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The problem with which this study 1s concerned was the

analysis of administrative reaction towards the external

doctoral degree as 1t pertained to initial employment and

promotion.

The purposes of this investigation were to

1)

determine to what extent nontraditional external
doctorates will be recognized for employment and
promotion in school systems accredited by Southern
Association of Colleges and Schools;

determine to what extent nontraditional external
doctorates will be recognized for initial employ-
ment and promotion in junior/community colleges
accredited by Southern Association of Colleges
and Schools;

determine to what extent nontraditional external
doctorates will be recognized for initial euploy-
ment and prometion in baccalaureate granting
colleges and universities accredited by Southern
Association of Colleges and Scheols;

determine which degree and institutional factors
concerning the nontraditional external doctorate

are not accepted in

a) school systems

b) junior/community colleges

¢c) Dbaccalaureate granting colleges and universities;



5) determine which degree and institutional factors
concerning the nontraditional external doctorate
are acceptable in
a) school systeus
b) junior/community colleges
¢) Dbaccalaureate granting colleges and universities.

A Likert-type attitude scale was developed into an
instrument meeting the criterion to measure the attitudes
of baccalaureate granting college and university presidents,
junior/community college presidents and school superinten-
dents toward external doctoral degrees and programs. The
initial instrument was presented to a panel of Jjurors to
establish the validity. The rellablility of the instrument
was established by the test-retest technique. Hesearch
hypotheses were tested with the F test and analysis of
variance to determine if there were significant differences
in the attitudes of the groups under study toward statements
on the instrument. The hypotheses were either retained or
rejected at the .05 level of significance.

Analysis of the data cowmpiled from the responses of the
administrators responding revealed that junior/community
college presidents had more positive attitudes toward accep-
tance of the external doctoral degree than did school super-
intendents in initial employment. College and university
presidents overall held more favorable attitudes toward
acceptance of the external doctorate than school superinten-

dents in initial employment. Chief administrators holding

at least one external degree were more receptive in the



employment of a new employee holding the external doctoral
degree, and chief administrators' attitudes overall were
more positive toward the external doctoral degree in direct
relationship to its similarity with the traditional
doctoral degree.

The major conclusions were that the traditional doctoral
degree still has strong advantages and that the institutional
and program characteristics of the degree granting institution
were very important. Many chief administrators are still
undecided concerning the external doctoral degree. Chief
administrators appear to be receptive to changes in tradi-
tional doctorate programs.

The following ma jor recommendations were made:

1. Educational institutions must develop specific
policies as to the nature of the doctoral degree acceptable
at that institution for initial employment and promotion.

2. Prospective doctoral students must carefully evalu-
ate the acceptance factors of the external doctoral degree
prior to making a commitment to such a program.

3. Current traditional doctoral degree programs nmust
evaluate carefully their present requirewments in light of
what 1s demanded, and what is only a matter of tradition
for the institution and the degree.

4. The Southern Association of Colleges and Schools

must develop more expertise in and criteria for the accredi-

tatlon standards as they apply to institutions granting

external doctoral degrees.
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CHAPTER I

INTRODUC TION

In recent years, several changes have occurred which
have had & great impact upon an educator's decision to pursue
the doctoral degree.

A major consideratioa is the current surplus of educa-
tors (16, 19). This surplus is having an effect upon those
who would have left full time employment a few short years
ago to pursue the doctoral degree and, then on completion,
almost lmmediately be able to select his choice of many
attractive educational openings. Today's graduate of a
doctoral program finds no easy task of locating employment
and chances are he will be forced to accept a position of no
greater magnltude than the one he left prior to such a pur-
sult (18, 30}). Today's doctoral aspiring educator finds him-
self choosing many times between a Ph. D. and- job security.
Another major consideration involves advancement within his
own educational institution. 1In the past fringe benefits of
leave and tenure assisted many educators to pursue academic
goals, often times with written or verbal commitments as to
increased opportunity and responsibility from their institu-
tions upon termination of leave. With affirmative action

plans and equal opportunity requirements, it becomes

1



virtually impossible and i1llegal for institutions to make
commitments for wvacanciles which do not exist, nor are yet
advertised (32). Another major consideration involves the
current recession and spiraling economy. If the previous
factors have not had a negative effect on one's doctoral
ambitions, certainliy this situation may, as wany educators
will find tuition and residency cost factors an economic
decision with uncertain rewards. Thus, the decision to
pursue one's doctoral ambition has become even more of a
problem to the educator today than in the past.

In addition to the previously mentioned situations
confronting the educator wishing to pursue the doctoral
degree, changes in the world of graduate study also confront
him (2, 3, 4, 5, 6, 10, 12, 21, 22). 1In 1971, the Commission
on Nontraditional Study (8) was founded and charged with the
asgsegsuent of higher education's response to the pressures of
soclety. The Carnegle Commission on Higher Education pub-
lished studies and specific recommendations relating to non-
traditional and external study. The Newman Commission issued
1ts report on the role of federal government in seeking of
new educational directions in American education. Early in
the 1970's the external degree suddenly came to the attention
of the American academic community. Several university
systews wade plans to initiate it and others announced plans
to give 1t serious study. New colleges and universities were

specifically created to 1ssue the external degree. Popular



magazines, professional jJournals and even newspapers began
to describe, support, and condemn the external degree (5,

9, 11, 13, 14, 25, 35); but even so, the external doctorate
was born in America in two basic varietises, the asgssessment
degree, and the extension degree. The president of the
Carnegie Corporation adequately summed up the situation when
he sald that, "the external degree--one that can be earned

by a student outside the normal Iinstitutional framework--is

an idea whose time seems to have come in this country"
(26, p. 78).

The American Council on Education, the Assoclation of
American Colleges, the American Assoclation of Junior and
Community Colleges, the Council of Graduate Schools in thse
United States, and the Federation of Regional Accrediting
Commissions of Higher Education formed special bodies to
examine the future of nontraditional approaches. Provision
for the future acceptance of external degrees and other non-
traditional programs came in December of 1971, when the
Southern Association of Colleges and Schools revised its
controlling policy to read,

The Commission does not wish to be restrictive on

new, special activities of a member institution

but rather seeks to encourage innovation, and an

imaginative approach to providing quality instruc-

tion, according to the educational needs of the
colleges' constituents (19, p. 165).



Even more recently, new institutions based solely on the
external degree have sought and achieved "Candidate Status"
from their regional accrediting assoclations such as Nova
University and Union Graduate School (1). It appears that
in a very short time, the external doctoral degree will
clearly distinguish itself, via recognized accreditation,
from efforts of the vreviously unacceptable "degree mills"”
(31).

For the past several years, educators across the natlon
have been receiving information from numerous external
doctorate programs and interest 1s developing as to the
future acceptability of such a degree (7, 8, 20, 24, 33, 34).
Many faculty who have attempted to research the acceptance
factors concerning the external doc torate have found little
in the way of recognized research other than in periodical
debate and information supplied by external degree institu-
tions themselves, Other faculty have enrolled with little
immediate concern in new institutions such as Western Colo-
rado University, California Westerm Unilversity, Laurence
University, Nova University, Union Graduate School, Walden
University, and others in anticipation of acceptance or
partial professional acceptance by graduatlion day. It is at
this point this study was designed to answer bhasic questions
concerning the acceptance of the external doctoral degree
by educational institutions accredited by the Southern

Association of Colleges and Schools as well as specific



indicators as to which degree and institutional character-

istics have greater employment potential.

Statement of the Problem
This study was the analysis of administrative reac-
tions towards nontraditional external doctoral degrees as

they pertained to initial employment and promotion.

Purposes of the Study
The purposes of this investigation were to

1) determine to what extent nontraditional external
doctorates will be recognized for employment and
promotion in school systems accredited by Southern
Assoclation of Colleges and Schools;

2) determine to what extent nontraditional external
doctorates will be recognized for initial euploy-
ment and promotion in junior/community colleges
accredited by Southern Association of Colleges
and Schools;

3) determine to what extent nontraditional external
doctorates will be recognized for initial employ-
ment and promotion in baccalaureate granting
colleges and universities accredited by Southern
Assocliation of Colleges and Schools;

4) determine which degree and institutional factors
concerning the nontraditional external doctorate
are not accepted in
a) school systems
b} Jjunior/community colleges
c} baccalaureate granting colleges and universities;

AN
~—

determine which degree and institutional factors
concerning the nontraditional extemal doctorate

are acceptable in

a) school systems

b) Junior/community colleges

¢) baccalaureate granting colleges and universities.



Hypotheses

To carry out the purposes of this study, the following

hypotheses were tested:

1)

Significant differences in the attitudes toward
acceptance of the external nontraditional doctorate
in initial employment of educators will be found

in school system superintendents and junior/com-
munity college presidents.

Significant differences in the attitudes toward
acceptance of the external nontraditional doctorate
in initial employment of educators will be found

in community/junior college presidents and bac-
calaureate granting college and university presi-
dents.

Significent differences in the attitudes toward
acceptance of the external nontraditional doctorate
in initial ewployment of educators will be found

in school system superintendents and college and
university presidents overall.

Significant differences in the attitudes toward
acceptance of the external nontraditional doctorate
by all administrators involved in thls study will
be found as it applies to the employment of new
employees and current employees.

Institutional size will significantly affect the
acceptabllity or rejection of the external doctorate
degree esarned by a current effective employee.

Institutional size will significantly affect the
acceptabllity or rejection of the external deoctorate
degree earned by a prospective new employee.

The degree to which the external doctorate programs
and institutions are perceived te differ from tra-
ditional doctorate programs will determine the
acceptabllity of the degree by all administrators
involved in this study.

Significance of the Study

The study focused on the external doctoral degree and

determined the acceptability of such a degree in a



representative sawple of educational institutions accredited

by Southern Association of Colleges and Schools as expressed

by chief administrators making or influencing institutional

employment decisions.

This study was significant in that it

1)

2)

determined representative regional acceptabllity
of such a degree through a nondisgulsed struc-
tured me thod;

provided information as to the specific levels of
educational institutions which tend to accept or
reject such a degree;

provided additional information as to acceptance
or rejection of such a degree as it relates to
new employment and current position advancement;

provided specific information as to the factors of

the external degree which appear to be acceptable

or objectional in education employment, where:

a) educators will be in a better position to
evaluate the affects of entering such a
program

b} educators and prospective doctoral candidates
can better evaluate such programs according
to their professional acceptability and

c) existing graduate institutions can better
evaluate trends and activity concerning their
programs and modification in relation to
employer acceptance in institutions accredited
by Southern Assocliation of Colleges and
Schools.

Definition of Terms

The following terms have restricted meaning and thus

were defined for this study.

Chief administrator was used in this study to refer to

the chief administrative officer of the institution or

school

system. These were presidents, superintendents or



other such titles used by the institutions involved in the
study.

External doctoral degree referred to the Doctor of

Philosophy, Doctor of Education, and Doctor of Arts, earned
from an institution outside the recognized institutional
framework normally associated with docctoral study. The ex-
ternal degree is either an assessment degree which empha-
sizes advanced placement and demonstration of competence
rather than a specific curricular process or the extension
degree which is more traditional in program but does not
center on a campus and utilize the tradlitional residence
period (19).

"Degree mill" referred to an organization that awards de-

grees without requiring its students to meet educational
standards for such degrees established and traditionally
followed by reputable institutions (31).

Institutionally acceptable or recognized referred to

whether or not the administration of an institution will
accept the external doctoral degree as being adequate for
employment, promotion, or financial recognition of an other-
wise equally qualified individual for a position in which an
earned doctorate 1s either desired or required by that
institution.

Nondisguised-structured study referred to what Campbell,

as stated by Sax (27), has distinguished as the scales such

as the Thurstone and Likert, in which the respondent was



given accurate information about the purpose of the question-

naire but was restricted in his responses by the Iinvestigator.

Delimitations

The following delimitations were lmposed on this study:

1) This study did not propose to evaluate the ex-
ternal degree granted by any specific institution,
but rather attempted to provide criteria for a
future such assesgsment of an external doctorate or
external degree vrogram as related to employment
in institutions holding membership in Southern
Association of Colleges and Schools.

2) The findings in this study were restricted to
school gystems having at least one secondary
school, junior/community colleges and baccalau-
reate granting institutions holding membership in
the Southern Association of Colleges and Schools.,

3) The findings were further delimited to the atti-
tudes and perceptions of chief administrators in
institutions involved in this study.

Basic Assumptions
Bagic to this study was the assumption that the responses
of the chief administrative officer of the institution or
school system did, in fact, reflect or affect the current
administrative attitude of that institutlion or school system
as 1t related to employment and prowotion of professional
staff.
In addition, the design of this study also assumed that
specific external degree program and institutional factors
concerning the acceptability or rejection of the external

doctoral degree could be identified through the use of a

questionnailre.
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Procedures for Collection of Data

After the validity and reliability had been established
using a panel of experts and the test-retest method, a
questionnaire then was malled to college and university
presidents and school superintendents in the region accredited
by the Southern Association of Colleges and Schools. Names
and addresses of the chief administrators were obtained from
a directory published by the Southern Association of Colleges
and Schools (29). Because of the large numbers of colleges
and schools in this area, stratified random samples of insti-
tutions were aduministered in proportion to their number by
state. Random numbers were used to facilitate the selection
of the sample.

After a three week period following the wailing of the
questionnaire a follow-up letter was sent to all those indi-
viduals who did not return the questionnaire. After anather
three week period a second follow-up letter and an addil-
tional questionnaire was sent to those not responding.
Anonymity was guaranteed in the report of this study; how-

ever, coding was used in the follow-up of returns.

The Population
The Southern Assoclation of Colleges and Schools region
is a geographic area of 11 states and includes 358 bacca-
laureate granting universities and colleges, 291 junior and
community colleges, and 1,742 school systems with one or

more secondary schools.
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Selection of the Sample

In order to insure an adequate sample, 20 per cent
of the population was tested. This resulted in a total of
478 chief administrators who were contacted and included 74
baccalaureate granting college and university presidents, 56
junior/community college presidents, and 348 school system
superintendents. To select specific institutions, random
numbers were used in selection in relation to the number and
levelg of educational institutions by state included under
the membership of the Southern Association of Schools and
Colleges.,

To select the specific institutions for the study, a
representative sample of 20 per cent of the various institu-
tional categories for each state in the region of the
Southern Association of Colleges and Schools was selected
using random procedures. Table I was developed, using data
from the Southern Association of Colleges amnd Schools to

facilitate selection of state samples (20).

Instrument
To gather information on the attitudes of selected bac-
calaureate granting college and university presidents, junior/
community college presidents, and school superintendents,
a Likert-type attlitude scale was developed. The Likert-type

scale 1is frequently used in the measurement of attitudes.
Shaw and Wright (28) stated that the Likert-type scales are,

for the most part, valid and reliable. The interpretation of
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Likert scores is based upon the distribution of sample scores.
The scale should always have the reliability and validity
established on a sanmple.

Procedures for construction of the Likert type scale were
those stated by Oppenheim (23). An item pool was established
that contained statements covering a variety of aspects of
the external doctoral degree. These statements were based
upon information concerming the external doctoral degree taken
from literature and catalogs from a variety of external degree
granting institutions.

A panel of Jjurors were asked to evaluate the guestion-
naire. Six of the Jjurors were school and college adwminis-
trators with at least five years experience, and five held
traditional doctoral degrees. All Jjurors were administrators
in a position to make employment recommendations or declisions.
One additional Jjuror was an external doctoral degree candl-
date and another Jjuror was selected from a traditional
doctoral degree program. The pool of questions assembled was
submitted to the panel of Jurors. Forty-nine items were con-
sidered to have face validity by seven of the eight jurors
and were retained in the final form of the questionnaire
administered to the samples.

To establish reliability, the completed questiomnnaire
was administered to a sample of ten school and college ad-

ministrators who held traditional doctoral degrees and who
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were selected after the study sawmple had been determined, on
a test-retest basis with a miniwmum of seven days between
administrations. This correlation statistic was then com-
puted using the Pearson Product Moment Coefficient of
Correlation. The final instruwment had a test-retest correla-

tion of a positive .92,

Study Design

This study was designed to coupare several populations
but since no more than two populations were compared at any
one time, one-way analysis of variance was used.

Ferguson (15, p. 208) stated that "the analysis of
variance is a method for dividing the variation observed 1in
experimental data into different parts, each part assignable
to a known source, cause, or factor.” In addition, he
states, "In its simplest form the analysis of variance is
used to tegt the significance of the differences between
the means of a number of different populations." The
design of thils study was also concerned whether or not the
variation between means 1is greater than expected from ran-
dom sampling fluctuation. "One advantage of the analysis
of variance is that reasonable departures from assumptions
of normality and homogeneity may occur without seriously
affecting the validity of the inferences drawn from the data
(15, pp. 219~220). It should also be noted that Ferguson

(15, p. 218) stated that "the t test may be considered in a
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particular case of the F test. It is a particular case waich

arises when K=2."

Procedure for Analysis of Data

When the instruments had been returned the data from
each questionnaire were transferred to key punch cards for
auytomatic processing at the computing center at North Texas
State University, Denton, Texas. Rejection or retention of
the hypotheses was based on the results of applying one-way
analysis of variance to the data. The .05 level of signifi-
cance formed the minimum basis for retention of the hypotheses
stated in the null form on the F test. A detailed presenta-

tion of the data is contained in Chapter IV.

Testing the Hypotheses

Hypothesis one was tested by computing the level of
significance between the mean scores of school system super-
intendents and junior/community college presidents on those
itemg in the questionnaire dealing with initial employment
of gqualified applicants holding the external doctoral degree.

