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CHAPTER 1
INTRODUCTION

Basis of the Study

For many years counselors and educators have recognized
the need for an effective evaluation of the merits of
various counseling techniques. A continuing need exists for
the adequate assessment of various counseling techniques
which are utilized with children. There is an Increasing’
interest today in the study of different aspects of play
therapy as a counseling technique and its effect in behavior
modification, increased respousiveness to learning, and
total development of the child. Little has been done to
assess the effectiveness of play therapy as a counseling
technique. Ressarch to asceriain the relative merit of the
specific client-centered pley therapy type as a distinguishing
method of work with childroen with learning diffieulties and
enotional problems has long beon needed.

The use éf play therapy as a counseling technique has
a diverse and interesting history. Anna Freud used play
therapy with children as a simple entrec to psychoanalysis.
Prior to this Rousseau reportedly studied the play therapy
of children to gain inesight and understanding of his

psychology (35, p. 197). Play therapy of the client~centersd



orientation evolved from the teaching and techniques of
Carl R. Rogers (U48). The literature abounds with studies
of play therapy of various types. Many prior gtudies have
been severely hindered because of some bias favoring a
particular method., This criticism has been pointed at
those who use client-centered play therapy (15, 31). The
criticis logic seems to be that a favorable attitude would
not only enhance the claims for its effectiveness, bub
would severely handicap objectivity and the value of |
sclentiflc research as a contribution.

Investigation into the effectiveness of client-centefed
play therapy faces the same probiem as with 211 research
using human subjects. The investigations have the added
social problems of the institutions of the public education
system. Many experimental desligns have been so modified in
order to fit the subjects and the institutions that their
6rigina1 experimental intent is lost.

There has long existed a need for assessment in the
area of client-centered play therapy. Haim Ginott indicates
a current and growiag interest in play therapy as the mosgt
effective treatment for children (18). Axline (3, p. 9)
describes pléy therapy as a method of helping children help
themselves. This is an opportunity in the natural medium
of self-expression where a child can "play out" feelings and
problems just az in client-centered adult therapy an individual

"palks out" his difficulties. The child Teels Tree Lo face



himself and life situations iu a more individualized, self-~

determining, spontaneous, satisfying manner (39, p. 227).

Statement of the problem

The problem of this study was an attempt to appraise
critically the effectiveness of client-centered play therapy
as a counseling technique. In order to ascertain the effects
of client-centered play therapy with children who have
émotional problems, learning difficulties, and behavioxr
problems; this study was conductoed, Publice schodl children
from one county in the first throvgh the £ifth gredes were
identificd as having sume or all cf theze nvbed problems by
thelr teachers, elementary sqhool counselorsg, and their
principals and were referred to the Pupil Appralisal Center
of North Texas State University for further diagnosis and
therapy. The subjects referred to the Pupll Appraisal
Center, who had recelved no prior therapy, were the popula-

tion for this study.

Purpose of the Study
The basic purpese of this study was to investigate and
evaluate certain effects of shorit-term client-centered play
therapy. This evaluation was based upon the measurement
of gain on five ceriteria by prce- and post-testing, using an
experimonial, a placebo, and a deferred control group. The
purpose of thls study was to determine the affects of chort-

term client-cventered play therapy in ailding learning



affectiveness, and modifying or eliminating behavior and
emotional problems as meagsured by instruments on five

criteria.

Significance of the Study

The contribution of this study is in its evaluation of
short-term client-centersd play therapy. Research indicates
that the problem of experimentally researching the effects
of client-centered play therapy is nseded. Adequabe popula-
tions engaged in actual client-centered setiings under
experimental c¢onditions with effective conirols are daifficult
to find. Many childrven with behavior, emotional, and
learning difficulties are in need of help and some are being
roferred o varvious clinics. It is widely recognized among
counselors and scheol psychelogists that varilous therapsubie
techniques need asscessment in orvder to erhance ltheir usage
and determine thelr iimitations. |

Counselors and educators are concerned with the in-
creasing number of children who exhibit poor social adjustment
or have educabtional problems. This concern is echoed by the
report from "The Mid Century White House Conference on
Children and Youth" (1950), which states that, "One fourth
of all elementary school children need some kind of special
treatment for'soclal malad justment” (43, p. 7). These
enilldren with prodblens have regponded Lo thelr environmen

in ways mwnsatisfying to themsslves and unsatisfactory to



\n

. +

society. Thelr soecial relationships indicate poor peex
interaction and many have been raejected or isolated., Proven
therapy techniques indicating adequate research and method-
ology are needed,

The growth and development of the field of elementary
counseling hag further emphasized the nced to deal with some
children mere intensively and extensively. The history of
therapy scems to indicabte increasing emphasis on intensive
short-~term coungeling ag a means of ailding and abetting
these cducaticnal diffienltiea.

A mational survey made in 1962-1963 of slementary
schools rciating to the work of the child developrient
consultant indicateds ‘

By far, the largest anumber of elementary school

principals reported that their child development

congultants worled more with teachersg or parents.

Three-fourths of the principals mentioned children

with emoticnal-social problems as one of the three

groups receiving the most attention from child
development consulitents. Ninety-one per cent of

these principals in advantaged areas reported that

thelr child development consultants gave high

priority to children with emotional-social problems

with 81 per cent in disadvantaged areas so reporting

(21).

Recent studies have shown a need for continuing evalua~
tion of various therapeutic methods., The review of the
Literature indicated the amounts ol research conducted and
the sgtrengths and weaknesses of previous cmpirical analysis

of ¢lient~centered play therapy as a counseling tecimique,.

¥ost of the past studies roveal cxtremely small population



sampling. The inivial population of thirty which due to
attrition was cut to twenty-six is admittedly a smaller
population than mignt be desired. However, this is pro-
portionately larger than anything else thal has been done,

Play therapy programs have been considered quite
successful and reported as such mostly by people actively
participating in the study. Lebo (31l) reasserts this
criticism and eguates it with a propegandistl's persuasive
appeal to acceptance. Following a sufficient experimental
time, this researcher has sought to eliminale this criticism.

A wniqgue aspect of this study was the use of a gecond
control, placebo group. This would eliminate or account
for certain Hewthorne effects. One such study by Harrower
(23, p. 12) simply used psychodiagnoastic toesting with 622
subjects and as a result of test, retest rated the groups
showing Good Improvement, Moderate Improvement, Slight
Improvement and No Improvement at all, The test, retest
after six months was about the same as a ben-year test,
retest.

The importance of this study is its evaluation of an
actual ongoing process of client-centered play therapy in
a child guidance center. The results of this study should
pe valued by counsclors, teachers and administrabors as
indicative of certain effects of client-centered play therapy.
Farther, this study should contribute to the literature of

experimental research in child growth and development,



Heuristically, this study may generate other studies of the

precesses of client-centered play therapy.

Hypotheses
The following hypotheses were tested:
1. The experimental group will demonstrate a statisti-
cally significant increase in the full scale Wechsler

Intelligence Scale for Children scores as compared with

either {the placebo group or the deferred control group.
2. The experimental group will demonstrate a statisti--
cally significant increcase in the intelligence score as

measured by the Goodenough-~Harris "Draw-A-Person" Test as

compared to either the pnlacebo group or the deferred
control group.

3. The experimenbal group will demonsirate a statisti-
- cally significunt increase on scores rveported by a "Socio-
metric" test as cowmpared with either the placebo group or
the deferred control group.

e The experimental group will demonstrate a statisti-
cally significant increase in selfl concept as measured by

the Self-Lsteem Inventory as compared with either the

placebo group or the deferred control group.
5. The experimental group will demonstrate a statisti-
cally significant increase on perception of school role

through the School Avpnercception Method instrument as

compared with either the placebo group or the deferred

control group.



’ Definition of Terms
The following definitions apply to certain selected
terms used throughout the study:

Play Therapy--The term "play" does not mean recreation,

but carries the connotation of freedom to act and react,
suppress and express, suspect and respect (18, p. 7).

"Play therapy has been devised for young children
because of the inadequacy of langunage as a medium

of expression. When the child i1s supplied with
appropriate materials, he conveys symbolically his
fantasies and preoccupations. ...Children can over-
come certain states of traumatic tension of recent
origin by abrzacting in a properly equipped environ-
nent with apprepriate furnishings and materials.
«ooIn children...acting out is a natural means of
cormunication because of their psycho-organlec develop-
ment. Every form of psychotherapy in which play

and activity are used is a means of reaching a
child'!s conflicts" (51, pp. 145, 181).

Axline (3, p. 16} agrees that play being.the natural medium
for gelf-expression gives the child "the opportunity to
play out his accumulated feelings of tension, frusiraition,
insecurity, aggression, fear, bewilderment, and confusion,"

Deferred Group~-A conbtrol group referred to the Pupil

Appraisal Center from their school because of learning and
behavior or emotlonal prcblems and diagnosed as needing
help, but returned to their classrooms for normal routine
during the period of experimentation. This group received
no treatment except the initial diagnosis given by the

Pupil Appraisal Center-~-~the test and retest for this study.



Placebo Croup--Technically, an inactive substance

administered in such a way that the client believes he 1ig
receiving actual treatment. Margaret Blaker (6) has
indicated that the placebo effect in evaluative research
furnishes a more stringent control. This additional control
group was used in order to account for the Hawthorne effect
and any extraneous variables., This group was adminigtered
all of the test battery and came té the treatment center

in order to be in the envirommental condition of the experi-

mental group but did not receive play therapy (16).

Description of Sample Population

The gitndy was conducted at the Pupil Appraisal Center
at North Texas State University. The subjects were selected
from the eighty-two referrals to the Pupil Appraisal Center
from the Denton County schools during the Spring and Swmmer
of 1968. There wore sixty-nine boys and thirteen girls from
which the twenty-aine subjects were chosen. Due to attrition,
the final population numbered twenty-six. The subjects
involved in this study were nineteen boys and seven girls,
ages six through eleven years, from grades one through five,
representing eleven different schools. There were 73 per
cent boys, or a three-to~one ratio. They were in the normal
intelligence fange and were referred for therapy because of

learning difficulty and behavior problems. (See Table XIX.)
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indicating social, work, play. I¥ was possible fcx each
child tc choose three other children in each of the three
items. Thereby a soclonetric diagram.wouid indicate on a
continuun {ron isolates to tnose mosti often chosen. The
total score of each of the three measures indicates the
child!s ranking in the class by his peers.

The Self-Esteem Inventory is a Lfifty-eight item

instrument develoved by Stanley Coopersmith on which the
subject rates himsell on a two-point scale by checking
"1ike me" or "unlike me' (5). This self esteom inventory
has five subscales: self (26 items); social (8 items);

e scale (8 items)

fode

home {8 items); schocl {8 items); and a 1
for internal comsistency. Tﬁe total scores for thig scale
by test, retest were used to indicate gaing by each group
and the subscales were not used. This is one ol the newcr
sell concept instrumenbs and probably has better validity

and reliability research substantiatione.

The School Appercepntion Method is the most recent

projective personality technique presented. 1t was
developed by Dr. Irving L. Solomon and Dr. Bermarc D. Starr
and waos pudvlished in 1960, This projective personality

technique is closely related to other appercepilve vechnlgae

such as the Thematic Avpercention Test and the Children's

Apoerception Uest. Its point of divergence is the exclusive

emohasis of the Zchoel appercevtion Hethoed piletures on the

school situeticon. Only the tyelve standard pleltures wWere

-~
[
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used because of validation studies by the aunthors, and the
remaining ten scenes pictured biracial groups and other
highly sensitive areas relative to adjustment in school.
This latter assessment was deemed by the administration of
the Pupil Appraisal Center to be too sensitive to use at
this time., Bellak's (1) tven categories were given to the
clinical scorers along with the manusl to use as a framework
for evalusting responses. Clinical scorers were asked to
follow the nine guidelines in the manuzal in order to
determine change. Scores by two independent raters were
handled as objective data for analysis of gains between the
groups. Scorers read the marual which describes each
picture and the problem area'each.is designed to emphasirce.
Scorers were asked to keep in mind the nine analysis criteria
and lock at each picture, read the initial respoase, and
.compare the post-test recponse, classifying it as 0, abould
the same; - a poorer response; and + , & healthier or

improved response. The School Anpsrception Method (52)

manual suggestlons were as follows:

1. Formal Qualities. Reactlon time, manner of
expression,; lengih of stories, complexity of stories,
handling of the cards, ete. The SAM, 1like all themabic
projective techmniques, can reveal basic styles of
relating to the ewmvironment, Useful questions are:
How does the child begin his story? Does he plunge
into Cuntasy, hesitate, vacillate, or is he obsessive?

2. Attitudes btoward the Teacher and Other Authorities.
Is the teacher seen as permissive, vindictive,
indifferent, harsh, stracbured or wmsiructured?
How does the teacher respond to misbehavior,
aggression, passgivity, dependence, and other styles
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of behavior? Does the child react toward

authority with compliance, defiance, grudging
acceptance, covert anger? What other cgualities

are projected onto the teacher? Is she interesting,
boring, attractive, etc.? Does the child seen to
like or dislike teachers? Are there any indications
of the specifics of hisg likes and dislikes? Does
the child seem to seek approval from the teacher?
Are¢ there any suggestions of attempts to manipulate
the teacher or monopolize her time and atiention?

Attitudes toward Schoolmates. What is the quality
of projected interactions among children? What
are the values and interests of peers? How are
peers described in relation to the main character?
Are they sympathetic, judgmental, angry, trusting,
emphatic, competitive, passive? I8 a sense of
group feeling or cohesiveness projected?

Attitudes toward Lcademic Activity. Any referenceg

to acodemic activities (or lack of refercnce) can
reflect on the child's perception of school. For
example, a story about children arguing over who

was the 28th President of the United States might
reflect a certain involvement in scheol work. Are
academic tasks percelved as pleasurable? What kinds
of school work are described as painful? Is svccessful
academic work projected as a source of pride and sell-
esteem? Does academic achievement serve other ends,
such as anxiety, competition, status? Are there

any indications of academlic achievement beling a
driving force? How does the child feel aboult per-
forming academically before the teacher and peers?
Are there projections of competence cr incompetence

in the learning situastions?

Agpression. How does the herc handle his snger -
Towsrd or avay Irom himsell? What situations scem
to trigger anger? The rmaaner in which aggressgsion
is expressed is importent. Is aggression portrayed
ag verbsl or physical, and whatl ¢3 the cuality of
the exproegsion, e.g., mild or intense? Is guilt
projected when aggression is depieted? Vhat kind
of punishment for aggression is elicited? What are
the reactiong ol peers 1o aggressive outbursts?

bruuttikjon. What activities or situations are
degcribea 2s I'rustrating? What 1s the rrojected
reaponse to frustration? In the lace of Irustration,

do regressive or conslructive activities take place?
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How are frustrating situvations resolved? What is
: the perceived role of the teacher in frusirating
" situations? Is she supporiive, rejecting, un-
sympathetic, etc.?

7. Ainxicty and Defense lMechanisms. While anxiety can
be part of the other descriptive categories, it is
so centrel to most personality theories that in-~
dications of anxiety should also be looked for
indevendently. In this regsard, any references to
worrying, fearfulness, flignt, and any indications
of defenses egainst anxiety or loss of sell-esteem
should be noted.

8. Home and School. References to parents can often
reveal some of the roots of the childts difficulties.
Responses such as "his mother is gonna beat him up
vhen he gets hone! or "no television for two weeks
with that report card" are important indicators of
the extent of internalization of values and atiiiudes,
specific fears, problems of identification, and ithe
chiladls general oricntation toward school. Partic-

lar attention should be paid to projecticns
indicating the parents'! interest and involvemnent
in school affairs. Is such interest sincere or
superficial?

9. Punishment. This ares, too, will be touched upon
in conjunction with regponses falling into some
of the other descriptive categories. The frecuency
and cuality of references to punishment are often
erucial in conveying the child's vpsychic representa~-
tion of school. %What kinds of activities lead to
punisiment? Arce there situations described whei'e
one would expect punichment? Are there situaitions
described where one would expect punishment, but no
mention of it is made? What is the projected
concepit of punishment and the responss to it? Is
punishment seen as inevitable or avoidable? Are
there apy expressions of underlying feelings about
panishment? Is punishment viewed as fair or unfalr?

For analysis indicating direction of change - was
recorded as 1, O as 2, and + as 3. Initial regponscs wero
eonsidered neviral, or 2. Post-tests were totalled and

compared statisvicelly. (See Table XVIX).
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rocedures for Collecting Data

At the beginning of the 1966-1969 school year, two of
the twenty-nine students allotted by the Pupil Appraisal
Center administration for this study had moved away. The
twenty~-seven students ol this study were assigned to three
groups randomly. Thelr names were placed on cards and, face
doun, sorted into three groups. The three groups were an
experimental group consisting of eleven sbudents, a deferred
control group consisting of ten students, and a placebo
control group consisting of six students. Only one student
was lost due to attrition during the period of study.

A1l subjccts for this study were administered the
diagnostic test battery by counselors at the Pupll Appraisal
Center. This initial pretesting included the following

research items: the Wechsler Intelligence Scale for Children,

the Goodenough-Harris “Draw-A-Person,” and the Self-Esteen

Inventory. The "Sociometric Measure" was taken by the

regular classroom teacher, both pre- and post testing. The

clinical measure, the School Apperception Method, was

administered in the local school because of the nature of
the projective technicue and its relation to the school
setting. Only the twelve stendard or regular cards were
administersd. A private room, ususlly the coungelorts or
principalls office, was used., Thc procedure used was
standardized with the manual of instructions. 3tudent
respoinses were tape recorded and protocols typed Ifor esch

pupil.
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The three groups were balanced after the random

sérting on the basis of Wechgler Intelligence Scale for

Children scores and degree of severity of problen, as

agcertained frow the California Personality Assessment, and

Behavior Rating Scale by teachers. The quality of these

three groups thus established was correlated by computing an
analysis of variance for the small groups of unequal size.
No significant difference between the experimental play
therapy group and either of the control groups was indicated.
A nonﬂsignificanﬁ difference existed between the placebo and
the deferred group. |
The'parent of a child who had been selected for this
study and randomly placed in the piacebo group approached
the school principal with quegtions about the diagnostic
testing done with his son at the Pupil Appraisal Center.
These questions to the principal were in response to a
routine administrative letter from the Pupil Appraisal
Center informing the parent that diagrnosis had been completed
and therapy would be forthcoming. The questions as to
therapy and the desired outcome expfessed by this parent
brought about an administrative decision by the director of
the Pupil Appralsal Center. This student was placed in the
deferred group for the ten-weel period of this study. This
action was tsken rather than to explain to the parent that
his child would be a part of a research experiment that

might disturb the parent and affect the cutcome of this
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and subsequent research, The nearest student in terms of

intelligence scores and California Personality Assessment

and'grade level traded placcs from the deferred group into
the placebo group for experimental purposes. After regroup -~
ing, another analysis of variance was computed to equate the
groups again and no statisticel difference between the
groups was indicated.

