oW
NEl
No. A00B

MUSIé AND THE CHILD IN
THE TEXAS CONGREGATE

HOMES

THESIS

Presented to the Graduaie Council of the
North Texas 3State Colliege in Partial

Pulfillment of the Requirements
For the Degree of

MASTER OF WMUSIC

BY
193320

Doris Hulke, B. M.

Waco, Texas

August, 1951




TABLE OF CONTENTS

Chapter ‘ Page
To INTRODUCTION « = v o o o o o o s o o o « o o o o 1
IT. THE 30CIO-PSYCHOLOGICAL USE OF MUSIC « o o o o o 7
IIT. EXISTING GONDITIONS: « « o o v o v v v s v v o v 23
IVe CONCLUSION v 4 v o o ¢ ¢ o o o o o o s o « » o« « 86

BIBLIOGRAPHY« ¢ o v v v o v o o 6 4 v v o v e v a v oo 7

iii




CHAPTER I
INTRODUCTION

Need for Study

The lif'e of the child in the congregate home is one of
group, rather than of individual living. To a certain ex-
tent, life is reglimented, and the:child must abide by the
policies set up by the administration. This situation
carrles with it advantages of learning to live amiably with
others, The disadvantages are not primarily of a physlcal
nature, but rather a iack of contribution to the develop-
ment of emotional stabllity. It 1s nearly impossible for
a few employees to provide all of the love ard security
possibly fournd In a good American home.

The presence of the child in the congregate home is
proof that he has had gsome major tragedy in his life, which
causes many wunpleasant emotional experlences foreign to the
normal child. He lacks the love, kindness, understanding,
and close guldance of the parents. The children think, act,
and speak as a part of a group; consequently, individuality
is likely to be repressed because of the child's desire to
be identified with his particular group within the home.
Because of a lack of close assoclation and confidence in at

least one older person, the child often has only other




children to whom he looks for guidance and friendship, and
when the advice of an adult is glven, he scorns the advisor,
and belleves him to be finding fault or ctiticizing rather
than trying to help him.

The child in this situation naturally differs from the
child 1n his own home, because he lacks the love and care of
his parents. C(Consequently the child in the congregate home
is a more emotionally disturbed child than one with kind
and understanding parents and the security that only his
OWn home can provide.

Let us consider the children of the United States, and
how the children of the congregate homes are a part of thé
total situation. According to the mid-century White House

Conferencel

there are now forty-eight million children under
eighteen in the United States. There are two million six
hundred thousand children under eighteen in Texas., Qut of
every five mothers with children under eighteen, one works
outside the home. OQut of every two children in large cities
one belongs to a family with inadeguate income. In 1947
nearly four milllon infants were born. This was the largest
birth rate in the history of our country. In 1048 six million
children d4id not live with theilr fathers and mdthers, four

million of them lived in broken homes, usually with mothers

who were widowed, divorced or deserted, two million lived

I
Youth.

Bulletin, 1950 White House Conference on ¢children and




with nelther parent. As a result of the record number of
births in the period from 1906 to 1950, the number of children
under five years is exceptionally large. This means that the
children born during the past five years will place un-prece-
dented demands upon educational, health, recreational and
social welfsare facilities. Of the twenty one million mothers
with children under eighteen years of age in 1949, over four
million worked outside the home., Qver one million children
were kept in their broken homes through the labors of their
mothers. The homes of over eight million children changed
between 1048 and 1949. Increasing numbers of infants are

born outside of marriage. The number in 1948 was nearly 50
per cent greater than in 1938, and the rate in 1948 was nearly
80 per cent greater than in 1940.

The broad aim of all public and private agencies pro-
viding case work service to children and young people is to
help them and their parents with problems that implement their
fullest social and emotional development and to promote their
soclal well-being. Yet, only seven out of every thousand
children in the United States were receiving specialized case
work services on June 20, 1950. This is a small fraction of
the large number of chilldren known to be needing this help.

In Texas not even two out of every thousand children under
elghteen received psychlatric clinical service in 1950. TFor
those children who must be cared for away irom thelr own

homes, facilitles are far from adequate. No where in the




country are there enough foster care homes, or specialized
group care facilitles to meet the needs. OQutslide the
metropolitan areas, the need 1s even more acute.

Through research in many sclences, a great deal has
been learned about human growth and development. Some of
this knowledge 1s now belng used widely to help children
become well ad justed individuals. Some of 1t 1s not. Because
of this lag between our knowlngs and our doings, conditlons
exist in our soclebty which make growing up an increasingly
hazardous experlence for many children today. Thls state-
ment can be tragically documented any day in any court which
deals with dependent, neglected, and delinquent youngsters.
It can be verified by the auditors who check on the use made
of the hundreds of milllons of dollars we spend each year
on our hospitals for the mentally 1l11; by the teachers and
social workers who try to help children and families in
trouble; by the experts who gather the lacts about dlvorce,
desertion and poverty and crime,

There 1is, of course, no way to estimate the far greater
loss we suffer through human erosion in 1ts less consplcuous
forms:s the suspicious, frightened, angry people who spend
their days 1n misery, and make living difficult for the
relatives and friends who must try to adjust to thelr mental
and emotional disturbances; the people who might have been;
the people born with talents that are never brought to use,
such as talents for scholarship, statesmanship, artistic

expression and citizenship.




The purpose of the conference shall be to consider
how we can develop in children the mental, emotional,

and spiritual qualities essential to individual happiness

and to responsible citlzenship, and what physical,

sconomle, and socjal conditions are deemed necessary to
this development.

The child in the congregate home 1s an abnormal child,
and one to whom great pecple have devoted much time and effort
for his better development and growth. In studying the emo-
tional make-up of the child, we find as stated previously
that there has been some tragedy in his life that brings him
to the home. ®ither one or both parents have passed away,
the home has been broken up by dlvorce or extreme poverty,
end in far more cases than we realize, ths child and mother
have been deserted, or the parents do not love the child
enough to properly care for him. (onsequently, when the
child enters the home, he feels that it iz the ultimste in
rejection., He has no place to go, thersfore, he must live in
a place he often visuslizes as a huge brick building with
parred windows., With thils feeling of rejection, and emotional
upset, the chlld enters a strange home with many other children
and many adults to act as guldes in his life. The child under-
goes a period of mourning which lasts until he finds a sub-
stitute for one or the other of his narerits. In this time

all emotlonal development ceases. He needs love, security,

and guidance I'rom someone in whom he can confide to help

27bid.




develop his self-confidence, and respect. ‘The child desesrves
the opportunity to project his feelings, thoughts, and dreams
in a desirable way.

With these thoughts in mind, the fundamental interest in
any program set up lor group living should be a careiul con-
sideration of its purpose. When a program is outlined, the
followling points should be considered:

1. TFor whom is the program designed?

2. What is hoped to be accompllished?

3. Why should this be accompllshed?

Any program must have a valld purpose in terms of the children
for whom it is designed.3

There may be and often are other reasons for the program,
but they should always be subordinate to the primary purpose.
& orogram, regardless of how succesafully it may be function-
ing in a speciflc instltution, can seldom be transferred In
total to another institution. The number of children in the
institution will vary as to ability, background, and culture;
the staffs will vafy 29 té éize, inﬁerest and training, and
there will be differences in plant and local facilitles, as

well ag availability of funds.

3prederick G. Behrends, "What Preparation Should An
Tnstitution Give a Child For Better Living In A Community?™,
mimeographed pamphlet taken I'rom Tennessee Public Welfare
Record, Nashville, Tennessee, June, 1947.




CEAPTER IT
THE SOCIC-PSYCHOLOGICAL USE OF MUSIC

The author has observed that & prime factor needing
consideration in a children's home is individual soclal
development. Thus, in the modern children's home, anything
that will hesten this soclal integration 1s regarded as a
necessary ingredient in the total program of the home. The
function of music in this type of program is to stimulate
and refine forces that help in such Integration.

Two processes are involved in the social education of
the child in the congregate home and music is a contribution
to both. The first process is determining the nature and
needs of the child. Since music is a pleasant experience,
it is of great value because it leads the child to express
his feelings and thoughts more freely than usual. A skilled
leader who has a keen interest in his puplils can obtain much
information regarding thelr inner lives and aspirations,
necessary not only to conduct his work properly, but also
for the other persons responsible for the social and physical
growth and development of the child. The second process,
based on the information thus obtained, 1is to.stabilize and
enrich the lives of the children so that they may become

emotionally mature and socially acceptable individuals.




Consequently, music belongs in the welfare institution
as a part of remedial treatment and education. MNusical
activities in the congregate home differ from those of the
community because they are based upon psychological treat-
ment and education rather than teclnical musical objectives.
The soclal-emotional development of the individual is the
primary objectlive of the music program In the childrents
home., Every significant detail of the music program in the
children's home should be evaluated in terms of thils service.
The goal is not primarily that the child practice and learn
to perform pleasing musie, but that he become an agreeable
human being. The artistic goals of music work must be sub-
ordinated to the educational goals of.the home, but these
must always be included Iin the music work. Music should not
be used In a manner that will foster asocial behavior, and
children should be taught to acquire wholesome recreational
patterns.,

One ol the greatest problems is to provide for the funda-
mental craving for the love and care giveh normally by the
parents in the home, Children should be helped to an emo-
tional maturity which will withstand environments more com-
plex than that of the congregate home. Music leads one into
a momentarilylhappiar world that veils the difficult issues
of reality, and its pleasing and soothing effect renews,
strengthens, and stlmulates endeavor. Such an outlet is
desirable because it leaves the child open to the iﬁfluence

of" others.




From an administrative point of view, 1t is practical
to distingulsh clearly between musical recreation and music
study. In view of the function of music in the congregate
home, and the social emotional educational goals involved,
music study must be considered more than just a privilege
by children and staff. In many homes, music is denled chii-
dren as a disciplinary messure, removing the child's oppor-
tunity for self-expression., To produce the desired results,
muslec work or study requires as much serlous effort, practice
and study as any other work or subject of training. Hence,
it will be preferable to make the recreational use of musle
generally the affair of & larger group or of the éntire popu~-
lation of the home.

The music program should not exclude from group activity
thoze who are without artistic abllity. Most group activities
are undertaken for the soclal influence, feligious feeling,
or the desire to participate in something other than routiﬁe
work. If musically insensitive people are excluded, they
are deprived of socialized and harmless pleasures of group
activity.

Along with group singing, music listening is a good
activity for a majority or all of the children. These muéic
listening periods might be sponscred by a music club, that,
with the help of the director, selects music to be played,

proposes topics for discussion, and arranges for performances.
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The amount, kind, and degree of music study for the
children in the congregate home, would depend upon the par-
tlcular gsituation. In large homes with four or five hundred
children, a band, and/or orchestra, together with choirs,
private or class piano and vocal lessons, might well be used;
wheress in smaller homes, one or two of these activities
would, of necessity, fulfill the musical desires or needs
of the children.

