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The purpose of the study was to (1) identify pedagogical touring
competencies needed by volunteer docents in art museums, (2} catalog
the competency statements into major competency categories, (3) validate
the 1ist of competency statements, and (4) compare priority designations
awarded each statement by the individuals within the two major
subgroups: museum staff and volunteer docents.

A preliminary list of competency statements specifying acceptable
docent performance with children in art museums was compiled from the
literature and from interviews with museum staff and volunteer docents.
The competency statements were classified into four categories:
communication competencies, knowledge competencies, affective attribute
competencies, and touring methods and strategies competencies. A
validation instrument was designed listing these forty-three statements
in the four categories. The instrument was designed to elicit the
opinions of museum educators and in-service volunteer docents regarding
the merit of each statement as a possible objective in a docent
training program. The instrument was validated by three museum
educators before being distributed to museum staff and volunteer
docents in eighty-four art museums throughout the United States. The

respondents recorded their preferences on a five-point, Likert-type




scale. Frequency distributions and priority rankings were used to
describe the importance given each statement by the respondents.

Below are summarized the findings:

1. A1l but two competency statements were accepted by the
majority of the respondents.

2. Of the four competency categories, the statements in the
affective attribute category received, on an average, the highest
priority ratings.

3. Across all four competency categories, the statements re-
ceiving the five highest priority ratings specified that prospective
docents should (1) exhibit a positive and enthusiastic attitude toward
volunteer work, the museum, art in general, and the museum's collection;
(2) possess the ability to exhibit enjoyment for touring and help the
children enjoy the museum; (3) possess the ability to communicate a
positive and enthusiastic attitude toward the museum, the collection,
and art in general; (4) possess the ability to make children feel
comfortable in the museum; and (5) possess the ability to adjust the
content of the tour for children of different ages and different
backgrounds.

4, The museum staff and volunteer docents were in close agree-
ment in their ratings on all the statements.

5. Varying amounts of museum experience accrued by the respondents
exhibited virtually no observable effect on the ratings.

6. There was no evidence to indicate a systematic relationship
between varying amounts of staff responsibility for supervision or

training of docent and the ratings on the statements.




7. There was also no evidence to indicate a systematic relation-
ship between the academic trainina or the amount of teaching exnerience
accrued by volunteer docents and ratings on the statements.

In conclusion, many of the needs represented by the highest ranking
competencies in each category are seldom addressed in the traditional
volunteer docent training program. This study showed that abilities
to help the child feel comfortable in the museum and combinations of
abilities to help the docent make judgments regarding the presentation
of the material require attention and, at the very least, special
training. It is recommended that training personnel in art museums
identify the needs of volunteer trainees and design training proagrams
less on traditional guidelines and more on the specific needs

appropriate to the task.
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CHAPTER I

INTRODUCTION AND STATEMENT OF PROBLEM

The American Assoclation of Museums officially defines

a museum as:
an organized and vermanent non-profit organization,
essentlially educational or aesthetic in purpose,
with professional staff, which owns and utilizes

tangible objects, cares for them, and exhibits
them to the public on some regular schedule [3,

p. 91.

This definition has some key words worth noting. According
to the Museum Acecreditation Committee of the Association,
"essentially educatlional or aesthetic" refers to the
"expressed responsipilities of the museum to exercise know-
ledgeable utilization of its objects for elucidaticn and
enjoyment" [3, p. 81.

Evidence of the 1ncreased attention given tc education
in the museum is documented in a 13873 report onresented to
the Department of Housing and Urban Develooment by a Special
Committee of the American Association of Museums. The
repori recommends that, in order to meet the need for re-
orcering priorities within the museum, "a shift of importance
to such departments as educaticon and community relations" is
reguired. This statement 1s provoked by the new involvement

of the museum with the broader community. The report

b




designates the educational and public relations functions as
the most important part of the existing museum structure
[3, p. 13].

With the increased attention for education has come
increased concern for evaluation. The question of evalua-
ting art awareness has been given attentive study in art
education. However, gauging the success of art oprograms
traditionally has been difficult. In the introduction to

Friedberg's Arts Awareness II, Philip Yenawine of the Metro-

politan Museum of Art suggests that art museums have not
tried to develop cogent, convincing instruments with which
to measure what they accomplish in thelir programs. "The day
has come," suggests Yenawine, "for museums fo evaluate and
to present the findings with candor and accuracy" [4, p. 1].
A major conslderation in any effort to measure what is
accomplished 1n these programs is the performance of the
individual who acts as tour guide, facilitator, or interpre-
tor. Sixty-seven percent of a sample of the nation's art
museums with tour programs for school children use volunteers
to conduct tours and a variety of other programs. In fact,
it seems clear that without the services of volunteers, a
considerable number of museums would be forced to severely

restrict thelr educaticnal programs 9, pp. 43-447,




Background

Museums throughout the country depend upon volunteers
to implement programs designed to aid the child in cultiva-
ting an understanding and an appreciation of art. It has
been widely acknowledged by museum directors in a study
conducted by the Council on Museums and Education in the
Visual Arts (CMEVA) that only because volunteer docents are
available have nuseums been able to open their doors to
legions of school children [2, p. 242]. All of the museums
that use volunteers, in what is now the traditional docent
role of instruction, feel deeply indebted to their docents.
Without volunteer docents, they say, an education program
would be financially impossible. The Boston Museumr of Fine
Arts, for example, reports that it is able to serve 60,000
children a year; the Rochester Memorial Gallery, 13,000;
and Atlanta's High Museum, 10,000 {1, pp. 2a42-2437.

The traditional, and probably most widely accented form
of help gilven to grouns cf visitors, is the gallery talk.
The gallery talk, according to George Heard Hamilton, is a
form of help "through which the visitor may acquire the
rudiments of historical perspective and a sense of what he
might look for rather than merely lock at" {5, p. 110].

The concept of museur sponsored fraining sessions for
volunSeers is a widely accepted practice. Adrienne Horn,
speaking on the place of volunteers in the museum community,

at the 1973 American Association of Museums annual meeting,
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identified directors and educators as personally responsible
for the performance of the individual docent since docents
serve under and are coordinated by paid staff. "Those
directors and educators who complain that their docents are
poorly trained in the subject matter, unable to communicate
effectively, or unwilling to take directions,”" says Horn,
have a program which "is poorly planned and supervised"

(10, p. 447.

The type of docent-training provided by directors and
educatlonal curators varies from museum to museum. With
regard to just one variable, the length of the training
period, Jones found that 15 percent of the docents received
less tThan ten hours of instruction, while 17 percent had
over one hundred hours, 26 percent received ten to thirty
hours, and 38 percent from thirty-one to one hundred hours
[8, p. 34].

The critical factor in any docent-centered education
program is the ability of the individual docent to perform
competently, for 1t may be assumed that the competency of
the individual museum docent is directly related to the
quality of the child's experience on a guided tour. The key
word 1n this statement is "competency." Competency, or com-
petence, regardless of the field, has been defined as
"adequacy for the task" [7, p. 3]. One dictionary defines
competent as "having recuisite ability or qualities™ [12,

p. 1697.
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It is within the scope of contemporary educational
understanding to ldentify and validate the specific purposes
of an art museum tour conducted by a docent and the particu-
lar docent competencies which ostensibly bring about the
desired outcomes. Such a strategy is the first step in the
planning of a systems approach to education sometimes
referred to as "Competency Based Education." Conceived
during the 1960's as a technique to revolutionize teacher
education programs, the format of competency based education
is also applicable to a variety of fraining programs, such
as docent training, where the emphasis is not on comparative
grading, but on attaining a given level of competency in
verforming essential tasks.

A competency based education program specifies the
competencies to be demonstrated by the trainee and makes
explicit the criteria to be applied in assessing the
trainee's competencies. It also holds the trainee account-—
able for meeting those criteria [11, p. 1]. Such an
approaca seeks to develop the knowledge, skills, and atti-
tudes which will enable the trainee to perfcrm effectively

in order to demonsirate competence [11, p. =].

Need for the Study
In a 1974 study sponsored by the Smithsonian Institu-
tion and reported by Bay, it was concluded that "Museums

seem to stumble into one docent training program or another




choosing what appears at the time to be the most acceptable
course with 1ittle knowledge of the options cpen, or the
merits and demerits of a given approach [1, p. 29]. These
findings seem to call for rethinking of the needs and goals
in a docent training program and establishment of a valida-
ted list of objectives to (1) bring about realistic
modification to existing programs, and (2) create a founds-
tion for new docent training vrogram mcedels.

In addition, Harrison feels that training in pedagogi-
cal techniques 1s a significant need. 3he acknowledges that
"popular interpretation” is very difficult work. According
to Harrison, anyone who is to be successful in helping people
to see and enjoy museum material needs to krow as much about
human nature as he does about the exhibits. For that reason,
she goes on to suggest that pedagogical training of some
kind can teach a man or woman to know the needs, interests,

limitations, and potentialities of children (7, p. 827.

Problem Statement
The problem is to ascertain competencies which could be
attributed to effective docent performance and which could
also possibly be used in the design of a docent training

program.

Purpose
The purpose of this study was to (1) identify pedago-

gical touring competencies needed by voluntezsr docents in




art nuseums, (2) catalog the competency statements into
major competency categories, (3) validate the 1list of
competency statements, and (4) compare priority designations
for the individual competency statements awarded by the in-
dividuals in the twe major sub-groups: rnuseun staff and

volunteer dcocents.

Assumptions

The study 1s based upon three underlying major assump-
tions.

1. It Is feasible to identify particular pedagogical
touring competencies which may be attributed to effective
docent performance.

2. It is feasible to catalog the competency statements
into major competency categories.

3- The 1list of competency statements can be validated
by polling museum staff and volunteer docents in art museums

throughout the country.

Questions toc Be Answered
Specific questions to be examined in this study are
l. Do the majority of the museum staff and volunteer
docents designate each statement as a significant need?
2. Which competency category recelves, on the average,
the highest pricrity ratings, as determined by the ratings

on the individual statements by all of the respondents?
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3. Which competency statements receive the highest
priority designations by all of the respondents?

L. Do the staff and volunteers rank order the state-
ments differently?

5. Do the differences iIn the amcunt of museum experi-
ence accrued by the respondents cause differences in the
priority designations for the statements?

6. Do museum staff who have some responsibility for
supervision of docents rate the competency statements dif-
ferently than those who have no resvonsibility?

7. Do nuseum staff who have some responsibility for
docent training rate the competency statements differently
than those who have no responsibility for this task?

8. Do volunteer docents who possess undergraduate
degrees in different areas of academic specialization rate
the statements differently?

9. Do volunteer docents who have accrued elementary
level classroom teaching experience rate the s<atments

differently than do the volunteers without this experience?

Limitations of the Study
Many museums pay part-time and full-time docents to
perform many of the same functions of the volunteer counter-
part. TYhe continuing education of volunteers in art museums,
of which the education of the child is a by-product, is the

concern of this study. In addition, volunteers perform many

AnAEA mn amh A ksl b Ao
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functions in art museums. Not only do they train to be
docents, but they are also tralned to assist with various
administrative, social, and curatorial tasks. This study

is limited to the training of volunteers to become effective
docents.

This study is also limited to identification and vali=-
dation of a list of competency statements associated with
effective docent performance. A description of the length,
content, and other characteristics of existing training

programs is beyond the scope of this study.

Definition of Terms

Sedagogical Touring Competencies.--3Statements which

describe learner post instructional behavior which is
believed to generate appropriate learning behaviors in the
museum visitor,.

Museum Staff.--Museum personnel employed by an art

museum on a part-time or full-time basis and paid for their
services on an hourly or salaried basis.

Volunteer Docents.--Museum personnel who volunteer

specified amounts of their time to the educational work in

a museum. The German term "docenten" means a person licensed
to teach, but without the charge or dignity of a professor;

a tuftor. In common usage, the term has come to refer to a
tour guide in a museum.

The Museum Tour.--Groups of children who visit art

museums are generally treated to an eduational experience

SRR U PR A
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designed to enlighten and inspire them about art objects.
This educational experience may range from a lecture based
upcn an object, or a collection of objects, to a supervised
"self-directed" sessicn where the structure of the tour is
based upon the questions asked by the visitors.

Docent Training Program.--Training programs for volun-

teers vary from one museum to another. Generally, however,
these programs are administered by the education department
and designed to prepare the volunteer to lead a group of
children or adults in an educational experience related to
the objects in the museum’s ccllection. A volunteer may be
in training for anywhere from one week, in some museums, to
two years before being permitted to perform as a docent.
The content of the docent training program sgeems to be pri-
marlily information about art history and facts about the
museun's collection. Monitored tours and observations of

tours are freguently part of the training program.
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CHAPTER 11

RELATED LITERATURE

This chapter presents a summary of the literature
related to volunteers and volunteer training, museum volun-
teers, and considerations for develooment of a competency
based docent fraining program. The chapnter 1s divided into
three main sections: (1) an overview of volunteerism in
the United States, (2) volunteers in museums, and (3) an
overview of comptency-based teacher educaticon and its
possible applications to docent training.

An Overview of Volunteerism
in the United States

Volunteerism is a widely accepted practice in the United
States. Throughout history, there have been individuals
willing to give of themselves in time, effort, resources,
and money to help thelr fellow man. Routh {36, p. 3] explains
the recent surge of interest in volunteerism as an acknow-
ledgement of a "termendous disparity which exists between
presently functioning programs of health, education, commu-
nity and social services and the amount of the local
community's budget necessary to provide comprehensive ser-

vices to millions of citizens requiring then.”

13
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Sometimes the orimary reason for using volunteers is
to provide more complete services. Routh [36, p. 3], Carter
and Dapper [7], Janowitz [22], and Stenzel and Fenny [31,
p. 4] agree that the intelligent use of carefully selected
and well-traired volunteers is the answer to needs which
cannot be met by existing agencies because these agencies
are unable to hire necessary staff.

Based upon a 1965 Office of Manpower Research of the
Department of Labor survey, Sanford and Bird [37, p. 87]
estimate that American women "gilve away" nearly $14.2
million worth of work every year to worthy causes. That
survey reported that there were approximately 36.6 million
volunteers in the United States at that time. Based upon
past trends, Sanford and Bird placed the size of the volun-
teer force in 1975 at at least 43 miliion.

Prior to the 1960's, the typical volunteer corps was
composed primarily of middle-zged, middle class, female
recruits. O'Connel [31], Naylor [30], and Aves [1] see the
volunteer of the 70's coming from both a wider socic-
economic condition and a wider age range. Once predomi-
nately a female domain, volunteerism is now atracting men.
The middle-aged, middle class female volunteer is forced
into different activities. Rather than work in social or
community service, these activities are often largely cul-
tural. These women, often wives of successful men in cities

throughout the country, work on what Bolger [3, pp. 71-72]
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terms the "prestige circult." These elite volunteer activi-
ties include women's committees and women's auxiliaries of
art museums, symphony orchestras, opera companies, and
public television stations.

Today, volunteers are being used in many aspects of
public education. Volunteers serve as teaching aides and
tutors in subjects such as language and mathematics. Many
school districts use volunteers to assist in clerical and
non-teaching duties. According to Carter and Dapper T,

p. 131, cities with only a few hundred volunteers several
years ago now have thousands.

The volunteer is more than an unpaid worker. Prepara-
tion, training, and reponsibiliteis of a volunteer are quite
different from that of a career worker. Stenzel and Feeney
[41, pp. 5-=7] suggest that the literature on volunteerism
implies five dimensions of volunteering which help to clarify
the voliunteer-career worker dlfferences:

1. The volunteer is not a career worker. The vol-

unteer can usually decide how much time to glve
to an organization or cause. Many volunteers
give, regularly, many hours.

2., The volunteer does not recelve salary, wages, or
honcrarium for his services.

3, The volunteser has a different kind of responsi-
bility from that of an employed staff member.
The volunteer cannot be held accountable for
program management except as stated in the by-
laws of the organization.

4, The volunteer has a different kind of prepara-
tion for his volunteer service than for a careser
or %rade, in contrast to a paid employee who
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rnust nmeet specifically stated qualifications
in education and experience for his position.

5. The volunteer has a different identification

with the organization and community than the
career worker who may be promoted into posi-
tions with other agencies in other localities
in the interest of professional advancement.
Most volunteers think of the goals and ser-
vices of the organization first and of their
specific activity in it afterward.

Much of the research on volunteerism is directed toward
answering questions related to training of the volunteers.
Some of these questions are: Is the tralned volunteer more
effective than the untrained volunteer? What are the pur-
poses or objectives of volunteer t{raining? What criteria
should be used tc determine satisfactory compietion of
training? Should training be recuired for zll volunteers?

There is little dispute over the guestion of the neces-
sity and value of training. Volunteers need more than good
will and brotherhood in working with people. Route [36],
Nayior [30], Aves [1], Carter and Dapper [7], Williams [4&],
Levine and Schmidt [24], and Chambers {8] agree that volun-
teers must be trained.

The results of a study conducted by Naylor [30] revealed
that the respondents, all experienced volunteers, agree that
more training is needed. Naylor concluded that training can
no longer be offered cafeteria style, but will need to be
actively promoted as essential, if not required for some jobs.

Carter and Dapper [7, p. 852 found t£ha% school volun-

teers felt they needed more than the ability to cultivate a
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warm relationship with children. This was summed up by a
New York City school volunteer who cited the need for some
skills and a few simple tools.

In the Williams study, sponsored by the Mississippil
University School of Education [44, pp. 32-39], no signifi-
cant difference between the reading achievements of the
groups tutored by trained and untrained volunteer tutors was
found. Ye%t, training was recommended for all volunteers
tecause Itraining seemed to give the volunteers more self-
confidence, a greater sense of commitment to the program,
and, as a result, a lower rate of attrition.

Any effort to deslgn a volunteer program should begin
with a statement of objiectives, specifying desired trainee
performance at the conclusion of training. On the subject
of specific outcomes of goals of training, Chambers [8]
suggests that out of any volunteer training should come well-
informed and competent volunteers. The terms "competent"
and "competency" are used frequently in the literature on
training of volunteers to specify the particular goals of
training. Waylor {[30], Chambers [8], Routh.[36], Aves [1],
and Stenzel and Feeney [41] recommend the need for training
objectives which state in very practical terms the (a) know-
ledge, (b) skills, and (c) attitudes %o be sought, and
indicate the level of competence to which the trainee might
aspire. In a Dade County Public Schools [i2] project con-

cerned with the develcpment of learning modules for

[ PTG PUTvam
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individualized vclunteer education, "terminal objectives"
are specified; these objectives are defined as "competenciles

i+

wnich the volunteer will be able tTo apply in carrying out
his functicn."

Volunteers require training rather than education.
Naylor [30, pp. 122-127] points out that formal education
enatles the Individual to grow in understanding of a profes-
sion. In training, focus is on an understanding of the job
in a particular situation. MNaylor also suggests that we can
know when training is successful by monitoring the person's
performance on the job. Adequate training should enable the
volunteer to perform as expected. Aves [1, p. 1U47] views
training as an opportunity for the person who receives it to
do better work, and this is the only purpose. Any training
scheme which falls to enable the volunteer to apply his
“nowledge can achieve little and may even defeat its aim
by confusing the volunteer or undermining nls confidence.

Stenzel and Feeney [81, p. 25] emphasize that knowing
and doirg are of equal importance. The content should be
speclific and practical in its application--"teaching how to
do, not teaching about volunteer activities." Naylor [30,
p. 15971 offers this comparison:

Telling is helpling %o know

Teaching is helping %o know and grow
Training is helping <o know, grow and do-
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Volunteers in Museums

Volunteers donate many hours to art museums throughout
the country. According to a survey conducted by the National
Endowment for the Arts [29, p. 87], nearly two-thirds (60
percent) of all museums (art, history, science, and others)
used¢ full-Uime or part-time volunteers in 1971-72. A sig-
nificant proportior of museum volunteers' time is donated
exclusively to educatlional programming. The National Endow-
ment survey showed that 38 percent of the volunteers in all
museums worked in education. It was noted that this phenom-
enon was in marked contrast to full-time and part-time
perscnnel distribution percentages in a2ll museums. In a
study funded by the National Endowment for the Humanities
dealing with humanities education in 24 history, natural
history, and art museums for young people, Bay [2, p. 25]
found that the majority of museums included in her study
used volunteers in the role of interpreter in their educa-
tional programs.

“raditionally, volunteers who function as tour guides
or Iinterpreters for education departments in museums are
called "docents." The term is from the Latin docere which
means "to teach, instruct, give instructions." According
to Grace Ramsey [34], the term has come to refer to the
perscn in the museum who teaches or lectures. Also accord-
ing to Ramsey [34], the first museum docent was appointed to

fthe duty o free public instruciion in the galleries of the
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Museum of Fine Arts, Boston in 1907. fTraditionally, the

docent is not an "instructor of subjects,”

cites Hamsey,
but rather an "interpreter of objects."

In a 1948 survey of current opinion regarding the most
effective educational techniques aimed at the average layman
in “he museum, Low [26, p. 114] reported that the majority
of the 53 museum directors surveyed felt the presence of a
competent instructor more effective than any other educa-
£ional means. In his 1648 study which traces the educational
philosophy and practice of art rnuseums in this country since
1870, Low {26, p. 54] concluded that "out of the realization
that art did not ’'speak' to all men--in fact, spoke to very
few--grew the beginnings of docentry.”

The role of the volunteer docent in museums 1is an
auxiliary one. According to Bradshaw [4], Payson [32], and
Graham (17}, the volunteer corps does not replace staff
effort; they expand it. They all agree with Reibel [35,

p. 30], who cautions that volunteers should always work
under the direction of the staff. The volunteer should
always accept guldance in following those procedures which
have been proven most efficient for the whole.

Among museum educators, little dilisagreement appears
regarding the need for comprehensive training of volunteer
docents. DMuch of the literature devoted to docent training
and oreparation [28, 42, zZ¢, 2, 34] notes the need for

docents to know the museum's collection as well as possess
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an understanding of the fundamentals of teachlng and contem-
porary educational trends. Moore [28, p. 25] recognizes
experience in the classroom as important. Yet, he empha-
sizes the dissimilarity of the classroom and the museum
setting. According to Bay [2, p. 29], "the ability of the
interpreter is paramount in determining how much a chila
will learn on a guided ftour." Bay also reported that as
museums have taken za2n increasingly active role in publie
education, the ability of the interpreter has become ever
more important, not only in determining how much is learned,
but also in helping the child develop new insights and
learning skills.

Fling [16], Bradshaw [4], and Seidelman [38] feel that
they cannot overestimate the need for proper, adeguate, and
thorough training of volunteer interpreters. Seildelman
[28, p. 30C] considers "adequate training"” %to mean a train-
ing schedule which includes lectures, seninars, discussion
groups, fllms, demonstrations, model tours, tests, outlines,
and book repcrts. Bradshaw [3], Compton [9], and Seidelman
[38] see demonstrations of the type of interpretation the
velunteer is being asked to provide 23 essentisl. Compton
[9, pp. 295-296] cites the need for observation of many
tours cf different age groups and various categories of
museum tours. Seidelman (38, p. 300] recommends model tours
led by already experienced guides to illustrate "how"

discipline for different age levels.
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Those educational curatcrs and dcocent supervisors
writing abouf thelr experiences with volunteer training seem
to favor a no-nonsense approach to training which is as
carefully structured as if eacn volunteer were a new addi-
tion to the professional staff. Fling [16] emphasizes that
care should be taken not to dampen docents' enthusiasm with
a meaningless mumbo-umbo of accession or location symbols.
He stresses the need fer training which enables the volun-
teer to comprehend the reasons for the ground rules and the
relatlonship between these procedures and the aims of the
institution.

According to Bay [2, p. 26], in most of the museums she
surveyed, volunteer docents were trained through an initial
series of fall meetings followed by periodic brush-up
sessions. She also noted that her study revealed that
docent-~training programs possessed the following features:

(1) A packet of materials typically including
an annotated bibliography, papers outlining
tour coantent and tips on methodology was
provided at the outset.

(2) After an orientation that involved an intro-
duction to the exhibits and a discussion of
purposes and goals, the new docent was
required to observe several "model tours"
conducted by staff members or experienced
docents and to take part in fcllow-up
critiques of these presentations.

(3) Talks by curators and education staff members,

required reading and sometimes lectures by
outside experts were also a part of training.
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(4) At the end of the training period the docent
was required to give a trial tour under the
scrutiny of a staff member cr an experienced
docent. If her performance was not satis-
factory, she was encouraged to bone up on
weak areas and try again.

(5) Periodic "spot checks" throughout the year
reinforced the initial evaluation.

As the literature on vclunteer tralning suggests,
emchasis in docent training is placed on the ability of
the volunteer to perform, and to perform competenty.
Fiint [16, p. 104] reinforces this position by stating that
the results of a good training program is a situation in
which the volunteer interpreter "knows her Job and can do
it without being constantly waftched and corrected."”

An Overview of Competency-Based
Teacher Education
The concepts of "competence,” "competency levels," and

" discussed in the literature on

"performance objectives,
volunteer training [8, 30, 36, 1, 41] anc docent training
[32, 16], have been extensively explored in research related
to teacher training. A thorough look at the large wvolume of
literature cn this subject is not within the scope of this
project. There are, however, specific assumptions and find-
ings relevant to the task of creating the groundwork for a
competency-based volunteer docent tralning program.
Competency-RBased Teacher Zducation (CBTE), as a move-

ment, has replaced many traditional teacher training programs

throughout the country. Much of the valuable research
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essential to the beginnings of CBTE was begun by the Multi-
State Consortium on Performance-Based Education in 1970.
This group of teacher educators from ten institutions across
the country undertook the development and production of this
new approach to instruction. According to Houston [20],
these efforts were Joined by the coordinating work of the
Nztional Commission on Performance-Based Education and the
National Consortium of CBE Centers throughout the country.
Other major efforts to contribute to the development of CBTE,
according to Houston [20], are the National Institute of
Education created in 1972, and the Committee on Performance
Based Teacher Education of the American Association of
Colleges for Teacher Educatilon.

The most characteristic feature of CBTE is the "objec-
tive statement." According to Burns [5] and Shearron [391,
at the heart of any competency-based program lies "objec-
tives"-~explicit statements of the criteria (o be met
by the learner as a sign of successful completion of the
learning activities. Objectives explicitly specify that
trainees must exhibit the competencles assumed to promote
pupil learning, and/or demcnstrate thelr ability to promote
desirable pupil learning. In a competency-based teacher
education program, the objectives are statements of abilities
recuired by an effective teacher. Burns (5, p. 18] views

the practical and operational functions of objectives as:
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(1) a means of comnmunication among professional
educators.

(2) a means of communicatlion between teacher
and learner.

(3) a basis for making decisions about selection
of approprilate instructional activities.

(4) a basis for measuring or evaluating learning
outcomes.

(5) a means for making declisions about the proper
sequence of instructional events.

(6) a basis for determining the proper structure
of learner groups.

(7) a means of communication between the profes-
sional educator and the lay public.

