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CEAPTER I
IRTRODUCTION

The measuremeni of personality hes besn a 41ffisult
mattsr becauss it has beon approsehed from so many differ~
sat theoretieal frames of Tefersnce. JInterests, attitudes,
and aptitudes havae desn messured, traiis have been identi-
fied, snd segments of the totality called perecnality have
beon under serutiny from many 4iffereat points of view, Be~
havior ss a manifestation of the sdeptation of the total per-
sonslity within the environmeat has been obaerved snd wsed
a8 ons dasis for desiding what the personality must de, Xaeh
of thess iz aa approsckh to the gestalt of the personslity by
exenination or messuromeant of one of the segnsnis of that
personelity,

X% was the rosent theory of Prescott Lecky(5) eomeera-
ing the self-conecespt and the sonsegquent developmant of the
phenonenclogieel fisld approach 2o ths study of personality
by Saygg sod Conda(s) whiek haw given us & now frame of ref-
sreno® in whieoh to postulate a theaory comceraniang the sore
of the personslity. Is 18 eonsiéered that other obeorved
oharasteristios are sinply nsnifestations of the quality
of the total personslity and, ss sueh, eontain spesifie



charactoristien 1dontifiadle with that totelity. The sim ias
that ome wishes to fiad one measurabls and quantifiadle char-
soteristie which will consisztently de svidenaed throughout
all of a person's observable qualities and behavior,

It is theorised in ihis dfsseriaiion that the self-
sonsept is that sharscteristie. Carl Rogers(6) hﬁi'pcatuﬁ
lated that a person does mot sceept ldess at varianes with
what ke eonsiders te be true or sharssteristie adout him-
self. This is evidenced by the faot that a oein:dlia'is'
2ot resdy te scespt therapy aad work for & chauge wntil he
has reorganised his "f1e14* or self-ccneept so that the
ehange is in the direetion of the internslised self.

Neny self rating sesles are purporied to be messuring
the “ioii iclt.“ Many tutlt!ountiros'ero seid %o bs reflect-
ing the desire for mekismg & good impression snd thus to be
rttiihtiag the expested or "faenl self" as one ianil-ti;h
etiori'té:biul!Vl Rim. Ratiags by one’s pesrs, however, are
often &t varisues with the person‘s evelustion of his owm so-
efsl stimulus ssore, or the rattags whieh he believes thet
others give him. The thoory of this study and its related
Aypotheses have been tovtiépol from the literature ¢n¢ ro;atxnh
aoaqtrniig-ctlt*actuurotnnt and 1&-;1;114tt10i sgainat outside
sriteris. | | | :

‘Some of the literstmre proposes that a person Xnows him-
self best. Some of it slso postulates that he has s eertein
amount of iasight inte his astual problems and that ke is
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rouliiti. im bis self-evsluations. It fe hypothesised here
that if this researeh finds sonsistensy im a person's self-
sonospt, iz how he iz regarded by his peexs, iIn how ke per~
forms is the asadenmie situation, and in whether his beha-
vier esharsetoristiex sre typiocsl of good or bad sdjusiment,
Justifisation may be found in sonsidering the messurament
of the self~-eonespt & repressntative and valid masseure of
the total persomality.

Etatement of the Preblen

It'il_;rtlznilﬁry'ta tho'rocot:th of this ctttt that
seif-somespt and Whet it yepresents be defined sad thst o
asans do found of validstiag what 1% purperts to messure.
Loaty'c'i.!ixitiun(S, P. 1) of self-ooncept is as follows: |
"The individusl defines for himself the nature of thet to-
1811ty whioch he fe: the dymamic pattera of orgamisstion of
steh individusl vith partieulsr referense 1o the idess and
sttitudes whieh sre iis elements.” Leeky relates this self-
soneept to the primeiple of usity Sy ctaiinxlthit the ﬁri-t
need of am organism is te matniain 1ts mentsl orgamisstion
22 & unified whole; further, the 1doas that are comsistent
with the yntttria of the strustive temd to be sssimilated;
ideas whieh are Inconsistent with the organisstica of the
p.ruén’o sslf-eonsept are & threst and must, therefors, io
resisted in order to msimtain the dynamic eonfiguration
vhich.ihp perscn considers to de his real sslf. This prim-
eiple of the unity of the orgeniam leads to the theory of



self-consistenay which premises that ihe individual has &
unigue organisstion of 1deas and atiitudes whiech are moquired
through sxperisnse amnd wvhioh sontrol the Righest intellee-
tusl funetions and the behaviorsl memifestations of tha er~
gamism,

