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CHAPTER 1
WHERE IT ALL BEGAN

A nine-year-old little girl named Kristin began haorning like any other. She sat alone
on the bus ride to school, waited in line to getbitthe building, and went into homeroom with
Mrs. Richardson. After what seemed like hours bbstwork, it was time for recess, the most
dreaded 30 minutes of her day. Not only was shéemwded to play with any of the other kids,
but if Kristin tried to get on the swings or play the jungle gym the kids would laugh at her and
tease her. Sometimes they would call her fat atygl ey would taunt her about the way she
dressed and carried herself.

This particular recess it was Madison Jones whaldddo torture Kristin. Madison
wouldn’t let Kristin finish her game of tetherbalkhe told Kristin to stop playing or she would
kick her. Kristin didn’t stop playing, and Madispashed, shoved and kicked Kristin until she
stopped playing and began to cry. Madison callastif a cry baby and a “short fat girl who
dresses in the dark.” Madison and her friends feaetjy belittled Kristin and made all sorts of
mean and hurtful comments to her. They pushed laowksl Kristin so much she couldn’t stand
going to school. When Kristin would tell a teachdrat happened, the teacher would tell
Madison and her friends to stop and that their bienavasn’t nice. Unfortunately, this would
never get to the root of the problem. Day after, daistin explained the situation to Mrs.
Richardson, and soon the teacher didn’t believstii She was a smart student in her classes
and loved learning, but she couldn’t handle reeeskoften tried to avoid it. Several times she
attempted to fake sick so she wouldn’t have to wahkout recess and the awful things said and

done to her.



| lived this story and many others in my childhodtie teasing, taunting, pushing, and
shoving did not stop until | retaliated against hdlies. | got in trouble for screaming back at
them; meanwhile, they never received any punishiioerfegging me on.” It is for this reason
that | have chosen a master’s thesis project tihrabmes my love of music with my experiences
with bullying to help other kids in similar situatis.

This thesis project seeks to implement an impravisesical performance approach to
communicate with children about the topic of bullyi Utilizing performance-based action
research, | conducted a three-week workshop willinteer participants between the ages of
seven and eleven who are enrolled in the Pitt GoGommunity Schools and Recreation after
school program at Wintergreen Intermediate Scho@reenville, North Carolina. The three
week workshop utilized theatrical and musical inygation as an entry point for speaking with
children about bullying, not just to bring awarené&sthe issue, but also to work toward finding
positive preventative and coping measures for tbblpm of bullying. In this introductory
chapter, I begin with a review of related studlgken offer a framework for the project,
drawing upon performance theories and researchadgtth conclude with my understandings
about the assumptions and limitations of my project

Review of Research on Bullying

According to Dan Olweus (n.d.) of the National Salh®afety Center, “American
schools harbor approximately 2.1 million bulliesigh7 million of their victims.” Sullivan,
Cleary, and Sullivan (2004) define bullying as ®gative and often aggressive or manipulative
act or series of acts by one or more people aganher person or people usually over a period
of time. It is abusive and is based on imbalangeoofer” (p. 3-5). According to Stacey Baier

(2007), there are two types of bullying behaviarect and indirect. She explains that:
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Direct bullying can be either verbal or physicaheture. Verbal bullying includes such
behaviors as taunting, teasing, name calling, anebsling rumors. Physical bullying
encompasses behaviors, such as hitting, kickinghipg, choking, and destruction of
property or theft. Indirect bullying is often maabtle and can include behaviors such as
threats, obscene gestures, excluding others frgrowp, and manipulation of friendships
(p. 9).

Observation of bullying has led to many distinclimidons of bullying behaviors exemplified by
Sullivan, Cleary, and Sullivan (2004), who explthat bullying is defined by the following
elements:

The bully has more power over the victim.

Bullying is concealed, systematic, and organized

Bullies are often opportunistic, but they gefigreontinue to bully over time.
Bullying usually occurs over a period of timef it can be isolated.

Bullying can be physical, emotional, or psyclgidal.

Bullying comes in many forms of abuse and ftegjuently seen in grades 2 through
6, but it increases and becomes more serious degrathrough 9. (p. 5)

oA LNE

Whether direct, indirect, verbal or nonverbal, g is a serious issue for young people. It
creates a situation in which bullies, bully victiensd bystanders are at risk.

Additional forms of bullying are rapidly appeariag technology is advancing. One such
form includes cyberbullying which is done electicatly through social media networks, emails
and on-line chat rooms (Baier, 2007, p. 10). TH®as for bullies to not only create hostile
school environments, but also invade the victinsspnal home space. With the ever-growing
forms of social media, bullies are now attackingjitirictims by posting pictures and spreading
rumors and taunts on social networks for othesetn This can damage a young person’s sense
of self-worth, self-esteem, and perhaps even higeofuture. In some cases information that is
posted on the Internet is hard to remove. Accortingohut (2007), “By using the Internet,
bullies are ‘removed’ from their victims insteadawinfronting them personally. It is much easier

to cyberbully another child as a faceless, voiclaad nameless victim” (p. 27). Bullies are now
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able to penetrate the home environment and totiie victims with just a few clicks on a
computer keyboard.

To fully understand bullying, one must look at threes who do the bullying. According
to Stacey Baier (2007), bullies tend to have comgi@racteristics, including: a lack of empathy
or concern for others, a strong need for dominatie@mg easily angered or hot tempered, and a
tendency to be defiant. Bullies are also inclineg@itk their victims based on peers who have
poor social skills, are not a part of the “in” crdvare non-confrontational individuals, dress or
look different or possess other forms of vulneigb{p. 11-12). Bullies also tend to target
students with special needs and students who ateiped to be bisexual, lesbian or gay.
Additional targets include students from low soemnomic status and those who are
overweight. Bullies often bully others out of insetes, failure, rejection and immaturity and
lack of self-esteem (Baier, 2007).

Bullying is a growing issue that impacts childranvarious ways. Children who are
bullied may fear attending school, which not omiterferes with their learning, but impedes
social interactions and can lower self-esteemivgull(2004) offers the startling fact that
“everyday approximately 160,000 children in the tddiStates are absent or skip school out of
fear of being picked on, humiliated or beaten u@lbully” (p. 5). Bullying can result in severe
consequences, with some victims not completing thigh school degrees and others taking
their own lives. There are various short-term amjiterm effects of bullying. The short-term
effects include overall unhappiness, anxiety issieedings of insecurity, loss of friends,
withdrawn/antisocial behaviors, depression, thosigitpotential suicide, painful and
humiliating reactions, and loss of self-esteemoglihich can lead to stress and confusion and

negative long-term effects. According to Sweatspelage, & Napolitano (2009), “Without
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intervention, these students are at risk for dguatpclinical levels of depression, anxiety, and
in some rare cases anger problems” (p. 98).

Then there are the students or peers of the bglljictims (known as bystanders) who
often experience guilt due to the fact that thes} feey cannot help the victim for fear of being
hurt, threatened, or bullied themselves (Baier,72@0 10). These children simply don’t know
how to handle the situation. They often are heaythg they don’t want to become the
“tattletale” and make themselves a target for balliThe bystanders observe the behavior so they
do not mimic it for fear of being bullied as wellthers impacted include the siblings and parents
of bully victims. Siblings of bully victims couldgtentially be a target of the bullies or their
friends simply because they are related to thems;tor if the sibling stands up to the bullies on
behalf of the victim.

How a school handles bullying can make a big déffiee in the amount of bullying that
goes on. According to Sullivan, Cleary, and Suhiya004),

The school’s response to bullying sends a messagihérs in the school. If the school

handles it well, it gives a clear message thatyimglwill not be supported or allowed to

hide in the school; if it handles it poorly, it slsna message to bullies that they can

continue to bully with impunity and to everyoneesthat they may not be safe. (p. 23)
Additional messages are sent to the community atheuwvay the schools are safeguarding their
children against hurt and potential crime. Sulliv@teary, & Sullivan created a model depicting

the ripple effect of bullying (see figure 1.1). $imodel shows just how far-reaching the impact

of bullying can be for an individual, a schoolaaily, and a community.



5th level
The wider community—if students are not safe in school, why should they be
safe in the wider community? The school is a microcosm of the community.

4th level
Others at school—they hear

what has happened and feel that
school is not a safe place.

3rd level
Observers at school—watching
causes unease, it could happen to them.

2nd level

Parents and family—anger
and empathy for the

victim of bullying.

1st level
Incident of bullying

—victim feels
unsafe

Although bullying most affects those being victimized,
there are second, third, fourth and fifth level effects.
Bullying can be said to have a ripple effect.

Figure 1.1.The ripple effect of bullyingAdapted fromBullying in Secondary Schodby K.
Sullivan, 2000.

Bullying prevention programs and mediation techegjare the keys to stopping the
bullying epidemic occurring throughout the Unitedt®s. According to Orpinas and Horne
(2006), three values which promote a positive deveand develop a basis for a bullying
prevention program include the beliefs that alldii@in can learn, that people should be treated

with respect and dignity, and that there is no @l violence in the school (p. 85). These core



concepts of a bullying prevention program speaké¢omportance of maintaining a safe place
for students and teachers within the school.

Additional practical strategies to reduce bullyinglude punishment, mediation, state
legislation, and individual interventions. Punisiminstrategies include suspension, expulsion or
zero tolerance strategies for extreme disruptiveggressive behaviors (Swearer, Espelage &
Napolitano, 2009). Mediation strategies are utilize schools when a disagreement or bullying
instance occurs. Mediation strategies use pepe&v-nteraction with a mediator conducting the
interaction. Peer mediation operates with the ntedlzeing a trained student who is often
around the same grade level as the students invotvidie disagreement or conflict (Lupton-
Smith, 1996). The mediator also stands as an ir@iary if conflict arises between the bully
and bully victim or anyone involved. The mediatetds the involved parties reach a resolution
or understanding of the situation.

Anti-bullying legislation has increased over recgsdrs as states and many school
districts have adopted anti-bullying policies. Awmting to Swearer, Espelage, & Napolitano
(2009), “Although only 11 states currently requineir state departments of education to create
model anti-bullying policies, a number of otherntassa(or state organizations) have made
available model or sample policies to guide lochhmistrators” (p.42). States often implement
these model anti-bullying policies as a way to emage teachers and administrators to utilize
the recommended anti-bullying statements or languagchools. Of course, the model and
sample policies are not always strictly enforcedrtN Carolina has a Board of Education policy,
but did not have statutes or department of educatiodels or sample policies as of 2009 (p.43).

Another form of practical strategy against bullyisgndividual intervention. Individual

intervention names a range of behaviors. Each ingllgituation warrants different strategies
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depending upon the specific issues that arisease< of one-on-one bullying, it could be best for
an intermediary to take both parties aside androahthe issue seperately and follow up with
peer mediation. Programs such as the Olweus Bgllgireventing Program (2007), Pacer’s
National Bullying Prevention Center’s curriculunolkits (Hertzog, 2011), and The Bullying
Academy(Evers, 2010) offer a range of other strategies. @onty taught in such programs are
methods including: walking away from the bully, kving the signs of bullying and telling an
adult or teacher, peer mediation or mediationegjias, and punishment for the bully. Individual
intervention can include use of mental health @sifenals such as psychologists or psychiatrists
(Swearer, Espelage, & Napolitano, 2009).
Review of Performance Theory and Research

In this section, | review research related toshely proposed here. Because | am
proposing a musical performance-centered thesibetopic of bullying, | review research on
social and stage dramas, improvisational performaged improvisational music relevant to this
project.
Social Drama/Stage Drama Model

Victor Turner and Richard Schechner theorize aioglahip between social dramas and
stage dramas. The relationship was co-construgtékeoscholars when Schechner borrowed the
social drama concept from Turner. Turner then bwsrthe social drama/stage drama model
after its first appearance in 1977 in Schechneéssays on Performance Theoriigure 1.2
below indicates a lemniscate shape or a figuretdéogip of the model. This lemniscate figure
identifies the continuous folding and overlappirigacial drama and stage drama. The model is

divided by a bisecting line indicating the hemispted segmentation. The hemisphere above the



line indicates the public or overt manifestatiohsli@ma, and the hemisphere below designates

underlying social structures and/or processes girdang dramas.

SOLIAL DRAMA STAGE DRAMA
b dry ipah BEFfep
ok oLl e '”"q..
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Figure. 1.2 Social drama/stage drama model. Adapted fromuwner,From ritual to theatre:
The human seriousness of plag82, p.73.

| will describe and apply the foregoing model ggsdttains to my project on
improvisational performance and bullying. The uplpéirquadrant, social drama, is the overt
drama one experiences socially as open conflict.cmflict becomes public knowledge, and
opposing sides are taken, such as in the casdit€gidattles or even playground squabbles.
Turner theorizes a social process which occursdramatic context in four phases. The four
phases of social drama include breach, crisisessgdiand reintegration. A breach is an offending
act leading to a crisis in which sides are takeiter&he first two phases, the individual or group
who has been offended stops or hinders the fusiirerading of the issue which leads into the
fourth phase known as the reintegration phase. ghase identifies the intent to move toward
reconciliation between the two opposing sides, Wician also be made public if so desired. It is
important to note that social dramas are those asahmat play themselves out in public, as
bullying situations often do.

The bottom right quadrant names the implicit soprakcess that takes place in the
making of any kind of stage drama. Traditionalhistmay take the form of a playwright sifting

9



through the details of his or her world to writplay. Our performance workshop offered this
kind of sifting. In improvisation one calls upondimedge, experiences, and stories to create a
scene. This scene allows for those pre-conceivddrstandings to manifest within an individual
and ultimately appear through scenes. In relaticemtimprovisational performance about
bullying, within this quadrant we are mining thedenlying reasons, thoughts, behaviors, beliefs,
and attitudes towards bullying. The social prossisin this quadrant allows the youth
participants to delve deep, gaining insight leadg rich knowledge of the issue.

Following the implicit social process, the modekdis one to the upper right quadrant of
manifest performance, or stage drama. Here issedsamslated into public performances,
opening ideas to further consideration and conversal he underlying reasons, thoughts,
feelings, beliefs, or attitudes of bullying fronmethreative process are made manifest in
performance in this quadrant. As children share treative products with peers, teachers, and
family members, they may reflect on what it meanthem and their future as well as the future
of others. This leads into the last quadrant ofleelel, the bottom left quadrant known as the
implicit rhetorical structure.

The bottom left quadrant indicates the implicittdreeal structure through which change
takes place. Individuals, groups and communities@shaped through their understandings,
conversations, and considerations of what has pedgarmed. My hope for my workshop was
that it could serve as a catalyst for discussi@ta/éen my participants and their peers and
mentors. | hoped my students would take those shiegrned back into their everyday lives to
work on the problem of bullying. Perhaps the clatdwould see bullying in a different light,
which could impact how they notice, understand, ashdiess it in their social interactions. As

more children talk about what bullying is and tlffe&s of it on others, this can serve to increase
10



understanding of bullying and what youth can dinéfy witness or experience bullying
behaviors.
Theatrical Improvisation

Now that | have discussed the theoretical modeédyithg my project, | turn to the
specific performance traditions and practices tajproject utilized. Within my project,
children were involved in hands-on activities atiig improvisational music and theater to
address bullying. As Neumark-Sztainer et al (20@8§¢, “The performance of a play offers
children a peer leadership opportunity in whichytget to teach others, possibly increasing their
sense of self-empowerment and ownership of theagess (p.408). The authors continue to
explain that “theater, or more specifically a ppagduction in which children are the actors,
offers a unique tool to bring behavioral messag&sthe home by getting parents to pay
attention to those messages” (p. 408). Childrerahte to learn through the interactions they co-
construct through improvisational theater and music

Theatrical improvisation creates a space in whiclividuals identify and utilize
creativity, allowing the potential for personal gitb and development. Shouse and Thomson
(2009) write, “Improvisation is a form of play themcourages an awakening of our creative
spirit” (p. 19). This creative spirit unlocks theat to new understandings as one learns and
develops throughout the improvised scene or mupieak. According to Halpern, Close, and
Johnson (1952), “An improviser must consider wkatdid, and what is left unsaid, as well. He
must think, ‘Why was that said? What does she ngahat? How does it make me feel?” (p.
63). This inner dialogue allows the actors to boideach other’s creativity and create a scene.

Improvisation can provide an individual with anletito express emotions, fears, likes and

11



dislikes, or a venue for working through problemsrging on new identities. The creative
imagination of an individual is ignited as the se@mn musical piece develops.

The form of improvisational theatre | based my vatidp on comes from the work of
Augusto Boal (1979). Boal distinguishes his “Theatf the Oppressed” (TO) from traditional
theatre in the model of Aristotelian drama, critiguwhat he saw as an artistic form that relied
upon a passive audience being purged of their em®{iand their desire for social change).
Augusto Boal’s (19797 heater of the Oppressésia theoretical and practical framework for
using improvisational theatre for social chang®@alBvrites that “theater, in particular, is
determined by society much more stringently thanather arts, because of its immediate
contact with the public, and its greater powerdowince” (p. 53). The interactions between the
actors and the audience allow for collaborativermused solutions to problems.