Hypothesis two was tested by computing the level of
significance between the wean scores of junior/community
college presidents and baccalaureate granting college and
university presidents on those items 1in the questionnailre
dealing with the initial employment of qualifled applicants

holding the external doctoral degree.
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Hypothesis three was tested by couwputing the level of
significance between the mean scores of school system super-
intendents and college and university presidents on those
itens in the guestionnaire dealing with the initial ewmploy-
ment of qualified applicants hold ing the external doctoral
degree.

Hypothesis four was tested by computing the level of
significance between the mean scores on those items dealing
with initial employment of qualified applicants holding the
external doctorate with the mean scores on those items deal-
ing with the financial recognition of & present employee
earning the external docteoral degree by all responding in
the study.

Hypothegis five was tested by cowmputing the level of
significance between the responses of large and small insti-
tutions on all items dealing with filnancial recognition of
current employees holding the external doctorate. Mean
scores of 3.25 and above ind icated accepfance and mean scores
of 2.75 and below indicated rejection of the degree.

Hypothesis six was tested by computing the level of
significance between the responses of large and small instl-
tutions on all items dealing with initial ewploywment of
qualified applicants holding the external doctorate. Mean
scores of 3.25 and above indicated acceptance and mean SCOres

of 2.75 and below indicated rejectlon of the degres.
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Hypothesis seven was tested by computing the level of
significance between the mean scores on the items represent-
ing external degree program characteristics being judged as
traditional and those being Jjudged as innovative or non-
traditional. Items on external doctorate program character-
istics achieving mean scores of 3.25 and above were reported
as positive program characteristics and items achieving wean
scores of 2.75 and below were reported as negative external

degree program criteria.

Reporting of Data

After all computations had been made the data wers
entered into tables for ease of reporting and interpretation.
Additional data concerning institutional funding sources and
degree attainment of the chief adwministrators involved were
reported in the study and additional tests of significance
were undertaken where the data warranted.

Organization of the Rewmainder
of the Study

The remainder of fThis study 1s organized as follows:
Chapter 11 contains a review of related literature and re-
search; Chapter III describes procedures used 1n the collec-
tion of the dataj; Chapter IV is a presentation of the data;
and Chapter V contains summary, findings, conclusions, and

recommendations.
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CHAPTER II

RELATED LITERATURE

Introduc tion

Changing forms, new structures, different means, new
challenges and opportunities for higher education have in
recent years become central points of discussion, planning
research, and action in the academic world. Previous accred-
itation purposes and practices are being questioned and
reexamined. Re-evaluation of institutional purposes, pro-
cedures, and outcomes are taking place in American higher
education (2).

The University of London, in Great Britain, has provided
direction toward the development of a "learning society"
through its external degree programs since 1857. In recent
years, the British Open University has become operational
and visible to the academic world in providing educational
programs and opportunities for a clientele whose work sched-
ules and availability do not permit the obtaining of higher
education through the traditional modes. In the United States
in recent years many new programs and institutions of a
similar nature are being planned and implemented: amonig them
are Empire State College of the State University of New

York, the University Without Walls, the Union Graduate
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School, the Fielding Institute, Western Colorado University,
Laurence University, Walden University, California Western
University, Minnesota Metropoclitan State College, Nova
University, all of wnich are involved in the development and
granting of the external degree.

Tn 1971, the Commission on Non-Traditional Study was
created to assess higher education's response to the pres-
sures of societal change during the 1960's (2). The Carnegie
Commission on Higher Education has published studies and
recommendations relating to non-traditional study. The
Newman Commission has issued a report on the role of the
federal government in encouraging new educational directions.
The American Council on Education, the American Asscciatlon
of Junior and Community Colleges, the Association of Ameri-
can Colleges, the Council of Graduate Schools in the United
States, and the Federation of Regional Accrediting Commis-
sions of Higher Education have all formed special bodies
to examine the future of higher education with specific
emphasis on non~traditional approaches. The Educational
Amendments of 1972 of the Higher Education Act of 1965,
passed by the Ninety-Second Congress, intended to improve
post-secondary education by providing assistance to educa-
tional institutions and agenciles for several purposes.

These purposes included
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(1) encouraging the reform, innovation and
improvement of post secondary education,
and providing equal educational opportu-
nity for allj

(2) the creation of institutions and pro-
grams involving new paths to career and
professional training, and new combina-
tions of academic and experimental
learnings

(3) the establishment of institutions and
programs based on the technology of
communications

(4) the carrying out in postsecondary edu-
cational institutions of changes in
internal structure and operations designed
to clarify institutional priorities and
purposes;

(5) the design and introduction of cost-
effective methods of instruction and
operations;

(6) the introduction of institutional reforms
designed to expand individual opportunities
for entering and re-entering the institu-
tiong and pursuing programs of study
tailored to individual needs;

(7) the introduction of reforms in graduate
education, in the structure of academic
professions, and in the recruitment and
retention of faculties; and

(8) the creation of new institutions and pro-
grams for examining and awarding creden-
tlals to individuals, and the introduction
of reforms in current education's practices
related thereto (9, p. 93).

The external degree exists in foreign countries almost
solely to deal with the scarcity of educational opportunity
for their populations. In the United States, the reasons
which draw interest in the external degree are rather com-
plex. To some degree, a desire does exist to broaden the
base of educational opportunity for those segments of the
soclety which have been unserved and underserved in the

past. In part, major changes in methods of instruction and
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assessment technigues make 1t possible to award the external
degree. Finally, motivation to provide the external degree
has come from the attempt to meet the needs of three diverse
groups in modern American society: (1) the very talented
who need less tiwme; (2) those who missed a first chance at
higher education and wish a second; and (3) those who pre-
viously were not thought intellectually capable to undertake
college work (5, p. 45; 2).

Houle (5, pp. 47-50) stated that if it were to be assuwed
that all high school graduates should go to college end that,
in turn, all those entering college should complete a bacca-
laureate degree, the unserved adult population in 1971 would
have been 46,811,000. Only the most academic utoplia would
gver grant these assumptions, but this figure was given to
indicate the largest present adult audience for an external
baccalaureate degree.

To be more realistic, the individual most likely to seek
an external baccalaureate degree is the adult who, at some-
time in the past, attended college. This individual chose
to proceed with higher education, went through admission
procedures, and began a program of study which he never
completed.

According to the United States Bureau of the Census,
December, 1971, it was estimated that 11,782,000 adults
twenty-five years of age and older had previously entered

higher education but had not gone beyond the third year of



25

college. It is further predicted that this number will
increase to 22,305,000 by the year 1990 unless alternatives
to higher education, such as the external degree, are
provided (5, p. 53).

Education, since World War II, especially on the gradu-
ate level, has been emphasized more than ever before. Data
concerning the number of people who have begun master's and
doctoral degree programg without completing them are far too
incomplete to estimate numbers of potential graduate external
degree students accurately (5, p. 61).

Moreland (7), in an article, stated that the "acceptance
of the idea that college degrees can be earned without atten-
dance at a university 1s no fad. Off-campus programs are
already having a tremendous l1lmpact on higher education.™ He
goes on to state that a report issued in 1972 by the Educa-
tional Tegting Service indicated that there were from 1,000
to 1,400 nontraditional programs in colleges and universitles.

Houle (5, p. 149) made an additional comment concerning
the motivation of external degree seekers. "When the Regents
External Degree wag announced in New York State, approximately
five thousand people wrote to express an interest in it." A
questionnalire was sent to these individuals and 1370 people
replied. When they were asked why they were interested in
the degree, more than half sald 1t was for reasons of

employment.
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The question then remains as to the attitude of society
and the academic community toward the external degrees
awarded by new institutions created to award them with no
record of previous quality to maintain.

Sample Survey of External Doctorate
Programs

Since the 1960's many external doc torate programs have
come into view in the United States. This portion of the
study will be devoted to brief descriptions of sample insti-
tutions and programs of varying types which are representative
of many of the new external doctorate programs.

No attempt will be made to evaluate these programs but
rather the purpose will be to simply describe the institu-
tion and the degree requirements. All information concerming

these institutions was supplied by these institutions (1, 3,

6, 8, 11).

Nova University (8)

Nova University was chartered in 1964 as a graduate
university and became affiliated with the New York Institute
of Technology in 1970, Nova University is a private, non-
sectarian and non-profit institution which was accredited as
a special purpose institution by the Southern Association of
Colleges and Schools in 1971.

The University offers Ph.D. degrees in the filelds of

oceanogravhy, behavioral scilences, and 1ife sciences. Master
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of Science degreeg are offered in counseling and guidance,
early childhood education, and instructional systews. The
of f-campus Ed.D. program for public school administrators
and couwmunity college faculty and admlinistrators has become
one of the better known external doctorate prograws in the
United States.

The off-cawpus Ed.D. program 1s organized around a
cluster of 25 to 30 doctoral students who live in the same
geographic area. A cluster becomes operational when 25 to
30 particlpants are accepted. A cluster coordinator is
appointed for each cluster formed and serves as a leader,
business manager, and llalison between Nova Unlversity and
the cluster. All cluster coordinators hold a doctoral
degree or equivalent.

A key couwponent of the of f-campus program 1s the input
of the national lecturers. In addition to delivering special
knowledge in a discrete discipline, the national lecturer
suggests relevant political ideas and sgkills., The national
lecturers serve to expand the horizons of educators and to
develop a consciousness of the national scope of their con-
cerns. They introduce ideas that are not indigenous to the
cluster area. As nationally recognized experts in their
field, they lend an enhancement to the study guides and other
instructional aides. Seminars also are conducted by pro-
fessors frow local universities who reinforce and clarify

material for the students.
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Students are responsible for field problems which should
address themselves to current problems in an actual educa-
tional setting. Students are also responsible for a
dissertation that must meet on-campus standards. Students
must complete six required modules of study and pass pro-
ficiency tests at the conclusion of each., Students recelve
grades of pass/no pass on the modules. During the second
year of the program the student elects two wodules in his
area of concentration during the final phase of studies and
the third year 1s devoted to the dissertation for which no
credit is given. A total of fifty-four semester hours credit
are given during the first year of study and eighteen hours
of semester credit during the second year.

Once each year a one-week institute is held at Nova
University. A participant is required to attend two insti-
tutes during the three years of the progran.

Admission regulrements in the administration and behav-
ioral science areas require master's degree granted by an
accredited institution. Admission requirements in the englineer-
ing technology option include a bacheler's degree from an
accredited institution and a community college teaching cer-
tificate., In addition, the student must be employed by a
communiity college in englneering technology and secure three

letters of recommendation from leaders in community colleges
indicating performance levels of the applicant as a teacher

and/or administrator.
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The Fielding Institute (3)

The Fielding Institute was founded in March of 1974 and
is currently recognized by the state of California as having
fulfilled the requirements for awarding graduate degrees. In
addition, the Fielding Institute has applied for approval by
the Bureau of School Approvals of the State of California and
for candidate status with the Western Association of Schools
and Colleges. The Fielding Institute is a non-sectarian, non-
profit educational institutionm.

The Fielding Institute offers programs leading to the
Ph.D., Psy.D., D.A., and M.A, through external study. The
present format for the doctoral level programs consists of
four concurrent aspects.

The knowledge and skill aspect of the program is not
developed through a specified curriculum. Each Fielding
graduate must have acquired mastery in each of twelve basgic
knowledge and skill areas related to the degree sought.

Field Study I aspect of the program centers around the
development of a doctoral proposal to be used as a blue-
print for the learning activities of the program. The Field-
ing consultant, selected by the student and approved by
Fielding, serves as an advisor to the student. A doctoral
mentor is a mewmber of the Flelding core faculty and guides
the student through all phases of the doctoral program.

The Fielding Colloquim consists of three week summer

seminars held at the Fielding Institute. Students are
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required to attend these sewminars until they have finished
their program of study. These colloquia are organized around
the specific learning needs of the students attending. In
addition to the instructional purposes, orals are conducted
for students who have completed dissertations or final
projects.

The Field Study 1I aspect of the program centers around
independent study and completion of the traditional disserta-
tion or doctoral projects for doctor of arts candidates.

Fielding uses credit-no credit symbols and credits are
based upon the semester unit; however, graduation requirements
are not based upon the accumulation of unitse. The duration
of study required is a minimum of twenty wonths to a maximum
time limit of five years for completion of a doctoral degree.

Admission requirements include a master's degree or
equivalent and professional experience in education. In addi-
tion, recommendations from educators must be submitted along
with a portfolioc of life-learning experiences which relate

to the proposed area of study at Fielding Institute.

Western Colorado University (11)

Western Colorado University was chartered on May 20, 1971,
under the Colorado Won-prof it Corporation Act as a private
independent Institution of higher learming with the power to
develop programs and grant degrees at both the undergraduate

and graduate levels. The Board of Trustees adopted a formal
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resolution to file a status study report and an application
for regional accreditation during the 1976-77 academic year.

The university offers bachelors, masters and doctoral
degrees through external study. The doctoral degrees in-
clude the D.A., D.B.A., Ed.D., and the Psy.D.

The of f-campus program centers around "Topics of Study"
and the graduation contract. The initial graduation con-
tract between the University and the student determine the
number of "Topics of Study" to be completed and the nature
of these topics. The "Topics of Study" wmay include indepen-
dent study, research papers, seminars, workshops, tutorials,
interncships, field work, research projects, or other approved
activities directly related to the achlievement of compe tency
in one's chosen field. Each "Topic of Study" is equivalent
to four semester credits.,

The basic requirements for the doctoral degree at Western
Colorado University include ninety semester hours of graduate
study with a minimum of sixty semester hours earmed through
regular on-campus study or at Western Colorado University.

A minimum of thirty-six semester units wust be earned through
Western Colorado University and eight of the thirty-six must

be earned on campus. In addition to the semester hour reguire-
ments, continuous registration for a period of one calendar
year and the satisfactory defense of a dissertation or doc-

toral project for the doctor of arts degree is required.
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Admission requirements include a master's degree and
professional experience. Recommendations from educabors

must also accompany the admissions form.

Laurence University (6)

Laurence University was founded 1in 1969, and the opening
of the University to students took place during 1970. Lau-
rence University originally was chartered as a proflt-making
corporation under the laws of the State of Florida. The
University has since moved to the State of California and is
operating under provision 29023 A 3 of the California Educa-
tional Code. Laurence University grants the Ph.D. and Ed.D.
degrees which are both external.

The Laurence University program of study consists of two
phases, "matriculated status" and "candidacy status." Matric-
ulated status consists of formal admission to the University
which includes the acquisition of a Masgter's degree, the
minimum of fifteen hours in the area of degree specialliza-
tion, 2 minimum of fthree years experience in education, two
letters of recommendation from educators, and enrollment in
a summer sessgion. Candidacy status consists of the comple-
tion of the summer segsion, registration for a semegter of
dissertation guildance, and acceptance of the dissertation or
project.

Graduation requirements include a total of twenty-four

semester hours of which ten are esarned during each of two
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semesters of disgertation guidance for the Ed.D., and ten

additional hours for the Ph.D.

California Western University (1)

California Western University was founded in 1974 and
is empowered to confer degrees under provision 29023 A 3
of the California Educational Code, and is currently a pro-
fit making corporation.

California Western University currently offers a full
range of degrees at the bachelor's, master's, and doctorate
levels, all of which are external.

The University has no prescribed curriculum nor dees it
of fer courses as 1t functions entirely as an assessment
institution. Currently the University is developing pack-
aged units of study in undergraduate areas.

California Western University is using a pre-assessument
format with subsequent continued study assignments for com-
pletion of deficiencies. Students are required to research
fully their areas of specialty and submit a comprehensive
paper of their findings to the University. This research
paper is then reviewed by a University appointed professional
in the field of the student's degree goal. From the evalua-
tion of the research paper, subsequent continued study
agssignments are made until the University feels the appro-

priate knowledge and skills have been achieved by the

student.
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Once the student has achieved the knowledge and skill
proficiency level required by California Western University,
the student submits his proposal for dissertation or doctoral
project. Once the dissertation or project is approved, the
student has met the requirements for the degree.

Admission regquirements include a master's degree from a
recognized source, three years of professional experience in
the field of study, and a detalled resume 1including the
applicant's personal qualifications and specific educational
objectives. In addition, three professional references must

be provided.

Synthesis of Related Research

The question, "How will potential ewmployers view the
external doctorate degree?" was approached by Gephart,
Saretsky, and Bost (4) through Phi Delta Kappa's Center on
Evaluation, Development and Research. Thils recently conducted
study involved a sample of deans of education (71.5 per cent),
administrators in the largest school systems in the fifty
states (7.6 per cent), and personnel administrators in junior
colleges (20.2 per cent), representing 191 respondents (48
per cent return). Seventeen broad aspects of doctoral pro-
grams generally found in both traditional and external doc-
torate programs were ranked in terms of their desirability
as a program characteristic in terms of: (a) a factor influ-

ential in the consideration of & job applicant; (b) their
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influence on the promotion decision. The results indicated:
"Potential employers do not appear to rank the specific
characteristics of a degree program high among influencers
of the hiring decision. And the degree specifics are even
less influential in promotion" (4, p. 408).

Moreland (7), however, in his article stated that one
new external degree program in Florida will produce more
external education doctorates in the next three years than
the three largest traditional producers. Also mentioned in
his article is the fact that many other new external degree
programs are developing and have developed with greatly
relaxed standards. One California university (10) has

recently advertised its Ph.D. program in the Wall Street

Journal, offering a “state approved" external degree in six
months or less.

In falirness to the results of the study conducted by
Gephart and others (4), it must be pointed out that a neutral
stance was taken and no reference to the external degree was
made 1n the questionnaire. In addition, no attempt was made
to secure results concerning criteria on accreditation status,
funding sources, types of institutions, faculty qualifica-
tions, or institutional reputation as they relate to the
acceptance or rejection of the degree. It appears the study's
intent was to determine the employability of holders of the

external doctorate but may have only determined the
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extent to which employers are willing to accept changes in
doctoral programs currently classifisd as traditional. In
addition, no real attempt was made to obtain a representa-
tive gsample of educational employers in relation to the
number of educational institutions in the population.