It is the scespted hypothesis of this dissertation thet
the "meladjuetod® have & poo¥ sclf-somespt, thet they do net
alvays have ronlistie imsight imto how they stend with their
peey group, sand that meny of their patiteorns ar'bchtvlor rop-
rasent the atienpt of the orgsnism to defemd itself eguinst
threat. Iz dolag so, bekaviorsl shevactoristios ere menifes-
ted whieh are mot in aoecrdancs with-ayproiad patisras of
sosinl behavior anseepisble $o0 tesehsrs and shildren iIn the
scaisl milieu ms defined by the aversgs -ar usual el;gsroén in
the widdle grades of & iypiesl Amerisan sehool. Conseguently
these people are not sassptabie to their pioiu and this fae-
tor alons ervates more insesurity and more meladeptive beha~
vior in sn effort %o eompensate for the feelings yf incdsqua~
oy and ngwurthinqsa and inferiority gh&ch-banhart th# perecn
to the point of high smoiionelity und cause » deeresse in the
quality of intelieetuslisation. X+t is in an sffort to deter-
nine what sempromisen this st:uatn:ilatzou of ;irgautzity'%hat
thia redsarek has found its prineipsl Purpose and has deter-
mined 1ts methodology. _

The well-adjJustad person is often dofined as one ¥ho is
able to wanage his own affairs axd to-wope wit# his dsily



savironmont satisfaetorily., There are many shildren iz the
niddle grades !ﬁn, Leganse of dehavior patierns ané orgptisa-
tion# of pornoail!ty whieh do not. make thia-highly shosan hj
their peers o oth-r taaocitttc, hatono nawt lné nOTe "nut or
phese” with thelr scelal elimate 1n t&u aversge axaaaruea.
These poople are roferved to, in sommon svary-4sy ltexns, as
the malsdjusted. The maladjusted persen for the purposss of
this etudy esn de defined, by eomparison with the prior defi-
nition of a well-adjusted poraon, as one who éuaa act mansge
kis own affairs snd eope with his enviromment satisfaatorily.
It s the hypothesis of this paper that he will menifest a
poe? of low sqlfméaanopt iﬁ somparison with thssc who are
Jadged to %o-waii-aljuttta in the classroopm situation.

If thers eun be touni some seientifie baaia for ba110v~
ing thnt wmaladjusted, uttctop%nhzs shildren presont thnir
utrivlng oy aggressive or titiirttisg bohaviar patierns be~
nausl_or thely efforts to maintain unity im the organisation
of their self-gonespt, it nax'b. posaidle ia work aui jnxa'
of helping them to develop insight, to waderge therepeutis
situational shenges ikrough the ernug antivitiac néeqasihl&
to them in their snvircament, and to reoygauise their beha-
rviop ptttarsa.in tq;ardinat with a more realistio and accep~
table aelf-conespt. The need is manifested in hmny olags~
reoms foxr suek an insightful attask upon the probdleme cf the

melsdjusted, Gerteinly a better understanding of the Ldsas
!hiak nhillrtu have about thlnnnlvct would de ef valus,



The tirli_preblan p&a:sxta& by this stxdy is to adapt
and vslidate & segle for the msasuramsat of a persocn’s ideas
about kinaclf; This sosls has htoa'rotita( treﬁ Brownfaia's
Se1f-Eatisg Iuventory(3) beesuss 1t has been widely used aad
has eatogéiici whiek seoen t§ incluiﬁ aocet sspects of the to-~
tal personality usuaily rsrioetté in aclr?ratinj taste, In
order to git s Jndgmantanatsido'af tha peer growp, th& aTi=~ “
teria used by Berger{l} end Zhesryer{7) have ‘sexn adaptaed ané
envodied iateo 2 t:tiﬁg seale mo that ttachsri 2 other obasyr-
rérs could rata a studant whon thhr sonzxider to b self-&a-
septing or self-rejecting, i.0., childrsa with a bhigh aelf~
aéuoiyt sné ehildren wiikh s low self-aonsept. It ia alia
desizenle to Imew whether ohildren of the nlddle grades oam
vais esch other objsatively. A third seals, sliso a cpnétnﬂéu
tica of the !afgir-ﬁhnorqr ariteria has hean dsvelopesd for
$htis purposs, It was plsunsd to use three scales to seleot
groupd of *highs® and *lows® for furither somparisanms.