As a result, accountabllity is also a characteristic
feature of CBTE. According to Houston and Howsam [21], the
trainee is held accountable for demonstration of specified
competencies at a reguired level, in an agreed upon manner.
In addition, Shearron [29] calls CBTE a "data based system
for training"--data are collected and used to make adjust-
ments and changes in the progran.

Elam [14, p. 18], in his often gquoted publicasion

entitled Performance-Based Teacher Education: What Is The

State of The Art?, identifies the essential elements of CBTE

ag:

(1) Teaching compentencies to be demonstrated
are role derived, specified in behavioral
terms, and made public.

(2) Assessment criteria are competency based,
specify mastery levels, and are made public.
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(3) Assessment requires performance as prime
evidence, takes knowledge into account.

(4) Student's progress rate depends uvon de-
nmonstrated competency.

(5) 1Instructional program facllitates develop-
ment and evaluation of specific competencies.

Competencies" of competency-based teacher education are
statements which describe an observable behavior related to
effective teaching. Henderson ard Lanier [19] regard the
teacher's actions as "observabile manipulations of the givens"
in the classroom. The "givens," in this case, are human,
environmental, and curricular variables. The importance of
observable behaviors in teacher education is of particular
significance because one can actually view the teacher per-
forming the task of teaching.

Although one can actually see a teacher performing the
task of teaching, the surface operations or the type of
manipulation of the variables described above are the result
of a complex set of acquired skills. Woodruff [457 and Hall
and Jones [18] indicate behaviors of the king a statement of
competency might specify to be composed of a set of related
skills together with knowledge. By way of 1llustration,
Woodruff explains “he observable behavior of change as the
tangible cutcome of a cyclical series of events beginning
with a decision to act based upon an original perception,
acting out the decision, recognizing the consequences that

ensue, and redirecting the actions in light of those
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consequences. This cycle of learning is very similar to

Hdall and Jones!' [18, pp. 29-301 conception of a behavior.
They see it as an acquisition, integration, composite bulld-~
ing and application of a set of related skills and knowledge.
A "competency statement,” then, must Specify ability of the
individual to master a total performance, that is, the
ability to combine thought with appropriate action.

It is not of particualar importance that the trainee
exhiblt competencies on the same level of proficiency as the
experienced teacher. The literature suggests that writers
of competency statements must determine acceptable standards
for the particular traines in a particular training situa-
tlon. Weber, Cooper, and Houston [43, p. 3] indicate 4hat
competency statements need not reflect the thinking about
competencies at the most proficient level, but, instead,
specify minimum acceptable standards which program designers
set in the belief that performance at that level is a demon-
stration of potential effectiveness. Similarly, Shearron
£39, p. 119] proposes that indicators of proficiency, for
each competency, be specified along a proficlency continuum.
In this way, the proficiency levels of beginning teachers
will be relatively lower than those of more experienced
feachers. Shearron's rroliciency continuum is parvicularly
applicable to in-sgservice training because it possesses posgli-
bilities for identification of proficiency levels which

refine teaching skills.
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Competency statements should also differ in king.
Cocper, Jones and, Weber [11] identify three different kinds
of teacher competencies: (1) knowledge, (2) performance,
and (3) consequence. Hall and Jones [181, Burns [571, and
fdousteon and Howsam [21] add two more to the list: affective

and exploratory.

Knowledge (or cognitive) competencies specify particular

knowledge, that 1s, intellectual abllities, awareness, and
skills that are to be demonstrated. According to Burns (5,
P. 29], its specifies behavior that will demonstrate the
learner's xnowledge, understanding, processing abilities

and abllity to use 1 strategy. In a similar vein, Cooper,
Jones, and Weter [11] see knowledgecompetenciesas tnose
abillities required to demonstrate performance competencies.
Dodl [13, pp. 194-~1993, on the other hand, does not treat
knowledge as a competency, but as an "enabler" to the actual
performance.

The second kind of competency, performance competency,

differs from g knowledge competency in that the emphasis is
tlaced upon statements which specify those things the
teacher should be able to do in order to be effective in
teaching children. Hall and Jones [18, pp. 48-897 (se the
term "psychomotor" to describe the synthesis of knowledge

with the actual performance. “hey emphasize that knowledge
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of theory is a prerequisite to demonstration of skill,
competency, or subcompetency.

Consequence competencies specify pupil behaviors that

are taken as evidence of the trainee's teaching effective-
ness. Cooper, Weber, and Johnson [10] regard the consequence
of teacher performance as supil growth, both emotionally and
intellectually. Cooper, Jones, and Weber [11] regard a
teacher training program which stresses the success of the
professional in changing others as being the most able in
attesting to the potential effectiveness o7 its graduates.
Particular attitudes toward various teachning situations

and self are specified as affecztive competencies. The

learner's possession of certain attitudes toward, apcrecia-
ticn for, or interest in some idea, object, or event is
specified in terms of given overt behavior. While affective
competencies appear to be essential fo competency-based
education, Burns [5, p. 29] warns of three problems, in
particular, which maxe identification of competencies in the
affective domain riore difficult than in other areas. They
are

(1) disagreement about behaviors acceptable as
overt indicators of affective attributes,

(2) the occasional inability to describe re-
guired behavior specifically enough for
reliable identification, and

(3) difficulty in observing or measuring specific
behavior at time of evaluation,
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Lastly, exploratory, or experience competencies

Specify experiences essential to teacher training. These
are things according to Hall and Jones [187 that instructors
want thelr students to experience. According to Burns (57,
this type of competency does not specify a behavior, but
describes an event, or events, happening, or situation that
is to be experienced by the trainee.

According to Medley and Xrathwohl [27, p. 82], the ob-
Jective of much of the researeh related to competency-based
teacher education is to identify competencies that are
related to learner outcomes in =a probabilistic sense, that
is, teacher behaviors which are most likely to produce the
desired pupil learning.

At least four approaches for identification of compe -
tencies are proposed in the literature on the subject of
competency-based teacher education. The four are distin-
gulshable from one another by their individual points of
departure: (1) the child, (2}, the curriculun, (3) the
existing training program, and (4) the teacher.

The approach which begins with the philosophical
assumptions about the child as learner is exemplified by
Joyce's [23, p. 78] six-stage model for identification and
validation of teacher competencies. His model features an
empirical approach to analysis of the teacher's role as
manipulator of the environments with which the child inter-—

acts. The outcome of this theoretical approach is the




M e e vy

31

specification of behavioral models approgriate to a number
of particular teaching situations. These models are teach-
ing competencies. The ability of the trainee to select and
effectively implemen:t the appropriate tested model in a
particular situation constitutes teaching competeney in that
area.

Another approach to ldentificaticn of competencies
begins with an accepted basic curriculum and its suggested
instructicnal strategy, then infers competencies essential
to implementation of the curriculum. Cooper, Jones, and
weber [11] refer to this second approach as possessing a
"subject matter base." Shearron £39, p. 1216] labels this
the "curricula approach." 'This approach involves pilot
testing the curricuium in a school for a year or so. After
this vilot testing period, competencies thought to be
necessary to presenting the subject matter specified in the
curriculium, are generated by the teaching staff, the univer-
sity personnel, and the curriculum and supervisory personnel.
The assumption implicit in this approach 1s the effectiveness
of the suggested curriculum, and its suggested teaching
strategy.

Shearron and Johnson [40] recognize that an accepted
third approach to identification of competerncies is transla-
tion of traditional teacher training course content iato a
competency-based format. This approach necessitates re-

thinking and reconstituting the progress and successgful

Tas b em cr ein ume—.
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completion criterig of these courses into the observable
and experience oriented terms of competency~based education.

Of the four approaches, the last one described is the
most widely used. Shearron [39] refers to this approach as
the "speculative approach.”™ A4s Shearron implies by this
label, the process relies on speculation regarding effective
teacher performance in particular teaching situations. Those
involved in all aspects ol the teaching-learning process are
asked to speculate about the relative importance, cr unim-
portance of competencies selected fron the theoretical and
research bases presented in the literature, statements by
practitioners, and itens gleaned from operational job de-
scriptions. Shearron (39, p. 1187 notes that this approach
has particular political advantages in Shat those who are
te be affected by such performance criteria, teachers in
particular, are involved in the decision making process.
Another important advantage of this approach is in the fget
that it is possibie to structure the 1ist of competencies so
that they represen: the theoretical and research findings of
the field.

Studies by Lofgren [251, Essington (153, Callsen [6],
and Frather [34], who were concerned with identification of
competencies utilizing <he speculative apprcach, exhibit
similarities in (1) their methodology for formulating a 1list
of competencies, and (2) the methecdology for validating this

iist,
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In these four studies, the list of competencies was
solicited from either 2 panel of experts, literature in tne
field, or a combination of both. In 1974, Lofgren [25]
reported hils findings in this doctoral disseriation concerned
with identification ang validation of musical and extra-
mugical competencies of school music teachers. The set of
competencies he validated was suggested by professors of
music education and rusiec supervisors from severs] school
districts. Also in 1974, Essington [15], in his study of
elementary classroom Teacher competencies, as perceived by
teachers themselves, supervisors and college instructors,
used a pilot study to develop his questionnaire. Input for
the original list of competencies included that gleaned
from a Thorcugh review of research reports, literature, and
personal interviews in the ares of teacher competencies. 1In
Callsen's [6] study concerning professional competencies
needed by home economists in agult education, fortyv-one
competencles were identified as important by a Taculty com-~
mittee. Prather [33] used three sources to develop a list
of competencies needed by short-hand fteachers: (a) observa-
tions of experienced teachers of Gregg shorthand by the
researcher, (b) concepts involving effective teaching of
shorthand as perceived by writers or shorthand reserach and
articles, and {(c) teaching suggestions in the instructor's

manual of the Gregg shorthand textbook,

D SmLAA AP s i v s e e ol e -
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Lofgren [25], Essington (1571, Callsen [62, and Prather
[33] used questionnaires to validate their lists of compe-
tencies. FEach asked their subjects to rate each competency
on a five-point, Likert-tyve scale. Lofgren [25] also asked

his subjects %o identify the ten most valued competencies

from the list.

summary

In summary, the literature related to this study empha-
sizes the need for well-trained volunteers to carry out the
function of many service and educationally-oriented institu-
tions In our society. Many educational institutions deploy
volunteers to help fill the need for personnel trained to
provide tutoring and other speclalized services. The litepr—
ature zlso supports the need for volunteer training and
training objectives which specify in very practical terms,
the (a) kncwledge, (b) skills, and (¢) attitudes to pe
sought, and the level of competence to which the trainee
might aspire.

There is little disagreement regarding the need for
comprehensive training for volunteer docents. Well-trained
"interpreters" seem to be the key to the success of educa-
tional pregramming for children in museums. The literature
on docent training emphasizes competent and responsible
verformance as the goal of any good training program. Absent

from the literature on docent training, however, is reference
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to specific docent attributes. The literature on compe-
tency based teacher education is devoted to the design of
teacher training programs based upon desired teacher attri-
butes. A large portion of this literature is devoted %o
strategies for specifying these attributes. Aprlication of
this research to the need to develop specific goals and
objectives for docent training programs seems logical and

necessary.
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CHAPTER ITT

DESIGN OF THE STUDY

This chapter describes the methodology utilized to
identify the docent touring competency statements, design
and validate the cguestionnaire used in this study, select
the stratified sample of art museums for the survey, and
analyze the data from the survey.

Identification of the Doecent Tcuring
Competency Statements

To discuss particular characteristics of an effective
docent, a series of interviews tock place in which gquestions
were directed toward a total of nine museum educators and
five docents at the University of Texas Art Museum, Fort
Worth Art Museum, Amon Carter Museum of Western Art, Dallas
Museum of Fine Arts, Virginia *useum of Fine Arts, and the
Hirshhorn Museum and Sculpture Garden. Interviews were
solicited from personnel in these wmuseums because they are

representative of art museums that are operated by different

governing authorities, have contrasting educational programs,

train volunteers for docent work in different ways, and
exhiblt contrasting characteristics with resgard to the size
of the docent corps, the size of the educatiocnal staff,

resources, and funding. A preliminary list cf competency

ho
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statements was assembled from the literature and from
transeripts of tape-recorded interviews with museum staff
and docents.

The identified competency statements were grouped into
four major competency categoriles: (1) communication skills,
(2) knowledge, (3) affective attributes, and (4) touring
methods and strategies. Cooper, Jones, and Weber [4], Hall
and Jones [6], and Burns [3] suggest the use of the "know-
ledge" and "affective" categories. The widely accepted
"performance," or "skill" competency caftegory was considered
too broad. For this reason, 1t was divided into two separate
categories: communication skills,and touring methods and
straceglies.

Based upon the identified competency statements, an
initial questionnaire was drafted listing forty-two competency
statements divided into the four competency categorles listed
above. As suggested by Baker and Popham [2, p. 32], a Likert-
type scale was designed to elicit priority designaticns from
all of the respondents on each statement. The fecllowing
scale was used:

4 = Maximum priority, a desperate need
3 = Great importance

2 = Probably gignificant need

1 = Possibly significant need

0 = No good evidence of significant need.
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Guestions eliciting demographic information important
to a meaningful analysls of the responses to each statement
were also drafted. The amount of experience in the museum
was considered to have some possible affect on the priority
designations awarded the statements by both staff and
docents. The same consideration was made for the amount of
Cime staff members devoted to supervision and training of
docents. Because the responsibilities of the staff vary
greatly frcm one museum to another, speciflc questions were
drafted regarding staff responsibilities. For volunteer
docents, the possession of an undergraduate or graduate
degree, and the specific area of specialization were con-

sidered influential wvariabkles.

Validaticn of the Initial Questionnaire

The draft of the guestionnaire, along with drafts of
the instructions, the list of questions seeking demographic
data, and cover letters were delivered to three museum
educators for their review, suggestions, and corrections.
The three museum educators were Edward Lawson, Curator of
Education at the Hirshhorn Museum andé Sculpture Garden;
David Estabrook, Director of Education Programs for the
Smithsonian Institution; and Catherine Crinnan, Docent
Training Cocrdinator at the Virginia Museum of Fine Arts.

As a result of meetings with each of these individuals,

suggestions for minor changes in the wording of some of the
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statements were made and questions seeking valuable addi-
tional demographic data from each respondent were added.
One of the three validators suggested using teaching experi-
ence and other related experience as variables for the
responses of the volunteer docents. Questions seexing this
information were added. The museum staff and volunteer
docents constitute the two major sub-groups for validation
of the compeftency statements. Consideration was given to
eliciting responses from a third major sub-group--classroom
teachers as clients of the museum programs. However, one
validator expressed the opinion that there would be little
interest for this survey among teachers. This opinion was
corroborated by a second validator. For thilis reason, it
was declded not to survey the teachers. Alsc omitted from
the guestionnaire packets was a 1ist of questions seeking
demographic data »egarding the amount of funding designated
for various functlions related to docent training and educa=-
fion in the subject museums. The validatcrs expressed the
ovinion that 1t might be difficult for many c¢f the respon-
dents to obtain, or release this informaticn, and that this
might, in turn, reduce the number of respcnses to the list
of statements.

After final review of the questionnaire, 1t was
printed on a four page, one sheet format. To facilitate
proper distribution, the questionnaires directed to museum

staff were printed on blue paper, and those directed to

e et o .t S —— n I o
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volunteer docents were printed on beige paper. Cover
letters were printed on letter-head stationery and the
gquesticns seeking demographic information were printed on

sheets of paper separate from the list of statements.

Selection of the Sample Museums

Based upon the listings in The Official Museum Direc-

tory complled by the American Association of Museums (1], a
total of 178 art museums, indicating active docent programs,
were identified as the total population for this study.

The directory also specified the governing authority for
each museum. This information was used to divide the popu-
lation into five separate categories. They were:

(1) Federal, (2) State, (3) Municipal or County, (4) College
or University, and (5) Non-Profit Organization.

Because of budgetary limitations, it was necessary to
1imit the mailing of the questionnaire to only half, or 84,
of the museums which constituted the total population. Halfl
of the number of museums in each governing authority cate-
gory were randomly drawn from a hat contalinrning cardcs with
fthe names of all the museums in the category. The results
constituted a stratified sample of the total population

according to governing authority.

Distribution of the Questionnailre
Packets of questionnaires were prepared for mailing to

docent coordinators in each of the sample museums. The




packets contained four copies of the "Docent Tralning
guestionnaire," two printed on blue paper for the museum
staf? (see Appendix B.3), and two printed on beige paper
for volunteer docents (see Appendix B.6). Inside each
folded guestionnaire was the list of guestions seeking
demographic information from each respondent (see Appendi-
ces B.4 and B.7); an addressed, business renly envelcpe;
and a post cardé to be returned separately 1f the respondent
wished <o receive a summary of the findings (see Appendix
B.9). A cover letter,explaining the purposs of the study
and some of the background for the study, accompanied each
of the packets (see Appendices B.2 and B.t). 1In another
cover letter addressed to the docent coordinator in each
of the museums (see Appendix B.1l), it was requested that
the addressec answer and return one of the staff question-
naires and give the other bdblue gquestlonnaire to another
staff member. Further, the docent coordirator was asked to
distribuse the two questicnnaires designated for volunteers
to any two experienced volunteer docents. There was 3lso a
provision in this letter for someone to return the packet if
no volunteer docents were deployed in the museum recelving
the packet.

On Tebruary 1, 1978, the packets were mailed. On
April 15, a reminder letter (see Appendix RB.8) was mailed
to docent coordinators in all of the museums not yet respon-

ing to the coriginal mailing.
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fnalysis of the Data

Analysis of the Priority Ratings
for the Competency Statements

The number of respondents awarding each statement
particular priority designations was summarized for the
total group and the two major sub-groups: museun staff
and volunteer docents.

The responses to the questionnaire were analyzed to
answer the following questions:

1. Do the majority of museum staff and volunteer
docents designate each statement as a significant need?

2. Which competency category receives, on the average,
the highest priority ratings on the individual sta<ements
by all of the respondents.

3. Which competency statements receive the highest
priority designations by all of the respondents?

4. Do the staff and volunteers rate the statements
in the same way?

5. Do the differences in the amount of museum experi-
ence accrued by the respondents cause significant differences
in the priority designations for the statements?

€. Do museum staff who have some responsibility for
supervision of docents rate the competency statements dif-
ferently than those who have responsibility for this tasgk?

7. Do museum staff who have some responsibility for
docent training rate the competency statements differently

than do those who have no reponsibility for this task?
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3. Do volunteer docents who possess undergraduate
degrees in different areas of academic specialization rate
the statements differently?

9. Do volunteer docents who have accrued elementary
level classrcom teaching experience r»ate the statements
differently than those without this experience?

A test of statistical sipnificance appropriate to this
ordinal level data, with independent samples, is the Chi-
Square Test for Independence [5]. This non-parametric test
is deslgned to determine whether a systematic relationship
exists between two variables. This is done by ccmputing
the cell frequencies on a contingency table which would be
expected if no relationship is present between variables
given the existing row and column totals. The expected
cell freguencles are then compared to the actual values
found in the table. The computation is performed according

to the following formula:

(0-E)*
E

X% =z
In this formula, "0" equals the observed frequency in each
cell, and "E" equals the expected frequency calculated as:

(CxR)
N

T =z
where "C" 1s the frequency in a respective column marginal,
"R" is the frecuency in a respective row marginal, and "N"

stands for the total number of valid cases. The greater
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the discrepancies between the expected and actual frequencies,
the larger the Chi-Square becomes [7, pp. 223-2247.

‘n cases where the data did not satisfy the requirements
for meaningful analysis by “he Chi-Square test, as specified
by Siegel (3, pp. 109-110], the Wald-Wolfowitz Runs Test and
the Kuskall-Wallis One-~Way Analysis of Variance by Ranks
Test were used.

The Wald-Wolfowitz Runs Test for small independent
samples was used to test for differences between the ratings
and the rank order of the competency statements by the two
Job status sub-groups (museum staff and volunteer docents)
and the two museum experience sub-grcups: all respondents
with less than 5 years of museum experience, and all respon-
dents with 5 years or more of museum experience [8, pp. 135-
1387. For computation of this fest, average ratings on each
statement within each competency category were figured. The
scores of the two groups involved were rank ordered into one
ordering, and the number cf runs (instances of consecutive
scores from one or the other groups) were counted. A table
of critical values of "r" was used to determine statistical
significance at the .05 level [8, p. 252].

The Kuskall-Wallis One-Way Analysis of Variance by Ranks
Test 1s used to decide whether independent samples are from
different populations. It tests where the differences among
the samocles signify genuine population differences or whether

they represent merely chance variations such as are to be
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expected among several random samples from the same popu-
lation [8, pp. 184-189). The Kuskall-Wallis test was used
to test the differences between the ratings on the compe-
tency statements within the museum staff and volunteer
docent sub-groups. In the computation of this test, the
frequencies were converted to percentages and ranked from
lowest to highest across groups. The ranks were summed in
each group. The test was used to determine whether these
sums of ranks were so disparate that they were not likely
to have come from samples which were drawn from the staff
or volunteer populations. Tabled values of "H" were used
to determine statistical significance at the .05 or .01

levels [8, pp. 282-2831,

Ranking of the Competency Statements

The total point scores were computed for each
statement based upon the frequency distributions for the
total group, and the two job status sub-groups (museum
staff and volunteer docents). The score was computed
by multiplying the freguency of response at each level of
the scale by the value designation for each scale level.
The products of this computation were totaled and divided
by the number of respondents in each group\to arrive at
an average score for each statement. These scores were
used to rank order the statements within each competency

category.
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Ranking of the Four Competency Categories

The point totals used to rank the individual statements
were totaled wilthin each category and divided by the number
of statements in the category. This ylelded an average
rating score for each category. The category with the
highest average point score was ranked highest, the second

highest was ranked second, and so cn.

Recoding and Computer Analysis of the Data

The responses to the statements and the demographic
questions were coded intc an "all-numeric” system to facili-
tate computer anlysis of the data. In addition, the O
through 4 scale employed on the guestionnaire for designa-
ting priority level on each statement was recoded so that
the frequency of omitted responses could be analyzed. The

following recoding procedure was utillzed:

]

Blank 0 (No Response)
0 = 1 (No good evidence of significant need)
1 = 2 (Possibly significant need)

2 = 3 (Probably significant need)

I

3 = (Great importance)
4 = 5 (Maximun priority, a desperate need)
The data were submitted to the computer analysis utili-

zing the Statistical Package for the Social Sciences (SPSS)

program developed by Nie, Hull, Jenkins, and others [7].
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CHAPTER IV

ANALYSIS OF THEE DATA

This chapter vegins with an analysis of the response
to the survey. It is followed by a description of the
sample based upon tne demographic data. The aralysis of
the frequency distributions for the ratings of the compe-
tency statements are presented in four sections. Each
section corresponds, in order, to the four competency
statement categories: (1) communication, (2) knowledge,
(3) affective attributes, and (4) touring methods and
stracegies.

Based upon the total point scores, the statements are

ranked in descending order from highest to lowest priority

within each competency category. In addition, each of the

statements are analyzed for each of the following selected

variables:

1. H¥Major sub-group classification: museum staff or

volunteer docent.

2. DMuseum experience, in years, for both museum staff

and volunteer docents.

3. Certain amounts of staff responsibility devoted to

supervision of docents.

4. Certain amounts of staff responsibility devoted to

training of docents.
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5. Undergraduate degrees possessed by volunteers in
particular areas oi academic specialization.
6. Number of years of teaching experience accrued by

volunteer docents with elementary level experience.

Description of the Sarple

The survey instrument was mailed to docent coordinators
in a sample of eightyfour art museums. At least one indi-
vidual in fifty-four (64.3 percent) of the museums completed
and returned a questionnaire. A list of the museums parti-
cipating in this survey appears in Appendix A. An average
of 2.61 questionnalres were received from each of the fifty-
four museums, for a total return of 141 individual responses.
Eight of the sample museums were disqualified. Of the eight
museums, one was disqualified because the questionnaire
packet was returned by the United States Postal Service (for
lack of known addressee). The remaining seven museums were
disqualified because they did not have a volunteer docent
program. Altogether, these disqualifications constituted
12.9 percent of the response. Counting these disgqualifica-
tions, 73.8 percent of the sample museums responded to the
survey,

Responses to the questionnaire were received from art
museum personnel representing museums in each governing
authority category. Figure 1 shows that the highest per-

centage of responses was received from personnel in art
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Federal (1.5%)

- State (4.9%)

Municipal or County (14.5%)

Fig. l--Art museums by governing authority.

governed by non-profit organizations; while responses from
personnel in federally governed museums represented the
lowest percentage.

Of the original sample, at least 50 percent of the
museums in each of the governing authority categories
responded to the survey. Personnel in all three of the
state governed art museums selected from the population,
responded to the survey. There was also a high cercentage
of return from college and university funded art museuns
(81.8 percent) and those museums ocpverated as non-profit
organizations (75.5 percent). The respcnse was lower for
federally funded museums (50.0 percent).

3ixty-four respondents (45.5 percent) were paid staff
members in thelr respective museums; while seventy-seven

(5L.5 percent) of the respondents were volunteer docents.
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Over 91 percent of the respondents were female. The respon-
dents represented a wide age range. Most of the respondents
were 25 years of age or older, but less than 55 years of
age. Almost 60 percent of the staff were 35 years of age
or younger, while in contrast, 87.1 percent of the volun-
teers were over 35 years of age.

Figure 2 shows that more than half of the respondents
had less than five years experience in their Jobs as staff

or as volunteers. DMore staff members (62.5 percent) than

Percent

| L

82.5

§1.9

Starf Volunteers Total
Group
D lLess than 5 Years

$ to 10 Years

Hm 11 or More Years

- N¢ Regponse

Flg. 2--Percentages of respondents with certain amounts
of museum experience,




volunteers (51.9 percent} had worked in their respective

-

museums less than five years.

Figure 3 describes comparatlve amounts of staff respon-
sibility devoted to particular tasks in the museum. This
graph i1llustrates that most of the respondents had some

responsibility for supervision, evaluation and training of

Percent

Supervise Docents

Evaluate Docent
Performance

Screen Prospective
Docent Applicants

Trair Docents

Schedule Docent
Tours

Supervise
Activities of the
Education Dept.

Puhiic Relations
and Qutreach

General Museur
Duties

No Responsibilaty 34 to 57 percect

33 percent or less

68 percent or more

Fig. 3-~Percentages of total responsibility devoted

0 particular tasks for museum staf?.
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docents. A small number of the staff indicated that

68 percent or more of their total work responsibility was

cdevoted to supervision of docents and the training of

docents. Only 15.6 percent of the respondents in the staff

sub-group indicated that they had no responsibility for

docent training. Large percentages of the respondents

indicated that they had no responsibility for screening

prospective docent applicants, scheduling docent tours,

oublic relations, or general museum duties.

Figure 4 represents the average percentages of total

responsibility devoted to the eight activities shown in

Supervise Docents

Evaluate Docent
Performance

Screen Prospective
Docent Applicanrts

Train Jocents

Scheduie Ducent
Tours

Supervise
Activities of the
Educatiorn Dept.