Generally speaking, children living in homes should be
considered on three levels of development: (1) the pre-school
and kindergarten age up to the fifth or sixth year; (2) the
grammar school and junior high school period from the sixth
to the thirteenth year, and (3), the age of puberty ani ado-
lescence. Flexibllity in grouping will allow for variations
in the rate of the children's maturation.l The aim of all
musical actlvities is to meet both the group and individual
needs of these various phases by leading underlying instinct-
lve urges and physio-psychological functions in cultural direc-
tions.

In the pre-school and kindergarten age, a period of rapid
physical growth, the child has a great need for pleasing sen-
sorial experiences; for ilmpressions that encourage him and
give nim feelings of confldence and securlty and for activity
that uses his whole body, not only his arms and legs. He

lives in the presentj hence what happens to him ard what he

1Willem Van de Wall, Music in Institutions, p. 23.




11

can do at the moment have great significance. He is attracted
by relatively sof't sounds and by simple, c¢lear rhythms. His
span of attention and concentration is short; his feelings
and ideas are few; his expression is simple in form and brief
in duration. The music that best fits this type child is
short tunes with simple words that have a meaning for the
child, melodies in a small tonal range which he can sing
easlly. He loves bodily activity, dances in particular.
These should consist of a few figures and 3imple‘movements.
He enjoys participating in a rhythm orchestra at & very
early age. |

The child's method of learning is by imitation. 1In this
lies the opportunity to help him develop a preference for
aesthetic patterns and artistic conduct. It is the task of
the music teacher to aid in developing his noise making into
music, his patternless jumping into graceful dancing, and
his individualistic self-assertion into group action. The
child*s predilection for imitation leads him also to dramatic
action. Again, in the impersonation of familiar people and
enimals, lies the opportunity for directing‘his urge for activ-
ity into occupations with an educational value. The music
teacher should not forget that as early as possible he should
begin urging the child to add to singing, playing, and danc-
ing, his own ideas, words, tunes, steps and actions. It is
in the very early challenge of the child's original and inde-
pendent thinking, in his experimenting with the problems of




12

reality and in his creative self-assertion that he may be
given the chance needed to develop naturally into a fearless
and purposeful adult. The program for smaller children should
comprise group singing, group dancing, rhythm orchestra work,
and dramatization of stories and songs with the use of imi-
tated and original material.

The three instruments for the young child's musical
development are the music made by the people around him, the
phonograph, and the radio. Of these, the living musicians,
especlally hls teachers, are most important. It is necessary
that the music teacher be able to sing with a soft, pleasant
voice, and/or to play artistically the piano or violin or
other instrument. He can supplement hislofferings by care-
fully selected phonograph music of a type suitable for small
chlldren and also by special radio programs for children.

Listening periods for children should be planned accord-
ing to thelr natural inclinations and powers of absorption,
the shorter and more frequent being better than few and pro-
longed periods. Listening without interruption for two or
three minutes may be too long for some and not enough for
others. The length of one small song of a few measures, per-
haps just three or four lines of one stanza will be sufficlent.
In order to promots balanced growth, the misic director should
so plan his program for this early period that physical, emo-
tional, and intellectual abilities are utilized. This is sel-
dom done in outslide musical education, but is of great impor-

tance for the soclal, emotional education of thess chiildren.
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During the pre-adolescent age, the child shows an ab-
sorbing interest in the acquirement of knowledge and skills.,
Musically this may lead to more intellectual snd prolonged
listening, the desire to sing songs containing moods md
ideas of the world in which he lives, and the practice of
Instruments that make music by means of the flngers, not
merely by percussion. This is the time when a clever leader
can make a more intellectual practice of music, dance, and
drama a preferred leisure time activity. It is often erron~
sously held that they dislike to practice instruments and
study theoretical problems. What they rebel agalnat is
apparently purposeless activity, the mechanical manual study
and tedious exercises that exhaust their patience and exas-
perate thelr curious and active minds. Purely mechaniecal
practice is a bad and ineffective means of mastering musical
problems and technical difficulties. Tt disregards the dy-
namic influence of intellectual grasp and emotional satis-
faction, two elements essential to good music making. There
are always children who do not care to study the more formal
Instruments, but who like to experiment perhaps with the
harmonica, occarina, or jew's-harp, Of these, the harmonica
should always be selected for teaching, for it offers good
opportunities for group work.

The communication of a child's fantasies should be
encouraged rather than blocked, because in them he discloses

the trend of his wish-life, The child is likely to resort to
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a rejlection of reality at any time that his desires are strong
and he does not see a way to satisfy them through reality.
The educational responsibility that grows out of this fact
is that he shall not be forced to an undue formation of Ffan-
tasy through avoidable repression. Second, he must 1eaﬁn
very early to use his imagination in an emotionally satis-
fying way, not by rejecting reality but by working with and
obtaining from it the values that he needs for the satis-
faction of his wish. The practice of music should be used
with these children for two educational objectives; self-
expression and the use of reglity values for the satisfac-
tion of emotional trends. The child should be encouraged to
project his fantasies freely into concrete forms of expression
that he is learning to master. WMusical activities can be
used most directly for this purpose. Those that rurther

the use of creative imagination for the solution of problems
of reality include: the recording in writing of self-
invented tunes and songs; the mastering of simple forms of
composition; the construction of simple instruments; the
composition of little plays and dances; and the rehsarsing
and playing of' these creations with other children.

Children between the ages of six and ten can learn to
sing f'olk and simple art songs with soft, pure and clear
volces; to do note reading and sight singing; %o play and
conduct rhythm orchestra musie; to begin practicing niano

and small sized instruments in band or orchestra; and to
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develop through directed listening or courses in apprecia-
tion an intellectual insight into and an enjoyment of music.
The group study of music aporeciation work by no means should
be omitted on the supposition that the children are too young,
Since materials and methods can be easily adapted to their
age, this argument 1s not valid. During these years when
thelr minds are awakening to self-consciousness, 1t is of
great importance to build objective associations to teach
them to find thereln standards for the evaluation and con-
trol of their emotional responses. If the music program
for these age levels contains both creative activities and
objective study and appreciation, two seemingly divergent
needs are met; self—assértion and self-~expression on the
one hand, objective and soclal integration on the 0ther,2

For many, adolescence is a time of both physical and
mental turmolil., Siudy of the needs of these children and
sympathetic guidance will relieve situations that might result
in friction. Sports and active games are good relief for
physical tensions and emotional urges are most readily
satisfied by arts, especially music. The music director
must realize that music must be therapeutic as well as educa-
tional, The musical and dramatic material that the director
selects for these boys and glrls and the procedure in classes

and at rehearsals must provide before all else For the

21p1d, p. 221.
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release of the physlo-psychologlical energies that are undirected
and without consclious goal. The music program must be particu-~
larly rich and varied. In the physical activity of singing,
ingtrumental playing, dancing and dramatic impersqnation, the
young person can give vent to his desire for self-assertilon
and social recognition. ¥For adolescent boys there 1ls the
band or orchestra, and for the girls, z2lso band and orchestra,
but more significant 1s the vocal chorus and the dance. Dra-
matics, marching and drills with rhythmic music often take
the place of the dance with boys of this age. In homes with
mixed populations, the music director can have both sexes

Join in activities and thereby develop naturalness and grace
of soecial intercourse during an awkward age. In order to
meet the psychological needs and the social diliscipline of

the institution, the director must never dismiss his singers,
players, dancers, or audience immediately after a climax of
physical activity and emotional excitement. Activities that
aim at the understanding and enjoyment of music as a subject
of study and contemplation should be a part of all institu-
ticnal music programs. Two forms of such occupation with
musilc are adequate. The first 1s directed listening, the
second is the supervised study of aesthetic, historical, |

and literary subjects connected with music making. This is
music appreciation. Technlcal, hlstorical, and biographical
facts should be discussed; the meang that the conmposers

used to produce desired effects; the reasons why these
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impress the hearer in the expected manner; the truthiulness

of statements made by the composer, reproducing artlst and

the public., Meetings should alsc ve introduced, and sponsored
oy a music club, the members selecting the programs, declding
on speakers, proposing toples, and arranging for the perfor-
mance. -

There should always be room in the Ilnstitutional music
program for the practlce ol instruments that are not among
those generally and artistically acceptable elsewhere. The
first and most primitive form of Instrumental playlng
recommended for the music program of a welfare institulon
is the rhythm bank or orchestra. Other similar Instruments
and activities harmonicas, plectrum instruments such as
guitars, mandolins, ukeleles, and banjos.& Ali of these may
be used as solo instruments or in ensemble groups. The
director or teacher should be constantly Influencing and
leading the children into higher fornms of musical perfor-
mance and study. The music program should Include any of
the smaller instrumental and choral ensembles that workers
and students see it to organize. These may comprise aﬁy
assortment of 1nstruments That the love of music making
and circumstances may bring together.

In children's homes musically gifted boys and girls

should be taught to play the best types of chamber music as

31bid, pp. 225-229 b1bid., ». 230,
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a part of their cultural development. Concerted eiforts
however crude stlmulate [further exertion. One player learns
to listen to the other and to cooperate in producing muslcal
effects that neither can achleve alone. Insemble playing
teaches the musical and social coordination of efforts and
goals.s

The bvand is frequently the most Important musical
organization of an institution. Its size and standard of
performance will depend upon the Institution's number and
type of children, its [linances and leadershlp, and the
extent of its music program. Besldes the musical signi-
ficance, the band of an institution has great social
importance. It plays a conspicuous part in patriotic and
religious ceremonies, iacludiﬁg church services and parades.
It also figures largely in dances, social parties, lawn
fetes, sports events, and theatrical performances. Member-
ship signities te many children that he belongs to the most
beloved dignified and honored organization of the population;
also, that he is attractively uniformed and seen and heard
at all official and joyous occcasions, It furthermore entails
traveling, marching in the open alr, and above all, trips to
contests and fairs outside of the home. Among band members
are omotional extroverts in constant need of stirring actlivity.
Purthsrmors, curiously enough, & number of introvertsg are

attracted to musleal group life, Iinding there opportunity te

S”Principl@s of Child Care in Institutions," bulletin
prepared by Ohio Committee on Children's Institutions, p. 123.
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work off emotional tensions that cannot be relieved when
they keep to themselves. The stabilization of an individual
and a group leads to the stabilization of the larger body

of children to which they belong. Thus it comes'about that
the musical sublimation and utilizatlon of emotional energies
through band playing prevent conduct disorders and disturb-
ances ol dilscipline and that administrators learn to value it
as an essential means of institutional order.