The ssouring of reliability data with the first araft of
tk& seif-rating scale was ons step prelimimary to the ﬂti.at
the self-rating imetrument in ke prinmaipal study. The rovi~
ston of ithe wording in the solf-rading seala'waa %180 asesaz~
sery in order to he sure thas fifth graders soudd reénd ead
somprekend the desoriptive items,

" Au expected result of the comparison of the thkiq_rut—
ings would be to deternize whether shildren {n the middle
grades heye sooisl imsight, i.9., whethor their ratings of



self are consietent with peor ratinge and/or teseher ratings
and whether thess fiandings are supported by the resulis from
other aspsets of perscrality adjustment such as sosiometrie
nessurensnis and delavior classifiesiions,

The next problem as delimsated hero should de 0 examine
the results of reting sesles and tests, to seleet groups
netshed on XI.Q. from among the "highs” snd "lows" dsterained
by sgreement on two out of three retings, and to sveluzte
the sooiometrie and ashievenent test results of the matehed
growps., The purpose of this step is to sssertain shether
thoas pupile rated lov on the above oriteria sal sotles ars
slso the isolaten or fringers sseordiag to mociometrie mes-
surswonts, It should show wheither these rated high are slao
highly ehossm on sosiometric eriteria. It {e alse important
40 this stady to fiand whether thers is & significant 4iffer-
snes hetveen groups so msteded im sheir achievemsnt on two
different achisovensnt Sests.

It will fuxther eontyibuts to tho resssared to find whe-
ther there {is & reletionship Between low seores or ratings
and elassifisstion of pupile making those ssores or vatiags
by ths Seacher im ebarge, indieating whether she eonsiders
then melsdjusied with reference to ihe total sahool sitan~
tion. The inspeestion of the lists of ckildrom cunsidered
problems in slassroosn managemexnt will show whether they are
predoninantly shildren identified us having & Rigk self-con~

sept or & low ome,



Purpose of the Study

The purposs of this study is two~fold: (1) to svalu-
ats an instrument for messuring the self-eomespt of middle
grede shildven; ané (2) to deteraize the welatioaship of
s middle~grade shild's self-soncept to his peer status,
his slassifisstion by the teacher as a prodlem ia behavier
or classroom management, and to his scadenic achievement.
Por the purpcses of ihis study, the self-concept is defined,
not on the basis of a self-rating seala slome, dut on the
basis of that ratiag plus Both teschers’® ratings and peer
ratings on eompazetive eriteris, |

The iater~reletedness of purposs is evident. To se~
eonplish this two-fold purpose it is necsssary that one
hypothesise, on the basis of the dody of theory developsd
in the revisw of the literature, thet & person‘s seif-oon~
~aept 18 relasted o or reflesisd i his badavior patieras,
his relsticnship with others, snd his scademic suocess.
To achieve {his purpese certsinmhypothesss ars nesded, with
s wide sampling of midile gradse populations to lend statis-~
tiesl signifiesnsa to the tesiing of these hypothesss., They
aéi-ct&toa'ah'tnlli!ux

1. It f8 hypothesized that the persen with a high

seif-ecneept will be:
s, Righ on ao&tbn»trio-npﬁcuwunants, using several
- eriterin,



b. Pressnting bahnvéer pattorns cherseteristic of
good classroca sdjuatment,

¢, Aehieving in sescord with his potential in the
aeadonie situation.

2, It 1s hypothesised that the person with s low self-

-sonsept will Ye:

a. Lo¥ om soslometris messurements using ssveral
sriterie,

. Freseating:bsdavicr paiteras charseteristie of
pooY sluasroon adjustnent.

¢. Aohieving bslow his potential in the scadentie
situetioa.