Counselors for this study were three doctoral level
students supervised by the Director of Counseling and
Research at the Pupil Appraisal Center. These counselors
were thoroughly qualified and competent in counseling
relationships., They are regularly employed as graduate
assistants at the Pupil Appraisgal Center of North Texas
State University. They did not know which of their regular

il

counselees were a part of this experiment. ach counsclqr
was also assigned two students of the placebo group for
which he was responsible, Supervision of the counselors
increased the 1liklihood thai the counselor itreatment would
be very similar,

The experimental group and the placebo contirol group
each attended fifty-minute sessions at the Pupil Appraisal
Center each week for ten weeks. The experimental group
members each engaged in client-centered play therapy, which
is the regular approach of the Pupil &4pvraisal Center, in
2 well-cauipped playroom following the Axline motif (1).

No other program was given to any group beyond their regular
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home and schocol routine until after the ten-week period of
fﬁis stﬁdy. Counselors and tcachers in the public schools
were asked not to initiate special prograﬁs for any of the
twenty-six students in thisg study in order to ascertain
more accurately thé effects of the experiment.

The students in the placebo group cawe to the Pupil
Appreisal Center for their sessions and sat in the lobby
under the supervision of a counselor who made no altempt to
establish raoport or engage in therapy. These subjects
read comic books, or manipulated a puzzle of the staties of
the United States or "Flipper," or just sat quietly.

The third grcup was also a control group. Each member
of this group was returned tﬁ his regular class routine
after diagnosis and deferred for treztment until the end of
the ten~week experimental period. Retesting for this deferred
group bvegan at the conclusion of fourteen calendar weeks.
The experimental group and the placebo group members began
their retesting after each had completed ten weekly sessions.
Dve to illness, school holidays and other interferences
four months of calendar time were expanded to complete the
ten weeks of testing. Only one student was lost due %o

attrition during the pericd ol study.

Scoring Procedures

The Wecheler Intelligence Scale for Children, the

Goodenough-Herris "Draw-i-Person" and the Self-Esteem
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Counselors. Goodenough-Harris "Draw-A-Person' scores were

computed following the manual of instructions by a doctoral
level graduate assistant in the Psychology Department at
Texas Woman's University. Her experience, backgrouand in
elementary education, and competence with projective
technigues thoroughly cualirlied her for_this scoring. In
her scoring no information which might cause bias was given.
The name of each child appeared on each "Draw~A-Person”

series, but age and whether or not it was test, retest was

not indicated. The Se¢lf~-zstecm Inventory was scored

according to Stanley Coopersmithls scale as each test was
completed. (See Appendix A.) The only deviation Irom
instruction was that ecach first grader took this test
verbally and the counselor recorded the respoanses. This
was done becsuse of reading difficuliy.

The "Sociometric Measure" was taken by the student‘s-
teacher in his regular classroom. The three choices for
play, work, and soclal rating were posted separately accord-
ing to how mony times the student was chosen on each item.
(See sppendix B.) This rcsearéher posted the peer group
choices as indicated by the classroom teacher on iLest,
retest.

The School Apperception MHethod was administered in the

local school because of the nature ol the projective
technique and its relation to the school sectting. Only the

twelve standard or regular cards werce adninisbered. A

.
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private room, usually the counselor's or principal's office,
was used., The procedure used was standardized with the
manual of instruction. Student responses were tape recorded
and protocols were typed. Scoring was done by two clinical
psychologists. A Ph.D. professor with a background in
c¢linical psychology rated each response for esach sbudent
comparing the retest to the initial test. He scored the
item: 1 for a poorer response or regression, 2 for no
indication of change, and 3 for an improved or better response.
The second scorer Wwas a FPh.D. professor with a background

of clinical and child psychology. He scored each entire
retest using the initial test as the basis and viewing the
items collectively scored a 1 for a poorer response or
regression, 2 for no indication of change, and 3 for an
improved or better response. In computing these scores, the
initial test and item was considered a 2 or neutral

position for computation and comparison.

Procedures for Treating Data
The data were analyzed by the use of standard
statistical techniques. Objective methods were used
throughout, with the one exception necessitating the

handling of the data on the School Apperception Method.

Scores on this projective technique were handled guantitatively
also. Test and retest means were computed for {est repre-

senting each of the varliables indicated as criteria for the

2
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experimental, placebo, and deferred groups. Simple mean

gain scores between groups were exemined to indicate acceptance
or rejection of the hypotheses. Comparison among groups was
made by using analysis of variance., The five per cent level
was accepted a&s statistically significant in the analysis of

the data.



CHAPTER BIBLIOGRAPHY

Abt, Lawrence Edwin and Leopold Bellak, editors,
Projective Psychology, New York, Grove Press, 1950,

Almy, Millie C., Edward Herden, and Paula Miller, Young
Childrents Thinking, New York, Columbia University.
Press, 1966.

. Axline, Virginia, Play Therapy, New York, Houghton
Mirflin Company, 19.7.

Bass, B. M. and A. B, Irwin, Objective Approaches to
Perscnality Assessment, New Jersey, D. Van
Nostrand Company, 1959.

Bellak, L., B. A. Pasquarelli, and S. Braverman, "The
Use of the Thematic Apperception Test in Psychology,"
Journal of Nervoug and Mental Disorders, LXIV

T

10.

11.

{19197, Tio.

Blaker, Margaret, "Control Groups and the 'Placebo
Effect'! in Evaluative Research, Social Work,
VIiI (1962), 52-58.

Bledsoe, Joseph C., "Sclf Concepts of Children and
Their Intelligence, Achievement, Interests and
Anxiety," Journal of Individual Psychology, XX

(196L), 55-58.

Blumberg, Herbert H. and Clinton B. DeSoto, MAveilding
Distortions in Scciometric Choices," International
Journal of Sociometry and Sociestry, V (15608),

90-95.

Boshiexr, Roger and Paul Homid, "Academic Success and

Self Concept,” Psychological Reports,

1191-1192.

XXIT (1968),

Boy, A. V., "An Exzperimental Study of the Effectiveness
of Client~Centered Therapy in Counseling Students
with Behavior Problems," Psychologleal Abstracts,

Xx1 (1960), 2010.

Brown, Janet R., "An Explanatory Study of Change in Self
Concept," Dissertation Abstracts, XXVIII (1968),

3990-3991.

22



12,

13.

1k
15,
16.
17.

18,

19.

20.

21.

22,
23.

2.

23

Conn, J. H., "The Play Interview as an Investigative and
Therapeutic Procedure,” Nervous Child, VII (1948),

157-786.

Coopersmith, Stanley, The Antecedents of Self-Esteem,
San Francisco, W. H. Freeman Company, 1967,

Dana, R. H., "An Application of Objective TAT Scoring,"
Journal of Projective Technigques, XX (1956),
159-163.7

Dotta, Lois E. and Ann K. Drake, "Examined Sex and
Sexual Differentiation in Pre-School Children's
Figure Drawings," Journal of Projective Technigues

and Personality Assessment, XXKLL (1908),
397 ~-399.

Bysenck, H. J., Handbook of Abnormal Psychology, New
York, Basic Books, Inc., 1960,

Frank, L. K., Projective Methods, Springfield, Illinois,
C. C. Thomas, 1940,

Ginott, Haim G., Group Psychotherapy With Children,
New York, McGraw-Hill Book Company, 1961.

Goodenough, Florence L., "A New Approach to Measurement
of the Intelligence of Young Children,! The
Pedagogical Seminary and Journal of Genetic
Psychology, XXXIIL {1926), 105-211.

Griffith, Albert V. and Dorothy W. Lemley, "Teeth and
Threatening Look on the Draw-A-Person Test as
Indicating Aggression,' Journsl of Clinical
Psvcliology, XXITI (1967), L69-192.

s editor, Guidance Services on Elemcntary
Schools, A National Survey of United States
Department of Health, Education, and Welfare,
Office of Education, 1966.

Harris, Dale B., Children's Drawings asg Measures of
Intellectual Maturity, New York, Harcourt, Brace
and World, 1963,

Harrower, Mary Rachel, Psychodiagnostic Testing: An
Erpirical A oxch, Iilinoils, Charles C. Thomas

Publisher, 1965,

Harrower, Molly, Melicen Roman, Pauline Vorhsus, and
Gerald Pauman, Creative Varistions in the Projective

Techniques, JTllincis, C. C. Lhomas, 1960.




25,

26,

27

28.

29.

30.

31.

32,

33.

3.

2l

Hartman, A, A.,, "An Experimental Examination of the
TAT in Clinical Diggnosis," Psychological
Monograph, LXIIT (1949), 303.

Henry, Willism E., The Analysis of Fantasy, TAT, New
York, John Wiley and Sons, inc., 1956,

Jenkin, Noel, George 3pivock, Murray Levine, and
William Savage, "Wechsler Profiles and Academic
Achievement in Emotionally Disturbed Boys,"
Journal of Consulting Psychology, XXVIITI {(196l),
296,

Kasper, dJoseph C., Frances M, Thorne, and Jerome L.
Schulmzn, YA Study of the Inter-Judge Reliability
in Scoring the Responses of a Group of Mentally
Retarded Roys to Three WISC Subscaleg,™
Educational and Psychological Measurement, XXVIII

(1968}, L69-L77.

Knight, Octavia B., "The Selfl Concept of Educable
Mentally Retarded Children in Special and Regular
Classes," Dissertation ﬁbstrdcts, XXVITi, (1968),

483,

Lebo, Dell, "The Development and Employment of V{AT!s
or Pictureless TAT's," Journal of Psychology, L
(1960) » 19?"'20}.{..

L.ebo, Dell, "The Present Status of Research on Non-
Directive Play Therapy," in Mary R. Haworth,
Child Psychotherapy, New York, Basic Books, Inc.,
WELI-) s 11-21"')4 30.

Levine, Harold A, and Marilyn Gross, "Suitability of
the Herris Revision of the Goodenough Draw-A-Man
Test for a Psychiatric Population," Journal of
Clinical Psychology, XXIV (1968), 350-351.,

Lovinger, Sophle L., "The Interplay of Specific Ego
Functions in a Six-Year-01ld Child,® Dlssertatlon
Abstracts, XXVIII (1968), L760.

Lyle, J. G., "Errors of Retarded Readers on Block
Designs,” Perceptual and Motor Skillg, XXVI
(1968}, 1252,

McDanlel, Henry Bomner, J. E. Lallss, J. A, Saum, and
J. L, Gilmore, Rcadingg in Guidance, New York,
Holt, Rinehart and Winston, Inc., 1961,



36.

37.

38.

39.

40.

L2,

h3.

L5,

6.

L7,

18.

25

McHugh, Ann F., "Sexual Identification, Size, and
Associations in Childrent!s Figure Drawings,”

" Journal of Clinical Psychology, XVIX (1963),
380-382.

McKerracher, D. W, and R. A, Watson, "Validation of a
Short Form WISC With Clinic Children," British
Journal of Educational Psychology, XXXVIII
{1968Y, Z05-2083.

Mischel, Walter, Perscnality and Assessment, New York,
Wiley and Sons, inc., 1950,

Moustakas, C. E., Psychotherapy With Childrén, New York,
Harper, 1959.

Murphy, Gardner, Personality, New York, Basic Books,
Inc., 1959.

Murstein, Bernard I., "Discussion for Current Status-
of Some Projective Techniques," Journal of Pro-
jective Techniques and Personality Assessment,
IXXIT (L968), 229-232.

Murstein, Bernard I., editor, Handbook of Projective
Techniques, New York Basic pooks, Inc., t9065.

Peters, Herman J., Anthony C. Riecclo; and Joseph J.
Quaranto, Guidance in the Elementary School: A
Book of Readings, Wew York, laximillizn Companys
1963.7

Prentice, Norman M., "Individual Achievement Testing of
Children with Learning FProblems: A Clinical Guide,"
Journal of Projective Technigues and Personality
Assessment, KAVILL (1901)s LL8-Iok.

Quereshi, M. Y., "Intelligence Test Scores as a Function
o’ Sex of Experimenter and Sex of Subject,”
Journal of Psycholopgy, LXIX (1968), 277-28l.

Rabin, Albert I. and Mery R. Haworth, editors,
Projective Technigues With Children, New York,
Grunc and Stratton, 1960,

Roback, Howard B., "Human Figure Drawings: Their Utility
in the Clinical Psychologist's Armamentarium for
Personality Assessment,” Psychological Bulletin,

LXX (1968), 1-19,

Rogers, Cerl R., Client-Centered Therapy, Boston,
Houghlion Mifflin, 1951.




26

9. Rogers, Carl R. and Rosaline Dymond, editors,
’ Psychotherapy and Personality, Chicage, University
of Chicago Press, 1954.

50. Silverstein, A. B., "WISC and WPPSI IQ's for the Gifted,"
Psychological Reports, XXII (1968), 63-66.

51. Slavson, S. R., Child Psychotherapy, New York, Columbia
University Press, 1962.

52. Solomon, Irvinz L. and Bernard D. Starr, School
Apperception Method, New York, Springer Publishing
Company, 1968, _

£3. Swensen, Clifford H., "Empirical Evaluations of Human
Figure Drawings," Psychological Bulletin, LXX
(1968), 20-Ll. _

5t  Thompson, Jack M. and Robert A. Sones, "The Education
Appercaption Test: A Preliminery Development,"
Caglifornia Journal of Educational Research, XVIX
(1968}, 101-111.

55. Vace, Nicholos A., "A Study of Emotionally Disturbed
Children in Regnlar and Special Classes,"
Dissertation Abstracts, XXVIII (1968), L}99.

56. Wylie, Ruth C., "Children's Estimates of Their School
Work Ability, as a Function of Sex, Race and
Soclioeconomic Level," Journal of Personality,
XXX (1963), 203-22l.




CEAPTER 1IXI
SURVEY OF RELATED LITERATURE

Introduction

A comprehensive perusal of the psychological literature
indicates play therapy has been rather heuristic. Pre-
dating the formal discipline of Wundt's 1879 beginnings,
an interest in play stretches back into history. Lebo (100)
reviews the philesophic interest in the theories of play
found in the works of Aristotle, Schiller, Spencer, HMata,
Groos, and Hall. Nore specificelly, the interest in play
therapy parallels that of ps&choanalysis which Freud initiated.
Rousseau (1lL5, p. 71) indicated the belief in childhood as
a period of growith and of great valuc because of its games.
.He encouraged teachers to joiln the games of children as a
companion in order to properly understand and relate to the
child. Lebo in the erticle "The Development of Play as a
Form of Therapy from Rousseau to Rogers" does a brilliant
job in tracing the historical development of play thercapy (95).

The first actunal case of recorded play therapy was
"Little Hans's treated by Sigmund Freud. This five-year-old
shobie boy (95, p. [18) was éiagnosed and treatment pre-
scribed from the data the parents collected in a diary for
several years. JT[he father followed the therapeutic play

advised by freud. An Oedepug conflict was diagnosed.

27
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Typically the boy played horse and would fall down or would
bite the father. The father allowed the boy to play out
his feelings and established more mature relationships.
Publication of his theory attributing sexual desires of a
boy to possess his mother brought public censure to Preud.
Freud was vindicated when "Little Hans" revisited him after
thirteen years and was well, with no obvious inhibitions and
a mature relationship with his parents. Most play therapy
methods followed the Freudian motif with varying degrees of
effectiveness untll the late 1920's and 1930's.

Hurlock (82) presents an excellent survey of the early
literature, Her bibliography is thorough, with a review of
128 titles prior to 1933. This was not just an evaluation
of experimental studies but an organization of material
on the basis of age-periocds in play and the types of play
involved in at various times by each sex. She reviews three
1898 studies: Croswell, "Amusements of Worchester School
Children," Gulick, "Psychological, Pedagogical, and
Religious Aspects of Group Games," Sheldon's "The Institu-
tional Activities of Americaen Children." Her earliest
citing was the 1896 Ellis article in collaboration with Hali,
YA Study of Dolls," (L3).

Typical o the many early non-psychoanalytical studies
of play were those by Lehman (102, 103, 10l, 105). Hunt
{81) made an appeal for equipment to be used-in play in

order for the most efficient development of musculiar and
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mental capacity of children, His article cites the
iﬂportance of play in the writings of Rousseau, lroebel,
Groos, Hall and Dewey. He strongly advocates the recognition
of play as activity and never passive,
Anna Freud (115) was the foremost leader of the branch
of psychoanalysis termed child analysis. Lebo {95, p. 1419}
points out that few psychoanalysts were capable of child
analysis. They mostly collected observations and diagnosed
children's behavior. Few psychlatrists even with warm and
friendly apprcaches could get the child o bring uvp repressed
episodes or participate in play therspy as frece association.
Even though the leading authorities such as Anna Freud and
Von Hug-Hellmuth indicated that play analysis was absolutely
essential, there were no established rules or techniques,
Melanie Klein formulated her psychological principles
of infant enalysis. She regarded the super-ego of the child
as well developed and made immediate interpretation to reduce
anxiety. Flay was direct access to the unconscious.
Mnxiety was caused by immature and therefore naturally
severe super-cgos, Play was substituted for free associa-
tion and rmuch use was made of toys. A contrary psycho-
analytical schcol developed after the publication a year

laten 3n 1928, of Anna Freud's Introduction to the Technique

of Child Analysis. Play was considered analogous to dream

interpretation with adults. Unconscious emotions were

behind the imaginative play, paintings and drawings.
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Anxiety was the result of underdeveloped super-egos. The
iméortance of the child's relationship and dependence upon
the counselor was emphasized. Rapport was essential before
any child play could be interpreted. Lebo (95, pp.L19-1120)
points out these two contrasting theories and their develop-
ment. The most recent development produced by psycho-
analysis is called active play therapy}

By the late 1930!'s, Otto Rank (137) led in the estab-
lishment of relationship therapy. The major emphasis was
on the curative power of the emotional relationship between
the therapist and the client. The experience of play was
important in itselfl and no insight necessary or explanations
afforded.

PRelationship therapy, while starting off as =

vigorous novement, has merged almost completely

into a newer therapeutic attitude and non-directive

approach, The person responsible for the sub-

mergence of relationship therapy and the emergsence

of non-directive therapy is Carl Rogers" (95, p. L21).

Non-directive therapy (1l1) grew out of work with
children's probdblems and play therapy. Rogers! client-centered
philosophy and techniques have been successfully and
thoroughly applied to play therapy by Virginia axline (6).