Public Relaticns
and Oucreach

General Museum
Duties

Percent
Q5 10 15 20 25
i 1 k 5 )
14.9
.5
17.2
7.5
21.3
1.3
19.6

Fig. 4-—-Averapge percentages of total resvonsitility
devoted to particular tasks for museum staff.




MLl carvdr ol st 8 1e s b dae oA

58

Figure 3. The activity which, on the average, consumed
most of the respondents time was the supervision of activi-
ties within the education department. A high percentage of
the respondents claimed that this activity consumed more
than one-third of their total work responsibilities. Large
amounts of staff time were alsc deveoted to general museum
duties and the training and supervision of docents. The
respondents spend just over 17 percent of their total time
training docents and almost 15 percent of their time super-
vising docents.

Figure 5 depicts the percentage of volunteer docents
possessing specific amounts of college level education, as
well as, the particular areas of specialization in which
earned degrees were awarded. The graph shows a total of
71 percent of the volunteer docents responding to this
survey possessed bacnelors degrees. Almost 17 percent of
those with earned bachelors degrees also held graduate
degrees. More than half of the docents were awarded their
undergraduate degrees in education or the arts. Of those
docents with graduate degrees, over 70 percent were awarded
them in education or the arts.

It 1s shown in Figure © that over half of the docents
responding to this survey had no classroom teaching experi-
ence. Just over 36 percent had one to ten years of teaching

experience. The docents acguired most (40.0 percent) of
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[ ")
Educaticn
"‘ f36.8%) Percwent
Graduate
Degree
1
L.
- Gruduate
IR Study
\. y r‘
Undergraduate
Degree
4 “\
Education
(27.7%)
Undergraduate
History or Study
Anthropology
(01.0%)
- J
No
Response 15.6

Fig. 5--Percentage of volunteer docents possessing
specific amounts of college level ecducation and academic
degrees in varticular areas of specilalization.

0 Percent 100

T
A

No Experience
1 to 5 Years

% 6 to 10 Years

[:] 11 or More Years

Fig. 6--Percentages of volunteers possegsing certain
amounts of teaching experience and designations of experi-
ence at particular levels.
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their classroom teaching experience with children at the
elementary school level.

As shown in Pigure 7, more than half of the docents
designated that they had acquired experience in fields
other than teaching. Most of this related experience was
in education-related areas. Experlences as a scout leader,
a Red Cross volunteer, or a Sunday school teacher were

typical examples clted by volunteers.

Percent
100 -

||”|H”i 16 or More
11.7 Years

UL £ S
RIS LA — cation
6.5 11, to 15 ="59.2%

7 =
: fé 6 to 10 /’/, : -
/ 16.9 YBZI‘S p— ==

Z o

Arts
26.2
1 to 5 (_ )
Years T
- Type of Experience
No
Experience

44.1

Fig. 7--Percentages of volunteers possessing certailn
amcunts of related experience and type of experience.
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Over 26 percent of the volunteers claimed arts-related
experience (as an artist, dancer, or musicizn). Over
14 percent claimed professional or work experience not
related to education or the arts.

Analysis of the Priority Rankings

According to Comvetency Category

Analysis of the respconse to each competency statement

is presented in four sections, each corresponding to one of
the four competency categories. Within each competency
category, each statement is priority ranrked according to
the total point scores received from (1) the total group,
(2) museum staff, and (3) volunteer docents. As a general
overview of the ratings, the results of the priority ranking
by the museum staff are compared with that of the volunteer
docents. A nmore detalled analysis of the data is vresented
in tables which illustrate, in percentages, the frequency
distributions for the responses to each statement with

respect to the variables in this study.

Communication Competency Statements
The result of computing the total point scores for
statements in this category reveals general agreement on the
priority ranking by museur staff and volunteer docents.
Figure 8 iliustrates the comparison. The docents ranked
statement III (speak clearly, audibly, and with modulation)

significantly higher than did the museum staff. In contrast,




statements I (exhibit honesty,

sincerity,
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unaffectedness,

naturalness, and spontaneousness during a guided tour) ana

Communication Competencies

Rank Order by Museum Staff

Communicate a positive and enthus-
fastjc attitude toward the museum,
the collection and art in general.

Adjust the languege and word usage
to rnhildren of different ages and
intellectual development.

Express ldeas c¢learly and logically.

Exhibit honesty, sincerity, unaffect-
edness, naturalness and spontanecus-
ness durtng a gulded tour.

Accept comments, and answer

questions with ease.

Speak clerrly,
madulation.

audlhly and with

Initiate s dialogue with members of
ithe tour group.

Verbally represent the works of mrt
to a group.

AD

O e €
&)
© )
O,
Q@

Rank Uvder Ly Veluateer Docents

Adjust the ianguage aml word usage tno
children of drtfersnt ages and
intellectunl develoupment .

Communiicate a positive and enthuys-
iastic attitude towsrd the museum.

the rollectsnn and art tn general

Express ideas clecarly and logicaltly.

Speak clearly,
modulation.

audibly and with

Exbhibil honesty, sincerity, unaffect-
edness, naturalpess and spontaneous-
ness during a guided tour.

Accept comments,
with ease.

and answer questioons

Initiate a djalogue with members
of Lhe tour group.

Verbally represcnt the works of art
to a gronp.

Fig. 8--A comparison of the priority rank ordering of
the competency statements in the communication category Ly

the museuwn staf?

and volunteer

docents.

VI (accevt comments, and answer questions with easce) were

each ranked one step lower by the volunteers than by the

staff.

Both groups awarded statements VIII (communicate a

positive and enthusiastic atfitude toward the nuseum, the

collection and art in general) and IV

(adjust language and

work usage to children of different ages and intellectual




63

development)} high rankings. A minor difference was that
the staff rated statement VIII highest, while the volunteers
ranked it at number two.

Table I also shows that communilication competency
statements IV and VIII were considered to be of "Maximum
Priority" by more staff and volunteers than any other
statement in this category. Of the two statements, VIII
received a higher percentage (58.2) of the highest ratings
than did IV (55.3). The other comnunication competency
statements in this category were considered of "Great Im-
portance” by most of the respeondents. While most of the
respondents rated statements V and VII at the "Great Impor-
tance" level, analysis of the data in Table I indicates that
there is more disagreement on these two statements than on
any other communication competency category statements. The
majority of the respondents are distrikuted between the top
three ratings on tThe priority scale; and some of the respon-
dents indicated "No good evidence of significant need" for
these statements. All of the remaining statements in this
category received ratings clustered around the two top levels
on the priority scale.

As noted above, the difference in the ratings of the two
groups was significant for statement III. The Chi-Square
test for independence yielded a X? of 8.83912 with 2 degrees

of freedom for statistical significance at less than the
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TABLE 1

SUMMARY OF THE RATINGS ON THE COMMUNICATION COMPETENCY
STATEMENTS BY THE TOTAL GROUP AND THE TWO MAJOR
SUB-GROUDS: MUSEUW STAFF AND VOLUNTEER DOCENTS

Rank Priority Desigration NO
Order Competencv Statement 5 4 3 2 1 Response n
(1) ¥I11I. Communicate a positive and enthusiastic attitude toward the
museum, the collection and art in general.
Total Group 58.2 38.3 3.3 141
Museum Staff 67.2 28.1 4.7 64
Volunteer Docents 30.65 46.8 2.6 77
- 141
(2) IV. adjust lanzuage and word usage to children of different ages
and iptellectuzl development.
Total Group 55.3 36.2 7.8 141
Museum Staff 43,4 39.1 10.6 1.5 64
Volunteer Docents 61.0 33.8 5.2 77
'" 141
(3) I1. Express ideas clearly and logically.
Total Group 34.8 53.8 6.4 141
Museum Staff 34,4 57.8 7.8 64
Volunteer Docents 33.1 09.7 5.2 77
141
(4) I[11. Speak clearly, audibly and with modulatioun.
Total Group 24.1 6€6.9 9.2 0.7 141
Museum Staff 15.6 5.8 13.6 . 64
Volunteer Docents 31.2 ©3.6 3.9 . .. 1.3 77
X2 = 8.83912 df = 2 p< .01 141
(53 V1. Accept comments, and answer ques:iions with ease.
Total Group 24.1 83.8 11.3 n.7 141
Museum Stalf 26.6 59,4 12.3 1.6 64
Volunteer Docents 22.1 67.2 10.4 77
141
(8) I. Exhibit honesty, sincerity, unaffectedness,‘naturalness and
spontaneousness during a2 guided tour.
Total Group 34.8 31.8 9.9 2.8 0.7 141
Museum Staff 31.2 53.1 190.9 4.7 64
Volunteer Docents 37.7 5C.9 9.1 1.3 1.3 77
141
(7) V. Initiate a dialogue with members of the tour group.
Total Croup. 22.0 46.8 20.5 7.8 2.8 141
Museum Stai€ 28.1 46.9 20.3 1.6 3.1 D)
Volunteer Docents 16.92 46.3 10.8 13.0 2.6 77
141
(8) VII. Verballyv represent works of art to a group.
Total Group 14.2 3.2 33.3 8.5 5.0 2.8 141
Nuseum Staff 12,5 32.8 42.2 7.3 1.6 3.1 Bl
Volunteer Docents 15.6 38.0 25.0 a.1 7.8 2.8 77

4|
e
=
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.01 level. The staff and volunteers were in agreement on

the remaining statements in this category.

Muaseum Experience

Table IT compares the responses of groups of individ-
uals with varying amounts of museum experience to each other
and to the ratings of the total group. Listed under each
communicatlon competency statement are frequency distribu-
tions, in percentages, of the values awarded by all of the
respondents, respondents with less than five years of experi-
ence, and respondents with five or more years of experience.

The group of respondents with five or nore years of
experience nad a higher percentage of respondents awarding
statements III, V, and VI a value "4" (Great Importance).
This same group also had a higher percentage of respondents
favoring statements IV and VIII at a value "5, Chi-Square
tests for independence indicated no relationship between the
number of years of museum experience and the ratings on this

set c¢f competency statements.

Respongibilities of the Museum Staff

Table TIII shows the frequency distributions for values
awarded the statements in this category by museum staff with
varying amounts of responsibility for supervision of docents.
The distributions for statements II, III, VI, and VIII show
consistent agreement between the individuals in each category.

Statement VIII was rated at a value "5" by 2 high majority of




TABLE II

SUMMARY OF THE RATINGS ON THE COMMUNICATION COMPETENCY
STATEMENTS BY THE TOTAL GROUP WITH CERTAIN AMOUNTS
OF MUSECUM EXPERIENCE

Rank Priority Designation No
Order Competencyv Statement 5 4 3 2 1 Response

(1) VIII. Communicate a positive and enthusiastic attitude toward the
museum, the collection and art in general,

Total Group 58.2 38.3 3.5
Less than 5 Years 355.0 40.0 5.0
5 Years or More 61.7 36.7 1.7
(2) IV. Adjust language and word usage to children of different ages

and intellectual development.
Total Group 35.3 . .8 .
Less than 5 Years 52.5 35.0 11.3 1.3
5 Years or More 60.0 .3 .o

{(3) II. Express ideas clearly and logically.
Total Group 34.8 58.9 5.4
Less than 3 Years 33.8 61.3 3.0
S Years or More 36.7 55.0 8.3

(4) III. Speak clearly, audibiy and with modula*ion.
Total Group 24.1 66,0 g.2 ‘
Less than 5 Years 27.5 62.3 10.0
5 Years or More 20.0 7O0.C 8.3

(3} VI. Accept comments, and answer questions w%ith ease,
Total Group 24,1 63.8 11.3 0.7
Less thkan 5 Years 26.3 BZ.3 10.0 1.3
S Years or More 21.7 66.7 11.7

(6) I. Exhibit honesty, sincerity, unaffectedness, naturalness and
spontaneousness during a guided tour.
Total Group 34.8 51.8 2.9 2.8 0.7
Less than 5 Years 33.8 32.% 11.2 1.3 1.3
S Years or More 36.7 50.0 8.3 3.0

(7) V. Initiate a dialogue with memters of the tour group.
Total Group 22.0 46.8 20.6 7.8 2.8
Less than 5 Years 20,0 d42.5 22.5 12.5 2.5
5 Years or More 25.0 333 16.7 1.7 3.3

(8) VII. Verbally represent works of art to a group.
Total Group i4.2 36.2 33.3 8.5 3.0 2.3
Less than 3 Years 10.0 43.8 31.2 7.4 6.3 1.3
S Years cr More 1I8.3 26.7 26.7 10.0 3.3 3.0




TABLE TII

SUMMARY OF THE RATINGS ON THE COMMUNICATION COMPETENCY
STATEMENTS BY MUSEUM STAFF WITH CERTAIN AMOUNTS OF
THEIR TOTAL RESPONSIBILITY DEVOTED TO
SUPERVISION OF DOCENTS

Ranx Priority Designation No
Order Compeiency Statement ) 4 3 2 1 Response

(1) VIII. Communicate a positive and enthusiastic attitude toward the
museum, the collection and art in general.

All Staff 87.2 28.1 4.7
No Zesponsibility 64.3 35.7 .
Less than 33% 65.1 30.2 4.7
33% or More 87.5 12.5
(2) IV. Adjust language and word usage to chiidren of different ages
and intellectual development.
All Staff 48.4 32.1 10.6 1.6
No Responsibility 3J0,0 33.7 14.2
Less than 33% 31.2 39.5 9.3 ..
33% or More 37.5 37.5 12.5 12.5
(3) I1. Express ideas clearly and logically.
311 Staff 34.4 357.8 7.8
Nn Responsitility 28.6 71.4 ..
Less than 233% 41.9 45.8 9.3
33% or More 12.5 75.0 12.5
(4) I. Exhibit honesty, sincerity, unaffectedness, naturalpess and
spontaneousness during a guided tour.
ill Staff 31.3 53.1 10.9 4.7
~No Responsibility 14.3 78.5 7.1 -
Less than 33% 3.3 48.a 7.0 4,7
33% or liore 25.0 235.0 37.5 12.3 .
X2 = 17.98732 df = 9 T p< .04
(5) V1. Accept comments, and answer questions with ease.
All Staff 26,6 52.4 12.5 1.6
No Responsibility 21.4 71.4 7.1 ..
Less than 33% 30.2 51.2 16.3 2.3
33% or More 25.0 75.0 .
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rRank Priority Desigratien NO

Order Competency Statement S 4 3 2 1 Resporse
(6) I11. Speak clearly, audibly and with modulation,
All Staif 15.6 638.8 15.8
No Responsibility 14.3 78.6 7.1
Less than 33% 20,9 3581 20.9
33% or More .. 1C0.0
() V. Initiate 2 dialcgue with members of the tour group.
All Staff 28.1 46.9 22.3 1.6 3.1
Yo Responsibility 28.6 42.9 14,3 7.1 7.1
Less than 33% 34.9 48.8 14.0
33% or More . 7.0 62.35
(8) VII. Vertally represent works of art to a group
411 Staff 12.5 32.8 42.2 7.8 1.6 3.1
No Responsibility 14.3 42.9 14,3 7.1 7.1 14.3
Less than 23% 11.9 31.0 47.8 2.5
33% or More 12.3 25.0 62.3
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individuals in each category. Statement IV is rated at a
value "5" by individuals in two of the three responsibility
categories. The majority of those individuals who supervise
docents, more than one-third of their time on the job, were
divided between values "4" and "5." A higher percentage of
individuals in this same category also rated statements V
and VII lower than the respondents in the other responsi-
bilisy categories.

Even though the frequency distributions for statements
I and V indicate a relationship between amount of responsi-
bility for supervision of docents and ratings on these
statements, they are not statistically significant at the
.05 level.

Table IV summarizes the frequency distributions for
staff with varying amounts of responsibility for docent
training.

The high priority ranking for statement IV by all
staff 1s caused, in part, by the large number of respondents
in the "No Responsibility” and "Less than 33%" responsibil-
1ty groups awarding 1t a value of "5" (Desperate Need). The
small number (9) of staff indicating that more than 34 per-
cent of thelr job was deveoted to docent trailning distributed
themselves between the top three value ratings. Of the six
individuals who indicated between 34 and €7 percent respon-
sibility for docent training, 5C percent rated statement IV

at a value "4" (Great Importance). The three individuals




70

TABLE IV

SUMMARY OF THE RATINGS ON TEE COMMUNICATION COMPETENCY

STATEMENTS BY MUSEUM STAFF WITH CERTAIN AMOUNTS OF
THEIR TOTAL RESPONSISBILITY DEVOTED TO
THE TRAINING OF DOCENTS

Rank Priority Designation No
Order Competency Statement 5 4 3 2 1 Respconse n
(1) VIII. Communicate a positive and enthusiastic attitude toward the
museum, the ccllectior and art in geaeral.
a1l Staff 67.2 28,1 4.7 64
No HResponsibility 60.0 40.0 .. 10
Less than 33% 71.1 24.4 4.4 45
34 to 67% 50.0 33.3 16.7 6
More than 68% 66.7 33.3 3
64
(2) IV, Adjust language and word usagé to children of different ages
and intellectual development.
All Staff ¢8.4 39.1 10.6 1.6 64
No Respeonsibility 5350.0 40.0 10.0 10
Less than 33% 53.3 37.8 6.7 2.2 45
34 to 67% i5.7 50.0 33,3 6
More than 68% 33.3 33.3 33.3 _3
64
(3) IT. Express ideas clearly and logiecally.
All Staff 34.4 537.8 7.8 54
5o Besponsibility 20.0 70.0 10.9 12
l.ess than 33% 40.0 37.8 2.2 45
34 to 67% 16.7 50.0 33.3 6
More than 68% 33.3 33.3 33.3 3
64
(4) I. Exhibit honesty, sincerity, uraffectedness, naturalness and
spontanecusness during a guided *our.
AlZ Staff 31.3 353.1 10.g 4.7 64
No Resconsibility 20.0 30.0 40.6 .. 10
Less than 33% 33.3 37.8 8.7 2.2 45
34 to 67% 33.3 5C.0 16.7 6
More than 58% 32.3 33.3 33.3 3
X< = 18.81770 df = 9 p<.03 64




Ranx Priority Designation Xo

Order Competency Statement 5 4 3 2 1 Response
(5) VI. Accept comments, and answer guestions with ease.
411 Staff 26,6 59.4 12.5 1.6
NOo Responsibility 10.0 30.0 :0.0 .
Less than 33% 31.1 53,3 13.3 2.2
34 to 67% 33.3 66.7 .
More than 68% 66.7 33.3
(6) ITI, Speak clearly, audibly and with modulation.
All Staff 15.6 68.8 13.6
No Responsibility 10.0 90.90 e
Less than 33% 15.8 6%.29 15.6
31 to 67% 16,7 350.9 33.3
More than 68% 33.3 33.3 33.3
(73} V. Initiate a dialogue with members of the tour group.
All S<caff 28.1 46,2 20.3 1.6 3.1
Jdo Respensibility 20.0 40,0 40.0 .. ..
Less than 33% 26.7 5i.1 17.8 .. 4.4
34 to 67% 56,7 33.3 N ..
More than 358% N 33.3 33.3 3:2.3
X2 = 29.60403 df = 12 p<. 01
(8) VII. Verbally represent works of art to a grcup.
311 Stazff 12.5 32.8 42.2 7.8 1.6 3.1
No Responsibility 20,0 30.0 30.9D ..
Less rthan 33% 13.3 26.7 44.53 3.9 2.2 4.4
34 to 67% - 33.3 E0.u 16.7 .
More than 68% .. 66.7 33.3
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who declared thelr responsibility for training docents to
comprise more than €68 percent of their jobs were diverse in
their opinions cn these compeiency statements. All three
rated statements I through V differently. Two of the respon-
dents agreed that statements VI and VII were of "great
importance,”" but not a "desperate need." Likewise, two of
the respondents in this category rated statement VIII at a
value "5." As with individuals in other groups, it was noct
unanimous. Statement VIII received value "5" ratings by
the nighest percentage of individuals in each group. The
highest percentage of those individuals with less than
33 percent responsibility for docent training designated
this statement a "desperate need." All rnuseum staff were in
close agreement in their ratings on these statements.

Undergraduate Educatior and Teaching
Experience Among Volunteers

Table V summarizes the responses of volunteer respon-
dents with bacnelors degrees. Listed under each statement
is a summary of the frequence distributions for (1) all of
the volunteer docents replying to the survey, (2) volunteers
possessing an undergraduate degree with specialization in
Education, and (3) volunteers possessing an undergraduate
degree in one or more of the Arts. The "Other" category
includes the responses of volunteers with an undergraduate
degree 1in the sciences, liberal arts, history, anthropology,

and any other academlc specialization designated. The total
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TABLE V

SUMMARY OF THE RATINGS ON THE COMMUNICATION COMPETENCY
STATEMENTS BY VOLUNTEER DOCENTS POSSESSING AN
UNDERGRADUATE DEGREE IN PARTICULAR AREAS
OF ACADEMIC SPECIALIZATION

Rank Priority Deslgnarion No
Order Competency Statement 4 3 2 1 Respcnse n
(1) IV. Adjust language and word usage to children of different ages
and intellectual development.
All Volunteers 1.0 33.8 5.2 77
Education 658.8 31.3 18
Arts 72.7 27.3 .. il
Other 57.1 32.1 10.7 28
53
{(2) VIII. Communicate a positive and enthusiastic attitude toward the
museum, the collection and art in general.
All Volunteers 50.8 46.8 2.8 77
cducaticn 62,2 37.5 16
Arts S4.3 45.5 . 11
Other 20.0 46,4 3.8 28
35
(3) II. Express ideas clearly and logically,
All Volunteers 35.1 39.7 5.2 ‘. . . K
Education 31.3 EZ.3 6.3 .. . - 15
Arts 45.5 432.53 2.1 11
Other 32.1 867.9 25
33
(4) ITI. Speak clearly, audibly and with modulation.
All Vplunteers 31.2 E£3.8 3.9 . .. 1.3 i7
Education 20.0 B8O0.0 .. . e 16
Arts 45.5 45.5 8.1 11
Other 21.4 78.86 28
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Rank Priority Designation No
Order Competencv Statement 5 4 3 2 1 Response 0
(5) I. Exbibit horesty, sincerity, unaffectedress, naturalness and
spontanecusness during a guilded tour.
All Volunteers 37.7 50.6 9.1 1.3 1.3 i
Education 37.% 356.3 6.3 18
Arts 45,5 27.3 27.3 11
Other 39.3 50.0 10.7 23
S5
(6) VI. Accept comments, and answer guestions with ease.
All Volunteers 22.1 67.5 1i0.4 77
Education i2z.2 Y3.0 12.3 16
Arts 18.2 B1.3 . 1i
Other 21.4 67.9 10.7 238
95
(7) V., Initiate a dialogue with members of the tour group.
All Volunteers 16.9 48.8 20,8 13.0 2.6 77
Education 6.3 62.5 12.3 18.8 .. is
Arts - 43.5 36.4 9.1 9.1 11
Other 25,0 33.7 21.4 17.9 28
53
(8) VII. Verbally represent works of art to a group.
A11 Volunteers 15.6 39.0 26.0 9.1 7.8 2.6 77
Education 6.3 37.5 37.5 12.5 6.3 18
Arts 20.0 40.0 10.0 . 30.0 11
Other 18.5 37.0 29,6 14.8 28
53
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number of volunteers with undergraduate degrees is fifty-
five. The total number of volunteers responding tc this
survey is seventy-seven.

Those respondents with degrees in the arts had varying
opinions on five of the eight statements, while those with
degrees 1n education had & clear consensus of opinion on
seven out of the eight statements. For statements I, 11,
IIZ, V, and VIII, less than {fifty vercent ¢f the volunteers
with degrees in the arts agreed on any ocne value designation.
Over 90 percent of the volunteers in this category were
divided evenly between valueg "5" and "4" on statements IT
and IZIT. In contrast, a clear majority (62.5 percent and
80.0 percent, respectively) of those with degrees in educa-
tion selected value "U" (Great Importance) for the same
statements. The high percentage of resvondents in each
speciallzation category awarding statement IV a value "5"
contributed to the high percentage of all volunteers award-
ing it a value "5." Over 70 percent of the resopondents
with degrees in the arts awarded this statement a value "5."
A smaller percentage of volunteers in each category awarded
statement VIIT a value "5." This affects the rating by all
volunteers as ccontrasted with the ratings of the staff.

Volunteers in all categories exhibited indecision on
statement VII. The number of respondents in each category
distributed themselves on all steps of the priority scale.

Chi-Square tests for indevendent showed no systematic
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relationship between the degree specialization and ratings
on these statements.

Table VI shows the percentage of volunteers, with
varying amounts of teaching experience, awarding the state-
ments particular value. Listed under each statement are
summaries of the frequency distributions for (1) all of the
volunteer docents, (2) respondents possessing no teaching
experience, (3) respondents possessing between one and ten
years of teaching experience with experience on the elemen-
tary level, and (4) respondents possessing eleven or rore
years teaching experience with experience on the elementary
level. The tctal number of twenty volunteers, with teaching
experience on the elementary level, responded to this survey.
The number of respondents with no teaching experience is
more than double the number with experience. As a result,
the ratings by the individuals in this group have a strong
affect on the averages for the total group. The ratings by
the group wlth no feaching experience are distributed on the
five point priority scale more than those of the groups with
feaching experience.

For example, on statements I, II, and III, a much
higher percentage of respondents in the "1 £o 10 Years'
experience categcery chose value "4" (Great Importance), than
did those in the "No Experience" category. On statement III,
32.4 percent of the respordents in fhe "1 to 10 Years"

category chose value "4," while 57.1 percent in the "No
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TABLE VI

SUMMARY GF THE RATINGS ON THE COMMUNICATION COMPETENCY

STATEMENTS BY VOLUNTEER

DOCENTS WHO HAVE ACCRUED

CERTAIN NUMBERS OF YEARS OF ELEMENTARY LEVEL
TEACHING EXPERIENCE

Rank Priority Designation hYel
Order Competency Statement 5 4 3 2 1 Response n
(1) IV. Adjust language and word usage to children of different ages and
intelliectual development.
All Volunteers 61.0 33.8 5.2 77
No Experience 54.8 35.7 8.5 42
1 to 10 Years 58.8 41.2 17
11 or More Years 100.0 ]
2
(2) VIII. Communicate a pesitive and enthusiastic attitude toward the
' museum, the collection and art in general.
A1l Veoluncteers 30,6 46.8 2.6 i
No Experience 57,1 38.1 4.8 42
1 te 10 Years 6.7 33.3 17
11 or More Years 33.3 €66.7 3
62
(3) I1. Express ideas clearly and logically,
All Volunteers 35.1 58.7 3.2 77
NO Experience 3%8.1 37.1 4.8 )
1 to 10 Years 17.6 75.0 5.9 17
11 or More Years 33.3 33.3 33.3 3
62
(4) ITI. Speak clearly, audibly and with mocdulation,
All Volunteers 31.2 63.6 3.8 .. . 1.3 77
No Experience 35.7 F7.1 7.1 .. .. 43
1 to 10 Years 17.6 82.4 17
11 or More Years 100.0 3

o)
N
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Rank Priority Designation NO
Order Competency Statement 3 4 3 2 1l Response n
{3) I. Exhibit honesty, sincerity, unaffectedness, naturalness and
spontanesusness during a guided tour.
All Volunteers 37.7 50.6 8.1 1.3 1.3 77
No Experience 33,1 32.0 9.6 2.3 42
1 to 10 Years 35.3 64.7 . 17
11 or More Years 66.7 33.3 _3
2
(8) VI. Accept ccmments, and answer questions with ease,
All Voilunteers 22,1 67.5 10.4 77
No Experience 26.2 61.9 11.9 42
1 to 10 Years 11.8 76.3 11.8 17
11 or More Years 33.3 33.3 33.3 3
62
(7) V. Initiate a dialogue with members of the tour group.
ATl Volunteers 16.9 46.85 292.8 13,0 2.6 77
No Experience 19.0 38.1 23.8 14.3 4.8 42
1 to 10 Years 5.9 76.5 17.6 17
11 or More Years 100G.0 3
62
(8) VII. Verbally represent works of art to a group.
AlY Velunteers 15.6 39.0 28.0 9.1 7.8 2.6 77
No Ixperisnce 19.1 38.1 21.4 7.1 12.0 2.3 42
1 to 10 Years 47,1 41.2 11.8 , 17
il or More Years 100.0 3

O
[Sv]
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Ixperience" category chose value "#." This frend is
consistent throughout the distributions for these statements.
Of particular interest are the ratings for top pricrity
statements IV and VIII. Al three of the respondents indi-
cating eleven or mwore years of teaching exverience rated
item IV a value "5." Those with less than ten years of
experience were closely divided between value "5" and value
"U" with the majority (58.8 percent) selecting value "5."
A slightly lower percentage of those respondents without
experience also awarded this item a vaiue "5." A high per-
centage (64.7) of the respondents with one to ten years of
experience rated item VIII at a value "5." 1In contrast,
however, two of the three respondents in the "1l or More
Years™ category rated this item at a value "4." Chi-Square
tests for independence on each of these statements indicated
no systematic relationship between the amount of teaching

experience and the ratings ocn these statements.

