
makes on the card. Ask the class to tell what animals
sound alike and which cound different.

b. Shonping Ganes. Perhaps you mislit have a market unit

in, your room or a suitnble picture of n surermarket.

Write different sounds on cards. The children select

a sound card and take the card to the store. They mny

'

buy something in the supermarket that cliarte with the

sound on the card. Later, let them go to the market and

buy more than one article starting with differert sounds.
c.. Soinner Game. Use a arge piece of chipboard to makxe a

large circles Place on the board n pointer made of a

tengue devressor or other light material that will spin.

Paste pictures around the edge of the cirele. The player

spins the pointer. The child must make the sound correctly

in the word or picture where the peinter stops. If he

makes the sound correctly, he may spin again. To vary

the game, place a pack of cards witn the sounds on them



on the table. As the child spins, he wust pick the
sound from the table to match the picture or word
on the circle where the spinner has stonped.

Tag Sound Game. DPlace an object or picture of an

object on a table. Pass out sound flash cards to

the children. The first child who finds that his
sound card matches the object on the table tags the
object. Next, place two or more objects on the table
and proceed as before.

Sceramble Game. Place pictures of manv difTerent ob-
2] A

jects on the table or chalkboard eraser trav. Have
the children pick up only objects that can move. Next
have them pick uwn only objects or pictures that may
be eaten. Have them pick out the tame animala and then
the wild animals, the things that belong in a house,

'

the objects you are able to ride in or on, the vege-

tables, fruit, ete.

Touch Box. Children have a great deal of fun playing

games with their eyes ciosed. DPlace articles in a box
for the children to touch and feel. See how many they
can identify by touch alone; for exumnle: sundpaper,
toothpick, lace, velvet, soap, leaf, pencil, eraser,

toy car, ball, littie flag, etc.

In another box, nlesce an object that rhymes with another

ohject, such as a small tire and a piece of wire, u
gmall bar of seap and a small piece of rope, a little

house and a 1ittle mouse, a iittle dish and a [ish,

LETS



a little bleck and a leck, a little book and a hook,
etc. Pass out an object to s child and then have

him look in the box for the object that rhymes with
it

Collect a set of small boxes. Label each box with a
differsnt sound. Have pictures or objects to match
each sound. Have the children take turns in picking
up a picture or ebject. As he. selects an object, the
child should say, "This soap startsrwith Saivl wndl
place it in the S box. This rabbit starts with r.

I will place it in the R box," etc. (Jenes, 1958.)
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CHAPTER V

Chapter IV helped to define a child's problems emotionally,
secially, physically and mentaliy. There were guidelines to
neip identify these children with problems, and suggestions
as to their cause. The second part provided the reader with
six areas, each containing a list of sequenced skills and
appropriute activities.

Chapter V will be concerned with recommendations snd
areas ior further study. In general, a summary of the pro-
Ject is included with resulis of the program, when it was

uaed in 4 firat grade classaroom.

RESUL?YS OF PROGRAM'S IMPLEMENTATION .

When the program was implemented, it was found to be
very usuble because the teacher had a defined liat of se-
quenced skilis and lists of activities. OShe or he had free
use of these activities or could use these us a basis to
develop their own. Many more indevendent activities, and child-
centered mcitivities were being initiated by the teacher and
used in the classroom. Moreover, by starting at the beginning,
with the development of readiness =kills, the eight students ¢
were progressing better thun might have been expected had

they been left on their own te struggle through the first
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grade reading curriculum. Because of their deep involvement
and better understanding, these students were also highly
motivated to read. Their reading group activities became the
highlight of their day. Therefore, the two objectives were
met. That is, they had a strong desire to read, and spent

a pood denl of free time iooking at books, and making up
stories. The vupils also found success in their activities

thus increansing their desire to read even more.