Within TO, Boal's “Forum Theatre” operates by astoreating a scene based on a
situation in which a group or individual is oppredsThe scene is acted out until the point when
an audience member feels they can finish the shodyor provide a solution. The actors allow
the members of the audience on stage to take #oe pf a character at this stage of the scene.
This role changing method empowers the audiencelreemow an “actor,” to become an agent
of change, one Boal hopes will carry over intogbeial world (as in the Schechner model
above).

A similar improvisational theatre form is Playbabkatre. In Playback Theatre a
member of the audience tells a story about songthiat happened to them, and then chooses
members of the acting troupe to “play back” theystbrough improvisation. According to Jo
Salas (1996), “Playback theatre is intimate, infakmnpretentious, and accessible. B it

theatre: we are consciously entering an arenddihfferent from day-to-day reality” (p.97).
12



Playback theatre can be a good way to enrich treopal growth and development of

individuals and also help them understand the |lmgakriences of others. In the case of children
and bullying, a child may describe an experiendé wullying and allow the other participants

to act out the story, offering a chance for theugrto reflect on the causes and consequences of
the bullying event, in addition to considering whaght have happened differently to prevent it.
Musical Improvisation

Improvisational music acts in much the same maas@mprovisational theater. The
music is co-constructed by the musicians and isrdehed in the present time. Improvisational
music can conjure a mood or intensify action byekpression of the musical experience.
Improvisational music is constantly shifting anansforming with each beat, measure, and
piece. The music created is indicative of the mdntee musicians, and the lived experiences of
the musicians. Once the music is played, it isroftdficult to re-create it in its entirety. The
musicians creating the piece co-constructed odlthe reality of the piece as it occurred. The
musicians bring different ideas, thoughts, belaafd attitudes each time they perform together
thereby creating the beauty of improvisation thiotlge lived experience.

Music has long been an influential part of people’'ss. Some feel music “is more than
just a medium of entertainment. It is a powerfall tilhvat can capture attention, elicit long
forgotten memories, communicate feelings, creatkimensify moods, and bring people
together” (Davis, 2010, p. 127). It has been ay¥aa people to connect, celebrate, entertain,
remember, and mourn. This may be especially trusdibool-aged children and adolescents who
often define themselves through pop culture, inclwimusic plays a major part” (p. 126). Music

plays a major role in children’s lives through tregious ways in which it is present.
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Davis (2010) suggests that the expressive techsigitin the arts can be utilized in
both internal and therapeutic processes. In a st@idgprovisational music with children
following the trauma of a tornado, participants &yed with the instruments provided and
formed “feelings ensembles” delving into the fegfirof the children after the devastation.
Participants were asked questions including, “Hadwdur musical composition relate to your
feelings about the tornado?” and “How do your fegdi affect other people around you?” The
instruments used included drums, bells, shaketstaanbourines, among others. The purpose of
the musical activity and processing was to aidctiiglren and some of their parents in the
transition back into school and life after the sa. Davis (2010) concludes by saying that even
though the particular intervention took place a#teratural disaster, and its musical methods can
easily be adapted to a variety of developmentalis§ues faced by school-aged children.

Barrera, Rykov, and Doyle (2002) suggest that ative music therapy may engage a
child and elicit positive feelings which could lefidan increase in play as well as a reduction of
stress. Their study consisted of 33 girls and 3&langing from 6 months to 17 years old living
in the Hematology-Oncology unit of an urban teaghspital. The children engaged in music
by signing, song writing, singing or playing cangmgs, listening to pre-recorded music and
improvisation. The study concluded that there wpestive effect on hospitalized Hematology-
Oncology pediatric patients.

Other improvisational techniques involve variousiie of creativity. Nachmanovitch
writes, “The heart of improvisation is the freeyptd# consciousness as it draws, writes, paints,
and plays the raw material emerging from the uncions” (1990, p. 9). This conscious effort to

explain the feelings, ideas, and thoughts fromuth@nscious is exactly what improvisational
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music can do in the lives of children affected lijiyang. The question how does one learn to
improvise music is based on several factors withénindividual. According to Nachmanovitch,

How does one learn improvisation? The only answép ask another question: What is

stopping us? Spontaneous creation comes from @predébeing and is immaculately

and originally ourselves. What we have to expresdready with us, is us, so the work of
creativity is not a matter of making the materiane, but of unblocking the obstacles to

its natural flow. (1990, p. 10)

Nachmanovitch describes the process to overcomelt$tacles which hinder the natural flow of
improvisation. One must delve into and understamtiie issues which block or hinder
creativity.

Consider the creativity involved in using a drumaarymbal. A child could clang the
cymbals together in various rhythms, or drum uslifiggrent mallets with different vibrations
and timbre. These sounds can be made into meladgesountermelodies creating original
pieces based upon the emotions and feelings afttitet According to Maratos, Crawford and
Proctor (2011) “music therapy builds on people’samaty for communicative musicality, that
we are hard-wired for this kind of engagement anteraction, and that through music-making
we experience a kind of relating that is very dagfa from that which talking has to offer” (p.
93).

Improvisational music and theatre have the abibitgonvey emotion and enhance the
participant’s emotional development, shape thectloe of a scene, create a unique atmosphere,
re-create a real-life experience, and aid in aividdal’'s personal growth. This thesis project
explores the possibilities generated when applymgovisational music and theatre to the topic

of bullying. Below | detail the research method apuestions | will utilize as | approach this

important topic.
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Research Questions and Method

The primary research question guiding this thestsow can improvisational musical
performance be used to communicate with childrethertopic of bullying?” Several other
guestions present themselves in relation to tlsisareh project. What kinds of stories do
children tell when presented the opportunity t& tdout bullying in a performance workshop?
In what ways does music facilitate discussion alballyying? Can the performance process
empower children to want to address the probletutiying within their social environments?
Can it provide participants a greater understandfrigullying and/or skills they can use to
protect themselves against bullying? Can the perdoice process also provide the participants a
helpful outlet for current struggles with bullying?

| approached this project as a work of performapased action research, drawing upon
reflexive autoethnography to assist me in my dpson, analysis, and evaluation of my
performance workshop. Action research is define®ighard Schmuck (2006) as “planned
inquiry, a deliberate search for information, pexgpves, or knowledge. It consists of both self-
reflective inquiry, which is internal and subjeetj\and inquiry-oriented practice, which is
external and data based” (p. 29). This method ®xw0$ creating individual and social change.
Some of the goals of action research, accordirgfriager (1999), are to “unleash energy,
stimulate creativity, instill pride, build commitmi prompt the taking of responsibility, and
evoke a sense of investment and ownership” (p. BB) hope for this project was that it would
serve as a social intervention, following Schectsngrcial and stage drama model outlined
above, as participants became agents of changmhigir school and community.

Action research helps participants solve socialassand focuses on developing plans to

deal with them. Ernest T. Stringer (1996), ideatifaction research with the “look, think, act”
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spiral shown in Figure 2 below. The figure indicatiee process a participant experiences during
action research. This process demonstrates phhebseayvation, reflection, and action that are
constantly fluctuating. The participant will oftegpeat the spiral several times before achieving
the goal or direction most desired. The improvesal workshop structure exemplifies

Stringer’s model, as participants consider exampldmullying, reflect on these situations, and

act through improvisational creations.

Figure 1.3.Look, think, act model. Adapted froAction Research A Handbook for
Practitioners by E. Stringer, 1996.

| took on an active participant observer role witthis study, participating with the
children as a workshop facilitator while recordihgir behavior through video and reflective
journaling. Participant observation has two purgaesemind. The first is to observe features of a
situation such as activities, people, and physispkects. The second is to participate in activities
that are appropriate and provide useful informatarthe situation (Mills, 2007). During the
workshop, | used the journal to reflect on the daagtivities, such as the children’s stories,
actions, and shared thoughts and feelings. | a&léected on how I felt about the workshop,

noting areas where | was excited, concerned, odmsnright frustrated. | began my journal
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prior to the start of the workshop, and made eniter every workshop session, and at the
conclusion of the workshop. | reflected on questisuch as:

What was | feeling during the workshop?

What did the participants appear tddeting? What did they share with me?

What responses to my questions or activaesirred throughout the session?

What was most interesting about the respéses

How did the activities help (or not help) ahieve my overall goals of the workshop?

What did the participants take away from the vgbdp session?

What did | observe throughout the session?
| followed Geoffrey Mills’ suggested style of engrag) in reflective journaling and taking field
notes by indicating observations and recording\gherg. Mills explains that, “During these
observational periods, you can start with a braagep of the classroom and gradually narrow
your focus as you gain a clearer sense of whabs pressing” (2007, p. 60).

In the writing of my thesis, | draw upon the methad autoethnography to delve into my
personal experiences with the project as well asinifying, overlapping, and sometimes

conflicting roles as researcher, bully survivord aault mentor. According to Ellis and Bochner

in the Handbook of Qualitative Researtdutoethnography is an autobiographical genre of

writing and research that displays multiple lay&rsonsciousness, connecting the personal to
the cultural” (p. 734). | drew upon a type of atukmegraphy called reflexive ethnography, in
which a researcher’s “personal experience becompsriant primarily in how it illuminates the
culture under study” (2000, p. 740). One of thelgioreflexive ethnography is to explain the
personal connection to the research being condtictedgh narrative. In what follows, | tell the
story of my performance workshop from my perspegtwhile trying to unpack what | learned,
and hope others can learn, from my experience.

The participants involved in the study were childbetween the ages of seven and

eleven, recruited from the Pitt County Communith&us and Recreation (PCCSR) after school
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program at Wintergreen Intermediate School. PCCigRates 12 after school programs in
schools across Pitt County. The Wintergreen looatias chosen in consultation with Rita Roy,
Director of PCCSR, because of ongoing problems tutlying at the school. Participants were
enlisted on a voluntary basis after IRB approvas whtained. To recruit participants, | created a
flyer which | distributed to after-school studeritalso time prior to the workshop start date
speaking with students and their parents aboutvtitkshop. | was able to recruit 17 students
into the workshop, although the number of partistpan the workshop on any given day
fluctuated due to a variety of constraints sucpaents picking their children up early or
anxiety about performing before their peers, whiahll discuss more extensively in the
chapters that follow.

In addition to the data my journaling would providietilized video recording to
document what occurred in each session. | usem@lesiflip camera, usually placing it on a table
near where we were operating. My original intenswahold a final performance for the
families, teachers, and peers of the participatingents, to record this performance, and to
make copies of the recording for the participanid RCCSR. However, during the second week,
as we felt the pressures of live public performaivesy different from the relative freedom our
closed sessions afforded us--it looked like sommyparticipants were going to drop out. The
workshop was in danger of imploding. | resolved thy working with my participants to create
a video performance composed from the recordings daoring the workshop. Instead of a
concluding performance, | held a viewing of theeddfollowed by a reception with
refreshments. Approximately two months following #onclusion of the workshop, | returned
to the after-school program to conduct follow-ugemiews with my participants. | present my

findings from these interviews in Chapter 3.
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Following the completion of the workshop, | begarenter what Madison (2011)
describes as the “autumn” phase of performancéviiglk: sifting through recordings and
journals to code and log data and look for themdadison writes:

What do you do with this mass of information? Keemind that every project and every

researcher is unique, so it is expected that ydipwk and choose, select and sort, and

blend and combine what is useful for you. Codind kgging data is the process of
grouping together themes and categories that yee daecumulated in the field.

(Madison, 2011, p. 43)

In my “autumn” themes began to emerge. Some okttiemmes included challenges such as
space and working with community partners. Othentés evolved such as the students’
knowledge on bullying and music and past experienthese themes and also various events of
the workshop proved to both hinder and help meelkas the students throughout the
workshop.

Scholarship of Engagement

The “scholarship of engagement” is a term useceszidbe a mutually beneficial
relationship between a researcher representingadeanic institution and a partnering
organization out in the community. Community—Campastnerships for Health (2005) define
the scholarship of engagement as

Scholarship that involves the faculty member inwgually beneficial partnership with

the community. Community-engaged scholarship camaresdisciplinary and often

integrates some combination of multiple forms dfadarship. For example, service
learning can integrate the scholarship of teachapglication and engagement, and
community-based participatory research can integtra scholarship of discovery,

integration, application, and engagement. (p. 12)

The purpose of the scholarship of engagementtactde a community need or concern.

Outreach is different from the scholarship of eregagnt because it is unidirectional; it is done

for the community but not with the community. Ouaith is like volunteer-work. It serves the
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community recipient, but does little for the resdaagenda of the scholar. Arts-based engaged
research projects function to benefit both the Eofertist and the community partner.

According to Sullivan and Sequiera (2009)pfylar arts and education projects lend themselves
to problem-solving—or problematizing—and allow coommity members to take a lead role in
conceptualizing how they want to live in the futuaad to redesign their neighborhoods to better
approximate these dreams” (p. 403).

As a community-engaged thesis project, a commuyoatinership needed to be gained
and maintained throughout the workshop. Small attdl (2005) discuss how action-oriented
research approaches, “involve some type of colktimr between researchers and community
partners” (p. 938). They continue by stating thattion-oriented research calls for heightened
attention to how power and trust shape the relaligmbetween partners (relationality) and how
this relationship shapes what is learned and cdedfthe findings)” (Small & Uttal, 2005, p.
938). In the beginning of the planning stages, In@gis advisor and | discussed possible
community organizations to partner with for mutbhahefit of the community and my academic
project/thesis. This discussion led to the discpwediPitt County Community Schools and
Recreation (PCCSR). As Dr. Thomson had already @gviith the organization and its founder,
we chose to utilize pre-established relationshopdetvelop the partnership. Once initial contacts
were made, we set up a meeting with Rita Roy, Boreaf PCCSR. During this meeting we
discussed the project, the timetable of events tlamgossibility to combining forces to make
this project happen. During this process the prapaofsthe thesis was finalized, the IRB process

was conducted, and a community partnership was born
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In order to discuss the nature of the partnersiitip PCCSR, | must first discuss what a
community partnership entails. According to Cré&3sljier, and Reitenauer (2005), community
partners are:

members of the community in businesses, governagaricies, and social service

organizations that agree to work with studentsviiddially or collectively in order to

meet community needs. Partnerships are designaedte a service to the community

while addressing educational opportunities for stug. (p. 18)

The partnership is designed to benefit both pamieslved. The partnership with PCCSR

promoted bullying awareness while benefitting assmurce for my thesis project. With this

partnership, a need for constant communicationseas place. Headed by Rita Roy and her

staff, we worked closely through email and phoneveosations in order to get the logistics

fleshed out. During this process, | created a figethe workshop and acquired IRB approval.
Assumptions and Limitations

This thesis project is based on a number of assangtWhen | defended my thesis
proposal the first assumption | recognized wasttiathildren who volunteered to be a part of
the project would have had some experience witlyingl and that they would want to talk about
it. While | found that all of my participants hadnse experience (as participant or bystander)
with bullying, it may be that a performance workgheas not where my participants would
discuss such experiences. | assumed that they wwutd have no way of knowing how much
they did reveal.

| also came into this project with the assumptiwat the workshop would have a positive
impact on the children’s lives. | assumed thatip@etion in the project would lead to

discussions between and amongst the children amndf#imilies or peers, and that it would

energize a movement against bullying in their stharoat least some steps to be taken toward
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that end. | used post-show interviews to gaugexttent to which this was the case, but within
these interviews, participants may have been teltie what they thought | wanted to hear. They
may not have recalled accurately. They may haverheaininterested in talking to me about the
project two months after its conclusion. | alsouased that the workshop could prevent future
occurrences of bullying, but this may also notheedase, and measuring short or long term
impact of the project is outside of the scope o study.

| assumed that music and improvisational perforraarould be a useful approach to
addressing the topic of bullying. Another assumptibeld is that the student participants would
have some musical knowledge or desire to experimghtmusic. While assuming the students
had prior knowledge turned out to be true, | wasesmely impressed on how much knowledge
they had about musical concepts such as various,bbbgthms, and musical instruments. Some
students had a desire to experiment with musistituments during free improvisation and jam
sessions. The prior musical knowledge aided irdtkeovery of and development of emotions in
the workshop.

After conducting the workshop, | learned | had agstions about the project, the
students, and the idea that the students wouldinéoctable performing publicly. As | reflect on
the workshop, one of the major assumptions | held thiat a public performance valuable and
essential for a successful workshop. As | have laeenstomed to performing and talking
publicly, it did not occur to me that the studentsuld have stage fright. These fears seemed to
stem from the students not feeling comfortableqrering in front of their parents, teachers, and
(especially) their friends in the after school peog who were not in the workshop. This public

speaking and performing fear threw me for a loopszsambled to consider other options.
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Another major assumption | had was about the natitiee project. It did not occur to
me until the middle of week one that one individiailitating the sessions was not enough. In
my mind | did not want to have too many studenis,|lalid not think 17 students were too many
or too overwhelming until | was knee-deep in thekgbop. This stemmed from my assumption
that 3%-5™ graders would respond well to instructions becalisg were older and more mature
elementary school students. Another assumptiotdiwas that | would easily be able to
maintain the attention of the students with variacBvities and a consistent routine. This routine
changed every time | stepped through those cateteors. Many changes stemmed from the
space limitations and also with the various dynaroicthe students within the workshop, as |
will discuss in the chapters to come.