Knowledge Competency Statements

The result of computing the total point scores for
statements in the knowledge competency category revealed
agreement between the two groups on all but the two hilighest
priority items. Figure § indicates that both groups chose
statements I (relate the objects and exhibitions to the
students' own experiences and intellectual capabilities)
and V (present enough information to make the tour interest-

ing and informative) as the two most important knowledge
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statements. The staff ranked statement I the highest,
while the volunteers ranked statement V the highest.

Table VII shcows that cnly statement I recelilved value
"5"™ ratings from toth groups. Seven out of the total of
eleven statements in this category recelved value "4"
ratings. In addition, a great deal of disagreement marks
the overall ratings for statement VIZI. As a group,
34,8 percent of all respondents designated it at a value
"3" (Probably Significant). A larger percentage (4.5} of
the respondents were split between values "4" and "2." This
trend is repeated in the ratings of individuals in both sub-
groups. The same percentage (32.5) of volunteers awarding
statement VIII value "3" also awarded statement IX a value
"1" (No Good Evidence of Significant Need). A slightly
highe» percentage (35.9) of the staff also awarded this
statement a value "1." Most of the respondents (83.7 percent)
awarded this item a value of "3" or less. In a likewise
manner, a high percentage (41.8) also designated statement
X1 a value "1." While a siightly lower percentage of the
respondents awarded this item a value "3" or less, the per-
centage in agreement for awarding it a value "1" is
significantly higher. As groups, a nigher percentage of the
museun staff rejected statement XI that did the volunteers.
More than 45 percent of the staff awarded this item a value
"1," as opposed to exactly 39 percent of the volunteers.

More than twice the number of volunteers (17) than staff (7)
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TABLE VII

SUMMARY OF THE RATINGS ON THE KNOWLEDGE COMPETENCY STATEMENTS
BY THE TOTAL GROUP AND THE T¥WO MAJOR SUB-GROUPS:
. MUSEUM STAFT AND VOLUNTEER DOCENTS

Rank Priority Designation NG
Order Competency Statement 5 4 3 2 1 Resnonseg n
(1) I. Relate the objects arnd exhibitions to the students' own

experiences and intellectual capabilities.

[ o I Ll

Total Group 47.%3 34.0 13.5 3.5 0.7 0.7 141
Museum Staff 31.6 26.86 15.8 1.6 .. 1.6 54
Volunteer Docents 44.2 40.3 9.1 5.2 1.3 77
141
(2) V., Present enough information to make the tour interesting and
informative.
Total Group 32.6 56.0 9.9 0.7 0.7 14
Museum Staif 23.0 59.4 15.6 . 6
Volunteer Docents 39.0 353.2 5.2 .3 1.3 7
14
(3) IV. Include in a tour the accurate facts and points important to
the exhibition.
Tctal Group 31.9 46.8 17.0 2.3 1.4 141
Museum Staff 31.3 413.8 1S5.8 3.1 3.1 54
Volunteer Docents 32.5 438.4 13.6 2.6 77
141
(4) VI. Present interesting and informative material without the use
of notes.
Total Crouc 30.5 36.8 22.9 3.0 5.7 141
Museum Staff 29.7 39,1 21.9 3.1 5.3 H4
Volunteer Docents 31.2 35.1 22.1 6.4 3.2 77
141
(5) VII. Draw comparisons between selected objects in the museum.
Total CGroup 17.7 46,1 26.2 7.8 2.1 141
Museum Starf 21.9 40.8 28,1 8.3 3.1 !
Volunteer Docents 14.3 50.6 24.7 9.1 1.3 77
141
(6) VIII. Use and art research library.
Total Group 14.2 19.9 34.8 20.6 10.6 141
Museum Staff 10,9 21.9 37.5 23.4 5.3 G4
Volunteer Docents 16,9 18.2 32.5 18.2 14.3 77
141
(7) II. Plan and execute a tour based upon an interesting and pertinate
theme.
Tctal Grouv 12.8 4%8.2 24.1 g.2 1.3 0.7 id1
Museum Stard 15.6 43.3 26.6 9.4 4.7 .. B84
Volunteer Docents 10.4 351.9 22.1 10.4 3.9 1.3 77

[
=y
[

.




| 408 €L br s e

83

anK Priority Designation No
Order Competency Statement 4 3 2 1 Response n
(8) IIT. Plan a tour which follows & logical order.
Total Group 10,6 16.1 29.8 10.6 2.1 0.7 141
Museum Staf 10.9 3.8 35.9 6.3 1.5 1.6 64
Volunteer Docents 10.4 d8.1 24.7 14.3 2.6 77
141
(9) X. Represent the chjects in the museum's collection in historical/
cultural perspective.
Total Group 12.8 34.8 29.1 20.6 2.1 0.7 141
Museum Staff 10.8 34.1 34.4 17.2 3.1 . . 64
Volunteer Docents 14.3 33.1 24.7 23.4 1.3 1.3 77
141
(10) XI. Pass a comprehensive college level arg history course.
Tota. Group 8.5 14.2 16.3 19.1 4.8 141
Museum Starff 6.3 15.6 10.92 21.9 3%.3 54
Volunteer Docents 10.4 13.0 20.8 16.9 735.0 77
141
(11) IX. Write a research paper on a selected aspect of the museum's

collection or art history.

Total Group

5,
Museum Staff 1.
7.

¥olunteer Docents

9
8
8

10.6 22.7 27.0 34.0 0.7 141
7.8 26,5 28.1 35.8 54
13.0 19.53 28.0 32.5 1.3 77
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awarded this statement the higher value of "3." Chi-Square
tests for independence indicated that there was no statis-
tically significant relationsgship between either group and

the ratings on the statements at the .05 level.

Museum Experience

Table VIIT presents the frequency distribution for
respondents with certain amounts of museum experience.
These percentages show few Instances where more than fifty
percent of the respondents apgreed on a particular value
designation for a statement. The group with five years or
more museum experience distributed the responses to state-
ments VI, VIiiT, IX, X, and XI in a way that the highest
percentages are comparatively small, Cf these five state-
ments, VI and XI had the highest percentages of agreement
at 36.7 percent each. For statement VI, it was for value
"4;" for statement XI, it was for value "1." Statements
VIIT, IX, and X also had agreement with no more than
35 percent for VIII, and 26.7 and 28.3 percent for statements
IX and X, respectively. Exceptions are evident for state~
ments IT and V. In statement II, 53.3 percent of %the
respondents with five or more years of experience awarded
the statement a value "4." Both experience groups had more
than a fifty percent majority of the respondents designating
value "H4" for statement V. The Chi-Square test for indepen-

dence indicated a dependent relationship between experience
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TABLE VITII

SUMMARY OF THE RATINGS ON THE KNOWLEDGE COMPETENCY STATEMENTS
BY THE TOTAL GROUP WITH CERTAIN AMOUNTS
OF MUSEUM EXPERIENCE

Rank Priority Designation No
Order Competencv Statement 5 4 3 2 I Response
(1) I. Relate the objects and exhibitions to the students' own

experiences and intellectual capabilities.

Total Group 47.5 34.0 13.5 3.5 0.7 .7
Less than o Years 0.0 31.3 13.8 3.0 N
5 Years or More 43.3 38.3 13.3 1.7 1.7 1.7
(2) V. Present enough information to make the tour interesting and
informative,
Total Group 32.6 56.0 9.9 0.7 0.7
Less than 5 Years 35,0 533.0 10.0C
3 Years or ilore 30.0 56.7 10.0 1.7 1.7
(3) IV. Include in a tour the accurate facts and points important to
the exhibition.
Total Croup 31.9 46.8 17.0 2.8 1.4
LCess than 5 Years 33.8 45,8 13.8 3.8 '
5 Years or More 30.0 43.3 21.7 1.7 3.3
C(4) ¥I. Present interesting aed informative material without the use
of notes.
Total Group 30.53 36.2 22.0 5.0 5.7
Less than o Years 31.3 37,5 20.0 6.3 5.0
5 Years or More 30.0 26.7 25.0 1.7 6.7
(%) V. Draw comparisons between selected cbjects in the museum.
Total Grour 17.7 46.1 26.2 7.8 2.2
Less than 3 Years 11.3 43.5 30.0 7.5 2.3
5 Years or More 26,7 43.3 20.0 8.3 1.7
{(8) VII1. Use an art research library.
Total Group 14,2 19.9 24.8 20.6 10.6
Less than 3 Years 8.8 20.0 33.0 23,0 11.3
S5 Years or More 21.7 20.0 35.0 13.3 10.0
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Ranx Priority Designation No
Order Competencyv Statement o) 4 3 2 1 Response n
(7) 1. Plzn and execute a tour based upon an interesting and

pertinate theme.

Total Group 12.8 48.2 24.1 9.9 4.3 0.7
Less than 5 Years 12.5 +43.8 27.5 10.0 5.0 1.3
5 Years or More 13.3 53.3 20.0 10.0 3.3
(8) III. Plan a tour which follows a logical order.
Total Group 10.6 46,1 29.8 10.6 2.1 0.7
Less than 5 Years 12.5 46.3 28,8 10.0 2.5 e
5 Years or More 8.3 46.7 31.7 10.0 1.7 1.7
(9 X. Represent the objects in the museum's collecticn in historical/

cultural perspective.
Total Group 12.8 34.8 29.1 20.6 2.1 0.7
Less than 3 Years 7.3 49.0 32.5 17.5 2.5 .
3 Years or More 20.0 28.3 23.3 23.0 . 1.7 1.7

(10) XI. Pass a comprehensive college level art history course.
Total Group 8.5 14.2 16.3 12.1 41:8
Less than O Years 2.3 12.5 18.8 20.0 46.3
5 Years or More 16.7 16.7 13.3 16.7 36.7

X2 = 10.00906 df = 4 p<&. 03

{11) IX. Write a research paper on a selected aspect of the museum's
collection or art history.
Total Group 5.0 19.6 22.7 27.0 324.0 0.7
Less than 3 Years 1.3 10.0 20.0 27.5 41.3
5 Years or More 10.0 11.7 25.0 26.7 25.0 1.7
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and the ratings on statement XI. Chi-Square for statenment
XI was 10.00906 with 4 degrees of freecdom and significance
at p<.05. No significant systematic relationships existed

for the other ten knowledge competency statements.

Responsibilities of the Museum Staff

Table IX presents the frequency distributions for the
priority designations awarded the xnowledge statements by
museum staff with certalin amounts of their total responsi-
bility devoted to supervision of docents. The statements
are rank ordered according to the total point scores of the
staff. The frequency distributions for (1) all museum staff,
(2) museum staff with no responsibility for supervision of
docents, (3) museum staff with less than 33 percent of their
total responsibility devoted to this task, and (i) staff
witn 33 percent or more of their total responsibility
devoted to this task.

The staff with some responsibility for supervision of
docents rafted statements I, II, and IITI higher than did the
staff with no supervision responsibilities. The high per-
centage of rescvondents in the "Less than 33%" and '"33% or
More" categories, rating item I at a value "5," are respon-
sible for the high percentage of all staff designating this
item a value "5." This 1s also true for statements II and
ITI. The respondents in the "Less than 33%" category rated

these items at a value "4." In contrast, the majority of
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TABLE IX

SUMMARY OF THE RATINGS OX THE XKNOWLEDGE COMPETENCY STATEMENTS
8Y MUSEUM STAFF WITH CERTAIN AMOUNTS OF THEIR TOTAL
RESPONSIBILITY DEVOTED TO SUPERVISION OF DOCENTS

Ranx Priority Lesigration No
Order Competency Statement ] 4 3 2 1 nespense 1
(1) ]. Relate the objects and exhibiticns to the students' own
experiences and intellectual capabilities.
411 Staff 51,6 26.6 18.8 1.9 1.6 84
No Respcnsibility 353.7 33,7 28.8 . v 14
Less than 33% 532.4 28.6 14.3 2.4 2.4 42
33% cor More 75.0 23.0 . _8
4
(2) V. Present enough information to make the tour interesting and
informazive,
All Stafl 25.0 59.4 15.6 64
No Responsibility 35.7 357.1 7.1 14
Less than 33% 21.4 27.2 21.4 42
33% or More 25.0 75.0 )
64
(3) IV. Include in a tour the accurate facts and points impecrtant to
the exhibition.
All Staff 31.3 43.8 18.8 3.1 . . 3.1 64
Yo Responsibility 28.6 35.7 21.4 c. .. 14.3 14
Less than 33% 33.3 42.2 18.90 4.8 . ‘e 42
33% or More 23.0 2.3 12.3 _8
64
(4) VI. Present interesting and informarive material without the use
of notes.
All Staff 29.7 39.1 21.9 2.1 6.3 s 64
NSO Responsibility 28,6 42.2 21.4 7.1 N 14
Less than 33% 31.0 353.7 23.3 2.4 7.1 42
33% or More 25,0 50.0 12.5 i2.5 8
64
(3) VII. Draw ccmparisons between selected sbjects in the museum.
A1l Staff 21.9 40.6 28,1 6.3 3.1 64
Jo Respocsibility 21.4 30,0 21.4 . 7.1 14
Less than 33% 12.1 40.5 28.6 9.6 2.4 42
33% or More 37.5 25.0 37.5 . 8
- 53
(6) II. Plan and execute a tour based upon an interesting and pertinate
theme.
411 Sraff 15.6 43.8 26.6 9.4 4.7 S
No Responsibility 7.2 33.7 42.9 7.1 7.1 14
Less than 33% 16.7 50.0 21.4 7.1 4.8 42
33% or More 23.0 25.0 23.0 25.0 .. _8




89

Rank Priority Desigration No
Order Competency Statement 3 4 3 2. 1 Response n
(7} III. Plan a tour which follows a logical order.
All Staff 10.9 43.8 33.9 6.3 1.6 1.6 84
No Responsibility 7.7 38,2 46.2 7.7 AN . 14
Less than 33% 9.5 50.0 35.7 2.4 2.4 , 2.4 42
33% or More 25.0 25.0 23.0 25.0 _8
64
(8) X. Represent the objects in the mussum's collection in histerical/
cultural perspective.
All Staflf 10.9 34.4 34.4 17.2 3.1 64
No Responsibility 21.4 42.9 28.85 7.1 14
less than 33% 7.1 33.3 38.1 19.C 2.4 42
33% or More 12,53 28,0 25.0 25.0 12.5 _8
64
(9) VIII. Use an art research library,
All Staif 10.9 21.39 37.5 23.4 6.3 64
N¢ Respensibility 21.4 7.1 30.0 14.3 7.1 14
Less than 33% 7.1 28,6 31.0 26.2 7.1 42
33% or More 12,5 12,3 B33.0 25.0 )
64
(10) XI. Pass a comprehensive college level art history course.
411 stoif £.3.15.6 10.9 21.9 45.3 64
No Responsibility . 14.3 14.3 28.6 42,9 14
Less than 33% 7.1 14.3 7.1 23.8 47.8 42
33% or More 12.5 25.0 23.0 37.5 8
64
(11) IX. Write a research paper on a selectad aspect of the museum's

collection or art history.

All Staff 1.8
No Responsibility
Less than 33% 2.4

33% or More

7.8 26,8 28.1 35.9 64
14,3 42.2 21.4 21.4 14
7.1 26.2 31.0 33.3 42
25.0 75.0 8

63
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respondents in the "No Responsibility" category rated these
items at a value "3." However, Chi-Square tests for inde-
pendence showed the differences between the groups to be
statistically significant at the .05 level. Rated low by

the majority of the respondents with some responsibility for
supervision of docents, but not by respondents without that
responsibility, statement XI was also statistically insignif-
icant.

Table X presenfts the percentage of those museum staff,
with certain amounts of responsibility for docent training,
awaraing the knowledge statements particular values. Listed
uncer each ranked competency statement are summaries, in
vercentages, of the frequency distributions for (1) all
museum staff, (2) staff with no responsibility for docent
training, (3) staff with less than 33 percent of their total
responsibility deveted to this task, (U4) staff with between
34 and 67 percent of their tosal responsibility devoted to
this task, and (5) staff with 68 percent or more of their
cotal responsibility devoted to this task.

£ high percentage of the respondents in all but one of
the responsibility categories rated statement I at a value
"5." Two out of the three respondents in the "68% or More"
responsibility group rated this item at a value "3." On all
other knowledge competencies, the ratings of the three
members of this group did not deviate significantly from the

ratings of the individuals in the other groups.
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TABLE X

SUMMARY OF THE RATINGS ON THE KNOWLEDGE COMPETENCY STATEMENTS

BY MUSEUM STAFF WITH CERTAIN AMOUNTS OF THEIR TOTAL
RESPONSIBILITY DEVOTED TO THE TRAINING OF DOCENTS

Rank Priority Designation No
Order Ccmpetency Statement ) 4 3 2 1 Response n
(1) I. Relate the objects and exhibitions to the students' own
experiences and intellectual capabilities,
41 Staff 321.6 26.6 18.8 1.6 .. 1.6 54
No Resyonsibility 350.0 40.0 10.0 .. .. .. 1G
Less than 33% 53.3- 24.4 17.8 2.2 . 2.2 45
34 to 67% 66.7 16.7 16,7 o
68% or More .. 33.3 66.7 3
B4
(2) V. Present enough information to make the tour interesting and
informative,
All Staff 25.0 59.4 15.6 64
No Responsibility 10.0 90.0 . 14
Less than 33% 286.7 55.6 17.8 S
34 to 67% 33.3 33.3 33.3 6
68% or More 33.3 66.7 _3
64
(3) IV. Include in a tour the accurate facts and points important to
the exhibition.
All S:zaff 31.3 43.8 18.8 3.1 3.1 64
No Respcnsibility 20.0 70.0 10.0 10
Less than 33% 28.9 46,7 17.8 2.2 4.4 45
31 to 67% 30.0 .. 33.3 16.7 6
68% or More 66,7 33.3 3
64
(4) VI. Present interesting and informative material without the use
of notes.
All Stalf 29.7 39.1 21,9 3.1 6.3 64
N0 Responsibility 30.0 40.0 20.0 10.0 . 10
Less than 33% 25.7 40.0 24.4 2.2 5.7 45
34 to 67% 33.3 3C.0 A 16.7 6
68% or More 66.7 33.3 3
64
{5) VII. Draw comparisons between selected objects in the museum.
ALl StaZff 21.9 40.6 28.1 6.3 3.1 64
No Respcnsibility 10.0 30.0 50.0 10.0 ., 10
Less than 33% 20.0 42.2 28.9 d.4 4.4 45
34 to 679 33.3 350.0 16.7 6
68% or More 66.7 33.3 .. _3
64
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Rank Priority Designation No
Order Competency Statement 5 4 3 2 1 Respoase 0
(6) IT. Plan and execute a tour based upon an interesting and pertinate
theme. ’
ALl Scaff 15.6 43.8 26.86 2.4 4.7 64
No Responsibility - 0.0 20.0 10.0 . 10
Less than 33% 20,0 35.% 31.1 8.9 4.4 45
34 to 67% 16.7 33.3 16.7 16.7 18.7 6
68% or More .. 100.0 3
64
{(7) ITI. Plan a tour which follows a logical crder.
All Staff 10.9 43.8 35.8 6.3 1.6 1.6 84
No Responsibility 10.0 40.0 30.09 20.0 . 10
Less than 33% 13.3 44.35 33.3 4.5 2.2 2.2 45
34 to B87% . 33.3 6£.7 6
68% or More 66.7 33.3 3
64
(8) X. Represent the objects in the museum’'s ccllectien in historical/
cultural perspective.
A11 Staff 10.9 34.4 34.4 17.2 3.1 64
No Responsibility .. 10,0 §0.0 30.0 10.0 10
Less than 33% 13.3 37.8 31.1 13.8 2.2 45
34 to 67% .. 66.7 33.3 6
68% or More 33.3 33.3 33.3 3
64
(9) VIII. Use an art research library,
411 Staf< : 10.9 21,9 37.5 23.4 6.3 64
¥o Responsibiiity .. 30,2 30.C 4¢C.0 .. i3
Less than 33% 11.1 20.0 42,2 17.8 8.9 45
34 to B7% 16.7 33.3 s 50.0 6
68% or More 33.3 . 56.7 3
64
{10) XI. Pass a comprehecsive college level art history course,.
A1l Staff 6.3 15.6 10.9 21.9 45.3 64
No Responsibility 20.0 10.0 12.0 20.0 3I0.0 10
Less than 33% 4.4 15.6 11.1 24,4 44.4 43
34 to 67% - 33.3 .. . e 66.7 [
6B% or More . 33.3 33.3 33.3 _3
64
(11) iIX, ¥rite a research paper on a selected aspect of the museum's
collection or art historvy.
All Staff 1.6 7.8 26.6 28,1 Z&5.9 64
No Responsibility .. .. 20.0 20,0 BZ.0 10
Less than 33% .. 11,1 26.7 28.9 33.3 - 43
33 to B87% - 16.7 . 16.7 33.3 33.3 6
68% or More €6.7 33.3 .. e _3
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The respondents in the "34 to 67%" and "68% or More"
groups favored value "5'" for statement IV, while the major-
ity of those with less responsibility, or no responsibility,
rated it at a value "4."

Inconsistent with the overall rating trends are the
ratings on item ViI., Fifty percent of the group, with no
responsibility, rated this item at a value "3." The majority
of respondents in the other three responsibility groups
rated this ifem higher at a value "4." Two of the three
respondents in the "68% or More" group rated item VII at a
value "5." However, the Chi-Square test for independence
showed the difference between the ratings by the groups not
to be statistlically significant at the .05 lewvel.

The majority of the respondents in the "No Responsi-
bility" and "34 to 67%" group rated item VIII at a value "2"
(Possibly Sigrificart) while the respondents in the largest
group (Less than 33%) rated it a value "3" (Probably Signif-
icant). The response of the largest group substantially
influenced the "All Staff" rating. In a like manner, the
respondents in the "Less than 33%" group rated item X at a
value "#" (Great Importance) while <he majority of respon-
dents in the "No Responsibility" and "34 to 67%" groups
rated it lower at a value "3." The regponse of the large
group causes the "All Staff" ratings to show the majority
of the responses split between value "3" and value "4." The

Chi-Square tests for independence indicated the differsnces
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in the ratings of the groups on statements VIII and X not

to ke statistically significant at the .05 level.

Undergraduate Education and Teaching
Lxperience Among Volunteers

Table XI shows the percentage of volunteer docents, in
each degree specialization category, awarding the statements
in this competency category particular values. Listed under
each ranked statement are summaries, in percentages, of fre-
quency distributicns for (1) all of the volunteer docents
responding to this survey, (2) docents possessing an under-
graduate degree with specialization in education, and
(3) docents possessing undergraduate degrees with a speciali-
zatlon in one or more of the arts. The "Cther" category
includes the responses of those docents possessing an under-
graduate degree in the sciences, liberal arts, history or
antnropology, and any other academic specialization not
already designated.

While statement I is ranked second highest by all of
the volunteers, 50 percent of <hose with degrees in education
rated this item at a value "4." DMore than 63 percent of the
volunteers with degrees in the arts rated this statement at
a value "5," one step higher than the education group, but
the same as the individuals in the "Other" group. Conversely,
more than 63 percent of the individuals in the other special -
ization groups rated it lower. The arts group also rated

statements VIII much higher than did either the YEducation”
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TABLE XI

SUMMARY OF THE RATINGS ON THE KNOWLEDGE COMPETENCY STATEMENTS
BY VOLUNTEER DOCENTS POSSESSING AN UNDERGRADUATE DEGREE
IN PARTICULAR AREAS OF ACADEMIC SPECIALIZATION

Rank Priority Designation N{s}
Order Competency Statement 5 4 3 2 1 Response n
(1) V. Present enough information to make the tour interesting and

informative,

All Volunteers 39.0 33.2 5.2 1.3 1.3 77
Education 25.0 2.5 12.5 14
Arts 45.5 43.3 9.1 11
QOther 3.3 53.6 7.1 . 28
33
(2) " I. Relate the objects and exhibitions to tne studeats' own
experiences and intellectual capabilities.
A1l Volunteers 44.2 40.3 2.1 5.2 1.3 77
Education 37.5 54.0 6.3 6.3 . 16
Arts 63.5 27.3 9.1 . 11
Cther 46,4 39.3 10.7 3.6 28
53
(3) IV. Include in a tour the accurate facts and points important to
the exhibition,
All Volunteers 32,5 49,4 13.6 2.6 77
Education 31.3 50.0 12.5 5.3 16
Arts 18.2 72.7 9.1 11
Other 35.7 42,9 21.4 28
535
(4) VI. Present interesting and informative material without the use
¢f notes.
All Volunteers 31.2 35,1 22.1 6.4 5.2 77
Education 18.8 37.5 237.95 6.3 16
Arts £3.6 27.3 .. 9.1 - .. 11
Other 21.4 39.3 21.4 7.1 10,7 .. 28
a3
(5) VII. Draw comparisonos between selected objects in the museum.
411 Volunteers 14.3 50,6 24.7 8.1 1.3 77
Educztion 12,5 56.3 18.8 12.3 16
Arts 27.3 72.7 . . 11
Cther 10.7 4v.4 35.7 7.1 28
33
(6) II. Flan and execute a tour based upon an interesting and pertinate
theme.
411 Volunteers 10.4 5i.8 22,1 10.4 3.9 1.3 77
fducaticn .. ©65.8 18.8 &£.3 6.3 18
Arts 9.1 63.6 3.1 18.2 11
Other 17.2 35,7 28.6 10.7 3.6 3.6 28
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Rank Priority Designation No

Order Compstency Statement 3 4 3 2 1 Resoonse n
(7) III. Plan a tour which follows a logical order,
All Volunteers 10.4 48.1 24.7 14.3 2.6 77
Education . 43.8 43.8 6.3 6.3 .. 16
Arts 8.2 72.7 9.1 .. .. . 11
Other 10.7 32,1 28.86 23.0 3.6 28
55
(8) X. Represent the objiects in the museum's collection in historical/
cultural perspective.
411 Volunteers 14,3 35.1 24.7 23.4 1.3 1.3 77
Education 12,5 31.3 12.5 37.5 .. 6.3 16
Arts 9.1 45.5 27.3 18,2 11
QOther 14.3 25.0 42.9 17.9 28
33
(9) VIII, Use an ar¢ research library.
All Volunteers i6.9 18,2 32.5 18,2 14.3 77
Fducation 6.3 18,8 37.5 25.0 12.5 16
Arts 36.4 18,2 27.3 18.2 11
Other 14.3 17.9 42.9 10,7 14.3 28
33
(10) XI. Pass a comprehensive college level art history course.
All Vclunteers 10.4° 13.0 2.8 16,92 39,0 77
Education 6.3 12.5 25,0 25,0 31.3 16
Arts .1 27.3 27.3 9.1 27.3 11
Other 7.1 7.1 17.9 14.3 33.% 28
55
(11) IX. Write a research paper on a selected aspect of the museum's
collection or art nistory.
All Volunteers 7.8 13.0 19.5 25.0 32.5 1.3 7
Education 6.3 6.3 13.8%8 37.5 31.3 i8
Arts 18.2 18.2 36.4 9.1 18.2 . 11
Other 3.6 10.7 14.3 28.5 10.7 3.6 28

g
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or "Other" groups. The "Arts" group also rated statements
IX¥ and X higher than did the cther groups. Chi-Square tests
for independence indicated the higher ratings of the "Artg"
group not significantly different from the ratings of the
other groups.