It ihus becomes the purpose of this dissertation te
test these hypothesss and to evaluate and interpret the re~-
sulta in order to find implications for improviag: (1) the
self-coneept of the individuels within the classroom, (2) the
interpersonal reletionships vithin the groups iz & elaws im the
niddle grades, and (3) the tescher's understending of methods
for ideatiftyingy and helping the maladjusted ohild in the mid-
4le grades,

Linttations of the Problem
The aubjesia for this sdudy were approximately 500
pupils from sixteen separnte Lifth grade elasnes, lino_ef
the alssses were from the towm of MoKimney, Texas. Seven of
4he alasses were fyrom the oity of Irvimg, Texas, It was
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sxranged for the puplls to be given ceveral tests, beginning
st nid-sementer, Tho first test given was the Califormis
pept, Elepentary. Form €6. | |
Seoond, the test shoson for s self-rating was the vevi-
sion of the Brownfain sriterfa, (Appendix B.) 7The seores on

the twenty estegories of ithis teat comprised the Self-Ratismge
raw ssore, Arrangement of pupils within esch elase, in rank
order, with divielon into quartiles, idemtified the highs sud
lowr for : somparisonz en itwo other ratings, |

The third evaluation was « tessher nominations prossdure,
an adaptation of ths Rergor-Sheerer eriteris. (See Appendix B.)
The number of pupils selested by the teesher as being high was
1igitsd tc ocne fourth of her olass, the selseticn of peraons
noninated 28 low on ihe seespience-vejesiicor eriteris belng
linited to the same nundsr, Only aominstions for the upper
fourth and lower fourik vere treated in thie nominations
teohnigee, .

The fourth eveluation wes from the peer group. Nomina-
tion of five pupile Bhigh on aanparatirc-uaceptnncu-rsjqctian
oriterin, and an additicnal five dssigneted as low on these
sams sriteris sonprised the total nunber selested By ssch
pupil. The Caaoriptivu eriteris used for thie noninations
romm were also from the Berger-Sheerer {temn, but simpli-
titd and re~worded in the vosabdulary of middle grndo ahil-
droa. 4lthough only the upper aad lower qnurt;lnn vore
used for comparison with the other two ratings, it was
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necesssry to use frequencies, 4iffsrent seores, and tabdu-
lations for all stwdents inm sach elsss to arrive at thess
guartile rankiags. | | - o

The selection of the group designated as the "Righ
self-scneept group” was linitti ‘o thana iaaivitpilo 5&-
exuring two out of three fourth guariile rnaxtnat on tht
thres ratiag teshniques Coaotﬁbod edove. In a like nmanar.
those pupils dtlzgnltcd as Wslonging to the "lov self-con-
sept group” were 1inited to those reeeiving two cut af thrse
tirat qnlrtilo ran!!u;a ox these threes technigues. |

!hn intglli;aaao tent ohossn for this research was thg
Saliforais Jest of Nemtal Naturity, Elesemtery. Short Fora.
¥hile ssores for slil pupil; iaiﬁag part in the study were
tatuintnt for the individusl elassss, only these soores of
pupils imeluded ia the extremss, the highomvlf-eenaept
group anéd tke low slirFaunagpt group, vers uesd ia the
-utahiaai sad farther comparisons.

s»:iuatiri§ tesis were given ox two aritcrt:,_iiu;uﬂ-
ing doth work aad plsy sitvationn. The Bonney-Yessenfen
Sosiogzaph was used fer thﬁ individual classon, and the deia
tﬁlﬁ sesured somprised the dasis for sowparison of pesr
status of the {ndividuals somprising the twe finad groups
at the #ntitana in self-eoncept and matohsd om I.Q.

. Yhe eslapsifisation of puplils as deing bahmvi§r prodlens

of prodlems incelassroon -aanztniut was acscuplished by 1)
the klihcvinx of randon ittl.ea individusls xnd types of
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behavior sonsidersd ss "prodles”, (2) the preparation of s
form emdodyiag these prodlen elassifientions, sad (3) the
nsuing of pupils from esoh slase whe wers desigmated by the
teashor of that eless 88 falliag iato any or eash ef the
problom sissaifieaticns. The individusis maned through this
teshatque somprised & growp furtber examined for their renk-
iug in self-sonsept slsasifisations.