My study is limited in its scope and is not inteddo produce results that can be
generalized. One limit of the study is the popuolatiThe participants represented only a very
small sample of Pitt County Schools’ students, wetk those whose parents can afford to pay
for after school care at one of the area’s lowst after school programs. The participants were
also students who self-selected to participateeifiopmance work. They may have been more
outgoing or even less likely to be bullied.

One of the limitations of performance-based redear that it is difficult to assess the
impact of this kind of work. As a researcher | dmt have access to what happened outside of
the performance workshop, other than through wieparticipants reported. Many times the
effects of performance happen well after a perforceshas ended, even months or years later.
Peggy Phelan (1993) speaks of this as “reckonthg,’orocess by which our initial response to
performance changes over time with our ongoing eepees (p. 162). | hope that my

participants have these reckonings in the daystimspand years to come.
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Overview
In this first chapter of my thesis, | have attendpie give the reader some insights into
my motivation for taking on this project. | haveopided a review of scholarship related to my
project, along with a detailed explanation of mgdtetical framework and chosen research
methods. | have also discussed some of the limitatof my study. In Chapter 2, | discuss the
events of the workshop by week. In Chapter 3, lyaesand reflect on what my participants and
| learned through the project. My IRB approval fasyAppendix A. The Informed Consent form

and Assent script is Appendix B. The journal thiagpt during the process is Appendix C.
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CHAPTER 2

CAN'T FIGHT THE MUSIC: END BULLYING

Chapter 2 discusses the events of the workshopelek w “set the stage” for this chapter
by discussing how important and challenging spa&e far the workshop. | then chronologically
discuss week one, week two, and week three of titkshiop, sharing insights and analyzing the
experience along the way. | conclude with a disomssf two specific students’ bullying
experiences.

Space: Setting the Stage

| begin this chapter with a discussion of spaceabse it was the most prominent theme
in my analysis of the workshop, and one that | haidanticipated during my planning. | also
chose to begin this way to give the reader a sehige challenges the workshop faced from the
start. To be successful in leading a group®63 graders through a creative process, we needed
to have a home space, one we could consistentlyediatly return to, create in, and make into
our theatre. Wintergreen’s multipurpose room wagleal space for performing, creating music,
and playing openly without the intrusion of othgeg. The space contained a stage with curtains
and a large open area for spreading out, condugtimgp improvisations, or whatever else we
might think up. And, most importantly, this waspaese away from the other after school
program groups. Unfortunately, this space was tnfeatly available to us.

To understand the issue this project faced witlespawill be helpful to understand the
relational constraints that bear upon that spaiteCBunty Community Schools and
Recreation’s after school program is a multi-prahpgartnership between PCCSR and Pitt
County Schools. | call it “multi-pronged” because telationship is not just between the

administration of two entities, Pitt County Schoafsl PCCSR. The relationship is one between



PCCSR and each school’'s administration. So ifrecqal is supportive of having an after-
school program, the relationship can be very coliative. But some principals, based on my
observations and discussions, were not as suppatithe after-school programs in their
schools run by PCCSR, or at least were not actissghportive and engaged. | say this because
the primary space that we had requested, thatqierfeltipurpose room with the stage, was
frequently being taken away from PCCSR'’s use bystt®ol administration.

The primary space in which PCCSR conducts its-afteool program at Wintergreen
Elementary is the school cafeteria. The schooffsteda is laid out in a long triangle, crowded
with tables with their attached hard metal sedtss @rea is designed to allow for board games,
homework, and snack time. Students often interreingthis area with conversations ranging
from discussing homework to teachers to friendsrandies. In this space, | often saw students
doing homework quietly which was enforced primabilythe after school leaders. Some other
activities | noticed were students drawing and plgyoard games or various activitiadhen |
first entered the cafeteria, | noticed the tradiilbcafeteria tables to the right, the check-mé li
to the right, and the “My Plate” nutritional postar the wall to the left of the check-out line.
When entering the building through the cafeteria enters from the back side. | observed that
there were several students in the cafeteria éinadls. This was mainly due to the cafeteria
being known as the home base for the after schogram activities. When the weather was
nice outside, the leaders rotated their groupkiad tfourth, and fifth graders to play outside. If
the weather was raining or too cold they would theegym space instead. For example, the third
and fourth grade groups were in the cafeteria wthiefifth grade group was playing outside on

the playground or in the gym. The cafeteria wasntiost challenging space to work in because
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of the noise from the other groups in the spaceadswbecause of the in-and-out traffic of
parents picking up their children. In other worlliss space was frequently noisy, crowded, and
chaotic.

On the days when we had to conduct the workshdipeicafeteria, we were placed in the
back of the cafeteria near the door where the pafétered in and out. The plethora of cafeteria
tables in this area only allowed for a small spgaceove around. So many of the
improvisational activities requiring movement wer able to be facilitated on days when we
were in the cafeteria. Also, several of the boamhg and activities groups played near this area;
this caused several students to divert their atted their friends playing board games, talking
and playing. This also made it impossible to do sggne work. The students were not only
distracted by their non-workshop peers, they welgctant to improvise in front of them.

The third space available to us was the gymnasiima.gym contained bleachers on both
sides, with one of the sides folded up for spaod (eery likely for safety). The gym had bright
and loud florescent lights which made workshopvététs like listening to music very difficult.
The loud hum from the gym lights was very distnagtnot only when we were trying to hold the
workshop, but it also made parts of our eventuddeidifficult to hear. The activities performed
by the students was often hard to record on videthke loud and annoying hum from the gym
lights, distraction of other groups, and echoingagphere created by the gym. | would often not
be able to hear students during their scenes beadulse humming sound coming from the
bright florescent lights overhead. The gym space ma an ideal place to have the workshop.
Also, because this was a gym, it is probably ngbrssing that the students frequently went into

“gym class mode” when in this space. Some intavasti noticed from the other students not
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involved in the workshop included playing baskdthamping rope, and climbing the bleachers.
These activities were distracting both to me amdstludents in the workshop. Also, when we
were in this space, the students in the workshempest to climb the bleachers when they noticed
their friends, who were not involved in the workpholimbing on them. As | noticed this
occurring, | told them to please come back to tbhekahop activities. They continued to take
their shoes off and run in their socks up and dtverbleachers. | also was told by one of the
program leaders that they cannot be climbing orbteachers without their shoes on which
sparked the need for a re-group of these studéhé&sprogram lead instructor aided in helping
me revert the students attention from the bleachengntion this example to give the reader a
sense of just how important space was to the imgational work we were doing. These
instances made me think about just how importaatejs to conducting a performance
workshop, especially in the context within whiclwds working: children in a school building.
Getting to Know You: the First Week

During week one, my first goal was to recruit studdor my workshop. My goals for
Week 1 were for us to get to know one anotherreate an environment in which participants
were comfortable, to get familiar with instrumeptsvided, and to begin to talk about bullying
experiences. | also wanted to get an initial sefigach student’s musical knowledge and skills.
My plan for this week was to do some icebreakeregmhke musical chairs, some
improvisational games like rhythm rain storm, musix or traffic jam pile up, and utilize some
playback theatre activities.

The first day | stepped into Wintergreen Intermeslia recruit students | was

immediately welcomed by the familiar scent of acsitfcafeteria. The scent hadn’t changed.
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Dressed in my anti-bullying t-shirt and excitempnhted on my face, | proceeded into the after
school area. The cafeteria tables were similandsd in my elementary school. | had arrived
planning to be there from 3-6pm in order to reaximany parents as possible. | felt very excited
and nervous at the looming workshop, as | was n@mpted to confront parents with the flyers

and consent forms | had created and printed.

UNITE AGAINST
BULLYING

Front Back
Figure 2.1 Me with my anti-bullying shirt.

As | was welcomed back to the school environmewglked towards the leaders of the
after school program. Just then, | noticed a sdndtad just occurred including three students.
What | observed struck a chord with me, becauappeared that a student may have been
bullied. From what | gathered, a student had béaying on the climbing rock wall on the
playground and had been pushed off by two othes.bblyese two boys had been put in time out,
and the injured boy sat in the corner talking te ohthe staff members. He kept saying “l don’t
want to go back to school for a while.” He had bkart and was crying. The staff members then
had to explain what had happened to the parentéilbadt an incident report. As | watched this

unfold, | thought back to the bullied me from elen@ey school and how | felt and dealt with
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such bullying. I also thought about how this insamade me more motivated and focused on
the workshop | intended to carry out at the school.

The goal for my participant recruitment day ats$lbool was to meet the after school
program leaders, talk with them about a timelinevants to come, and work through the
mechanics of distributing parental consent fornt flyers. As | waited for parents to arrive to
pick up their kids, | practiced my welcoming speetimy head and prepared for what was to
come or what | thought was to come. During thigrifigtion, | mingled with a group of students.
| introduced myself to them and also drew pictuwrgh them. Some students drew hearts,
flowers, spirals, and other squiggles, while thst of us decorated our names in block letters and
bubbled letters. After discovering that | was fr&@U, the students began coloring their names
in purple and gold or outlining my name in purpthe agold. While drawing, we conversed on
topics such as favorite teachers, what school Ifvees, what | was doing there, and what music
they liked. | received many welcoming words froradé students. They seemed enthusiastic
about the workshop. One student in particular, Geeleseemed to be really excited about the
workshop saying, “I will tell my mom about it andeswill totally understand and let me do it.”
Other comments from the table included, “I like mis‘l have been bullied before,” and “Oh,
when does it start?” As | answered these questextstement rose within me as well.

As | approached parents with IRB consent formegceived a range of responses. | had
several parents who seemed interested in the wapk&iut others who seemed distracted. |
encountered frazzled parents who took the formsdgshat ask questions or respond. 1 also had
some grandparents, babysitters, and family friemdelatives picking up students who

responded with “I'm not the parent, but | will gitleis to them.” Some parents seemed happy or
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excited about the workshop, asking questions ssclsat okay if my child misses a day or has
to leave early?” As | answered these questionsighasized the limited amount of time
available with the students and that we would reeedhuch time as possible. | also answered
guestions such as “Is this free?” “Does my chéeéc instruments?” “Where are you from?”
“Why are you doing this?” | referenced the formsseweral occasions in order to make sure the
parents understood that this was a research pimecthey would be required to give informed
consent for their child to participate. | was opétit as | collected forms, and | hoped that the
parents felt comfortable enough with me to allowittichildren to be a part of the workshop.

| started the workshop with 17 students. | had @e€gthe bubbly and responsive girl,
who took every activity in the workshop and ranhwitt She and was invested and involved. She
proved to be a leader during many activities aswbeks progressed. | also had Alice, the
enthusiast, who brought her recorder and respowitbcexcitement to each activity. She made
the activities more lively and interesting. ThemeaMarie, the questioner, who aided in
discussions and with the overall workshop by askjngstions to get everyone thinking about
directions in which to take the activities. Shersed full of ideas of ways to respond to bullies.
She questioned why bullying happens at severakpaiithin various activities we performed.
There was quiet Hazel who enjoyed drawing and bewglved within every activity. Then
there was quiet Harmony, who welcomed me with aduegy time | arrived. She enjoyed
working with Cadence while incorporating cheerlegdand dance moves with many of the
activities. Another involved student was Melody,ondeemed to pay attention throughout the
activities and added humor to the discussions. lastdbut not least we have Catherine, who

seemed to be another natural born leader. Sheashjbg musical sections of the workshop and
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knew much about bullying. She aided in discussansdemonstrated creativity with the
development of some dance moves and song lyricde\Wie workshop held many interesting
participants, these students, Cadence, Alice, MBlazel, Harmony and Melody proved to be
the key players of the workshop.

The workshop also had some members who were lessted, less involved. They were
John, Daniel, Colleen, and Louis. Daniel and Je@mded to joke or play around while Colleen
was shy and reserved. Louis was involved in otkaeurricular activities and tended to show
up on occasion. These students participated iwtrkshop but were not as engaged or did not
take the workshop as seriously as the others.cukl be in part due to the parents. | say this
because Colleen did not show that much interetstarworkshop, and she often referred to her
mom “signing her up for this.” | had Daniel and dptvho made silly, unrelated comments, and
frequently tried to get the group off topic. Thasedents did not seem as invested or interested
in the workshop compared to the rest of the group.

The first full day of the workshop began by delvintp what the students already knew
about music. We were in the multipurpose room wihaildbwed us to spread out on the floor, sit
in a circle, and make some music. We discusseduainstruments, what they sounded like,
and began improvisational “jam sessions,” a teusd to describe free improvisation with each
person building off of the person before until thex a cacophony of sounds. We got to know
each other through a few improvisation games, wincluded “Dance a Name” and “Sell a
Fella” (Owens, 1975). The Dance a Name activitytetawith one student making a gesture or
short dance to their name in order for studentsswmciate the name and dance together to learn

names. This met with many smiles and laughs. THeASEella icebreaker activity | modified in
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order to learn more about the group. The origicalay is designed to find out attributes of a
partner and say them out while auctioning the gartm the audience. | modified the activity to
Tell-A-Fella which included finding out characteits, dislikes/likes, and attributes of the
partners and discussing them with the group, imoavsand tell like fashion. For the activity, my
partner was Colleen who expressed that she enfe@geting the Harry Potter books, while others
noted their favorite colors, interests, and hohbies

After our theatre games, we sat on the floor @irele and | took out instruments that |
had borrowed from the school’'s music teacher, anded students to come up and grab an
instrument. | asked the students how many playstsiuments. Some students had instruments at
home and played them often, while others had lun#ecess to instruments outside of music
class. | held up various instruments and askedttheents if they knew what they were: “This is
a boomwhacker. Does anyone know what a boomwhasRe& boomwhacker makes an actual
note when you hit it on the floor or yourself. Sbhatis the note that each of you have?” The
students, who were holding boomwhackers, repliedB; E, C,” reading them off the
boomwhackers in their hands. “Those are the noegshey play when you hit them,” | said. |
had the students pass their instruments to th@pens the right, which continued until each
student had looked at each instrument. At one pasked them about the maracas they were
playing: “what do they sound like?” A student repli “water!” Another student replied, “Rice!”
A third student, Catherine, chimed in with, “it swis like a rainstick.” | replied, “Very good.
Now for this one. Can anyone tell me what this i$&"xylophone, which looks like a piano,” a
student replied. | was excited to see that theykwhat a xylophone was, because this showed

some of their prior musical knowledge. This initiigcussion of instruments and musical sounds
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was the launching point to an ongoing conversatloout music that would deepen over the
course of the workshop. As the workshop progressede and more students began to open up
and share their musical knowledge and experiedebassessed their musical knowledge, |
began to think about where to take them next.

At the end of this first session we broached tipectof bullying. | asked the students if
they knew what bullying was, and a conversatiork wib. Hazel replied by stating “I was
bullied by a boy in kindergarten.” Melody said stesl been bullied by other kids in her class.
Daniel said “the third graders call me fat.” Cadesaid “my brother threw a needle at me, and
he calls me a brat.” We discussed why bulliesfaettay they do. Louis said “bullies want to be
in power.” Cadence said “or they have bad selfeasteAs we began to discuss bullying
behaviors, how they made us feel, and what to datatullying, we also discussed music and
how it makes us feel.

| asked participants about the various emotions fedl when being bullied. The
common emotions were sad, angry, alone, and upssate talked about what they did when they
were bullied. Marie said she would “scream intéopvis,” Melody said “punch a pillow,” and
Cadence said she would “punch walls.” | was worbgdCadence’s wall-punching comment, as
this was not something | wanted to condone. Aserleeflected on her comment, | wondered
was she performing this suggested violent act ferom perhaps, for the other children in the
group? How much of what the children were saying mativated by a desire for recognition,
attention, or reactions from the group?

| then asked the students how they could use mwusen dealing with bullying. Cadence

said that music could calm you down, and Marie %aid/ou could meditate like this.” Marie sat
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with her hands upturned on her knees in a medé&gtose and said “Om.” All of the kids in the
circle laughed and immediately started imitating linestriking a meditative pose and making
their own meditation sounds. As | noticed studéeing diverted to other activities, such as
rolling around on the floor, | decided it was titeedo an activity.

| played a modified version of the improvisatiottsatre game “Freeze and Exchange”
with them, prompting the students to act out batlyscenes. | prefaced this with the ground rule
that players could not actually hit or punch eattten | explained that two players would begin
an improvised bullying scene, and | would call &ze!” Both students would then freeze,
allowing us to discuss what had happened, and baespond to or solve the bullying situation.
Melody and Cadence volunteered to begin. The suemwanich was suggested by Cadence,
involved Cadence and her brother. Cadence chgdayder brother, while Melody played
Cadence. The scene entailed Cadence chasing Matodgd the multipurpose room, acting as
if she had something in her hand and attemptinmtech her with it. The students began
laughing at the running around and goofing off witthe scene. | then called “Freeze,” and they
both stopped. Harmony then replaced the Cadenceaatka while Melody flipped to the
brother. When | said go, Melody began to chase ldagmHarmony stopped mid run, and called
“‘mommy!” | stopped the scene, and tried to creataesorder from the chaos by remarking on
how Harmony had sought help from a parent or atiditten | tried another scene, this time with
Louis and Daniel, the same thing happened. Thesethaach other and attempted to punch and
kick one another. At this point in the workshopsses, | was starting to lose my patrticipants.