String instruments may be taught by group practice.
These methods do not exclude individusl practice by any
means; rather they stress the fact that without it no progress
can be made. However they undertake to strengthen individual
eff'orts with group practice. The or chestra may well serve
the same purpose as the band, possibly even better, for it
1s a fuller more cultural organization and can lead to heights
of beauty not so easily obtained by the band.

Jazz music should be considered a constructive musical
actlvity for institutions., The essential need is that the
music worker be a good leader that the band be not left
without technical guidance. Wherever jazy causes physical
invigoration and feeling of emotional wellbeing and satisfac-
tion such as other music does not, and a good leader can be
provided, there it has a legitimate place, Since jazz is the
favorite type today of dance and party music, the jazz band
is soclally desirable. To play, sing, dance and listen to
jazz band is socially desirable. To play, sing, dance and

listen to jazz often means to the child that he is keeping
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up with the times, a sufficlent reason for giving it a
reasonadble place on the institutional music program.é

While sociasl-educative needs should never be sacrificed
to the attainment of musical or artistic goals, each child
ahould learn to make the best possible muslic of which he is
capable. In order to be admitted and retalned as a member
of a group he must meet certain soclal obligations and
standards of conduct. He must have a friendly personal
attitude toward the group and cooperate in the attainment
of its muslcal goals.

Formal chorus practice in regular meetlings about twice
a week 1s recommended. The aim should be {irst to produce
as good & tone as possible, then to learn to sing parts
and to follow leadership in musical interpretation. The
psychological and social purpose 1s Lo lead the singers to
coordinated emotional and intellectual action, expressive
of nis conscious will and concentrated attentlon and effort.
There is & sound psychologlcal reason why vocal activities
should aim toward group attalnment rather than toward
individual technique. Since singing is the most subjective
of all forms of musie, a much greater degree of egocentriclty

can therein be detected, even in that of the advanced artist.

&
Willem Van de Wall, Music in Institutions, p. 231.
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It ig the music directorts task to try to develop a more
objective interest, by stimulating occupatlion with the
sﬁbject matter and by making singing chiefly a group activity.
Group or communidy singing constitutes one of the few
getivities that glve individuals of the most varying physical,
mental and social levels opportunity to exserience a feel-
ing of common enjoyment and to attain in simple ways artis-
tic results. Children should be led muaically as far as
thelir endowment, inclination, treatment and education make
practicable, This implies on the other hand that none
should be burned with technicalitles for which he will have
no reasonable use or which will destroy his natural interest
in music., Since spontaneous singing in small groups is for
institutional children an expression of musical and sccial.
trends, it should be officially recognized and encouraged.
Time should be set apart when such singing can be freely
practiced as a recreation. In addition communlity gatherings,
stunt nights and vsudeville performances should provide oppor-
tunities when the achievements of these groups may be made a
contribution to the program. These gatherings should include
popular hits and standard songs and an occasional instrumental
number, stunt, triclks, stories and Jokes.

Musical activities in the home should also lneclude
rhythmics, dancing, and theatricals because they involve the

whole body in motlon as the Instrument of expression.
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In physical education work and in ceremonies and
miscellanecus soclal activities music is used as a contri-
butory incldental factor. In rhythmics and dancing the
highest [orm is the artistic exercise and dance for aesthe-
tic and musical reasons. This mekes the study of music an
experlience and practice of the eantire physique, coordinated
with the intellect.

Repeatedly through the one sided conception of music-
maeking as a pleasure and a privilege persons who are in
need of 1t to stabilize thelr emotions are deprived of it
as a disciplinary measure, the effect of which is to block
normal expression. In institutions where a.constructive use
is made of it a child's participation is discussed in staff
conference as a posslble psycho-therapeutic or preventive
measure. His assignment to music practice is not conceived
of and ordered as a recreatlonal privilege, but as prescribed
work or school assignment.

It has been observed by some of the greatest social
workers of today that music is a great emotional cutlet, for
when a child is angry or unhappy, he does not sit in a
corner and recite multiplication tables, but he does find

release in singing or playing a musical instrument.




CHAPTER TIII
EXISTING CONDITIONS

The writer was fortunate to have secured recent employ-
ment in one of the larger Texas congregate homes and has
galned several years' experience with the problems peculiar
to such a situation. Observation of the inadequacy of the
muslc department led to investigation of other homes. After
numercus conferences with leading social workers of the
state, a questionnaire was developed, and a survey made of
a representative group of homes in Texas. In the majority
of cases, the homes were visited for first hand information.
The data sheet was divided into two sections, one to be ans-
wered by the superintendent, and one by the music teacher,
Each home was given a number, The letters A, B and C were
used to differentiate between religious, state, and private,
service club, and community supported institutions respect-
ively. A tabulation of the results is presented on the fol-

1ow1ng‘pagas.
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DATA SHEET
. dent Home Number
Superintendent 1A [ 2A 3A }-]-A SA Gh 7A B4 A
I. Total Number of
Children Enrolled
in the Home. 60 |20 |21 120 | 50 |10L | 16425
A. Number of Boys | 27 _% 0[50 | 50| LB [ 121230
B. Number of Girls | 33 |1 12 | 70 501 L]l 2h
C. Number 1n Pre-
School age
group U |20 6 | 3/ 50 ] 1
Approximate -
Ages From 3| 2 6 12t L 21 5
To O] O O ol o] O
D. Jumber in
Elementary
School 140 - 15| 65 [ 43| 56| 12(200 1 LO
Approximate '
Ages From 6 6| 6| 6| 6| 6] 6| 6
N 7o 13 13712 (12 12 | 11| 15 [ 15
E. Number in :
Junior High L 61 h3 | 7121 100 | 8
Approximate
Age From | 13 1212 |12] 12 12 | 1h
To 14 15 A5 [l 17 17 117
F. Number in
High School 2 0| 6 11t 11751 0
Approximate
Ages From | 15 15 i {17] 15
N To 17 TE 20
IT. Age Limit
A. Age Limit of
Children
Accepted into
the Home From % 2 | 2/None] 6| .| L| 2 %
L . To O 112 1210 o] 1 |1
B. Age Limit
of Children
Staying in
the Home. From |FH None None None
To &) Li Gt HS%
111. General Backgrouna
A. Percent with
Deceased Parents| 100 | 20| 10 {25 20 | 25
B. Percent from ‘
Broken Homes 33 180} 90 |50 100 | 60 |18
Ce Other 1.Half '
Qrphans 66 25 10 | 60
2. bepegdent
an
Neglected 100 10

P -Poster Homes

G-Gradusation

HS~tHlgn School
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DATA SHEET---Continued

. Home Numbers _
LOATLIATLZATI3A LA ISAT LOATI VAT IOBTIGR] 200 210 [2eC] 236 210
1.0

28l;1317] 35| 31| 31| Lo

Lol Lo|135]| 77| 85| 83|101| 8 12
20 07| 391 25 IO TTIRITISO] I5( 311 31| Lol &
4O 20] 00| 36| OO0 63| 0O 11311508 2Q 0 4] ¥i
3| 15] 10f 15| 2| 6 101 16f 5/ 0|l 0©
3121 31 3] L 2 Ll 31 3
[8) 5 [9) @) 5 &) O 5

30| 34| 90| 69| 50| 50| L6 6[1killizs| 10| 22| 1| 25 1

131 de) Ay i3l I37 131 12T TG0 YHT T1[  I31 1| 1k

2| 17 20 151 32| 2| 76| 751 19| 7| 11| 12 3

] 12 11 33! 12| 12| 13| 13| 10| 13| 12| 13| 11

o1 T oI5 15[ 15[ 17 16| T4 15[ 151 161 13

100 1] 12| 10 1t 17 38{117] 2| 2| 6| 13 8
150 19| 14l 1k W 15 15| 16| k| 1] 15| 16] 1
15 T8 I8 18] I8 01201 T/ 16 17 157 I8

11| 3] 2 g 3Ly Wl 6] 4t 3l 3] 7l 6] 8 3
L8] 12 127 1 :

12
10/SS* | N*I N8 | K | G | G ] 18] 19| 21 G| 2L
30| 25 20| 25| 4O 25| 20| &§ 25
100| 35| 70 80f 60| 30| 25 51 50( 65| 90l100] 75
5 5] 30| 50 70| 50 10
35 25]100 30

*Ss»Self Supporting H-Hone
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Home Number

Superintendsnt 350256 276] 28C] 250 300 318 3557350
I. Total number of
children enrolled
in the home. 18] 17] sh| 2l 62{ 159 199|125 38
A. Number ol boys ol IO 21 128 B 10 61““%%
B. Number ol girls 9 71 330 271 34 78] 9f 62
C. Numpber in pre-

. school age group 6l L| L Ll 15| 3| 29| 8
ApproXximete From 31 41 3 b3 5 3 2
Ages To ol o] 6 O & 6 o6 ©
D+ Number 1in primary

age group 12] 6} 32 33 86| 16/ 65/ 16
Approximsate From o O] b O O ¢ 6 O
Ages To 121 12] 12 131 Iyl L1l ILT 1L
E. Nunber in

Junior High 2 12} 5] 11 31 77
Approximate  From 151 121 13 I3] 11 121 13
Ages To 10 167 1 Ig 15 L5 10
F+ Number in

High School 1] 6] 12| 9| 37 18] 7
Approximate  From L 15] 16] "Il | Ll
Ages T 131 18] 18] 18] 20 18] 18

II. Age Limlt
A. Age limit of

cnildren

accepted into

the home. From 3l 213 | 3|6 3| 2

To 10| 10] 20 12 112 1 N 110
Be Age limit

of children

staying in From

the home. To 10| N[ 2021 20T IZ2[ W |

IITI. General Background
A. Percent with

deceased family 171 10 10 51 10| 10| s

B. Percent from
___broken homes 83| 90|100| Lo|16.3 90| 90| 85
C. Other L. Hall

Orphans {100 50| 75 10
2. Dependent
and
Neglected 3.7
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DATA SHEET=~=Contlnued

Home Numbers

Superintendent Th T . 3A'
IV. Explaln briefly the [Dormitory |Dormitory —|Dormitory
nome liie situation, {plan, plan lan, 2 to
1.e., number of families in a room.
children living live to~- Attend
together, schools gether public
attended, etc., attend schools
jpublic sen. |
V. Cnaracterlistic Feel Short Lying,
Problems rejscted Interest evasiveness,
AJWnat are the chiefl by their 8pan failing to
characteristic parents siied past
behavior problems home 1life.
with the chlldren?
T B.How do you feel Does not Helps
that music can - |seem to relieve
nelp solve thess help tension
problems? behavior ’
C.3tate instances
in the past Calms Kone
when musice General Children :
hag helped Specific Helped “None
solve these emotionally
problems. upset child
A express nim
Selfo . :
D.dow do you feel
that your music
program might be
Improved to solve
these problems
most effectively?
Vi.Needs of Cnildren
(General)
A+ What are the chief Love
needs of these Security Affection
children?
B. How do you feel
that music can Activity
help fulfill for
these needs? leisure time
VII.Beneflciallty ol the
Music Program. Sow Helps in
do you feel that contact with
your music program other
is beneficial to people
the children?
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Home Number