Although no conflicting research was located, 1t might
be noted also that additional research supporting the study
was not found either. Based on the continued debate as
evidenced in the professional journals, there 1s sufficient
justicifation for a structured nondisguised study to investi-
gate in more depth the original question of administrative
attitudes conceming the acceptablility of such a degree
along with an attempt to develop a basis for egvaluation of a
wide variety of emerging external doctorate institutions and
programs. It should also be noted that in 1976, the largest
group of external doctorate candidates will be receliving
their degrees in a period of decreasing school enrcllment
and shrinking employment opportunity (4), further justify-
ing the need for research in thils area.

The recency of the topic under investigation resulted
in a dearth of related research and literature avallable to

the researcher during the conduct of this study.
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CHAPTER III
QUESTIONNAIRE CONSTRUCTION AND DATA COLLECTION

Introduction

It was the aim of this study to survey randomly selected
groups of school superintendents, junior/community college
presidents, and presidents of baccalaureate granting colleges
and universities in institutions accredited by Southern
Association of Colleges and Schools to determine their atti-
tudes toward external doctoral degrees and programs as they
pertain to both prospective and existing professional
employees.,

Literature concerning the external doctoral degree was
surveyed and inforwation was gathered frow several sources.
Although 1little research has been done on the acceptability
of the external doctoral degree to date, much 1s being
written, and speculation as to the acceptability covers the
range from acceptable to unacceptable.

Identification of Populations and
Selectlon of Samples

Populations in this study were identified as chief

administrative officers in school systems, junior/community

colleges, and baccalaureate granting colleges and universities
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in member institutions of Southern Assocliation of Colleges
and Schools. School superintendents were classiflied as one
population, junior/community college presidents were classi-
fied as a second population, and baccalaureate granting col-
lege and university presidents as a third population. From
these three populations, stratified random samples by state
were identified. Sax stated that "representative samples
are ones which have been drawn in a random, unbilased manner"
(5, p. 129). "A random selection procedure is one in which
every element of the population has an equal chance to be
selected for the sample and, therefore, every possible sample
of a certain size is equally probable" (2, p. 332). Con-
sidering the saumple drawn, any sample has an equal chance
of being selected as the sample to be used in a study, thus
the process of random selection ig bias free (2, p. 332).
The random selection technique was publicized by the

selective service in 1939. At that time the popular name
referring to the procedure was the "fishbowl technigque." A
technicue more coumonly used 1n research 1s a table of random
numbers. For the selection of the sample to be truly randomn,
there wmust be no attempt to exclude any element of the
population.

Determining sample size 1s always of prime lmportance

in a research study. Among the various aspects of sample
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size to be considered are the statistical procedures--
homogeneity, heterogeneity, generalizability, and attrition
of the sample--and the data gathering process. "One such
point is the fact that the statistical dividing line between
small and large samples is a sample of thirty" (2, p. 332).
The samples in this study were drawn from the populations
with the use of a table of random numbers. Differences in
the characteristics of the three populations, school super-
intendents, junior/community college presidents, and bacca-
laureate granting college and university presidents, should
be equally allowable by chance due to the sampling procedures;
the characteristics of school superintendents and college and
university presidents should be about the same in the sample
as 1n the population. Each sample contained 20 per cent of
the total population by state. Eleven states were involved
in the study.

If the group under investigation is homegeneous, then
a smaller sample may be used. If the group under study 1s
heterogeneous, a larger sample will be required. School
superintendents, junior/community college presidents, and
baccalaureate granting college and university presidents in
institutions accredited by Southern Association of Colleges
and Schools under investigation in this study were considered
as not being extremely homogeneous in their attitudes on the

issue of the acceptabllity of external doctoral degrees and
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programs to the extent that there would be no real concern

of couplete agreement. It was felt that the three popula-
tlons within thewselves would not be widely diversified
populations on the issues in question of acceptance of the
external doctorate degree. Determining the generalizability
of the sample to the population is an important considera-
tion when deciding upon sample size. It is necessary to
obtain a sample that will include the attributes of the popuU-
lation to which generalizations are to be made. Character-
istics of the population should be represented proportionally
(5, p. 129). 1In the samples, one of the more important
assumptions underlying the random selection procedures is
that this process will give every element of the population
an equal chance to be included. Any sample that is drawn by
the random procedure would, therefore, include all elements
of the population and that sample would be representative of
that population.

Further investigation into sample size indicated that
there 18 no real answer to what size a sample should be.
"The question of how large a sample should be 1is basically
unanswerable, other than to say that it should be large
enough to achlieve representativeness" (2, p. 346). "Samples
smaller than thirty are to be avoided, especlally with para-
metric statistics. The use of samples of size thirty or

larger usually insures for the investigator the benefits of
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the central 1imit theorem" (4, p. 151). Concerning the
sample and the size required, Fox stateg the following:
If data are to be collected from captive

groups of sgtudents, the researcher is reasonably

certain that his accepting and data-producing

samples will be close together in size. However,

if he plans to use data-gathering instruments

which will be mailed to the accepting sample,

then he will find that serious attrition is a

very real threat, for returns of thirty percent

are common, and even lower returns occur with

disheartening frequency (2, p. 348).

Based upon these ideas, it was concluded that a sample of
20 per cent for each population would be sufficient to
provide the data required for the testing of hypotheses.
Samples of this size would provide enough data to represent
attitudes of the populations toward external doctoral
degrees and prograns.

Attrition factors are usually uncertain and prediction
can only be & reasonable forecast about the percentage of
returns expected. Factors which may affect attrition in-
clude time of year, job position, interest in the study,
length of the questionnaire, and eage of answering quegstion-

naire. A 70 per cent return in each population was desired

as a minimum requirement.

Development of the Instrument
There are various types of attitude scales used in the
research process. 1In this study the instrument developed

was the Likert-type. "The Likert scale is a widely used
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type of ordinal measurement” (7, p. 125). A large number of
scaling techniques used in research procedures involve the
respondent's reacting to a stimulus. Self-reporting scales
are presented to the subjects and responses are dependent
upon some certain combination of stimuli.

The two most common types of attitude gcales are the
Likert and Thurstone. Both scales are a series of statements
which are usually restricted to one statement or description.
The Likert-type attitude scale was chosen for this study
after some investigation of both the Likert and the Thurstone
procedures. "Whether the Likert method is an adequate, per-
haps superior alternative to the Thurstone method, has been a
point of discourse since Likert's wonograph appeared" (7,

p. 125}). Both methods have been the most important proced-
ures used for the measurement of attitudes. Both are used
extensively desplte the fact that some of the more recent
scaling innovators, such as Guttman, have attempted to
establish the comparative valldity, reliability, and effi-
ciency of the Thurstone and Likert attitude sclaes. Several
important differences between these scales were found. The
following points became important in the issue of the dif-
ference between the Thurstone and Likert scales:

The Likert method of scoring an attitude

scale, of any given number of items, consistently

produces more reliable results than the Thurstone

me thod of scoring the scale: and the Likert method

of scale construction and scoring requires fewer

items to produce the same reliability as the
Thurstone method (7, p. 171).
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The Likert-type scale used in this study has five categories
ranging from total disagreement to total agreement of the
item in question. The third category or middle response
indicated uncertainty on the item.

Five categories of responses were presented to the
respondent. For the purpose of analyzing the data, each
category was assigned a numerical value: strongly agree,

53 agree, 4; undecided, 3; disagree, 2; and strongly dis-
agree, l. Constructing the Likert-type scale for this study
was facllitated by the use of a panel of jurors., According

to Oppenheim (3, p. 133}, a panel of jurors should be selected
to agree upon the face and content validities of the questiong
placed on the questionnaire. The jurors validating the ques-
tions should be repregsentative of the population under
investigation.

Prior to the selectlon of the jurors, an item pool was
established. Ttems used 1in the pool were based on various
books, periodicals, and publications concerning external
degrees and programs. This original item pool was then edited
according to suggestions made by Edwards and Kilpatrick (1,

p. 332). The edited item pool was mailed to the judges, who
were persons considered to be competent in the area of school,
college, and university administration.

To determine the selection of jurors, several criteria

were desired. First, all jurors must have had at least five
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years experlence in school or college and university admin-
istration. At least 70 per cent must hold earned doctoral
degrees and not have been assocliated directly with an
external doctorate program. At least one juror was to be
an external doctorate candidate and at least one juror was
to be a candidate from a traditional doctorate prograum.

Eight jurors were selected meeting the stated criteria,
and the initial edited questionnaire was mailed to them for
additional editing and suggestions. Numerous suggestions
for addition and deletion of items as well as items to be
rephrased were received,

A final form of the questionnaire based upon juror
critique was developed for the study, consisting of forty-
nine items considered to have both face validity and content
validity by a wminimum of seven of the eight jurors. A copy

of this instrument may be found in Appendix E.

Validation of the Instrument
Reliability and validity of the questionnaire were im-
portant factors. OShaw and Wright stated that "the Likert-
type scales are often valld and reliable, but they should
be treated as other scales. The scales should always have

the reliability and validity established" (6, p. 21).

Validity
The quality of research can be no better than the pro-

cedures used to collect and analyze the data. "If the
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procedures used possess all the necessary and desgirable
attributes, then the potential for sound research 1ls
present” (2, p. 352). An important portion of this study
was devoted to the development of a suitable data gathering
instrument. Before the instrument could be mailed to the
data producing samples, the validity and reliability had to
be established. "Because research findings are so dependent
upon the instrument used to gather information, the researcher
is responsible for selecting those instruments which best fit
the requirements of his investigation" (95, p. 154) An impor-
tant part of the selection of the instrument is related to
past performance of the type scales under consideration.
In writing research reports which include

the use of tests, inventories, guestionnaires,

or rating scales, the investigator should take

the responsibility of evaluvating all tests used

in the investigation. However, when the re-

searcher has found 1t necessary to construct his

own test or where new examinations are being

employed, much care should be devoted to the

objective evaluation of the instrument (5, p. 156).
Although the Likert-type scales are often reliable and wvalid,
the instrument constructed in this study was validated to
minimize error.

The face validity was egtablished by a panel of jurors.
"Face validity," or validity of the content, is of value in

instances where the criterion to be Judged in each instance

must relate to the entire instrument.
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Reliability

The test-retest technique was used to establish reli-
ability in this study. A minimum of seven days had elapsed
between the first and second administration of the final
instrument. Sax states:

To determine the stability of measure-
ments, we administer the same questionnaire
twice to one group of respondents. The corre-
lation between their scores on the two
administrations would be the coefficient of
stabllity. This coefficient is dependent upon
the amount of time elapsing between the two
administrations as well as on the extent to
wnich the beliefs, attitudes, or oplinions of
the respondents actually change. In general,
the longer the time lapse, the lower the co-
efficient of stability 1s likely to be. Also,
if questions are poorly constructed, we can
expect respondents to change thelr answers on
repeated testing simply because they are un-
certain what they are expected to doj; thus,
they may have different frames of references
each time they respond (5, p. 230).

Roscoe went on to state:

By far the most popular of the several
available coefficients of correlation 1s the
Pearson correlation coefficient, which may be
defined as the mean of the z scores' products
of two paired variables. It is represented
by the lowercase letter r and may be calcu-
lated from the formula

Fr T ZL (4, p. 105).

The Pearson coefficilent of correlation was calculated
from the two administrations of the final instrument developed
for this study. Administration of the instrument was per-

formed on a representative group of ten school, college,
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and university administrators holding traditional doctoral
degrees and selected after the study sample had been deter-~
mined. By using the Pearson Product-Moment correlation
coeffficient, the value of r was found to be .92.
Administration of the Instrument
for the Collection of Data

Administering the final questionnaire to the chief
administrators in the samples wag undertaken to collect data
for this study.

Accompanying the questionnaire was a letter of explana-
tion (Appendix C). A return, self-addressed envelope was
included with the questionnaire. "The difficulty usually
lies not in choosing the sample, but in getting those per-
song selected for the sample to return their questionnaire™
(5). Bias may occur because sufficient questionnaires are
not returned; therefore, every avallable method should be
used to obtain a 100 per cent return. The percentage of
returns may be increased by sending more than one follow-
up letter, by registering the letter, or by making a phone
call to the respondent. In Table II, the percentages of
questionnaires returned are shown. In this study, three

separate attemplis were made to retrieve all possible

questionnaires.
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PERCENTAGES OF RETURNS FROM TAE DATA PRCDUCING SAMPLES

N = 478
Initial E First ' Second
fiespondents Mailing |Follow-up |Follow-up: Total
Sehool (N = 192) | (N = 41) | (N = 14) |(N = 247)
Superintendents 55 12 4 71
Community/Junior [(N = 36) . (N = 4) (N = 3) {N = 43)
College Presidents 63 ; 6 5 o7k
Baccalaureate (N = 49) % (N = 6) ( (N = 3) (N = 58)
granting College 62 ; 9 : 4 75
and University i
Presidents E
Combined (N = 277) (N = 51) | (N = 20) (N = 348)
Samples 57 11 by 72

After the questionnaires were mailed to the samples, a three-

week tlwe span elapsed before a follow-up letter was mailed.

A copy of this letter is in Appendix C.
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CHAPTER IV

TEEATMENT AND PRESENTATION OF DATA

Introduction

In this chapter the procedures for treatment of data
and the statistical treatment of those data are presented.
Most of the data collected were treated statistically and
were related to the purposes and research hypotheses of this
study. Other descriptive data were collected and are pre-
sented without any type of statistical treatment since they
assist in the clarification of the overall problem under
study. All data presented in this study are the reactions
of the school superintendents, junior/community college
presidents, and baccalaureate granting college and univer-
sity presidents who responded to the questionnaire used. A
copy of the questionnaire is in Appendix E and the raw data

responses are contained in Appendix H.

Treatwment of the Data
After the termination of the data collection period,
the data were tabulated and statistical treatment was applied
to test the research hypotheses. Tabulation of the data
for statistical treatment was accomplished by key punching

directly from the guestionnaires onto IBM punchcards. Each

51
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get of data was coded for the purpose of distinguishing
between the three groups, school superintendents, junior/
community college presidents, and baccalaureate granting
college and university presidents. Additional groupings of
the samples were made for optional data treatment based upon
the descriptive information obtained in Part A of the ques-
tionnaire. The Computer Center at North Texas State Univer-
sity, Denton, Texas, through the use of data processing
gquipment, applied various statistical treatments to the
data. These statistical treatments are discussed later in
this chapter.

The research hypotheses as stated in Chapter I were
restated in the null hypothesis form to be tested statis-
tically. Tenable hypotheses then could be tested and on
the basis of this test either be retained or rejected. To
test the hypotheses, one way analysis of variance was used.
Retention or rejection of these hypotheses was made at a
minimum .05 level of significance. All of the hypotheses
were related to the Likert-type scale developed for use in
this study.

There were three samples used for gathering data for
this study. The samples were drawn from three populations,
school superintendents, junior/community college presidents,
and baccalaureate granting college and university vresidents

by stratified random sampling techniques. The F test or
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one way analysis of variance (ANOVA) was used to test the
significance of difference between the means. The F ratio

was calculated by using the following formula (1, p. 215):

S2

F o= =
32

o

=

57y = Variance between groups
STy = Variance within groups
Tables presented by Ferguson (1, pp. 452-455) were used
to determine the retention or rejection of the hypotheges at
a minimun of .05 level of significanée.
Presentation of Descriptive Data Coupiled
from the Questionnaire
Part A
Data presented in thils portion of the chapter came from
Part A of the questionnaire developed for use in this study.
Although these data are of a descriptive nature, this por-
tion of the questionnaire was used in testing hypotheses.
The data collected on Part A of the questionnaire were re-
flective of the type of institutions in the samples, the
primary funding sources of those institutions, the degres
attainment of the chief adwministrator, the nature of that
degree, and the size of that institution.
The percentage of the respondents from the samples

according to institutional size are presented in Table III.
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As shown in Table III the majority of the respondents re-
porting were from institutions employing between 101 and
500 professional staff.

The smallest percentage of respondents from the samples
was from institutions employing over 1000 professional staff.
Differences between the means of the samples as affected by
institutional size will be discussed in the testing of
hypotheses V and VI later in this chapter.

The data presented in this chapter did not always total
100 per cent due to the omissions and double marking on the
questionnalire by the respondents involved in the study.

It was possible for the investigator to divide the sample
of baccalaureate granting college and university presidents
into two sub-samples; those with graduate programs in their
institutions and those without graduate programs. The sub-
samples were shown in Table III. Analysis of variance was
used to test the difference in means between these sub-samples
on items 7-49. The F ratio required for significance of dif-
ference of the two sub-samples was not cbtained at the .05
level and thus future tables did not separate these sub-
samples as directed by the compubter program. The lack of
individual returns for the sub-samples played a major role
in the branching program as well as the individual differences
in the returns.

Question two in Part A of the guestionnaire requested

information from the samples concerning the primary funding
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source of the institution. In Table IV are presented the
percentage of all sample returns according to funding source

of the institution they represent.