The final test wsed was he Salifernis Achievemens
Test, Kismeniary, Form PB. Trestuent was the iabulsston
of resulis for all slsases, dud stetistienl somparisons wers
1imited to the sooros for the fimsl matehed growps. |

"~ To eatimnte reliability for the Self-Rating Yest, two

slssses were sesured from the Bridgeport, Tezas, soliools in
¥ise founty for test-retoat Suta. Twe alasses of tha ori~-
ginel siztosn were slsc ratesiod 3o find relisbility ecoef-
fisionts. Retest intervals were from twoe weeks ito three
sonthe, |

The seops of ihe study gives welght to the possibvility
of making rather wide sppiieation of the findimge of the
reseureh. Since classes sslested for the study fmcluded both
urban and smsil town sohools, it is expseted that the find-
ings will vepresent » normal sampliag of the pepulatian in
the niddle Zrades.

Soureea end Avelladility of Dats
This Qisaor*itian'lnazudoa dets from thres sourest:

naterial from two pilot studies snd a Iarge asxpling from
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the riddle grades in two nesydy towns, The pilot studies
furnish dsskgrownd materlial feor slowing the need of 3 gimple
st for measuriag the self-conoept and material soneerning
feslings of self-referensce whiek middle grade okildrven fre-
guently have, The firet pilot study wes male In Denton Gounty
iz the Auwbrey Pudlie Saslicols; the sesocné pilot study ves made
iz Munos Bousiag Zehool in Homolulu, Newaiil, The groups
tested (x the principal study ers from the Pudiis Bcheols at
¥oXimney, Texas, and from twc slementsry sehools in Irving,
Texas.

~ Data for the present study were sesursd from epproxi-
astely 500 students: some J00 of them wers from the NMeXimney
Public Sehools and 200 from the Irviag Publis Sehoels., All
studeats were in the fifth grade., This grade was sclected
byc;una previous situdiss throwghout saveral predes had marked
the £1f4h 2s the sarliest grads whieh sould handle ithe cea-
copis sontained in the Belf-Ratiag Seale objeetively sad with
!ilthvtxy 1ittle dirffioulty in underatnpding the voesbulary,

 Syweizen tests indieants the sategories to bs evaluated

iz order to odiein somparstive Zsta for the staiistisel en-
alysis at'ittttaq-ant&ritlc.* Other seursss of &xta for the:
evelustion or_tha findings of this atudy are %o b found in
thi'zusqurgh of many peoprle in the fisld yt&_hnva hosone very
taterested, In the last fow years, ia finding velid

*See Appsndix, p. 187,
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iastrunents for thes msasurement of the total persomality,

Mueh of this literature poiats uwp vtrieug aspeets of this 4is~
sertation. ZThere have been ssversl studles with ohildren at
this grade level, dut the sombimation of ratings, socfiometiies,
and batteries of standardized tests in this inveatigation fis
Poth more somplete and mors signifieant to the ares of the
self~soneept and its importanse te the sisssroom sdjustiment

of niddle grade ohildren.

The soeiomeiris tests huve made use of the Jonusy-Fessen~
488 Nenual end fosiogrenk materials{6). Two separate eri-
teria were ussd, Iinslunding doth werk and play sitzations as
s bseis for meking sholises. The resulis from the tadulations
oz the Spsiograph wers used to determine guartile renkinge
for stuisats in sll slasses,

The 1;%&311;03;0 and sehisvensnt teste chosen wers the
vell-mown and widely stanfardised Saliforals Yests. The
used to fiad intelligenee ssores. Iwo forms of the ga)ifor-
als Ashisvement Tast, Elewsniary, Zerme £C sad PP, wers sa-
ployed, the same jest huving deen used slso in doih pllot
studies,

The form for the Self-Rating Test was sdapied from the
Brownfein Ssif-Esting Inventory, College level. The prinei-
pel sstegories were kept, but the senling was changed o »
five~point deseriptive fora suitabls for uee at the fifth

greds level. The oriteria for the teachers' ratings ené pser



15

retings which were used with the Self-Rating Seale to selest
ths bigk sad lov groups were adapied from the Berger(l) and
Sheerer(7) sriteria, The forms of sll wers mimsographed and
glven to eneh ehild individuslly, to eaeh tescher in suffi-
sient quentity %o furnish a separate rating shest for Mer
tvanty-five por oent of highe and twenty-five per eexnt of
lows, aad to eask child for separate noaianstions of Self-
Avsopiing end Self-Rejocting persons within sack. Speoimen
forme of these tests will be found in the Appendix,