LA 5A O4 (A OA
16 to 20 Age Age groups |Dormitory Cottage
in groups 20 placed |plan,place |plan,
cottages, school together, familles families
Attend on campus Attend together, together,
public dormnl tory public Attend Attend
schools system schools pub.sch. pub.sch.
Aggressive |Unwanted Do not Intrusive
behavior, feeling obey relatives,
Fallure to |causes authority |[No incentive
adjusat,short {irritable by example.
gpan of over-sen-
attention gitive
Affords Helps Do not Pleasant
success. them know eXperience,
Tool for forget good emo-
social insecurity tional out=-
adjustment : let.
Important No musie Tours and
influence program radio pro-
at camp. grams in-
spirational
Helped child
make soclal
adjustment
more of it |more and more expansion
good leader—better opprortunity improved
snhlp. Good [egulipment to practice guality
singing
teacher.
Securlity Hore feeling of |Prailse Emotional
and outside security feeling stability
emotional le aders of understand-
gratiflca- |handecraft suceess {ing.
tion. work
Tool fTor Gives them [jo music Stirs
soecial confidence |program imagination
adjustment polse,selfl- Dreams and
assurance. desires
rojected
Success Gives Develops Soclal
emotional enjoyment conflldence, agjustment
outlet helps in talent, and Teaches love
opportunlty [soclal afiords and apprecia-
to perform |adjustment |valuable tion of
training. music.
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Juperintendent Home Numbers
9A 10A - 11A
TV. Explain briefly vhe (ALl attend |10 or 12 Cottage
Tome 1ife situation, |schools live togeth- |plan, 1
i.e., number of ' off cam- er, attend in a
children living pus. school on cottage,
together, schools campus. public
- attended, etc. schools
¥. Characteristic Lying, J6X or thnelt [Average
Probnlems indifferemra” children

A FHaT are the chief to health
characteristic standards.
behavior problems
with the children? -

B.How do you feel Question- [Occupa- Desirable
thaet masic can able tion for outlet
help solve these gpare |for excess
problems? tine _ energy

C.3tate instances Qccupation
in the past develops cre-
when music General ative ablility
has helped 3Jpecific Chiild £, low
solve these mentality be-~
problems. came good

drunmer

D.How do you feel New home, [Have children
that your music ITo music longer, give
program might be lprogram music a bet-
improved to solve as yet. ter chance.
these problems
most effectively?

- VI. Needs of Chlldren
(General) Physical

A.What are the chief moral, rove
needs of these social Affection
children? nealth.

B.How do you Ieel Gives them
that music can a2 creative
help fulfill thing of
these needs? beauty.

VIiT.Beneficlallly of the [choral workKeeps them |Apprecla-
Muslc Program, HOW  |in school |occupied tion of
do you reel that gives out- |and happy. [good music,
your music program side in- feeling of
is benefliclal %o terest and success at
the children? contacts. something.
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Home Number

124 134 LA 15A ~ 10A
Familles Dormitory Dormitory [22 in dormi- {10 In &a
live and age and age tory, age cottage,
together group group plan,dgroup plan, |[familiesto-
attend plan. attend school gether, at-
public public school on tend publie
schools gchools on campus jcampus schools
razy None Distrust Children Parents

Timidity are loyal and rela-
insincer- [to home tives in-
ity, fall- |and each tervene,
ure to other upset
adjust children
Does not Develops [Vonderfiul Opportunity
belleve coopera- incentive for
it tive occupies lel4recognition
helps spirit sure hours.
Children Helps new Soclal
all like children facter
music gain confi-
dence
L new child-Child A Child A
ren cried |[trouble- displays
until givensome and temper on
rusic nervous pilano.
Hecreation More time Develop lore spec-~ Heel music
teacher with rhythm ialized teacher do-
who knows musliec band, boy'swork, cover |ing best
music cholr and more posgsible
more group [children job.
. singing
Personal Affection Confidence Ji,ove Security
interest and indi- bright Affection love
and love, vidual future,love ' under-
feeling of |attentlon from standing
belonging parents
Offers Glves ~Develops
pleasant children confidence
experience a 1ift and com-
patability
Bducation, Qffers Brings Helps them [Brings them
en joyment success - children be more togebther in
satisfaction happiness pormal atmosphere
that tends
te good

fellowship
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Home Number

Superintendent 7K T8 o8

Iv. Explain briefly the [Dormitory |Dorm and School
home life situatlion, |plan, age group on
1.e., number of attend plan, at- canmpus
children living public tend schools
together, schools schools on campus
attended, etc.

V. Characteristic Parents Insecurity [Dodge
Problems and rela- [No ambition [responsi-

A.What are the chief tives in- |or apprecla- |bility, no
characteristic tervene, tion, ex- desire to
behavior problems upset treme loyaltyllearn gang
with the children? children |to one another| zpirlt

B.How do you feel Opportun- [0ffers suc- [Keeps
that music can ity for cess which [them
help solve these self- glves se- occupled.
problens? expression |curity.

C.3%tate instances satlisTaction
in the past Gives hap-
when music General piness.
has helped TPEcITIe [CRITd & [HeTped chlild
solve these Developed [A overcome
problems, good moralsg timidity.

through
music. ‘ :

D.How do you feel Masgic Devote more [fore equip-
that your music progranm time to it. ment. Music
program might be is Offer to more| apprecia-
improved to solve adequate., |problem child~tion.
these problems ren adequats
most effectively? facllities.

Vi.Needs of Children Love, Security., Parental
{General) feeling love, vo- love, Psy-

A.What are the chief of cational chiatrist
needs of these belonging [training to work with
children? guldance children

B.How do you feel Occupa- 3uccess Brings
that masie can tion for compen- child and
help fulfill leisure sates for teacher
these needs? time logt love together

VIiI.Beneficiality of the [Takes mind [Public ap-
Music Program. HoWw off them~ |pearance
do you I'eel that your jselves and [entertaining
masic program is their un- |recreation
beneficial to the pleasant
children? gxperienceg




32

DATA SHEET---Continued

Home Number

20C 21C 22C 23C 240
Live to- 31x to a |Attend
gether, room. At- [public
Attend tend pub- |achools.
public lie
schools schools
Keeping [Emotional Fallure ShITEKing Typical
them distur- to get responsibil-| teen-age
busy bances be~ along ity, feel- |behavior
. cause of with one ing of
parental another insecurity
behavior
AfTord T &S mental Children |Calms the
entertain- therapy have music jchildren
ment, know-~ [relaxing at school
ledge effect only
En joy having Calms rest~ |3ing-song ave never
clvic organ- |less used to had a music
izations children calm nrogram
children
Provide Child piay- Plano led
music ed guitar child to
well., Fail- creative
ed to uss art.
as soclal
agent.
Regular Can be usedf Organize Music that
periods. with a few | orchestra. {would arouse
Adapt music |boys who are{ Plano enthusiastic
to situation|interested | lessons efforts in
at hand. in music., | work to be
done.
Need examples mmotional |Opportunity|security Needs of
in adults stability for self~- paffection growing
' expression pense of young,
and project being people
ion of self} wanted
Helps spend [Introduce For chlld {ives emo- [Muslc that
leisure time |positive wanting Eional sta- [would stir
program de- |music, it pility. Ap- |9/10 of the
sligned for wlll help. preclation brain cells
child. for music. unstirred.
To music Gives Joy Gives child|{No music No basis
program, or |and oppor- chance to program for Jjudge-
plans for tunity for perform and ment.
any at selfl-ex- do as resulf
present. pression of own efiget
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Superintendent Home Number
25C 200 270
IV.8xplain briefly the Dorm plan |Dorm plan, Dorm and
home lile situation, attend attend family
i.8., number ol publie public plan,
children living schools schools public
together, schools gchools
attended, etec.
V. Characteristic Are dis- Mischlev- Do not
Problems turbed, ousiness have any
A.WheT are the chief pout when
characteristic not get-
behavior problems ting their
with the children? way
B.How do you feel Group sing«Gives
that music can ing and them
help solve these folk danc- [something
problems? ing would f[to do.
give hap-
piness
C.3tate 1Instances O
in the past program
when music General
has helped 3peciric Helped 12
solve these vear old
problems. develop
‘ leadership
D.How do you feel Piano
that your music lessons
program mnight be desired
improved to solve
these problems
most effectively?
VI.Needs of Children Thelr own |variecy AttTention
(General) parents of activ- regpect~
A.What are the chiefl $o make ities and able
needs of these home for workshop parents
children? them
B.How do you fesl Do not Leisure Do not
that music can feel that |[time feel that
help fulfill music will |activity musle is -
these needs? help. especially
helpful.
Vil.Beneficiality of Have no Have no
the Music Progran. program mugic
How do you Ieel Progiram.,
that your music
program 1s benefi-
cial to the child-
ren? :
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Home Number

230 29C 30C 31C 32C
3 tol} in a| Dorm and |[Dorm and Dormitory
room, age age group lage group plan, at-
groups, plan, at- |plan, tend pub-
sttend pub-| tend pub- [schools on 1ic school
lic school | lic school |campus
Uncoopera- Re jected Restless, [Very much No promi-
tive, un- feeling and | desire to |the same nent prob-
tidy, care- | lack of se~| go places |as pri- lems, in-
lesa, bad curity all the vate home security
temper cause all time or publle
problems. school
Helps as Keeps Provides Sometimes
recreation, | the activity, helps de-
training, child group velop
accomplish- | occupled |project self -
ment respect.
Choral Pride iIn
club school
helps and
children selfl
Dlasatvis- [Child A4, Re Jected
fied introvert, child got
child giv- [alided in self -con-
en music soclal de~ fidence
now top velopment
student _
Someone tO More time Teachers Organiza- o Teal
teach few and mores to devote [bion of a musle
talented music full time |junior glee |plan
piano to the club
legsons children
Need tralned|Love, alfec-| Security Cnance to Love,
leaders tion, sense | love cain status [feeling
of achieve~ | af'fection |[for selfl, of
ment interest security
from others
Ralses mo~ |[Helps make [Public per- |Apprecia-
rale, de- them happy |formance tion of
velops co- helps make jpuilds ego any art
operative social ad- [individuals |helps
spirit, justments |recognized |children
Children Opportunity {OpportunityCultural,
sing, work Tor perform-| for public [soclal,
better while|lance, trips,|perform- |psychologl-
listening recreation ance cal value,
%o radio teacher group
cooperation
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Superintendent Home Number
33C 34C
IV. Explain brielly the Cottage plan, ALl live in two
home Tife gltuatlon, |16 in each, dorms on campus

i.e., number of
children living
together, schools
attended, etc,

public schools,
church of their
faith

V. Characteristic Drunken or Ingratitude

Problems demented , .
A. What are the chief parents or

characteristic relatives

behavior problems

with the children?