TABLE IV

PERCENTAGE OF ALL RESPONDENTS FROM SAMPLES
ACCORDING TO PRIMARY FUNDING SOURCE
0F THE INSTITUTION

Sample Percentage 1n each Category
Public Private
School (N = 245) (N = &)
guperintendents 70 1
Junior/community (N = 34) i (N = 9)
college presidents 10 ; 3
Baccalaureate _ | -
granting college and (N F621) | (N 9 )
university presidents !
(N = 300) | (N = 47)
Total 84 % 13

Eighty-six per cent of all respondents reporting were
from publicly funded institutions and 13 per cent were
from privately funded institutions. School superintendents
reporting from privately funded institutions comprised only
1 per cent of the total samples while college and univer-
sity presidents reporting from privately funded institutions

comprised 12 per cent of the total samples.
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Analysis of variance was used to test the differences
between the means of publicly funded institutions and pri-
vately funded institutions reporting. In Table V, a summary
of the results of analysis of variance to the data as they

pertain to new employees are presented,

TABLE V

SIGNIFICANCE OF THE RELATIONSHIP BETWEEN
INSTITUTL ONAL FUNDING SOURCE AND THE
ACCEPTANCE OF THE EXTERNAL DOCTORAL

DEGREE EARNED BY A NEW EMPLOYEE

i ; Standard [ Number of
Group i variable Hean Deviation i Observatlons

Public 1 3.5451 1.0035 : 299
Private 1 3.2340 1.2547 ? U7
Total 1 3.5028 1.0446 | 346

Sum of Degrees of |Variance F Level of
Source |Squares Freedom Estimate Ratio {Significance
Between 3.9311 1 3.9311 3.6297 0.0576
Within [372.5660 344 1.0830 oo NS
Total 376.4971 345 .o .o .o

The F ratio obtained for significance of difference in
the relationship between the institutional funding source
and the acceptance of the external doctoral degree for new
employees was 3.6297. The F ratio obtained indicated the
relationship between institutional funding source and the

professional acceptance of the external doctoral degree for
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new employees was not significant at the .05 level. The
level of significance obtained, 0.0576, was, however,
approaching significance at the .05 level and additional
study may indicate significance.

In Table VI, a summary of the results of analysils of
variance to the data are presented as they relate to the

relationship between funding source and the acceptance of

the external doctoral degree earned by a present employee.

TABLE VI

SIGNIFICANCE COF THE

RELATI ONSHIP BETWEEN INSTITUTIONAL

FUNDING SQURCE AND THE ACCEPTANCE OF THE EXTERNAL
DOCTORAL DEGREE EARNED BY A PRESENT EMPLOYEE

. Standard Number of

Group variable Mean Deviation Observations
Public 1 3.6532 1.1643 297
Private 1 3.4130 1.2749 L6

Total 1 3.6209 1.1806 343
Source Sum of Degrees of |Variance F Level of

Sqguares Freedom Estimate i Ratio Significance

Between 2.29725 2.2972 1.6511 0.1997
Within 4?4.4316I 1.3913 NS
Total n26,7289

The F ratio obtained for significance of difference in

relationship between institutional funding source and the
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acceptance of the external doctoral degree earned by a pre-
sent employee was 1.6511, resulting in the level of signifi-
cance of 0.1997 which did not reach the .05 level.

A1though no significant differences were found in the
relationship between institutional funding source and the
acceptance of the external doctoral degree for new and
present employees, administrators responding from publicly
funded institutions tended to have more positive attitudes
toward the external doctoral degree.

Question three in Part A of the questlonnaire requested
information from the samples concerning the highest degree
held by the chief administrator. 1In Table VII, as presented,
is the percentage of all samples according to the highest

degree held by the chief administrator.

TABLE VII

PERCENTAGE OF RESPONDENTS FROM ALL SAMPLES
ACCORDING TO DEGREE ATTAINMENT

'1

Percentage in Each Category
Sample
Bachelors Masters Doctorate Other¥*
School (N = 7) (N =155) | (N =72} [(N = 13)
superintendents 2 Ly 21 L
Junior/community (N = 10) (N = 31) | (N = 2)
college presidents . 3 9 .o
Baccalaureate _ _ _
granting college (N I 3) ! (N _14) (N 1448)
and university f T
presidents
Total (N = 10) (W = 169) (N = 151)| (N = 15)
3 48 Ll b

*This category included assoclate degrees, education spe-
cialist degrees, and professional degrees outside of education
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Sixty-five per cent of the samples included school
superintendents with graduate degrees and 27 per cent
included college and university presidents reporting they
held graduate degrees. Forty-four per cent of all respon-
dents held doctoral degrees while 48 per cent of all
respondents held master's degrees.

Question four in Part A of the questionnaire asked chief
administrators responding to state whether or not at least
one of the degrees held was an external degree. The percent-
age of external degrees held by all samples in comparison

with traditional degrees are presented in Table VIII.

TABLE VIII

FERCENTAGE OF RESPONDENTS FROM SAMPLES ACCORDING
TO TYPE OF DEGREE ATTAINMENT

Percentage in Each Category
Sample
Traditional | At Least One External
Degree Degres
School (N = 216) | (N = 26)
Superintendents 62 , 7
Junior/Community (N = 36) é (N = 3)
College Presidents 10 i 1
! f
Baccalaureate - | ~
Granting College and (N i 53) (N _12)
University Presidents 5
(N = 305) (N = 31)
Total | 87 9
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Eighty-seven per cent of the total samples responded
that they did not hold an external degree while 9 per
cent responded that they did hold at least one external
degree. Eighty-four per cent of those stating that they
held at least one external degree were from the school
superintendent sample.

Analysis of variance was used fto test the differences
between the meansg of those respondents who held at least one
external degree with those who did not, on their acceptance
of the sxternal doctorate degree. 1In Table IX, a summary of
the analysis of variance to the data as they pertain to new

employees 1s shown.

TABLE IX

SIGNIFICANCE OF THE RELATICNSHIP BETWEEN RESPONDENTS
HOLDING AN EXTERNAL DEGREE AND THE ACCEPTANCE OF THE
EXTERNAL DOCTORAL DEGREE FOR NEW EMPLOYEES

. Standard Number of
Group Variable i Mean Deviation Observations
Traditional 1 3.4638 ¢ 1.0205 304
External 1 3.9032  1.2742 31
Total 1 3. 5044 i 1.0521 335
Source sum of Degrees of | Variance F Level of

sSquares Freedoun Estimate Ratio [Significance

Between 5.4316i 1 5.4316 L,9648 0.0265
With D 364,3117: 333 1.0G40 .o o)

Total . 369.7&33i 334
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The F ratio obtained for sgsignificance of difference in
the relationship between respondents holding an external
degree and the acceptance of the external doctoral degree
earned by a new employee was 4.9648, resulting in a level of
significance of 0.0265 which did exceed the .05 level. Sig-
nificant differences were found in the relationship betwsen
respondents holding an exfternal degree and the acceptance of
the external doctoral degree eamed by & new employee.

In Table X, a summary of the analysis of variance to

the data as they pertain to present employees 1s shown.

TABLE X

SIGNIFICANCE OF THE RELATIONSHIP BETWEEN RESPONDENTS
HOLDING AN EXTERNAL DEGREE AND THE ACCEPTANCE OF THE
EXTERNAL DCCTORAL DEGREE FOR A PRESENT EMPLOYEE

. Standard Number of

Group Variable Hean Deviation Observations
Traditional 1 3.6345 1.1340 301
External 1 3,7096 1.4875 31
Total 1 i 3.6415 1.1690 332
Source Sum of Degrees of | Variance F Level of

Sguares Freedon Estiwate |Ratio [Significance
Between 0.1586; 1 [ 0.1586 |0.1158| 0.7339
Within | 452.1878: 330 1.3703 .. NS
Total 452.34641 331 . .

The F ratio obtained for significance of difference 1in

the relationshlip between respondents holding an sexternal
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degree and the acceptance of the external doctoral degres
earned by a present employee was 0.1158, resulting in a level
of significance of 0.7339 which did not reach the .05 level.
Although no significant differences were found in the rela-
tionship between respondents holding an external degree and
the acceptance of the external doctoral degree earned by a
present employee, significant differences were found for new
employees indicating that chief administrators holding ex-
ternal degrees wmay be more receptive of the external
doctoral degree held by a new euployee.

All respondents, those holding traditional degrees and
those holding at least one external degree, did appear to
have favorable attitudes toward the acceptance of the external

doctoral degree earned by both the new and present employee.
Data Compiled from the Attitude Scale

Part B
The attitude scale developed for this study contained
statements about the acceptance of the external doctoral
degree factors involved in a wide variety of external
doctorate programs and specific progrsm descriptions. These

were statements related to the purposes and hypotheses of
the study.

The attltudes of the school superintendents, junior/
community college presidents, and the baccalaureate granting

college and university presidents were revealed by their



64

respenses to each of the statements; these reactions range
from strong agreement to complete disagreement. A numerical
value beginning with five for strong agreement to one for
strong disagreement was assigned to each of the positions in
Part B, C, and D of the questionnaire. If the mean score for
any of the statements was below 2.75 then the majority of the
respondents held negative attitudes toward that particular
statement. TIf the mean score was above 3.25, the respondents
as a whole held positive attitudes towards that statement.
As the mean scores increased above 3.25 and decreacsed below
2.75 the attitudes were stronger. Mean scores between 2.75
and 3.25 were an indication of indecision pertaining to the
majority of respondents.

Responses to statement 7 on the questionnaire are

presented in Table XI. Two of the samples had favorable

TABLE XI

ACCEPTANCE OF AN EXTERNAL DOCTORAL DEGREE OF AN
ASSESSMENT VARIETY FOR A PROSPECTIVE
NEW EMPLOYEE

I
Mean |Standard [Reaction to | Number of

Sample Scores|Deviation| Statement |Observations

School superin-
tendents 3.538 0.987 Positive 249

Junior/community
college presi- i
dents 3.833 1.187 Positive 42

Baccalaureate
granting college |
and university : :

presidents 3.107 1.073 Undecided 56

Total ' 3.504 1,043 Positive 347
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attitudes toward this statement while the baccalaureate
granting college and university presidents were undecided
on this statement. Although the overall response to this
statement was positive, school superintendents and junior/
community college presidents appear to be more receptive in
the acceptance of an external doctoral degree of the assess-
ment variety earned by a new employee.

On a similar statement referring to the attainment of
an extension variety of the external doctoral degree, the

responses are presented in Table XIIL. Again two of the

TABLE XII

ACCEPTANCE OF AN EXTERNAL DOCTORAL DEGREE OF THE
EXTENSION VARIETY FOR A PROSPECTIVE
NEW EMPLOYEE

Samole Mean |Standard |Reaction to | Number of
p Scores|{Deviation | Statement Observations
School
superintendents |3.604 | 0.984 | Positive | 248
Junior/community ; ' E
college presi- ;
dents 3.976 1 0.975 + Positive : L2
Baccalaureate % ! ;
granting college : i
and university § {
presidents 3.142 1.073 | Undecided 56
Total 3.575 1.019  Positive ; 346

samples heid favorable attitudes toward this statement while
the baccalaureate granting college and university presidents

were undecided.
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Statement 9 concerned the attainment of the external
degree of the assessment variety as it pertained to a
current employee. The responses to this statement are

shown in Table XIII.

TABLE XIII

ACCEPTANCE OF AN EXTERNAL DOCTORAIL DEGREE OF AN
ASSESSMENT VARIETY FOR A PRESENT EMPLOYEE

5 1 Mean |Standard |Reaction to Number of
aup-Le Scores{Deviation| Statement |Observations
School
superintendents 3.627 1.192 Positive 247
Junior/community
college pregi- i
dents 3.880 ¢ 1.193 Positive ! 42

Baccalaureate i 1
granting college :
and university :
presidents 3,400 . 1.081 Positive 55

Total 3.622  1.179 Positive 3l

All samples held favorable attitudes toward this state-
ment. This indlcated that all administrators inveolved in the
study held favorable attitudes toward the external doctoral
degree of the assessment variety earned by a current
employee.

The final statewent posed in Part B of the guestionnaire
pertained to the acceptance of the external doctoral degree
of an extension variety for current employees. The responses

to this statement are shown in Table XIV. All gamples held
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ACCEPTANCE OF AN EXTERNAL DOCTORAL DEGREE OF AN
EXTENSION VARIETY FCR A PRESENT EMPLOYEE

g 1 Mean [Standard |[Reaction to Number of
ample Scores|Deviation| Statement Observations
School

superintendents 3,669 : 1.204 Positive 245

Junior/community

college presi-

dents ' 4,095 0.905 Positive 42

Baccalaureate

granting college

and university

presidents 3.527 0.997 Positive 55
Total 3.698 i 1.148 Positive 342

favorable attitudes towards this statement, indicating that

all administrators involved in thils study held favorable

attitudes
degree of
employee.

From

toward the acceptance of the external doctoral

the extension variety earned by a current

Part B of the gquestiocnnaire concerning the atti-

tudes of administrators involved in this study toward the

concept of the external doctoral degree earned by both new

and present employees, the idea behind the external

doctoral degree 1s acceptable.

1t also appears that the

idea behind the external doctoral degree is slightly more

acceptable for current employees.
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Part C

Part C of the questionnaire contained attitude state-
ments coricerning wide and varied factors of external doctoral
degree programs of both the assessment and extension type
across the United States. The responses to the statements

concerning regional accreditation are presented in Table XV.

TABLE XV

HRESPONSE TO STATEMENTS ON THE QUESTIONNAIRE RELATED
TO ACCREDITATION OF DOCTORAL DEGREE
GRANTING INSTITUTI ONS

Stat N g le*i Meaﬂ ;Standard Reaction to Number of
atemen amp :Scores‘Deviation. Statement [Observations

11 L1 24.500 © 0.611 | Positive 246
Full- reglonal: i; ; A ;
accredltatlon. 2 i+.268 0.775 | Positive | 41
ag a minimum - ; -

requirement 3 Ei#.693 ; 0.508 | Positive 49

13 1 13.991 ¢ 0.876 : Positive 243
"Candidate 2 4.153  1.089 ! Positive | 39
Status" as a R | ; . |
ninimum E 3 13,065 1.420 | Undecided 5 46
reguirenent . ; %

15 1 13.292  1.151 | Positive 239
Future plans 2 i2.486 1.260  Negative 37
only, towards : _ . :
regional 3 53.22? 1.538 ; Undecided ! Ll
accreditation | '

*1 = school superintendents
2 = junior/community college presidents
3 = baccalaureate granting college and university

presidents

All of the samples held strong positive feelings towards

full regional accreditation of the granting institution as
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a minimum requirement while only one sauple, the school
superintendents, had positive feelings towards only future
plang concerning regional accreditation as a minimum re-
quirement. The baccalaureate granting college and
university presidents were undecided on this 1ssue while the
Jjunior/community college presidents held strong negative
attitudes. Baccalaureate granting college and university
presidents held undecided attitudes toward the granting
institution having only achieved candidate status while
school superintendents and junior/community college presi-
dents held positive attitudes foward this item. In summary,
full regional accreditation is an important item concerning
the acceptance of a doctoral degree, while candidate status
1s far better than announced plans only, concerning future
accreditation.

The responses to items on the questionnaire relating
to Institutional characteristics of the degree granting
ingtitution are presented in Table XVI. Four of the items
drew positive responses from all samples. These include:
statement 17, ". . . the granting institution should be
established and recognized for its traditional programs,"
statement 19, ". . . the granting institution should be
assoclated with known institutions of higher education,”
Statement 23, ". . . the granting institution should be a

non-profit educational institution,"™ and statement 29,
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RESPONSE TO STATEMENTS RELATED TO INSTITUTIONAL
CHARACTERISTICS CF DOCTORAL DEGREE
GRANTING INSTITUTIONS

i |
: Mean [Standard |Reaction to| Number of
Statement 5ample* Scores iDeviation| Statement |[Observations

17 | 1 13.688 | 0.842 | Positive 24k
Establ ished I 2 3.512 1.003 Positive L1
and recog- i s s
nized for 3 3.938 0.966 Positive L9
traditional ;
programs

19 3.832 0.741 Positive 245
Associated 3.609 0.971 Positive 41
with known s
institutions 3 3.872 1.055 Positive 47

21 1 2.487 0.707 Negative 246
Publicly 2 1.829 0.919 Negative 41
funded 3 2.085 0.855 Negative L7

23 1 3.869 0.974 Positive 245
Non-profit 2 3.585 1.024 Positive 41
educational | 5 15 895 | 7 245 | Positive 48
institution ' *

25 1 3.546 | 0.846 Positive 245
Involved in 2 2.878 . 1.144 Undecided 41
und ergraduats 265 | 1.094 s 4 I
gtudies as J J 2 ; 7 Fositive ?
well ;

27 1 3.032 0.906 Undecided 245
Maintain a 2 2.756 1.135 Undecided L1
traditional s as
canpus E 3 3.458 1.219 Positive 48

29 ol 2.874 1.030 Undecided 247
Majority of 2 2.525 0.986 Negative 40
courses on :

a "home" 3 3.520 1,166 Positive 48
campus | J
*¥]1 = school superintendents
2 = junior/community college presidents
3 = baccalaureate granting college and university

presidents
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". . . the granting institution may utilize an open time-
frame for completion of its courses and requirement."
Statement 21, ". ., . the granting institution should be &
pubicly funded institution," drew negative attitudes from

all samples. Statement 25, ". . . the granting institution
should be involved in undergraduate as well as graduate
studles," drew positive reactions from the school superin-
tendents and baccalaureate granting college and university
presidents while the junior/oommunity college presidents

were undecided on the item. Statement 27y ". . . the grant-
ing institution should maintain and utilize a traditional
campus,” drew undecided reactions from school superintendents
and junior/community college presidents while baccalaureate
granting college and university presidents had positive atti-
tudes toward the item. Statement 29, ". . . the granting
institution should offer the majority of its courses on a
'home' campus," drew an undecided response from school super-
Intendents while junior/community college presidents had
strong negative feelings and baccalaureate granting college
and university presidents responded in a positive manner
toward the item. Thus, it appears that the institutional
characteristics of the granting institution are important
factors in the acceptance of the external doctoral degree
with the funding source of the institution being unimportant.