Lebo (98) in "The Present Status of Research on Non-
Pircctive Play Therapy" has brought to fruition his historical
analysis of play therapy. Dorfman (41) points out the heritage
of client-centered play therapy with the past. From the Freud-
lan position, client-centered therapists took the meaningfulness

of unmotivated vehavior, permlissiveness, catharsis, and presence
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of repressions. Prom the theories ol Rank they tock the
lessening of the authoritative positions of the therapist,
the emphasis upon response to express feeling rather than.
content, and permitting the child to use the hour as he
chooses, From both these and educators they toox the
theory that play was the natural language of the child,

Carl Rogers (94) and the disciples of client~-centered
therapy quickly departed from the diagnostic and directive
trend of the pre-1930 era. The literature on play therapy
in the client-centered milieu is limited but significant.
The schools cf therapy have interchanged much in techniqﬁe,
process and equipment. Harms (70) makes the valid
observation that American studies of play, particularly
of a psychoanalytic orientation, have ignored the scientific
contribution and theory of kuropean scholars of the past
two centuries.

There are many and varied types of play therapy all
having much commonality. Pilmer-Bennett and Hillson (u?f
sent a questionnaire to 290 outpatient child clinics. They
got a forty peor cent return of their questions as to the
clinic!'s orientation, use of group therapy and the factors
considered in prescribing play therapy. They concluded that
the similarities Tend to outweigh the differences in child
play therany practices. Ginott and Lebo (61) sent a
questionnaire to 227 play therapists. They reguested
identification as to non-directive, psychoanalytic or other

spproaches to counseling

Gy ®

Compared on Iourteen situations,
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there was no consistent pattern apparent. Thelir orienta-
tion did not differ, while all used many varying limits.
The iiterature abounds with various approaches and accents
on the play therapy theme. All kinds of play therapy seeks
special influence and recognition and each should stand on
its strengths and weaknesses as valid research data.

"ILike client-centered counseling, play therapy is

based upon the central hypothesis of the individualls

capacity for growth and self-direction. The work of
the client-centered play therapist ig an afttempt to
test the validity of this hypethesis under varying

conditions" (141, p. 238).

Play therapy ig a method of treating children with
emotional problems that for them are cften more trauwmatic
than those of adults. Horney (79, p. Ll) agrees with cther
authorities that the child's tender developing personality
is not equipped to handle exireme anxlety arising from
internal or external forces. A child who has feelings of
inadeguacy or helplessness in a potentially hostile and
strange world often develops an emotional disorder. Many
divergent and adverse environméntal factors produce this
insecurity: direct or indirect domination, indifference,
erratic behavior, lack of respect for the child!s individual
needs, lack of real pgulidance, disparaging attitudes, too
much or too liftitle responsibility, overprotection, isolation
from other children, injustice, discrimination, unkept:

promises, hostile atmosphere, and many more,
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Emotionally disturbed children develop many divergent
uﬁnatural behaviors in dealing with their problems {128,
p. 338). MMusscn, Conger, and Kagen continue their analysis
by pointing out that any maladaptive behavior may become a
rather permanent fixture of the personality. These emotional
disorders often require specilal psychological treatment for
alleviation or elimination. Most child therapists use play
therapy as a therapeutic device to correct the conseqguences
of complex disturbed family relationships or insufficient
and inadequate school experiences. Axline (6) consistently
applies Rogerian principles in her twelve publicetions |
and indicates that play therapy is the simplest method of
helping an emotionally disturbed child to help himself, It
is based upon the fact that play is a child!s natural neans
of expression. This play therapy gives the child ample
~ opportunity to play out his feelings, just as in client-
centered adult therapy, the person talks out his difficulties.

Client-centered play therapy leaves the matter of ‘
responsibility and dirvection of the therapy to the child
with the trained counselor relating as a guide. Although
many therapists of other orientations also use play therapy
aé a counseling technique, they assume & responsibility for
diagnosig, interpretation, and guidance in the use of this
form of couwnseling. Research is considered and reviewed

regardless of 1ts orientation because of its applicability.
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General Research Studies
Moustakes (122) presents a definition of play therapy
most acceptable to the client-centered school:

Play therapy is a rslationship between the child
and the therarpist in the setting of a play-room
where the child is encouraged to express himself
Treely, to release pent-up emotions and repressed
feelings and to work through his Cear and anger
so that he comes te be himself and functions in
terms of his real potentials and abilities.

Axline (6, pp. 75-76) estsblishes eight basic principles
for the client-centered therapist!s use as guidelines in
contacts with the child. These principles are

1. The therepist must develop a warm, friendly
relationship with the child, in which good
rapport is established as soon as possiole.

2. The therepist acceptls the child exactly as he
is.

3. The therapist establighes a leeling of per-
missivencss in the relationship so that the
¢child feels free to express his feelings
completely.

L. The therapist is alert to recognize the feelings
the c¢hild 1s expressing and reflects those
Yeelings back to him in such a manner that he
gains insight into his behavior,

5. The theraspist maintaing a deep respect for the
childts ability to solve his own problems if
given an opporiunity to do so. The responsi-
bility to make choiceg and to institute change
is the child's.

6., The therapist does not attempt to direct the
child’s actions or conversation in any manner.
The child leads the way; the therapist follows.

T+ The therapist does not attespt to hurry the
therapy along. 't is a gradusl process and
is recognized as such by the therapist.
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8. The therapist establishes only those limitations
: that are necessary to anchcer the therapy to the
world of reality and to meke the child aware of

his responsibility in the relationship.

Ginott {56) points out that a therapeutic relationéhip
can be established and maintained effectively only if the
therepist understands the child and what he is trying to
communicate. However, the therapist will have difficulty
in adequately relating to the child unless he understands
completely all the child!s play messages., A commitment to
the client-centered approach brings avoidance to guestion-
ing which might causze incffectiveness of play, resistance to
the counseleor, or silence by the child. Appropriate toys
make it much easier for the ﬁherapist to uvunderstand the
meaning of the childls play.

Lebo (115, p. 196} issued & rather critical view of play
therapy, stating that

Research in nondirective therapy with adults is

sound and extensive. Research in nondirective

play therapy with children is still meager, unsound,

and freaguently of a cheerful persuvagsive nature. It

has seemed to the present writer that such articles
could be more correctly clasgified as propaganda

than as research.

He reports that most studies savor of a desire to support
client-centered play therapy than they do experimental
research,

Havc (69), in a .study "Shortened Treatment in a Child
Guiduance Clinic: The Results of 119 Cases," compared
psycnotherepy and play therapy given for six one-~half hour

seszions with various time lengths of therapy up to two
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years. At discharge, one half were pronounced recovered
aﬁd twenty-eight unimproved. After two years 75 per cent
had remained cured. A strong case is made for short sessions
and shorter, earller diagnosed play therapy.

Studies made by various researchers in the 1930's (22,
31, 42, Wy, 52, 80, 83, 111, 153) rovealed increasing
interecst in the research on play activity with children.
The need by children to play as a natural means of develop~
ment and communication, as well as experimentation with
their environment, is emphasized, Adult standards cénnot be
placed upon the activities of the children or meaning of
their play.

Ginott (59) and in another similar study, Ginott and
Lebo (61) investigated the limits that could be set upon
play therapy. In the latter sbtudy a fifty-four item
guestionnaire on limits of play therapy received responses
from 227 play therapists. The orientation included one
hundred psychoanalyses, forty-one nondirective and eighty-
six ecclectic therapists. Ywo patterns were revealed. Play
therapists showed grester permigsivencss in areas prohibited
by socieby at large. They allowed utterances of profanities,
which included the writing of four~letter words, drawing,
painting, and making obscene objects. The children were allowed to
make racial slturs. Therapists would not allow yelling of
profanivy at passersby or Blatant phycical aggression to be

cxpressed in the playrocm. Children were not allowed Lo
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destroy costly furnishings or equipment or to make physical
attacks on the therapist.

Greenacre (6ly) hypothesizes that many anxiety-provok-
ing problems in current life become the child's source of
play. Children reduce their severe anxiety through illusory
mastery and further maturational developments. Some play
developments may constitute steges in developing potential
neurosis, This work lead Greenacre to believe that creative
pecple are nob only playful but restless and markedly
responsive to the new in an unususl degree. The role of
anxiety in connection with creativity and the artistlic |
product varies according to the special nature of the inber-
locking relationship between the pérsonal sell and the artistic

sell in a creative individuzl.

Research on the Process of Play Therapy

The greabtest criticism offered by Lebo (115, p. 197)
is that "a determination of the process of play therapy, as
contrasted with the regulis of play therapy, has becn the
gubject matter for only three known research sbudies.”
These three studles,made prior to 1993, deal with the process
and just what takes place in client-centered play therapy,
as against other studies which deal with the resuits of
play thexrapy.

The first of these articles was by Landisberg and Snyder
(115) and is titled “"Hon-Directive Play Therapy," and is a

study of the protocols of three succegsful and one incomplete
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case, In this study of five- and six-year-old children, they
anélyzed what took place in client-centered therapy, using
adult categories for description. They found that these
children released more feelings as the sessions progressed.
The children's actions became more directed to others than

to themselves or the counselors. No insightful statements
were made by the children whose records were studied.

The next sbudy, by Helene Finke (115, p. 198), is reported
by Dell Lebo. It is entitled "Changes in the Expression of
Emotionalized Attitudes in Six Cases of Play Therapy," and
was her 1937 mastert!s thesis at the University of Chicago.
This study analyzed children!s non-directive play therapy
protocols, but developed new'classifications instead of
adult ones previously used. The children’s age range was from
five to eleven years of age. Sizx different theraplsts each
treated a child revealing similar treatment, trends of action,
and very similar results. Finke found that different children,
undergoing therapy with different therapists, showed similar
trends, which tended to divide play therapy into three stéges:

1. ¢Child is cither reticent or eoxtremely talkative.

He explores the playroom. If he ig to show
aggression at any time during therapy, a great
deal of it will be exhibited in this stage.

2. If aggression has been shown, 1t is not lessencd.
This child tegte the limitations of the playroom.
Imaginative play is frequently indulged in here.

3. Most of the childls eflforts are not expended into

attemplted relationship with counselor. The child
tries to draw the therapist inbo his games and play.
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Like Landisberg and Snyder, Finke found no trends for
pbsitive statements. Unlike them, she found no trends for
negative statements. The verbal characteristics of adult
counseling sessions did not appear. HFinke concluded that
non-~directive play therapy had its own characteristic
pattern,which was repecated in case after case.

The third study was by Dell Lebo (115, pp. 198-199)
hinself. He used Finke'!s categories to describe these

results. Twenty children were given three play therapy

sessions by the same therapist in the same playroom. The

Five age groups were ranged with two boys and two girls in
each group: Iour, six, eight, ten and twelve years of age.
Fifteen pages of verbatim notes were selected by a table of
random numbers Irom 166 pages of protocol,and then categorized
by three therapists. The percentages of agreement were
similar. AlLl the protocols were then analyzed by Dell Lebo.
His results indicated that maturation seems to account for
trends in stotements and types of play as children grow
older. Oldaer children told therapists fewer of their
declsions, spent less Lime exploring iimits, and made fewer
attempts to involve the therapists in thelr play.

The three studies, while not strictly comparable,

would seem to indicale that non-directive play

therapy is an objectively measurable process:

that children's emotional exprcessions are altercd

in & discernible monner:; and that maturation

appears to be related to the type of expression
of therapeutic chenge., Beyond such sibatements
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the studies substantiate few of the philosophical
: aspects of play therapy.

Axline (11) deals with what happens to the child as a
possible result of a play therapy experience, In a very lucid
style of writing she cites excerpts from three case studies
which she concluded increased the child's feeling of
adequacy to cope with increased self understanding. Due to
obvious changes in behavior and parent's report of better
adjustment for these children ages four and a half, five, and
seven yvears, glowing claims for play therapy are made. She
suggests that the play therapy experience freed the chilgd
from the chains of past experiences and gave him a safetly
zone within which to operate. She implies that new atiitudinal
habits allowing adjustability and preventing rigidity of
adjustment have brought about the obvious emotional relaxation
and feelings of security and independence within these
children.

Siegel (155) studied the process of aggression in
child's play as affected by the presence of an adult. His
hypothesis was that aggression decreases in the absence of
an adult and increases in the presence of an adult, in play
between boys. For his experiment eighteen pairs of boys
ages four to seven years were observed in two play sessions.
The rate ol aggression of the eldest of each pair of boys
was measured by an observer and the hypothesis was supported.
Ginott (58) sugpgests the establishment of common-sensoc

policy for maintensznce of the playroom. He discusses the
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problem of initial contact and separating the mother and
the child in order to esbtablish rapport.

Axline (10} studied the process of play therapy by an
analysis of recorded play therapy sessions and follow-up
studies. Her conclusions are typically client-centered as
to the results of giving a child the opportunity to learn
about himself., Lebo (93) evidently had this type of
research in mind when he offered the criticism that
quantitative research on what takcs place in play therapy
has been mecager,

In the previously mentioned study by Axline, her

regearch seens to be The interspersion of anecdotes Ifrom

children engaged in vlay therapy. She concludes ang re-
inforces her study

In play therapy exveriences, the child is given

the opportunity to lesrn about himgsell in relation to
the therapist. The therapist willl behave in weys
that he intends will convey bto the child the

seccurity and opportunilty fto explore not oqu the
room and the toys bul himselfl in thils experience

and relationship. ...0here are many glib, overly
simplified terws applied to the process of psycho-
therapy. “he use of the termn "permissiveness'

s somelbimes secemed to put a stawp of approval

on completely uncontrolled behavior., It seems
more appropriate to define "permissiveness®
functionally as the opporLun;Ly to utilize the
capacities within the individuszl for the expression
of’ emovionalized attitudes and thoughts and feelings
when channelized into symbolic, legitimaie activiities
by the scnsible use of limitations in the hope that
the c¢hild leerns responsible freedom of expression,

« v there needs o be sensitive cormunication
between therapist snd clicri. ...00e limitations

of time and spa seci1 importent. I the child
cxpcriepccn 001315t0nt, nredictavle boundarics
ol time and place, he goins a sense of gbability
ana security (10, pp. 620-6204).

O
»® O
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Thic type of asseriion withsut experimentel research will
néver satisly criticism such aas thal offered by Lebo.

In another gtudy Laking excerplts from threc play
therapy ezpericaces, Axline (11) seeks to show whalt happens
to a child as a result of play therapy. Thls study, previously
cited, concludes that 1t contains sufficient ovidence to
assert that the child perceives himself in the relation to
others and 1s dependent upon his present feelings of adequacy
to cope with envirormental situations,

The Influence of Materlals and
Locale Upon the Process
Some research attention has been given to the sebling

and initlal Inberview as it aflfects the process of play

-

el

lients are

]
S

therapy. Settling lLimitetions snd screening thse
customary with most play therapists. Despert (37), Cown {32),
Ginott (59), Slobin (158), end others discuss observations,
research, and common-sense cpinion about the initial meeting
and establishment of rapport. This seems to be an area of
commonality among all types of play therapists. FFranklin

end Benedit (50) have published a book Play Centsrs for

School Children: A Guide to Their Fgtablishuents and Operation.

A cormon prachice of most c¢hild guildance c¢linics 1s the

preparation of handbooks for oricntabtion and explanation of

«“

thelr processces and thorapeutlic methods,
In & study by Boynton and Wang (25), a play invenbory

list for checking games 1liked end games dlsliked was presentoed
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to eighteen hundred children in the fourth, fifth, and sixth
gfades. The children's economic status was ranked from
school data on the home and family., Three economic groups
were identified as very low, middle, and very high. This
study sought to show the influence of economic background
upon the play interest of the child., Out of 216 possible
differences in preference, the study indicated nineteen
consistent relationships between economic status and game
preference enjoyment. This was only a slight indication of
significant difference., Such studies as this tend to support
the client~centered therapists! contention for the univer-
sality of their method.

Van Alstyne {(168) sough£ to eétablish a rating scale
of play behavior on twenty-~five types of materials used by
children in a free-play situstion. His population includsd
seventeen two-year olds, twenty-Live three-year olds, twenty
four-year olds, and fifty five-year olds. There were some
indications of directions towards establishing a rating scale.

In 1938 Xawin (87) published The Wise Choice of Toys, advocat-

ing increased use of educationally oriented toys. Lebo (96,
99) calls the lack of educationally oriented toys in play an
international problem,

Ginott (55) and Axline (6) have gone to great lengths
to present beth a rationale for and suggestion of toys to be
used most elfectively in play therapy. Gilmore (5l), fron

the psychoanalytic viewpoint, suggests that according to
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Piaget!s theory, children play with toys on the basis of
th;ir relevance to anxiety. Case studies are e¢ited to in-
dicate that the most anxious child chooses to play on the
basis of the novelty of the toy. He indicates that the
novelty does not interest the child in the preference, bdut
that the anxiety affects his attraction to novelty toys.
Slavson, Thaun, Tendler, and Gabriel (157) follow the same
reasoning, indicating that a child's need results from a weak
ego. Play things are a means of communication and self expreg-
sion to the child which aid in strengthening the personality
structure.

Nickols (130, 131) has engaged in the practical presenta-
tion of how to equip a play fherapy room. He gives specifice-
tions for a space saving examination table that can be used
for drawing, testing, platform for doll houses, or folded out
of the way for target games. He also suggests certain target
games as techniques for examination and as play therapy
activities.

Doll play as a concomitant tco play therapy has been a
ma. jor area of research. Levin and Wardwell (108) heve in-
vestigated five areas of methodology of doll play. Axline
(6) recognizes this important area of material influencing
the therapy situation. Soloman (161) describes two distincet
types of play in the therapy situation as active and passive.
The use of doll play betwecn the therapist and the child is

described and embellished with case study references. He



contends that there should be medification of techniques in
orﬁer to arrive at a symptomatic picture of the child at the
beginning of therapy.

Phillips (13}) investigated doll play as it related to
realism and length of therapy session. The experiment included
forty children age three to six. He varied two characteristics,
the kind of material and the duration of the study. The dolls
differed only in respect to realism. Four matched groups were
arranged, with ten children assigned to each of the four
experimental conditions. The experimenter recorded the bqhavior
and did his own computations. He concluded that children
engage in more exploratory behavior which is less organized
with more realistic material than they do with toys which are
less realistic. Aggression did not vary significantly as a
function of any of the experimental conditions.