"B, How do you feel Love music Limited experi-
that music can and attention ence as yet
help solve these zained by
problems? performing

C. State instances Calms chlldren Home sgmall and
in the past when excited young, program
when music Gensral or upset too limited
has helped Specific Music made to know its
solved these cultured girl influence
vroblems. of immoral

child

D. Bow do you feel NMore planos Recently moved
that your music S0 more into home. Can-
program might be children can not say as yet.
improved to solve take lessons
these problems
most efiectively?

VI. Neaods of Children Love, pretiy Splritual chlel
(General) clothes, and need, every nesd

A. What are the chiefl privileges of of a dependent
needs of these normal children |child
children?

“B. How do you feel Unable to say.

that music can help
fulfill these needs?

VII.Beneficlallty ol the

Music Progran.
How do you feel
that your music
progrem is bene-
ficial to the
children?

Teaches tThem .

to love and
appreciate

good music and
the finer things
of life

No music
program.
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Superintendent

Home Number

1A

2A

3A

VIITI.Objectives of the
uglic Progran,
A.What are your pres-
ent objectives?

Mirnish
church mu-
siec, enrich
lives

B.1s your music pro-
gram fulfilling
these ob jectives?

How?

No, hope
to have
better

program

1X.

Muslc Therapy

A.Fave you ever uged
music therapy to
help in the re-
covery of some
physically handi-
capped or emo-
tionally malad~

Justed child?

State specific

instances.

No

NO

B.53tate your opinions
as to the useful-

ness of music
therapy.

Do not
mow.

X.

Student Counsel-

ing.

4.Do you have a per-
gonal guldance
counselor or other
counseling means?

Superin-
tendent
and
house
mothers

Superin-
tendent
counsels

B.Does he recommend
the use of music
in helping child-
ren overcome
problems?

No

C.lWhat type of musgic
does he feel is
most beneficlal in
solving problems?

Have
none

X1.

What qualifications
are required of
your music teacher?

"Havse
none
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-

Home Number

La 24 OA 1A OA
Purnish Help build| Develop Proper soc-
activity character | interest ial ad just-~
good | and talent ments, music
interest teach ap- appreciation

preciation
No, limited|Yes, but No No
funds, in- [could bLe
competent improved
leaders
Yes, to No No No No
a degree
Belleve Belleve it Might be
it 1is would be useful in
useful useful extremely

nervous
children

20 case Any per- Social Matron Ll counse-
workers who|son close worker lors plus
counsel to child other starlf
For many Yes Yes. Has Yes Yes
children, never
particular- had it.
ly small
communities
Group sing- Depends Cowboy Recreational
ing on the and misic

individual | popular singing
Voluntary [Music Love, pa- |None Music degres
board mem- |degree tlience understand-
bers give with child- ing of the
children ren, spec- home
private lalist in
music the field




38

DATA SHEET--~Continued

Superintendent Home Number
o _ Ok TOA TIX
VIIi.0bJectives of the |Instrumental|Glve hap- |Better school
Music Program. instruction | piness, muslc, play
A.What are your pres-for those culture in band or
ent objectives? interesated |recrea- orchestrs
tion
creative
B.Is your muslc N o Yes, mak- |Yes, DY op-
program ful- ing the portunity to
fi1lling these children take lesaons
objectives? content
How?
TX. Nuslc Therapy o Yes, Have only
A.Have you ever used Child A normal
music therapy to under children
help in the re- v €.
covery of some
physically handi-
capped or emo-
tionally malad-
justed child?
State specific
instances.
B.5tate your opinions| Question- |very Good for
as to the useful- pble value, |useful children’s
ness of muslc has possi- minds
therapy. bilities
X Student Counsel- srsonal School Superin-
ing. buldance principal, | tendent
A.D0 you have a per- by pre- teachers, |and
sonal guidance pared house-|house- matron
counselor or other mothers? parents
counseling means?
B.Does he recommend es Yes Yes
the use of music
in helping child-
ren overcome
problems?
C.What type of music Grchestra
does he feel is band
most beneficial in singing
solving problems?
¥T. what qualifications| Preparation|ioral All music
are required of charascter character |teachers are
your music teachersf knowledge | voluntary,
of psy- are very good
chology
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Home Number

124 134 144 154 10A
Well- Use music [A cappella [Ralse moral |fake more
rounded as a study, |choir, boystchildren, well-rounded
life, rec~ |use in choir and |develop tal4children
reation many ways girls' cholnent, appre-
ciation
Yes, as Yeés, as No. Have [fes Yes
much as mach as no boyst
posgible possible choir,
with pres~ |with lim- |Others
ent facili-|ited facllid4 weak.
ties ties
No. No. Have had No. No.
no need.
Useful In [Do not Not famili- [Do not Possibly,
some cases |know enough|ar with 1t. |know in some
about 1t cases
Housew Superin- Mother Su~" [Mother House-
mother, tendent, perior and |[Superior mother
superin- house~, one Sister fusually and
tendent mothers ~ |manager
yes One house- [Many Times [ves Not
mother| does [especially necessarily
teaches melancholy '
plano |
Varies Singing Choir Singing
with ‘ group folk~
child ginging SONgs
One who Do not Knowledge None
could have full of music
teach time tea- theory,
piano cher, ingtruments
volce character and voice
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Supsrintendent

Muslc Program,
A.What are your

present obiectives?

THE |

Home

Number

174
KEep CHiTd=

ren busy

188

TS CETAS
ment. Build
life inter-
est

198
ApPPreciation
and
knowledge of
good musie

B.Is your musilc
program ful-
filling these
objectives?
How?

Yes

Yes.
Prepara-
tion for
public
appearance

No

1X.

iusic Therapy
A.Have you ever used
mugic therapy to
help 'in the re-~
covery of some
physically handl-
capped or emo-
tionally malad-
justed child?
State specific
instances.

)

Ho

No

B.S3tate your opinions

ag to the useful-
ness of music
therapy.

Yes

No

X. Student {ounsei-

A.Do you have a per-
sonal guidance
counselor or other
counseling means?

House-
mother

Educa-
tional
director

Yes,
in
school

B.Doeés nhe recommend
the use of music
in helping child-
ren overcome
problems?

Ves

Yes, 10
child is
adapted
to music

C.WhAt type of music
does he feel 1is
most beneficlal in
solving problems?

Group
singing

Group

imigie

what qualifica-
tlions are re-

quired of your
mugle teacher?

N O
teacher

Bache-~
lor
degree

State
gualifi-
cations
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Home Number

200 21C 226 23C 2LC

No musie No profess-|Provide Apprecia- Teach appre-

program ional ob- child les~ | tion for ciation and
Jective ex-~|lons as music, in- |love of good
cept thera- long as ner satis~ |wholesomne
peutic : interest | faction, music
effect lasts cooperation

self -expres-

slon
Partially |[Yes No . Tradequately
by releas- too much de~
ing newrvous basing music,
tension radio, ete.

No NotT as a Do not No Yes
gpecific have
prescrip- children
tion of this

type

Believe it | Good. Think 1% Belleve

would be We do not would in it

useful for |use it certainly

nervous enough be good

children '

No Proless- Children Superin- Deaconess
ional staff |counselad tendent Superintendent
counsels upon re- and wife

quest

None Cccasion- I do Yes Yes
ally
50I%, Private Group Public
classical then group |music performance
music except for

bimidity
Wone Have no Regular Qualified |Quellity to
‘ teacher musie teacher, stimulate
teacher understand~ [and inspire
for ing ‘
ins tru~
ments
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Superintendent

VIII.Qbjectives of the
Music Program.

A.What are your preg-
ent objectives?

Home Number

oG

280

2(C

B.18 your music
program ful-

filling these
objectives?

How?

IX.

iuslc Therapy

A.Tave you ever used
music Therapy to
help in the re-
covery of some
physically handi-
capped or emo-
tionally malad-
“justed child?
State specific
instances,

i)

No

No

therapy.

B.State your opiniond Yes
a8 to the useful-
neas of music

‘ Do not

know

ot
necessary

X.

Student Counsel-

ing.

A.Do you have a per-
sonal guidance
counselor or other
counsel ing means?

Superin-~-
tendent,
case
worker

Chairman

of counsel-

ing bvoard
directors

Superin-
tendent

B.Does he recommend
the use of musie
in nelping child-
ren overcome

problems?

WAt type of musie
doeg he feel is
most beneficial in
solving problems?

Recrea-
ticnal
maie

XI.

What qualiiica-~
tions are requlir-
ed of your muslic

teacher?

[Young,
vivaclous
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Home Number

__28¢ 29C 30¢ 31¢ 32¢
Improve liusic ap- Prepare- Individ«- Help TalfiTY
taste preciation | tion for ual devel~ |needs opr va-~
leisure 1ife opment, ap-jcancies in
time preciation |the lives of
of music the children
student
activity
Yes Yes Yes Yes Group sing-
ing is good
for them
Worked o Ko No Yo
nicely dur-
ing emo-
tional
crisis,
teacher
played
plano,
group
singing
Valu- Might With I do not Yes
able be certalin know
ugeful children
House- Superin- Superin- Yes, 1n House~
mother tendent tendent school mother
case worker and dorm-
housge- itory
mother
Yes Yes Every Perhaps Yeas
child par- |yes
ticipates
in music
iny er form~ Plano- Perform- Group
avallable [ling girls ing singing
School nder- Has no Understand-
teachers standing authority |Ing child-
only trained of over this ren, music
help children degree,
group lead-
ership,
culturse
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Superintendent

Home Number

33C

3G

VIII.0bjectives of the

Music Program.

17 a child has
talent, music

Helpling the indi-
vidual child, no

A.What are your pres- or otherwise, particular object~

ent objectives? never fail to ive at present
cultivate

B.Is your music Yes Linited
program ful-
filling these
ob jeetives?
How?

IX. Maslic Therapy Yes No

A.Have you ewxer used

music therapy %o
help in the re-
covery of some
physically handi-
capped or emo-
tionally malad-
justed child?
3tate specific
instances.

B.3tate your opinions

as to the useful-
negs of music
therapy.

1t would Jus?t
be an opinion

X.  dtudent Counse.- Children are No special
ing. gulded and counselor
A.Do you have a per- |guarded by pre-
sonal guidance cept and ex-
counselor or other |ample. Qur staff
counseling means? |3is selected by
very high stand-
ards.
B.Does he recomnmend |yes
the use of music
in helping child-
ren overcome
problems?
C.What type of music |[Children should |
doeg he feel is be familiar with
most beneficial in |all types of
solving problems? |music.
XI.  What qualiflca- Have always had

tions are requir-
ed of your music
teacher?

the best. Con-
cerned about un-
derstanding the

child.
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Music Teacher R+ Musical Activities Outside Home 1in waleh
Children Particlipate.