This was not going as | had hoped. Their improios&t needed more structure.
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Cadence then spoke up with a comment that starteedShe said, “my dad told me that
if somebody is bullying you and nobody is arounst get some rope if you are on the ground
and are in a dock yard somewhere that you coulthéevrists together and slip under the legs
and go ‘whoop’.” She made a gesture that suggeateshe pulled her imaginary rope, that the
bully had just been strung up on the dock. Theesttglall laughed but her comment worried me.
| responded, “well that isn’t good.” After reflesg on the experience, | wish | would have said
something more along the lines of, “We don’t wantdtaliate and hurt others, even if they bully
us. We need to get away from the situation as ¢yuak possible and go tell an adult.” This
workshop was going to be a lot more challenging thiaad thought.

Turning Points and Pressures: Week 2

My goal for week two was to expand on the workvekk one, while using music to
explore the experience of bullying. During this Welehad planned to discuss emotions with the
emotional chain exercise, delve into music as @ fof coping with emotions, and preparing
material for the final performance. We were abladoomplish some of this, but were faced with
major challenges of space and time, as | discussvbe

Each day when | arrived at school, the leads wgattier my participants, as they were
in three separate groups. Once everyone was ther@pould move to whichever space was
available for the day. If we were in the multipuspaoom, | would set up beforehand. When we
were in the cafeteria or gym, | would do my best¢bup the camera in a direction that was not
going to capture the children in the rest of thegpam. On this particular day as we were
walking to the multipurpose room, | was chattinghithe students. | asked if the school had a

process for reporting or dealing with bullying. Méy spoke up and said that there was a form
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that you fill out through the guidance counseladénce said “yeah, you fill it out and they pull
you out of class.” | wanted to pursue this furthert by this point we were in the multipurpose
room and it was time to begin our activities.

We began our session by talking about where thaests had seen bullying occur or
where they themselves had experienced it. Theseoanwvents included: on the playground, at
home, in class, in the cafeteria, and in their mleaghoods. As a former bully victim, | often was
bullied in the cafeteria, on the playground andiynneighborhood, but being bullied at home
was a shock to me. They identified this bullyingoaghg performed by siblings and other family
relatives such as cousins. As they identified s@bullying, | thought back to my experiences of
bullying which did not include siblings as my sitgls were at the age where they had moved out
of the house.

It was then time to, once again, improvise somé&ing scenes. Having learned the
lesson of the “Freeze” chaos, | assigned partnedgteen charged each pair with creating a
scenario in which they enacted a bullying scenenyrinstructions, | made it clear that no actual
pushing, shoving, etc. should happen in the sclives.students chose to demonstrate bullying
by a girl having her beanie baby taken away from Tiwo others performed bullying with
pushing someone off of a bicycle. In their imps®ad performance, Leah and Catherine
demonstrated how bullying occurs at home, with brathers playing monopoly. When one
wins, the other pinches him. The bullied siblingrthells his mother. Following this scene, we
talked about how telling an adult is a good techajaqand also how walking away could have
helped out that situation. The structured impraiose went far better than the unstructured

Freeze! game.
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| led the group through the “Emotional Chain” (Oweh975) activity. The goal of this
game is to interpret facial expressions by ideimtgythe emotion conveyed and then to discuss
the misinterpretations of emotions, facial expm@ssj and body language. The students began by
standing in a line facing me. | whispered an enmmotmthe first student who then made a facial
expression and/or gesture to the next personendittil the last person saw the emotion. That
person then had to verbally explain what emotios fag@ing conveyed by the rest of the group. |
started off the activity with “happy.” | smiled &gy smile. This activity created many laughs
and giggles amongst the group when incorrect arsswere given. This allowed for me to
explain how everyone views facial expressions weffidly and how easily they can be
misconstrued for something else.

During this session, | told the students it wasetimdo some musical improvisation. |
was surprised to learn that the students had o kmowledge of the term “improvisation.” So |
explained that improvisation was like the “jam s&3s” we had been doing, when there are no
set guidelines about what notes to play, what eadsrhythms to play, or how the song will go.
| told them that it changes every single time drat ho two jam sessions, or improvisations,
sound alike. | defined these improvised sessioripassessions” because | was encouraging the
students to play what they felt, telling them tlveyld “jam out” when they are angry or upset.
These moments in our workshop were designed tbédestudents get familiar with the
instruments and familiar with their emotions byynte them out.

During week two, | decided to ask the studenteefé¢ were specific songs they would
want to listen to if they were bullied. | wantedstee if they could identify emotions in songs

they listen to. | gathered the students in a ciacteind me and proceeded to ask them what
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songs they liked. | had my laptop with iTunes, sewthey mentioned a song, | was able to call
it up. I have 4,000 songs on iTunes—I'm a bit ehasic junkie. We listened to a few of their
selections, includingirework by Katy PerryKeep your Head Upy Andy GrammanWho Says
by Selena Gomet,ghtsby Ellie Goulding, andValking on Sunshin& version done by Aly
and AJ from the Disney Channel. | was surprisefthtb out that not one participant liked Justin
Bieber!

For each song they liked, | asked them to listeselly to the lyrics. | asked them to tell
me what the lyrics said, what they meant to thamd,fow they might apply or be useful to a
bullying situation. For example, when we talked@iibe sond-irework, students interpreted
the song as meaning that you should be all yoweaand should strive for the best. They said
the song meant you should not let anything getdmun and keep moving on. They also
identified feeling happier when listeningkeep Your Head Ugrhey felt that both of these
songs would be good to listen to as a way to cagiethe emotions felt when being bullied.
After we listened to the songs, they picked outehof their favorites, which | bought karaoke
(instrumental) versions of later that evening f@ng creation in our next workshop. | had
planned for us to devise original lyrics about Yaulg) to these songs. The major karaoke track
they worked on was tiieep Your Head UpMost of the lyrics stemmed from the theme<ekp
Your Head Uprhey sang, “Don’t be a bully oooh, bullies are laaeéy, | know it's hard it's hard
to remember sometimes but bullies are bad.” Howekerstudents seemed more interested in
singing the actual lyrics to the song than theyal&hting their own lyrics. For instance, the
students would be listening to the karaoke versidfrework and would begin singing the

lyrics to Fireworkinstead of creating new lyrics, which would themtinto singing lyrics from
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another song such agyhts The students would then ask to listeightsand the cycle would
continue. Much was not achieved through lyric soratBut the group did seem enthusiastic
about singing popular songs they liked. Unfortulyateowever, attention spans and the
distractions of working in the cafeteria preventi@d activity from creating much material.

Throughout week two, we played only a few of thelte activities | had planned for the
workshop because of time and space. This week naaglit with challenges. Monday was the
only day that we could use the multipurpose roomalDof the other days | had to conduct the
workshop in the corner of the cafeteria. Not ohigtt but Wednesday was Halloween, when
many students were being picked up early. On Thayr$avas told that Friday’s workshop
would have to be cancelled because of an unexpgotegtnmental site evaluation for the after
school program. My advisor called our communitytipar to try and explain how important the
day was to the workshop, particularly since we wddag performing the following week! Our
partner then allowed me to come, but | was askedmouct the workshop sitting at a cafeteria
table. | made the best of it, using the time tk with the participants about cyberbullying. But |
was incredibly frustrated. My workshop was desigtteshhabit a large space. We needed space
to move about, dance, sing, and act, but on thmeefdour days this week we had been placed
in a corner of the cafeteria, even being confireed single cafeteria table at the end of the week.
On that Friday | noted in my journal, “Today fetiry strange as the evaluation was occurring
and the students didn’t seem with me.”

On that Friday, we discussed what cyberbullyingnd how to identify it. Most students
knew what cyberbullying was and some stated theat kiad experienced it or had a friend who

had experienced it. They defined cyberbullying aléyting through the Internet using mean
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words and name-calling. Because we were not ahlegomprovisation on this day, | asked
participants to draw pictures about bullying. Onawdng depicted two kids on a playground,
one of whom is hitting the other. Overhead an anplflies by with a banner stating “Don’t be a
bully!!!” Another drawing depicted three childrem a playground, with one kicking sand on
another. Above the picture is the word “bullysarircle with a line through it. Below | share

one of the drawings done by one of my studentsoffied my interpretation.

Figure 2.2 Drawing of bullying by Colleen

The drawing in Figure 2.2 depicts three girls withldings in the background. This
could be an outside school setting or perhapsghberhood setting. The three girls are all
saying something with caption boxes above. Theogirthe left is saying, “You are ugly,” while
the middle girl states, “You're mean.” The girl thre right appears to be laughing with
“HalHa!Ha!Ha!” Notably, two of the three girls haveiting on their outfits. We might interpret
this as the inner dialogue, or what the girls mayhinking or feeling. The girl on the left has “I

am pretty” written on her, while the girl in thedhdie is thinking “Bullys are bad! Bully are

42



bad!” This depicted bullying behavior of name-aailiwas representative of the types of
bullying behaviors my participants reported se@ngxperiencing in their school. The picture
also demonstrated Cadence’s ability to discusyingllas an issue of self-esteem. The bully
wants to make herself feel superior to her pearayng her ugly. But the bullied student
recognizes the bullying, and speaks back to hdy luth a “you’re mean!”

Although much was done during week two, | notideglnumber of students attending
tapering off and some of the students who weradittg were noattentive Some of the
students had become, what seemed to me, apaffi@gsovas perhaps not surprising, since we
had spent most of the week in the cafeteria. Tlais @efinitely the case on Halloween when
students were more focused on candy and trickeatitrg and less on the workshop. | remember
a 5th grade student (who frequently looked outthr@lows of the cafeteria) seemed to space
out. | heard comments like “when are we througtvarnt to get candy” or “when are we
through, | want to go outside.” It would begin wiihe student and spread like a plague within
the group. | could feel my students slipping awayt me. The researcher in me was upset and
also worried for the coming week. The students wergied about having to perform for their
teachers, parents and after-school peers. Eliséioaned having a fear of performing, and other
students joined in on the discussion and expreesed about the performance. Too many
guestions were unanswered. Can | get the studesdiy for a performance? Do they even want a
performance? And will | have enough students teetamperformance? Confusion and worry

overwhelmed me as week two came to a close.
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To Perform or Not to Perform? That is the Question:The Discussion of Week 3

During week three, which progressed to week foamyrevents occurred including the
change to a video instead of final performanceth&tend of week two, | was nervous about the
final performance that was scheduled the followwagk. After hearing comments about stage
fright and while discussing it with my advisor gltfthe best option was to change our live
performance to a recorded one. There was not enoaggrial, not enough time left, and | was
concerned about the dwindling number of participa®n Monday, | gathered the students in the
cafeteria and before we reached the multipurposen oors, they were asking me questions
about performing and telling me how worried theyevabout the upcoming performance. It was
at that point that | knew that changing the perfanoe to a video was the best decision for the
workshop and this group of now 10 students. Afteraemtered the multipurpose room we sat in
our circle. | began the conversation by stating W&had done many activities in previous
sessions and that from what | had heard the stadkeinot want to perform. They confirmed
this with me and | asked if they would like to makeideo in place of the live performance. |
explained how we could create material for the @ithtes week and go into the following week if
needed. They really seemed to react well to tl@a.idnticipating that the students would be on
board with this new idea, | had created flyers WwHibanded to each student to give to their
parents or guardians discussing the change frowe @érformance to a video.

At that point, | noticed the behaviors of the stiutdechange. They seemed more relaxed
and interested in playing again. After cancelingfihal performance, | felt a little more at ease
but continued to be nervous about the idea of icrgaind editing a video. | was familiar with

editing video although not with the kind of professl skills that a thesis project would need.
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Also, the video recordings that | had taken ughtd point had been made for research purposes,
certainly not as a kind of documentary film. | shtigdvice and direction from one of my
committee members, Dr. Glenn Hubbard, a profegsecializing in multimedia journalism, to
help me make the video.

As we sat around the circle in the multipurposenpbintroduced Dr. Michele
Hairston’s (date) original chant-song “Don’t Be allg.” The chant goes:

Don’t be a bully (snap), don’t even laugh (snap)

Re(fuse) to join in, and (work) on their_behalf

Get away quick (stomp stomp), tell right away (gpostomp)

(You) can help otherdt’s the only way (snap, snap, snap)
| asked the students to follow my lead, and | penfed the chant for them with the stomps and
claps that accompany the lyrics. | then asked tteerapeat what | had just done. They seemed
to enjoy the chant, so | had them pair up with heostudent and come up with gestures or
dance moves and even additional lyrics if they wdno. | told them that if they wanted to
involve the instruments they could. As the excitate the group grew | noted in my journal
that, “They really took interest in this activity & lasted the whole hour with multiple solos and
a few duet sections. | recorded several groupsmgalp words, playing instruments or dancing
to the song/chant. They were all eager to reddange up their routines.” John and Daniel
seemed to really like the boomwhackers, and witth éeeat of the song they struck the
boomwhackers together making the notes sound. larkeMarie sang and danced to the song
while Harmony and Cadence did cartwheels or CadandeScarlett did hand stands. Melody
recited original poetry to her bullies, and otheidents used instruments to the beat of the song.

Cadence created her own song and sang it whilgaairiwheels and hand stands. Enthusiasm

grew each time an individual or pair performed!sias the energized group | had been hoping
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for in Week 2. The enthusiasm grew by each pairtivgrio continue to perform or correct their
previous performances. The researcher in me faeelat the enthusiasm of the group. The adult
mentor and prior bullying survivor was also ecstatitnessing these young people finding
creative ways to express and embody an anti-bgllgnessage, incorporating it into their voices
and bodies, making it their own. | felt like thegdhfun, and | also had fun.

Week three continued with more space frustratiaasye were now unable to use the
multipurpose room and were relegated to the gynninigwour time in the gym the students re-
created and added to their scenes from earlier svaed created new ones for the video. One
scene included three characters: a student, a, lamtl/a teacher. The scene played out with the
bully hitting the student and the student tellinigacher who had not seen the bullying occur.
The teacher then told the bully to “stop it.” | waeppy to see the students embodying the
message of responding to bullying by telling anladho takes action. But the teacher’s simple
two word answer did not seem to be much of a respdrdo not know if this was representative
of what these students experience when they répdiying. | would hope that they get more
than a “stop it” from a teacher. As we continued¢welop footage for the video, | encountered
stories of bullying that | was not anticipating.

Melody’s Story

When Melody opened up to me about her bullying egpees, she asked that | not audio
or video record her experience, which | immediateipored by turning off the camera. |
noticed that Melody seemed withdrawn in all of #uéivities of the workshop that day and

appeared upset and non-enthusiastic compared &b. &1 made comments such as, “l don't
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want to do that today,” or “Can | do that aloneWds worried about her and towards the end of
the session she asked to talk to me alone aftevdnieshop activities were over.

She disclosed to me that she had been bullied byfer friends who were also in the
bullying workshop. | wanted to delve into her expece. | wanted to discuss how it made her
feel. | wanted to find out what had happened thatreow chose to define within the context of
bullying. Was she only choosing to talk with meatithis as bullying because we were in a
bullying workshop? | also wanted to explore heiirdgbn of a friend. Were these girls really her
“friends” if they were teasing her and calling Imames? Although all of these questions
occurred to me, | felt very humbled by the fact tih@ workshop environment and the open
conversations within the workshop had created aespawhich she felt comfortable enough to
come to me with this experience. | was nervousgoito the conversation because of the
delicate nature of disclosing bullying and my pagteriences being bullied. | knew it was tough
to tell someone. As a kid being bullied, | was tadden me seriously by the adults 1 told. It was
shrugged off as “normal” kid behaviors. | did namnw that happening with Melody.

| was now in a space where | was negotiating tffecdity of switching between roles,
the researcher who wants to gather data, the aduitor who wants to teach, and bully survivor
who wants to stomp out bullying wherever it bubhles | listened to her discuss her
experience. As she described what happened, shetfgkem scared to tell me, nor did she ask
that | keep it a secret. She wanted me to do sange#ibout it. She wanted my advice, my adult
mentor role, to do something about her bulliesl kstened to Melody, | felt the need to support
her by thanking her for sharing her experiencegpbested we meet with her bullies individually

and discuss how each party felt, let each sidaidssthe situation, and come to an understanding
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by using mediation. | felt this was the best wayrfee to do something as an adult mentor. |
couldn’t just ignore the situation. | felt compelleo act. After all, this was what we had been
talking about for three weeks.

The next workshop session, | met with Melody andihdlies at the end of the session in
the cafeteria. First | met with Melody and Mari@sked Melody to explain her side of the
story/situation and discuss why we are here tallitly each other. | noted in my journal, “The
issue occurred when Marie, who is friends with oh®lelody’s friends, ignored and mocked
Melody. They all three had never all played or hoogtogether. It was always either Marie and
the friend or Melody and the friend. Melody waslifeg left out after Marie and the friend made
a comment about Melody (Marie and friend thoughtas funny). After the comment was made
it hurt Melody’s feelings and they ignored her asmlated her.” After she explained her side, |
allotted time for Marie to talk. Marie said thakestiidn’t mean to leave her out and stated that if
Melody feels that way next time to tell them. Thisuck me as more of a misunderstanding than
a case of bullying, because of the miscommunicdhaneach felt they had experienced. The
mediation seemed to work. The two said they werg/dor everything that had occurred and
“hugged it out.”