Material for the blank form ussd to desipunsie those sin-
denis olassified as problams in elssercom mamsgement of be-
havior prodlens was odiained thraugh teaschey la:ftrﬁhaan and
suggestions and it ineludsd ths nsterial of Charlotte Buhler
{4, pp. Bﬁ*&)}.up£§‘ her prinoipal estegories of slasaifi-
cstion of prodlems of the emotionslly disturbed. Beéparate
sopies of the olassifioation sheat were given to esck tsscher
for hsxr selectilion of students falling into thome seversl
sstegories, A sopy of this elsseifisation aheot is included
in %be Appendix,

Thare were mixtesn elasses ussd for the prineipsl part
of this #issertation, Class sise rsnged froa tsnair-tavug
to forty-six. Ineomplste staticties nsussd the fimel nusber
%o drop fren-ﬁ}? to 472, with & monn clasa ting of 29.5 atu~
dﬁnit._ Ths testing pexriod wes Iyom Jamuary 25, 19%5, through
May 19, 19355. The first and last %ests deing ithe Aehiove~
ment Tests g0 that » time imterval comparative to the
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tou&ittr's_t@rk sould de arramged. Si:$sna-i'ac§c¥t,.nin¢
principale, one superviser and cus superiniendent wsro ilater-
ented participants In the research, These persona received
charis and statistiesl reporisz portinent to their needs ia
sheh sshool situstion,

- ¥inal tabulstions made statistios availalle on 472 puplle
in sixteen F£LIfi2 grsdew, Thiz asmpling was lsrge encugh to
provide for 122 pupile designated as "Migh" and 110 classified
a8 "lows”, Trom whieh the finel groups of sixty-seven paired
sompariscos were secured, Pelrings were msds on thes desis
of 1.Q. These two finsl groups were ussd to test the signirfi-

sance of the differances botwsen them in several aress.

Prnai&!t.ﬁ and Treatment of Dais

| The first step in this research was the selection of
-nhaaln far thn exporinent. Selestion was n;dc through per-
sonal sontaeis with one swperviser in MoXkinasy, Yexas, and
vith one of the prineipels fn Irviag, Texes. Both persons
affered thetr sitwations voluatsrily when fa a dlscussion eon-
n.riihg the iwyi o resesrch o bv dome. Uffers were aaquttd
and ni&sr_tontgett nade pwwliainirr to notiiaj uﬁ the lcépi
of tii problﬁi. !t» final :tta;tzoua oaaozaiti et #ix schools
in !%ttnnay and two schools iz Irviag, v!th a totsl of sirteen
tifth grade olassss, lgrungon»at' wers nsde for the t#at!n‘
) it&rt iunodiatoiy uftti nid~gomenter in JSnuirv.
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Sohedules wure sei up for ths firat round of testing and
given %o the individusl teashkers by the superviser iz MeKioney
axd by the primeipsls in Irving. The fliyst test which vas
given was the $aliforpie Ashisvemsnt Test, Elspentar;

C¢. Testing Wegem iz MeXinney duriag the weex of January 25,

1953, and wee finished in six daye. A1l testing wes dome by
the reseszreher ia this sase to guarantes uniferaity in test
results. Tesiimg followed Immediately st Irving ead waa eom~
pleted within ssven days,