For the statements which received the lowest priority
rankings by all volunteers (VIII, IX, and XI) the majority
of the individuals in the "Arts" specialization group con-
sistently favored higher valued priority ratings.

The "Arts" and "Zducation" grouvs were divided on four
of the statements. A large percentage (87.5) of the educa-
tion group was divided between values "4" and 3" for
statement IITI. The majority of the individuals in this
group also split their ratings between values "4" and "3"
on statement VI. Over 90 percent of the individuals in the
"Arts" group distributed their ratings between values "5"
and value "4." The individuals in this group were also
divided three ways for statement XI. Over 80 percent of the

respondents was equally divided between values "L, T30 gnd

" t

Table XII shows the percentage of volunteer docents,
with particular amounts of teaching experience, awarding the
statements priority designations. This table compares the
responses of those with varying amounts of teaching experi-
ence to those with no teaching experience. Listed under each

competency statement are summaries, in percentages, of the

b b A s a4 b
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TABLE XII

SUMMARY OF THE RATINGS ON THE KNOWLEDGE COMPETENCY STATEMENTS
BY VOLUNTEER DOCENTS WHO HAVE ACCRUED CERTAIN NUMBERS
OF YEARS OF ELEMENTARY LEVEL TEACHING EXPERIENCE

Rank Pricrity Designation No
Order Competency Statement 3 4 3 2 1 Response n
(1) V. Fresent evough information to make the tour interesting and

informative.

All Volunteers 39.0 53.2 9.2 1.3 1.3 77
No Experience 52.4 42,8 2.4 2.4 .. 42
1 to 10 Years 17.6 64.7 11.8 5.9 17
11 or More Years 33.3 33.3 33.3 .. 3
52
(2) I. Relate the objects aad exhibitions to the students' own
experiences and inteilectual capabilities.
All Volunteers 4.2 40.3 2.1 5.2 1.3 77
No Experience 45.4 35.7 11.2 4.3 2.4 42
1 to 10 Years 35.3 47.1 3.2 11.8 17
11 or More Years 100.0 . _3
' 2
(33 IV. Include in a tour the accurate facts and points important to
the exhibition.
All Volunteers 32.3 49.4 15.8 2.6 77
No Experience 40.5 40.3 16.7 2.4 42
1 to 10 Years 11.8 64.7 17.6 5.¢ 17
11 or More Years 33.3 66.7 3
: €2
(4) VI. Present interesting and informative material without the use
of notes.
411 Volunteers 31.2 35.1 22.1 6.4 3.2 7
No Experience 12.8 28.6 16.7 9.5 2.4 42
1 to 10 Years 11.8 41.2 41.2 3.9 17
11 or More Years 66.7 . 33.3 _3
62
(5) VIT. Draw comparisons between selected obiects in the museum.
431 Voluniecers 14.3 30.6 24,7 9.1 1.3 77
No Experience 16.7 43.2 2.2 9.5 2.4 42
1 to 10 Yearsg 17.6 64.7 11.8 5.9 17
11 or More Years 33.3 33.3 33.3 3
62
(6) II. Plan and execute a tour based upon an interesting and pertinate
theme.
ALl Volunteers 10.4 51.9 22,1 1.4 3.9 1.3 77
No Exterience 14.3 45.2 21.4 14.3 4.8 42
1 to 10 Years 92.2 35.3 5.9 3.9 17
11 or More Years 66.7 33.3 3

[s)]
|\
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Rank™ Priority Designation Do)
Order Competency Statement 3 4 3 2 1 Response o
(7) ITI. Plan a tour which follows a logical order.
A11 Volunteers 10.4 48.1 24.7 14.3 2.6 1
No Experience 14.3 45.2 19.0 19.0 2.4 42
1 to 10 Years 41.2 41.2 11.8 5.9 17
11 or More Years 66,7 33.3 3
62
(8) X. Recresent the objects in the museum's collection in historical/
cultural perspective.
4ll Volunteers 14.3 353.1 24.7 23.4 1.3 1.3 77
No Experience 19.0 33.3 26.2 18.0 2.4 42
1 to 10 Years 11.8 41.2 17.% 23.5 5.9 17
11 or More Years 33.3 33.3 33.3 3
62
(9) VIII. Use an art research library.
All Volunteers 16.9 18.2 32.5 18.2 14.3 77
No Experience 23.8 16.7 18,0 21.4 12.0 42
1 to 10 Years 5.9 23.5% 4:1.2 11.8 17.6 17
11 or More Years B6E.7 33.3 3
62
(10) XI. Pass a comprehensive college level art history course.
A1l Volunteers 10.4 13.0 20.8 16.9 38.0 77
No Experience 9.5 11.9 21.4 14.3 42.9 42
1 to 10 Years 11.8 17.6 23.5 .. 47.1 17
11 or More Years . 33.3 33.3 33.3 . 3
’ 62
{(11) IX. Write 2 research pazer on a selected aspeot of the museum's
collectinn or art history.
411 Volupnteers 7.8 13.C 12.5 25.0 22.5 1.3 77
Yo Experience 8.5 9.5 23.8 16.7 33.1 2.4 32
1 to 10 Years 5.8 17.8 17.6 29.4 29.4 17
11 or More Years 33.3 33.3 33.3 .. _3

[o7]
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frequency distributions for (1) all of the volunteers
resvonding to this survey, (2) respondents possessing no
teaching experience, (3) respondents possessing between

1 and 10 years of teaching experience with experience on
the elementary level, and (4) respondents possessing 11 or
more years of teacning experience with experience on the
¢lementary level. A total of 20 vclunteers with teaching
experience on the elementary level responded to this survey.
The number of respondents with no teaching experience is
more than double the number with experience. As a result,
the ratings by the individuals in this group have a strong
affect on the averages for the total group.

The individuals in the "No Experience" group con-
sistently rated the statements higher than the Zndividuals
in the "1 to 10 Years" group. Differences between the two
groups are seen in statements I, III, IV, Vv, VI, and VIIL.
In statement I, 45.5 percent of the respcndents in the "No
Experience” category favored value "5" as opposed to an
almost egqual percentage of the individuals in the "1 to 10
Years" grouv who favored value "4." In statement III,

5.2 percent of the individuals in the "No Experience® group
rated the item at a value "4," while 82.4 percent of the
individuals in the "1 tc 10 Years" group was equally split
between values "4&" and "3." Over 80 percent of the individ-
uals in the "No Experience" group was equally divided

between values "5" and "U" while the "1 to 10 Years" group
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had 64.7 percent for value "4." 1In a much more decided
manner, the "No Experience”™ group favored value "5" over
the value "4" designation of the other groups on statement
V. The individuals in the "1 to 10 Years" group were
divided between values "4" and "3" for statement VI, while
the "No Experience" group favored it at wvalue "5." A4 dif-
ference 1s also seen in statement VIII. The respondents in
the "1 2o 10 Years" group favored value "3" as opposed to
the value "5" cholce of the "No Experience™ group. The "No
Experience" group distribufted themselves rather evenly
throughout the 5 point priorify scale resulting in a very
low (23.8) percentage of the total group favoring value "5."
The disgtribution of the ratings by the individuals 1n each
group proved not different enough to be statistically sig-

nificant at the .05 level.

Affective AtTribute Statements
Figure 10 shows that the staff and volunteers rank

Affective Attributes

Runk Order by Museum Staff Rank Order by Volunteer Docents

A positive and enthusiastic attitude H A positive and enthuslastic attitude
toward volunteer work, the museum, toward volunteer work, the museum,

art in genera}l and the museum' s Art ta general end the museum's
eotlection. cotlection,

A deslre to learn about art. (::}———-~————{:E) A desire to learn about art.

A destire to becomr a proficfent tour

leader and/or museum teacher. (::)——-~——«-{:EJ A desire to become a proficient toyr

leader 2nd/or mussum teacher.

The charecteristics of a persop (::) (:) The characteristics of a person
with an tnquiring mind. with an inquiriag mind.

Fig. 10-~-A comparison of the priority rank ordering of
the competency statements in the affective attribute compe-
tency category by the museum staff and volunteer docents.

Cdhemb W e e avenans dARE C 8 Ubecasmies emamai




P A P

102

ordered the affective attribute statements in the same order
of priority. Table XIII shows that both groups favored
value "5" cdesignatilons for statements I and II. Statement
I receilvec overwhelming acceptance as a "Desperate Need."
The staff anc volunteers did not agree on statement III.
Over 53 percent of the staff rated the item at a wvalue "4
as compared to 48.1 percent of the volunteers favoring value
ng

Accorcding to the Chi-Square test for independence, no
systematic relationship exists between either sub-group and

their ratings on these statements.

Museum Experience

Table XIV presents the percentage of those respondents,
with certain amounts of museum experience, awarding the
statements in this category particular values.

Statement I received acceptance at a value "S" by the
respondents in both experience groups. All of the responses
of the "5 Years or More" group are concentrated on wvalues
"5" and "4." A high percentage of the respondents in both
experience groups chose either value "5" or "U" on state-
ments II and III as well. The majority of respondents in
the "Less than 5 Years" group rated s%atement IIT at a value
"4" while a slightly higher percentage of the respondents in
the "5 Years or Fore" group rated it at a value "5." A

similar rating trend occurs in statement IV. Chi-Sguare
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TABLE XIII

SUMMARY CF THE RATINGS ON THE AFFECTIVE ATTRIBUTE STATEMENTS
BY THE TOTAL GROUP AND THE TWO MAJOR SUB-GRQUPS:
MUSECM STAFF AND VCLUNTEER DOCENTS

Rank Pricrity Designation No
‘Order Competency Statement 5 4 3 2 1 Response n
(1) I. A positive and enthusiastic attitude toward volunteer work,

the museum, art in general and the museum's collection.

Total Croup 72.3 26.2 1.4 . .. .. 141
Museum Staff 79.7 20.3 - .. . .. 64
Volunteer Docents 66.2 31.2 2.8 .. . . . 77
141
(2) II. A desire to learn about art.
Total Grouc 55,3 33.5 5.0 2.1 0.7 1.4 141
Museum Staff 59,4 32.8 4.7 1.8 .. 1.6 £4
Volunteer Docents 51.8 37.7 5.2 2.6 1.3 1.3 77
141
(3) ITE. A desire to become a proficient tour leader and/or museum
teacher.
Total Sroub 43.3 44.7 11. 0.7 . - 141
Museum Staff 37.3 33,1 2.4 .. .. o 64
Volunteer Dogcents 48.1 37.7 12.0 1.3 77
141
(4) IV, The characteristics of a person with an iaquiring mind,
Total Group 37.6 44.7 4.2 3.5 141
Museum Starf 39.1 23.8 14.1 3.1 o
. Volunteer Docents 36.4 45.53 14.3 3.9 77

A et i L kAt Bt e bt oot md o
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TABLE X1V

SUMMARY OF THE RATINGS ON THE AFFECTIVE ATTRIBUTE STATEMENTS

BY THE TOTAL GROUP WITH CERTAIN AMOUNTS
OF MUSEUM EXPERIENCE

Rank Priority Designation Yo
Order Competency Statement 5 4 3 2 1 Response
(@D I. A positive and enthusiastic attitude toward veolunteer work,
the museum, art in general and the museum's collection,
Total Group 72.3 26.2 1.4 ..
Less than 5 Years 70.0 27.5 2.5 S
5 Years or More 72.0 23.0
(2) II. & desire to learn about art.
Total Group 55.3 35.5 5.0 2,1 0.7 1.4
Less than 5 Years 51.3 35.0 6.3 3.8 1.3 2.5
o Years or lore 0.0 36.7 3.3
(3) ITI. & desire to become a proficient tour leader and/or museunm
teacher.
Total Group 4¢3.3 414.7 11.3 0.7
Less taan 5 Years 40.0 47.5 11.3 1.3
5 Years or More 48.3 10,0 11.7
(4) IV. The characteristics of a person with an inquiring mind.

Total Grour 37.6 44,7 14,2 3.5
Less taan O Years 33.8 47.5 16.3 2.5
3 Years or More 43.3 41.7 11.7 3.3
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tests for independence did not indicate any of the trends
of the respondents' ratings to be significantly influenced

by the numker of years of museum experlence.

Responsibilities of the Museum Staff

Table XV presents the percentages of those museum staff,
with certain amounts of their total responsibility devoted
vo supervision of docents, awarding the statements in this
category particular values. Listed under each statement are
summaries, in percentages, of the frequency distributions
for (1) all museum staff respording to this survey, (2) staff
with no responsibility for supervision of docents, (3) staff
with less than 33 percent of their total responsibility
devoted to this task, and (4) staff with 33 percent or more
of their total responsibility devoted to this task.

The respondents in each responsibility group favored
the value "5" designation for statements I and II. They
were also all 1in agreement for statement III, at a value "4."
Such is not the case for statement IV. All three groups
rated it differently. The "No Responsibility" group favored
value "4" with 57.1 percent designating that value. In con-
trast, the 47.6 percent of the individuals indicating some,
but less than 33 percent of their total job responsibility
devoted to supervision of docents, favored a value "5" for
this attribute. Those with more than 33 rercent of their

Job responsibility devoted to this task were divided between




TABLE XV

SUMMARY OF THE RATINGS ON¥ THE AFFECTIVE ATTRIBUTE STATEMENTS

BY MUSEUM STAFF WITH CERTAIN AMOUNTS OF THEIR TOTAL
RESPONSIBILITY DEVOTED TO SUPERVISION OF DOCENTS

106

Rank Priority Designation NG
Order Competency Statement £ 4 3 2 1 Response n
(1) I. A positive and enthusiastic attitude toward volunteer work,
the museun, art io general and the museum's collection.
All Staff 79.7 20.3 64
No Respcnsibility 73,6 21,4 14
Less than 33% 6.2 23.8 42
33% or More 100.0 )
6d
(2) IT. A desire to learn about art,
411 Staff 59.4 32.8 4.7 1.8 1.6 64
No Respersibility 64.3 21.4 7.1 .. 7.1 14
Less than 23% 537.1 38.1 2.4 2.4 42
33% or More 62.5 25.0 12.5 _8
64
(3) III. A desire to become a proficient tour leader and/or museun
teacher.
All Staff 37.% 3%.1 .4 64
No Resporsibility 33,7 359.0 14.3 14
Less than 33% 30,2 52,4 7.2 42
33% or More 23.0 62,3 12.35 _8
64
1) IV, The characteristics of a person with an inguiring mind.
411 Stafs 39.1 43.3 14.1 3.1 64
No Responsibility 35.7 37.1 .. 7.1 14
Less than 33% 47.6 4C.5 14.3 42
33% or More 12,5 37.5 37.5 12.3
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values "4" and "3." The Chi-Square tests for independence
indicated that the pronounced differences between the ratings
of the three groups on statement IV f£o be not statistically
significant at the .05 level.

Table XVI summarizes the frequency distributions for
museum staff with certain amounts of their total responsi-
bility devoted to docent training. It shows that a very
high percentage of respondents in each responsibility group
favored value "5" for statement I. A high percentage (€6.7)
of the "Less than 334" grour favored value "5" for statement
IT, while the other groups were more, or less, undecided.
All of the groups, with exception of the last, favored
value "4" for statement III. The three individuals in *“he
last group (68% or More) were undecided. The "No Responsi-
bility" and "Less than 33%" croups rated statement Iv
slightly lower than did the individuals with most responsi-
bility for <his task. The differences in the ratings by
the individuals In these groups did not prcve to be statis-
tically significant at the .05 level.

Undergraduate Education and Teaching
Experience Among Volunteers

Table XVII shows the percentage of volunteer docents,
in each degree speciaglization category, awarding the state-
ments in this competency category particular values.

A higher percentage of the individuals in the "Apts"

group favored each affective attribute statement than d4id
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TABLE XVI

SUMMARY OF THE RATINGS ON THE AFFECTIVE ATTRIBUTE STATEMENTS
BY MUSEUM STATF WITH CERTAIN AMOUNTS OF THEIR TOTAL
RESPONSIBILITY DEVOTED TO THE TRAINING OF DOCENTS

Rank Priority Designation No
Order Competency Statement 5 4 3 2 1 Response n
(1) I. A positive and enthusiastic attitude toward volunteer work, the

museum, art in general and the museum s collection.

All Staff 79.7 20.3 64
N0O Responsibility 90.9 10.0 10
Lass than 33% 77.8 22.2 45
34 to 87% 23.3 16.7 6
63% or More 66,7 32.3 3
XY
(2) 1I. A desire to learn about art.
All Staff 59.4 322.8 4.7 1.6 1.6 64
No Responsibility 30.0 50.0 10.0 .. e .. 1G
Less than 33% 6.7 26.7 2.2 2.2 .. 2.2 45
34 to 67% 0.0 30.0 .. .. .. 6
68% or More 33.3 33.3 33.3 3
54
(3) I1I., A desire to become a proficient tour leader and/or museum
teacher,
All Staff 37.9% 82.% 3.4 54
Yo Responsibility 10.0 E0.0 10.0 10
Less than 33% 44.4 46,7 8.9 45
34 to B77 33.3 66.7 .. 6
68% or More 33.3 33.3 33.3 3
: 64
(4) IV. The characteristics of a person with apn inguiring mind.
All Staff 39.1 43.3 14.1 3.1 64
No Respomsibility 10.0 350.0 20,3 20.0 10
Less than 33% 42,2 44.4 13.3 45
34 to 67% 20.0 33.3 16.7 5}
68% or More Be.7 33.3 - 3
6a




TABLE XVII

SUMMARY OF THE RATINGS ON THE AFFECTIVE ATTRIBUTE STATEMENTS
BY VOLUNTEER DOCENTS POSSESSING AN UNDERGRADUATE DEGREE
IN PARTICULAR AREAS OF ACADEMIC SPECIALIZATION

109

Rank Priority Designation No
Order Competency Statement 3 4 3 2 1 Response e}
(1) I. A positive and enthusiastic attitude toward volunteer work,
the museum, art in general acd the museum's collection.
All Volucteers 66.2 31.2 2.6 77
Education 25.3 43.8 16
Arts 72.7 27.3 . . 11
Other 64,3 32.1 3.6 28
53
(2) II. A desire to learn about art.
ALl Velunteers 51.9 37.7 5.2 2.6 1.3 1.3 77
Education 343.8 50.0 6.3 e 16
Arts 72.7 18.2 . 9.1 11
Other 53.6 32.1 14.3 28
35
(3) III. A desire to become a proficient tcur leader and/or museum
teacher.
411 Volunteers 48.1 17,7 123.0 1.3 77
Education 13.8 237.5 18.8 15
Arts 5+.5 36.4 9.1 c 11
Other 53.6 32.1 10.7 3.6 28
33
(4) IV, The characteristics of a person with anp inquiring mind.
411 Volunteers 36.4 45.5 14.3 3.2 77
Education i8.8 50.0 12.53 18.8 18
Arts 34,3 43.3 .- 11
Other 32.1 42.9 25.0 28

[$F
30




B e T VUV

110

individuais in the other groups. The "Arts" group was the
only group to favor value "5" for statement IV, while the
remalning groups favored value "U" for this statement. A1l
of the respondents in the "Arts" group chose either values
"5" or "4." Some of the respondents in the remaining groups
rated this statement at wvalues "3" and "2." 411l of “he
volunteers with an undergraduate degree were in close
agreement in their ratings on these statements.

Table XVIIT shows the percentage of volunteer docents,
with varying amounts of %eaching experience, awarding the
statements in this category particular values.

Over twc-thirds of the respondents in each teaching
experience group favored value "5" for statement T. Slightly
over 70 percent of the respondents in the "1 to 10 Years"
group rated thils statement at a value "5." Two of the three
respondents in the "11 or More Years" group rated statement
IV at a value "5." 1In contrast, most of “he respondents in
the larger groups favored it at a value "!." The Chi-Square
test for iIndependence indicated nc systematic relationship
between amount of teaching experience and the ratings on

these statements.

Touring Methods and Strategies Statements
The results of computing the total point scores for
cach statement shows that the staff and volunteer gzroups

were in general agreement on the rank order positions of

AL A it & bt e b B b A e ekt
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TABLE XVIII

SUMMARY OF THE RATINGS ON THE AFFECTIVE ATTRIBUTE STATEMENTS
BY VOLUNTEER DOCENTS WEQ HAVE ACCRUED CERTAIN NUMBERS
OF YEARS OF ELEMENTARY LEVEL TEACHING EXPERIENCE

Rank Priority Designation No
Order Competency Statement S 4 3 2 1 Response n
(1) 1. A positive and enthusiastic attizude toward volunteer werk,

the museum, art in general arnd the museum's collection.

All Volunteers £€6.2 31.2 2.6 . . N 17
N¢ Experience 55.7 28.86 4.8 - .. R 42
1 to 10 Years 70.6 29.4 .. - .. .. 17
11 or More Years 66.7 33.3 3
e 62
(2) II. A desire to learn about art.
All Volunteers 51.9 37.7 5.2 2.6 1.3 1.3 7
No Experience 4.8 31,1 7.1 2.4 2.4 2.4 42
1 to 10 Years 52.9 47.1 17
11 or More Years 56.7 33.3 3
62
(3) {I1. A desire to become a proficient tour leader and/or museum
egucator.
411 Voluntzers 48,2 37.7 13.0 1.3 17
‘ NOo Experience 30,0 33.3 14.3 2.4 42
1 to 10 Years 32.9 41.2 5.9 17
11 or More Years 33.3 33.3 338.3 3
862
{4) IV. The characteristics of a person with an inquiring mind.
411 Volunteers 36.4 45.3 14.3 3.9 77
No Zxperilence 38,1 42.9 198.0 .. 42
1 to 10 Years 35.3 47.1 11.8 3.9 17
11 or More Years €66.7 33.93 3

8]
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the statements in this competency category. Allowing for
the slight differenceg shown in Figure 11, both groups
agreed on the top six statements. In the same manner, they
also agreed on the three lowest priority statements.