The second mediation was between Melody and Lemap&ssage below details the
experience from my journal:

Lena was the goalie and Melody wanted to be thé¢ g@adie. Lena said some mean

things to Melody and hurt her feelings. They nesad what the mean things were but

said she had called Melody a beep in the procBegp(is a code word in the workshop

for one of the bad words.) We discussed the sdandtom both perspectives and talked it
out once again.
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As the students discussed the situation it becdeaeer to me that Melody had wanted to be
goalie in soccer and so did Lena. Lena called Mekpme bad words which hurt Melody’s
feelings. As we proceeded through the mediatisnggested that we discuss the emotions and
talk it through without using words that can hugbple. We also briefly touched on how we
must be careful what we say when we are angry setupfelt by discussing the situations in a
mediation type style that this aided Melody. Aftexcused Lena from the conversation, | asked
Melody how she felt that our conversation had gamel, she said it made her feel better. So all
in all, the mediation felt like a success.
Harmony’s Story

Harmony came to me on the last day of the worksBbpe had been upset prior to the
start of the workshop that day. Cadence had beesotiog her as Harmony was crying, and
when | asked what was wrong Cadence spoke up @hthsé Harmony was being bullied.
Harmony nodded in agreement, and after she calmed @ve proceeded. She also did not want
to be audio or video recorded, so | listened. Dytims conversation, | once again was faced
with the dilemma of my three roles. The researcblerfelt elated that another student was
sharing personal bullying experiences and queskepspopping into my mind. | wanted to
console Harmony who had always been a bubbly stwdémenthusiasm for music and
performing, while the mediator in me wanted to egghe process that seemed to work for
Melody. While this internal battle was occurringistened to Harmony tell her bullying
experience. | felt upset for her, because her stdsends were isolating her and calling her
names. These bullying activities were similar to enperiences at her age. All | could do to help

her was listen until we figured out how she warttebandle the situation. Once she finished
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discussing her experience, | asked her what shéediane to do. Her reply was “I don’t know, |
just felt | should tell you and see what you thirtkhe also expressed that she did not want to sit
down and talk with her bullies like Melody did.dld her to try to ignore the students when they
say the mean things and if by ignoring them theyticoe to tell an adult such as a teacher or the
guidance counselor. | also mentioned listening isimas an immediate way to cope with the
situation and suggested she let the day’'s acswti¢hin the workshop help her cope with the
issue. Throughout the workshop that day, Harmomgsd appeared to lighten and become
more energetic. Also, according to my journal, “EGack offered to play with Harmony during
recess from now on.” This also helped Harmony betier.

The experiences that Melody and Harmony shareditfit the characteristics of bullying
| outlined in Chapter 1. As | discussed in Chafitdsullies directly and indirectly bully others.
They hit, kick, push, shove, call each other narard,seize any opportunity to bully their
victims. Bullying ranges from physical bullying ehors to emotional and psychological. The
acts performed by Melody and Harmony’s bullies slobaracteristics of emotional and
psychological bullying as described by Sullivang&ly, and Sullivan (2004). Both situations
had more than one bully and more than one occugrdrieel that because the workshop
environment allowed for open discussions of bulfyiklelody and Harmony were primed to see
their encounters as bullying and to report therart@dult. | wonder if they would have reported
these incidents to their instructors in the aftgve®| program, their teachers, or the guidance
counselor if they hadn’t been with me talking abouwitying. | hope through participation in the
workshop, each participant will be able to recogrballying, name it as such, and take action,

even if that action is individual coping.
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Concluding the Workshop

As the workshop came to a close, | began docungeapecific moments | wanted to use
in the video. In the three weeks following our Issssion, | edited the video and made
arrangements with PCCSR to show the video to tigesits, their parents, and the rest of the
after-school group. | created informational flyeygive to the parents, and PCCSR staff
distributed them amongst the parents and guardibak of the program students. | made copies
of the video for each workshop participant, alonthwa CD of the songs we worked on, danced
to, and created lyrics to. | made arrangementfofoat and drinks. On the day of the viewing, Dr.
Thomson and Dr. Hubbard arrived to help with theupe

We set up the projector and screen, laid out tipeqm, pretzels and drinks on the table,
and welcomed in the students. A few parents caotepdt as many as | hoped for and even
expected. | was also disappointed that no one frynpartnering agency came to the video
showing. The students seemed to enjoy our scregnittgmany giggles and smiles. As the
video ended, | distributed the music CDs and thé@dpies of the video to each student. | gave
one of the leads the remaining CDs and DVDs forsthdents who were absent that day. |
cleaned up and headed home with a sense of hap@aédsealized | might have just made a

difference in some students’ lives.
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CHAPTER 3

PERFORMANCE OUTCOMES AND LESSONS LEARNED

In this chapter | analyze the follow-up interviethat | conducted with the participants in
my project, in order to suggest some possible anésoand impacts of the workshop. | offer
reflections on how my assumptions going into theggmt were challenged by my experiences
during the workshop and by what my participantd tok in follow up interviews. | conclude
with a summary of the most significant discovene#sights gained through the workshop and
its analysis in the thesis, along with suggestfonsuture research and for future projects of this
nature.

What They Told Me—Assessing Performance Outcomesdm Follow-up Interviews

Before delving into the transcripts of the folloy-unterviews, | first discuss the process |
took to conduct the follow-up interviews. At thenotusion of workshop with a video showing in
mid-December 2012, it occurred to me that my ihfilan to conduct follow-up interviews the
week after the workshop ended was not going to émgmce that was when students would be
on their holiday break. As the students would reoblack for weeks, the follow-up interviews
were postponed to early in the spring semestegssgating an amendment to my IRB. As this
process took longer than expected, so did the friamee between the workshop, video, and
follow-up interviews. At this point, | was nervouwould not find the same students | had for
the workshop, (as sometimes children switch aftbosl care during the holiday break.) | was
also worried that the students might have forgott@my of the events that occurred during the
workshop. | hoped what we had done was still firgsbugh in their memories to make the

interviews worthwhile. After the IRB approval, Imt@acted PCCSR in order to schedule dates for



interviews. We made arrangements for a Friday radtan in early February and the interviews
began!

Because | was not allowed to be with a studentpegrsised, | was faced with
interviewing students in the back of the cafetdBiacause the distractions of the cafeteria
(among other space issues) had been one of the amgllenges of conducting this research
project, | made sure to face the participants afn@y their peers in order to direct their
attention on me and the interview questions. Harethe cafeteria continued to pose problems
as students stared out the window, as parents weohdeto pick up their children, and as
children became distracted by extra noise fronother program students. Because of these
distractions, | feel the interviews may have beidéred from reaching their full potential.

| had hoped to be able to conduct all of theruésvs in one visit to the school.
However, on the date when | had scheduled thevietigs, | learned from the program leads that
two sessions of interviews would have to be coretlies many students were not there that day.
| was able to conduct three interviews on the Bestsion date. At the conclusion of the first day
of follow up interviews, | contacted my communitgrpner Rita Roy of PCCSR to schedule an
additional session. | once again visited Wintergraed conducted four interviews, where |
completed a two-day total of seven follow up intevws. Some students | had hoped to
interview, | learned, were no longer a part of dffter school program, were no longer at the
school, or had gone from attending every day te@week, which varied by the parent’s
schedules. This limited the amount of interviewmgk able to conduct. During the interview

process, | asked each student the same set ofapgsthich are listed below.
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With the follow-up interviews, | hoped to learnstiand foremost, what the students took
away from the workshop. | wanted to know what thegalled. | wanted to know what they
learned. | wanted to know if they had made useludtthey had learned. Some of my
educational goals for the workshop were that stisdearn what bullying behaviors are, how to
report bullying, how to cope with bullying utilizzmusic, and also how to use music
improvisation in other areas of their lives. | kdgo get a sense of where the students stood in
their thinking about bullying, particularly if theglt more prepared to identify and report
bullying and if they felt they would be able to eopith such behaviors in the future. | attempted
to take in-depth interview approach to the follogvinterviews with the goal of providing new
insight and exploration into what the studentsredr According to Boyce and Neal (2006), “in-
depth interviewing is a qualitative research teghaithat involves conducting intensive
individual interviews with a small number of respents to explore their perspectives on a
particular idea, program, or situation” (p. 3). Wih-depth interviewing in mind, | went into the
interviews with the following questions:

1) What did you learn from the workshop?

2) Did you talk to anyone about the project after désvwover?

3) What did you tell them?

4) What was most memorable?

5) What would you like to do more of?

6) What would you do differently?

7) Have you been bullied since the workshop?

8) If so, how did you cope with it? Did you use music?

9) Have you witnessed bullying since the workshop?yoid do anything about it?
10)Do you feel like you will handle a bullying situati differently now than before?
11)Have you sung thBon't Be a Bullysong again? If so, when?

12)What has the school told you to do to report botj#

13)Do students use this process?
14)(If no) Why not?
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In the following sections, | go through each of theestions, summarizing the responses |
received, and offering my analysis of what paracifs shared.
What did you learn?

For my first question, | asked participants “wHat you learn from the workshop?” As |
interviewed each student, the responses to thistiguevaried in their wording, but maintained
the same theme: bullying is bad and you shouldnd bully. Only one participant, Harmony
mentioned music, stating, “l learned that bullies @ot nice and you can solve problems with
singing and listening to songs.” | was happy thelenhts mentioned learning about bullying but a
little disappointed to note that only one studephtroned music. | was expecting music to be
more central to what students discussed in thevollp interviews. As a researcher, | was elated
to note that the students were making strong s&tesragainst bullying, by saying, as Marie put
it, “you should never bully.”

While conducting follow-up interviews | also refted back to the video in which |
featured a “what have we learned” section. The anspwrovided by the students in the “what
have we learned” section of the video were verylamto the answers provided to the questions
in the follow up interviews. For instance, Hazetatin the video that she learned “don’t be a
bully, bullies are bad and you can stop the bugjyby telling a teacher,” while Marie stated that
she learned to “not be a bully and learned whdidsuhre” These answers from the video mimic
the responses given in the follow up interviewshay relate and repeat the same information in

both sections.
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Did you tell anyone about the project?

“Did you talk to anyone about the project after @ésvover? What did you tell them?” |
asked my interviewees. To be honest, | was fe#imulvideo and/or workshop had not sparked
any conversations concerning bullying amongst paedsfamily. However, | found that most of
the students had spoken to a friend or parent g@heuwvorkshop, and some had shared the video.
Part of the goal of the performance workshop wasptork conversations about bullying and
create more windows for preventing and bringingrawass to the issue of bullying.

Hazel, Lena, Harmony, and Cadence all statedlegthad spoken with their mothers
about the workshop and bullying. Cadence statethlKed to my mom about it and told them
that being bullied is very sad and that | woulderedo it.” As Cadence described her experience
with her mom | felt her enthusiasm from the worksisbine through. Cadence, the bubbly girl,
was always making her own lyrics about bullyingj\aaty participating in discussions, and
leading activities like th&irework dance with Catherine. She was now excited tortépane
that this conversation with her mom had taken plaasked what her mother had said in return,
and Cadence stated, “She said well that's greatdd happy to know the conversation
continued within the family structure, but disapged that not much else seemed to have been
discussed between mother and daughter. Lena, lsboexalled a conversation with her
mother, said that she had talked to her mom: “Alvchdt we did and that we can get through
bullying with music.” | was excited to hear Lenaésponse. This comment suggested that Lena
now considered music as a possible method formtgali coping with bullying. As a bully
survivor, | thought back to my past experiencesraflécted on my own bullying coping

methods. | often sought refuge within books andimus
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For Melody, a conversation about her participatiothe project elicited a moment of
bullying self-disclosure from a friend. Melody taddl talking with her friend about the project,
when the friend revealed that she was being bulliéé following is from our interview:

Me: What did you tell them?

Melody: 1told her how to handle a bully becaske said she had a bully at school.

Me: What was the situation she was in?

Melody: She said that he was making fun of her.

Me: And what did you tell her to do?

Melody: 1 said just ignore him or tell a teacher.

As, | listened to her friend’s experience | weastedl at Melody’s response. We had discussed
telling an adult as a bystander and bully victimials proud she mentioned this to her friend and
shared this experience with me. During the workshepliscussed walking away as an
immediate coping method and | was happy Melodyyezglahis to her friend. | was saddened she
did not mention music as a form of coping, but gdtadegive her friend advice about the situation.
This experience gave me a sense of comfort ashadauvivor, a sense of what Melody had
learned as a researcher, and as an adult mer¢osa ef accomplishment.

What was most memorable?

| decided to ask the students what they found mashorable from the workshop to get
a sense of what my participants valued most and mbat stuck with them. The students’
responses varied with this question and ranged frema’s response of “just watching it on the
video” to Elise’s comment “Music... That you can faaar problems by playing instruments.”
Lena, Cadence, and Hazel all stated the video heambst memorable. | was surprised that so
many students found the video most memorable, sircenaking of a video was a quick fix to

the problem of finding ourselves unable to geva performance together. Cadence stated that

her favorite moment was “sitting down and watching video and seeing what we all did.” For
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Cadence, watching the video together served abramating act that marked “what we all did,”
the accomplishments of the group and the workshop.

Elise, Melody, and Marie all referred to musicalments as most memorable. For Elise,
it was more general when she answered, “Music...ybatcan face your problems by playing
instruments.” Elise had made the connection betveediging and music, and she had extended
it beyond bullying to a more general coping in ffacyour problems.” Problems come in all
shapes and sizes and Elise’s bold claim indicdtatishe feels that music can be used to cope
with all areas of life. This statement made by &b$fered affirmation that | had, to some degree,
achieved one of my goals for the workshop. | hajpedstudents would be able to use music as a
form of coping and communication. | wanted to m#ia connection between music and
bullying, and Elise reinforced this.

What would you like to do more of? What would you @ differently?

| decided to then ask the students what they wlishey could have done more of or what
they wish we had done differently. | felt as ifglguestion caught most of the students off guard
since many responded with “I don’t know.” Surprggdyy Harmony noted that, “making more
songs or maybe a talent show,” would be of intetieesier. While | agree making more songs
would have been a good activity for the workshop were limited by the constraints | discussed
in Chapter 2. | welcomed the idea of a talent sHeerhaps this kind of framing of the public
performance could have served to diminish the tent&lt over the idea of having to perform in
front of others outside of the workshop.

Cadence responded to this question with, “Probejdherbullying, because you didn’t

get to a lot about it.” The more | reflected orstetatement, the more | agreed with her. | spoke
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about cyberbullying during the state evaluation @agre we were confined to the cafeteria
table. | also remember briefly discussing cybespng towards the end of the workshop, but
wish | had gone in more detail. Cadence’s commedanime realize this was a real missed
opportunity, since cyberbullying is clearly someththese children have to deal with. | had not
been cyberbullied as a child. There were no soeedia such as Facebook and Myspace when |
was growing up. | grew up in the Y2K age of emegdiome computing, where AOL, dialup
tones, and limited web access were the norm. Téteskents are of a different--technologically
challenging--era, and cyberbullying is certainlgravalent and serious issue. It may be that
because my experience did not mirror theirs inway, | did not fully recognize what a problem
cyberbullying is for their generation and seize apportunity to learn from them about their
experiences. An “Aha!” moment occurred for me.
Have you been bullied and how did you cope?

| asked each student if they had been bullied dimeevorkshop. Cadence, Melody, and
Marie stated that they had experienced some forbulbfing since the workshop, while Hazel,
Elise, Lena, and Harmony reported no bullying eigreres. Melody told of getting bullied by
neighborhood children. Cadence stated she wastudly a girl, but she wasn’t specific about
the experience, and seemed distracted during teeview. Marie reported being bullied by her
sister. Marie noted that she had listened to thes@is after telling her mom about the bullying
sister. In my thesis proposal defense, Dr. Hairkimoh suggested that | give the participants
something tangible to take home and reinforce teesages and goals of the workshop. Here

Marie demonstrated just how vital this piece washir learning.
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Melody stated that she had been bullied since tiréshop. Her experience involved
friends from her neighborhood who told her she uglg. This resonated with me, as | was also
bullied by my neighborhood, so-called “friends”.€Be kids called me fat, made fun of my
clothing, and mocked my sensitivity. As | listertecher, | felt the emotions of my own bullying
experiences coming back. An excerpt from our casaten follows:

Melody: They are saying that I'm ugly.

Me: That you are ugly?! Well what do you tell them?
Melody: | tell their parents.

Me: What do their parents do?

Melody: They tell them to come in and that they gn@unded.

Melody said this in a manner that suggested thainsds not pleased with the results. She was
shifting in her seat and her voice expressed sada#iser than the kind of tone that would
signify that problem had been resolved. Of cousief this is based on my perceptions, which
were filtered by my emotional response to her séony its similarity to my own.

Me: So that really didn’t solve it a whole lot di@ What do you think would have helped
to solve it?

Melody: Umm if they had talked with us or somethiy if they said that if we can’t get
along that we couldn’t play together.

Me: Have you told your mom or dad or anybody absth

Melody: Not anyone at school but my mom and dad.

Me: What did they say?