Sohsdules wore made for the sémiaistration of the Selfl~
Bsting Sesles, Sesshsr Ratinge and Peer Ratiage. The ori-
serion tests iz this investigation were {1) the revision of
the Brownfein sssle: far :nlauring tht Self-Consept, (2)
tcnthtr nuninatiass for Salr-lqaapting and &tlt*!wsanting
Persoms, sud {3} Pupil Bominations for Self-Ascepting and
8§1tnnojb¢$£ag Pozrsons. The Ssif ﬁancspt teet in thiw stundy
was given the name, "How I #gts 373&1:”. X% hes 1tgn$y §t$¢-
gories witkh s tivvfpeiutriaule an_itéh aut‘gugx_fer #§§igﬁ§-
tion of ithet deseriptive statesment vh&ii-vnuld best ropresent
bhow the individual fsels sdoul himself. _?&»&o‘inxigytxt_hp-
§in with the most favorable rating sad scatizue te the most
untivaxthlo. The five asoais yain%a wore waigmx»ﬁ 4, 3; 2, 1,
sal_a. The highest possitle score wes eighty pninta and ihe
lowsst was sero. When the resulis from the sizteen slavecs
wore complets, ssch vlass wanm urransuﬁ-viik the pupils in
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rexk order, from highest ssors om the self-raiing to the
levmlt. Eaeh eltls roll was them put on & nmitar sheot i
thit order and thn upper ll# lovtr gn;ttizcc nnrtti fnr tar~
ther ca-ytrﬁcaat with the ntlﬁr rttiagt

The pltr rttiagu and taaahtr ratiagn.vwrn given st &
4iffsrent ll%a to insure less carry over or 1n£1utas¢ trun
prtviann iﬂttl. !hn tenchers’® aating :utlo is in twe ditrarunt
farnt one u&o-t is for nomianstion of the 801r-£e¢¢pttag
Person; the sesond, for-nominsiina of the Self-Rejesting
- rlraaa.. Teashers wore asked to £ill outl & ssparate sheet for
ssah liuloni so sominsted wnd to selest s number of tfu&ouit
otuivtlont to twenty-five per Otnt of the elsss in enek in-
stansse, !ltnii wors 1¢ft wiih the tﬁalhcrs and pict.ﬂ up ad
Q_lutqr-;&np to insure thgt-thtr had pleaty of time to con-~
siger the sominstions. In most instances, chesk ants-t@ru
plcctt ¥y those of the twenty sriteris whied tﬁrq naed té |
deternine ihe typs of ptrtai uﬁloatca_ter tgih of the two
groups., '2&0:# ;3:0“thQ sriteris a‘#ptl! fron thi_ﬁtrg*r*
sa;d?«r{i, 7) sxperiments.

The peer ratings for mse of the studeats vere z:_tvﬁ
ltp;ritt forme. Oms form wes for the Belf-Asespiing Person
while the second was for the Snlff!ujtating ?tfuaa. There
ware ten sriteria rof_ablcctinn on exsh form. There were
five blamke st the botitom of eash page, and thn -tadtnti worse
ll!" 20 nnniuatn five self-liking persons !ha would fit the
ariteria indicated anéd five self-dinlikiag persons who were
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dosoribad in the eriteris for that form, Fregusney tabu-
l1ations were made for botk Foras and diffeoremes »oorTes used-
to venk order within the elsss on the dasis of thess twe momi-
nﬁtiént teshnigues,. Doth Pwer ratings sud tescher ratings weve
plsesd on the inttor shart for the olass which had already
besn meds up for the self-ratimga., The “4* was used to indi-
sate uppery quartile and the "1® to indisate lower guartile in
stioh caB8, |
The selestion of & person 85 bslosging o the growp of
pupile kigh in self-sontept wae determined by designation of
thons persons who received two "L'a" out of thyes 1in g&t#iili
rankings. The seleaiion of & person s& belonglag teo the group
of pupils low in melf~eoneept wer deternined by tssignetion
of those people who ressived two "1's" out of thres in quar~
tils rankings. The number of pupils receiving two oud of
ihrui ur botter spper quartils rankings wag 122, the nunmber
receliving two out of three or betier quartile ramkings of
lewent fourth wes L10. Yhess pupile were put om seperate
sharts for further conparisons,
Short Form, ven than given to all elasses. I.Q.'s were de-
termined by the uwuel method using the mentel age ond the

chronslogiesl age. These scores ware tabulmted for all stu-
dents. ¥he Intelligense svoree for the growps high ia seif-
conespt ard thows low in melf-sonnept were ithem placed on ihe



sharss for purposes of obteining matehings, For econvenisaee,
e fregusney tabuleutition was made for both groups te &etsrmine
the possidle numder of good mitobings., ¥hen the yule of
veing scores with not less thsn ten per sent of the range ss
Sifferonees vap followsd, nsarly squivelent means were ob~
tained for both groups snd sixty-seven pairs vere matehed,