The responses to items on the questionnaire relating to

doctoral program characteristics of the degree granting



institution are pregented in Table XVII.

drew positive responges from all =zamples.

RESPONSE TO STATEMENTS RELATED TO PROGRAM
CHARACTERISTICS IN

TABLE XVII

DEGREE PROGRAMS

DOCTORAL
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Two of the items

These included

3

| i Mean 'Standard |Reaction to| Number of
Statement Sample® Scores:Deviation| Statement |Observations

12 3.817 | 0.882 Positive 246
May issue 4.050 i 0.814 Positive 40
the D.A. i -
or other 3,872 é 0.875 Positive L7
new doctoral ;
degrees

14 1 3.069 1.223 | Undecided 244
Should isgue 2 i 2.575 1.174 Negative 40
the tradi- ? I
tionsl PH.D. 53.326 1.087 Positive 49
or Ed.D. |

18 1 13.056 | 0.811 | Undecided 246
May utilize 2 13.512 1.003 Positive b1
a high per- ! .
centage of 52.@16 1.251 : Negative 48
part-time i |
faculty i |

! ! '

35 12.870  1.085 | Undecided 247
Fifty per 12.707 i 1.188 ; Negative 41
cent of : ; i L.

o ouTSe 3 ©3.520 ; 1.051 ! Positive 48
require- i ! !

ments met
at granting
institution
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TABLE XVII--Continued

Stat £ iS 1 %é Mean [Standard [Reaction to | Number of
atemen ; aupLe %Scores Deviation| Statement |[Observations

36 E 1 :3.894 0.748 Positive 246
Require at % f A
least two | 2 ;4.048 0.773 Positive b1
years study ! ! s
heyord a é 3 :4.081 0.975 | Positive e
master's ’ ? E
degree ; f

38 |1 3.784 | 0.732 | Positive 246
Require at | f ; .
least three | E3.0?3 | 1,232 Undecided 41
years study | i | -
beyond a ! 3 !3.?95 } 1.040 | Negative e
bachelor's 5
degres ;

*¥1 = school superintendents

2 = junior/community college presidents
3 = baccalaureate granting college and university
presidents

statement 12, ". . . the granting institution may issue the

Doctor of Arts or other new doctoral degrees," and statement
36, ". . . the granting institution should require at least
two years equivalent study beyond an earned master's degree."
A1l other statements drew mixed reactions between the
samples. These included statement 14, ". . . the granting
institution should issue the traditional Doctor of Philosophy
or the Doctor of Education," in which school superintendents
were undeclded while the baccalaureate granting college and
university presidents held positive attitudes. The junior/

community college presidents held negative attitudes toward
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the item. Statement 13, ". . . the granting institution may
utilize a high percentage of part-time faculty," drew an un-
decided response from school superintendents while junior/
community college presidents held favorable attitudes toward
the i1tem. Baccalaureate granting college and university pres-
idents held negative attitudes toward item 18. Statement 35,
". . . the granting institution should require at least fifty
per cent of the course requirewments taken at that institu-
tion," drew negative responses from junior/community college
presidents while baccalaureate granting college and university
presidents responded in a positive manner. School superinten-
dents were undecided on the issue. Statement 38, ™. . . the
granting institution should require a minimum of at least
three years of study beyond the granting of the bachelor's
degree,” drew a positive response from the school superinten-
dents while the baccalaureate granting college and university
presidents held negative attitudes. The junior/community
college presidents were undecided on the item. In summary,
statements related to program characteristics of the grant-
ing institution drew mixed reactions from the chief
administrators involved in this study. It appears that many
attltudes towards the traditional doctoral program charac-
teristices are being reconsidered by school superintendents

and junior/community college presidents as well as some

baccalaureate granting college and university presidents.
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The responses to items on the questionnaire relating
to curriculum organization and evaluation characteristics

of the granting institutlion are presented in Table XVIII.

TABLE XVIII

RESPONSE TO STATEMENTS RELATED TO CURRICULUM
ORGANIZATION AND EVALUATION IN DOCTORAL
DEGREE PROGRAMS

Mean Standard :Reaction to | Number of
*

Statement Sauple Scores Deviation:' Statement |[Observations

16 1 3.800  1.058 ' Positive 245
May utilize i C e
the intern— | ° 3.585 1.094 Positive b1
ghip in lieu: .
course work

22 1 2.689 0.971  Negative 245
Should use ' :
the tradi- 2 2.024 1.106  Negative 41
tional .
semester or | - 2.958 1.166 Undecided 48
quarter time~ |
franme i t

2k 1 3.577  0.939  Positive 246
May utilize ; .
the "credit,™ 2 3.170 0.738 Undecided N
"no credit” | .
grading | 3 2.836 1.105 Undecided 49
system ?

26 1 2.780  0.862  Undecided 246
Should use E .
the tradi- | < 2.560 1.096  Negative 41
ti 1l d=- | s
1§§niys%§§ . 3.333 1.098  Positive 48
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TABLE XVIII--Continued

St t ?S 1% Mean |Standard Reaction to| Number of
atemen i BUPLE™! scores |Deviation Statement |Observations
28 1 3.777 0.723 Positive 247
May ttilize | ; o ;
an open time ° ;2990 0.590  Positive I
frame for ; o
completion 3 3.479 0.922 i Positive 48
of courses |
and require- %
ments ; :
32 1 [3.805 | 0.700 | Positive 247
May utilize , % o
highly in- | 2 53'926 0.685 | Positive ol
dividualized; ! | o
student ; 3 :3°326 0.851 iPOSltlve 49
developed : i |
courses : i t
37 1 3.834 0.727 Positive 247
May utilize 5 3.80k 0.748 Positive 4
advanced ‘
placement o ?
with credit . -  |3-3%0 | 0.938 ! Positive Wy
for previous
experience
and accom- i
plishment ! i

*¥1 = school superintendents
2 junior/community college presidents
3 baccalaureate granting college arnd university
presidents

il

Three of the items drew positive responses from all samples.
These included statement 28, ". . . the granting institution
may utilize an open time-frame for completion of its courses
and requirements," statement 32, ". . . the granting institu-

tlon way utilize highly individualized student developed
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courges," and statement 37, ". . . the granting institution
may utillze advanced placewent with credit for previous edu-
cational and/or accomplishment in the field of study."
Statement 16, ". . . the granting institution may utilize
the internship in lieu of required coursework, drew positive
responses from school superintendents and junior/community
college presidents while baccalaureate granting college and
university presidents were undecided. Statement 22, ". . .
the granting institution should use the traditional semester
or quarter tiwe-~frame," drew negative responses from school
superintendents and junior/community college presidents while
the baccalaureate granting college and university presidents
were undecided concerning the statement. Statement 24,
". . . the granting institution may utilize a 'credit,' 'no
credit' grading system," drew a positive response from school
guperintendents while the college and university presidents
were undecided on the item. Statewent 26, ". . . the grant-
ing institution should use the traditional grading system,”
drew negative responses from the junior/community college
presidents while the baccalaureate granting college and
university presidents held positive attitudes toward the
item. School superintendents were undecided on the issue.
In summary, it sppears that some areas of curriculum
organization and evaluation in doctoral degree programs are
being questioned and are creating doubt for employers of

doctoral graduates irnvolved in this study.
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The responses to items on the questlonnaire relating to
admlssion and candidacy to doctoral degree programs are shown

in Table XIX, Statement 20, ". . . the granting institution

TABLE XIX

RESPONSE TO STATEMENTS RELATED TO ADMISSION AND
CANDIDACY 1IN DOCTORAL DEGREE PROGRAMS

| Mean .Standard 'Reaction to| Number of

- *
Statement |Sample :Scores Deviation | Statement |Observations

20 1 13.840 ' 0.754 | Positive 25
Should util- 2 | o
ize formal 2 53°268 | 1.265 | Positive 41
written and ! ; L
oral exaumi- 3 4.083 | 0.985 Positive 48
nations ‘ :
prior %o
candidacy

33 1 [2.955 . 1.090 | Undecided 247
Should util- | . ]
ize stan- 2 2.658 . 1.257 Negative 41
dardized and : o
recognized 3 3.877 - 1.073 . Positive 49
entrance re- ' :
quilrements :

3}4’ 1l 2.077 0-650 | Negatj_ve 246
Should util- f
ize age 2 1.951 0.773 g Negative 41
limit =
degieg > 3 2.166 0.930 | Negative L8
candidacy

*¥1 = school superintendents

2 = Jjunior/community college presidents

3 = baccalaureate granting college and university
pregidentes
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should utilize formal written and oral examinations prior

to candidacy," received a positive response from all samples
while statement 34, ". . . the granting institution should
utilize age limits on degree candidacy," recelved a negative
response from all samples. Statement 33, ". . . the granting
institution should utilize standardized and recognized
entrance requirements,”" drew positive responses from bacca-
laureate granting college and university presidents while
junior/community college presidents held negative attitudes.
School superintendents were undecided on the issue.

In the area of admission and candidacy, potential
employers are concerned with age limits placed upon doctoral
candidacy and some administrators are questioning the tradi-
tional entrance requirements. All administrators involved
in this study still favor the formalized written and oral
exeminations prior to candidacy.

The responses to items on the questionnaire relating to
the residency and dissertation aspects of doctoral degree
programs are presented 1n Table XX. Only statement 30,

". . . the granting institution way utilize doctoral projects
and theses in lieu of the traditional dissertation,”™ received
a positive response from all samples. Statement 39, ". . .
the granting institution should reguire the traditional one
year of residency on campus," drew negative attitudes from

school superintendents and community college presidents while
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RESPONSE TO STATEMENTS RELATED TO RESIDENCY AND THE
IN DOCTORAL DEGREE PROGRAMS

DISSERTATION

. :8 1ok Mean (Standard (Reaction to | Number of
Statewent amp=.e iScoreS Deviation| Statement |Observations

30 1 13.668 | 0.842 | Positive 247
May use § s rs
dostoral 2 54.09? 0.995 Positive 41
projects : s
and . the ses 3 !3.36? 1.093 Positive 49
in lieu of | :
a disserta-
tion

39 1 2.502 | 0.970 | Negative 247
Should re- 2 1.926 0.958 Negative 41
quire one 3.416 1.163 Positive L8
year campus |
residence ;

Lo L1 3.734 0.886 | Positive 2l5
May use a ; : s s
A | 2 3.926 0.932 Positive 41
residency - .
in lieu of | 3 - 2.959 0.956 Undecided 49
one year

41 | 2.931 1.019 Undecided 247
Need not 2 3.341 1.196 Positive 41
require a : .
residency 3 ;2'265 l 1.094 Negative 49

*¥1 = school superintendents
2 = junior/community college presidents
3 = baccalaureate granting college and university

presidents

baccalaureate granting college and university presidents

held positive attitudes toward the statement.

Statement 40,

the granting institution may utilize a sunmmer
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regsidency 1in lieu of the traditional one year residence
period ," drew positive responses from school superintendents
and junior/community college presidents while baccalaureate
granting college and university presidents were undecided
toward the statement. Statement 41, ". . . the granting
institution need not require a residency period," drew a
positive response from junior/coummunity college presidents
while baccalaureate granting college and university presi-
dents held negative attitudes toward the statement. School
superintendents were undecided on the item.

In summary, the statements related to residency and
dissertation in doctoral programs drew comments digsimilar
to those of wmany traditional programs. All administrators
responding had favorable responses toward the doctoral
project rather than the tradlitional dissertation and the
ma jority of administrators in this study were receptive to

modification of the traditional residence reguirement.

Part D

Part D of the questionnaire contained attitude state-
ments concerning specific external doctoral degree prograus
of varying types. Samples were asked to respond to each of
these from acceptability at their institution for both new
employees and for present employees. Institution "A" was
described as:

. « « doctoral programs are available in general
education, educational counseling and higher
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The students are required five weeks

in residence in the area of the unlversity, where

they attend class from 9:00 a.m.
days a week.

of Dissertation/Project Guidance.
1s written in or near the candidate's home

tion

to 5:00 p.m.

five

Six different courses are taken

during this session for which the students earn
12 gsemester hours of credit.
year candidates register for 14 semester hours

During the school

The disserta-

town under a field advisor who has been approved
in advance by the University.
is accepted the candidate returns to the University
the following summer to defend an abstract of it
before a group of his fellow students and one ad-

Junct faculty member.

degree requirement.
chartered by the state as a profit making insti-
tution and has no form of accreditation status at

present.

This fulfills all of
The University 1is currently

If the dissertation

the

The responses to this program as it applies to prospective

new employees are presented in Table XXI.

TABLE XXT

All

samples

RESPONSE TO "A" UNIVERSITY'S EXTERNAL DOCTORATE
PROGRAM FOR A PROSPECTIVE NEW EMPLOYEE

Mean ?Standard

Sample ! Reaction to! Number of
P Scores Deviation| Statement |Observations

School superin- [2.492 ; 1.134 Negative 244

tendents :
Jurior/community
college presi-

dents 2.100 § 1.194 Negative 40
Baccalaureate
granting college
and university

presidents 1.625 0.761 Negative 48

Total 2.3203 1.1373 Negative 332
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expressed negative attitudes toward "A" University's external
doctorate program as it applies to acceptance for prospective
new employees.

Table XXII presents responses from the samples toward
"A" University's external doctoral program as it applies to

acceptance for current employees. All samples expressed

TABLE XXIT

RESPONSE TO "A" UNIVERSITY'S EXTERNAL DOCTORATE
PROGRAM FOR A CURRENT EMPLOYEE

i
| Mean [Standard {Reaction to ]Number of

Sample ‘Scores . Deviation| Statement |Observations

School superin-

tendents 1 2.733 1.191 Negative 243
Junior/community
college presi- !

dents $2.275 ¢ 1.176 Negative 40
Baccalaureate

granting college

and university
presidents - 1.89%4 0.856 Negative 48
Total i2.5559 1.1854 Negative L 331

negative attitudes toward "A"™ University's external doctorate
program as it applies to acceptance for current employees,

In summary, it appears that a non-accredited proprietor-
ship doctoral institution degree is unacceptable by all
administrators involved in this study for both new and

present ewmployees.
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Institution "B" was described as:

. « o doctoral programs are available in public
school administration and higher education. Al-
though the program is external, "B" University
students are required to take the same courses

and meet the same admission and candidacy require-
ments as most traditional programs. Courses are
offered on Saturday and evenings throughout the
state and there 1s no residency period or age
limits (candidate or course age) imposed. The
traditional dissertation or an acceptable doctoral
project 15 required with the candidate defending
both at the proposal and completion state. "B"
Unlversity is a state supported and regionally
accredited institution offering internal doctoral
programs also.

The responses to this program as it applies to prospec-

tive new employees are presented in Table XXIII. All samples

TABLE XXTIII

RESPONSE TC "B" UNIVERSITY'S EXTERNAL DOCTORATE
PROGRAM FOR A PROSPECTIVE NEW EMPLOYEE

Sample Scores [Deviation| Statement |Observations

i
! Mean iStandard |[Reaction to | Number of
|

School superin- |
tendents 4,279 0.882 Positive 244

Junior/community
college presi- : g
dents L h.625 1 0.627 Positive o)

Baccalaureate :
granting college ° i
and university s Z

presidents 3.584 1.145 | Positive L8

Total

4.219 | 0.940 Positive 332

expressed positive attitudes toward "B" University's external
doctorate program as it applies to acceptance for prospective

new employees.
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In Table XXIV are presented responses from the samples
toward "B" University's external doctorate program as it
applies to acceptance for current employees. All samples

expressed positive attitudes toward "B" University's external

TABLE XXIV

RESPONSE TO "B"™ UNIVERSITY'S EXTERNAL DCCTORATE
PROGRAM FOR A CURRENT EMPLOYEE

Mean 'Standard Reaction to| Number of

Sample Scores iDeviation | Statement |Observations

School superin-

tendents 4.391 0.899 Fositive 243
Junior/community
college presi- ;

dents i 4,700 5 0.607 Pogitive iy
Baccalaureate

granting college?
and university

presidents E3.7?1 1.076 Positive 48

Total 4.338 | 0.931 | Positive 331

doctorate program as 1t applies to acceptance for current
employees.

In summary, 1t appears that state supported and region-
ally accredited external doctorate programs are positively
viewed by potential employers as reasonable alternatives to

the traditional doctorate degree for both new and current
employees.
Institution "C" was described as:

. . doctoral programs are avallable in educa-
tional leadership and community college teaching.



The students attending "C" University are
enrolled in regional clusters of 25 to 32 stu-
dents across the nation. The
whom are school administrators or couwmunity

college teachers meet once a wonth in seminars
to work on their practicums and to participate
in discussions held by "national lecturers" of
cons iderable eminence who are flown in from

thelr home campuses for the day.
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studentg, most of

The students

are responsible for the mastering of eight fields
of coupetence and substantive examinations are

required.

Students are required to attend "C"

University campus for two brief summer institutes
and are required to write and defend a major

per. "CY University is a private non-
orofit graduate level institution holding
"candidate status" from its regional accreditation

research pa

agency.

The responses to this program as it applies to prospec-

tive new employees are presented in Table XXV.

RESPONSE TO

PROGRAM FOR A PROSPECTIVE NEW EMPLOYEE

TABLE XXV

Two of the

"C" UNIVERSITY'S EXTERNAL DOCTORATE

1
Reaction to!

Samole Mean |Standard | Number of
b Scores|Deviation: Statement [Observations
school superin-
tendents 3,684 1.072 Positive 243
Junior/community
college presi-
dents 3,850 0.892 Positive 40
Baccalaureate
granting college
and university
presidents 2.618 1.225 Negative L7
Total 3.551 1.140 Positive 330

sawples expressed positive attitudes toward "C" University's

external doctorate program as it applies to acceptance for a
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prospective new employee while the baccalaureate granting
college and university presidents held negative attitudes
towards acceptance.