Robinson (11,0} experimented with fifty subjects age three.
to six years. He examined the differing effects of projecﬁion
on standard dolls as against projectlon on dolls of a child!s
own family constellation. He explored the direction of
aggression, and the amount and type of thematic play and in-
dications of identification under the experimental condition.
He found that the number of sigﬁificant identifications was
statistically greater with dolls of a child!s own family
censtellation., The kinds of aggression and the amounts of

thematic play were not significantly different.
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Moore and Ucko (119) investigated doll-play techniques
with 115 children tested at four years of age and retested
again at six years of age. The test, retest was a structured
doll-play situation. The situations were very similar andg
boys were nore anxious. Sears (150) investigaelted doll-play
with normal pre~school children., She studied 1E0 pre—schooi
children in doll play in order to ascertain the influence of
sex, age, sibling status, and father!s absence. She found that
boys were more aggressive than girls., Girls showed aggression
by producing psychological harm but not physical. Sibling
status directly affecis aggression. Absence of a father
affected the behavior patterns of boys bubt not of girls.
Sargent (11,6) observed the sportaneous doll play of a normal
nine-ycar old boy. His examination was unobserved and he cites
instances of the child!s behavior. He concluded that the
subject appears to project his personszl problems in the same
way that neurotic children do in s therapy session. These
conclusions'support the contention that play of a child!s own
accord is lmportant. This kind of spontaneous play aids the
child in solving conflicts and problems sas well as in making
adequate adjustments to 1life., This seems to indicate that
play is a good diagnostic technique which needs further
empirical investigation.

Pintler (135) investigated the relationships of a child'!s
interaction with the therszpist and the method of initial

crganization of play materials. Ten children were placed in
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four different groups. Age of the subjects ranged from three
to six years. Factors under investigation were the way the
materials were presented, organized or disorganized, and the
degree of therapist's interaction, slight or high level. She
found that amounts of exploratory and tangential and stereotyped
thematic play were not affected by either variable. Greater
amounts of aggressive play were found wnder the conditions of
high inbteraction and well organized situations, as against
conditions of low interaction and unorganized situations. This
seems to accord with the studies ol democratic and laissez-
faire and suthoritarisn leadership by Lippett and White.

Woltman (170) did one of the handfvl of stuvdies on
puppetry as i% related to child leafning and expressiveness.
Levinson (109) investigated the relationship of a child play-
ing with pets in a therapeutic situation. He suggests a
theoretical basis for the effectiveness of this technigue in
play therapy.

The Influence of Subprofessional
Counselors Upon the Process

Alexander (1) suggests that case studies of play therapy
are invaluable to the total education program of future
teachers. Child-teacher relationships can be made more mean-
ingful by such case studies. The observation of play therapy
by teachers would bring aboul a recogunition of therapy as an
attitude rather than a technique in which the child finds he

caa btransfer ezperlences to life beyond the therapeutic situstion.
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Guerney (66) has experimented with the use of training
pérents as play therapy counselors. In groups of six to eight,
parents were trained to engage in therapy wibth their emotion-
ally disturbed young children. His orientation and
methodology are client-centered. Parents continue to conduct
play at home and come to the center for training sessions.
This approach with two groups suggests that the method
deserves further exploration as a tool for gaining insight
into child fantasy and the child-parent relationship. This
appears to be an spproach poignant with research pousibilities.
Stollak (162) takes a simllar approach but does experimente-
tiornn on the effects and advantages of training college
students to serve ag play therapisﬁs.

Play Therapy in the Treatment
of’ Physical Ailments

Very 1ittle research hag been done in the area of
physical allments, MNost of that which has been done has
been with handicapped people or in relationship to rehabili-
tation. These arcas of therapy for the most part have dealt
with recreation and development of skills and not with play
therapy per se. The meager investigations have been mostly
psychoanalytical or directive in nature, with 1little or no
resecarch from an unstructured or clicnt-centered perspective.
Rothschild (1)) is typlcal of those who have investigated
play therapy with the blind. He investigated the activities

of play end discussed various approaches as to what kind of



play would be mout eiffective with blind children, Axline
(1L2) recognireg this as an svea of nced.

Smith (159) and Bernstein (16} are signifs

cant in pregent-
ingy vesearch Tindings pertinent o the use of play therapy
in hogpital setiings. The latver article cxamines the use

of play therapy as Lo its limitations in usage by pediatericilans.

He discusses diagnosis, investigabions, equipment, and the

\-.

therapoutic agpect of nlay as normal expressions of
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in relationghip to medical breatment.

Gibbs (53) discusses the relative success of grouwp play
with children ages {four through twelve in England. He apgreaised
the success of play theravy wibth gixty-three childean rolovrod
to three diffepcnt British clinics bebween 1940 and 1942, He
indicates thot group play was nobt succegsful in many cases ag
corpared with the results of individual play therapy. te
oreasentes an interesting, well-documcabsd case of a nine-~year
old boy troubled with chronic agthma, Alter twaniy-btiro
individual pley therapy segsiong, covering a perciod of one

and a half years, the boy was dismissced os cured. He suggasts

that group nlay therapy con be recomumonded for certalin sducao~

ievnltiecs and for cases of generallzed anxieby, and
for cassg of hehovioral disorder related Lo gchool and Loms

-

Hapms {(71) has made a geplous atbtompt $o creabe a
sysvenatie play diagnesis which shows the inber-rvelationshing

o the payehology of the child, the vbhilocophy and poyehology

of vha thepopy, and bthe actbal health of the ehild. e



concludes that little is known aboul play diagnosis and the
résearch'that has been done in using play as a dlagnoslic
instrument which hag yielded meager results. Axline and
Rogers (13) present a detailed case history of a maladjusted
six-year~old boy whose problems included a throst constriction
that prevented eating. As the case history unfolds, the
teacher-therapist, acting in a client-centered motif, aids
the child to progress to maturity and gain insight into his
1ife¢ which allows a more successful adjustment. Problems
aided by this play therapy were of an anbi-social nature:
infantile actlons, eating problems, rc¢jeclbion of fanily relation-
ships, and personal adjustment. This is probably the kind of
rehabilitative therapy with which client-centered techniques
can most effectively be used in medical situations.
Play Therapy in the Treastment
of the Retarded

Play Ttherapy as a technique has been successfully
‘employed with profoundly retarded children. Axline (115,
p. 199} and Carison and Gingland (29) all report improved
development for these retarded children in such arcas &s
physical, mental, socilal, or howme development. Bell {(1L)
Tfound that play therapy tochmiqﬁes used with severely retarded
children provided healthy soclal rclations, reduced anxiely,
and resltored clements of growth proviouszly restricted.

Benoit (LB} explains the role of parcnts in the use of

play with thelr retacded children. Mundy (1L26) investigated



measured increases in IQ as a result of play therapy.

Fifteen cases comprising the 1937 Binet Intelligence Scale

and the degree of disturbance were matched with ten control
cases, An increased mean score of a group by test, retest
would indicate significent change to accept the hypothesis.
The treated group showed significant intelligence scale gains
on retest after nine Lo thirteen months., Another scale using
the Drever-Collins performance test IQis Tfor physically
handicapped proved Insignificant. Seccilal improvement by the
experimental group was noted and doscribed.

Mehlman (116) studied thirty-itwo institutionalized
mentally retarded children. He divided them into threc
matched groups in order to in%estigate personal and intellec-
tual changes and the inter-relationships beiween such changes
as a result of non-directive group play therapy. Subotnik
and Callahan (16l) did a similar sbudy. Eight roterded boys,
ages elghlt to twelve years, who were referred by teachers
and parents, were given a short-term series of individua)l
play therapy sessions. Eight weeks prior to the play therapy
pretesting was done. This testing included children's
anxiety plctures, auditory memory for digits, vocabulary,

"Dray-A-Person,” and the Bender Gesbalt tests. Pretesting was

given at the beginning of therapy. Subjects were retested
alter olght wecks of therapy. Another ictest wes made alter
eight weeks of follow-up. Comparable improvements were msde

for the four eight-weck periods. Results of 211 tesbs showed
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no significant change. Teacher ratings of the six categories
showed some improvement, bul even this was not significant.
Tilton and O'Hinger (166) compared the toy play of
children with behavior problems, normal children, and
retarded children. Twenty-minute play periods were observed
and observations recorded on sixty items relative to the
subject's toy play rcpertoire. Normal and retarded children
exceeded the autistic children in amount and variety of play.
jormal children exceeded all of the population in play and
in combination of usage of toys in unstruciured play sessions.
Leland, Walker, and Taboada (105) investigated group
play Ttherapy with eight boys, ages four and a hall to nine
and one half years, Othcer therapies had proved insffecilive
with this group of prost-nursery male retardates. All
possegsed behavior problems and social maladjustments. Pre-
and post-tests were made with a six-week interval of group

play therapy. The Vineland Scale of Social Maturity and

Wechsler Intelligence Scale for Children were administered.

In all, ninety hours of group play therapy were engaged in

during the six~week experiment. The authors concluded that
play therapy did activitate an intelligence potential which
was untapped before play therapy. No significant change in

the level of socizl maturation was found,
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Play Therapy 1n the Treatment of
Social and Personality Problems

Client-centered play therapy has had rather wide usage
with children who have been institutionalized bsescause of
delinquency and with those who have socilal and personality
disorders. Maisner (1ll, pp. 235-250) describes the use of
playvtherapy used as a part of a re-educative program at the
Wayne County Training School. This study involved children
between eight and thirteen years of age referred for bad
behavior and indications of maladjustment. The personality
difficuvlties presentcd were varied, including autistic-
schizolid adaptations, negativisms, destructiveness, hyper-
activity, and aggression. The children had been in residome
from one month to three years; IQ's ranged from foriy-cne to
eighty-six. Bach child was secen for a minimumwm of six
individual play therapy contacls and most were seen for
additional individual or group play. The play therapy program
was considercd to have been quite successful on the basis of
test resulis and progress reports from cottage workers.

Ma

sner staved that “...every one of the fifteen children...
has shown sone major indlcation of lmproved agdjustment”
(11l, p. 249).

Lebo (97) contends that delinquency largely emphasizes
single positive fectors. Niller (118) describes the influence
of institutional exvizopments in restricting a child. In ths
study he contends that play therapy can successfully overcoms

institutional deprivation and aild rehabilitation.
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Harris and Odoroff (7} began the construction of
qubstionnaires on play activlities of teenage boys that would
serve as indicators of potential delinquents. Harris (72,
73) constructed a 125-item questionmnaire with certain items
discriminating sharply between delinguent and non-delinquent
boys. His follow-up study supports this play interesi
discrimination with en institutionalized population. BHis
known population of delinguent boys ranged from twelve to
nineteen years of age, His conclusions reveal that participa-
tion in activities society deems as treonsgression indicatles
delinguency and non-particivation nen-delinguency. The "FPlay
Activities Blank," which he titled his 125-item questionnaire,
would seem to have a value in school situations to screen
boys and chammel them into special atitention for school
guldance and recreetional services,

Lebo (91) hyprothesized that the more aggressive children
were the more expansive and were in need of a greater amount
of space in 1ife in order to function. The size of the room,
the number of words used, and the size of drawing would
indicate this nced for increased space. Eighty children were
subjects and were rangced chronolopglcally inte groups four,
six, nine, and twelve years of age. These children were
categorized according to scores indicabing aggressiveness,
intermcdiate state, and non-aggregsive tendencics. The study
revealcd that space degired and the nmusber of words used

indicaled the relationship of aggression and the amount of



space required. Drawing size did not relate significantly
to‘the hypothesis of necded space as a correlation of
aggression.

With little children there have been a few significant
studies. Burlingham (27} conducted a two-and-one~half-year
study for the Family Sociely of Philadelphla on the
therapeutic effects of play groups for pre-school children.
He reviews eight cases to illustrate the effectz of the
therapy of play to modirly behavidr. He concludes that group
play therapy is best suited to mild problems where parents
can help modify the environment. Wright (173) studied
seventy~eight children, ages three to six years. He grouped
them into eighteen pairs of sfrong friends and twenty-one
pairs of weak friends in order to study constructiveness of
play as affected by group organization and frustration. His
study was rather inconclusive.

Despert (36) studied ejghteen pre-school children, ages
two to five years. He had a knowledge of famlly and personsal
history. He observed each child for a period of twenty-four
hours. One~third of this time was in the nursery school
setting. He sought to evalvate the experimental play
schedules pertaining to verbal, motor, and affective
responses. He describes doll-play, and to a leaser extent,
drawing by a child, asg charactervizing his affective Cfamily

relationships and revecling verbal and motor expresslvencss.



56

Frank (L9) says that personality development is
enﬁanced by play. Play contributes to the way an organism
becomes & human being-and iearns to live in a social order
and symbolically cultured world. Rose (142) indicates that
play style reveals the non-goal man or alienated man, Play
arises from social processes and mubually satisfying o%~
periences. He continues that play has en intrinsic value
which is revealed by its content and interaction with other
persons. Cox (35) studied the sociometric status of fifty-
two orphans, ages five to thirteen years, who had been
institutionalized. He contended that sociomstric sbatus was
an effective index of adjustment and sensitivity and a valid
index ol behavioral change. He sought- to reinforce the belief
that play therapy would increase adjustment. He found a
significant increase in sociometric ratings after play therapy.

Bloomberg (20) studied two groups of five children,
each selected on the basis of poor school adjustment. The
groups mel one hour each weelt for play therapy sessions
throvgnhout the school year. Her resulis are presented in a
case history of a participant. Reymert (139) precsents cases
from Mooseheart which indicate the bhelpfulness of play
therapy with children who have behavior problems. OFf
particular significance is the help for a boy who stutters,
a case which is docwnented.

Axline (6) gives case histories of four groups involved

in pley therspy once a week for one-hour-sesgsions. This
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researclr on non-diractive play sesslons is designed to
experlmontquy snalyze permissive play and racial discrining-
tion. The auvlthor concludegs that race digcriminstion somevhat
amellorated itseld in a Tew play sesslions. Records of five
sesslons are prescuted. A Negro girl and a Jewish boy were
members of the two groups which sometimes produced severe

-

racial prejudiccs and frustration. The pevmissive atmosphere
eided the children in accepting responsibility for their
attituvdes and actions. Open expression encouraged the
acceptance of others and alleviated raclisl distinctions.
Flay Therapy in the Treatment
of Learning Difficuliies
Boy (23) examined junior high school students with

learning difficulties and behavioral probTan. Thirty-s

Ja

ix
students engaged in a twelve-week pcvlod of c¢lient~gentered
therapy divided into three groups. He indicates that
greater peer acceptance, lmproved teacher behavior ratin 8 s
marked vocational objectives, and higher congruence belween
sclf and ideal-selfl concepty were indicated.

A
)
i

Coopersmith {33) found in a study of fifth and sixth
rrade cnlldren that a correlation as high as .36 could be
found between positive self concept and school achievement,
Children with low gelf esteem tend to be more anxious and
legs well acdjusted, logs clfective in groups, and in the
sell esltecm.

ithe 2 child having

tasks of life oo compaved v
Ir Cocpersmith's (3i) most rocent study, he continues to

polnt out thal 1he type of self e¢siecm an individual acquires,
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Wh?ther high or low, realistic or defensive, is an important
factor inlhis developing a sense of identity, and maintain-
ing satisfying relationships with others. |

Subotnik (163) studied the behavioral-changes of an
eight~year-0ld boy brought about through identification with
a counselor. Four clinical psychologists observed the
therapy to determine if the counselor of the same sex brought
about better relationship in transference. They found no
less avoidance or tension.in the suvbject.

Mendcg {(117) studied six pre-adolescent girls with
marked behavioral problems in group play therapy meeting
once a week for a year. Thelir academic reltardation and
progress are described in the sessions, and processegs are
illustrated.

Nicholson's (129) investigetion survey found that ithe
" ratio of boys to girls referred lor school psychelogical
services in the lower elomentary grades was three to one.
This indication of the predominance of boys referred as problown
children with learning or emotional difficultlies is recog-
nized by wany clinicians. He alsc raises the guestion as to
whether or not client and counselor should be matched in sex
for the greatest benefit.

Lebo (101) gives the verbatim records of twenty
children selescted for the normality study. Age changes in
response catogories were indicated as significant. Schiffer

(347) studied therzpeutic play groups in eight clementary
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schools. The study indicates how the teachers and group
wofkors were btrained for the school setling to aid mal-
adjusted children with learning difficulties. Woody {(171)
studied one sixth grade laboralory school gatting and one
regular public sechool fifth grade groeup. He compared the
two schools as to types of games and varlous distractions in
games according to sex and race.

One of the most significant areas of clicent-centerved
play therapy has been in the realm of remedlal reading. Bills

(17, 18) describes two significant studies with

adins
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problems. In the former, he exsmined eight third gradsrs
with normal IQ who engaged in non-~divective play ihorapy.

These retardcd readers made significant changes in reading
i

gbllity as shown by grade level reading. Personal chsnges
occurred and were obscervable aflter as few as six sessions,
Wo common personality problems exlisted among tha cight third

graders. In the latter study of play therapy with well

N

djusted retarded readers, Bills! hypcthesis wag that a

ignificant increase in reading ability would occur when

2

given play therapy. Elght pupils in the third grede were
given individuval play therapy. Pupils did not make significant
gala in resding ability as a result of play therepy.

Bixler (19) presents the case of a ten-year-old boy of
average intelligence whio wag rebarded in reuding performance.

He asscrts that disgnostic data wore not esseniial nor wag

questicning a port of the therspy. The contention that



play therapy aids in the improvemont of reading performance
is bolstered by the prosentafion of varicus case studies.
Axline {5, 7) has done two significant bits of regearch
on play therapy and reading problems. The latter research
analyzes three children with reading problems., This study
describes how they were aided through play therapy to relieve
emotionalized attitudes that contributed to learning difficul-
ties, thereby improving their reading. The former research
describes play therapy with thirty-geven second graders who
were pooy readers or non~readers, Eight of the children were
left-handed. Eight were girls and tweniy-two were boys. TFour
of the children had seribus eye difficulties. Eleven had
speech defects., Five were coiored children., The intellipgence
guoticnts ranged from elghty to one hundred forty-cight

according to the Stanford-Binet test. A matceched group was
8

compared and both groups were given the Gray Reading Test.,

The therapeutic approach for the experimental group followed
Axline!'s foundabicn of non-directive psychotherapy. Her
basic philosophy holds a deep respect for the integrity of
the individuszl and a belief in the capacity of an individual
to help himselfl when that capacity is given optimum releasc.
This respect implies that the individuel has reason for what
he does and that he alone knows what he is doing, how he
feels, wihat he wants, and why he feels the way he fecels.
Through permissiveness, relezge of tensions, and self-

exprespslon the clasasroom group therapy of poor readers
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'clpared the way for more positive and consbructive growth.
Case studiea and statistical tables of comparisons are pre-
sented for the experimental and control grbups. Tests and
retests were glven at the outset of the program and at its
conclusion. Therc were three and one half months beiween
teats. The results are interesting when compared to the
normal expectancy gains of 3.5 points. Four children made
significent gain. No remedial reading instructions were
given for the experimentél group oxr the control group.
Attendance was voluntary for the experimenlal reading group.
There were over two hundred eagy library books in the room
of both experimental and control groups. The author claims
thls evidence supports the thesis that client-centered
therapy might be helpful in golving cerbain reading problems.
Play Therapy in the Treabtmentd
of pmotional Problems

Sceveral studies of the use of play therapy in the itreat-
ment of emoticonal disorders indlcate some effectiveness of
play therspy. In a psychoaaalytically orlented study
Glatzer (63) uscd play therapy to alleviate castration fears
ol an eleven-yesr-old boy. The boy was encouraged to act out
his cestration fears and exprcsa his unconscilous conflicts.
This presentatvion of & case study indicabtes a lesgening of
anxlcly and eliminabtion of guilt feelings. The exporinenter
indicateys Lthe eflffeciivenecss of play therapy in enabling his

client to use hig energy effectively. Guilt and anxiety



were seen as restrictive elements. Schneershon (1L48) defines
the fundamental nature of neurosis in adults from the psycho-
analytic viewpoint and applies it to childfen. He indicates
that play and group sctivities are indicatlions of psychic
health or neuroses. Andriols (I} presented a case study of
a ten-year-old patient in a guidance clinic. This boy
through play with a social worker was able to reduce his
aggression toward his family.