Melody: They said to maybe not go to his house argm

Me: Gotcha. How do you feel about it? Does it tyadr feelings or make you sad?
Melody: Yeah.

Me: Have you listened to music or anything like @@7?

Melody: Yeah.

Me: Does the CD help?

Melody: Yeah.

Toward the end of our conversation, Melody seerdubtshutting down. After she revealed that

her parents “said to maybe not go to his house angyhshe responded to me with sad, single-
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word answers: “Yeah.” Her parents saying not taagbis house could have meant for Melody
that she had lost a friend. This seemed to sadelertisaddens me too that the parents didn’t
take further action to help resolve the situatlmut, instead avoided it.

Even though Melody may not have had the situatmnpietely resolved, | was proud of
her for taking action. She spoke to the other thipérents in addition to her own. She went to
an adult after being bullied (something we hadddl&bout in the workshop), and thankfully the
adults took her seriously. This was all too fredlyenot the case when | was a child being
bullied. | feel that talking to me about her expade had helped her cope with it some, too.

Lena had stated that she was not bullied sincevtnkshop but added “well it really
wasn’t bullying she didn’t call me names or anythghe just didn’t want me to go on a ride and
| wanted to go so | did. She called me later armagpzed though.” As she spoke, | noted that it
appeared as if she was able to differentiate betwea#lying behaviors and friendship conflicts
in this situation, although this became less dcisathe interview went on, as | describe next.
Have you witnessed bullying since the workshop? Digou do anything about it?

When | asked Lena if she had witnessed bullyingesthe workshop, she told me that
she saw some boys fighting at the fair (she saiddgbly over girls”). She said that she “told
them to stop it,” and it “sorta worked,” and | wascited that she did not idly stand by and watch
the situation continue. It is difficult to know frowhat Lena told me if the situation she
described was bullying or an interpersonal confliciow wish | could ask Lena how she defines
bullying. Clearly she didn’t feel that it had takelace in her case, yet that is the name she gives

to a conflict situation she observes without knayine context. | wonder how the students now
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define bullying, and if the workshop gave them eghtened awareness that makes them
hypersensitive to seeing conflict as bullying.

| asked the students if they had witnessed bullginge the workshop and if they had
done anything about it if they had. Five of thedstts--Hazel, Marie, Cadence, Harmony and
Melody--had not witnessed bullying since the wodgskwvhile the remaining two students, Elise
and Lena had seen bullying occur. Elise describethg a classmate being mean to another
classmate. | asked her what she did, and she résgdhat she told the teacher, who then
addressed the situation. Both Elise and Lena tob&rawhen presented with an opportunity of
intervening in a potential bullying situation. Gnglly | was happy to hear Lena say that she had
taken action when she had encountered what shasawllying. But upon further reflection |
wonder if it is always a good idea to do that. Withknowing the context of the situation, it is
hard to determine if her actions could have bedtnguher in potential danger.
Do you feel like you will handle a bullying situaton differently?

| asked the students if they felt they would haralbulling situation differently now than
before the workshop. In response, all of the sttedsaid yes. Unfortunately, because | had
phrased this as a closed question, | did not ¢heitdepth of response | had hoped for. This
guestion could have been more fully answered bitiaddl probing questions. This did not
occur to me until late into the interviews, whened to extend the conversation with Marie:

Me: Do you feel like you will handle a bullying gétion differently now than before?

Marie: Yes.

Me: What could you do?

Marie: | could go tell someone like a teacher.
Me: Gotcha...That's good.
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While | was glad to get more than a simple “yespanse here, this was still not much more. |
wondered if the traffic of parents filing in to giap their kids, noise from their peers, and other
distractions could have played a part in the onedwesponses | received. Reflecting on this
experience | think that my lack of probing quessiovas one reason for the one-word responses.
This was my first time conducting in-depth intewgs and my lack of experience could have
played into the brevity of the responses | receivexdl am reflecting on the process, | wish |
could have asked the students to explain speciiogles with the yes responses or framed the
guestion again later in the interview. | also wistould have thought to ask students if they had
been cyberbullied since the workshop, if they caldéfine bullying and cyberbullying for me. It
also occurred to me that | could have built into stydy interviewing parents about what their
children told them about the workshop or their ceses to bullying situations their children
encountered after the workshop and how they handled
Have you sung theDon’t Be a Bullysong again? If so when?

| hoped to gain more insight into what the studeabk away from the workshop with
this question. | hoped this question would bringthose rich responses, and indeed this
guestion prompted some interesting discovery. LEhse, and Marie all replied in the negative.
Marie even stated that she had forgotten the simgremaining four students had in some form
continued to perform the song. Melody and Caderc®pned the song/chant in front of their
parents while Hazel and Harmony both respondedhiegthad performed the song for
themselves in the privacy of their bedrooms. Harymeren used the song to create a pretend
music class in her room, as she explained wheisake“l have a white board with markers and

| pretend it's music class.” For Harmony, the wadrdgs had generated a secondary site of
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improvisational play, one which may have reinfortieel anti-bullying message of the workshop.
And while | was excited to hear this, | was disappe that more students had not remembered
or sung the song.

When | found out that Cadence had performed thg again, | asked the follow up
guestion, “Did you sing it by yourself or with soome?” Cadence responded: “After the video, |
told my mom all about it, because the way the camexrs and when we were doing it she
couldn’t see it really. So | did it and then | didipstairs in my room. | still have the paper. And
have a chalkboard in my room so | write it downinlderstood Cadence to mean that she had
performed the song for her mother and then shegbegdrmed it for herself in her room, writing
the lyrics on her chalkboard. | had distributedliiiees on a piece of paper to all of the students,
and Cadence had kept the paper, using it to rafel to in these subsequent performances. (Or
even if she hadn’t needed the paper to recallyhes| she did want me to know that she had
kept the paper.) It is interesting to note her¢ i@ video(its lack of accurately representing the
workshop performance) was what seemed to spur tieee performances. As Cadence states,
“because the way the camera was...she couldn’t seally.” As | said in Chapter 2, the video
was originally intended to be used for data coidectlt was not planned as a documentary work.
But here it had an added benefit of getting a gidforming and talking about bullying with a
parent.

What has the school told you to do to report bullyag? Do students use this process?

After discovering in the workshop that the sche@tocess for reporting bullying was

not known to the students, | decided to learn natw@ut this in the interviews. | asked what the

school had told them to do to report bulling anstifdents used this process.
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As the students answered this question, the respamsre very scattered. The responses
ranged from Hazel and Elise who said to tell aheaor walk away, to Cadence and Melody
who said report it to the guidance counselor, tod_and Marie who suggested that the school
had no process in place. | felt the wide and inistest range of responses suggested that there is
confusion among students at this school over holwrtoally respond to bullying. It appeared
that there were not many proactive and preventatieasures being taken by the school.
Melody and Cadence both mentioned going to theaguae counselor concerning bullying
issues, but no one else mentioned the processhibelshas in place. As | thought about this, |
realized I did not confirm the guidance counselacpss as being the actual (or only) school
policy in place for reporting bullying. During ounterview | reminded Marie about the guidance
counselor process, and she responded, “Oh yeatgdtfabout that.” This indicates this process
may not be discussed or used enough within theoschiarie did mention that, “there’s posters
in the halls about bullying saying don’t be a budhyd stuff and they are from troops of girl
scouts | think.” However, these posters did notaaté what a student should do if they
experience bullying. Cadence described the guidangaselor process by explaining, “you fill
out a little sheet and then he comes and pullsoypwf class and he talks to you and you tell
him everything and stuff.” Although she had nevad o use the process, she knew of one
student who had but did not know what else occuin@d there. | wondered how effective this
procedure for reporting was. It seems to me thatdhger the process is drawn out and made
public (the more people who find out), the lesslijka student may be to report the bullying.

As | questioned the students on the school prodésedy did note that she had used the

guidance counselor to report her bullying expesné section of her interview follows.
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Me: What has the school told you to do to repottying?

Melody: Um | can talk to my student counselor.

Me: Have you done that?

Melody: Yeah.

Me: What has he or she said?

Melody: They tell me just don’t play with that pers

Me: So just kinda avoid them and stay away fronmthidave they told you what to do if

they continue it?

Melody: Um he told me to stay away from him.

Melody’s comments worried me, because | felt theaisures other than avoidance could be
identified in order to address the kind of bullysituation Melody has faced at school. While
staying away from a bully might help, it is not@ae-all method. If | was put in place of the
guidance counselor, | would have mentioned not stdying away from the bully but also
would have utilized peer mediation and discussiog+on-one with the bully. Of course | am not
a counselor nor do | have the education to be lmnigfrom my perspective | feel | would also
discuss with the bully what bullying is and edudadéh parties involved on bullying behaviors
and how harmful they can be. Then if the problemsigted | would discuss the issue with the
parents or guardians. | would also mention to MgMdys to cope with bullying such as music,
performance, extracurricular activities, etc.

As a result of Melody and Cadence’s interviews $\aevare of the process and felt that
students may not be as familiar with it. Becauseithan action-research project, | want to
follow through on Stringer’s (1996) “look, think¢ti model and share the information gathered
with the school’s administration. This has prompteglto write a letter to the principal of the

school in order to make her more aware of the stisdeeeming confusion over the process the

school has in place for intervening in bullyingusitions. This letter will hopefully provide useful
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feedback for the school in the event that they skhdo review their processes for reporting
bullying.
Lessons Learned and Work Still to Do

| conclude the thesis in the sections below byudising some of the lessons learned in
this project. | discuss the complexities of perfane-based action research, with its tension
between action and research. | discuss what Wilé the most significant insights and
outcomes of the thesis project, and | offer suggestfor future research, as there is much work
left to do. Some of my findings were unexpected laad more to do with my method and use of
community-engaged research than they did my relseprestion, as | explain below.
Overlapping Roles: Researcher, Mentor, Survivor

As | progressed through the workshop and the folipvinterviews, my three
overlapping roles opened up some opportunitiesciosid down others. | had several students
confide in me as an adult mentor and even trustmoeigh to mediate a bullying situation. This
opportunity provided insight into current bullyipgoblems and how students handle them. | also
was able to reflect as a former bullying victimrmog experiences as students shared their
experiences. But sometimes this role of the mesathided with the role of researcher. For
example, | would sometimes give answers to questiposed rather than listening to what the
students had to say. Take the conversation witlo8e{quoted two pages above) in which | ask
her about the process of reporting bullying togbleool. Following that bit of the conversation, |
slipped into the role of mentor. Our conversationtsued:

Me: Well you know if you still get bullied and pdepare still coming up to you saying

these things remember that they are just sayirggttiéngs to make themselves feel

better. And if it still doesn’t stop make sure yell their parents or your parents and they
can help fix the situation.
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Melody: Yea.

Me: How do you feel about the situation?
Melody: Better.

Me: Good.

In this case my mentor role took over as a teacbhpgprtunity arose within my researcher role.
But this teaching comes at the expense of usirgitha to learn from her. Instead of probing in
the conversation with Melody, | wanted to give beunsel. As | reflect further on my
experience with Melody’s bullying revelations inrppeular, | realize how much of my
motivation to counsel her comes from the resonardtienal impact of being a bully survivor.
When | was bullied | constantly told teachers drmlteachers said to ignore it. In particular there
was a cligue of girls who were calling me names lagldtling me, and after | had had enough |
told a teacher. She never once pulled them asideer spoke to them. She simply didn’t deal
with the situation when she said, “oh you kids gadr girly fighting, just ignore them.” As in
Melody’s situation, | wasn’t taken seriously by meacher or wasn't told any ways of coping
with the bullying. | found music and through mutand my strength to keep going. The
situation Melody shared resonated with me and movedleeply. But these emotions and my
compelling need to help Melody, in particular, m@adgfficult at times to ask questions rather
than giving counsel. This is perhaps one of thevbeecks of action research.
Findings on the Use of Improvisational Music to Tat About Bullying

| found that many of my students had a good depfiof knowledge of music coming
into the workshop. Students seemed to learn haxpoess their emotions through musical
improvisation, and learned that this could be aapto bullying. The theatrical improvisations,
when truly improvised (without a defined scene)evenaotic, but when students were given

time in groups to come up with a scene, they detnatesl bullying behaviors from within their
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experience that we could delve into and discuss.sfbidents were very invested in and
knowledgeable about popular music and were extat@ebrk with their favorite popular songs.
The creation of anti-bullying lyrics to popular g@was not as successful as | had hoped, in part
because of the space limits | have addressed pgyiolhe “jam sessions” we held were high
points of the workshop; they allowed the free flofrlemotions that we were then able to reflect
on and identify. Our very first workshop in the tiplirpose room seemed to provide some of

the best data on bullying; the students werefstiih and excited and really opened up about
bullying.

| believe that my thesis experience supports thgevaf using improvisational music and
theatre as a means for talking with elementary @icstodents about bullying. This was nowhere
more apparent than when my own participants emdusteir bullying experiences with me. The
workshop had created an atmosphere of trust inlwdtiedents felt they could privately approach
me to share their bullying experiences. Both Meladgt Harmony’s bullying situations may not
have been discussed with another adult were Inooinal and were we not talking about
bullying. My experience supports just how importars for teachers, school administrators,
after-school leaders, parents, and other adultkildren’s lives to be talking to them about
bullying, creating those spaces of trust to be dpdrearing those stories.

In taking on an action research thesis projeaiugbt to bring awareness to the issue of
bullying amongst my project participants, theirgrgs, their teachers, and their peers. It was my
hope that the children would take away valuable figp combating, coping with, or preventing
bullying through improvisational music and perfomoa. | hoped that would also find use for

lives. As aresearcher it is hard to identifyadlthe aspects that impacted the students both
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short-term and long-term, but | hope the study prtlvide the participants with fun memories to
revisit in years to come. By providing the CD andDcopies for the students, they will be able
to share the memories and lessons learned for gesarg. In my follow up interviews | learned
that many participants had gone back and listemndldet CD, and that this tangible artifact had a
lasting impression, continuing to reinforce the sagges of the workshop after it had ended.
The Challenges of Community-Based Research

As | noted in the beginning of Chapter 2, space avassue throughout the workshop,
limiting us in ways that hampered our ability topravise, create, and perform. As | looked back
at the calendar provided in Appendix C, | noticleat twe were in the multipurpose room for only
four days of the twelve-day workshop. We were mglgm twice. And the other six days we
were in the cafeteria. It is my opinion that mooasistency in our space would have created a
more consistent workshop. | have to wonder how ndiarent the workshop would have been
if I had been able to work with my group for tweldays in the multipurpose room. How many
more of my activities could have been performedaWdould my participants have created if
they were not being distracted by the commotiothefcafeteria? What might we have
accomplished if my participants had been ablenig,slance, and jam freely and playfully
outside of the gaze of their non-workshop peersiamdspace not crowded with cafeteria tables?

The nature of my partnership with PCCSR and thet&vgneen Intermediate after-school
program changed and evolved throughout the workghopess. The communication between
my partner and me ebbed and flowed, becoming piéatiy tense during the crisis over space.
At times | would communicate my frustrations to advisor, who would then share them with

Rita Roy at PCCSR, adding even more complexithéocommunication. To make matters more
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confusing, the communication between the admiristraof Wintergreen and PCCSR has its
own problems. While PCCSR has access to three spheecafeteria, the multipurpose room,
and the gym, they are at the will of the school eustration and can be bumped out of a space
at any time for a school function. The school owWresmultipurpose room space during school
and after school activity hours and permits PCGSRHabit the space when it is not in use by
the school. But, as there was never a clear schdduthe use of the multipurpose room by the
school, its use by PCCSR could never be guaranteebfaced these challenges, | learned some
hard lessons about community partnerships incluttiegieed for open, clear, and ongoing
communication and a clear understanding of rolelsragponsibilities. Partnerships are ever-
changing and developing throughout the courseeptbject at hand.

| would recommend for future community-based perfance research that the research
facilitator make communication with the communigrimer a priority. This could best be
accomplished with a Memorandum of Understandingcoiding to Seifer, Shore and Holmes
(2003),

these agreements can specify the problems andissbe addressed; the goals and

expected outcomes; the activities or strategié®toonducted; the specific roles and

responsibilities of each partner; and the ternfsiofing and performance” (p. 13).
It seems clear that a Memorandum of Understandegyiveeded between ECU, PCCSR, and
Wintergreen Intermediate School, in particularhéoable to secure the space required to conduct

the workshop. If we were not able to come to aresstdnding between our three organizations,

it would have been wise to look for another logatior conducting the workshop.
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Improving the Workshop

Upon reflection on the workshop and the materiakdy | feel the musical component
could be strengthened. More materials and struetordd have yielded better results. | would
have liked to have introduced the participantstb@iokinds of music. A music day session with
the exploration of various genres (instead ofrigt8tudents pick their favorites) would have
provided a more well-rounded view of music. | alsauld have liked to go more in-depth on
musical concepts such as various rhythms. Thisddoave been conducted through reading
music compositions. | would have also liked to iempent more sessions on song/lyric creation.
Researching ways to create lyrics and the ordartgpical song would have proven beneficial
for the workshop. These were all ideas that ocduwene after | had concluded the workshop.

| feel that the workshop could have benefited froore attention to the contexts in
which students experience bullying. For exampkudent in our follow up interview suggested
for improvement that the workshop address cybeylmgllmore. We could have created
improvised scenes depicting cyberbullying for onalgisis and interventions. If space had not
been such a constraint, | would have utilized mowgrovised scene work using techniques from
Augusto Boal’'s=orum Theatreand SalasPlayback Theatre Additionally, | would have liked
to develop take home materials for students aneintsuon bullying in order to provide
conversation starterg/ith improvisation, there is so much potential teate, perform, and
discuss. The opportunities are endless.
Improving the Data Collection

As | went back through my video recordings, | readi how many moments from the

workshop were lost in the recording process, eitleeause the action was happening off
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camera, or the echo of the space made voices inlaudr even that the battery went dead and |
hadn’t brought a backup method of recording. Alsgause | was the camera operator and the
workshop facilitator, this constant back and fdrihdered the flow of the workshop and quality
of video recorded. Future researchers should cenbiaving a camera operator who is dedicated
to filming the process and whose job it will becapture as much of the relevant material as
possible on camera. Researchers should also congili@ng an external microphone or
secondary recording device either on the reseahtétor or near the workshop participants.
These secondary sources could supplement poor gudlity and give the researcher access to
more reliable data.