For six statements in this category, there are differ-
ences of two or more rank order positions. Statements IT
(exnibit excitement about the exhibitions), XVIII (encourage
discussion about works of art), and ¥ (direct the attention
of everyone in the group to the art object under discussion)
are each renged two positions higher by the staff than by
the volunteers. In contrast, statement XIIT (move the group
from one place to another in a well-defined manner) is
ranked two positions higher by the volunteers than by the
staf'f. Even more disagreement exists between the ratings
of the two groups for statements XV and X¥X. Statement XV
(design tours which draw maximum response from the group) is
ranked four positions higher by the volunteers than by the
staff. However, statement XX (effectively introduce objects
and cultures possibly unfamiliar, or even unpopular, to the
group) is ranked three positions higher by the staff than by
the volunteers,

Table XIX shows that both groups agreed that statements
I1T, IV, V, XIV, and XVI are "desperate needs" on the
priority scale. TFor statement IV, a slightly higher percen-

tage of the staff (59.5) awarded this statement a value "5"
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TABLE XIX

SUMMARY OF THE RATIXGS ON THE TOURING METHODS AND STRATEGIES
STATEMENTS BY THE TOTAL GROUP AND THE TWO MAJCR SUB-GROUPS:

MUSEUM STAFF AND VOLUNTEER DOCENTS

Rank Priority Designation NO
Order Conmpetency Statemenat 2 4 3 2 1 Resporse n
(1) V. Exhibit enjoyment for tourirg and help ckildren enjoy the
ruseum.
Total Group 2.4 34.8 2,1 0.7 141
Museum Staff 62.0 35.9 1.6 . 64
Volunteer Doceants 62.3 33.8 2.6 1.3 77
’ 141
(2) ZIV. Make children feel comfortable in the museum.
Total Greup §8.6 34.0 3.7 0.7 141
Museum Staif 27.8 37.35 4.7 54
Volunteer Docernts #61.0 31.2 6.5 1.3 77
141
(3) IV. Adjus: the content of the tour for children of different ages
and different backgrounds.
Total Group 57.4 36.2 . 5.7 0.7 141
Museum Staff 59.4 35.9 3.1 1.6 64
Volunteer Dcceats 55.8 36.4 7.8 77
141
(43 II1. Make instant adjustments to the pian of the tour as determined
by the particular iazerests of the group and tae occasion,
Total Croug 51.8 3%8.0 9.2 id41
Museum Staff 53.1 37.5 8.4 64
Volunteer Docents 50.6 40.3 2.1 77
141
(3) VI. Be courtecus, pleasant, excited and involved with the group.
Total Group 45,1 46.1 7.8 141
Museum Staif $3.8 ©61.6 4.7 (o2
Volunteer Docents 48.1 41,6 10.4 77
141
{(6) XVI. Be flexiblie with a tour plan - to change the tour and seiect
objects according to the tone or mood of the group.
Total Group 489.86 38.3 8.5 2.1 .. 1.4 141
Museum Staff S0, 42.2 7.8 .. .. .. ©4
Voelunteer Docents 48,3 35,1 9.1 3.9 o 2.6 77

i
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lank Priority Designation NO
Order Competeincy Statement ) 4 3 2 1 Response n
{7) VII. Conduct a relaxed and easy tour.
Total Group 34.8 48.2 14.5 1.4 0.7 141
Museum Staff 28.2 56.3 15.6 . . 64
Volunteer Docents 40.3 41.6 14.3 2.6 1.3 77
141
(8) II. Exhibit excitment about the exhibition.
Total Group 28.4 37.4 12.8 1.4 141
Museum Staff 35.0 351.& 0.9 1.6 64
Volunteer Docents 22.1 62.3 14.3 1.3 77
141
{(9) XI. Change the pace of the tour, if necessary, for variety and
interest.
Total Sroup 31.2 51.1 14.9 1.4 1.4 141
Museum Staff 31.3 46.9 17.2 3.1 1.6 64
Volunteer Docents 31.2 354.5 13.0 1.3 77
141
{10) XX. Effectively introduce and reinforce new ideas, concepts, and
vocabulary to groups of children.
Total Greup 33.3 43.3 15.6 4.3 2.1 1.4 141
Museum Staff 28,1 50,0 14.1 6.3 1.6 - 64
Volunteer Docents 37.7 37.7 16.9 2.6 2.6 2.8 i
141
{(11) XVIII. Encourage discussion about works of art.
Tetal Group 35.3 35.53 19.1 3.7 3.5 0.7 141
Museum Staff 34.4 42.2 14.1 4.7 4.7 . 54
Volunteer Docents 38.4 2§.9 23.4 6.5 2.6 1.3 77
141
(12) XV. Design tours which draw maximum response from the group.
Total Group 35.53 236.2 19.¢ 2.1 3.3 2.8 147
Museum Staff 32.8 122 12.5 3.1 6.3 2.1 64
Volunteer Doceats 37.7 31.2 26.0 1.3 1.3 2.6 77
141
(13) IX. Manage the tour situation so that evervecne in the group has
an unobstructed view of the art object under discussion,
Total Group 25.5 48.2 16.3 8.5 1.4 141
Museum Staff 23.0 33.1 14.1 6.3 1.5 G4
Volunteer Docents 26,0 44.2 18.2 10.4 1.3 77
141
(14) X. Direct the attention of everyone in the group to the art objiect

b - A A 8 3127 ok e 1 et bt e m e s b

under discussion,

Total Grceup
Museum Statf

Volunteer Docents

7.7 52.5 22.4 6.4
17.2 352.4 18.8 4,
18.2 46.8 27.3 7.8
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Ranx Priority Designation NSO
Order Competency Statement 5. 4 3 2 1 nesponse n

(13) XII1I. Move the group from one place to another in a well defined

manner.
Total Group 22,7 42.6 27.7 6.3 0.7 141
Museum Staff 23.4 37.5 32.8 4.7 1.6 64
Yolunteer Docents 22.1 48.8 23.4 7.8 77
141
(16) XIX. Effectively introduce objects and culiures possibly unfamiliar,
or even unpepular, to the grcup.
Total CGroup 23.4 42,6 24.8 6.4 2.1 0.7 141
Museum Staff 28,1 40.8 23.4 6.3 1.6 . 64
Volunteer Docents 18.5 44.2 26.0 6.5 2.6 1.3 37
141
(17) XI1. Include the so-called “restless fringe” in the tour experience.
Tectal Greouc 17.7 45.% 27.0 7.8 2.1 141
Museum Staff 15.6 48.4 28.1 4.7 3.1 64
Volunteer Docents 18.5 42.9 26.0 10.3 1.3 77
141
(18) I. Design a tour plan.
Total Group 17.7 41.1 27.¢C 8.2 1.3 0.7 141
useum Staff 18.8 4C.6 29.7 6.3 4.7 B4
Volunteer Docents 16.9 41.6 24.7 11.7 3.8 1.3 77
141
(19) XVII. Utilize motivational techniques (circle games, improvisation,
picture posing, etc.) effectively.
Total Group 1.9 36.9 22.7 12.1 7.8 0.7 141
Museum Staff 21.9 40.6 18.8 14.1 4.7 - [
Volunteer Doceats 18.2 33.8 258.0 10.4 10.4 1.3 77
141
(20) VIII. Include all members of the group in discussion.
Total Group 16.3 36.2 24,1 13.6 7.1 0.7 141
Museum Staff 10.8 40.86 Z23.4 13.4 7.8 1.5 64
Volunteer Docents 20.8 32.5 24.7 15.6 6.5 77

p
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than did the volunteers (55.8). The percentages in favor
of value "E" were about the same for the other high priority
statements.

Both groups favored each of the 20 statements at
values "4" and "5." Some disagreement between the value
"4" or value "5" is readily apparent for statements VI, XV,
and XVIII. While the majority of the staff (52.6 percent)
favored value "4" for statemert VI, the majority of the
volunteers (LE8.1 percent) placed it higher on the scale at
a value "5." However, slightly less than 5 percent of the
staff placed this statement below value "4" as compared to
10.4 percent of the volunteers. A large percentage of the
staff and volunteers distributed themselves between the top
three values on statement XV with the highest percentage of
volunteers favoring value "5." On the same statement,

42.2 percent of the staff favored value "4." The volunteers
also favored value "5" for statement XVIII,while the staff
rated it lower at a wvalue "4." On statement XX, over

75 percent of the volunteers were evenly split between

value "4" znd "5." A slightly higher percentage (78.1) of
staff designated these two highest values, but they clearly
favored value "4." The Chi-Square test for independence
showed no systematic relationship between the ratings on

these items and the two main sub-groups.
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Museum Experience

Table XX vpresents the percentage of those respondents,
with certain amounts of museum experience, awarding the
statements in this category particular values.

A high percentage of respondents in each experience
grour rated statement V at a value "5" (Desperate Need).
Statement XIV alsoc received value "s" designations from the
majority of respondents in each group. Unlike statement Vv,
however, a higher percentage of the respondents with five
years or more of museum experience rated this “tem a "Des-
perate Need" than did the group with less experience. The
respondencs in the "5 Years or More" group also rated
statement III at a higher priority level than did the respon-
dents with less exverience. On statement I, both groups had
the highest majority of the respondents designating this
statement to be a value "I on the priority scale. The much
higher percentage of the respondents with 5 or more years of
experience rating this item at a value "5" compared to the
respondents in the "Less than 5 Years" grour caused the Chi-
Square test for independence to indicate the difference
between the ratings of the groups to be statistically signifi-
cant att the .05 level.

The respondents in the "5 Years or Mopel grouv also
rated statemsnt VI at a higher priority level than did the
other group. This difference ig rot, however, significant

at the .05 leve:.
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TABLE XX

SUMMARY OF THE RATINGS CN THE TOURING METHODS AND STRATEGIES
STATEMENTS BY THE TOTAL GROUP WITH CERTAIN AMOUNTS
OF MUSEUM EXPERIENCE

Rank Fricrity Designaticn No
Order Competency Statement S + 3 2 1 Response
(1) V. Exhibit enjoyment for touring and help the children enjoy
the museum.
Toral CGroup 62.4 34,8 2,1 0.7
Less than 3 Years 63.8 33.8 2.5 .
5 Years or More 0.0 36,7 1.7 1.7
(2) XIV. Makechildren feel comfortable in the museum,
Total Group 29.6 34.0 3.7 . .. 0.7
Less than 3 Years 56.3 33.8 10.0 N .. ..
5 Years or More 53.3 35.0 .. .. . 1.7
X2 = 6,31176 df = 2 . 0426 p<L .05
(3) IV, Adjust the conteat of +he tcur for children of different ages
: and different backgrounds.
Tetal Group 37.4 36.2 5.7 0.7
Less than 5 Years 37.0 36.3 c.0 1.3
S Years or Mere 38.3 35.0 6.7
(4) ITII. Make irstant adjustments to the plan of the tour as determined

bty the particular interests of the group ard the occasion.

Toral Group 51.8 39.0 9.2
Less than 5 Years 43.8 46.3 10.0
S Years or More 63.3 30.0 6.7
(3) VI. Be courteous, pleasant, excited and involved with the group.
Total Groun 46.1 48,1 7.8
Less than 3 Yezars 42,3 30.0 7.3
5 Years or More 31.7 41.7 6.7
(6) XVI. Be flexible with a tour plan - to change the tour and select

objects according to the tone or mood of the group.

Total Group 49.6 38.3 8.3 2.1 1.4

Less than 3 Years 30.0 42.5 - 5.0 2.5 ..

S Years or More 30.0 33.3 11.7 1.7 3.3
(7) VII. Conduct a relaxed and easy tour.

Total Craouo 34.3 43.2 14.9 1.4 0.7

Less than 5 Years 28.8 30.0 20.0 1.3 .

S Years or More 43.3 46.7 6.7 1.7 1.7

A B g Ao A e M s eae e e bk £k & 1 4
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Rank Priority Designation Xo
Qrder Competency Stat=ament 5 4 3 2 1 Response n
(&) IT1. Exhibit excitment about the exhibitions.
Tctal Group 28.4 57.4 12.8 1.4
Less than 3 Years 27.5 36,3 15.0 1.3
3 Years or More 30.0 58.3 10.0 1.7
(9) XI. Change the pace of the tour, if necessary, for variety and

interest.
Tctal Group 31.2 51.5 14.9 1.4 1.4
Less than 3 Years 31.3 530.0 17.53 1.3 ..
3 Years or Mcre 31.7 53.3 11.7 3.3

{1G) XX. Effectively intrcduce and reinforce new ideas, concepts, and
vocabulary to groups of children.
Total Group 33.3 43.3 13.8 4.3 2.1 1.4
Less than 3 Years 33.8 45.0 12.3 3.7 3.7 1.3
5 Years or More 33.3 41.7 20.0 3.3 1.7

(11) XVIII. Encourage discussion about works of art.
Total Group 35.2 35.5 19.1 5.7 3.5 0.7
Less than 5 Years 40.0 28.8 2.0 6.3 5.0 .
S Years or More 30.0 45.0 18.3 3.3 1.7 1.7

(12) XV. Design tours which draw maximum response from the group.
Total Group 35.5 36,2 19.9 2.1 3.3 2.8
Less than 3 Years 35.0 35,0 21.3 2.5 3.6 2.5
5 Years or More 36.7 38.3 18.7 1.7 3.3 3.3

(13) IX. Manage the tour situation so that everyone in the group has an
unobstructed view of the art object under discussion,
Total Group 25.5 4§.2 18.3 8.5 1.4
Less than & Years 20.0 47.5 21.3 8.8 2.5
S Years or More 33.3 50.0 10.0 €.7

(14} X. Direct the attention of everyone in the group to the art object
under discussicn.
Total Group 17.7 52.5 23.4 5.4
Less than o Years 12.5 57.5 23.8 5.3
5 Years or More 25.0 45.7 21.7 6.7

{15) XIII. Move the group from one place to another in a well defined manner.
Total Grouz 22.7 42.6 27.7 6.4 0.7
Less than 5 Years 22.5 42.53 28.8 3.9 1.3
3 Years or More 23.3 43.3 25.0 8.3 .
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Rank Priority Designation NO
Order Competency Statement 3 4 3 2 1 Response
(16) XIX. Effectively introduce objects and cultures possibly unfamiliar,

ar even unpopular, to the group.

Total Group 23.4 42,5 24.8 6.4 2.1 0.7
Less than S Years 26.3 41.35 23.8 7.5 1.3 .
3 Years or More 20.0 45.0 25.0 5.0 3.3 1.7
(17) XiI. Include the so-called "restless fringe” in the tour
experience.
Total Group 17.7 43,5 27.0 7.8 2.1
Less than 35 Years 16.3 48.3 27.3 £.3 3.8
5 Years or More 20.0 45.0 26,7 8.3
(18) I. Design a tour plan.
Total Group 17.7 41.4 27.0 3,2 4.3 0.7
Less than 5 Years 10.0 42.3 35.8 7.3 3.0 1.3
S Years or More 28.3 40,0 18.3 10,0 3.3
X2 = 9.95634 df = 4 0412 p<s .03

(19) SVII. Utilize motivaticnal techniques (circle games, improvisation,
. picture posing, etc.) effectively,

Total Groug 19.9 36.2 22.7 12.1 7.8, 0.7

Less than 3 Years 18.3 20.0 25.0 8.8 10.0 .

3 Years or More 25.0 3.3 20.0 15.0 3.0 1.7
(20) VIII. Include all members of the group in discussion.

Tctal Group 16.3 36.2 24.1 15.8 7.1 0.7

Less than 5 Years 12.3 33.8 23.8 20.0 10.0 .

S Years or Sore 21.7 <40.0 25.0 8.3 3.3 1.7




123

Responsibilities of the Museum Staff

Table XXI presents the percentage of those museum
staff, with certain amounts of thelr total responsibility
devoted to supervision of docents, awarding fthe touring
methods and strategies statements particular values. The
respondents in each responsibility group favored value "5"
priority level for statements IV, V, and XIV. Of the three
statements, V received “he highest percentage of value "5"
designations from the respondents in each group. Generally,
the resgpondents in each responslibility group favored the
same value designatlions for all of the statements. Some
notable exceptions are in statements III, VI, VITII, XIIL,
XIII. The respondents in the "Less than 33%" group rated
statement III at a value "5" while the respondents in the
other two groups favored it at one step lower., In contrast,
fifty percent of the respondents in the "No Responsibility"
group rated statement VI at a value "5" while the respon-
dents claiming some responsibility for docent supervision
rated it one step lower. FLEaif of the eight respondents 1n
the "33% or More”™ group rated statement VIII at & value "2,"
twe steps helow the value favored by the respondents in the
other groups. The same number alsco rated statement XII one
step below the value "4" favored by “he respondents in the
other groups, The Chi-Square test for independence produced

no systematic relationships between the ratings awarded these
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TABLE XXI

SUMMARY OF THE RATINGS OX THE TOURING METHODS AND STRATEGIES
STATEMENTS BY MUSEUM STAFF WITH CERTAIN AMOUNTS OF THEIR
TOTAL RESPONSIBILITY DEVOTED TO SUPERVISION OF DOCENTS

Rank Priority vJesignation No
Order Competency Statement ) 4 3 2 1 Response n
(1) V. Exhibit enjoyment for touring and help the children enjoy the
museun.
ALl Staff 62.5 33.8 1.6 81
No Responsivility S7.1 42.9 14
Less than 33% 61.8 33.7 2.4 42
33% or More 75.0 25.0 8
64
(2) IV, Adjust tne conteut of the tour for children of different ages
and different backgrounds,
All S:aff 36.4 35.9 3.1 1.6 64
No Responsibility &0.0 42.9 . 7.1 14
Less than 33% 61.9 35.7 2.4 42
33% or Mcre 2.2 25.0 12.5 _8
64
(3) X1V. Make childrenm feel comfortable in the museum.
A1l Staff 37.8 37.3 4.7 64
No Responsibility 6:i1.3 28.6 7.1 14
Less than 33% 37.1 40.3 2.4 42
33% or More 50.0 37.5 12.3 ]
61
(4) ITI. Make instant adjustments to the plan of the tour as deztermined

by the particular interests of the group and the occasion.

All Staff 33.1 37.3 2.4 64
No Respcosibility 33.7 30.9 14.3 14
Less than 33% 61.9 28.6 9.3 42
33% or More 37.% €2.3 _8
64
(S) XVI. Be flexible with a tcur plan - to change the tour and select
objects accordirg to the tone or mood of the group.
A21 Staff SN.0 42.2 7.8 64
No Responsibility 32.9 350.0 7.1 14
Less than 33% 43.2 45.2 9.5 42
33% or More B7.3 12.3 - 8
64
(8) VI. Be courtecus, pleasant, excited and involved with the group.
411 Staff 43.8 351.6 4.7 64
Yo Responsibility 50.0 35.7 14.3 )
Less than 33% 22.9 54.8 2.4
33% or lMore 37.3 82.5 *
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Rank Priority Designation Ho
Order Competency Statement 3 4 3 2 1 Response n
(7) IT1. Exhibit excitment about the exhibitions. -
All Staff 35.9 57.4 12.8 1.4 64
No Responsibility 3%.7 37.1 7.1 .. 14
Less than 33% 38.1 45.2 14,3 2.4 42
33% or Mecre 25.0 73.0 _8
64
(8) VII. Conduct a relaxed and easy tour.
A1l Staff 28.1 36.3 15.86 84
No Responsibility 21.4 57.1 21.4 14
Less than 33% 31.0 57.1 11.9 42
33% or More 25.0 50.0 25,0 B
64
(9) XI. Change the pace of the tour, if necessary, for variety and
interest,
ALl Staf? 31.3 4€.9 17.2 3.1 1.6 64
No Responsibiirity 21.4 3C.0 7.1 4.3 7.1 14
Less than 33% 33.3 50.0 16.7 42
33% or More 37.5 - 23.0 37.3 8
64
(10) XVIII1. Encourage discussion about works of art.
All Staff 34,4 42.2 14.1 1.7 4.7 64
No Respensibility 35.7 42,9 . 21.4 14
Less than 33% 33.3 42.9 18.7 7.1 42
33% or Mcre 37.5 37.3 25.0 8
64
(11) XX, Effectively introduce and reinforce new ideas, concepts, and
vocatulary to groups of children.
A1l Staff 28.1 50.0 14.1 5.3 1.6 ﬁi
Yo Responsibility 21.4 §€4.3 7.1 7.1 14
Less than 33% 28,6 50.0 14.3 7.1 42
33% or Mcre 37.5 250 37.5 8
64
(12) IX. Manage the tour situation so that everyone in the group has an
unobstructed view of the art object under discussion.
A1l Staff 25.0 53.1 14,1 6.3 1.6 64
No Respons:ibility 14.3 71.4 .. 14.3 14
Less than 33% 31.0 47.5 19,0 .. 2.4 42
33% or More 12.5 30,0 12,5 25,0 8
64
(13) X. Direct the atteation of everyone in the group to the art object

under discussion,

All Scaff? 17.2 32.4 18.8 4,
No Responsibility 28.6 30.0 14.3 7.
Less than 33% 14.3 &8.7 19,0 ..
33% or More 12,5 37.5 25.0 253.
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Rank Priority Desiguation NG
Order Competency Statement 3 4 3 1 Reszonse n
(14) XIX. Effectively introduce objects and cultures possibly unfamiliar,
or even unpopular, to the group.
All Staff 28.1 40.6 23.4 6.3 1.8 64
No Responsibility 35.7 30.0 7.1 7.1 14
Less than 33% 26.2 383.1 28.6 4.8 2.4 42
33% or More 25,0 37.5 25,0 12.5 _8
64
(13) XV. Design tours which draw maximum response from the group.
411 Staff 32.8 42.2 12.35 3.1 6.3 3.1 64
No Responsibility 28.5 35.7 14.3 7.1 .. 14.3 14
Less than 33% 38.1 38.1 14.3 2.4 7.1 42
33% or More 12.5 75.0 i2.5 _8
4
{16 XIII. Move the group from cne place to ancther in a well defined
manner.
All Staf<f 23.4 37.5 32.8 4.7 1.6 64
No Respensibility 21.4 35.7 35.7 7.1 14
Less than 33% 26.2 40.5 31.0 2.4 2.4 42
33% or More 25.0 25.0 37.5 12.5 _8
a4
(17) XII. Include the so-called "restless fringe" in the tour experieance.
ALl Staff 15,6 42.4 28.1 4.7 3.1 64
No Responsibility 14.3 57.1 14.3 14.3 . 14
Less than 33% 19.0 30.0 28.8 .. 2.4 42
33% or More 25.0 50,0 12.5 12.5 8
64
(18) I. Design a tour plan,
All Staf 18.8 40.6 29,7 6.3 4.7 €4
No Responsibility 14.3 42.9 33.7 7.1 . 14
Less than 33% 21.4 38.1 28.6 4.8 7.1 42
33% or More 12.5 60.0 25.0 12,5 3
64
(19) XVII. Utilize.motivational techniques (circle games, improvisation,
plcture posing, etec.) effectively,
All Staff 21.9 40.6 18.8 14.1 4.7 654
No Responsibility 35.7 14.3 2i.4 21.4 7.1 14
Less tnan 33% 19.0 54.8 11.9 9.5 4.8 42
33% or More 12.5 12.5 30.0 25.0 R
64
{(20) VIII. Include all members of the group ir discussion.
All Staff 10.9 49.6 23.4 13.8 7.8 1.6 63
So Responsibility 7.1 32.8 21.4 7.1 4.3 7.1 p
Less than 33% 11.3 42,9 28.8 11.2 4.8 42
33% or More 12.5 25,0 50.0 12.5 3
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statements and amount of total responsibility devoted to
supervision of docents.

Table XXII presents the frequency distributions for
museun staff, with certain amounts of responsibility devoted
to docent training, awarding the touring methods and stra-
tegies statements particular values. Statement V was ranked
highest and fevored at a value "5" designation by the respon-
dents in each responsibllity group.

Five out of the total of six respondents in the "3& to
67%" responsibility zroup designated statement IIT at a value
of "5," while fifty percent of the respondents in the "No
Responsibility" group ard 51.1 percent of the respondents in
the "Less than 33%" group rated it at that value. Two of
the three respondents in the "68% or More"™ group rated it
two steps lower at a value "3." The "68% or More! group also
rated statement II lower than did the other groups. In con-
trast, the "34 to 67%" group was evenly divided between the
top three values on the five point priority scale. Slightly
over fifty percent of the individuals in the "Lesgs than 33%"
group rated this statement at a value "4," while 8C percent
of the responcdents in the "No Responsibility" categocry also
rated 1t at a value "4.7

For statement IV, all of the respondents in the ''No
ResponsibiZity" group awarded the item a value "4" or "5"
with 60 percent for value "5." A slightly higher percentage

of “he individuals in the "Less than 33%" group awarded this
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TABLE XXII

SUMMARY CF THE RATINGS ON THE TOURING METHODS AND STRATEGIES
STATEMENTS BY MUSEUM STAFF WITH CERTAIN AMNOUNTS OF THEIR
TOTAL RESPONSIBILITY DEVOTED TO THE TRAINING OF DOCENTS

Rank Priority Designation No
Order <Competency Statement 3 4 3 2 1 Response n
(1) V. Exhibit enjovment for touring and help the children enjoy
toe museum,
All Szaff 62.5 35.9 1.6 54
No Responsibility 80.0 20.0 10
Less than 33% 537.83 42.2 o 45
34 to 67% 66.7 15.7 16.7 6
68% or lore 66,7 33.3 _3
64
(2) IV. Adjust the content of the tour for children of different ages
and different backgrounds.
All Staff 8.4 335.¢ 3.1 1.€ 64
NO Responsibility 60.0 40.0 10
less than 33% 62.2 35.6 2.2 . . 49
34 to 87% 50.0 33.3 - 16.7 6
63% or lMore 33.3 33.3 33.3 .. 3
X2 = 19.60262 df = 9 0.0205 p< .05 64
(3) XIV. Make children feel comfortable in the museum
All Scaff 57.8 37.3 4.7 €4
No Resronsibility 36.0 50.0 . 10
Less than 33% 82,2 31.1 6.7 435
34 to 67% 20.2 50.0 . 6
68% or More 33.3 66.7 . 3
64
(4) ITI: Make instaznt adjustments to the plang «f the tour as determined
by the particular interests of the group and the occasion.
All Staff 83.1 37.3 9.4 64
No Responsibility 30.0 40.0 10.0 10
Less than 33% 51,1 42.2 6.7 45
3¢ to 87% 33.3 1e.7 .. 8
68% or More 33.3 66,7 .. . 3
X2 = 14.83050 df = § 0.0216 p< .05 64
(5) XVI. Be flexible with a tour plan - %o change the tour and select
objects according to the tone or mood of the group.
411 Stzff 30.0 42.2 7.8 64
Jo Responsibility 30.0 40.0 10.0 10
Less than 33% 48.9 44,4 6.7 45
34 to 67% 66.7 33,3 . 6
68% or More 33.3 33.3 33.3 _3
64
(6) VI, Be courteous, pleasant, excited and involved with the group.
Al)l Stac‘f 43.8 31.8 1.7 B4
%o Responsibility 30.0 n0.2 10.0 19
Less than 33% 46.7 353.3 .. 43
34 to 67% 50.C 323.3 15.7 5
68% or Merse 33.3 33.3 33.3 _3

2}
o,
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Rank

Priority Designation

NO

Order Competency Statement 5 4 3 2 1 Response 1)
(7) II. Exhibit excitment about the exhibitions.
A11 Staif 35.9 51.6 10.9 1.6 64
No Responsibility 20.0 80.0 - ‘e 10
Less thaa 33% 40.0 51.5 6.7 2.2 45
34 to 67% 33.3 33.3 33.3 6
68% or More 33.3 866.7 . 3
X2 = 17.97063 df =9 0.0355 p<L .05 64
(8) VII. Conduct a relaxed and easy tour.
All Statf 28.1 56.3 15.6 64
Vo Responsibility 30.0 a0.0  30.0 19
Less +than 33% 28.9 27.8 13.3 43
34 to 67% 16.7 83.3 .. %
68% or More 33.3 33.3 33.3 3
64
(9 XI. Change the pace of the tour, if necessary, for variety and
interest.
ALl Stzff 31.3 46.9 17.2 3.1 1.6 64
Yo Responsibility 10.0 g0.0 20.0 10.0 . 10
Less than 33% 33.3 48.9 15.6 2.2 13
34 to 67% 30.0 33.3 16.7 . 5]
68% or More 33.3 33.3 33.3 _3
64
(19) XVIII. Encourage discussion about works of art
A1l Staff 34,4 42.2 14.1 4.7 4.7 64
%o Respcensitility 30.0 350.0 10.0 10.0C . 1D
Less than 33% 33.3 46.7 13.3 2.2 4.4 43
34 to 67% 66.7 .. 16.7 - 16.7 5]
68% or More .. 33.3 33.3 33.3 3
64
(11) XX. Effectively introduce and reipferce pew ideas, concepts, and
vocabulary to groups of children.
A11 Staff 28,1 30.0 14.1 5.3 1.6 64
%o Responsibility 20.0 8Q0.0 12.9 10.0 - i0
Less thao 33% 26.7 48.9 17.8 4.4 2.2 45
34 to 67% 50.0 50.0 . 6
68% or More 33.3 33.3 33.3 3
) 64
(12) 1X. Manage tae tour situation so that everyone in the group bas
an unobstructed view of the art object under discussion.
A1l Staf? 25,0 53.1 14.1 6.3 1.6 64
No Responsibility . 70.0 10.0 20.0 10
Less tkan 33% 28.9 353.3 135.%6 2.2 .. 45
34 to 67% 33.3 50,0 . - 16.7 3]
68% or Mcre 33.3 .. 33.3 33.3 .- 3
X2 = 24,74359 di = 12 0.01%91 p<L -03 64
(13) ¥. Direct the attention of everyone in the group to the art object
under discussion,
311 Staff 17.2 59.4 18.8 4.7 6
NG Responsibility 10.0 65.0 1.9 20,0 10
Less than 33% 12.3 99.7 20.9 43
34 to 67% 30.0 16.7 33.3 . 6
£8% cr More 33.3 33.3 e 33.3 .. 3
X2 = 21.825381 4df = 9 0.0095 £< .01 61
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Rank . . Priority Desigration NO
Order Competency Statement 5 4 3 2 1 Response n
(14) XIX. Effectively introduce objects and cultures possibly unfamiliar,
' or even unpopular, to the group.
* All Staff 28.1 40.5 23.4% 6.3 1.6 64
Vo Responsibility 10.0 36.0 20.0 10.0 19
Less than 33% 31,1 40.0 24.4 4.4 5
34 to B67% 33.3 33.3 16.7 V. 16.7 6
68% or More 33.3 33.3 33.3 3
. . 6 4
{15) XV. Design tours which draw maximpum response from the group.
All Szaff 32.8 42.2 12.5 3.1 6.3 3.1 64
No Responsibility 20.0 0.0 1C.0 . .. 10.0 10
Less than 33% 33.3 10.0 153.6 2.2 6.7 2.2 45
34 to 67% 50.0 33.3 16.7 - 6
68% or More 33.3 33.3 33.3 e . 3
r ]
(16} ¥II1. Move the group from one place to anotner in a well defined
manner,
All Staff 23.4 237.3 32.8 4.7 1.6 €4
No Hesponsibility e 50.0 350.0 . 10
Less than 33% 25.7 37.8 31.1 4.4 45
34 to 677 33.3 33.3 , 16.7 16.7 &
68% or More 33.3 66.7 . 3
64
(17) XI1I. Include the so-called "restless-fringe’ in the tour experience.
All Staff 15.6 48.4 28.1 4.7 3.1 64
No Responsibility .. 60.0 30.0 10.0 - 10
Less than 33% 15,6 91.1 28.9 2.2 2.2 43
34 tc B7% 33,3 33.3 18.7 . 16.7 6
68% or “More 33.3 33.3 33.3 3
64
(18) 1. Design 2 tour plan.
All Staff 18,8 40.6 29.7 5.3 4.7 64
%o Responsibility 20.0 30.0 30.0 20.0 .. 10
Less than 33% 20.0 42.2 26.7 1.4 6.7 45
34 to 687% 16.7 50.Q 33.3 6
68% or More 33.3 66.7 3
64
(19) XVII. Utilize motivational techniques (rircle games, improvisation,

picture posing, etc.) effectively.