Client~centered play therapy claims some success in
treating emotional problems. Despert (39) very early
suggeasted some technical approacheg using the playroon in
the treatment of children with emotional problems. Leboe (92)
makes a strong case indicatiné that age and aggression are
not important to non-~directlve play therapy as a method. He
indicates that sggression varies with each individusl child,
His twenty~two bibliographic references are sigaificant. In
another study Lebo made this theme the arca of his doctoral
disserlation.

Sutton-Smith and Rosenberg (165) found that highly
anxious children had a more than ordinary interest in toys
off the cpposite sex. They suggest that anxieby rolated to
the sex role identification is what is worked through in
c¢child's play. The game choices of highly anxzious boys were
feminine and slso immature. The same game choice indications
of highly anxiocus girls. were mﬁsculine and above average in

age choice maturity. Grelg (65) concludes that play to
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some children may be the compulsive ritual they perlform in
oréor to avoid becoming involved in anything more than the
superficial, He draews this conclugion from the three cage
studies he presents: oune of hyper-activity, another of
hypo-activity, and the third ol a widespread diffuvzion ond
ambivalence,

Moustakasg (120, 1?1) gave considerable conslideraltion 1o
play therapy so 2 therspeoubtic btechnique as well as a good
gauge of the emotionel status of children. In ocne sludy be

compared nine well adjusted and nine distuvbed children on

> ]

matched characiteristice of play. He examined tha fregquency
of those play interesgts which were expressive of negalive

attitudes, FHe found that the distvrbzd child showed grealer

3

fugion, and pervasiveness of negeltive attitule,

R

intensity, d4di

=h

Heoatlicras (77) desecribed the shift in time of inbercst and
dependency of nursery school children ol play. The oomnel
sequence for child play lis from early passive. independence
upon adults to later agsertive dependence upon peers.

When Jackson and Todd {8l) published their British

study in Amerlicea, Child Vrestment and the Therapvy of Play,

IRl i s e mrm St e Tt

they contended That play wae but an avenue of therapy and

S
in dtsell not therapy. Their contention is the typical
enalycic pogition that counseling in child play with children
E_p B

is cowparable with free associallicon with adults. Neverthe-

(172), in a Merniger Climic stuvdy, ewphasized the

I

Joss Weodeh

r
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tunerapeulbic fumetion of pley. In a case study of an
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eriotionally disturbed six-year-old boy, she described how
1ittle Dickie played with his btrains, In three one-hour
sessions each week for onc year, the emotionally disturbed
boy engaged in play therapy, and this psychiatrist gives an
accoumt of the happenings leading to mental health.

Lambert {88) describes how in play a child, by dramatiz-
ing disturbances, reliecves his anxieties and worrles, working
out satisfactory solutions. She concludes that a rich play
1ife is the essentlial social baslis for emotional health.,
Boynton and Wang (26) engaged in a sgtudy of the relationship
between children's play intervests and their emotlonal
stability. They invesbigated 938 girls and 862 boys who
were in the fourth, rifth, and sixth grades. An invenbory
of play interest and preferences wag comparced to an emobilonsal
inventory vhich cach child filled out. The correlations
showed that no significant differences existed. Fortuitous
variations in the data indicate that there is little relation-
ship between emotional stability and children's play
interest.

Rosenberg and Sutton-Smith (1543) studied the differcences
between boys end girls in play sctivity. Their study was a
contraat to Termants 1926 study, which indicatced that female
scll concept was more masculine oriented in proportion to the
ancunts of masculine activity in which they took part. Their
checklist presented 1o gchool childesn to distinguish masculine-

feminine differcences ylelded eighbeen jtems differentiating

)
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boys from girls and only forty items differentiating girls
ffom_boys. The play preference checklist did not signifi-
cantly differentiate between boys and girls.

Werner (169} presents a case of a five-year-old girl
who had become mute because of an unfortunate family
situation., This Little girl was treated in a play situation
where the counselor repeated sounds representing the noise
of toys. The child!'s first produced sounds were those of
enimals, which the therapist also repeated. After coﬂtinual
experience in weckly play therapy situations for one year,
some succegs was evident. The therapist did not force
reaponses or engage in personal references. The child was
gradually brought to the pcint from which normal develop-
ment of speech was predicted.

Research on the Resultsz
of Play Therapy

A number of stoudies indicate investligation on the
outcome of play therapy (17, 122, 156). Ginott (56) points
out a serious shorlcoming of Dorfman's play therapy stody
ag lecking datz on bhehavioral changes expected aflter therapy
such as inproved interpersoral rcelatlionships, more mature
behavior, and more adequale usc of intellectual capacities.
Ginott calls for research in the area of behavioral changes
following play therapy, particularly in view of a large-~
scals investigalion vhich reported no positive 5ehaviora1

cubeomes as a result of therapy.



Lebo (98) gilves e most thorough critique of the
résearch'stemmimg from studies on noan-directive play therapy
up to 1952. le caustiecally points out the weaknesses in
methodology of play therapy research, snd concludesg that
further rescavch on play therapy should be more objective,
more thorough in cxperimental design, with application of
conlrols and stringent Juterpretaetion ¢f data.

In another study Lebo (90) investigated play sctivities
of twenty children. The population of the study included
four children in each age group four, six, e¢light, ten, and
twelve. There were ten normal ginrls and ten nomnni boys.

In threc one~hour non-directive play therapy sessions, or &

total of sixty sessions, the children made [1,092 stotemenbs.
The éwelve_yearwolas spoke lesg in thelr therapy sessions
tharn did the younger children, The twenty-three-item
bibliographic citaltions on non~directive play therapy
emphasli zing play materlels adds to the merit of this research.
Fleming and Snyder (48) assessed various social changes
following non~directive play therapy. Their group con-
sisted of threce girls and four boys who met twice each weck
for one-~half hour for six weeks. The girls showed greater
improvement than the boys and greater personal then social
adjustwents., Hellesberg (78) soupht to assess a childls
growth in pley therapy from a pesychoanalytical viewpoint.
She comparced the cages of two children and the role of the

therapist. Her play therapy related constriction in play
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to compulsive necurescs, She gave keen obscrvation to
sénsory, tactile, and motor mugcular needs.

Moustakas (123) investigated two cases of normal
children faced with a disturbing family situation. Thelir
dizturbance was the arrival of new btavies. He indicated

the adeguacy of help through play. He concluded that gains

s

in adjuglment were made due to the children's insight.

Tolar (167) tock pre~ and post-test ratings by tLeachers
of twenty~Tive elementary children engaged in short-term
intensive play therapy. The author found improvement on all
of the Tiftoen scaleg from which teachers rated the chlldrents
adjustment. The significant fiwvdiugs were at the .05 Jevel.

_Seeman, Barry, and Ellinwood (152) took two groups of

elementary chlldren and divided them into experimental and
control groups in order to assegs non-directive play therapy.
The pupils!' teachers rated the children, and the children
rated cach other on a repubation test which the researcher
scored asg a measure of adjustment. In the experimental
group there was significant improvement shown in retest by
the reputation measure. The teachers! ralings were marginsl
and not sigunificant. However, the teachers rated aggression
of the experimental grouvp significantly lower than in the
experimental group.

Landisberg and Snyder (89) analyzed client and counselor
rcsponses in four cases of clientncentered piay therapy. The

children were ive- and six-year-olds of average intelligence.

hl



Observers rated the frequency of various types of responses
occurring during a brief part of the play period. This
assegsment used one-Iifth of the time of each session.
They compared the relationship of the type of counselor
responses with client rcsponses. They found that the in-
formation given by children was much more frequent after
non-directive counselor responses than after lead-~taking
non~directive counselor responses. The chil@‘s Tfrequency
of expregssed positive attitudes towsrd others changed
little, and thore was no statistical significance. The
child's freguency of expressecd negative attltudes toward

others increased initially, then decreased slightly. 9Jbere

was no statistical signilicance. About the only effect
the authors noted was that of & generalized catharsis.
The children made no insightful statements.

Scholsberg (11;9) svggests that the critics of play
therapy do not go far enough.' Contemporary clicnt-
centered therupists received the brunt of his scathing
denunciation. Thresholds of learning could best describe
and examine play acbtiviities of all kirds. He contends
that other clsims by therapists and thelr exaggerated claims
for play therapy should be described in more specific
stimunlus-response terms.

Ginott and Lebo (460) did an ecological study comparing
the case load of child clinics in the south %o case loads

of northern clinice. Indicationg of the sex of the child,

’
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race, occupation of parent, residence area, religion,
nunber of children in the family, and reason for referral
were called for. Four hundred southern clinics responded.
The services offered were to white middle and lower socio-
economic groups. There were more representative strata of
three different religious groups. Northern clinics
responded with an eguivalent number. The northern clinics
catered mostly to white middle class and upper classes as
indicated socioeconomically. The northern clinics pre-~
dominated behavior problems werce of the aggresslve nature,
whereas in the sgouth they were nonaggregsive., Similaritics
indicated an over-representation of boys, an under-
representation of single child families, and an under-~
representation of Negroes.

Fuchs {51), in an interesting adjunct to resecrch on
play therapy, presents an article on play therapy at home.
This article contains a letter from Carl Rogers to his
davghter concerning the toilet training of his grandehild.
Play therapy is advised and ubtilized., The mother engages
the child in play. ne describes the behavior end develop-
ment of her child and gives evidence of a successful cutcone.

Axiine {9) presents excerpis from case studies during
play therapy. She presents remarks msde directly to
therapists and in letters of a follow-up nabure after the
conclusion of therapy. She concludes thal the therspeutic

expericnce for These children was an cmotionzl experiencae

.
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which increased the awareness of sell as a feeling,; worth-
whilo pcfaon. Throushh the further experiences, the child
has solved his problems, but nol by some prescribed therapy.
A letter selected ag represenlative of adolescence presents
& gsengitive descriptlon of Maryellen's reaction %o thérapy.

ind the quietnoess was arcund both of us like a
clean white shawl giving us warmth but not
smothering., I washed myself clean in that silence.
I crept bsck it Ly bit into the world of color.

It had been all black and gray before (¢, p. 62).

Axline, in this article, calls for a careful and
objéctively analyzed stuvdy of recorded intsrviews of many
children during therspy and from follow-up interviews in
order Lo fully evaluate the resullts of play therapy.

A consideration of this kind of material might
add to our studies of human behavior and
personallty development that might give to us

all ways cf understonding how feelings can

"twist and turn and losc thelr sharp cdges”

and perhaps bring a bit of functional psychology
to bezr upon the problems of all interpersonal
rclations--and make a contribution that will
enhance the efforts of educators who are beginning
to think of ways of implementing theories of
building and living in a world community (9, p. 63).



k..

1

9.

11.

CHAPTER BIDLIOGRAPHY

Alexender, E. D., "School Centered Play Therapy Program,”

Parscrmel and GUJdlﬂP
(_5() 2ol.

e Journal, XLITT (L90L),

i _'.'r SR . N ot S =
-y ;

Al exander, Pranz, %A Contribibion to the Theory of
Play,” Pgychosnalybic Quarterly, XXVII (198},
175-1930 T T

Amen, Elisabeth W. aad Nancy Renison, A Study of the
Relabticnship Belween Play Patberns and Anxietby
in Young Childron,” Genstic Psychological
Honozrsph, L (1954), 3T, 7

radydiola, J., "Releasc of Agzress ionu Theough Play
Thearapy for a Yen-Yeax -Old Paticent at o Child
Guidance Clinic,” Psycboanalytic Review, XXXI

(194, 71-80.

Axline, Virginia, Nondirective Therany for Poor
Poadﬁﬁ;u Touvfgl of Consulbing Poychology, AL
(1oh7), 61=69.

Axline, Virginia, Plav Therapy, New York, Hougvton

Sl 2y

Mifflin Cuﬂaau¢' AT

Axline, Virginia, "Play Therapy . . . A Way of Under
gbtonding and H lping 'Reading Problems?,¥
Childhood Edveabicon, XXVI (1949), 156~161.

Axline, Virginia, "Play Therapy sad Race Conflieh in
Young Children,” Journal of sbnormsl Sncial
Ps wmlo-wh XLITI (L9L6Y, 300-310.

Axline, Vir gin'iq PPlay Thervapy RErxperiences as Described

by Child Participsais,” J:_ggjnaj_ of Crusulting
Payehology, K1V (1950}, B3-63.

Axline, Vivginia, 72lay Therapy Procodureg and Results,?

Ameriean Journal of Orihopsychiabry, XXV {1955),

618626,
Axiipu, Uhlg inia, ¥Some Obseyvabionsg on Play Therapy,”
ol of “nnxﬂ)t1ﬂp Paychology, XTI (1o48),
2o e

'\

71



12.

13,
1y
15.
16.
17.

18.

20.

21,

12

Axline, Virginia, "That the Blind May See,” Teacher!a
Coliepa RiCO“d Lv (198Y4), 2h9-252.

Ax1line, Virginia and Carl R. Rogers, "A Teacher
Therapist Deals with a Handicapped Phlld,
Journal. of Abnormal Soclal Pgychology, XL {1945},
TI9-In2.”

Bell, J. E., Projeclive Tpchnmquos, New York, David

....... - 4 el sy s = e

Mcﬂay and Cowpany, Lo47.

Benoit, B, Paul, "The Play Pfoblem of Retarded Children,”
Amevican qurna] of Mental Deficiency, LX (1955},
[1-55.

Bernatein, Islder, "Use of Play on the Treatment of
Children,” Journal of Pediatrics, XXIX (1931},

T, ot e i ® M Y i 7 e g b e

503-508. I AYe

33 lls, Robert E., ¥Hon-Dirsctive Play Therapy With
Retarded Readers,” Journal of Consulting Psycholegy,

e ki o V. 2 4 A e

XTIV (1950), 140-149.

Bills, Robert E., "Play Therapy With Well-: dlusted
Retvarded Readers,” Journal of Cnn&u“Jny Paychology,
XLV {1950), 21h6-249.

Bixler, R. H., "Treatmeni of a Reading Problem Through
Noadirechive Play Thevapy,” Togggg& ol Consulting

Pagychology, IX (1945}, LO;—‘lB T

Bloorberg, Claive M., "An Kocervnb in Play Therapy,”
Childhoed Education, XXV (L9h8), 177-~180.

Ronte, &, B. and M., Muagrave, “Inf1uonces of War as
Evidenced in Childven!s Play," Child Development,
XIV (1943), 179-200.

Bowman, L. ®., "The Play World of the City Cnlld,"
Chiid Sindy, ‘ff [ {1L929), 67-H9,

Boy, A. V., "An Experimental Study of the Effectiveness
of Clicnt-Centered Therapy in Counseling Students
with Bchavier Problemg;” Paycheloglcal Abstracts
XXT {1960), 2010. -

Boynton, P, L. end . A, Ford, "The Relationship Between
Play and Tntell;bbnfo,’ Touz nal of Applied
Psychology, AVII (1933), 294~ 3017

,.."



13

25. Boynton, F. i, and J. D, Wang, "Kelatlion of the Play
Jz-tcn este of Childron to Their kconomic Status,
Journal of Genetic Isyohology, LIV (196:4),

129-130.7

{1

26, Boynton, P. L. and J. D. Wang, "Relationshlp Between
Children's Pley Interests and Their bEmotional
Stability," Jowenal of Genetic Pgychology, LALV
(L9idt), 119-127.

27. bBurlingham, 8., "Therapevtic Effecbs of a Play Group

for Fre-school Children," Americen Journal of
OT’&:LIO‘J“""C latey, VITT (1930), G&7=638.

28. Capobianco, H. J., "Diagnostic Fetheds Used with
Learning Disabllity Cases,” Fxceptional Childéren,

AN (1.961L), 167-195.
29. Cerlson, B. W. and D. ¥, Gingland, FPlay Activities fov
the Hetarded Child, iow York, Abingdon Fress, 19ol,

30. Carter, Thomas M., "®he Play Preblens of Gifted
Children," Sehool snd Soeiely, LWAVE (1958),
2225,

31L. Cockercll, D. L., "4 3tudy of t}:ae Pleay cof Children of
Pre~3chool Age by en Unobserved Cbeerver,'
Gonstic Yrycholory lonographs, AVIT (1935
3!)r( J_[U().

32, Conn, J. H., "The Plaoy Inbterview asz an Investlgative
Ty

and Therapeutic Procedure,” J\Ifjwqgtw Child, V1T
(LoN8), 757-706.

33. Coopersmith, Stanley 4., ”A Method for Deteriining

Tyoes of Self rsteem, Jouvrn 1"1; of Abnormal
Censulting Pavceholopy, P [950), 53-63,

3it.  Cooversmith, Jtanley A., __1:" intecedents of Sell psteem,

e e
San Francilsco, W, H. drccman (ompany, J;b 0.

and Individual
Play Yhevauy,
L Paycihelogy, ALVITL

11

36, Despert, J. Lo, "A Rethod for the Study of Parsonslity
Heactiens In Pre-bhebool Azme Children by Mesns of
Anelyels of Yhele Piay," Jouwmel ol Pasyeholopy,

Ta {L9h0), 17-29. B




39.

1O.

41,

2.

43.

h5.

hbé.

L7.

L8.

Th

Despert, J. L., "Play Therapy's Bemarks on Some of Its
Aspects," Nervous Child, VII (1948), 287-295.

Desper®, J. L., "Protocol of an Individual Play Session,"
Journal of Nervous and Mental Disorders, XCVIIT

ToL3T, 135107

Despert, J. L., "Pechnical Approaches Used in the
Study and Treatment of Emotional Problems in
Cnildren, Pavrt V: The Playroom,” Psychiatric
Quarterly, XI (1937), 677-693.