Also, delving into in-depth interviews through ptiae runs and mock interviews would
have helped develop me prepare for the follow tgrurews. As a first-time interviewer | too
frequently let short answers go when follow up goes could have added more material for
analysis. It could also have been interesting tierimew the parents to see what they had
observed in terms of participants responses tavtrkshop. It could have been interesting to
interview Rita Roy of PCCSR or the program lead#/attergreen Intermediate to get their
perspectives on bullying and on how the workshogp fuactioning with regard to bullying. It
also would have been potentially beneficial to aaridwo follow up interviews with my
participants, once immediately following the wor&phand then again two months later, to see
what messages had resonated with them.

What did | find?
As | explored the topic of bullying through imprsational music with these students, |

found just how vulnerable this age group is toyanl. Many of the students had experienced
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bullying firsthand, and two came forward confidithgir bullying stories privately. | also found
that students are not clear about what they shamldhen they experience bullying at their
school. Based on this, | would recommend thatcbsls in Pitt County pay more attention to
the problem of bullying, putting clear guidelinesplace for how to address it when it happens,
and making sure that those processes are well ktothe students.

This project found that music could be used to Istélidents understand the emotions
associated with bullying and that students wereptee to the idea of using music as a coping
mechanism to deal with bullying. Activities such“dse Emotional Chain” helped students learn
that emotions are easily misidentified and misusided by their peers. Students developed the
ability to create improvised music expressing eoriassociated with bullying. While
improvisational performance was found to be usefareating within the safe confines of the
workshop, it was not found to be helpful in cregtmpublic performance. The pressures
associated with live public performance may haveéenmined the creative freedom of the
workshop, as participants demonstrated streseatiéta of performing before their teachers,
peers, and parents. After discovering the grougeosus of not wanting to perform publicly, we
resolved the problem of a performance product bgpecing a video recording of the work
participants had done throughout the workshop.vitheo seemed to work well for these
students. Future projects may elect a video anal performance, depending on the participants’
comfort with public performance.

One unexpected finding had to do with the structidirtne workshop and the nature of
partnerships in community-based research. | des@ml/the necessity for partnership guidelines

and how important this relationship can be to pennce projects out in the community.
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Throughout the course of the workshop, space play®edjor role in determining the
productivity of a given workshop session. Improtimarequires playfulness and risk-taking.
Participants clearly did not feel free to do timghe cafeteria, where peers who were not in the
workshop could see them. For future performancesymps, there must be a defined space and
a “plan B” if that space is unavailable.
Concluding Thoughts: More Work to Do

More efforts are needed to combat the problem byibg in our schools across the
United States. My project was a small one, withtkehimpact, but impact nonetheless. | noticed
these students responding to music through songlamck. | noticed these students discussing
bullying and what they have experienced. With rdgdao Melody and Harmony who shared
their bullying experiences, | noticed the use okmaas a coping method first hand. The project
also had an impact on me, helping me to work thnahg emotional scars left by my own years
of being bullied. Not only that, it made me a besteholar, a better thinker, and a more engaged
citizen.

| return to a quote from Chapter 1 as | concludetimegis. Davis (2010) tells us that
music “is more than just a medium of entertainmiéns. a powerful tool that can capture
attention, elicit long forgotten memories, commauaécfeelings, create and intensify moods, and
bring people together” (p. 127). | couldn’t agreera) having created and facilitated the
workshop that | did, and having written the thggia have just read. By applying music to
bullying situations, we can more deeply understaedeelings that accompany bullying. Music

can also help heal our wounds. As Plato is sailtht@ mused on the nature of music (Watson,
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1991, p.45), “Music gives a soul to the universimgs to the mind, flight to the imagination and

life to everything.
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APPENDIX B: INFORMED CONSENT FORM AND ASSENT FORM

Study ID:UMCIRB 12-001728 Date Approved: 10/19/2012 Expiration Date: 10/18/2013

East Carolina University Informed Consent to Participate in Research

I I | I Information to consider before taking part in resbahat has no more than
minimal risk.

Title of Research Study: Utilizing improvisatiomalsic techniques to dialogue with children on thgd of
bullying

Principal Investigator: Kristin Smith

Institution/Department or Division: School of Comnication at ECU

Address: 102 Joyner East Greenville, NC 27858

Telephone #: 252-328-4227

Researchers at East Carolina University (ECU) sprdplems in society, health problems, environmgmiablems,
behavior problems and the human condition. Out igda try to find ways to improve the lives ofyand others.
To do this, we need the help of volunteers whonalleng to take part in research.

My project is a 3 week performance workshop in \tgbildren will use music and theatre to create a
performance about bullying. We will be creating own songs about bullying and improvising scenesiaib
bullying. My hope is that our workshop and perfonoa will be a great experience for your child, laes sr he
grows in confidence as a performer while addresaiagry important topic that effects everyone engntary
school—bullying.

Why is this research being done?

The reason for doing this research is to see hosiarand theatre can be used to talk about bullying.

Why is my child being invited to take part in thisresearch?

Your child is being invited to take part in thisearch because we want to know if music and theatérgaluable
tools for talking about bullying, or even to hetps bullying. If you decide to allow your child be in this research,
you child will be one of about 7-15 people takiragtpn it.

Are there reasons my child should not take part irthis research?

There are no specific reasons unless you feel ufctable with your child participating in the resefa study or if
the child does not want to participate

What other choices does my child have if they do heake part in this research?

You can choose for your child to not to participai@this case, your child would continue with reglyascheduled
activities provided by the after school program



Where is the research going to take place and howrlg will it last?

The research will be conducted at Wintergreen Etgarg School during the after school program tirmete. It will
last three weeks with a final performance to folldie workshop will be on Monday, Tuesday, and Vsday of
each week leading up to the final performance omr3day Nov. 8 at 5pm.

What will my child be asked to do?

Your child will be asked to do the following:

Talk about bullying and what they know or have empeced. Talk about their musical knowledge. Pauéte in
musical and theatrical activities to discuss ballyi | will be audio recording the workshop sessiand video
tapping the final performance for you and your figasito enjoy.

What possible harms or discomforts might my child gperience if he/she takes part in the research?

Your child might experience embarrassment in fafrgeers when performing or talking about instarafes
bullying. Students may recall memories or instarafdsullying that should be brought up in anotheum, such
as with guidance counselors, parents/guardiarteaghers. If this is the case, | will tell yourldhio speak with
you about their bullying experience, and | willléal up with you to let you know to speak to youildtabout
this.

What are the possible benefits | may experience fro taking part in this research?

Sometimes good things happen to people who takerpagsearch. Your child might have fun! Your chihay
enjoy the games we will play with music and theatteur child may take away more knowledge of buifyand
may play a part in stopping bullying in their schoo

Will I or my child be paid for taking part in this research?
Neither you nor your child will be paid for thisusty.
What will it cost me to take part in this research?

It will not cost you any monetp be part of the research.

Who will know that | took part in this research and learn personal information about me?

We will be making a public performance, and it viaé open to your family, and your child’s friendwldeachers.
The performance will be recorded and made pubhe Video recording of the final performance willdgublic
document available to you, the school, and theipwlathin my Master’s Thesis. | will be making DV the
performance to give to all participants. | willalse writing about our three weeks together andrsipaome of
these moments in the thesis with whoever readis iy writing | will use pseudonyms for all studsernb ensure
that any personal information that is shared invibekshop remains confidential.

How will you keep the information you collect aboutmy child secure? How long will you keep it?

We will be making a public performance, and it viad open to your family, friends and child’s teash&he
performance will also be recorded and made pubticinvthe thesis. The audio and video recordingthef
workshop will be destroyed after the written thésisomplete. A DVD of the performance will be mauislic.
You and other parents will get a copy. The schadl after-school program will get a copy. The perfance will
also be available as a DVD accompanying the Masténesis.
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What if | decide | do not want my child to continuein this research?

If you decide you no longer want to be in this ersh after it has already started, you may st@gmgtime. You
will not be penalized or criticized for stoppinlf.this occurs please notify the researcher as seguossible.

Who should | contact if | have questions?

If you have questions about the research, you dhasK the people listed on the first page of thisif If you have
other questions about your rights while you arthia research study you may call the InstitutidRaview Board at
252-744-2914.

| have decided | want my child to take part in thisresearch. What should | do now?

The person obtaining informed consent will ask muead the following and if you agree, you shaitgh this
form:

. | have read (or had read to me) all of the alinf@rmation.

. | have had an opportunity to ask questions atfongs in this research | did not understand ane: ha
received satisfactory answers.

. | know that | can stop taking part in this stadyany time.

. By signing this informed consent form, | am nidtilgg up any of my child’s rights.

. | have been given a copy of this consent docunagt it is mine to keep.

. | understand that the public performance at theaéride workshop will be made public via video
recording and that copies of the performance weltistributed to parents, the school and after-acho
program, and included in as a DVD in the writtenskéa’s Thesis.

Parent/Guardian Name(PRINT) Student’s Name (PRINT)

Parent/Guardian Signature Date

Person Obtaining Informed Consent | have conducted the initial informed consemtogss. | have orally
reviewed the contents of the consent documenttwétperson who has signed above, and answerefith# o
person’s

guestions about the research.

Person Obtaining Consen{PRINT) Signature Date

Principal Investigator (PRINT) Sigture Date
(If other than person obtaining informed consent)
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Siudy ID:UMCIRB 12-0D01728 Date Approved: 10182012 Expiration Date: 1001820132

Script to students/children:

Welcome everyone! I am excited to tell you about a project | am doing, and you can see if you
want to join!

I am going to be offering a performance workshop here in your after school program for three
weeks. We will meet for an hour on Monday, Toesday and Wednesday. We will be nsing music
and theater to talk about bullying. We will have a lot of fim with performance games and
activities dunng the three week workshop. Then after the three weeks, we will be performing for
the parents, teachers. and friends who can come to our show here.

I am doing ths performance workshop as research for my school project. I want to leam how
music and theatre might work together to help talk about bullying and leam how to prevent it
Because this is research, I will be recording the workshop using a tape recorder or video camera.
T will also be recording the performance that we make, and wall give a copy of this to all of the
participants. This video will also be part of noy thesis.

You are not required to go to this workshop. Your participation is totally up to you. If you decide
to give the workshop a try and then decide you don’t want to continue, you can stop at amy time.
You would continme with your normal schedule for the after school program if this happens.

If you are interested in being in my workshop lat me know by the end of the day today s0 [ can
give your parents or guardians the forms to fill out.
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APPENDIX C

CALENDAR OF EVENTS AND JOURNAL

Calendar of Events

MONDAY TUESDAY WEDNESDAY | THURSDAY FRIDAY
10/15 10/16 10/17 10/18 10/19
Cafeteria:
Recruiting Day
10/22 10/23 10/24 10/25 10/26
Cafeteria: Cafeteria: Multi Room: No workshop No workshop:
Consent Day Icebreakers Music Intro Teacher workday
10/29 10/30 10/31 11/1 11/2
Multi room: Cafeteria: Cafeteria: No workshop Cafeteria:
Improv games | Scene work, Statues, Lyrics Drawings
chose songs (PCCSR site
visit)
11/5 11/6 11/7 11/8 11/9
Multi room: Multi room: Gym: Gym: No workshop
Don't be a Bully | Song lyric Scene creation; | Filming scenes;
creation Student bullying | bullying
Firework dance | conversation mediation in
cafeteria
11/12 11/13 11/14 11/15 11/16
Cafeteria: Cafeteria:

Filmed reporters;
drawings

Finished filming




Thesis Journal

Oct. 18

As I've prepared for my thesis project, | haveiced some struggles organizing the
project, like contacting PCCSR and Wintergreenrmesliate’s music teacher, submitting IRB
and also figuring out what activities and gamestuially want to do. | want to be able to provide
a wide variety of activities and games, and madéfarence in these kids’ lives. | want these
kids to take away a better understanding of budlylnwant to reduce the amount of bullying in
this school. | have noticed | have many high hdpesy project, the kids, and myself. | hope to
change these kid’s lives and better society. | atieptly awaiting IRB approval. The IRB
process was delayed and | hope to start recruitagabon as | get the “go ahead” from IRB.
The flyers have been made and the consent fornready. | am anxious and nervous about
starting the project, mainly nervous because varexents could occur to continue delaying the
start date and also for various situations | mawinto during the project. | am also nervous that
| won't have enough interested students or wiljpggents. We shall wait and see.

Oct. 19

| received IRB approval today! Yay! The flyers grarental consent forms were printed
(all 50 copies). | went to Wintergreen Intermedianel distributed the flyer/parental consent
form package at 4pm. Dr. Thomson met me theresttiduted 43 copies. During my time
distributing the information to parents, | had mamgrested parents and some not as
enthusiastic. During the breaks between paresioke to some of the kids in the after school
program. | wanted them to know who | was and wimatdoing there. Also, during my time at
Wintergreen | noticed the program leaders “writiqreporting” an incident that had occurred
prior to my arrival. A young boy was pushed off thienbing/rock wall and had some injuries to
his stomach. He got in a fight with other boys vimeade the leads intervene. While the boys
were in time out, the injured boy sat in the corad¢king to one of the leaders (staff members).
He kept saying “I don’t want to go back to schaml & while.” After they called the injured
boy’'s mom, he sat in the floor, crying, until hi®m came to pick him up. | gave her a
flyer/consent form and she seemed very glad.rityshope that my project helps not only this
boy but the other kids bullied at this school.daoahoticed the process set in place when an
incident occurs in the after school program. | @gee to start the activities and games | will use
for recruitment on Monday and Tuesday.

Oct. 20

As | have been reading the various activities gandes, | have had a hard time
narrowing down which ones to choose. As my firsekvgoals and activities suggest some
activities, | hope to use those either Tuesday edifésday (as icebreaker activities). Some of
the activities | liked were “Dance a Name,” “Emetad Chain,” “Get your Act Together,”
“Death of the Elocutionist,” “Foot-Tapping,” “Musat Walk,” “Comic Book Creations,” “Freeze
and Exchange,” “Sell-A-Fella,” “Life Cycle,” and ‘dur Hit Parade.” (These games are listed in
the book titled Theater Gambyg Fred Owens. | also have noticed “Rhythm Ramstand
“Zap” (ball of energy) would be good ideas as widlbpefully, | can use some of these games

88



and activities in the workshop. | have printed mosasent forms in case students or parents
forget them on Monday or in case | missed somenpsuen Friday.

Oct. 21

Today, | have been reviewing games and activiie®onday/Tuesday. | thought |
should prepare 4 activities and most likely | wogéd to do 3. The activities | chose are “Zap,”
“Rhythm Rainstorm,” “Dance a Name”, and “Emotiodiain.” These activities will show the
students what the workshop will entail. | am reviieythe activities and determining what
materials | need to do them. | am excited and nesvo begin tomorrow.

Oct. 22

Today, | went to Wintergreen to collect parentaigent forms and perform activities. |
was unable to do any activities for some studeatstdeen picked up, some were doing
homework or the rest were not there. | felt vegcduraged today as | felt unwelcomed at the
school. | think something, some incident must has@urred prior to my arrival, for the
atmosphere felt negative and the looks negativanincase, | collected the parental consent
forms and left additional forms for parents | mayé missed. Hopefully tomorrow will be a
better day.

Oct. 23

Today, | was unable to do some activities. Wetkel“Zap” game which was pretty fun
and allowed me to get to know the participants.yl$eem kinda embarrassed to do “Dance a
Name” but seemed to have fun with it. | was inlthek of the cafeteria and only had 30 mins
with them. | described what we would do in the vabrép and how much fun it would be.
Hopefully, 1 will be able to do more activities wiéofficially have all of my participants
tomorrow. (Plus | will have them for an hour tonaw). I'm getting nervous about the
workshop and hope it is successful. I'm also hopinige in the multipurpose room soon. | will
have Dr. Hubbard’s camera tomorrow and will stadording the sessions.