All Staff 21.9 40.6 18.8 14.1 4.7 . 64
No Responsibility 10.G 40.90 20.0 30.0 . .. 10
Less than 33% 22.2 42.2 17.8 11.1 6.7 45
34 to 67% 50.0 ©50.0 NN ‘e . .. 6
68% or More .. . 66.7 33.3 .. . _3

64

(2Q) ¥I11. Include all members of the group in discussion.

All Stailf 10.9

All a0.6 23. 5,

No Responsibility . 60,0 10.3 ég.g ?‘8 L9 %%
Less than 33% 11.1 37.8 26.7 15.6 5.7 2.2 45
34 to 67% 16.7 30.0 18.7 16.7 ' g
68% or More 33.3 .. 33.3 33.3 ' g
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staterent a vaiue "5y while the respondents with more respon-
sibility were more divided. For statement 1X, 70 percent of
the "No Responsibility’ group cavored value "4," while many
of the individuals with responsibility for docent training
designated value "5 for this statement. Each of the three
respondents in the "§8% or More™ group rated statement X at
a value "4," while 5C percent of the respondents iIn the
"3y to 67%" group favored value '"L'" for this item.

Although not statistically significant at the .05 level,
the "34 to 67%" group rated statements XI, XV, XVIII, and XX
higher on the priority scale than did the ofther groups. The
respondents in the "68% or More" group did not often agree
on one value designation. Exceptions are on statements 1,
I, 111, Vv, XIII, XTIV, and XVII where two of the three
respondents in this group chose the same value on the
priority scale.

Undergraduate Education and Teachling
Experience Among Yolunteers

Tapble XXIII shows the freguency distributions, in per-
centages, of the volunteer docents possessing undergraduate
Gegrees in particular areas of academic specialization, for
the statements in this category. The statements favored Dby
the respondents in all specializaticn groubs at value "5"
(Desperate Need) are IIIL, IV, V, and XVI. With the exceptilon

of statement XVI, a higher percentage of the respondents in
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TABLE XXIII

SUMMARY OF THE RATINGS ON TEE TOURING METHODS AND STRATEGIES
STATEMENTS BY VOLUNTEER DOCENTS POSSESSING UNDERGRADUATE
DEGREES IN PARTICULAR AREAS OF ACADEMIC SPECIALIZATION

Hank Pricrity Designation No
Order Competeacy Statement 5 . 4 3 2 1 Reszonse n
(1) V. Exhibit enjovment for touring and help the children enjoy the
museum.
All Volunteers 62.3 33.8 2.6 1.3 .- ca 7
Fducation 62.5 25.0 12.5 16
Arts 72.7 27.3 . 1
QOther 67.9 32.1 . 28
25
(2) XIV. Make children feel comfortable in the museum.
Ali Volunteers 61.0 1.2 6,3 7
Educaticn 37.5 ©96.3 6.3 . 15
Arts 72.7 9.1 18.2 11
Other 64.3 28.6 3.6 28
53
{3) i1V. Adjust the content of the tour for chiidren of different ages
and different backgrounds.
411 ¥olunteers 55.8 36.4 7.8 7
Education 56.2 37.5 6.3 i6
Arts B3.6 36.43 .. 11
Qther 57.1 32.1 10.7 28
55
(4) 11I. Make instant adjustments to the plan cf the tour as determined

by the particular interests of the group and the occasion.

All Volunteers 30.6 40.3 9.1 77
Education 0.0 43.8 6.3 1o
Arts 54.5 45.5 e .- .. .. i1
Other 32.9 42.9 14.3 - - .- 28
33
(5) V1. Be courteous, pleasant, excited and ipvolved with the group.
311 Volunteers 38.1 41,6 10.4 77
Tducation 37.0 43.8 13.38 16
Arts 3.6 27.3 3.1 i1
Other 32.9 53.6 3.6 28
55
(8) XVI. Be flexible with a Tour plan - to change +he tour and select
objects according to the tone or mood of the group.
Al} Yolunteers 49.4 35.1 9.1 3.9 2.6 77
Fducacion G2.3 31.3 6.3 16
Arts 34.5 43.3 .- .. - 11
Other 39.3 32.1 14.3 10.7 3.6 28
EE)
(7) VII. Conduct a relaxed and ezsy tour.
All Volunteers 49,3 41.6 14.3 2.6 1.3 77
Education 31.3 43.8 18.8 6.3 15
Arts 331.5 27.3 g.1 9.1 - 11
Other 35.7 456.4 14.3 3.6 gé

ol
o




Bank ~“TFriority Designation Yo
Order Competency Statement 5 4 3 2 1 Response r
(8) 1. Change the pace cf tue tour, if necessary, for variety and
interest.
A1l Velunteers 31.2 34.3 13.0 .- 77
Edqucation 37.3 ©2.9 . . 16
. ATis 43.5 54.5 .. . 11
Other 95.0 30.0 21.4 3.6 %g
00
(9) I1. Exhibit excitment about the exhibitions.
All Volunteers 90.1 ©2.3 11.3 1.3 . . 77
Education 31.3 56.3 5.3 6.3 10
Arts 18.2 54.5 27.3 11
Other 17.9 4.3 17.9 28
FE]
(10) KX, Effectively introduce and reinforce new ideas, concepts and
vocabulary to groups of children.
All Volunteers 37.7 37.7 16.9 2.6 2.6 2.6 i7
Education 31.3 36.3 6.3 6.3 16
Arts 45.5 36.4 18.2 . 11
Other 1.2 =28.6 17.¢ 3.6 3.6 3.6 28
EE)
(1) ¥xv. Design tours which draw maximum response from the group.
A1l Volunteers 37.7 31.2 26.0 1.3 1.3 2.6 77
Education 338 25.0 31.3 16
Arts 57 3 536.4 36.4 11
Other 32.1 22.1 25.0 3.3 7.1 28
55
(12) XVIII. Encourage discussion aboul works of art.
411 Volunteers 56,4 29.9 23.s 6.2 2.6 1.3 77
Thaucation 5.0 25.0 12.3 12.5 16
Arts 13.2 45.5 27.3 9.1 11
Other 42.8 32.1 114.3 3.6 3.6 3.6 28
55
(13) 1X. Manage the tourl situation so that everyone in the group has a2
unobstructed view of the art object under discussiot.
All Volunteers 26.0 44.2 18.2 10.4 1.3 77
Tducation n1.8 37.5 12.5 18.8 16
Artes 97.3 15.5 18.2 9.1 11
Other 17.9 3§.3 ,25.0 14.3 3.8 23
32
(14) XIII. Wove the group from one place to another in 4 well defined
manner.
A1l Volunteers 29.1 46.8 23.4 7.8 T
Education 6.3 62.o 25.0 6.3 149
ATtCS 36.4 43.2 g.1 9.1 11
Other 14.3 36.4_28.& 10.7 28
53
(13) X. Direct ;he a:Fenticn of everyone in the group to Tne art.object
ynder discussion.
A1l Velunteers 13.2 46.% 27.3 7.8 7
Education 18.8 S7.> 31.3 12.3 %?
Arrts 27.3 5i.0 9.1 3.1 11
Other it e B¥5.7 28.3 7.1 23

¢

¢
3%
w1}
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Rank Priority Designaticn No
order Competency Statement 3 4 3 2 i Response n
(16) XI11. Ircclude the so-called '"restless fringe” in the tour experience.
411 Volunteers 19.5 42.3 26.0 10.4 1.3 - 77
Education .- 50.0 25.0 25.0 .. .. 16
Arts 45.5 27.3 27.3 .. .. v il -
Other 35.0 3¢.3 21.4 10.7 3.6 . 28
55
(17) ¥iX. Effectively introduce obiects and cultures possibly unfamiliar,
or even unpopular, to the group.
A11 Volunteers 19.5 44.2 26.0 6.5 2.6 1.3 77
Tducation 12.5 63.8 12.5 6.3 16
ATts 36.4 27.3 27.3 .- 9.1 - 11
Qther i7.9 42.9 23.0 7.1 3.6 3.6 28
55
(18} 1. Desigr a tour plan.
A1)l Veolunteers 16.9 41.8 24.7 11.7 3.9 1.3 77
Education 12.5 43.8 25.0 12.5 6.3 16
Arts . 72.1 27.3 . - 1
Qther 17.9 32.1 21.4 17.9 10.7 .. 28
33
{19) VIII. Include all members of the group in discussion.
All Yolunteers »0.8 32.5 24.7 15.6 6.5 77
Ecducation 12.5 18.3 37.3 23.0 6.3 16
Arts 18.2 36.4 36.4 3.1 .. 11
Other 21.4 32.1 14.3 25.0 7.1 28
55
(20) XVII. Utilize motivational techniques (circle games, improvisation,
picture posing, etc.) effectively.
A1l Volunteers 18.2 232.8 26,0 10.4 10.4 1.3 77
Education 6.3 3o.3 18.8 6.3 12.5 . 16
Arts 45%.5 18.2 18.2 18.2 - 11
Other 12,3 22.1 32.1 3.6 14.3 3.6 28




napts" group favored the highest priority designation than
did the respondents 1n the ofther specialization groups.

For statement XVI, 2.5 percent of the jndividuals in the
tEdueation" group rated this item at a value ng" g5 compared
to 54.5 and 39.3 percent of the individuals in the tares"
and "Other" groups, pespectively. However, all of thne
pricrity cholces of the "Arts" group on this iltem were
restricted to the fop two levels on the priority scale.

The respondents in the "arts" group also favored the
value "5" designation on statements I, viI, ¥II, XVII, and
¥TIX. The respondents in the other specialization categories
favored value "4" for these items. In contrast, the "arts”
group favored values "4" and "3" on statements XV and XVIIL,
while the other groups favored higher priority leve.is.

The Chi-Square test for independernce indicated no
systematic relationship between degree specialization and
the distributions on these items.

Table ¥XIV shows the frequency distributions of the
volunteer docents, with varying amounts of teaching experi-
ence, awarding the ssatements in this category particular
values. For statements 111, IV, and XII, the respondents 1n
each experience group favored value "5." The respondents
with teaching experience favored value "3" designations for
statements VIII, X, anag XII, while the respondents in the

"o Experience" group ravored value "4." However, the
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TABLE XXIV

SUMMARY OF THE RATINGS Ox THE TOURING METHODS AXD STRATEGIES
STATEMENTS BY VOLUNTEER DOCENTS WHO HAVE ACCRUED CERTAIN
NUMBERS OF YEARS OF ELEMENTARY LEVEL
TEACHING EXPERIENCE

Rank Priority ovesignation No
Order Competency Statement 5 4 3 2 1 Response n
(1) v. Txhibit enjoyment for touring and help «he children enjoy the
museum.
All Volunteers 62.3 33.8 2.6 1.3 77
No Experience €4.3 35.7 42
1 to 10 Years 58.8 41.2 17
11 or More Years 56.7 33.3 3
[
{(2) XI1v. Make children feel comfortable in the museum.
411 Volunteers 61.0 31.2 6.5 1.3 s
No Experilence 71.4 16.7 9.0 2.4 42
1 to 10 Years 47.1 52.9 17
11 or More Years 13.3 63.7 .. - - 3
¥2 = 10.41064 df = 4 0.0341 p<.05 €2
{(3) 1v. Adjust the content of the tour for children of different ages
and different backgrounds.
A1l Volunteers 55.8 36.4 7.8 iT
Yo Experience 0.0 238.1 11.9 42
to 10 Years 52.9 41.2 5.9 17
11 or More Years 56.7 33.3 3
62
(4) 1171. Make instant adjustments to the plan of the tour 2s determined
by the particular interests of the group ard the occasion.
All Volunteers 50.8 40.3 9.1 .- - . 7
No Experisnce 30.0 42.9 7.1 . - . 42
1 %o 10 Years $5.0 29.4 17.6 .. .. - 17
11 or More Years 36.7 33.3 .. . - . 3
52
(5) VvI. Be courteous, pleasant, excited and involved with the group.
A1l Voiunteers 29,1 41,6 102.4 a7
NO Experience 50.0 42.9 7.1 42
1 te 10 Years 52.9 41.2 3.9 17
11 or More Years 33.3 33.3 33.3 3
62
(6) <V1. Be flexible with a tour plan - to change the tour and select
objects according to the tone or moocd of the group.
A1l Velunteers 49.4 35.1 g.1 3.9 2.6 77
N0 Experience 37.6 35.7 4.8 7.1 4.8 42
1 to 10 Years 383.3 35.3 5.9 17
11 or More Years 33.3 686.7 3
62
{(7) vii. Conduct a relaxed and easy tour.
A11 voluntes2rs 40.3 41.6 14.3 2.6 . 77
Vo Experience 33.3 36.C 11.¢9 2.4 2.4 42
1 to 10 Years at.1 28.4 23.5 . 17
11 or More Ygars 35.3 66.7 3

[a))
[+l
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Rank Priority Jesignation N0
Order Competency Statement 3 4 3 2 1 Response n
(8) X1. Change the pace of the tour, if necessary, for variety and
interest.
All Volunteers 31.2 34.56 13.0 1.3 77
No Experlence or.6 52.4 16,7 2.4 42
1 to 10 Years 41.2 1.2 17.6 17
11 or More Years 33.3 66.7 3
62
(9) II. Exhibit excitment about the exhibitions.
All VYolunteers 22.1 62.3 14.3 1.3 7
No Experience 21.4 61,3 16.7 42
1 to 10 Years 35.3 58.8 5.9 17
11 or More Years 66.7 33.3 3
62
(10} Y. Effectively introduace and reinforce new ideas, concepts, and
vocabulary to groups of children.
A7l volunteers 37.7 37.7 16.9 2.86. 2.6 2.6 77
No Experience 42.8 31.0 14.83 2.4 4.8 4.8 42
1 to 10 Years i7.s 52.9 23.3 5.9 17
11 or More Years 33.3 6.7 3
2
(11) XV. Design tours which draw maximum response from the group.
All Voluntiegers 37.7 31.2 26.0 .3 1.3 2.6 77
No Experience 33.5 33.3 26.2 2.4 2.4 2.4 42
1 to 10 Years 41.2 29.4 29.4 MR .- .. 17
11 or More Years 66.7 33.3 - .. e 3
62
(12) XVIII. Encourage discussior about works of art.
All Volunteers 20,4 29.8 23.4 6.5 2.6 1.3 77
No Exyerience 35.1 21.4 28.6 4.8 4.8 2.4 42
1 to 10 Years 35.3 41.2 17.6 3.9 17
11 or More Years 33.3 66.7 3
62
{13) 1¥. Manage the tcur situation so that evervone in the group has an
unobstructed view of the art object under discussion.
All Volunteers 26.0 44.2 18.2 10.4 1.3 77
No Experience 8.6 42.2 16.7 3.5 2.4 42
1 to 10 Years 17.6 52.9 11.8 1i7.6 17
11 or dore Years 33.3 33.3 33.3 3
62
(14) %11I. Move the group from one place to another in a well defined
manper.
411 Volunteers 22.1 46.8 23.4 7.8 77
%0 £xperience 26,2 32.3 21.4 9.3 EY)
1 to 10 Years 11.8 33.% 17.56 11.8 17
11 or More Years 33.3 66.7 3
G2
(135) <. Direct the attention of everyone in the group to the art object
under discussion.
ALl Veluasers 15.2 48,8 27.3 7.8 77
No Experience 21.4 F2.1 13.0 7.1 42
1 to 10 Years 11.8 35.2 41.2 11.8 17
11 or More Years 33.3 66,7 3

(331
[\
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Rank
Order Conpetency Statement

Prior.ty Designation No
4 3 2 1 Respoase o]

{(18) XI1. Include the so-called
All Volunteers 13.
No Experience 23.
1 to 10 Years 3.
11 or More Years 33.

(17) XIX. Effectively irntroduce
or even unpopular, to
All Velunteers 19,
No Experience 12.
1 to 10 Years 3.

11 or More Years 33.

(18) 1. Design a tour plan.
All Volunteers 16.
No Experience 19.
1 to 10 Years 17.

11 or More Years

rprestless-fringe” in the tour gexperience.
5 42.9 26.0 10.4 1.3 77
‘8 42.8 21.4 9.5 2.4 42
g 35.3 41.2 17.6 17
3 33.3 33.3 3
2

ohjects and cultures possibly unfamiliar,
the group.

(19) VIII. Include all members of the group in discussion.

A1l Volunteers 20.
No Experience 21.
1 to 10 Years 17.

11 or More Years 66.

(20) XWII, Ctilize motivaticnal techoiques (zircle games, improvisation,

picture posing, ete. )

All Vcluntieers 18.
No Experience 21.
1 to 10 Years 11.

11 or More Years 33.

5 44.2 26.0 6.5 2.8 1.3 77
0 3¢.3 286.2 7.1 4.8 2.4 32
g B4.7 23.5 3.9 17
3 33.3 33.3 3
52
g a1.6 24.7 11.7 3.9 1.3 77
0 90.5 21.4 14.3 4.8 .. )
6 &1.2 23.5 11.8 5.9 17
100.0 3
62
g 22.5 24.7 15.6 B.% 77
34 35.7 6.0 14.3 9.5 EY)
5 23.5 52.9 5.9 17
7 33.3 3
62

effectively.
2 33.& 26.0 10.4 10.4 1.3 77
4 P3.8 25.2 11.3 2.5 2.4 32
8 32.9 29.4 .. 5.9 17
3 33.3 33.3 3

O
o)
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differences between the ratings of the 1pndividuals in the
different experience Zroups proved not statistically sig-
nificant at the ,05 level.

For most of the statements, the respondents in the "No
Experience” group favored priority designations no lower
tnhan value "4." Almost 43 percent of the respondents in
this group favored value "5' for statement X¥. A larger
percentage of the respondents with teaching experience
favored the slightly lower priority rating of value "L
This caused the volunteevs' priority ratings ©on this state-
ment to be equally split between values "5" and mh v More
than seventy-one percent of the respondents in the "No
Experience' group rated statement XIV at a value "5," while
over fifty percent of the respondents in the other groups
rated it at a value i), " The high percentage of respondents
with no teachilng experience in favor of wvalue ngit is incon-
gistent with the ratings of the volurteers as a group and
“he respondents with some teaching teaching experience.

However, this difference was statistically insignificant.

Summary
Taple XXV shows that tne statements which specify
hehaviors concerned with establishment of a climate for
learning ancé positive sttitudes toward the museul were rated
highest in each competency category. TIn the communication

competency category, the statements which dealt with
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TABLE XXV

SUMHMARY OF THE COMPETENCY STATEMENTS RANKED
IN DESCENDING ORDER OF PRIORITY WITHIN
EACE COMPETENCY CATEGORY

Rank Polint
Order Total Competency Statement

Communication Competency Category

(1) 641 Communicate a positive and enthusiastic
attitude toward the museull, the collection
and art in general.

(2) 629 Adjust language and word usage to children
of different ages and intellectual develop-

ment.

(3) 604 Express ideas clearly and logically.

(4) 581 Speak clearly, audlby and with modulation.

(5) 630 Accept comments, and answer questions with
ease.

(6) 573 Exhibit honesty, sincerity, unaffectedness,

naturalness and sponftaneousness during a
galded tour.

(1) 532 Tnitiate & dialogue with members of the tour
group .
(8) 469 Verbally represent works of art to a group.

Knowledge Competency Category

(1) 595 Relate the objects and exhipitions to the
students! own experiences ard intellectual
capabllities.

(2) 589 Presens enough information to make the tour
interesting and informative.




TARLE XXV--Continued

Rank Point
Order Total Competency Statement

Knowledge Competency Category (Continued)

(3) 569 Inelude in a four the accurate facts and
points important to the exhibition.

(4) 5383 Present interesting and informative material
without the use of noves.

(5) 521 Draw comparisong between selected objlects in
the museum.

(6) 512 Use an art research library.

(7) LG5 p1sn and execute a bour based upon sn inter-
esting and pertinent theme.

(8) 49y Plan a btour which follows a logical order.

(9) 470 Represent the objects in the museum's
collection in historical/cultural perspective.

(10) 322 Pass a comprehensive college level art his-
tory course.

(11) 315 Write a research paper on a selected aspect
of the museum's collection or art history.

Affective Attribate Statements

(1) 664 A positive and enthusiastic attitude toward
volunteer work, the museumn, art in generail
and the museun's collection.

(2) 618 A desire to learn about art.

(3) 607 A desire to becomea proficient tour leader
and/or museum teacher.

N
=
L
(|
oo
-~

The characteristics of a person with an
ingairing mind.
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TARLE XXV-~-Continued

Rank Polnt
Order Total Competency Statement
Touring Methods and Strategies Statements
(1) 647 Exhibit enjoyment for touring and help the
children enjoy the museum.
(2) 636 Make children feel comfortabple in the museum.
(3) 635 Adjust the content of the tour for children
of different ages and differens backgrounds.
(4) 624 Make instant adjustments to the plan of the
tour as determined by the particular
interests of the group ana the occasion.
(5) 618 Re courteous, pleasant, excited and involvead
with the group.
(6) 608 Be flexible with a tour plan - to change the
tour and select objects according to the
tone or mood of the group.
(7) 584 Conduct a relaxed and easy tour.
(8) 578 Exhibit excitement about the exhibitions.
(9) 575 Change the pace of the tour, if necessary,
for variety and interest.
(10) 560 Effectively intrcduce and reinforce new ideas,
concepts, and vocabulary to grouds of children.
(11) 552 Encourage discussion about works of art.
(12) 549 Design tours which draw maximum response from
the group.
(13) 547 Manage the tour situation so that everyone 1in

the group has an unobstructed view of the art
object under discussion.
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TABLE X¥V--Continued

Rank
Order

Touri

(14)

(15)

(16)

(17)

(18)
(19)

(20)

Point
Total

Competency Statement

538

535

52C

503
489

475

ng Methods and strategies Statements (Continued)

Direct the attention of everyone in the
group to the art object under discussion.

Move the group from one place to another in
a well defined manner.

zffectively introduce objects and cultures
possibly unfamiliar, or even unpopular, to
the group.

Include the so-called "pegtless fringe" 1in
the tour experience.

Design a tour plan.
Utilize motivational technigues (circile
games, improvisation, picture posing, ete.)

effectively.

Tnelude all members of the group in dis-
cussion.




144

(1) adjusting language sand word usage to children of differ-
ent ages and intellectual development, and (2) communicating
a positive and enthusiastic attitude toward the museum, the
collection, and art in general, received the highest priority
rankings. The statements in the knowledge competency cate-
gory which received the highest priority rankings also
specified the need for the docent to know how to relate the
museum experience to that of the child’s. This statement
identified the M"abllity to relate objects and exhibltions

to the students' cuwn experiences and intellectual gbilities.”
Most of the planning and organization skills within this
category were rated at a value 4" (Great Importance). AlsO
consistent with the nighly ranked statements in the communi-~
cation category 1is the high ratings received by the affective
attribute statement concerned with attitudes toward volunteer
work, the museumn, and art in general. Also receliving a
"Maximum Priority" rating was the statement "a desire O
learn about art." Some of the statements in the touring
methods and strategies competency category, receliving the
highest priorily rankings, dealt with the docents' abllity

to make adjustments to the tour, as determined by an assessS—
ment of the group ana the occasion for the ftour. Also

ranked high in this category were statements specifying the
ability %o help children "enjoy the museun” and "feel

comfortable in the museum. "




CHAPTER V
SUMMARY
Restatement of the Problem
and Purpose
The problem is O ascertaln competencies which could be
attributed to effective docent performance and which could
also possibly be used in the design of a docent training
program. The purpose of this study was to (1) identify
pedagogical touring competencies needed by volunteer docents
in art museumg, (2) catalog the competency statements into
major competency categories, (3) validate the list of com-
petency statements, and (4) compare priority designations
awarded each statement by the individualsg in the two major

sub-groups: museum staff and volunteer docents.

Restatement of the Procedure

As a result of a review of the literature on docent
training and interviews with museum staff and volunteer
docents, a 1list of competency statements specifying accept-
aple docent performance was compiled. The 1ist of competency
statements was classifiead into four competency statement
categories avpropriate to the nature of the statements. The
four competency statement categories adopted were: (1) com=-
munication skills, (2) knowledge, (3) affective attributes,

and (4) touring methods and strategles.
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A survey instrument was designed to cclicit the opinlons
of museum staff and volunteer docents regarding the merit of
each statement. The respondents were asked to rate each
statement on a five point priority scale designating need as
an obiective in a dJocent training prografi. The questionnaire
was validated by fhree museumn educators and mailed to two
museum staff members and two volunteer docents in each of 2
sample ofeighty—fourart museums throughout the country.

mhe Chi-Square test for indevendence, the wWald-Wolfowlte
Rung Test and the Kuskall-Wallis One-~Way Analysis of Variance
were employed to analyze the data and answer the following
questions.

1. Do the majority of museum staff and volunteer docents

esignate each statement as a significant need?