HOME NUMBER

ford
18
n
w
oy
=
1
3

4

eekly
Class Hours

Pnrollment
Weekly
Class Hours

Weel Ly
Class Hours! -

Class Hours
pnrollment
Enrollment
Weekly

Class Hours}
Enrollment |
Weekly

Claas Hoursa|.
Enroliment |
Weekly

jEnrollment
i)

A cappella
Choir

Mixed Chorus

=
W
wj-
o]
>

Girls Glee
Club

Boys Glee
Club

Smell Choral
insembles

3enlor RBand

Junior Band

Qrchestra 113

j
»

Instrumental
Ensembles

Rhytnmn -
Band *

Pep Band

Other
Church £
Choirs

X~Incomplete information
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I. Muslcal Activities Qutside Home 1n which Children

Participate.

HOME NUMBER

=4

~

mhdommmmﬁ
h4xmm
qUsWTT Q.HQWn

9 {5

. |

SJNOE ERBT
L1590

4

JUEW T TOJIUH

EANO S8BT
L1500/

1UVEWT TOIUR

Alll 2

SJ0CH £SBTH
ENEALD |

4

L3A

QUSTTTOJIUR

3

SJNOH mmmﬁﬁ
L1384

QUBSWTTOAUH

20

IOl sSBTH
L1voom

5

114 | 124

TUOWTT T CJI UM

1

20| 4

1{5 |1 I3

SANO) SEBRI
Kisoom

1

JUSWT TOIUH

SINOH SSBIN
LA1ioom

Q4

4 UQUIT TOJIU]

sANCH sseT
L1deem

84

N USHT TOLUR

1

301 5

351 4

20| It

BEJINOY SV

ATHOo®
@ﬂmﬁﬁﬁthMﬁ
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T. Musical Activitlies Outside Home 1n which

i
Music Teacher Children Participate.

HOME NUMBER

L9B 2Q¢ 21¢ 2

&1
]
»]

A

15
&

eekly
Class Hours

~ [Enrollment
eekly

Glass Hours
Class Hours

Enrollment

ﬁﬁeekly
GClass Hours

Class Hours
Frirollment

WNeekly
Class Hours

Enrollment
Weekliy
Enrollment
Weekly
fnrollment
rnrollment
%eekly

A cappella
Choir

o

lags"Hours

Mixed Chorus

=
»
s

Girls Glee
Glub 2 3%

Boys Glee
Club

Small Choral
Ensembles

Senior Rand

Junior Band

cnl Capmpusd

Qrehestra

S¢e I

Tnstrumental
Ensembles

Publig School Mysic| only

Mugic|in {Plays

School

Ahythmn
Band

Pep Band

Otnern
Churech
Cholrs




sanop £88BID
A1xoom

JUSW T CJIUR

ON

£

8JINGCH SEBTD
L1voom

Tt

ToTalaed
JIoH0g

3

1USHI TOJIUT

[od

aﬂomuhwm t

SINOH SSBTD
Lisioen

320

JUOWT T OdUR

10

EINCH S8BID
L1veapm

QUBUTTOIUg

SJINCYE SSBTD
£1xeem

300

JUIWTTOIUT

og

SJINCH EEBTD
ATxooMm

e apd

290

N USWT TOIUT

148

BJINOH SSEBTD
Lixeem

5

HOME NUMBER

2

QusUT oAU

DATA BHEET--Continued

8ANGCI SEBTD
Livesh

270

AUSWT T OXUH

BEINCH S8BTD
Livesp

20C

USW T TOIUH

SINCH S8BT
L1xesh

JUSWT TOIUI

s

EJINCH ESBID
£1{xieom

I. Muslcal Actlivities Ouftslide Home 1n waich Chilidren Particlpate.
24Lc l25¢

o

JUOW T T OIUH

OTTHNd

5

I

pTTqnd

1945
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Muslio Teacner I1. Musical Activities Offered in Fhe Homs .
HOMKE NUMBER
A 2 m 5 o) 74

Activity

Class Hours
Enrolliment

Weekly
Class Hours

Enrollment

Weekly
Class Hours

Enrollimsnt

Weekly
Class Hours

Enrollment

Weekly
Class Hours

Enrollment

Enrolliment
Weekly

Weekly
Class Hours

Enrollment

Weekly
Glass Hours

A Cappella

Mixed Cnorus

Girlis Glee
Club

Boys Glee
Glub

Small Choral
Ensembles

Senior Band

Junior Rand

Orchestrsa

Pep Band

Rhythm . Band X 14 3
Instrumental
Tnsembles 8146
Private .
Lessons Sl 91 2%
Music
Appreciation 811% 64 3

Dramatics X

Folk Dancing 81 x
Daneing
(Tap,Ballet) 13 1
Other-Church
Service 650 | L
Woodwork - Arts

and Crafts,ete 'Ell

x~Tncomplets information
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II. ¥Wusical Activities Offered in the Home.

HOME NUMBER

14 124

BJINICH SEBE
mwﬁxmwm

174

4USWT [ CAUE

SINCHE SSETD
Arvoom

NUeWT TOJIUH

32 3/4

16 |3/

15 13/4

SJNCH SEBID

L1 80M;

5

QUSWT TOIUE

30

L5

8141 neliiszlz

FARA NN 1R

gﬂ

SINCH £85I
L1ioem

JUSWTTOJIUN

A1) 2

ojx (28] 3

1517

1101 x

2513 4l] 1

251 3

SINOH ESBITD
L1709/

13

AU TCIUL

21 13

1y 15

SJINCH S8BTD

L5008
QUsWTTOIUH

o 13

SJATOH SSEBTD
LATxiespm

1 USWUTTOIUR

) 1%

6p/MI8 |1

Qa

SJN0CH 8SBTD
L5098

UM T TOJIUH

SJINOH SSBTD
Kivesn

QA

T UeW T OIUH

SJN0E SSBTD
L1veom

qUBWTTOJIUN

12

30 1
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Muslc Teaciier| II. Musical Activities QIfered 1n the Home.

HON® NUMDER

-]

198 290 2lC 220 230 LC

Hours

Activity

KLly
Glass Hours

Tnrollment

Bnrollment
Weekly

Weekly
Class Hours

Enroliment

Weekly
Glass Hours

Fnroliment

Weekly
Class Hours

Enrollment

Weekly
Class Hours

Enrollment
Weelkly

Class
Class Hours

Enrollment

Wee

A Cappells

Mixed Chorus 011

Girls Glee
Club 2511

Boys Glee
Club

Small (horal
Ensembles 15

)

Senlor Rand 015

Junior Rand 32 {ly

Drchestra

Pep Band

Raythmn Band
Instrumental
Ensembles

Private
Lassons

Muslic
Appreciation

Dramatics

Folk Dancing
Dancing
(Tap,Rallet)

Pupliq School Mysic| onicanpus
b
L
Ul
Ut

Other-Cnurch
Service
Woodwork - Arts
and Crafta,etec.
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IT. Musical Activities Offered in the Home.

HOME NUMBER

#JINCH SSBTD
hﬂxowa

270

340

QAUSLT TOIUH

£aN0Y S8BID
L1nosm

330

JUSHTTCJIUR

SJINCE S8BIH
K1voep

3

ATUSHTTOIUR

C

SANCH S8BTD
Livioem

JUSUTTCAUE

23} 3%

321

2JINCH SEBID
A1voem

100

JUeW T TOIus

sINEH ESBID
£ixeeh

rijed

220

JUSWT TOIUR

ALl 1

SJINCH S8BTD
E1asem

28¢

I USUTTOSUR

SaINOH SSEVTD
ATeoom

JUemWTTCaug

BANOH 881D
L1As0M

FUW T OLUS

SANCH S8BTD
ATvioof

a0

T USWT [OIUN
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Music Teacher

JIT. Music Equipment and Conditilon.
average, excellent).

(poor,

Home Number

1A 25

24

5A

O
4

TA

Equipment

ition

Condition

Number

Number

Condition

LA

Number

Condition

Number

Condition

Number

Number

Condition

Television

ne
P{Num r

EFl{Cond

23]

Stage

Radio

—

Bl

Phonograph

lesies

Records 2

0

TO
O
<

Pilanos

oo
e fale
uaﬁrvw

ieadicslies]

gy extiea ] B es ) e

adp  (DOINO]

= @'SOn{iitiOH

=G

Violins

L eind hé

Cellos

Bass Violins

Flutes

Oboes

Clarinets

Saxaphones

Cornets

Trombones

rrench Horns

Raritones

Basses

Drums

Cymbals

Th [Péskdr jHbried

Nb krdpbrit | o lmiish ¢

#E~Excellent

A-fAversage
P~Poor

#44-15 Albums

X~-Incomplete information
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1IT. Music Equipment and Condition. (poor, average,

HOME NUMBER

——

excellent).

UWOT1TPUOD

E
E

164

gdeoqumy

1

TOT3 TPUC)

E

E 175

154

Joqumpy|

1

:

ol 1 l®E

Uoiq Tpuocd

E

i

=y

19 UM N

200 B

12

134

UOTATPUOD

A2 qum il

ML ALZIRT

UOTA TPUOCD

124

15 U N

i
SO0 A

0T IpuUod

X

Sel7 1R

114

Joqum

15| A

51

U014 TPUOD

Jequm N

%

UOT3TPUOD

94

Jaqum i

G4

UOT1IPUOD

L1E

6lE

215
LB

8l &

HUE
a2l B

1 E

JIsqumil

2ULIE

o

&
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Music Tesachsr ITIIR Music Equipment and Condition. {poor,
average, excellent).

Home Numbser

178 | 188 | 19¢ o¢ 1 23c | o900

Equipment

Condition
Condition
Condition
Condition
Condlition
Condition

Nunmber
Number
Number
Number
Number

Television

i Humber

=

Stage

oy et
4 g
;_.z

Radio

Phonograph 1

O b

gl 2 &3l
- Lo
-1

Records 1.0

£iancs 121 p{ o

d o e PP
-

Violins 1

Cellos

RBass Violins

Mutes

1

Oboes

Clarinets

Saxaphones

Cornets

O\O\uﬁg O

Trombones

French Horns

Baritones

Basses

Drums

Cymbals

AR ceB vl (e ol ol S¥R se B atl ¢,

| A

gqulitar

Organs

Xy lophone

Nol datial firdam| madie lbdacher

Wire Recorder

#E-Excellent

A-Average

P-Yoor:

x-Incomplete Information
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(poor, average,

o

raarereuaraatu o

HOME HNUMBER

IITI. Music Equipment and Condition.
excellent).