Oct. 24

Today, after setting up the video camera andrggthie instruments from the office, |
started delving into what the students already kabaut music and what they know about
bullying. We were in the multipurpose room inste&the noisy cafeteria. | feel the workshop
went very well in the multipurpose room. The studeseemed to focus more on what we were
doing instead of having their friends look at thienthe back of the cafeteria. The space was
perfect because it was quiet and fostered a sénqeaformance and fun. | opened the session by
having everyone grab an instrument, play it, dbgciti and discuss it. We traded instruments
around until everyone had each instrument and qolalgit. Alice brought her recorder which
we didn’t get to hear today. After discovering ahstcussing the instruments, | had everyone re-
introduce themselves for the students who weredtmtiay. | now have 18 students, 15 of
which | had today. After the re-introductions, dhthe students pair up and talk about what their
partners liked and had them list good charactesistbout each other. Then we talked about
music and bullying. Every student spoke and dissdisiseir experiences with music or bullying.
| was surprised to hear that most had recordemnimic class and knew what the terms beat and
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rhythm meant. The students mentioned getting lebihekindergarten, by siblings, and by other
third graders. Most had stories with siblings. \&&ed about the various emotions they felt
when being bullied. The common emotions were sagkya alone, upset and they said crying
(which I consider a form of sad). They also tallbdut what they did when they were bullied.
Some mentioned screaming into pillows and punchialls. | am a bit worried about the
punching wall comment along with another commendenay a girl about advice she was given
if she was near rope or on a dock. Tying up thé/lwas her comment. | hope to discuss that
further sometime throughout the workshop. | woiltd to explore their emotion definitions and
discuss ways to better cope with bullying. “Emoéib&hain” or “Freeze and Exchange” may
help this. We also played “Freeze and Exchangd.itls@emed the energy level of the students
wouldn’t allow them to concentrate on it. | alse#hl need to create scenarios if and when | do
that game again. So far | am very pleased withuh®ut, feedback, and discussions with the
participants. My week 1 goals were met. We disalissesic, bullying, and got to know one
another. We also explored the instruments. Theunmsints used were maracas, shakers,
tambourines, boomwhackers, hand drums, cymbatgragte, and a xylophone. Over the next
few days | hope to determine the activities, goetis, and fine tune the workshop for the
upcoming weeks. | cannot continue the workshop ratalf because not all of the students are
signed up for the teacher workday after school rnogday.

Oct. 29

Today, | looked over the activities | liked frohretFred Owens text. | also reviewed the
goals for week 2. My plan for today was to talk abb@emotions and improvisation. The students
did not know what improvisation meant so we disedsshat it is and played the instruments in
a free play improv jam session. We also did thetemal chain exercise by Owens. They
explained the emotions they feel when being bulieéngry, sad, upset and embarrassed. This
remained consistent with the other day, althougkmotions were added. They explored angry
and sad with the emotional chain exercise. We thfiut what music instruments they had at
home and how they could play them after being édlind play out the emotion they were
feeling.

They really enjoyed acting out bullying scenesthel tend to get goofy or their
attention is elsewhere. We reintroduced ourselgasasince it had been almost a week since |
saw them. We discussed and played the emotionseongtruments. They said angry sounds
loud, and sad is soft. Crying is slow, soft, andrets like sadness. Some students brought
recorders again today. | hope to have them lisieohgs and identify the emotions then pick 2
or 3 favorites. Whatever those songs are, | wafibhtbthe karaoke versions in order for the
students to make lyrics, dance to them or cregpeawmjam sessions with them. | intend to look
into more music improv activities and discuss m&arow. If | do not get to do that | will use
one of the activities | picked out from the Owesst tor work on Augusto Boal’s activities with
theater.

Oct. 30

Today, the multipurpose room was full so | hadtiy in the cafeteria. We were in the
back of the room and my video camera died at tideoéthe session. Overall, it was an okay
session. The students seemed very distracted.

90



Oct. 31

Today, we were in the back of the cafeteria agHme attendance was low based on
today being Halloween and the parents were pickmtheir kids early to get ready for trick or
treating. | only had eight students today. Someevegrathetic and ready to leave to go trick or
treating or to go play outside. With the distractal Halloween and being in the back of the
cafeteria, the outcome of today’s activities wag.l&/e had some free improv jam sessions with
the various instruments rotating around in a cir@@atherine really stepped up at the end along
with Cadence by providing most of the lyrics to umgs) The major song they worked on was
to the karaoke version of Andy Grammafead Upsong. We listened to the songs they had
picked out yesterday as their favorites and algertied to the instrumental tracks | retrieved
from online. We danced and talked about the firafggmance. We wrote down potential lyrics
to the songs and talked more about emotions. Weg@lBoal's statues and | think it would have
been more effective with more groups and studénitspverall it went well. They created
emotional statues in groups of 2. They had a hard working together because of the apathy of
the group but finally found their niche once we oo it a bit more. | hope to provide the
students with an opportunity to add to the lyrtosyt have created so far on Friday and to act out
the bullying scenes or make more statues of bujlyliese along with the week’s events have
been successful in reaching my week 2 goals. |lecheay committee, Dr. Kean, and Dr.
Prividera about the final performance inviting thalnto it. | hope | can create a flyer to
distribute to the students on Friday and possibbntiay of next week informing them and their
parents of the final performance.

Nov. 1

Today, | created a flyer to give to the studepégrs, parents and program leaders. |
made copies of the flyer and printed crossword l@szand word searches to give to the students.
Today, | also received an email saying | couldgmto the after school program tomorrow
because of a surprise site visit (where the afieoasl program gets graded). | saw this email
while in class and immediately forwarded it to Dhomson. | responded saying that | am on a
strict timeline and | could go earlier or latengeded. | also mentioned | had flyers to give out.
After many email correspondences and a few pholtelager, | was allowed to go tomorrow at
4pm instead of 3:30pm.

Nov. 2

Today, | went to the school at 3:45pm to prepargtart at 4pm. | was again unable to get
into the multipurpose room. The lead program cowtdir said the school locked them out. So, |
was once again in the cafeteria. Since they haddliernmental site evaluation going on, | had
some activities that could be done at a table swar&ed at a cafeteria table. | handed out the
flyer/crossword/word search packet which they wdrka. | also had them draw or write about
bullying and cyberbullying. We had a brief discassabout cyberbullying and what it is. Most
of the students knew what it was and had eitheeapced it or had a friend who had
experienced it. While doing so, we listened to3tsongs they chose from the other day. After
everyone was finished we shared them with eachr.offie then worked on the song lyrics.
Today felt very strange as the evaluation was aoowuand the students didn’'t seem with me. |
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was worried about the future of the project andgrarance since several students have been
“bored,” or expressed that they did not want tdqren in front of their peers and parents. Some
students wanted to drop out. They told this toagmm lead who advised them to talk to their
parents about it. | emailed Dr. Thomson expressiggoncerns. If the students drop out then |
will do my best to avoid the stage fright of theneening students. Maybe a video showing the
students and the parents all about the workshwpll inention this to the students on Monday
and see what they think. | would see if they haalg# in mind for a video or if they had any
other ideas we could combine together.

Nov. 3

Today | conversed via email with Dr. Thomson alibetpossibility of changing the final
performance into a video type performance propMtd.are meeting on Monday to discuss
specifics. | reviewed the games/activities | hagaadand feel | should revisit some. | would like
to revisit the acting out sessions, statues, addCadHairston’s “Don’t Be a Bully” song. My
goals for this week include making and developiragamal for the video, notifying the parents,
leads, etc. about the change from final performansgdeo, pumping up/motivating the students
to create material, then deliver a fun packed videant to incorporate “Don’t Be a Bully,” the
songs from the past week, activities and some dison. | am feeling better about the project
compared to yesterday.

Nov. 5

Today, | informed the students that there wouleshddinal performance and that we are
doing a video instead. Some of my goals for todagssion were to work on lyrics and develop
material for the video. | also distributed letteyseach student to give to their parents discussing
the change to a video. One activity | used wadHairston’s activity “Don’t Be a Bully”. |
turned it into a chant which the students seemeashjimy. They really took interest in this
activity, so it lasted the whole hour with multigelos and a few duet sections. | recorded
several groups making up words, playing instrumentancing to the song/chant. They were all
eager to redo or change up their routines. Meledyg isome of her lyrics to the chant which |
also recorded. Cadence created a song as well.SEesged to have a lot of fun today. Hopefully
the positive energy and excitement will continuea Weére also in the multipurpose room which
definitely helped foster the creative energy amd diisstraction environment.

Nov. 6

Today, we were in the multipurpose ro®@ryay! | was informed today that | would not
have the room tomorrow or Thursday. | went intogbleool’s office to have them unlock the
multipurpose room door and the secretary informedimat the school had a fundraising event
scheduled for Wednesday and Thursday. This putlkaikimy plans for | need a quiet space. It
was apparent yesterday that the multipurpose redhrei best place for the students for the low
distraction environment. | emailed and spoke \WWithThomson who spoke to Rita from
PCCSR. Rita said | could use the gym which woulte’'as distracting as the cafeteria. I'm a bit
worried because it echoes in there.

Today'’s activities went well. The students camewvith some dance moves to Firework.
These students include Catherine, Marie, Melodyntday and Scarlett. They used pompoms in
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the routine. Hazel and Colleen drew pictures aballying. I'm hoping to get more scenes and
songs plus some improv for the video.

Nov. 7

Today, we were in the gym for the first time. dhees really badly and the lights also
have a sound that interfered with my video footag#ll managed to conduct “what have we
learned videos” from a few students. We took a grolioto but not everyone was here so
hopefully I'll get another one tomorrow. The stutelove these pompoms they found. They
were very energetic today and | think being indlgm didn’t help the energy level. | recorded
some of the scenes the groups created. They wadhg geod. | had issues recording them
because Hazel and a few others speak very low. fdibpd can get more good footage and
pictures tomorrow. | also was asked by Melody tpbked aside privately to discuss a bullying
problem she has. I will be sitting down and talkindvelody and her bullies tomorrow. | will
take a mediation tactic here by allowing them thk itaout in a one-on-one fashion with me
moderating the conversation.

Nov. 8

Today we were in the gym. It was an early relekseso we began earlier than usual. |
conducted a few more “What have we learned” ineawgi and also sat down with Melody and
her bullies. Melody had expressed to me yestetatyshe was bullied by Lena and Lily (who
are in the workshop). Before | discuss the medmtievant to talk about Hazel and Colleen.
They both continue to be shy and express theiyimgjlexperiences or heard stories through
drawings. Colleen drew a letter puzzle while thst of the group worked on scenes and dances
to the songs. | took several pictures to includéévideo and another group photo.

Now, on to discuss Melody being bullied. We disagsbefore meeting with the bullies
what has happened leading up to now. She wantedktaith Lena then talk with Marie.
Melody said the problem with Lily was resolved se met with the other two girls. Melody was
in an upset/sad mood throughout the session t@lage we were finished, | pulled Melody and
Marie aside in the back of the cafeteria. | acted &acilitator/mediator while they talked it out.
The issue occurred when Marie, who is friends witk of Melody’s friends, ignored and
mocked Melody. They all three had never all plagetiung out together. It was always either
Marie and the friend or Melody and the friend. MBlavas feeling left out after Marie and the
friend made a comment about Melody (Marie and &idgrought it was funny). After the
comment was made it hurt Melody’s feelings and tigepred her and isolated her. We talked
about the situation one at a time and discusseditwoade each other feel and that we should be
careful what we say because words can hurt someéealings. They said they were sorry for
misunderstanding and then hugged. After the sesgitbhnVelody and Marie, | pulled Melody
and Lena aside. Their issue was completely diftefewas over being a goalie in soccer with a
side of isolation. Lena was the goalie and Melodyted to be the next goalie. Lena said some
mean things to Melody and hurt her feelings. Theyen said what the mean things were but said
she had called Melody a beep in the process. (Begpode word in the workshop for one of the
bad words.) We discussed the situation from botbgaetives and talked it out once again. We
discussed the emotions and talking it out and swmigubad words because they can hurt people.
We also briefly discussed how we should be canghdt we say when we are angry.
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Nov. 14

Today, we were at a table/corner of the cafeteg@ause they were short staffed. | had
only a few students. Hazel and Marie wanted to eeporters for the video and | recorded
their sections. | also recorded another “What hagdearned” video, this time with Nora who
had been absent a lot the week before. We workddrework and more drawings. | took a lot
of pictures and was able to capture a lot of vidé@ad plans to do improv with the instruments
but Robin had forgotten to leave them for me simeenvent over the three weeks. | was sad we
were unable to do more jam/improv and the studdidist want to do the statue activity by
Boal. Although, if we would not have had the sesslavouldn’t have recorded the reporter
sections (I have many bloopers for that too). Huwlhe after | email Robin (the music teacher),
| will have the instruments for Friday’s session.

Nov. 16

Today was my last day at Wintergreen until theesidhowing. As many students had
homework or didn't feel like coming, my group wasrfy small. Marie was leaving as | was
setting up. | was in the back of the cafeteria ypdance the multipurpose room was locked,
lights off, and no one to let me in. | contemplatsthg the gym but with the echo, loud lights,
and other groups in the gym, I figured it was lhesttay in the cafeteria. Hazel, Harmony,
Cadence, and Colleen were excited to get goingesbegan with a music improv session. We
also had a jam session. We mainly played the imstnis to describe emotions after. At the
beginning of the session, Harmony was quiet, reskrand appeared sad. | pulled her aside and
Cadence helped her explain to me that she was beihgd by her so called friends Emma,
Elise, and Lena. They were saying mean things dibeteaving her out of games etc. and
made her feel alone and isolated. She said, “lactto play by myself during recess.” We talked
about what she could do (tell a teacher, parergumance counselor) and | also asked if she
wanted to talk to Lena and Elise who are involvethie after school program. She did not want
to talk with them so 1 told her to let the music play today make her feel better. Cadence
offered to play with Harmony during recess from nanwv After Cadence offered to play with
her, | told Harmony to tell an adult if it contirut be a problem and not let what they say get to
her. Harmony is a very sweet and normally chattylgit did not feel like talking today. | let her
expose her emotions through the music and instrisnBairing the improv and jam sessions her
mood lightened and she seemed to be very happyadtgrand Cadence worked together on the
statue exercise and also with the songs. HazeCaliden played together as well. At the end of
the session Harmony came over and hugged me. &hiaak you for talking with me and
skipped back to her after school group. This maddeaal great and that what | have been doing
in the workshop has been beneficial to HarmonyMabtbdy who have shared their stories but
also to the rest of the group. | feel | brought eemass about cyberbullying and bullying to these
kids in a fun way and allowed for them to shares¢hexperiences.

Dec. 8

Today, | created the CDs for my students. The samguded Firework, Gotta Keep
Your Head Up, Born This Way, Lights and severakathl wanted to create a CD for the
students to remember the songs we worked on aodatefer to if in fact they get bullied. This
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allows for the students to remember the workshapuditize the songs in order to cope with
bullying. I made 18 copies of the CD which tookes hours. My computer, iTunes, and
Windows Media Player ran constantly. After manyisahe CDs were finished and | put them
into sleeves with each student’s name on themrkegbon editing the video some today as
well. | have been editing the video with Edius @.Be software acts just like Final Cut Pro
except this copy is for Windows. | want the videde around 25-30 minutes long. | have been
editing the video a little every day. | went througll the videos and pictures and determined
which ones | wanted to use then added them inteithe®. | have spent countless hours
arranging, editing, organizing, emailing and megtinith Dr. Hubbard and Dr. Thomson in
order to finish the video. It should be finishedime for Monday when | burn the copies to
DVD discs.

Dec. 10

Today, Dr. Hubbard and | worked about 8 hoursinalizing the video and burning the
copies to DVD discs. We met around noon and firdshe video by around 1:30pm. | had a few
guestions to ask him about the software and dangesminor edits. We had to finalize the video
to my computer which took 3 attempts. Each atteiogk about 30 minutes each. On the third
try we have a successful copy on my computer fiogrsbftware. We burnt one DVD which |
was to take over to FEDEX Kinkos. Upon arrivingkatkos, they said it would be over 200
dollars to duplicate the DVDs. | called Dr. Hubbardo said we could set up base camp in the
computer lab and burn the copies until we had&alt@ies. This process didn’t take much time
at all compared to the rest of the process and &re done fairly quickly. | have organized the
CDs and DVDs so that each student has a copy anctcedated a document for the leads to have
determining additional copies.

Dec. 12

Today was the video showing. It went quite wehall coordinated with the leaders of
the after school program to have the multipurposen. | also coordinated with Dr. Hubbard
and Dr. Thomson for the equipment and snacks nefedéde showing. | had contacted Rita
with a letter to distribute to the parents statimg video would be shown today. About 5 or 6
parents showed up for the viewing. The studentsyexl the popcorn, pretzels, juice boxes, and
water Dr. Thomson and | provided. The other stuglenthe after school program went as well. |
showed the video at 5pm and after it was overitigied the CDs and DVDs to the students.
The remaining copies or absent students’ copies gi@en to the leads who would distribute
them at a later date. | think the students realgyed the video. They were laughing and
giggling during it at each other, so an overallcass.

Dec. 20

| went to Wintergreen today to check on the docurhéeft with the leads and to check
on the distribution of the CDs and DVDs. No additibcopies have been requested as of today.
| will check back after school returns from Chrisrbreak.

95