In Table XXVI are presented responses from the samples
toward "C" University's external doctorate program as it

applies to acceptance for current employees. Two of the

TABLE XXVI

RESPONSE TO "C" UNIVERSITY'S EXTERNAL DOCTORATE
PROGRAM FOR A CURRENT EMPLOYEE

Mean |[Standard |Reaction to; Number of

Sample Scores [Deviation| Statement [Observations

School superin-

tendents 3.930 1.107 Pogitive 242
Junior/community
college presi-

dents 4,025 0.891 Positive Lo
Baccalaureate

granting college
and university
presidents 2.830 1.239 Undecided 47

Total 3.784 1.168 Positive 329

samples, school superintendents and Jjunior/community college
presidents, expressed positive attitudes toward "C" Univer-
sity's external doctorate program as it applies to acceptance
for current euployees, while the baccalaureate granting
college and university presidents were undecided about the

acceptance.
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In summary, it appears that a private, non-profit
graduate level institution awarding the external doc torate
degree and achieving candidate status only with its regional
accrediting associlation may be acceptable for both new and
current employees 1n educational institutions other than
baccalaureate granting colleges and universities.

Institution "D" was described as:

. . . doctoral programs are avallable in alwmost

any field. The students are required to subwmit
their resumes and transcripts for university
evaluation and a wutually agreed upon program

is designed. Minimum requirements for all

doctoral degree candidates include an "extensive"
research paper in the candidate's area of spe-
cialty and an "acceptable™ dissertation, project

or thesis. Although candidates are not required %o
come to the "D" University offices, visits during
the final stages of the program are encouraged as
well as the personal receipt of the degree if at
all possible. "D" University is authorized to grant
degrees under state law and is currently a profit
making institution. "D" University is currently
considering its reorganization to non~-profit status
and the eventual seeking of regional accreditation
status.

The responses to this program as 1t applies to prospec-
tive new employees are presented in Table XXVII. Two of the
samples, Jjunior/community college presidents and baccalaur-
eate granting college and university presidents, expressed
negative attitudes toward "D" University's external doctor-
ate program as it applies to acceptance for a prospective
new employee, while the school superintendents were undecided

about the acceptance.
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TABLE XXVII

1t Dll

PROGRAM FOB A PROSPECTIVE NEW EMPLOYEE
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UNIVERSITY'S EXTERNAL DOCTORATE

g 1 Mean |[Standard [Reaction to | Number of
ampLe Scores|Deviation| Statement |Observations
School superin-
tendents 2.758 1.140 Undecided 242
Junior/community
college presi-
dents 2.255 1.1473 Negative 40
Baccalaureats
granting college
and university
presidents 1.809 1.013 Negative W7
Total 2.557 1.173 Negative 330

In Table XXVIII are presented the responses from the

samples toward "D" University's external doctorate program

TABLE XXVIIT

RESPONSE TO "D" UNIVERSITY'S EXTERNAL DOCTORATE
PROGRAM FOR A CURRENT EMPLOYEE

Sample Mean |Standard [Reaction to | Number of
Scores |Deviation| Statement Observations
School superin-
tendents 2.375 1.217 Negative 242
Junior/community
college presi-
dents 2.893 1.169 Undecided 490
Baccalaureate
granting college
and university
presidents 1.894 1.005 Negative 47
Total ( 2.687 1.235 Negative 329
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as 1t applies to acceptance for current employees. Two of
the samples, school superintendents and baccalaureate grant-
ing college and university presidents, expressed negative
attitudes toward "D" University's external doctorate program
as it applies to acceptance for a current employee, while
junior/community college presidents were undecided about
acceptance.

In summary, it appears that doctoral institutions seek-
ing non-profit status and eventual reglonal accreditation
status are unacceptable degree granting institutions for
employment ; however, schocl superintendents remain undecided
upon the issue for new employees and junior/community college

presidents remaln undecided for existing employees.

Testing of Hypotheses

The tenability of the hypotheses stated in Chapter I
was determined by statistical analysis techniques. The
results of thils analysis are presented in the following
portion of the chapter. Each hypothesis was elther retained
or rejected at a minimum of the .05 level of significance.
Analysis of wvarilance was used to determine if significant
relationships existed between the attitudes of school super-
intendents, junior/community college presidents and bacca-
lavureate granting college and university presidents as
indicated on the descriptive and attitudinal data of the

questionnaire.
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Hypothesis I

Hypothesis I was restated 1n the null form as follows:

There 1s no significant difference between the attitudes
of school superintendents and junior/community college
presidents in the acceptance of the nontraditional external
doctoral degree in the initial employment of an educator.

In Table XXIX, a summary of the analysis of variance to
the data as they pertain to initial euwmployment of external

doctorates is shown. The F ratio obtained for significance

TABLE XXTIX

SIGKIFICANCE OF THE DIFFERENCE IN ATTITUDES BETWEEN
SCHOOL SUPERINTENDENTS AND JUNIOR/COMMUNITY
COLLEGE PRESIDENTS IN THE ACCEPTANCE OF
NONTRADITIONAL EXTERNAL DOCTORAL

DEGREES IN INITIAL EMPLOYMENT
. Standard Number of
Sample Variable Mean Deviation Observations
School superin-
tendents 1 2.9859 0.5032 249
Junior/community :
college presi-
dents 1 3.20504 10,5974 43
Total 1 3.0182 0.5229 292
Source Sum of Degrees of | Variance F Level of
Squares Freedom Estimate Ratio |Significance
Between 1.7663 1 1.7663 6.5837 0,0108
Within 77.8035 290 0.2683 S
Total 79.5698 291 .
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of difference in the relationship was 6.5837, resulting in

a level of significance of 0.0108. The null hypothesis

must be rejected based upon the responses to items 7, 8, 42,
hh, and 46 combined on the questionnaire which were directly
related to hypothesis I.

The original research hypothesis was retained as stated
in Chapter I. Significant differences in the attitudes to-
ward acceptance of the extemmal nontraditional doctorate in
the 1nitial ewployment of educators were found in school
system superintendents and junior/community college presi-
dents. Junior/community college presidents hold significantly
more positive attitudes than school superintendents toward the
acceptance of the external nontraditional doctorate in the

initial employment of educators.

Hypothesis II

Hypothesis II was restated in the null form as follows:

There 1s no significant dif ference between the atti-
tudes of Jjunior/community college presidents and baccalaure-
ate granting college and university presidents in the
acceptance of the nontraditional external doctoral degree in
the initial employment of an educator.

In Table XXX a summary of the analysis of variance to
the data as they pertain to initial employment of external

doctorates is shown. The F ratio obtained for significance
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TABLE XXX

SIGNIFICANCE OF THE DIFFERENCE IN ATTITUDES BETWEEN
JUNIOR/COMMUNITY COLLEGE PRESIDENTS AND
BACCALAUREATE GRANTING COLLEGE AND
UNIVERSITY PRESIDENTS IN THE
ACCEPTANCE OF NONTRADITIONAL
EXTERNAL DOCTORATES IN
INITIAL EMPLOYMENT

. Standard Number of
sample Variable Mean Deviation |{Observations
Junior/community
college presi-
dents 1 3.2054 | 0.5974 43
Baccalaureate

granting college
and university

vresidents 1 3.30951 0.6797 56
Total 1 3.2643 | 0.6441 99
Source Sum of Degrees of. Variance ¥ Level of
Squares Freedon Estimate Ratio|Significance
Between 0.2636 1 0.2636 0.6328 0.4283
Within 404040 97 0.4165 o NS
Total 40.6675 98 .. o -

of difference in the relationship was 0.6328, resulting in a
level of significance of 0.4283 which did not reach the mini-
mum of the .05 level. The null hypothesis was retained based
upon the responses to items 7, 8, 42, 44, 46, and 48 combined
on the questionnaire and the statistical evidence presented
in Table XXX. There was no significant difference between
the attitudes of junior/community college presidents and

baccalaureate granting college and university presidents in
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the acceptance of the nontraditional doctoral degree in the

initial employment of an educator.

Hypothesis IIT
Hypothesls I1I was restated in the null form as follows:
There 1s no significant difference between the attitudes
of school superintendents and college and university presi-
dents in the acceptance of the nontraditional external
doctoral degrees in the initial employment of an educator,
In Table XXXI, a summary of the analysis of variance

to the data as they pertain to the initial employment of

TABLE XXXI

SIGNIFICANCE OF THE DIFFERENCE BETWEEN SCHOOL
SUPERINTENDENTS AND CCOLLEGE AND UNIVERSITY
PRESIDENTS IN THE ACCEPTANCE OF NON-
TRADITIONAL EXTERNAL DOCTORATES IN
INITIAL EMPLOYMENT

Standard Number of
Deviation | Observations

|

Sample Variable i Mean

School superin- %
tendents 1 1 2.9859 0.5032 249

College and i
university presi-!

dents overall 1 3.2643 | 0.6441 99
Total 2 | 3.0651 | 0.5603 348
S oures - Sum of | Degrees of | Variance F Level of
. Squares Fregdom Estimate! Ratio |Significance
Between| 5.4888 | 1 | 5.4888 |18.3525 0.0108
Within :103.4798 346 ' 0.2991 .o S
Total 108.9684 347
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external doctorates is shown. The F ratio obtained for
significance of difference in the relationship was 18.35259,
resulting in a level of significance of 0.0108. The null
hypothesis was rejected based upon the responses to items

7, 8, 42, 44, 46, and 48 combined on the questionnaire which
were related to hypothesis III. Significant differences in
the attitudes toward acceptance of the external nontradi-
tional doctorate in initial ewmployment of educators were found
in school system superintendents and college and university
presidents overall. College and university presidents hold
significantly more positive attitudes than school superinten-
dents toward the acceptance of the external nontraditional

doctorate in the initial employment of educators.

Hypothesis IV

Bypothesis IV was restated in the null form as followg:

There are no significant differences in the attitudes
toward acceptance of the external nontraditional doctorate
by all administrators involved in this study as it applies
to the employment of new employees and acceptance for cur-
rent employees.

In Table XXXII, a summary of the analysis of variance to
the data as they apply to new employses and current employees
is shown. The F ratio obtalned for significance of difference

was 1.8460, resulting in a level of significence of 0.1745
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SIGNIFICANCE OF THE DIFFERENCE OF ATTITUDES OF
ADMINISTRATORS TOWARD THE ACCEPTANCE OF THE

NONTRADITIONAL EXTERNAL DOCTCEATE FOR

PROSPECTIVE NEW EMPLOYEES AND
CURRENT EMPLOYEES

. Standard Number of
Group variable Hean Deviation | Observations
Wew employees 3.0651 0.5603 348
Current employees 3.0069 0.5680 346
Total 1 3.0361 0.5645 694
Source 5 Sum of Degrees of | Variance F Level of
! Squares Freedon Estimate | Ratlio | Significance
Betweeni 0.5877 1 0.5877 [1.8460 | 0.1745
Within :220.3046 692 0.3184 - NS
Total |[220.8923 693 . .
i
which did not reach the minimum of the .05 level. The null

hypothesis was retained based upon the responses to items

7, 8, 42, 44, 46, 48 combined and 9, 10, 43, 45, 47, and 49

combined on the questionnaire which were related to

hypothesis IV.

There were no significant differences in the

attitudes toward acceptance of the external nontraditional

doctorate by all administrators involved in this study as it

applies to the employment of new employees and acceptance

for current employees.
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Hypothesis V

Hypothesis V was restated in the null form as follows:

There is no significant difference in the acceptability
or rejection of the external doctoral degree earned by a
current effective employee based upon institutional size.

In Table XXXIII, a summary of the analysis of variance
to the data as they apply to the acceptance or rejection of
the external doctoral degree earned by a current effective

employee In relation to institution size is shown. The F

TABLE XXXIII

SIGNIFICANCE OF DIFFERENCE IN ADMINISTRATIVE ATTITUDES
TOWARD THE EXTERNAL DOCTORAL DEGREE EARKNED BY A
CURRENT EMPLOYEE IN RELATION TO
INSTITUTION SIZE

. Standard Number of
Group Variable Hean Deviation | Observations
Under 100 staff 1 13.0072 | 0.5595 92
Over 1000 staff 1 2.9294 0.4902 26
Total 1 2.9901 0. 5440 118
Source % Sum of Degrees of | Variance F Level of
Squares Freedom Estimate| Ratio | Significance
Between % 0.1226 1 0.1226 |0.4121 0.5222
Within 34,5045 116 0.2975 .o NS
Total | 34.6270 117 .o .o .

ratio obtained for significance of difference was 0.4121,
resulting in a level of significance of 0,5222 which did not

reach the minimum of the .05 level. The null hypothesis was
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retained based upon the responses to items 9, 10, 43, 435,

47, and 49 combined on the questionnaire which were related

to hypothesis V. There was no significant difference in the
acceptability or rejection of the external doctoral degree
earned by a current effective employee based upon institutional

size.

Hypothesis VI
Eypothesis VI was restated in the null form as follows:
There is no significant difference in the acceptability
or rejection of the external doctoral degree earned by a
prospective new employee based upon institutional size.
In Table XXIV, a summary of the analysis of varlance

to the data ac they apply to the acceptance or rejection of

TABLE XXXIV

SIGNIFICANCE OF DIFFERENCE IN ADMINISTRATIVE ATTITUDES
TOWARD THE EXTERNAL DOCTORAL DEGREE EARNED BY A
PROSPECTIVE NEW EMPLOYEE IN RELATION TO
INSTITUGTION SIZE

croup ariavie | nean |STRO | wberof
Under 100 staff 1 3.0125 0.58873 93
Over 1000 staff 1 2.8950 0.6011 27
Total i1 | 2.9861 | 0.5907 120
Source Sum of Degrees of Var;ance F. 'Leyel of
Squares Freedom Estimate Ratlo Significance
Between 0.288¢8 1 0.2883 0.8262 0.3652
Within | 41.2432 118 0.3495 .- NS
Total 41.5320 119 . e .o
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the external doctorate earned by a prospective new employee
in relation to institution size is shown. The F ratio ob-
tained for significance of difference was 0.8262, resulting
in a level of significance of 0.3652 which did not reach the
minimum of the .05 level. The null hypothesis was retained
based upon the responses to ltems 7, 8, 42, 44, 46, and 48
on the questionnaire which were related to hypothesis VI.
There was no significant difference in the acceptability or
rejection of the external doctoral degree earned by a pro-

gpective new employee based upon institutional gize.

Hypothegis VII

Hypothegis VII was restated in the null form as follows:

There is no significant difference in the acceptabllity
of the external doctoral degree by all administrators in-
volved in this study based upon how the external doctorate
programs are perceived to differ from traditional doctorate
programs.

In Table XXXV, a summary of the analysis of variance to
the data as they apply to the acceptance of the external
doctoral degree by all administrators in relationship to
their perception of how those degrees differ from the tradi-
tional is shown. The F ratio obtained for significance of
difference was 25.6636, resulting in a level of significance
of 0,0001. This significance statistic should be carefully

viewed in context, however, due to the fact that the means
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TABLE XXXV

SIGNIFICANCE OF DIFFERENCE IN ADMINISTRATIVE ATTITUDES
TOWARD ACCEPTANCE OF THE EXTERNAL DOCTORAL DEGREE
IN BELATION TO PERCEIVED DIFFERENCES FROM THE
TRADITIONAL DOCTORAL DEGREE

) Standard Number of
ltenms Variable Mean Deviation i Observations
Nontraditional 3.2732 0.5861 337
Traditional 3.4996 0.5750 338
Total 1 | 3.3866 | 0.5911 675
g f Sum of Degrees of | Variance F Level of
ource i Squares ! Freedom Estimate! Ratio | Significance
Between: 8.6525 | 1 8.6525 |25.6636 0.0001
Within [ 226.9026 673 0.3372 .o S
Total ' 235,5551 674 . . .

compared were, for the most part, antipodic and the results

were anticipated by the researcher.

The null hypothesis was

rejected based upon the difference between the combined

means of 11, 14, 17, 19, 20, 22, 23, 25, 26, 27, 29, 31, 33,

34, 35, 36, 38, and 39 judged to be traditional, and the com-

bined means of items 12, 15, 16, 18, 24, 28, 30, 32, 37, 40,

and 41 judged to be nontraditional on the questionnaire, and

related to hypothesis VII.

The original research hypothesis was retained as stated

in Chapter I.

The degree to which the external doctorate

programs and institutions are perceived to differ from the
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traditional doctorate programs did determine the accept-
ability of the degree by all administrators involved in the
study.

Mean scores of responses to items judged as traditional
in external doctorate degree prograws by all administrators
involved in the study were significantly higher than mean
gcores of responses to items Jjudged as nontraditional in

external doctorate programs.
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CHAPTER V

SUMMARY, FINDINGS, CONCLUSIONS, AND
RECOMMENDATT ONS
Summary

The ewmphasis of this study was placed on the nontradi-
tional doctoral degree and programs and the views held by
school system superintendents, junior/community college
presidents, and baccalaureate granting college and university
presidents toward this concept. Particular attention was
given to the views of those chief administrators in relation
to the acceptability of the nontraditional external doctoral
degree in thelr institutions for both prospective employees
and current effective employees. Utilized in this study were
some aspects of external doctoral degree programs across
the nation to determine how the educational management struc-
ture viewed these items. Tables are presented in Appendix H
that contain the responses for all the statements on the
instrument.