Dittman, Allen T, and Howard L. Kitchner, "The Life
Space Interview Workelop, 1957. II Life Space
Interviewing and Individual Flay Therapy: A

s g . g et —rvir

Dorfrien, Elaine, "Persgonality Outcdﬁes of Client~
Centered Child Therapy," Psychological Monograph,
LXXLT (1958), 1-21.

Dowy, M. L., ¥/n Observational Study in a Playground
Situation of Differences in Aublstic Tersonslity
at the Child Level," Procecdings of the Iowa
Acadomy of Science, XL (19331, 197.

A 1 8 A

Ellis, A. C. and G. 8. Hall, "A Study of Dolls,"
Pediatric Service for Fsychology, IV (1896},
1291757

Pales, BE., YA Comparison of the Vigorousness of Play
Activities of Pre-School Boys and Girls,” Child
Development, VIII (1937), 1L}-158. o

Fales, E,, "A Rating Scale of the Vigorousness of Piay
Activities of Pre~School Children," Ghild
Development, VIIYI (1937), 15-16. -

Farwell, L., "Reactlons of Kindergarten, Pirst and
Seco&d Grade Children to Constructive Play
Materials," Gerchic Psychology HMonogravhs, VIII

(1930}, L31.552,

Filmer-Dennett, Goedon and Joscph S. Hillson, "Some

Child Therapy Practices,” Jovrnal of Clinical
" . B e
Payehology, XV (1959), 105-106.

Flewing, Louise and William U. Snyder, "Social and
Persoenal Changes ollowing Non-Direciive Group
Play Thorapy,® American Journsl of Orihopsychiatey,
XV‘[ :i: (:LC)J.I.'?) ) J.Ol“-ll(} ]




75

L49. Frank, lawpence K., "Play in Personallty Development,™
American Jouxnal of Orthopsychilatry, XXV (1955),
F576-590.

50, Franklin, A. and A. £, Benedict, Play Centers for
School Children: A Gulide to Yheilr Establishments

and Operation, Hew YOrk, Morrow, L1943«

C1l. Fuchs, Natelic Rogeirs, "Play Therapy at Home t
Merrill-Yeluer Quarterly, XIIT (1952), ébaB?.

52, Fuller, M. P., "Wine Childrents Play Activities,”
Child Stwdy, XVII (1929), Th-76.

- 53, Gibbs, J. M., "Group Therapy," Bribtish Journal of
Medical Peychology, XX (19I5), 244-251.

Ry

. PN,

Bl Gilmerc, J. Bermard, "The Role of Anxiety and
Cognitive Facbors in Children's Play Behavior,"
Child Development, XXXVIT (1966}, 397-416.

5. Ginobb, Haim G., YA Rstionale for Selecting Toys in
Play Thervapy," Jovrnal of Consulbing Payeholopgy,

e Ay

XXIV (1960, 24 3-2C.

Th. Ginoti, Haim G., Group Psychotherapy With Children,

New York, MeGravw-Hill Book Gompaitys 1903,

+ B7. Ginotty Haim G., "Play Croup Therapy: A Thecvebical
- Frawmework," Intervnational Journsl of CGroup

Poychotherapy, VITT (1958); L0118

58. Ginott, Haim G., "Play Therapy: The Initial Session,”
Americen Journazl of Psychotherapy, XV {1961),

75-80.

59, @Ginott, Hairm G., "The Theoxy and Practice of
VTherapeutic Intervention! in Child Treatment,®
Journal of Consulting Peycholomy, XXIIL (1959),

e

100"'3. _HE) s

im G. and Dell Lebo, "Ecolopy of Scrvice,"

60 ] GZ‘LRO'Lt $ }i
J 121 of Consulting Psycholoy, XXVIT (1963),
> 3 2EFCROL0%Y
la

JoULD

6i. Ginott, Halm G, acd Deil Lebo, "ldst énd Jeast Used
Play Therapy ILdimits," dournnl of Genetic Pewcholomy,
CIiY {1963), 152-1L9.

62. Ginctt, Haim G. and Dell Lebo, "Play Therapy Limits and
Theoretical Oxientation;” Jovrnal of Consulting
Poyohology, XV (1961), 3375




6li.

~b5.

66.

67.

68,

69,

70

71

76

Glatzer, Henriette T., "A Study of Play Therapy With
an EEuacnﬂYoanOld Boy Suffering from Seveie
“Castration Fears," Nervous Child, VIT (1948),
30.~310. i

Grecnacrey, Poy "Play in Relation to Creative
Imagination,” Child Study, XVIU (1929), T7L-76.

Greig, A. Beg "IbievielduLon}hip df Play, Arffect,
and Learning Ability," Nervous ¢hild, IT (1943),

2{}3""267 e - !' "JM ;f‘f

Guerney, Bernsnrd, Jro, "Eilial Therapy: Description
and Ratd ona“o 'oJournal of Congulting qucholopy,

— ..-,....,._.....“n—— ar:

Gulick, L. H.; "Paychological; Pedagogical, and
RellgLous Agspects of Group Games," Pedagopical

Seminary of Genellc Fsychology, VI (hgagﬁ, 135 1

Hambridge, Gove, Jr., "Structured Play Therapy,'
Anerdican Jovrnal of Oﬂfxopsyohieurv, XXV (195

CO1-617.

Hare, Ndfj@fiP K., "Shortencd Treatment in a Child
Guidance Clinlc: The Results of 119 Cases,”
Britis h Journal of Psychiatry, CXIT (1L966),
613-6ib6,

Horms, Barnest, "Children's Play and Abnormal Behavior,"
Kervous Child, VIT (1948), 229-232.

Harms, Baranest, "Play Dilagnosis: Preliminary Con-
siderations for a Sound Approach," Nervous Child,
VII (1948), 232-216.

Harvris, D. B., "A Play Activities Blank as a Meagure
of Delinguency in Boys," Journal of Abnormal

Social Isychology, XXIVIT (1942}, Shb-559¢

Harris, D. B., “Re]qtionship Among Piay Interests and
Delincuency in Boys," American Journa% of
Orthopsychiatery, XIIT (1903, 631-638.

Harrls, D. B. and M. E, Odorofi, "1he Relationship of
Play Interests to Delingquency 4a Boys,"
Paychologpical Pulletin, XKLV (1940}, L7h-L75.

Hartley, Futh E.. Growing Threugh Play: Experiences

POSTTRELe fmiriag ~ et sy .. T —

of Heouv and Bud, Hew York, Coltusbia Univers s1By
1’]"8%[\3 UJ("@



17

76, Vawkey, . L., Pl &y fundysis:  Cage Study of o Nine-
- Year-0lad Gird," nritish dournsil of FMedilcal
Py '

sycholony, “¥ (TOIL), 236-2L3.

7. Feathers G.’i..en, "iwotional Dependence in Hersery School
]."J_’.L;; of Genctlic Psoycholopgy, TA{{VII

(1955) & 37-57.

76. Hellesberg, Diisabeth ., "Childls Growih in Play
Ther apy b ,' Journal of Psychotherapy,
14 (1055), :

79. ﬂornv;, Rarer,
’J ’YOI”JL’

Personality of Our 'L’Jmo,

and Company, Inc., 1937.

80. Hulson, E. L., "An fnalysis of the IPree Play of Tern-
Year-01d Chilldren Yhrouch Consecutive Observationg,’
dJournal of Juvenile Research, XIV (2930}, 188209,

8l. Hunt, J. L., "3hall We Denand Effic
Progressive sdvcabion, Lil

iency in Playe,V
(1926), 305-310,

E2. Hurlock, Klizabeth B., "biperimental Invesii
(‘h"l‘ld}looﬁ Play,™ Ps\fc-'lo Logieal "O] Let]

“\;l) ong of

L1, - ALl

(193i), L7-66.

83. Hutehins, M. R., "Learning to Play,” Child Seudy, Vil

(1929), 76-77.

froiilly. Juckson, Tiydla and Kathlecn M. Todd, Child vreatment
and ihe 2.;1_@::“?11'\’ ol Play, Mew Vo*m, Fonaid Prass,

1956,

65. Johuson, Flizsbeth 7., "Klopfer's Frornostic Scale
Ured with Rav m' 5 }’rog?ossi_vr "?fzi, rices in Play

Therony Pros flof'lf:,” Journsl of Projective
Yechnicues, Wil (19 353571, _ﬁ,f_ﬁ(}-~j'i2?f).,

=

86, Johnpon, Ilisaveth 7., "Trhe f‘] inical Use of Raven's
ial 1

it

U

Yropressive Mntrices o Ayppraise Fobanti 0
Prosross in Pleay Therapy: & Study of In

lilzed Mentally and Umzcuu_toaﬂ Iy hetarde 1
! Al Lo Jo 3 nAl ).

o u.
¢ Ch
il {:

lona-

»
dren,
L

P
!s

I‘
Li
1
G
v

iC
;_..n.‘
Re
i
it
i
in
C)“
ﬁ
U_\

2

e of Tavs, Chicago Univeraslty

3. Tawmuvart,
hicoad

tifieation Throusn Pla v Chiild-
e (5909), boe-hag,




76

- 89, Landisberg, S. and W. V. Snyder, "Nondirective Play
Therapy,” Journal of Cllnlcal P“vchologv, 1T

(1o46), 2032700 s s

v

G0. Lebo, Dell, "Age and Suitability for Nondirective Piay
Thevzpy,' qubldl of Genetic Psvchology, LXXKIX

(1956), 231-238. Ny
91. Lebo, Dell "Apro)siveness and Expansiveness iIn
Child

m— e e

¥
weny” Journal of Genelle FPsychology, ©
(1062)s

92, Lebo, Dell, "A Theoretical Frameworlk for Nondirective
Play Therapy: Cuncepus from Psychoanalysis and
Learning Theovry,”" Journal of Consulting Psychology,
¥XIT (10”8), ?(5 =279, )

93. Lebo, Dell, "Quantification of the Nondirective FPlay
Theecapy Procegs,™ Tpo Jou mal of Genetic Psyehology,
LIXXZIVI (L955), 37 5=370

9L Lebvoy, Dell, "ihe Develcpment of CLLLNL Centersd Uhovapy
in the Writings of Carl Rogers," Americrn Joux
ol __)cilgbyy, CX {1953)5 th—lU@.

95, Lebo, Delli, "Ihe Developent of Play as a Form of
Therapy irom Roussean Lo Rogers,” Americen Jovwrnal
of Pavchiatyry, CXIT {(1955), u18ﬁuzae o

96. Lebo, Dell, ”The Bxpresuive Value of Toys Recomuended
Tor Nc*'i ctive Play Thefapf i Jnﬂ:ﬁ:T of
Cliniecsl ypholo?v, X1 (19;;), M-8,

O7. Lebo, Dell, "The Identification ol Delinquent N@odu,
Jou nal of Covrrectional Education, VITIL {(1956),
L, 7

98, Lebog Dell, "The Present Status of Rescarch
dirvective Play Therapy," Journal of Cor

Poycholony, XVIE (1953), L77-183.7" 7

99, Lebo, Hell, "The Question of Toys in Play Therapy: An
Inteornational Problowm,™ an:oq1 of hdvcation and
tosy, ATV (19026), TO~T73

- A00.  Lebo, Dell, "The Relationship of Play to Play Ther xny
dournsl of Bducaticen and Poyelologmy, XILT (1955),

1,3_1}4_"‘.!.(_1- »

v

10k, TLebo, Dell, "Thwe Relablonship of Respousive Guidsnceso
in Piay Therapy te Chrounclogical Age,' Journel of

Child Poyebolory, IX (1952), 330-330.




102.

103.

101‘.[. .

10¢.

107.

110.

111,

112,

79

Lehman, H. C., "A Comparison of Play Activities of Town
and Country Childrcen," Podagegical Seminary and
gouﬂrwi of Genetic Psychology, XALILT (1926),

L))

Lehman, H. C., "Community Differecnces in Play Bchavior,"
PedupjﬁlCm oG dnary snd Journal of Genetic
Fsycholopy, Ainilil (19267, L7490,

Lehman, H, C., "Extreme Versatilidy Versus Paucity
of Play Interevets,"” FPedspoglical Seminary and

Jovrnol of Gonatwc Puvohotogv, XAV (192?),
2L0-298.,

Lehman, H. C. and Thelma HEill Anderson, "Social
Participation Versus Solitariness in Ylay,"®
Pedazeglcal Sceminary and Journal of Genellc
Psvcholopvs AXXIV (198(}, ToToNnbg,.

Leland; Henry, John Welker, and A. N, Taboada, "Grouvp
Play Therapy with a Group of Pogi~Nursery MHale
Retlardates," American J@arnal of Hental

Deficiency, LXILT (1959}, Sif-B51¢

Levin, Harry and Valeric F, Turgeun, "The Tnflhcnc“ of
the lMclthers?! Prescuce on Children's Doll Pla
Aggression,” Journal of Abnormal Sccial P: Voho]orv
LV {1957)s 30L~300,

Levin, Harry and Flinor Wardwell, "The Reaczarch Wsrq ot
Doll Play," Foyvchological Bulletin, LIX (196%2),
27 “56 <

Levinson, Borls M., "Pets: A Special Techrlique in
Chiid P“vchoLherery " Mental Hygmiene, XLVILT
(A98hY, 232408,

Lippmang Hyman 5., Treatment of the Child in Imobional

Conflict, Tew Yn1h$ THeGraw-Hi1T Book Company, L1956,

Child fnalysis,” American
VI (l936)9 17-22.

Liss, HE., "?Play Technigues in
Journal of Orthopsvehial

.......... LA uanre by

Lowenficld, M. and f. Maberly, "Discussion of Lho
Fa Liﬂp@ of Play Therapy 1n CL]ld Psychiﬂ+ry
Pa ingg of the Rova

(oG, S 3T bl

L4

Lovery, Lovsen C., et. al., "Therapeubic Play Techulques,
Symposiwi, 1954," Avorican Journal of Crilo-
pSyChiabny, XAV (15557, fir7~757-




b,

115,

116,

117.

118,

119,

80

Vaisner, B. A., "Contributions of Play Theravpy
Technlaves to Total Rehsbilitative Dcs.Lga in
an Institulion for High Grade Mentally Deficient
and Pordoriine Children," Americau Journnl of
Kentel Defieciency, LV (195 O‘) s A35-250.T T T

MeDanlel, Yeney Donner, J. Jd. A, Bawrn, and
J. L. Gilrore, Res \ in Guildence, Hew York,
Holt, LJ.l.J;:l:u't and Wington, inc., 1961,

Fehlman, Benjamin, "Group Play Whersoy with ucrm,rll Ly
Retardsd Children,® J Slel
Psycholomy, bVl

Yendeo Lesl, Maria )
del inguent Girls,” int doral d_glggnnﬁ ol Group
Payenotherony, Vi {uuulw, 19667, 56-6).

erapy with Pre-

Filler, Helon ey "Play Therapy for the Institubionzl
Child," HMervous Child, vii (1950), 2L1-2i7.

<l

”}'*‘O'm? to Bix

-..;'\.-
Uf\'i L

Hoore, Werancc
i Pl

1“ eas ana

.

_,

e
Moustales, Clark ¥,, PEmotlonal Adjugtmoent ond ithe Play
ihm"‘ oy Procons, ¥ dournal of Genetic Psycholosy,

Lol 799G,

‘fIO L, ](‘“"J"}’\T

Fougtelkasn, Clarnk sy with
Horrall i Peyeholosy,
(igyljy
Moustais a6 e Freowency end Intensiiy of

ssod dn Play fher u'li‘f A
arid Diai

Tavurbed Vm‘m:
e Payoeh 3T o L

4’;.;\._;\, J‘] l.

Movstakes % o f~}\-','~.loc;}:,. "in Avalvsis
wevlon in Play Shervapy,

C{195E), 1N3-157




126.

127.

128.

129.

~.

‘K,\
W
e
*

81,

Mundy, Lydia, "Therapy with Physically and Menbtally

Handicapped Children in s Menbtoeld Deficiency
HoupitQI " Journal of Glinical Psycholeogy, LIII
(1947)s 3-9.

Murphy, Albert %. and Ruth M. Fitz Simons, Shuttering,

and Perscuality Dynewice: Flay Therapy,
ve The Tapy and Counaﬁmgpm, New York,
Proge, 1960,

Ronald

Mugsen, Paul Heury, John J. Conger, and Jerowe Kagen,
Child Developrnent and Personality, New York,
Harper and How, 1963

Nicholason, C. A., "A Survey of Referwvel Preblems o
59 Ohio School Districtu," Journal of School
Paycholopy, VI (1967), Mp-227

Nickols; J., "A Multi-Furposge Table for Testing and
Pley Therapy," Perceptual and Motor Ski.ll X

o e

(1963), 89-90,

Niclols, J., "Target Game Technliovers for '}amiﬁﬂﬁiam
and Play Therapy Activities with Children,'
Perceptual and Motor Skills, XITL (1961), 03-47.

Pasricha, Prem, "Play Therspy," Journal ol Bdu
Paycholegpy, XTI {1953), 20-28.

Pechey, B, M., "The Pley Interview as & Me
Dldgnﬁ“L” in the Treatment of LA¢LdJuS
Journal of Social Regesvch, 1 (1950), L3-CL.

o
k&
Prd

Phiilips, Re, "Doll Play as a Functlen of the Xealigs
ard the Length of the Expepimental Seagion,®
Child Develovmeat, XVI (1S45), 123~1i3.

Pincler, M. H., "Doll Play ag a Punction of Dxperimon
Child Interaction and Tnliiql Orgonization of

Lep-

Materials,” Child Development, XVT (1oL5), 1hik-166.

Pollock, B. D.y, "The Bifects of a Struchured uni Non-
Perniissive Play Therepy Program on & Group of
Profoundly and Severely Retarded Children,
unpubliched masterts thesis, School o Educaticn,
Norih Texas State Undversity, Denlon, Texas, 1967.

Renk, B. T., "fhe Therapeuti -'Vd11w‘ of* Piay "
Undsystaniding the Chidd, vii {1933}, 19-2-

[Rurywraeigh



82

Redl, Fritz, "The Life Space Interviews VWoikshop 1957
Strategy and Technigues of Life Space Interview,™
CAmerican Jouenal of Orthopsychilatry, XXTX (19893,
1-13,

Reymert, Martin I., "Play Therapy at Mooseheart,!
Journal of the Exceptional Child, XITI (1946),

2~

Bobinson, X. F., "Doll Play as a Functlon of the Doll
Fanily Constellation," Child Development, XVII

(1946}, 99-119.