RECOMMENDATIONS

Recommendations would include using a readiness test of
the teacher's choice before considering using this program.
This wouid help idanfify those children who need special help
in the readiness area. After identifying these children, it
would be best to determine the extent of their existing skills.
After determining the child's beginning skill level} the tea-
cher could then arrive at the child's level in the sequenced
skiil iist. A brief encounter of the previous skills ghould
be considersd, since this would help refresh the child's
memory and act as a review, serving as a good starting point.
This review would also serve us positive reinforcement for those
skiils iearned and a possible motivator for learning more com-
piex gkills. If the child dees not show evidence of any oI
the sequenced skills, then the teacher nmust use his or her own
knowledge to start the child at an appropriate point. Hope-
fuily, the project skills and activities will give the teacher

a starting voint and sone ideas for other skills and activities.
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AREAS rOR FURTHER STUDY

It woulid be most advantageous to implement this progr:am
with a more homogenous group of children to see i1 decreasing
the range of abilities increases the success ol the program.
Materials could be purchased, and these children could proceed
at their ewn pace, with more emphnsis put on the earlier skills.
IT this were an ideal situation, these children could be guided
in this situation until they reach their expected grade level.

Also, these children seemed to thrive with individual
and smuil group instruction. However, they did not respend as
well to large group activities; they lagged behind when doing
activities in a large group. Therefore, other activities must
be found instead ofilarge group actvities or other provisions
made. However, it must be mentioned that these children all
peemned to have developed positive self-concepts and did net
geem to suffer when they could not master these 1arge groun

1 ]
gkills.

CONCLUGIORS

it nothing else, the project met the objectives of nur-
turing a desire to read, and introducing the skills necessary
Lo read. This pesitive approach also helped these children
develop positive self-images, which most were lacking.

The draw-back te this project was that the students
did gain in their skills, but npt enough to pass the first
grade. All of the eight except one were retained in first

8



grade. Jo Stanchfield,(lQ?l) tells us that research found
"certain pre-reading skills necessary Tor children to succeed
in reading. Through experimentation research found many child-
ren not able to anquire proficiency in rending rendiness skills
in the time allotted for first grade." aAlthough, the sam
tescher wil®l not rnve these children the next year, she can
rest assured that they at least have a good basis for reading,
and they understand what they have learned. The abave is
exactly what the project was designed for--to give the first

gruder a good basis for his initial reading experience,
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THE FIRST GRADER

It is important for a teacher to undersiand his cr her
1 4
students. Since this project wes developed Tor a first grede,

the author has ineluded a deseriptive list of characteristics

for the first grader.

l, He is active, almost constantly in motion, whether sittinge

or standing.

2. He goes to extremes, {inding it hard teo modulate o to

eompromise.

S« It is difficult £or him 'to make decisivns. He wanis hoth
altevnuatives, finding 1t hard to glve up »tunl powcsibllities,
Blue or violet? Cone in or stay oul? Paint er clay? He

wants to do and toe have everything,

4,) He wants to be firet, to win alvays, and toibe loved bects
He finds it hard to adjust Wis behavier in terms of what

he wemts to do and what he should do.

5. .o identifies himself witil everything, projecting his
fealings snd actlons into ¢17 situntions. He is the
centar of everything; he behaves, thinks, feels from the

standpoint of himself =ud his oun experiences, He i

dramatic in this dssociation of himself with =11 =situations.

6. He clarifies mesnings and relationships through persendl

prriicipatict and creative activities.

%



Ta

e}

l:“lo

-

He is very soolable znd

with himself as »launer, ledticr, and social

de is keen to ptart individual or group pro

likes to be with.ot

r ehildreny
PP
L el

C Yiid T
jects, bt is

uncopcerned: about finishing then. His sizx-yenr-old

vorld is ao.full of a number of things, he

Ltire ¢r vrnerey to do Justice Lo each one,

L

¥ 5
He hes am

exploratory attitude; he rust fidd out something about

everything.

He turns te his.teacher to give him conlidence in thic

-

-

new world of gchool, where his needs for recognltion

and securiiyare somewhat threatened. e craves - braise

and commendation and rescis badl

D,

He ia a pnradox. = He raachcs out o1 new *thi

back for the old. He laovea surprices, but
atobilit

L]

+ TR LR
Lo CPritlielen

v. He demands a variety of expericuces, Tul Lin

*

ioes ot have

also clings to. tha ritual and conventions of daily living.

IIe Yikes to do things on a game hasic.

1

He tends to hfive emotion:1 explesions. These are brou

—

3

1

on by the 1itile things of life more often than by basiec

depnnds, waich he can take in his stride.

He takes inordimate plessure in gifts both

and giving then.

e “cves holidays, sutering wholeheartedly

of thelr celebrs%ic:. (Anderson, 1968.)
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