External doctoral degree programs are in the embryo
stage in the United States. There has been little done in
the way of research to provide future doctoral candidates
with answers as to the acceptability of these new degrees

and programs in educational institutions.
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This study conslsted of several phases. Fach phase was
lmportant in czontributing to the finalization of the study.
The first vhase was the development of an 1instrument to mea-
sure the attitudes of school system superintendents, junior/
communlity college presidents, and baccalaureate granting col-
lege and university presidents toward external doctoral
degrees and programns. Items for the initial instrument were
based on ideas contained in various sources that were re-
searched for this study. A Likert-type attitude scale was
chosen and developed into an instrument weeting the criterion
to measure the attitudes of school superintendents, junior/
community college presidents, and baccalaureate granting col-
lege and university presidents toward the external doctorate
concept. The 1nitial instrument was presented to a panel of
Jurors for their consideration to establish the face validity
of the instruwment. The instrument was reconstructed using
the suggestions of the jurors. Some items were changed and
- others were deleted. The reliablility of the instrument was
established, using the test-retest technique before the
gquestionnaire was mailed to the sauwples.

Three samples were drawn, one from the population of
school superintendents, one from the population of junior/
comuunity presidents, and one from the population of bac-
calaureate granting college and university presidents. A

questionnaire was sent to each of the 458 individualg in
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the study. There were two follow-up attewpts resulting in

348 returns. An additional phase of this study involved

the data that were compiled from the questionnaires returned
by the three samples. These data and thelr statistical
analyses were presented in Chapter IV. Research hypotheses
were tested using analysls of variance. This statistical
technique was used to deftermine if there were significant
differences in the attitudes of school system superintendents,
junior/community college presidents, and baccalaureate grante
ing college and university presidents in relation to the
statements on the instrument. Part A of the guestionnaire
contained descriptive data on the respondent and his institu-
tion. Part B contalned general statements on the acceptability
of the external doctoral degree concept for prospective
employees and current effective employees. Part C contained
specific statements concerning the characteristics of external
doctoral degree programs. All hypotheses were concerned with
relationships between attitudes of school system superinten-
dents, Junior/community college presidents, and baccalaureate
granting college and university presidents on statements in

varts B, C, and D of the instrument.

Findings
Ag a result of an analysis of data from items on the

instrument, the following results were found through the
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use of the analyeis of wvariance technique:

1. There is no significant difference between the
attitudes of chief aduwinistrators toward the external
doctoral degree based upon the funding source of the insti-
tutions they represented. As presented in Table V, the F
ratio obtained was 3.6297, resulting in a level of signifi-
cance of 0.0576. Although the F ratio was not significant at
a minimum of .05, it was approaching significance at that
level for new employees. As presented in Table VI, the F
ratio obtained was 1.6511, resulting in a level of signifi-
cance of 0.1997 which did not reach the minimum of the .05
level of significance for present employees and additional
study may indicate significance.

2. Chief administrators holding at least one external
degree had attitudes more receptive toward acceptance of the
external doctoral degree in their institutions for prospec-
tive new employees. Ag presented in Table IX, the F ratio
obtained was 4.9648, resulting in a level of significance of
0.0265 which exceeded the minimum level of .05. Significant
differences were found in the relationship between respon-
dents holding an external degree and the acceptance of the
external doctoral degree earned by a new employee.

3. There was no significant difference in the atti-
tudes of chief adwinistrators holding at least one external

degree toward the acceptance of the external doctoral
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degree in the institutions they represented for current em-
ployees. As presented in Table X, the F ratio obtained was
0.1158, resulting in a level of significance of 0.7339 which
did not reach the minimum of .05 level of significance. This
indicated that chief administrators holding external degrees
were more favorable 1n their attitudes toward the external
doctoral degree earned by a2 new employee.

4., Junior/community college presidents held signifi-
cantly more positive attltudes towards acceptance of the
external doctoral degree in initial employment in theilr
institutions than did school system superintendents. As
presented in Table XXIX, the F ratio obtained was 6.5837,
resulting in a level of significance of 0.0108 which exceeded
the minimum level of .05.

5. There were no significant differences between the
attitudes of junior/community college presidents and bac-
calaureate granting college and university presidents in the
acceptance of the external doctoral degree in the employ-
ment of a prospective employee. As presented in Table XXX,
the F ratio obtained was 0.6328 which did not reach the
minimum level of .05,

6. College and university presidents overall held more
favorable attitudes toward the acceptance of the external
doctoral degree in the initial employment of an educator

than did school system superintendents. As presented in
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Table XXXI, the F ratio obtained wag 18.3525, resulting in
a level of significance of 0.0108 which exceeded the minimum
level of .05.

7. There was no significant difference in the attitudes
of chief administrators overall toward the acceptance of the
external doctoral degree for new employees compared with
thelr current employees. As presented in Table XXII, the
F ratio obtained was 1.8460, resulting in a level of signifi-
cance of 0.1745 which did not reach the minimum level of .05.

8. There was no significant difference in the attitudes
of chief administrators overall toward the acceptance of the
external doctoral degree in the employment of prospective
new employees or prouwmotion of current employees based upon
institution size. As presented in Table XXXIII, the F ratio
obtained was 0.4121, resulting in a level of significance of
0.5222 for current employees and as presented in Table XXIV,
the F ratio was 0.8262, resulting in a level of significance
of 0.3652 for new employees. Neither F ratio reached the
minimum level of .05.

9. Chief administrators' attitudes overall were sig-
nificantly more positive toward the external doctoral degree
in direct relationship to the similarity of the degree with
the traditional doctoral degree. Acg presented in Table
XXXV, the F ratio obtained was 25.6636, resulting in a level

of significance of 0.,0001 which exceeded the minimum level
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of .05. It should be pointed out again, however, that this
statistic was not unexpected due to the antipodic nature of
the means compared.

The }ollowing findings were not found by statlstical
tegts of the data obtained, but rather, were judgments made
based upon the mean responses of those involved in the study
compared with a predetermined criteria as to the absolute
requirements necessary for acceptance of the doctoral degree.

For acceptance of the external doctoral degree, the
gran ting institution should:

1. have achieved full regional accreditation as pre-

sented in Table XV3

2. Dbe established and recognized for its traditional

programs, as presented in Table XVIj

3. be agsociated with known institutions of higher

education, as presented in Table XVIj
4. Dbe a non-profit educational institution, as pre-
sented in Table XVI;

g, require at least two years equlvalent study beyond
an earned waster's degree, as presented in Table
XVIT;

6. utilize formal written and oral examinations prior

to candidacy, as presented in Table X1X.

In addition to the previously listed attitudes of the

chief aduministrators involved in this study, the following
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also were expressed toward acceptance of the external doc-
toral degree. The granting institution may:
1. igssue the doctor of arts or obther new doctoral
degree, as presented in Table XVIT;
2, utilize an open time-frame for completion of 1ts
courses and course requirements, as presented 1in
Table XVIII;
3. utilize doctoral projects and theses in lieu of
the traditional dissertation, as presented in
Table XX;
L, vutilize advanced placement with credit for previous
educational experience and accomplishment in the

field of study, as presented in Table XVITI.

Conclusions

The following conclusions were made on the basis of
the findings as indicated by the attitudes of school superin-
tendents, junior/community college presidents, and baccalaure-
ate granting college and university presidents from member
institutions of Southern Association of Colleges and Schools
toward the external doctoral degree.

1. Although the external doctoral degree may be
accepted in many institutions, the traditional doctoral
degree continues to have strong advantages to the holder in
terms of initial employment and promotion. This conclusion

is based upon the iwmplied comparison with the traditional
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doctoral degree used throughout the instrument. MNany
administrators still adhere to its principles ag evidenced
in the data gathered.

2., In the acceptability of the external doctoral de~
eree, the quality of the doctoral program and the character-
istics of the granting institution are extremely important
factors. This conclusion is evidenced in the responses by
chief administrators in Part C of the questionnaire concern-
ing doctoral degree program characteristics.

3., Many external doctoral degrees are viewed by chief
administrators in a similar context as to the previously de-
fined "degree mills"; however, full regional accreditation
and the institutional characteristics of the granting insti-
tution do affect these attitudes in a wmore positive direction.
This is evidenced in the responses of chief administrators in
Part C and Part D of this study.

i, In the investigation of the acceptance of the ex-
ternal degree in institutions accredited by Southern
Association of Colleges and Schools, a considerable number
of chief administrators are still undecided concerning the
crucial asvect of acceptance and many factors pertalning to
the doctoral degree and the granting institution. This is
evidenced by the number of undecided responses obtained by
the questionnaire as shown in Appendix H.

5. Attitudes of administrators toward the concept of

the external doctoral degree are favorable. This 1s
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evidenced in the favorable responses of chief administrators
in Part B of the questionnaire used in this study.

4. Many chief adwinistrators are receptive to changes
in traditional doctoral degree programs which have been pre-
viously associated with external doctoral degree programs
and are a departure from the traditional doctoral degree
programs. This is evidenced in the favorable responses of
chief administrators to many nontraditional program charac-

teristics in Part C of the questionnaire used in this study.

Recommendations

In view of the findings and conclusions of this study,
the following recommendations appear to be warranted.

1. Educational institutions must develop specific
policies {example shown in Appendix G) as to the nature of
the doctoral degree acceptable at that institution for ini-
tial employment and promotion. The evolution of the external
doctoral degree in America has left most policies as to the
doctoral degree unclear and incoumplete.

2. Prospective doctoral students must carefully evalu-
ate the acceptance factors of the external doctoral degree
prior to making a commitwent to such a program, including
the specific accreditation status of the institution as well
as the characteristics involved in the institution and its

reputation.
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3. Current traditional doctoral degree programs mus t
evaluate carefully their present requirements in light of
what is demanded for employment by chief administrators and
what is only a matter of tradition for the institution and
the degres.

. Other studies must be undertaken to determine ad-
ministrative attitudes in other areas of the United States
towards the acceptability of the external doctoral degree
and to the expectations of the doctoral degree in general as
it relates to initial employment and promotion in educational
institutions. Additional studieg should consider the 1lmpact
of the external degree in ewployment outside the field of
education as well as the determination of attitudes held at
other administrative levels.

5., The Southern Association of Colleges and Schools
must develop more expertise in and criteria for the accredita-
tion standards as they apply to institutions granting external
doctoral degrees. Their future acceptability and impact
upon the academic community is directly related to the atti-
tudes and action taken by recognized regional accrediting
bodies.

6. In regions where doctoral study is not readily
available to educators, an alternative such as the Graduate
Career Development Center in the Dallas-Fort Worth area may
be considered which does not have the negative aspects found

in many external doctorate programs.



APPENDIX A

VALIDATION LETTER

I recently had a dissertation proposal titled Attitudes of
College and University Presidents and School Superintendents
in Member Institutions of Southern Association of Colleges
and Schools Toward External Doctoral Degrees and Programs,
approved at North Texas State University.

You have been selected as one of eight judges to review the
questionnaire for the purpecse of establishing validity.

The purposes of this investigation will be to:

1) determine to what extent nontraditional external
doctorates will be recognized for employment and pro-
motion in school gystems accredited by Southern
Association of Colleges and Schools.

2) determine to what extent nontraditional external
doctorates will be recognized for employment and
promotion in junior/community colleges accredited by
Southern Association of Colleges and Schools.

3) determine to what extent nontraditional external doctor-
ates will be recognized for initial employment and
promotion in baccalaureate granting colleges and
universities accredited by Southern Assoclatlion of
Colleges and Schools.

4) determine which degree and institutional factors con-
cerning the nontraditicnal external doctorate are not
acceptable in:

a) school systeus
b)  junior/community colleges
c) Dbaccalaureate granting colleges and universities
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5) determine which degree and institutional factors con-
cerning the nontraditional external doctorate are
acceptable in:

a) school systeus
b) junior/community colleges
¢) baccalaureate granting colleges and universities

Please use the following steps in assisting uwe:

1) BRead all questions.

2) Cross out any questions which do not appear to measure
the stated purposes of the study. (Questions 1-6 are

coding questions.)

3) Mark any pertinent comwments directly on the sample
questionnaire. (optional)

4) Return in stamped, self-addressed envelope.
Should you not have time to assist, return the questionnaire

to me with a statement indicating that and I will select
another judge.

Sincerely,

Michael M. Mayall
Doctoral Candidate,
North Texas State University

Enc.

MMsm



APPENDIX B

RELIABILITY LETTER

I recently had a dissertation proposal titled Attitudes of
College and University Presidents and School Superlntendents
in Member Institutions of Southern Assgociation of Colleges
and Schools Toward External Doc toral Degrees and Prograums,
approved at North Texas State University. The enclosed
questionnaire has been validated by a panel of eight judges.

You have been selected asgs one of ten administrators to assist
in a test-retest procedure to establish reliability on the
questionnaire. Should you not have time to assist, return the
questionnaire to me with a statement indicating that and I
will select another administrator 1n your place.

Please use the following steps in assisting me:

1) Read and answer all questions. (Questions 1-6 are coding
questions and will not be used in the correlation so may
be omitted if you wish.) If you are not the chief admin-
istrator, answer the guestions as 1f you were asgked to do
so by that administrator. I suspect that in the actual
conduct of the study, not all questionnaires will be
completed by the chief administrator; therefore, I have
built this into the reliablility tests.

2} Return the completed guestionnaire to me in the stamped,
self-addressed envelope within seven days.

3) Upon receipt of your questionnaire or the lapse of seven
days I will send you a second identical qguestionnaire
which should be completed independently of the first. 1
wlill then compute the test-retest correlation based upon
the two administrations of the instrument.
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Thank you in advance for assisting me in this study.

Sincerely,

Michael M. Mayall
Doctoral Candidate,
North Texas State University

Enc.

MM:sm



APPENDIX C

STUDY PARTICIPANT LETTER

Dear Chief Administrator:

T am a doctoral student at North Texas State University and
am in the procegs of writing my dissertation, "Attitudes of
College and University Presidents and School Superintendents
in Member Institutions of Southern Assoclation of Colleges
and Schools Towards External Doctoral Degrees and Programs."
It is hoped that the information gained through this study
will assist SACS mewbers in assessing their personnel policies
concerning the employment or promotion of professional
personnel obtaining or holding the external doctoral degree.
You are one of the chief administrators selected through
random procedures to particlipate in this study.

Enclosed you will find a questionnaire which has been designed
to make answering as easy as possible. It will take approxi-
mately ten minutes to complete. All answers will be considered
confidential. Please fill in the enclosed questionnalre and
return it to me in the gtamped, self-addressed envelope as

soon ag possible.

Thank you for your cooperation in this study.

Sincerely, Director of the Study,

Michael Mayall Dr. Bob Miller

Doctoral Candidate Director of Community

7329 Vanegsa Drive College Programs

Fort Worth, Texas 76112 North Texas State University
Denton, Texas 76203

MM:mw

Encl.
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APPENDIX D

FOLLOW-UP LETTER

November 14, 1975

Dear Chief Administrator:

Several weeks ago I sent you a questionnaire "Attitudes
of College and University Presidents and School Superinten-
dents in Member Institutions of Southern Assoclation of
College and Schools Towards External Doctoral Degrees and
Programs.” I have not received a sufficlent number of
returns at this point to continve the study. If you have
not returned the questionnaire, I would appreciate your
taking a few minutes to respond.

As a doctoral candidate, I have not only the traditional
pregsures concerning percentages and time limits imposed on
the study but the additional pressure of a postage increase
in a few weeks., If you have already returned the guestion-
naire, thank you and please disregard this letter. 1If you
have not returned it won't you please take a few minutes
from your busy schedule to assist me?

Sincerely,

Michael M., Mayall
Doctoral Candidate
7329 Vanessa Drive
Fort Worth, Texas 76112

MMM /1t
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APPENDIX E

DATA GATHERING INSTRUMENT

PART A

1. Type of Institution

() A. School system with at least one secondary
school

( } B. Community/Junior College

() C. Baccalaureate granting College or University
without graduate program

{ ) D. Baccalaureate granting College or University
with graduate program

2. Priwmary funding source
( Y A, Public
( } B. Private

ighest degree held by chief adwministrator
} A. Bachelors
) B. Masters
) C. Doctorate
)} D. Other

please specify degres

4, The chief administrator holds at least one external

degree®
() A. Yes
() B. UNo

*The external degree 1s earned outside the recognized
institutional framework normally asgociated with

college study. The external degree is usually either

an assescsment degree, which places emphasis on advanced
placement and demonstration of competence rather than a
specific curricular process or, the extension degree
which 1s more traditional in program but does not

center on a campus and utilize the traditional residence
period.

5. Profegsional staff employed in your institution
( A. 1-100

( B, 101-500

( ¢. 501-1,000

( D. over 1,000

e At e e
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6. Estimated total number of positions in your institution
for which you feel the doctoral degree is either
desired, required or would be financially recognized in
employment.

estimated number

PART E

7. Would you consider the employment of an otherwise
qualified applicant holding an external doctorate of the
"assessment variety"¥¥ for a professional position in
which an earned doctorate is either required, desired,
or financially recognized?

*¥The external doctoral degree 1s earned outside the
recognized institutional framework normally associated
with doctoral study. The assessment doctorate places
emphasis on advanced placement and demonstration of
competence rather than a specific curricular process.

5 b 3 2 1

() () () () ()

yes no
definite possibly uncertain doubtful definite

8. Would you consider the employment of an otherwise
gualified applicant holding an external degree of the
"extension variety"¥*¥¥ for a position in which the
earned doctorate is elther required, desired or
Tinancially recognized?

*¥*¥The external doctoral degree is earned outside the

recognized institutional framework normally associated
with doctoral study. The extenslon doctorate 1s more

traditional in program but does not center on a campus
or utilize the traditional campus residence periocd.