5. Which competency cabegory receives, on the average,
the highest priority ratings, as determined by the ratings
on the individual statements by all of the respondents?

3. Which competency statements recelve the highest
priority designations by all of the respondents?

4. Do the staff and volunteers rank order the state-
ments differently?

5. Do the differences in the amount of museunm experi-
ence accrued by the respondents cause differences in the

priority gesignations for the statements?
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6. Do museum staf who have some responsibility for
supervision of docents rate the competency statements dif-
ferently than those who have no responsibility?

7. Do museum staff who have some respensibility for
docent training rate the competency statements differently
tnan those who have no responsibility for this task?

8. Do volunteer docents who DOSSESS undergraduate
degrees in different areas of gecademic specialization rate
the statements differently?

9. Do volunteer docents who have acerued elementary
level classroom teaching experience rate the statements

differently than do the volunteers without this experience?

Findings

1. Both the museum staff and volunteer docents agreed
that statement IX (write a research paper on a selected
aspect of the museum's collection or art history) and state-
rent XI (pass & comprehensive college level art history
course), both fronm the knowledge competency category, repre-
sented skills not imoortant in a docent training program.
A11 of the ofther competency statements were favored as slig-
nificant needs by the respondents in both major sub-groups.

2. The four affective attribute statements were rated,
on an average, higher than the statements 1n the other three
competency categories. The communication competencles were

rated lower, Or an average, than the statements in the




148

previous category, but higher than the touring metnods and
strategies category statements. The statements in the
ynowledge category were rated, on an average, lower than
the s-atements in the other three categories.

3. The competency statements which received the
highest priority designations across the competency cate=-
gories emphasize the need for the docent to exhiblt an
enthusiastic attitude toward volunteer work, the museum,
art in general, and the ability to communicate thatb enthus-
iasm to children. Also ranked highes? across categories
are the statements relating tec the ability to ascertain the
interests and abilities of the children and apply that know-
ledge to modifications of the tour experience. Within a
listing of the statements recelving the ten highest priority
rankings, the emphasis the respondents placed on these two
competency areas *s obvious.

The prospective docens or tour guilde

(1) should exhlbit a positive and enthusiastic

attitude toward volunteer work, the museun,
art in general, and the museum's colliectlon.

(2) should possess the ability to exhibit er-

joyment for touring and help the children
enjoy the musgum.

(3) should possess the ability to communicate a

positive and enthusiastic attitude toward
the museum, the collection, and zrt in

general.

(4% should possess the ability to make children
feel comfortable in the museum.
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(5} should possess the ability to adjust the
content of the tour for children of &if-
ferent ages and different backgrounds.

(54) should possess the ability to adjust lan-
guage and word usage to children of
different ages and intellectual develop-
ment.

(7) should posSsess the ablility to make instant
adjustments to the plan of the tour as
determined by the particular interests of
the group and the oceasion.

(8) exnibit a desire to learn about art.

(9) should poOsSsSess the ability to be courteous,
pleasant, excited, and involved with the
group .

(10) should possess the apility to be flexible
with a tour plan--to change the tour and
select obiects according to the tone oOr
mood of fThe group.

. yhen ranked according to the museum staff and volun-—
teer docent scores, there is general agreement between the
two groups. Both Zroups ranked the same statements highest
in each category. There was also agreement between the two
groups in regard to the statements of lowest priority. More
than twice the number of volunteers rated communication
statement IIT (speax clearly, audibly, and with modulation)
at a value "5" (Desperate Need) than did the museum staff.
The difference between the ratings by the two groups on this
statement proved to be statistically significant.

5, None of the priority ratings in the communication

competency or affective attribute categories statements were

found dependent on the amount of museum experience accrued
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by the respondents. liowever, & statistically signifilcant
pelationship was round to exist between f£he responses on
knowledge competency statement XI (pass a comprehensive
college level art ristory course) and the amount of nuseum
experience. A significant relationship was also found for
touring methods and strategies statement I (design a tour
plan) in which the respondents with five years or more €X-=
perience rated the statement higher than did the respondents
with less experience.

6. almost 80 percent of the staff who indicated nc
responsibility for supervision of docents favored priority
desigration Wy Por communication statement I {(exhibit
honesty, sincerity, unaffectedness, naturalness, and spon-
taneousness during a guided tour). In contrast, those staff
members with some responsibility for this task distributed
their preferences on the item in a much more undecided manner.
The staff with no respensibility for supervision of docents
alsc rated knowledge competency statement ¥ (represent the
objects in the ruseum's collectlon 1in historical/cultural
perspective) higher than did the staff with some responsi-
pilisy in this area. However, there was no evidence of a
statistically significant relationship between the amount of
responsibility in +phis area and the ratings on the statements.

7. Although there is no evidence to indicate a syste-
matic relationship between varying amounts of staff

responsibility for docent training and the ratings of the
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staff on the statements, the individuals with some respon-
sibility for this task favored selected statements at higher
priority levels than did the group with no responsibility.
For example, the museum staff with some regponsibility for
docent training rated communication competency statements 1
(exhiblt honesty, sincerity, unaffectedness, naturalness and
spontaneousness during a gulded tour) and V (initiate a
dialogue with members of the tour group) higher thar aid the
staff with no responsibillity for this task. The staff with
some responsipility for docent training alsoc rated touring
methods and strategles categzory statements II (make instant
adjustments to the plan of the tour as determined by the
particular interests of the group and the occasion), 1V (ad-
just the content of the tour for children of different ages
and different backgrounds), IX (manage the tour situation
so that everyone in the group nas an unobstructed view of
the art object under discussion), and X (direct the attention
of everyone in the group to the art object under discussion)
nigner tnan did the staff with no responsibility. The
staff's ratings on the statements in the other categories
did not exhibit this trend.

8. The volunteer docents with undergraduate degrees
ra-ed all of “he statements in approximately the same manner,

without regard to academic specialization.




152

g9, Classroom teaching experience, Or varying amounts
of teaching experience accerued by volunteers, daid not cause

+he volunteers to rate the statement differently.

Conclusions

it was possible TO tdentify tne particular competencies
which can be attributed to effective docent performance.
Wwhile many of the nighest ranked competencies may appear to
pe common knowledge O everyone, they are the very compe-
tencies that are often overlooked in the content of training
programs. Tnstead, most of the emphasis is often directed
at the ccmpetenciles ranked lowest by the respondents to this
study. This finding, alone, should be sufficient to neces-—
sitate review and modification of existing programs. This
study also verified the fact that 1iterature devoted to
competency based teacher training can be of wvalue 1in areas
outside that for which i1t was initially intended. In
particular, the research related to jdentification of
competencies was essential to this study and has good
potential for use in other areas within the museum education
field.

Because good docent performance 1s 80O intertwined with
individual personality characteristics, many of the people
interviewed during the preliminary stages of this study
found it difficult to deseribe specific behaviors and actions

associated with good docent performance. But, it was also




gratifyling to £ind that once the course of the interviews
passed through this stage, many of the participants began
to think of and ©o describe docent performance as a set of
gbilities or competencies. Many of the respondents also
wrote comrents to the effect in the "Comments” section of
the questionnaire. Tt also became clear that many people
can ezsily agree on cholces of a good movie, lecture, or
concert, for example; but it is often more gifficulit to
analyze all that contributed to the Success of the venture.
This is the case with docent performance. <he interviews
with museum staff members and docents became the most satls-
factory means for getting to this information.

nhe framework for the categories adopted for this
study were suggested by Naylor, Chambers, Routh, and others:
(1) knowledge, (2) skills, and (3) attitudes. For docent
performance, the tskills" category was considered too broad.
The division of this category into communication skills,
and touring methods and strategles proved very useful. This
study showed that the docent touring competencles adopted
for this s-udy were not difficultb to place into these
modified categories.

Finally, i1t can be concluded that a quality docent
training program must possess many varied components.
Lectures on art history, art research, the writing of
research papers,anc updates on the museum's acquisitions and

temporary exnhibltlions are all essential features of existing
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docent training programs. In this study, the need for
research paper writing skills and art history knowliedge wWas
overshadowed by the need for specific apilities in other
areas. In the teacher-training literature, these abilities
are sometimes called pedagogical competencies. This study
showed that abilities to make the child feel comfortable

in the museum and various abilities to help the docent to
make judgments regarding the presentation of the material,

require attention and, at the very least, special tralning.

Recommendations

1. Museums with long standing docent training programs
primarily designed to present historical information about
art to trainees should determine if the needs of the
oclientele (i.e., the children, the teachers, the school

rincipals, or the school superintendents) are being met

through the performances of the trainees. FEcually important
to assessing the guality of the existing program are actions
to determine the degree to which the 2ducational goals of
the museum are being satisfled. Discrepancies between
actual and the desired levels of achievement 1in these areas
could be cone of the best indications for need of mocgifica-
tions to the existing docent training program.

2. The content of the vclunteer docent training program
in a museum should be based upon the specific desired charac-

teristics validated by those individuals who are responsible




155

for the quality of the educational programs in the museum,
experienced docents, and possibly the clients of the program.
while this study has used a nationwide sample of art museums
to validate this 1ist of needs, every individual museum has
specific needs and an educational philosophy which coculd
conceivably cause the emphasis to be placea on dgifferent
combinations of needs. Therefore, every museull should
identify and validate a 1ist of docent touring competencies
of their own which can he used as objectives for the design
of a specialized docent tralining program accountable to the

needs of the museum and the children.

Recomrmendationg fcor Further Study

There is little doubt that volunteers in art museums
are here to stay. It is time that museum staff cease in
their sometimes degrading eriticism of volunteer performance
and set about the task to give them the information, skills,
and challenge essential to sgtisfactory performance. The
traditional lecture series on aspects of art history and the
collection, which constitutes +he sole content of the formal
training in many art museums, is not adequate to deal wit
the complex task of touring.

On =he most primary level, docent training programns
must be accountable for their success. In obther words, the
sneffectiveness of a docent who has completed tralning rust

be attributed tc the inetfectiveness of the program. The
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program's ability to present material appropriate O the
task,and make it known to the trainee specific weaknesses
and possible steps to take to correct the problem, 1is
essencial. Methodoiogy for evaluation of the training
program based upon the effectiveness of the trainees must
be developed and utilized to identify weaknesses, as well
as guide modifications to the program.

In addition, docent training programs must be "person-
alized." While personallty differences influence touring
styles, rapport with children, and other types of behavior,
personalized training programs of the type implemented in
CBTE can have the ability to adjust to the particular neeas
of the trainee. Not only will methodology neecd o be
developed which takes the particular characteristics of the
individual into account, bub also trainees must be oriented
to self-evaluation techniques and consclous of possible
steps toward correction of the behavior perceived to be
ineffective.

Admittedly, it 1s unrealistic to assume that all pros-
pective docents, as well as in-service docents, are
conscientious enough or innately able of achieving high
level competence 1n every aspect of the docenting perform-
ance. Therefore, minimum acceptable standards, OT specific
mastery levels, must be adopted and used as assessment

criteria in the program. mhis eriteria can be applied to
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evaluation of the program and to the formative aspects of
self evaluation. When necessary, this criteria could also
pe used to advise an individual out of the program.

Thwis study has validated a 1ist cf competenciles
associated with the particular task at hand, creating
effective learning experiences for children in the art
museum. While many of the competencies seem to be no more
than characteristics associated with success and good self
management in any endeavor, it is these that are essentlal
to effective docent performance with children in the museun.
For this reason, many of themw need to be carefully analyzed.
As written, each statement represents a collection of
specific observable pehaviors which can be attributed to the
general goal represented by the competency. Each competency
must be critically analyzed ©oO identify these sub-behaviors.
Once this is accomplished, specific pre-service and in-
service training activities can be developed. These
activities should not be restricted to "in-class” philosoph-
ical discussions, but, rather, should take advanbage of the
potential for practicum experiences supervised oy training
personnel and experienced docents. Tt should also be
emphasized that, with but a few exceptions, the training
activities must be derived from museum application rather
than school classrcom cr other markedly different learning

environments,
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Together with the design and implementation of the
training activities, a formative anc summative evaluation
metnodology must be developed. The evaluaticn instruments
need not all take +he form of a pencil-and-paper test,
although this may pe particularly appropriate to specific
knowledge competency objectives. Rather, it should take
the formn of check sheets, competency profiles, and obhserva-
tion instruments used to assess effectiveness of actual
performance. Probably one of the most effective tools for
identifying particular weaknesses 1in a teaching performance,
video playback, should =zl1sc ke exvplored for its possible
application to the evaluation of the touring performance.

& device, such as video playback, allows the trainee o
objectively aralyze nwis or her own performance as well as
the performance of others. The advantages video playback
has over direct observation 1s in the inherent capabillity
of the machine to repeat the performance. The capabllity
allows the program designer to create a file of the video
tapes for other rraining purposes as well.

The last recommendation speaks to the biggest threafl to
an effective docent program, disinterest on the pars of the
volunteer to becone an ocutstanding docent. This may be
sttriouted to their feelings af non-irvolvenment or inability
to grow in the progranm and accept increasing amounts of
responsibility. First of all, it should be restated that

the volunteer docent should be able to provide input into
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the planning and implementation o? training programs. Their
input is not only essential to modification of the training
program, bubt an ijndication on the part of the museum staff
that their opinlons are valued. Secondly, docents with
experience in the museum should be awarded responsibility
for the design of special tours and an opportunity to par-
ticipate in the design of other educational activities within
the museum. They should form committees to develop recom-
mendations to the staff for surther volunteer involvement
and be invited to eXxpress viewpoints on 1ssues in the educa-
tional department not specifically delimited by the tour
activities.

Not only is there little doubt that volunteers in art
ruseums are here to stay, but also that they will be asked
to perform more and more of the services for which the
museums have no funds to pay professional staff members.

The challenge 1s tc develop an outstanding volunteer dccent
covps, rather than search for the funds to hire museum staff

to renlace them.
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Art Museums Represented in the Survey

mhe Phoenix Art Museum
Phoenix, Arizona

Yuma Fine Arcs Association, Inc.
Yuma, Arizona

Arkansas State Tniversity Museum
state University, Arkansas

Los Angeles County Museum of Art
Los Angeies, California

vonterey Peninsula Museunm of Arv
Monterey, California

Newport Hartor Art Museum
Newport Beach, California

Oakland Art Museum
cakland, California

E. B. Crocker Art Gallery
aacramento, California

Triton Museum of Art
Santa Clara, California

The New Britain Museum of American Art
New Britain, Connecticufb

Hirshhorn Museum and Sculpture Garden
smithsonian Institution
Washington, D. C.

Lowe Art BMuaseuil
coral Gables, Florida

Loch Haven Art Center, Inec.
Orlandc, Florida

Ringling Museums
sarasota, Florida

Museum of Fine Arts
g+ . Petersburg, Florida

[
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The jorton Gallery and Sehool of Art
West Palm Beach, Florida

Indiana State Museum
Tndianapolis, Indiana

Des Moines Art Center
Des Moines, Iowa

Charles BH. MaclNider Museum
Mason City, Iowa

Sioux City Art Center
Sioux Cilty, Iowa

Bowdoin College Museum of Art
Brunswick, Malne

Cranbrook Academy of Art/Galleriles
Bloomfield Hills, Michigan

Detroit Institute of Art
Detroit, Michigan

Midland Center. for the Arts, Inc.
Midland, Michigan

The Minreapolis Institute of Arts
Mineapolis, Minnesota

william Rockhill Nelson Gallery of Art

Kansas City, Missourl

Albrecht Gallery — Museum of Art
st. Joseph, Missouri

Yellowstone County Fine Arts Center
Billings, Montana

Albright-Knox Art Gallery
Buffalo, New York

Arnot Art Museum
Elnira, MNew York

The Mint Museum of Art
Charlotte, North Carolina

Duke University Museum of Art
Durham, North Caroclina
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North Carolina Museum of Art
Raleigh, Necrth Carolina

Akron Art Institute
Akron, Ohio

Columbus Gallery of Fine Arts
Columbus, Ohilo

Dayton Art Institute
Dayton, Ohlo

The Massillon MMuseun
Massillon, Ohio

Toledo Museum of Art
Toledo, Ohio

Philbrock Art Center
Tulsa, Qklahoma

Phi.ladelphia Museum of Art
Philadelphia, Pennsylvania

Gecrge Thomas Hunter Gallery of Art
Chattanocoga, Tennessee

arcoks Nemorial Art Gallery
Memchis, Tennessee

Tennessee Rotanical Gardens and
Fine Arts Center
Nashville, Tennessee

Beaunont Art Museum
Regumont, Texas

Art jMuseum of South Texas
Corpus Christil, Texas

Kimbell Art Museum
Fert Worth, Texas

Contemporary Arts Museum
Jouston, Texas

Tha Museum of Texas Tech Univeristy
Lubbock, Texas

Wicnita Falls Museum and Art Center
Wichita Falls, Texas
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Roanoke Fine Arts Center
Roanoke, Virginia

Tacoma Art Museum
Tacoma, washington

charleston Art Gallery of Sunrise
Charleston, West Virginia

Paine Art Center and Arboretum
Oshkosh, Wisconsin

John Michael Kohler Arts Center
Sheboygan, Wisconsin




APPENDIX B
Questionnaire Packet Cover Letter - Addressed to
Docent Coordinatoer

Questionnaire Cover Letter - Addressed to Museum
wducator

nocent Training Questionraire (Designated for
Museum Staff)

Demographlic Information Sheet (Designated for
Museum Staff)

questionnaire Cover Letter - Addressed to Docent

Docent Training Questionnaire (Designated for
Volunteer Docents)

Demographic Information Sheet (Designated for
Volunteer Docents and Tour Guides)

Reminder Letter - Addressed to Docen® Coordinator

Return 2ost Card (Reguest for summary of the findings)

1€5




u:r(-:'i.

ULEGD OF VIRGINIS
35

weE!h Professions

Lopnes

166

APPENDIX B.1

VIRGINIA COMMONWEALTH UNIVERSITY

901 West Frankiin Stect » Richmond. Virginia 23284

February 1, 1978

Dear Docent Coordinator:

As you may already krow, often the key to the success of many

art nuseum education programs for children is the thousands of
hours contributed yearly by art museum yolunteers. As a result,
research related to the training and preparation of volunteers
for their contributions as docents or tour guides is an important
jssue. If your museum utilizes volunteer docents in its educational
programming for children, your participation in this study com-
cerning the training of velunteers is needed. If, on the other
hand, your museum does not deploy volunteers for this purpose,
refer directly to the boxed instructions at the bottom of the
second page of this letter.

With my experience as a director of an art center which utilized
yolunteers, as a museum educator and art educator involved in
teacher training, 1 am undertaking this study to validate the
outcome of discussiens with other museum egucators, docents and
volunteer coordinators regarding the attributes of competent
volunteer docents. The attached questionnaire 15 a tool designed
1o collect data pertaining o individual preferences for state-
ments which represent pcssibie content areas of a training program
for volunteers. The purpese of this study is to ‘ormulate a list
of specific recormendations for the content of volunteer docent
trairing programs based upun the significant needs of & nation-
wide sampie of museum perscnnel and docents.

First of all, 1 am sesking vour personal resporise o this Tist
of statemerts. Secondly, I am requesting your assistance in
distributing the enclosed copies of this guestionnaire to
another educational sitaff member, and two docents. The copies
of the questionnaire have heen coior coded for your convenience.
T would appreciate your compieting the attached BLUE ccpy
yourself, and giving the other one to another educational staff
member. Give the two BIIGE color copies 1o twd experienced
docents (with three or more years of active service in your
mussum.  Thet is all tnere is ¢ it. howevar, i¥ you should
nave apy questions of me. OF di¥ficulties in znswering the
questionnaire, piease dc notl hecitate to contact me for assis-
tance.

-

Q)

Each copy oF tnz quastionnaire has & cover letser with instructions
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Page Two

and & sel“-addressed stamped business reply envelope. It
should take only a few minutes 10 respond to the items, seal
the guestionnaire in the attached envelope, and drop it into
the mailbox.

If you would 1ike to have a summary of the findings, compliete

the enclosed post card, and maii it separately.

Si ely Yours,

Charles F. Bleick

Enclosures

.~ museum does not deploy volunteer docents or tour guides,

“ to return this letter.

VOLUNTEER TRAINING IS THE FOCUS CF THIS STUDY. If your

‘ please place a check-mark (v ) in the box, and use one of the
enclosed self-addressed stamped business reply envelopes

Thank you for your kind cooperation.

CF8




APPENDIX 3.2 163

o

VIRGINIA COMMOMNWEALTH U NVERSITY

G0l West Frankiin Sireet « el Brnond, Virginia 23284

Dear Museum Educator:

Your participatiocn in a nationwide study concerning the training

of volunteer docents is reguested. Because the thousands of hours
contributed by art museun volunteers across the country is often

the key to the success of museum sducational programming for children,
research related to the fraining and preparation of volunteers for
their contribution as docents is an important issue.

The statements on the attached questionnaire reflect the outcome

of discucsions with museum educators and docents regarding the
attributes of competent and effective docents. Your respense to
carh of tnese statements is important to the validation of the list.

The statements are listed end phrased so as 1o jdentify particular
aspects of the docents’ performances which seem to make them effective
with grouns of chilaren. In an arzempt to categorize these performance
characteristics, they have been grouped into four component areas:

(1} commanication skilis, (2) knowledge, (3} affective attributes, and
(4} touring metheds and sirategies.

Based upon yOour own experiences, you may perceive selected numbers

of these performance characteristics 10 be wore important than others.
The gquesticnnaire 1s constructed so that you may indicate the relative
importance cr unimportance of each item by citing the priority or need
of eah as a possible abjective for a volunteer docent training program.
You are aiso invited to make additicns to the Tist.

i your participetion in this study wiii be of significant importance

| to yoiunteers and other museum educators throughout the ceuntry. Please
take a few minutss to respond to these items. Then slip the completed
questionnzire inte the enclosed self-addressed and stamped business
reply enveiope, and put it into the mail today.

1f you woild 1ike me 1o Senc you a summary of the firdings, complete
| the enclosed post card, end mait it separately.

Thark you, in sdvance, for your participation,

& Sincerely,

nclosures

E
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APPENDIX B.i L73
MUSEUM STAFF

Please answer the following guesticns about yourself:

1.
2.

I

Femaie Mzle

Approximate Age: Under 25
26 to 35
26 to 45
46 to 55
Over 56

Number of years of prefessional experience in the museum
field

Less than 5 years

to 10 years

1? te 15 years

More than 15 years

P

Your program responsibitities: 1eas indicate the percentage
ti

ic
y ur time devoted to the
fr lowing responsibilities -
%> Supervise Docents
° Evaluate Docent Performance
. Screen prospective Docent appiicants
% Train Docents
% Scheaule Decent Tours
o Supervise the activities of the Education Department

% Qther {please specify)}

. Cther (please specify)

100 % TOTAL

DLFASE ENCLOSE TH1S IMFCRMATION SHEET TN THE RETUPN
Eo L BFE WITE THE COMPLETED QUESTIONHALRE
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VIRGINIA COMMONWEALTH UNIVERSITY

501 West Frankiin Street » Richmond, Virginia 23284

Dear Docent,

Your participation in a nationwide study concerning the training of
voluntear docents is recuested. Because the thousands of hours
contributed by art museum volunteers across the country is often the
xey to the success of museum educational programming for children,
research related to the training and preparation of volunteers for
their contributicon is an important issue.

The statements on the attached questionnaire reflect the outcome of
discussions with museum educators and other docents regarding the
attributes of competent and effective docents. Your responce 1o each
of these statemenis is important to the validation of the Tist.

The statements are listed and phrased so as to identify particular
aspacts of the docents' performances which seem to make them
effective with groups of chiidren. In an attempt to categerize these
performance characteristics, they have been grouped into four comp-
onent areas: (1) communication skills, (2) knowledge, (3) affective
attributes, and (4) touring methods and strategies.

Based upon your own experiences, you may perceive selected numbers

of these performance cheracteristics to be more important than others.
Tne questionnaire is constructed so that you may indicate the priority
or need of each as a possible objective for a velunteer training
progras. You are also invited to make additions to the 1list.

Your participaticn in this study will be of significant importance to
volunteers and museum educators throughout the country. Please take
a few minutes to respond to these items. Then siip the compieted
guestionraire intn the enclosed stampad-addressed business reply
envelope, and put it into the mail today.

1f you would like to have a summary of the findings, complete the
enclosed nost card, and mail it separately,

Thank you, in advance, for your participation.

) T
f AT b
%J%‘m E:; k; >
oSTies £ Bl ¥ nStracter
Nepartment of Art Education

Fnclosures
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COCENTS AND TOUR GUIDES

Please answer the following questiges about veursels:

1.
2.

Female Hale

fpproximate Age: Under 25
26 to 35
36 to 45
46 to 55
Cver 56

1]

Years of experience as an active volunteer Docent or Tour Guide:

3105 years
6 to 10 years __
More then 10 years

Formal Education:
Do you held a college degree? 1f so, indicate the

degree you hold and your area of specialization for
that degree:

cegree speciaiization

degree specialization
Teaching Experience and/or cther releted experience

Teaching Experience

Numiber of years: Level: Elementary
Secondary
Higher Ed.

Re'ated Evperience

Rumbar of years: _ Type of Experience:

PLEASL ERCLOSE TRIS INFCRMATION SHEET I THE RETUSN
cNVELOPE WITH THE COMPLETED UISTIONNAIRE
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fe3: | VIRGINIA COMMONWEALTH UNIVERSITY

a0l West Frankiin Sireei « Ricnmond, Virginia 23284

P LANPUS SCHOOLS

1IESS

AL CCLLESGE OF VIRGINIA r
LS SimMolL, 5
3] -eal r' Dra‘ﬂss.cns

Dear Docent Coordinatcer:

Your museum has been selected as part cf a naticonwide

sample of art museums pessessing docent programs. In

| February, I sent you a packet contairing four questiconnaires
{ regarding cocent perfiormence., To this date, I have not
received any responses from the educaticnal staff or docents
at your museum.

Without these responses, the survey will lack the valuable
input the persornel in your museum could provide. For this
reascn, I would like tec urge you to locatz the packet,
Cistribute the cguestionnaires accarding o the instructions
contained in the packet, take a few minutes to respond to
one cf the guestionnairxes yourself, and return it to me.

If you either misplaced or &id nct recaive the packet,

i please return the Icrm at the bottom of this letter in the
enclosed envelope so that I mayv rush ancther set of

'} guestionnaires tc you.

This survey will not be valid without your response. Please
let me hear from ycu soon.

Slncerely,
,/*H{'~ A »
% 'E . ;_’ S 4
(7 [ T e s
M \lt,\.. R 4}‘& ace "

V. V3k*“”)QMHE§
Charles F. le:cﬁf Instructor
Department of 2rt{ Education

Please send me another set of "Docent Training
Questionnaires"”

Name:

l Address:

i ity and State:

™
(R
Mo
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PLEASE SEND ME A SUMMARY OF THE FINDINGS

OIF YOUR SURVEY ON DOCENT TRAINING.

Name

Address

City State

Ziv

D R PRI
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