Rogers, Carl X., Client-Centered ITherepy, Boston,
Houghton Mirsiin, 19571,

Rose, Alvin W., "Toward Understanding the Concept and
Function of Play," Education Theory, Vi (1856),
20""25. :

Rosenberg, B. G, and B. Smith, "A Revised Concoplion of
lzseuline-Feminiue Diflerences in Iley Aetivitleg,™
Jovrnal of Genetic Psycholormy, XCVI (1900}, 105-17

Rothschild, Jacob, "Play Tnorepy with Blind Chilcpsn,®
New Quibiook for the Blind, LIV (1%60), 329-333,

Roussecau, J. J., Emile, Hew York, J. M. Dent arid Song,
1930. '

Sargent, ., "Spontancovs Doll Floy of n Wivo-Year-0ld
Boy,” Journel of Consuliing Payeliolony, VIT (19)3),
2.[.6"’22.&29

Schiffer, Mortimer, "The Use of the Seminar lo Teaining
Tcachers snd Counselors as Leaders of Therapsubic
Play Groups for Maladjusted Childron," Americon
Journal of Orthopsychintry, XXX (1960, 150158,

Gvrmama.

wthneersohn, .. "Plag and Neuvroses of Children.t
. 3 . ¥ : - 2
Arierican Jouraal of Psychiastry, CXIT (1555)

....... -+

A
hod
3

Scholsborg, Hareld, "The Concept of Play "

Excholﬂﬁicgl
Roview, LIV (1947), 229-331. .

Sears, Pauvline snedden; "Doll) Play Aggression iy Nomnal

Young Childezn:  Infivence o Sex, Ago Sibling

e
. 4 o - - ’. -
Status, Fathor!s Abgence,” Psychological MHonooranh,

LXV {1951), iv-5a.

RN g b B o a1



151,
152.
153,
154.

155.

156.

157.

159.
160.

1(}:] .

83

Sears, Pauvline Snedden and Margarct “olding Pintlerg
"Sex Differcnces in Doll Play Aggression,
American Psychologist, IT (19&7), 120,

Seeman, Julius, Zdyth Barry, and Charlotte Ellinwood,
"Interpersconal Assessment of Play Therapy Outcome
Psychotlhierapy: Theory, Research and Practice,

T (196LY, Blh-66.

Shallit, R., "The Dramatic Play of Ten Nursery School
Fhlldrcnn" (hild Development, IT1 (1932), 359-362.

Siegel, Alberta E., "Aggressive Behavior of Young
Children in the Absence of an Adult," Child
Development, XXVIIT1 (1957}, 371~378.

Siegel, Alberta E. and Lynottec Gayle Kohn, "Permissive-
ness, Permission end Agzression. The Effect of
Adult Presence or Absence on Aggression in
Children's Play," Child Development, XXX {1.959),
131-1h1,

Slavson, 3. R., Child Pgsy 1oth§£3£zg New York, Columbisa

University Press, 1§

Slaveson, S. R., Gusta Thauwn, Diana Tendler, and Billy
Gabriel, #Childrents Activity in Casework
Therapy," Journsl of Social Cesework, XXX (1949),
136-1h.2.

Slobin, Dan I., "The Fruite of the Firast Season: A
Discussion of the Role of Play in Childhood,!
Journal of Humsnistlc Psychology, IV {196l),
59-79.

Smith, A.; "Psychologic Importance of Play in a
Cthdenfﬂ Hospital,h Child Developmenl Abstracts,
XTV (1635}, 616

Solowan, dJogeph C., "Pley Techniques and the Inte-
graLLVG Proceav " ohmeric an Journal of Ortho-
psychiatry, Xxv (15EE BT, 591600,

Solomen, Joseph €., "Play Techniques as a Differential
Therapeutic Medinnmg® Nevvous ChLTG VIT (1918},
29{3"300 &

uiai‘mkg Gary H., "The Ixperimsntal Effecte of Training
Collegs Studeahy ae Play Thsr&nists;” Paychothorapy:
Fheory, Ressarch aud Practice, V (L968) ) 77800



163.
16l
165.

166.

167.
168,
169,
170.
171,
172.

173.

iy

Subotnilk, Leo, "Tpansference in Client-Centered
Thaerapy," Psychology, ITI {1966), 2-17.

Subotnik, Leo and Roger J. Callahan, A Pilot Study
in Short-Term Play Therapy with Institutionalized
Educable Mentally Retarded Boys," American Journal
of Menbtal Deficiencies, LXIIT (1959}, 730-735.

Sutton-Smith, B. and B. G. Rosenberg, "Manifest
Anxiely end Game Preflerences in Children," Child
- Development, XXXT {1960}, 307-31l.

Tilton, James R. and Donald R. OVHinger, "Comparisons
of the Toy Play Behavior of Autistic, Retarded
end Normal Children,"” Psychological Reports,
(196l), 967-975.

Tolar, Alexander, "Teacheris Evaluations of Childron
in Short-Term Trestment with Subprofessionalsg,”
Journal of Clinical Psychology, AXIV (1968), 377-378.

Van Aletyne, D., Piay Behavior anc Choice of Play
Matorials of Pre-School Chiliren, Chieago, Urid-
versity of Chicago Fress, 19Y32.

Werncr, L. S.; "Troeabment of a Child with DOIayed
Speech,'" Journal of Speech Digorders, X (1945},
329-230L.

Woltman, A. G,., "The Uﬂe of Puppots in Understanding
Children," Mental Hygiene, XXIV (1i040), Lh5-LiL8.

Woody, G., "Similerities and Differences in the Play
Activities in Two Public Schools with Contrasting
Environrents,” Journal of Bxperimental Educatlon,
VII (1938), 1Ls-157.

Wright, Dorothy G., "Dickie znd His Trains: An
zxample of the Therapeulic Punclion of Play,"
Merminger Ouerterly, IX (1955), 9-18,

Wright, H. E., "Constructiveness of Plhy as Af“octed

and gg:apncL;J;, XTI {1?&2), QO ha.



CEAPTER TI1

PRESHENTATION AND ANALY SIS 0P DATA

2

rethods of Statistlcal Analysils
Analyses off the resulis were made viilizing analysis
of variance. A mcasgsure of the mean gain scoresg of cach of
the three groupz Irom pre- to ovb test on each of the five
factors was made. A single clagsification z2nalysis of
variance on residualirzed scores on five variables was
conducted. “The .05 level of significance was 2ccepted as

the basglis upon which the hypothesls would be accented.

wWechsler Intelliccnce Scale Tor Children

As apn Indicatltion of a measure of a child!s intellizmcnce,
the verbal score for esch chilld on the
Scale Tox Children was computed. A cormariscon of gain scorcs
o’ the experixmental group, placedo group, and the deferred
group voes maede. Hesulvs of the analysis of variance of goin

scores between groups are shown in Table I. An F ratio of

L1770 was obhteined. This wag nob

level.
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TABLE L

© SUMMARY OIf AWAI
71 WiiCHSL:

¥SIS OF VARIANCE OF
THPBLLICHEICE SC4

VERBAL SCORLS OF
L FOR CHUTLDREN

Source olf
Variation 85 ar P F

Between 1687.51208 2. 93.756l 1.1776
Within 1830.833) 23, 79.60LL

Total 2018, 3162 25,

As a further mecasvre of a child’s intelligence, tho
performance score for each child on the Wechsler Intellicence
Seale Ffor Children was COmputed. A comparison of galn scores
of groups was made. Results of the znalysis of veriance of
galn scores between groups are shown in Table I1. An I' ratio
of 1.6G82 was obtained. This was not significani at the .0Y

level.

TABLY 11X

LAHCE OF PEAVCRHALCE OF SCORES
5 SCALZ FOR CHILDRL

s = s

Sowvree. ol
Variation S5 - af S i

Betwecn 272.51.20 2 136. 25560 1.69862
Within 10N5.3230 23. £0.2316

Total 21170462 25,




The total score for each child on the Wechsler

InLoLl pence Scale ror Chilldren was computed. A comparison

of gain scores of grouss was made. Resulte of the analysils
of varlance of gain scores bebween groups are shown in
Tabie IT1EL. An I' ralio of 2.2171 was obtained. This was not

sirnificant at the .05 level,

TABLZ 11X

SUMHARY O ANALYSIS OF Jnn]ﬂNC O“ rr‘O"I‘-"L SUCRES Ox
THE WeCHSLAR IHAZLLIGHIC! )

Source of
Varlation S3 af MS B

Betwcen 206, 2666 2. 1.0h.1333 2.2171
Within 1080.233@ 23 116.9666

Potal. 1288, 5000 25,

Hynothecais I stated that the experimental group would

demonstirate & sbatistically significant Increase in the

[4a]

full~scale Wiechgler Intelligence Scale For Children scores

as compared with the placebo control group and the delerred
control group. There wWas no sipgnificent statlstical

differcnce., Thererore the hypothesis was not accented

Goodenoveh-Harris "Draw-A-Person®

As an indicatlon of a measure of a chilidfs intelligence,
each child wes asked lo deawr; in order, his father, hils

mother a2nd himseli. Yhe intellisence scorc for csch ehildls
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drawing of a man was computed., A comparison of gain scores
of the experimental grouv, the placebo ~rwoup, and the deferred
Results of the analysis

group was made. of variance of pgain

scorcs between pgroups arce showm in Table IV, An F ratio of
.0305 wasg obtained, This was not significant at the .05

level.

TABLE: TV

SUMHARY OF ANALYSIS OF VARIANCE OF MAN SCORZS ON
THE GOODEWOUGH-IIARRIS "DRAW-A-PZRSOHM

e — —
Source of
Variation S5 af IS B
Between 9.8051 2. 11,5025 .0305
Within 3693.733 23. 160.5971.
fotval 3703,5385 25 .

The intelligence score for cach childls drawing of a

woran was cormuied according

Person' scale,

nade.
between

wWas

Regults
£rouns

obtaincd.

A conpsrison

ol the anelysis of variance

are shown in

"mis was not

to Goodenoush-Harris "Draw-i-

of galn scores of groups was
of pain scores
Tatle V.

in ¥ ratio of .LOOY

significant at the .05 level.
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TABLL V

SUMMARY OF AKALYSIS OF VARIANCE OF WOMAN SCORES ON
 THE GOODENOUGH-HARRIS “DRAW-A~PERSON®

Source of
Variation SS af MS F
Between 93. 6615 2. 16,6307 L1005
Within 2688, 8001 23. 116.90u3
Total 278211616 25,

The mean intelligence score for each childls drawling of

a man and a woman was computed according to the Goodenough-

Harris "Draw~A-Person® scale, and the suggestlon that this
measure is the nost relisble énd one of the better indicles
of intelligence., A comparison of gain scores cof groups Wes
made, Results of the analysis of variance of gain scores
between groups are shown in Peble Vi. An P ratio of ,1896

was obtained. This was not significant st the .05 level,

TABLE VI

SUMMARY OF ANALYSIS OF VARIANCE O MEAN SCORES ON TH=
GOODEROUGE-HARRIS "DRAW-A~-PHERSONY MAN AND WOMAN SCALE

Source of

Variation S8 af M3 ®
Retween 37.9128 2. 18,9506l .1896
Within 22981133 23, 99.9318

Total 2336.3162 25.
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The intelligence score for each child!s drawing of him-

gelf was eomputed according bo the Goodenough-Harris “"Draw-A-

ferson“ guality point scale, This was done because the point
pecale is not as highly validated as the full scale score, and
is sometimes a ghorter means of scoring. Should & gain sccore
have been statistically significent,; cormparison of fthe self
grawing with the parent of the like sex &ould have been mean-—
ingful, A comparison of self drawing gain scores of groups
wés made, Results of the analysls of varlance of gain scores
between groups are shown in Table VII. An F ratio of ,1007

vas obtained, This was not significant at the .05 level.

TABLE VIT

SUMMARY OF ANALYSIS OF VARITANCHE OF SELF QUALITY POINT SCORES

R b

SBource of
Varlation S5 it M3 F
Between 13,2051 2 21.6025 . 1007
Within L932.833l; 23, 21l 11710
Total 11976.0385 25,

Hypothesis 11 stated that the experimental group would
demonistrabe a statlstically significant increase in the

intelligence scores as measured by the Goodenough-Harris "braw-

A-Person® test as compared with the placebo control group and

the daferred contrel growp. There was no significont statistical

difference. Therelfore the hypothesis was not accepled.



"Socicmetric Measure!
To determine a measure of the childis sociometiric
status and peer relationships, a three-cholice sociometric
perference tegt was given to each child in his achool room.
The three choices were social, work, and play preferences. A
comparison of the numbers of choices each child was given in
the three areas was computed. A comparison ITor each item,
social, work, and play, was computed. The gain scores of
the experimentesl group, the placebo group, and the deferred
group was made. HResults of the analysis of variance oi gain
scores petween growups cn the social choice are shown in
Table VIII. An I ratic of 1,2065 was obtzined. "This was

not significant at the .05 level.

TABLL VITI

SUMMARY OF ANALYSIS OF VARIANCE OF SOCial CHOICE SCORES ON
THE "SOCIOMETRIC MEASUREY

Source of
Variation 38 ar MS B
Between £.0820 2. L.0LYIO 1. 2065
Within T7.0333 23, 3.3492
Total 65,1153 25.

A comperisgon for the Sociomebtric work chojce score wias
compuied. A comporlson ol galin scores of groups was made.

Resuvltls oi the analyslis of variance ol gain scores betweoen
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groups are shown in %able Ii. An F ralioc of .2726 was

obtained. This was not significant at the .05 level.

TABLY TX

SUMMARY OF ANALYSIS OF VARJANCE OF WORK CHOICEZ SCORHS OW
PEE "SOCLOMETRIC MIZASUREY

Source of
Variation S8 ar M8 P
Letween 1.2051 2. L6025 L2726
Within 50.6333 23. 2.2101L
Total 52.038l 25.

A comparison for the Soéiometric play choice score was
computed. A comparisoa of gain scorcs of groups was made.
Results of the analysis of variance of gain scorces betwsen
~groups are shown in Table X. An P ratio of .L1l7i was

obtzined. This was not significant at the .09 level.

TABLE X

SUKHMARY OF ANALYSIS Ol VARIANCH 0¥ PLAY CHOICE SCORZS ON
THE "SOCIOMEIRIC MBASUREM

Source of
Variation 55 ar S 1
Between 1.8051 2. L9025 17l
Within LG.7233 23. 2.1623
Tobal 51,538 2l




Hypothesls 111 stated that the experimental group

+
would demonsirate a stetistically sipgnificant inerezse on

scores reported by a Sociometric tTest and compared with th

93

he

placebo conbrol group and the deferred control group. There

was no significan

4.
1

o diiference, Therefore the hypothesis was

not accepted,

Scllf-Bsteem Inventory

To measure each child's self concept strength, scores

were computed on Coopersmith's Self-Zsteem Invenvory. 4

comparison of gain scorcs of the experimental group, the
placebo group, and the delferred group was made, ﬂﬂultc or
the enalysis ol variance of ga¢n scores between groups are

shown in Table ZI. 4n F ratlo of .8205 wus obtained., This

was not sienifiecant at the .05 level.
[ )

TABLIE XT

JARY - LYSTIS OF VARIAWCE OF
THE SHLP-STERN INVEHTORY

Sourco of
Variation 59 ar S i
Between 76,0512 2. 38.0256 L8205
Within 1065, 6335 23, L6, 305
Tobal 124 BBl7 25,
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Hypothesis IV stated that the experimental groun would
deronstrate a statlisticnlly signiflicent increase in self

concept as measurecd by the Self-dsteem Inventory, as compared

with the placebo control group and the deferred control

group. ‘fihere was no significant statistical differcnce.

Therefore the hypothesis was not accepted.

School Apperception Fethod

In order to ascertain a relative description of cach

child's adjustment in school, the School Apperception Method

wag administercd to each child. Protocols were transcribed.
The difiiycvlty of obtaining objective scores for projective
measures was cencounbered. Two indepcendent ralers, with
clinical experience, assessecd bhe responses giving assigried
welghted scores. This data was treated In an objective
marmer for compardsons indicating gein scores. A comparison
of psin scores of the experimental group, the placebo group,
and the deflerred group was made, Results of the snalysis

of variance of gein scores beﬁwsen groups, as evaluvaied by

rater A, sre shown in Table XIJ., An F ratio of ,2h81 was

e

* N

obtained. This waz not signilicant at the .05 level,



TABLE XI1I1

SUMHARY OF AKRALYSIS OF VARIANCE OF THE
SCHOQL APPORCLPLYION MpTHOD BY raATER A

Source of
Variation SN ar S i

Between 3.0615 2. 1.5307 2481
Within 141.9000 23. 6.,1695

Total 1. 9615 25,

The School ippéerception Method @s evaluated by rater B

was scored. A comparison of gain scores of the groups was

made., Results of the analysis of variance cof gain scores
between grouos, as evaluated by rater 3, are shown in Table AITI.
M F ratio of .3518 was obtained. This was not significant

at the .05 level.

TAPL KITE

SUMMARY 01 ANALYSIS COF VARIANCE Ok THE

SCHOO0L, APPERCHPTION MaTHOD Y RATER B

Source ol
Variotion 85 af 18 Iy
Between L5538 2. 2769 3516

Within 16.1.000 23. L7869

Total 36,6536 25,
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Hypothesgis V stated thalt the experimental group would
demonstrate a statistically significant increase in adjustment

on perception of school role as assessed by the School Appercep-

tion Method, as compared with the placebo control group and

the deferred control group. There was no significant statistical

difference. Thercfore the hypothesis was not accepted.

Additional Analysis
The additional analysis of the data is pertinent in
addition to the several statistical analyses. Obviously, the
range of scores within each group on each instrument influsenced

the resulis. This spread of resulis is presented:

TABLE XIV

SUMMARY OF THE MEAN, STANDARD DEVIATION, AND RANGE DISPERSTON OF
THE TOTAL SCORES OF WECHSLER INTELLIGENCY SCALE FOR CHILDREN

GROUP I GROUP 1T GROUP ITX
Test Retest Test Betést Test Retest
75 93 99 101 10l 100
92 93 80 99 101 99
97 102 93 99 83 77
8l 95 88 9L 85 93
101 10l 95 86 109 109
o7 105 112 122 96 105
91 99 93 83
87 93 96 101
133 136 120 125
123 135 119 127
Mean 93 10505 93.333  99.606 | 100.6 101.9
St._Deve 16.705  15.609 9.685  11.279 12,043 15,102
Tést - R =
Range 75-133 80~112 §3-1.20
Retest

Range 93136 ) 86~122 71127
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Group I had ten subjects and ths entire group evidenced
gaﬁn in the scores. Group II, the placebo control group,
had five subjects who increased their scores and one who
decreased. Croup II1, the defcrred control group, had
four subjects who decreased their scores, one who stayead
the same, and five subjects showing increase in scores as
a result of test, retest.

Table XIV allows for comparison of exbtremities. In-
dividual scores may be compared to the extremities as the
mean of his group. 7The possible effects of play therapy
for the experimental group may be belter appreciated by a
perusal of the scores made by students showing the greatest
increase. This indication reveals some adequate results of

play therapy.