U0 T4 TPUOD

31¢

Jequmil

ITE
5

0

U011 TPUCH

B

(ol wg el

L 4o O

L

30C

Jequmiy

e
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00l B
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TOTq TOUOD

29¢C

JIoqum iy

UOTLTPUCD

B
E
B

B

28¢

Jsqun i

1
1
1

1

U073 FPU0D

A

2(C

Joqumy

20 |F |501 A

UoT1Tpucd

20C

T8 QU

2t Bi 1 1A

bl mi 1P
X

21 Bl 1 1A

UOT3 TPUCD

E

2

250

gequm i

L

1

WO T4 {PUOD

2LC

aequmi]

eI o

tdl JO

opoh

¢

U014 TPUCD

il B

2

JoquIm N

1004 A
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Muslc Teacher| 1V. List musical activities in which thne
ehildren participated the past three
to five years.

HONE NUMBER
1A 124 13 La 1 op | oa T 74
L P o + £ 43 e
ol o o o o o o
Activity a1 B || SE| HE BB B
gpmgnm’amp’gag§mn§as'§ng
ol o plaID old ol o @ ol s ol o
ez Q[ |z QI b QB B d &) b QB |z ad /) b of &
Sing Song 55 {41 X [20f{1 16
Recitals 0137 1 Jo
Operettas or
Pageants 1 (11
Service Clubs §
e
[4)
Radio Programs o
4
Church Service |55 160 50 1x 5281 o 50111
w
Television g
Tours i 15 123
£
Parades i
Y
Football Band o
o
Concerts &
Programs Ior o
0ld peoyplets b=
home '
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nlcen tne cnildren

T

in w

participated the past three to five years

IV. List muslcal activities

HOME NUMBERS

QUSWTTCIUT

JBSk Jdod
Jegumn

QusUTICIUR

deef Jad
Loaqmna

12

QUeWTICIUR

aesi asd
IS o N

GUSWT TOIUR

4111501101

38

25

L5

xsefk Jded
Jagum i

1120 1118

1USWT TOIUR

asaki Jaed
JIOQUITL

JuUswWIToIusd

1

124

Je0L Jod
JOqun i

6|16 2 #1] L1y 1{3s

201151 3 1411 L | Lol 6135
1
€0 |20 1100} 35| 50|61

3115

25 {15

A

QUSWTT OIUE

Jasa} ed
JIoquUn iy

2l 14111 30 Ja1d b (a1

1 USWTT TOIUH

a838L Jsd
Jogqum i

sfroyde

T

B

o

5

B

ep

ON

JUSWTTOIUR

ZA

88X Jo
Jequmn i

jusw{ToIUy

301

Jeel Jed
Jogqum i

20140

Lo

100(bo hoolhgl @

1210 {5

-

30
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IV. List musical activities in which Ene
Music Teacher children participated the past three
to flve years.
HOME NUNMBER
18 19C t 20c 121¢ 22¢ | 23¢ | 2he
R - B el % a &
&
Actlivity b é i;g % Ee %r% & §|§ & g;% £ § g d :
Hall el W R B A R R R B
g SR RERA R EEA RS Gl S IE NN EEARY
R HCHHCRE R H R E R R
Slag Song 12 {0 31f 31 10} 20 12
Reclitals 10 34 2{5 1¢|3
Qperettas or
Pageants 2 BO
Service Clubs 10{ 10
Radlo Programs 18 1|2 6 |2
Church Service 52 (55 160 3} 52| 20 521l
3
Television & é
o W
Tours 6 L8 2 {30 & L 115] ¢
Parades 1 {48 3 0
g n
Football Band (10 I = g
o
Concerts 3 U8 1 iD= 3 11 ,;3
Programs Ior
old peopletls
home
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c¢nlldren

participated the past three to five years.

TV L1ist musleal activitlies In wnlcen the

IUSWTTOJIUE

33C

deef Jad
Jequmn i

wedl
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oY
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AUSWUTTOJIUR

32C

Jeak gad
Joqun i

WS

oI

o7
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HOME NUMBERS

20¢

UL TOJIUR

31¢
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Jogquni

3

X

quaw T ToJUH
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JBok Jaod
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3160 { 21y
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Musle Teacher

Home Number

1A

34

4A

5A

[
T

V. Characteristic Problems.

A,

What are the chiefl
behavior problems
with the children

24

Slow
ligent

B

How do you feel that
muslic can help solve
these problems?

G

State 1lnstances In the
past when music has
helped solve problems.

SolvdLifts
probdMorale Neg-

Vie W
A

eeds of thne children.
What are the chief
needs of the childrent

B.

How do you feel your
mugle program is help-
ing fulfill these needs?

.C.

dow do you feel that the
music program might be
improved to be more
beneflcial to the
cuildren?

particl4

More
pate

De

What type of music do
you find most nelpiul
as a remedial measure
in solving problems or
fulfilling needs of
the children? Way?

No mysic teacher

Superintertdent tesjches pusic

No mysic teacher

No mjsic teacher

No report|from muglc tﬁacher

VII.

State muslec sctivities
taught, enrollment

and weekly class
hours.

Teacher T.

,BEFPT

22

dnd 10

Teacher IT.

Piano-9 {taught
Rhythmb
Spgciaf
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Home Number

TA

OA

94

10A

1iA

L2A

134

ThE

Lazliness
Disregard of
authority
Disobedience

njoyable activity
Can help lmprove
morals of children

‘Group singing
lifted morale of all
Helped those faliling duty

Feelling of belonging
and not belng pitied

For a few 1T 18 glving
them security through
success

More varleties in
activities. Mors
students included.
Music therapy

Singing,oecause ol use
of body. It is good
emotional outlet.

¥No misic teadher

Fiano
26 enrolled-l hr
Sextet-6 - bhrs

No mislec teadher

Wo data from music teacherp

Volunteer hellpers

o mlsic teacher Iin hbme.

Choir

20-;

Piano
5-7

Ho ddta
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Home Number

HMusic Teacher ST 15k 1—7-5'—'
V. Characteristic Problems. Timid
A. What ars the chief Stubborn
behavior problems Lazy
with the children.
B. How do you feel that Apprecilatlion
music can help solve of beauty
these problems? Performance
C. State instances 1in the |Child takes
past when music has temper tantrums
nelped solve problems, out on plano.
VI. Needs of the chlldren. L.ove ana super-

A.

Wnat are the chief
neads of the children?

vision of parents.

&
g
[+]
B. dow do you feel your Brings stalil and R
music program is help- children closer aad
ing fulfill these needs? : )
C. How do you feel that thejOutslde talent. & | @
music program might be |More music pro- 2 g
improved to be more gramgs of the )
beneficial to the best. g %
children? Ml B>
D. Wnat type of muslc do Singing, every- o)
you find most helpful body can take =18
as a remedlal messure part. g =
in solving problems or
fulfilling needs of s |
the children? Why? B A
VI1. 3tate muslc actlvities Flano~1ld, 1 ar.

taught, enrolluent and
weekly class aours.

Teacher 1.

Muslc Apprecila~
tion, 1t, 1 hr.
ea. Choirs, I8
3 nrs.

Teacner II

Harmonica

L5 min.
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Home Number

158 19C 206 214

Child fails to Lack ol Aonormal Getting

get along with attentlon, benavior along with

matron interest maladjusted each other
children

Recreation 3norten iong | Music Frovide

Enjoyment hours, mutual | brightens activity

interest spirits

fuslc made good At Times Inaividual

citizen of prob- when group 1s| and group

lem child. disturbed

Understanding

interest of

others

Enjoyable activity | Leader Ln gmotlonal Associratlion

Brings chlld and group stability with happy

staflf closer singlng people.

Yore equlpment, No Relieves Will help

music apprecia- Drogram nervous where there

tion. tension, ia need
Builds
morale

Band String More activlty
ensembles along this
Music that line.
effects According
minds to the

canild.,
Senior band-40 None

Junlor band-32
li hrs

Choiprs:
Senior-30
Junior-25

1 hr. each
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Music Teacher

Home WHumber

23C 27¢ 300
V. Characteristic Problems. Normal [ncooperative |Very few
A. What are the cnlef patiern pntidy,care~-
benhavior proolems i grow{less, temper
with the children? ing up jnappreclative
BE. How do you feel that fEnrlch Qgutsilde
musie can nelp solve 2 ppre - activity
these problems? clatlon
G« State 1lnstances 1ln the isobedlent rerior-
vast when music has child accepted|mance over
helped solve problems? suthority. came self-
consclousness
VIi. Needs of tne cnildren. e Do not accept
; _p raise P
A. What are the calef emotlonally
needs of the children? upselt children
B, How do you feel your o
migic program is help- definite
ing fulfill these needa? rogram
C. How do you feel tnat thegProgram Better
rusic progran might be |bthat dirsction.
improved to be more would Music
beneficial to the nelp teacher
chlldren? express
themsel
ves.,
D. Wiat type of muslc do Singing Singing
you find most helpful Radio it in-
as a remedial measure cludes
in solving problems or all.
fulfilling needs of
tne children? Wny?
VIT. 3tate music activities Choral
taught, enrollment club
and weekly class hours. 23--3%
Teacher I.
Teacher IT




CHAFTER IV
CORCLUSION

A comparison of the needs of the child in the congre-
gate home with the results of this study as recorded In
Chapter III reveals the great lag between that which should
pe done and that which is being done for the children in
these homes.

The total enrollment in the homes ranged from 10 to over
400, TIn the majority of homes, 75 per cent of the chlldren
came from broken homes, 25 per cent from orphaned, dependent
and neglected, and other backgrounds. The age limit of
acceptance as well as on leaving the home varles with the
institution and child. Reports on characteristic behavior
problems were indefinite, being individual and characteristic
of the particular ehild and home.

About 65 per cent of the people believe that music is
an aid in the solution of behavior problems and is beneficial
to the child. The reasons were leisure time activity as an
opportunity for self-expression and individual recognition
and pleasurable expsrience. About 55 per cent of the super-
intendents gave specific instances when music helped solve
problems for the group or individual. Approximately 50 per

cent believed their muslc program might be improved by de-

66
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voting more time to musical activities such as the inclusion
of band, choirs, and prilvate lessons, as well as group musle,
over 75 per cent of the superintendents feel that the
chief needs of the child are the development of a feeling of
security, an opportunity for individual attention and recog-
nition, amd love. Qnly about 4O per cent believed that
music could help fulfill these needs of security and love.
About 35 per cent of the homes had as thelr objective for
music in the home, the social development of the children.
The other 65 per cent either had no objective or had a secon-
dary motive such as the production of music for prograns.
About Li0 per cent believed that their music program was ful-
fi1lling the objectives set up for it. About 30 per cent
did not believe the music program was adequately fulfllling
the objectives. Only about 12 per cent had used music in
a therapeutic sense, but 50 per cent belleved it would be
us eful.