5 b 3 2 1

() () () () ()

yes no
definite possibly uncertain doubtful definite
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9. Should a present capable professional employee of your
institution earn an external doctorate of the "assess-
ment variety" would that doctorate be financially recog-
nized by your institution? (See previous definition)

5 by 3 2 1

() () () () ()

ye€s no
definite possibly uncertain doubtful definite

10, Should a present capable professional employee of your
institution earn an external doctorate of the "extension

variety”™ would that doctorate be financially recognized
by your institution? (See previous definition)

5 L 3 2 1
() () () () ()

yes no
definite possibly uncertain doubtful definite
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PART C

The following statement represent factors involved 1in a wide
variety of external (assessment and extension) degree programs
across the United States. Please indicate what you feel the
reaction of your institution would be to each of the items as
they pertain to the training of present or future professional
employees.,

FOR ACCEPTANCE OF THE EXTERNAL
DOCTORATE DEGREE AT THIS
INSTITUTION, I FEEL:

STRONGLY AGREE
AGREE

UNDECIDED
DISAGREE

STRONGLY DISAGREE

N
=
W
V)
=

11. . . .the granting institution
should have achieved full regilonal
accreditation as a minimum
requirement.

5 4 3 2 1 12. . . .the granting institution may
issue the Doctor of Arts or other
new doctoral degrees. (teaching
rather than research oriented)

g b 3 2 1 13, . . .the granting institution
should have achieved "candidate
status" by its regilonal accrediting
agssociation as a wminimum require-
ment.

5 1) 3 2 1 14, . . .the granting institution
should issue the traditional
Doctor of Philosophy or Doctor of
Education. (research oriented)

5 4 3 2 1 15. . . .the granting institution
should have anncunced future plans
concerning achlevement of regional
accreditation as a mininum re-
quirement.

5 ly 3 2 1 16. . . .the granting institution wmay
ntilize the internship in lieu
of regquired course work.



STRONGLY AGREE

AGREE

UNDECIDED

DISAGREE

STRONGLY DISAGREE
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FOR ACCEPTANCE OF THE EXTERNAL
DOCTORATE DEGREE AT THIS
INSTITUTION, I FEEL:

=

AN

™

',_l

17-

18,

19.

20.

21.

22.

23.

24 .

25.

. « .the granting institution
should be established and recog-
nized for its traditional programs.

. «» .the granting institution may
utilize a high percentage of
part-time faculty.

. « .the granting institution
should be agsociated with known
institutions of higher education.

. « .the granting institution
should utilize formal written and
oral examinations prior to candi-
dacy. {all but dissertation)

. + +the granting institution
should be a publicly funded
institution,

. + o.the granting institution
should use the traditional sewmester
or quarter time-frame.

. » «the granting institution
should be a non-profit educational
institution. -

« « «the granting institution may
utilize a "credit,"™ "no credit®
grading system.

. « .the granting 1lnstitution
should be involved in undergradu-
ate ag well as graduate studies.



STRONGLY AGREE

AGREE

UNDECIDED

DISAGREE

STRONGLY DISAGREE
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FOR ACCEPTANCE OF THE EXTERNAL
DOCTORATE DEGREE AT THIS
INSTITUTION, I FEEL:

N

=

(S

AV

._l

26.

27,

28.

29.

30.

31.

32.

33.

. . .the granting institution
should use the traditional grad-
ing system.

. « .the granting institution
should maintain and utilize a
traditional campus.

. . +the granting institution may
utilize an open tiwme-frame for
completion of its courses and
requirements.

. . .the granting ilnstitution
should offer the majority of 1its
courses on a "home" campus.

. . .the granting institution may
utilize doctoral projects and
theses 1n lieu of the traditional
doctoral dissertation.

. « .the granting institution
should serve a regional rather
than a national need for graduate
study.

. « othe granting institution may
utilize highly I1ndividualized
student developed courses of
study.

. +» «the granting institution
should utilize standardized and
recognized entrance requirements.



STRONGLY AGREE

AGREE

UNDECIDED

DISAGRERE

DISAGREE

STRONGLY
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FOR ACCEPTANCE OF THE EXTERNAL
DOCTORATE DEGREE AT THIS
INSTITUTION, I FEEL:

T

=

2

jan]

34.

35'

36.

37.

38.

39.

ho.

b1,

. + othe granting ingtitution
should utilize age limits on
degree candidacy.,

. « .the granting institution
should require at least fifty per
cent of the course requirements
taken at that institutionm.

. . .the granting institution
should require at least two years
egquilvalent study beyond an earned
masters degree.

. « »the granting institution may
utilize advanced placement with
credit for previous educational
experience and/or accomplishment
in the field of study.

. . .the granting institution
require a minimum of at least
three years of study beyond the
granting of the bachelors degree.

. « .the granting institution
should require the traditional one
year of residence on campusg.

. « .the granting institution may
utilize a summer residency in
lieu of the traditional one year
residence period.

. « .the granting institution need
not require a residency period.
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D

Questions 42-49 deal with your acceptance of the doctoral
program as desgcribed. Please respond as to how you would
react to a graduate of these programs for a professional

position in your institution.

h2.

43.

"A® University doctoral programs are avallable in
general education, educational counseling and higher
education. The students are required five weeks in
residence in the area of the University, where they
attend class from 9:00 a.w. to 5:00 p.m., five days &
week. Six different courses are taken during thls ses-
sion for which the students earn 12 semester hours of
credit. During the school year candidates reglster

for 14 semester hours of Dissertation/Project Guidance.
The dissertation is written in or near the candidate's
home town under a field advisor who has been approved
in advance by the University. If the dissertation 1s
accepted the candidate returns to the University the
following summer to defend an abstract of it before a
group of his fellow students and one adjunct faculty
member., This fulfills all of the degree requirements.
"A" University is currently chartered by the state as

a profit making institution and has no form of accred-
itation status at present.

FPlease respond to one of the following:

( ) Little or no reservations--acceptable at this insti-
tution for a new employee.

{ ) Some reservations but most likely would be accept=-
able at this institution for a new eumployee,

( ) Undecided concerning this degree's acceptabllity
at this Institution for a new employes.

( } Many reservations concerning this degree--may not
be accepted at this institution for a new employee.

{ ) Total reservation--unacceptable at this institution
for a new employee.

Flease respond to one of the following:

{ ) Little or no reservations--acceptable at this insti-
tution for a present employee.

( ) Some reservations but most likely would be accept-
able at this institution for a present employee.

{ ) Undecided concerning this degree's acceptability at
this institution for a present employee.

( ) Many reservations concerning this degree--may not be
accepted at this institution for a present employee.

( ) Total reservation--unacceptable at this institution

for a present employee.
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"B" University doctoral programs are available in
public school administration and higher educatiom.
Although the program is external, "B" University
students are required to take the same courses and

meet the same admission and candidacy requireuments

as most traditional programs. Courses are offered

on Saturday and evenings throughout the state and

there 1s no residency period or age limits (candidate
or course age) imposed. The traditional dissertation
or an acceptable doctoral project is required with the
candidate defending both at the proposal amd completion
stage. "B" University is a state supported and region-
ally accredited institution offering internal dectoral
programs also.

Please respond to one of the following:

( ) Little or no reservations--acceptable at this insti-
tution for a new employee.

( ) Some reservations but most likely would be accept-
able at this institution for a new employee.

( ) Undecided concerning this degree's acceptability
at this institution for a new employee.

( ) Many reservations concerning thig degree--may not
be accepted at this institutlion for a new euployee.

( ) Total reservation--unacceptable at this institution
for a new employee.

Please respond to one of the following:

( } Little or no reservations--acceptable at this insti-
tution for a present employee.

( ) Some reservations bubt most likely would be accept-
able at this institution for a present employee.

( ) Undecided concerning this degree's acceptability at
this institution for a present employee.

( ) Many reservations concerning this degree--may not
be accepted at this institution for a present
employee.

( ) Total reservation--unacceptable at this institution
for a present employee.
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®"C" University doctoral programs are avallable in educa-
tional leadership and community ®mllege teaching. The
students attending "C" University are enrolled in
regional clusters of 25 to 32 students across the nation.
The =students, most of whom are school adwministrators or
community college teachers meet once a month in sewinars
to work on theilr practicums and to participate in digs-
cussions held by "Natiocnal lecturers" of conslderable
eminence who are flown in from their home campuses for
the day. The students are responsible for the mastering
of eight fields of competence amd substantive examina-
tions are required. Students are required to attend "C"
University campus for two brief summer institutes and
are required to write and defend a wa jor research paper.
"C" University 1s a private non-profit graduate level
institution holding "candidate status" frow 1ts regional
accreditation agency.

Please respond to one of the followling:

( ) Little or no reservations--acceptable at this insti-
tution for a new employee.

( ) Some reservations but most likely would be accept-
able at this institution for a new employee.

( ) Undecided concerning this degree's acceptability at
this institution for a new employee.

( ) Many reservations concerning this degree--may not
be accepted at this institution for a new employee.

( ) Total reservation--unacceptable at this institution
for a new ewmployee.

Please respond to one of the following:

( ) Little or no reservations--acceptable at this insti=-
tution for a present employee.

() Some reservations but most likely would be accept-
able at this institution for a present employee.

( ) Undecided concerning this degree's acceptability at
this Institution for a present employee.

( ) Many reservations concerning this degree~-may not
be accepted at this institution for a present
employee.

( ) Total reservation--unacceptable at this institution
for a present euwployee.



48.

L9,

130

"D" University doctoral programs are available in almost
any field. The students are required to submit their
resumes and transcripts for university evaluation and

a mutually agreed upon program 1s deslgned. Minimum re-
guirements for all doctoral degree candldates include an
"extensive™ research paper in the candidate's area of
specialty and an "acceptable™" disgertation, project or
thesig. Although candidates are not required to come to
the "D" University offices, visits during the final
stages of the program are encouraged as well as the per-
sonal receipt of the degree if at all posgible. "D"
University is authorized to grant degrees under state
law and is currently a profit making institution. "D"
University is currently considering its reorganization
to non-profit status and the sventual seeking of regional
accreditation status.

Flease respond to one of the following:

( } Little or no reservations--acceptable at this insti-
tution for a new employee.

( ) Some reservations but most likely would be accept-
able at this institution for a new employee.

( ) Undecided concerning this degree's acceptability at
this institution for a new employee.

( ) Many reservations concerning this degree--may not
be accepted at this institution for a new employee.

( ) Total reservation--unacceptable at this institution
for a new employee.

Please respond to one of the following:

{ ) Little or no reservations--acceptable at this ingti-
tution for a present employee.

( ) Some reservations but most likely would be acceptable
at thls Institution for a present employee.

( ) Undecided concerning this degree's acceptability
at this institution for a present employee.

( ) Many reservations concerning this degree--may not
be accepted at this institution for a present
employee.

( ) Total reservation--unacceptable at this institution
for a present eumployee.



APPENDIX F

DOCTORAL PROGRAM CHARACTERISTICS AS CLASSIFIED BY THE
PANEL OF JUDGES USED IN THE STUDY

Traditional Charascteristics:

1. . . .the granting institution should have achieved
full regional accreditation as a winimum requirement.

Z. « . o.the granting institution should issue the tradi-
tional Doctor of Philosophy or Doctor of Education.
(research oriented)

3. . . .the granting institution should be established
and recognized for its traditional programs.

b. . . .the granting institution should be associated
with known institutions of higher education.

5« .+ « .the granting institution should utilize formal
written and oral examinations prior to candidacy.
(all but dissertation)

6. + . .the granting institution ghould use the tradi-
tional semester or quarter time-frame.

7+ + o othe granting institutilion should be a non-profit
educational institution.

8. . . .the granting institution should be involved in
undergraduate as well as graduate studies.

9. . . .the granting institution should use the tradi-
tional grading system.

10. .+ . .the granting Institution should maintain and
utilize a traditional campus.

11. . . .the granting institution should offer the
ma jority of its courses on a home campus.

1Z2. . . .the granting institution should serve a
regional rather than a national need for graduate
study.
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13. . . .the granting institutlion should utilize
standardized and recognized entrance requirements,

14. . . .the granting institution should utilize age
limits on degree candidacy.

15. . . .the granting institution should require at
least fifty per cent of the course requirements
taken at that institution.

16, . . .the granting institution should require at
least two years equivalent study beyond an earned
masters degree.

17. + .« .the granting institution should reguire a
minimum of at least three years of study beyond
the granting of the bachelors degree.

18, . . .the granting institution should require the
traditional one year of residence on campus.

Non~-Traditional Characteristics:

l. . . .the granting institution wmay issue the Doctor
of Arts or other new doctoral degrees. (teaching
rather than research oriented)

2. . . .the granting institution should have announced
future plans concerning achievement of regional
accreditation as a wminimum requirement.

3. . . .the granting institution may utilize the
internship in lieu of required course work.

h. . . .the granting institution way utilize a high
percentage of part-time faculty.

5. .+ . .the granting institution may utilize a "credit,"
"no credit" grading system.

6. .+ « .the granting institution may utilize an open
time-frame for completion of its courses and
requirements.

7+ <« « Jthe granting institution may utilize doctoral
projects and theses in lieu of the traditional
doctoral dissertation.
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9.

10.

ll.
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. . .the granting institution may utilize highly
individualized student developed courses of study.

. . .the granting institution wmay utilize advanced
placement with credit for previous educational
experience and/or accomplishment in the field of

study.

. « .the granting institution may utlilize a sunmer
residency in lieu of the traditional one year
residence periocd.

. . .the granting institution need not require a
residency period.



APPENDIX G

SUGGESTED POLICY REGULATING ACCEPTANCE OF COLLEGE
CREDITS AND DEGREES FOR INITIAL
APPOINTMENT CR PROMOTION

In recent years, there has been rapid growth of so-
called non-traditional institutions in the United States
and the development of external degrees within traditional
colleges, Some of these institutions have regional accred-
itation while others do not. A few of the non-traditional
programs have undergone close scrutiny by accrediting
agenclies and have been found to be of acceptable quality.
Others are of marginal quality, and some have proven to be
totally without merit.

For the protection of its own integrity, but more impor-
tant for the protection of its faculty, the {institution or
system) must make qualitative judgment regarding those
credits or degrees to be recognized for initial appointment
or prometion.

In order for college credits or degrees earned to be
counted toward initial appointment or promotion at (insti-
tution or system), these credits or degrees must have been
earned from a collegiate instlitution which has received
accreditation from one of the following accrediting agencies:
Southern Association of Colleges and Schools, North Central
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Association of Colleges and Secondary Schools, Western
Agssociation of Schools and Colleges, New England Assoclation
of Colleges and Secondary Schools, Northwest Association of
Secondary and Higher Schools or Middle States Associatlion
of Colleges and Secondary Schools. Degrees or college
credits from recognized foreign institutions may be con-
sidered for initial appolintment or promotion in rank, but
must have prior approval in writing by the (institution or
system).

This policy is not intended to preclude the considera-
tion of certain non-traditional college credit equivalency
actlvities for initial appeointment or promotion as outlined
in the (policies and procedures manual); however, due to
the wide varlety of programs and institutions now offering
external doctoral degrees, (institution or system) intends
to thoroughly investigate all non-traditional degrees prior
to the acceptance of such a degree. It is further (suggested
and/or required) that any current employee seek prior con-
sultation from this administration before embarking in any
graduate program of a "non-traditional' nature or seek a
graduate degree from an institution of a "non-traditional"

nature.



APPENDIX H

TABLE XXXVI

BREAKDOWN OF DATA ON RESPONDENTS AND INSTITUTIONS

OBTAINED FOR THE STUDY N = 348%

Item

Variable

Percent

Number of

Obgervations
School superintendents 71.55 249
Community/junior
1 college presidents 12.36 43
Baccalaureate granting
college and university
presidents 16.20 56
> Public 86.21 300
Private 13.51 L7
Bachelors 2.87 10
3 Masters 48,56 169
Doctorate 43,739 151
Other 4,31 15
L External Degree 8.91 31
Traditional Degree 87.64 305
1-100 Staff 26,72 93
101~500 Staff 50.29 175
5 501-1,000 Staff 14,66 51
Over 1,000 Staff 7.76 27
6 Insufficient data collected to tabulate

*Totals do not necesgsarily reach total N due to data
omlissions and double marking by respondents
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TABLE XXXVII

SUMMARY DATA OF QUESTIONS 7-49 OBTAINED

137

FROM RESPONDENTS IN STUDY
Standard Nuwber of

Item Mean Deviation Observatlions
7 33,5043 1.0434 347
8 3.5751 1.0194 346
9 3.6220 1.1791 4L
10 3.6988 1.1487 342
11 4.,5000 0.6277 336
12 3.8528 0.87413 333
13 3.8811 1.0468 328
14 3, 0480 1.2114 333
15 3.1906 1.2461 320
16 3.6776 1.0849 335
17 3.7035 0.8864 334
18 3.0209 0.9522 335
19 3.8108 0.8233 333
20 3.8053 0.8909 334
21 2.3503 0.7941 334
22 2. 6467 1.0459 334
23 3.8263 1.0280 334
24 3.4196 0.9801 336
i ik 01533 i
27 3.059 11%208 %%3
28 33,7492 0.7481 335
29 2.9253 1.0766 335
30 3.6765 0.9189 337
31 3, 0658 0.8138 334
32 3.7507 0.7421 337
33 3.0534 1.1611 337
34 2.0746 0.7116 335
35 2.9434 1.1169 336
36 3.9404 0.7895 336
37 3.7611 0.7794 335
38 3.6994 0.8854 336
39 2.5625 1.0716 336
Lo 3.6447 0.9457 335
41 2.8842 1.0890 337
L2 2.3208 1.1373 332
43 2.5559 1.185L 331
Ly 4.2199 0.9407 332
s 4.3384 0.9311 331
Lé 3.5516 1.1400 330
ig 3.?842 1.1682 329
2.557 1.1 0
i 52850 13525 339
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