Analyzing the Goodenough-Harris "Drauw-A-Person” scorcs

gives somewhal more latitude for comparison within the
range because of its projective nature. Comparison cf the
self drawing with the parcnt of the same sex also yields a
good comparison with the position and score on the selrl

concept instrument, the Self-Hsteem Inventory. Table XV

depicts the range and dispcrsion of the total scores of

the Goodenouvgh-Herris "Draw-A-Person" fer comparative

purposes.
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TABLE AV

SUMMARY OF THE MAOATT, ETANDARD DoVIATION, AND RANGE DISPLRSION
OF THI TOLAL SGOHES or "CODLMOUunwﬁﬁInIS ”DRAM-&-PmeOr“

GROUP I GROUY II GrOUP IXT

Test Hefe%t Test Retest T"est Rebest

(1.5

-
N

81.5 jOOa) 80.5 59-0 62-5
91.5 ()O O 81)-0 :LO0.0 7500 78.0

5]

6.5 97.0 67.0 89.0 81.5 78.5
99.0 93.0 Q7.0 78.5 63.0 95.5
100.0 QiL.5 113.0 115 £9.0 05,5
101.5  109.0 120.5  119.% 91.5 68.5
102.0 96.0 97.5 85.5

102.5 10?,5 106.0  110.5
104.0  100. 106.5 93,0
109.5 115.0 113.0  102.0

Fenn RN 99 g“fj::ﬁggggg' 97.833 190,100 68,95 oj:::

St. Dev, {29l 7,067
Jest ) ) )
Range 81.5-109.5 80.5-120.5 59.0-113.0

A5.302 16,910 | 1B BT 12952

ot ey i -—— . A, s

Rectest
Renge ¢0.0-115,0 77.5-11G~5 62.5-110.5

Grouy 1 indicates five subjects boving lower rctest scores,
four having an incrcase in scores, and one remaining the
samc. Croup T1 indicates threc ol the subjects increased
thelr scores and three decreased thelr scorcs ag a resuli
ol tesv, retest, Group 1LII indicates five of the subjects

increasea their scores and five decrensed thelr scor

i

as a
result of test, retcest.

The subjective nature of the Goodenouch-~liarris "Drai-

A-Pereon® mey be viewed as scecounting for some of the range

ol' scores and for variagnce between this instrament and. the
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Wechsler Intelligence Scale for Children. Although a

qﬁalified rater scored these instruments "biind," not
knowing which test was best or retest, or the age, or school
level of the child, some bias or subjectivity enters into
the scoring. Group I had one subject whose scores were all

greater than the Wechsler Intellipence Scale for Children.

Five subjects on retest showed scores lower thusn the retest

on the Wechsler Intellipence Scale for Children. In the

placebo control group, two subjects showed scores less than

the Wechsler Intelligence Scale for Children, and four

greater. In the deferred control group three subjects!

rotest scores were less than those on the Wechsgler Intelli~

genece Scale for Children, and seven showed an increasge,

The Socliometric data indicetes all of the subjecis
had poor peer group relabionships. Heny were near isolates.
Comparing the ratings of the three groups under study
indicates that the subject most chosen had an increase of
thirteen cholceg in the retest. This student was in the

experimental group, Group I. His Wechslier Intelligence

Scale for Children total scale scores were, on test 97, and

on retest, 102. His Goodenourh-Narris "Draw~A-Person" total

scale scores were, on the test, 102, and on retest, 96.
Group II, the placebo control group, had one student who
showed an increase of six cholceg in retest. 1In the defexrred

control group, Group 11T, as comparcd with the experimental



100

group, tvhe highest gain in socilometric cholces was eight.
The sociomelric choices follow the trend indlcating the greater

number of choices indicatedy the higher the intellectual capacity.

TABLE AV

SUMMARY OF TdF MEAW, STANDARD DEVIATION, AND
RAINGE DISPLRSION OF THE TOTAL SCORES OF THZ
"SOCIOMETRIC MEASUREY

GROUP I GROUP 11 GROUP TIIX
Test Retest Test Retest Test Retest
b % 2 6 2 3
I 5 8 9 3 2
3 16 1 6 3 7
1 0 T T 1 1
7 i 0 1 1 1
1 2 10 L 5 5
1 I 2 2
2 2 3 %
11 16 20 2
2 I 0 6
Mean 346 5.7 L.66C 5.5 1.0 5.9
St. Dav. 3.059 E.330 3005 2.5 5.0505 7,621
Test
Range 1-11 0-10 0-20
Retest
Range 2-16 9~ 9 1-26

Analysis of gell concept a

Esteem Inventory also reveals

U

quite =

megsured by the Self-

range in scores.
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TABLE XVII

SUMMARY OF THE MEAN, STANDARD DEVIATION, AND
RANGE DISPERSION OF THE TOTAL SCORIS OF THE
SELT-ESTERI THRVENTORY -

GROUP 1 GROUP 1T GROUP III
Test Retest Tegt Retest Test Retest
33 29 |30 26 30 34
33 3L 2l 22 33 23
2l 21 2l 23 3l h2

2l 22 1 29 31 ii0 37

3 s 2ly 25 2l 25

L) Lo b2 L3 43 L5

2iL 2l 31 26

2l 27 36 43

2ly 27 2l 23

29 35 2l 23
Mean 29.30.9 28,835 26,333 " 1 31.9 3200
St. Dev.  6.167 8.275 6. 388 7.457 RN
Test
Range 2i-~h ely-l.2 2li~1 3
Retest
Range 21-16 22-43 23~h5

The spread in Group I may indicate that as a result of

therapy more rcalistic, but not neceasarily more healtihy,

self concepts were attained. This instrument mezsures how

one feels adbout hiuself snd is = more sensitive measure of

the affective processes. Day-by-day feelings will influence
the scores greatly. The instrument is too difficult for first-
grade children and not easy for secoud graders. The experl-
ences with teschers and authority figures, as well as the

covngelor, obviously skow the scores of this instvument.
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Self concepks may be altered, bul this was not indicated

as measured in this short-term therapy with the Self-~Estecm

Inventory. Perhaps upon reflection or as time passes an
asgessment of self concepis would be changed. Careful
comparison of soclometric posiltion and self concept rating
would seem to indlcate the more sensitively a direction of
change than either instrument by itself.

In the experimentsl group, three subjects! selfl concept
scores decreased, six increased, and one remained the same,
The student in this group with the greatest self concept
increase of six points had a sovcilometric rating increase of
two choices, Another student with the same six-point selfl
concept increase showed a loss of threc scclometric choices.
In the experimental group, the subject with the greatest
decrease in self concept scores, four points, showed a
sociometric choice rating of no increasea.

In the placebo contrel groun, three subjects showed a
sell conceplt scorce decrcase and three increased. The
subject with the greatest incre;se, two points, maintained
the game soclometric choices, seven, on test, rebest. The
subjcet showlng the greatest decrease in self concopt scores,
four points, cshowed an increasc in scciomekric choices of
four points.

In the deferrcd control group, two subjects showed
greater incrcoses in sell concept scale, with-seven and cight

.4 either of the other groups.

.

points, respectively, than &:

1
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Four subjects showed decrease in scores aad six showed In-
créase. In this group, the greatest decrease of ten points
‘was also the largest decrease in any group taking the self
¢oncept scale. The subject showing an eight-point increase
showed a four-point increase on the sociomeiric scale, and
the student with a seven-point increase showed a four-choice
gain. The subject with a ten-point dccrease in self concept
score had a one-point decrease in the soclometric mcasure.

The greab flux and apparent inconsistency between the
sell concept measure and the socliomelric measures, would
indicate the need for further study. A lengthening of time
of therapy and the intensity of the process of play therapy
seem to be indicated. As previously called for, a retesbing
of these groups at a later date would secm desirable.

The annlysis of the School Apperception Method was

dependent upon the clinical evaluation of two raters. The
raters were not informed as to the therapy or the grouping
of these subjects. To facilitate scoring, they were asked
to use the initial response as the criterion for comparison
as to whether or not the retest indicated improved or more
healthy responses, about the same, or s weaker or poorer
response as the third choice. The clinicians both stated an
awarcness that all the subjecis responded in ways thal they
wogld not expect normal, healthy, well-adjusted children to
respond., Table XVIITT indicates the swmmary of the range

dispersion of the total scores on the School Apperception
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Method as given by raber A, Rafer B's dispersion was so

gsimilar that it is not 3included.

TABLE XVIIT

SUMMARY OF WHE MEAN, STAUDARD DEVIATION, AND RANGE DISPERSION
OF THa TOWAL SCORES OF TiHXE SCHOOL APPLERCEPTION METHOD
BY RATER A

GROUP I GROUP IT GROUP I1IX
Test Retest Test Retest Test Retest

2l 21 2l 25 21y 30

2ly. 23 2l 22 2l 18

2l 21 2l 23 2l 23

2l 2z 2. 25 2l 23

2l 2y, 2l 25 21y 25

2l 26 2l 27 2L, 22

2k 2. ' 2l 2l

2l 27 2l 25

2l 27 2l 23

2l 25 2l 23
Mean .0 2.0 2.0 2L5 2.0 23.6
St. PDev. 0.0 2.4l 0.0 L.607 0.0 24035

While subjective in nature, an empirical analysls indicating
gain was made. Comparison of these scores within their range
is intercesting. 1In Grouv I, the experimental group, four
subjects gave improved responscs, four gave inferior, and

two remained about the same level. In Group II, the placebo
control group, four subjects gave improved responses, while
two gave ianferior responses, TIn Group I1ITI, the deforred
control group, three showed increased scores, six inferior
responses, and one remalined at about the samé level., This

dispersion scewrs to substontiate the conclusion that the
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subjects of this study were not well adjusted school
students.

Students referred to the Pupil Appraisal Center were
diagnosed and after a staffling session were recommended to
receilve therapy, 2s indicated in the categorical divisions in
Table XIX. The coding order was from an alphabetical list
which was randomized and has been consistent throughout the

study.

TABLE XIX

SUMMARY OF THE CATEGORIES OF REPERRAL DIAGNOSIS

Student Code ‘ c o 4 1 Spesch-
Wurmb e Sex Counseling Reading Hearing
Grovp 1
Ol M ' X X
05 I X
08 M X X X
09 B X X X
16 M X X X
17 M X
20 M X X
22 M X X X
2l M X X
25 4 X X
Grovp 11
o7 M X X X
10 F X X £
11 M X X X
16 M X
23 i X
26 M X X
Group 1T.1L
0l M L X X
02 M X X X
03 4 X X X
06 M X X X
i2 F X X
13 M X X X
1l M X X X
15 ¥ X X A
19 P X
21 M X
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This original referral indicates the direction of the
source of the subjects! problems. Sexually, the groups
were predominately cormosed of boys. Group I contained
seven boys and three girls. Group II contained {ive boys
end one girl. Group II1 contained seven boys and three
girls. The division of these groups was of nineteen boys
and seven girls for a ratio of approximately three boys to
one girl or 73 per cent boys. All subjects in all groups
were recommended for counsoling. In Group I, the expecrimental
group, e¢ight of ten were recommended Tor reading therapy and
five of ten were recommended for speech and hearing assistance,
In Group IX, the placebo control group, four out of six were
recommended for speech and héaring asgistance, In Group III,
the deferrcd control group, ¢ight of ten subjecls were
recommended for speech and hesring help., Individual differences

~as perceived by teachers and by parents, as rcported by

interview and recorded on the Wickham-Olson Behavior Rating
Scale, were reported in snother study.

The number of subjects in this study is fewer than
desired. This in no way hinders the adequacy of the analysis
or limits the findings for this group. However, future studies
should seelk to investigate as large a population as can
possibly be found to increase the significance of such
research. Rebtesting of these three groups at a laler date,

and increasing the length of Yime for therapy, may yield more

frultful data.
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More stringent control within the environment would
enhance étudies 1ike this onc. The experience of each
subject in his individunl class is significant. Obviously,
sone classes, groups, and teschers provide greaber en-
richment of lcarning opporlunity then do others. The opposite

also holds true. Subjects moving From class to class and

<

o

school to school will af'fect the results of a study. The
use of a placebo control grouvp in order to account for the
Hawthorne effect did exaétly that, Yhe regults would be
extremely interesting should this group be added to either
the experimental or the deferred control group, and the two
groups comnared,

The age of the subjocts'seomed to be inTluential in
the study. A4 more narrow range of age would probably vield
more significant data. Some of the subjects werc too young
to adecuately respond to the instrument. The older students
vwere approaching adolescence or were already through puherty,

aading @nother extrancous variable to the study.



CHAPITER TV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

Play therapy has been widely recognized as an area of
help for children. Psychiatrists, psycholegists, counselors,
énd educators in general have long advocated the use of
play therapy for children with behavioral, emotional, and
learning difficulties. A great deal of rescarch seems to
indicate its effectivencss. In crder to evaluate and compare
the effects of client-centered play therapy on children
referred to a child guidance clinic with bcehavioral, emotional,
and learning difficultlies, this study was conducted.

Subjects of the stuvdy were twenbty-six children, apges
six through eleven, in grades one through five. The study
wag concucted at the Pupll fppraisal Center at North Texes
State University. The experimental paredigrn was a single
clagsification cnalysis of variance on residualized scores,.
The children weye randowmly assgigned to three groups. An
experimental proup consisted of ien children, a placebo
control group consisted of gix children; and a deferred
control group consisted of ten children. Play therapy
sesslons were conducted for onc hour each week for len

¥

weeks of therapy. Fre~ and post-lests were administered.

108
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Increased mean score gains on the five varisbles indicating
chénge as a result of play therapy were hypolhesized.

Three counsclors al the doctoral level served as
theropists at the Pupil Appraisal Center. The methoed of
treatment was client-centered therapy supervised by the
Director of the Pupil Appraisal Center. Five hypotheses
were formulated regarding the effect of client-centered
play therapy upon the children in terms of intelligence scores,
self concept; social adjustment, and perception of schbol

t.

adjustment. These were based ocn the need of empirical
ovidence ss Bc the effects of client-centered play therapy
onn children.

The fortuliitcous data indicate thalt the experinental
group engaged in play therapy did not benefit significantiy.
Perhang follow-un studies or morve stringent measures of

assessinent shonld be made with the experimental group. The

hypotheses were rsjected.

Conclusions
1. Play therapy lfor the experimental gecup was not of
sufficient strength to be indicated by gain scores on the
instruments méasuring the five variables under censideration.
2. Some or all of the insbtruments used to measure gain
scores in keoping with the hypotheses were inadeguate to

make the assessmoents desired.
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3. Further research on the client-centered play
therapy under investigation is needed
a. using other ingtruments of asscssments,
b. using follow-uvp studies,
Ce sing o longer time of treatment,
d. using other treaﬁmcnts as an adjuanct.

.

li. Considering the literature indicating favorable

results with client-centered play therapy, even more
rigorous experiments on ite effectivencss need Lo be

conducted and morc critlical considercetlion given concerning

ite claims,

Recommendations

[ vicw of the findings of the study, the following

recericendations are nade:

Y. That the goals and outcomes of client-centered
play therary need to be more clearly deflined.

2. Thot more and better scales be developed to assess
client-centerced therapy.

3. That more sxienglve and intonsive studies of clicnit-
centored therony for iandividuals and groups be conducted.

Lo That were intensive investigations as to the process
end the place of the coungelor in clieat-centered play
therany be conducted,

5. The results of this sindy should be made svailable

to coungelors, teachers, adminlstrators and govermuental

officicls to aid in asscasing ccertain effects of short«tara

~

clioenl-centered play thorapy.



APPIIDIX A

SELF-ESTEEM INVENTORY (SEl}

Stanley Coopersmith

Please mark each statement in the following way:

If the statement describes how you vsually feel, put an X in the column,

"Like Me."

If the statement does not describe how you usually feel, put an X in the

column, "Unlike Me."

There are no right or wrong answers.,

1. Ispend a lot of time daydreaming.
2, ['m pretty sure of myself.
3. | often wish | were someone else.

4, 1'measy to like.

5. My parents and [ have a lot of fun together.

6. 1 never worry about anything.

7. | find it very hard to talk in front of the class.

8. [ wish | were younger.

9. There are lots of things about myself 1'd change

if [ could.
10. I can make up my mind without too much trouble .
11, P'm o lotf of fun to be with,
12, 1 get upset easily ot home.

13. 1 always do the right things

14,  F'm proud of my school work .

Like Me  Unlike Me
X
X__
X
X
X
X
X
X
LS
X
X
X
X
X
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Page 2 Like Me  Unlike Me
15. Someone always has to tell me what to do. : X
16. It takes me a long time 1o get used to anything new. X
7. I'm often sorry for the things | do. | X
18. I'm populer with kinds my own age. X

19. My parents vsually consider my feelings. X

20.  I'm never unhappy . | X
21, I'm doing the best work that | can. X

22. | give in very ecsily. X
23. | can usually take care of myself. X

24, [I'm pretty happy. X

25. | would rather ploy with children younger thon me. X
26. My parents expect too much of me, X
27. | like everyone | know. N X
28. | like to be called on in class. X

29. | understand myse!f. X

30. It's pretty tough to be me, X
31. Things are all mixed up in my life. X
32. Kids usually follow my ideas. X

33. No one pays much attention to me at home. X
34. | never get scolded. X
35. I'm not doing as well in school as ['d like to. X
36. I cun make up my mind and stick to it, X

37. lreally don't like being a boy-girl . X
38. | have a low opinion of myself, X

39. ldon't like to be with other people. X
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Page 3 Like Me  Unlike Me
40. There are many times when 1'd like to leave home. X
41. I'm never shy. X
42, | often feel upset in school. X
43, | often fee! ashumbed of myself. X
44, I'm not cs nice looking as most people. X
45. If | have something to say, 1 usually say it. : X

46. Kids pick on me very often. X
47. My parents undersiand me . X

48. 1 always tell the truth, X
49, My teacher mokes me fee! 1'm not good enough. X
50. | don't care what happens to me. X
51. I'm a failure. X
52, | get upset easily when ['m scolded, X
53. Most people are better liked than 1 am. X
54. lusually feel as if my parents ore punishing me. X
55. 1 always know what to say to people. X

56. [Ioften get discouraged in school .. X
57. Things usually don't bother me. X

58. | can't be depended on. X

X's indicate correct answers for scoring.

Lic Defensive Scale ltems are: 6, 13, 20, 27, 34, 41, 48, and 55 (eight items).
Maximum fotal score equal 50.
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APPENDIA B

SOCIOMETRIC MEASURE

Three Choices

If we were to change the seating arrangement for our room, whem would you

. choose to sit near you?

A,

C.

If we were to divide our class into small groups to work on class projects, whom

would you choose to work with you?

A.

B.

C.

i we were to divide our class into small play groups, whom would you choose

to play with you?

Ao

B.
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