At least 95 per cent had some arrangement made for gen-
eral counseling with the children, either through the matron,
guperintendent, social workers or special counselors. About
66 per cent belleved in the use of music in helping make
proper social adjustments, The general belief is that group
singing of popular as well as religious and classical masic
was most beneficlal.

Tn about 75 per cent of the homes there is no music teacher.

The desired qualifications listed by the superintendents
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ranged from none to a degree in music plus high moral stan-
dards and an understanding of the children and home situa-
tion,

In the 12 per cent of the homes with music teachers,
the teachers were in agreement with the superintendents on
characteristic problems of the children. The music teachers
in general were more critical of the music program and had
greater understanding of the therapeutic value of music in
such a home. They were aware of the defects of the program
and, in most cases, the means for thelr improvement.

In about 50 per cent of the homes the chlldren partici-
pated in some outside musical groups. In the majority of
ingtances, however, only a small percentage of children par-
ﬁicipated. Nineteen homes had one or more musical groups
active on the "campus." The musical instruments varied from
practically none to enough for a good band or orchestra. 1In
every home, the children had participated in some activity,
either group singing, recitals, concerts or some other phase
of music at some time within the past three to five years.
There are some unfortunate instances where the people respon-
8ible for the development ol these children are not even aware
that there 1s a need for music in addition to other activities
that might be used to help the children attain emotional sta-

bility. In many instances where these people were aware of




69

the problems at hand they falled to make use of community
resources in accepting help from those interegted thus in
providing activities of service to the children. With the
help of the community it is possible, even though limited in
funds, to plan a well rounded program for the children; one
that is organized for the sole purpose of fulfilling the
needs of the children and helping them to become better ad-
Justed. Of the many homes investigated, only one had a well
defined music program which is included as an aid to the
reader in developing a similar program.
I. Aims of misic In our nursery curriculum

A. To furnish en joyable experiences for the children

B. To develop in them love and appreciation for good

C. To form a foundation for further music education
D. To develop specific skills:
1. As pleasant a singing volce as possible with
the child's native endowment
2. To foster & sense of rhythm
3. To encourage ability to play the simple instru-~
ments of the rhythm band
L. To provide opportunity for motor control through

rhythmic activity
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IT1. Types of musical experiences provided

A.

interpret

these may
entirety

Co

Singing

1. Songs and a few simple hymns that the children
and learn to sing

2, Songs to be sung to the children

3. Songs that can be pantomimed

L. Songs with accompanying rhythmic action‘

5. Fingerplays set to musie

Records

1. Interpretative rhythms

2. Stories with a muslcal setting

3+ Dance and singlng game records

Songs that the children enjoy hearing, though
be too difficult or too long to learn in their

Singing games and dances
1. Games and dances wilth piano accompaniment
2. Singing games for the playground
Tone plays or drills
1. S8inging roll call
2. Stories that include calls or tone games
Rhythmic experiences
1. Playing in the rhythm band with plano
accompaniment
8. Triangles

. Rhytihm sticks
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3.
L.
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¢. Tambourines

d. Bells

. Drums

f. Cymbal

Choric speech

Bouncing balls to music

Walking, marching, skipping, hopping, gallop-

ing, jumping, sliding, tapping, clapping, with or without

musical accompaniment

F. Qther experiments with sound

1.
2
tube

3.

5.

Playing croonolas, toy bugle, toy xylophone

Rlowing whistles, or hurming through paper

Imitating bird and animal sounds
Tapping musical jars

Making a rhythmic pattern with names, or words,

by tapping or with tom-tom

Song books most frequently used: Another Singing Time, Satis

N. Coleman and Alice G. Thorn, New York, The John Day Co.,

(01937); Sing and Sing Again, Ann 3terling Boesel, 0Oxford

University Press, New York, (°1938).

It seems appropriate to complete this study with views

and recommendations presented by the Mid Century White House

gconference on children and youth which is called at ten year

intervals by the President of the United 3tates since 1509.
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The recent meeting was the largest and, in view
of’ the present world situation, also the most vital
in the series. Between five and six thousand persons
were involved, among them professional educators and
lay people representing all fields of service to chil-
dren. These delegates came from every state and terri-
tory of' the United States and from a number of foreign
countries. The Intensive and extensive program of the
conference and its numerous work groups waa preceded
by many months of preparation. The results, already
manifested, should be far-reaching.

President Truman stated to the conference that the
nation faces "the greatest challenge in our history.

We cannot insulate our children from the uncertainties
of the world in which we live or from the impact of

the problems which confront us all. What we can and
must do is to equip them to meet these problems, to do
their part in the total effort, and to build up those
lnner resources of character which are the main strength
o' the American people.!

It is not the Intention of this editorial to comment
at length upon the 1950 White House Conference, for to
do so would be to duplicate what has already been made
available through the press, radio, and in printed
material variously distributed.

It does seem fitting, however, %o reproduce the
full text of the "Pledge to Children," which epito-
mizes the results of the thinking and actions of the
conference,

PLEDGE TO CHILDREN

To you, our children, who hold within you our most
cherished hopes, we, the members of the Midcentury White
House Conference on Children and Youth, relying on your
full response, make thls pledge:

From your earliest infancy we glve you our love, so
that you may grow with trust in yourself and in others.

We will recognize your worth as a person and we will
help you to strengthen your sense of belonging.

We will respect your right to be yourself and at
the same time help you to understand the rights of others,
so that you may experience cooperative living.

We will help you develop initiative and imagination,
so that you may have the opportunity freely to create.

We will encourage your curiosity and your pride in
workmanship, so¢ that you may have the satisfaction that
comes from achlevement.
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We will provide the conditions for wholesome play
that will add to your learning, to your social experlence,
and to your happiness.

We will illustrate by precept and example the value
of integrity and the Importance of moral courage.

We will encourage you always to seek the truth.

We will open the way for you to en joy the arts and
to uze them for deepening your understanding of life,

We will work to rid ourselves of prejudice and
discrimination, so that together we may achieve a truly
democratic society.

We will work to 1ift the standard of living and
to improve our economic practices, so that you may have
the material basis for a full l1life.

We will provide you with rewarding educational
opportunities, so that you may develop your talents
and contribute to a better world.

We will protect you against exploitation and undue
nazards and help you grow in health and strength.

We will work to conserve and improve family life
and, as needed, to provide foster care according to
your inherent rights.

We will intensify our search for new knowledge
in order to guide you more effectively as you develop
your potentialities,

As you grow from child to youth to adult, estab-
1ishing a family life of your own and accepting larger
social responsibilities, we will work with you to im-
prove conditions for all children and youth.

Aware that these promises to you cannot be Iully
met in a world at war, we ask you to jJoin us in a firm
dedication to the bullding of a world soclety based on
freedom, justice, and mutual respect.

So may you grow in joy, In faith in God and in men,
sand in those gualities of vision and of the spirlt that 1
will sustain us all and give us new hope for the future.

The greatest minds in the United States combine their efforts
in helping the children of today by presenting detailed studies
in phases of child development at the White House Conference.
musie and the arts have a very lmportant part which was pre-
sented by a work group which had as its assignment "The 3ig-

nificence of the Role of the Arts.t

l5ixth conference on Children and Youth, called by the
president of the United States, Washington, D. C., Decenber

3-7, 1950.
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(1) The participation in the arts by children
and youth, through both creation and appreciation,
is an essential force in developing those mental,
emotional, and spiritual gualities basic to individual
nappiness, healthy personality, and responsible citizen-
Shipc '

(2) The individual gains personal strength, in-
tegrity and freedom by dlscovering himself through
art experiences; and, learning how to express his
ownt deep and unique needs and aspirations, he lesarns
also how to communicate with his fellows. Thus
individual growth lsads to good human relationships
and democratic values.

(3) The arts contain inherent diselplines which
contribute directly both to the self-reliance of the
individual and to hils social understanding and compe-
tence.

(i) Purthermore, the arts are avenues by which
the highest meaning of a whole soclety or culture
can be felt, understood, and transmitted from one
generation to the children and youth of the next.

(5) The arts supply the chief means by which the .
individual can identify and publish himself in the
world,

(6) Thereflore, because the arts are a social
herltage and because they are Inherent as well in the
internal 1life of the growing child and youth, they
should be encouraged in home and school, and in every
other part of organized liviang.

(7) Teachers, parents, community leaders, and all
others whose acts and decisions influence the growth
of our children and youth, should learn now better to
use their chances to enhance individual freedom and
goclal understanding through giving wider opportunity
for healthy personality development through the arts.

RECOMMENDATIOCN S

Supplementing and enlarging on the foregolng the
Tollowlng paragraphs are worthy of review. The recom-
mendatlions are from the first of a two-part series of
resolutions adopted at the plenary sessions of the
White House Conference on December 7, 10503
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That research on child development and adjust-
ment be expanded and such research include longi-
tudinal studies in relations and factors that affect
behavior and adjustment., In this way, there will
be provided a continuing understanding of infants,
children, and youth and a sound basis for practices.
We further recommend support by public and private
agencies in extending research pertalning to healthy
personality with attention to synthesis, interpre-
tation and dissemination. '

That greater emphasls be placed by the various
professions on utilizing methods and seeking new
means of bringing the parents into participation in
thinking and planning with and for their children.

Thet education for parenthood be made available
to all through educational, health, recreation, re-
ligious, and welfare agencles maintaining professional
standards and by properly qualified individuals.

That specialists and agencles take every opportu-
nity to foster and increase parents' feelings of
gatisfaction and self-confidence; that material con-
cerning the growth and development of children be
made as reassuwring and nontechnical as possible, and
not hold up false standards of perfection.

That participation in planning In the community
begins in the achools and in other institutions, in
order that children, youth, and adults learn the
importance of voluntary participation and responsi-
bility for community leadership.

That nursery schools and kindergartens, as a
desirable supplement to home 1ife, be included as &
part of public educational opportunity for children
provided they meet high professional standards.

That children be provided with opportunities
that are wide in range and challenging in nature, empha-
sizing exploration, participation, and social experi-
ence in an environment that is rich and stimmlating;
and that expectations of achievement should be In har-
mony with each child's ability and growth,

That all professions dealing with children have,
as an integral part of their preparation, a core of
common experiences on fundamental concepts of human
behavior, including the need to consider the total
person; and the interrelationship of physical, mental,
social, religious, and cultural forces.

That professional workers should be trained in
such a way that they will have an understanding of and
respect for other professionel skills and contributors
in order that they may work together to further community
growth.




76

That ways and means be found for the formal and
informal inservice education of professional people and
that promising practices be widely disseminated.

That more energetic efforts be made by both public
and private organizations for support of selective re-
cruitment and training of professiona} workers and for
an extensive program of scholarships.

2Ibid.
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