tks\tbanny#rrctcnﬁtniz) Materisls wore used for the so-
elometric tests, sone of them givem sround Yelentine's PBay
sud sope sround Neeter, the eviteris Deing set up for the
vbvk'ana-ﬁxty situstions related to those holidays in_arﬁa&
to give 3 live intercst iz msking the selestion, Voting wes
dene an-iht_tatil nunbored elips and tabulsted crn two meparats
Soeiographe, one for the work selecticas and ozme for ihe play
#slestions, The votex reeelived By esch student were eslen-
lated for both eriteria and sdded. Tersaniages of total pos-
sibla votss were saleunlated for tha matebad groups.  Results
of thess seciometric tesis and the chavris werve givea to the
teashers of sach eluss, with tha result that wwed intersst
was xrontsd sonesraing fiadinge uné interpretationas, The
fimal peresatages wers plused on individusl eharts for iXe
natahsd growps,

‘Conferences with tewabers during the first two months
of the coneszter brought muok frultful material scroarning the
types of behavior probleams presented by pupils in eash elass.
Suggestions weze meds as to slassificetien and & speelaen
elansifiontion sheet was developad. This sheet contained six
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sategories related to the prodlems most frequently nentioned
by the teashers ss deing most sommon in clessroom management.
Teashers ware than saked to indicate whiek studenis in sach
slase would de categorised by each of those olaseificationms,
No set mumber was desigmated; soms tesehers numed five sta-
denta, soms mamed fiftsen. In some of the olsases, mo one
wes nsmed in some of the aixz eategories. Thess vesulis were
doveloped into & frequemsy table with a total of 151 indivi-
dusl prodlems being designated. 8imee some studests were
mentioned in more than ome category, a totel of 122 pupils
wore namsd throughout the sixteen classsesn. Comparisons wers
then made with the puplls mamed in the high and low matohed
groups, Tadulstion was mads of frequencies with whisk these
students from the matshed groups ind from others felil ia each
category. |

The sesond Achievemsnt Test wes given during the last
two weeks of the spriang ssmester. Theee wers given the same
tresinent as the first, with comparisons being made in &if-
ferensex in total schievemeni made By the mateched growps of
highs end lows,

The statintisal treatasnt of the results frox ihis ex-
tensive testimg was as follows: (1) total results were tabu-
1ated for all sixtesn slasses, {2) total results were iadu-
lated for sizty-seven pupils ia the high group, (3) total re-
tulti wexe tabulated for sixiy-sevem pupils in the low growp,
and (4) the means of thess matshed groups were evalusied fer
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their statintiocnl signifiecance and implications to tesehers,
sounseleors, and persons Interested in child developmens.

Pefinition of Terme
1. Ag;iiisgig;ggggng; ke degree to vhieh & person rates
imsell as high on the oriteris of Self-Asesptance.
« ARRTOERiye: 8n sdjestive whiek applies to the pupil whoe

svidences punisbing or retridutive behavior diveoctad
sgainst shildren in his pesr oulture oy adults.

3. g}i%;ggg the feeling & person hee for any psrtieviar
situstica or persom.

4, Aptitude: thﬁt astural or native ability which a Person
”235855”15 & mov anvireamenial eet or situstionm.

5. !!h¥§i¥£ : & qonsisteney in bekavicr responss in
. ar t [ tun 1ona.

6, % payior problems: #iffieulties which srise ows of the
Aterpersensl velationships of pupils within the slsse-
room with their pesrs or tesshers.

7. g;aggxgg._;Jxv_ spit $he proeess of helpiag pupils to
saintain s g04d4 adjustment under esonditions found

in thn avuwaginclnnuruaa in the aiddle grades,

8, %iiiggasggg_ t 4he setting up of situa-~
4 oﬁt or s rde a8 2 # for Judgment of how amd
in what relstionahips sholees shail de made.

9. Qggfgggggz; the dsgree to whick a person raatin: hi:uclt

_ gk or uppar fourtk on the self-rating sesle is alse
high in the ranXiang of others: his peers or iis teachers
or other adults, VWith reference to the parson who ranks
Rinnelf low on the self-rating sesle, ke ocongruensy
is the dsgyes to whisck he ix retsd lower fourih in the

rankings of others.

isiaterested: the quality of showing 1ittle m.mt.
offort, or oaaplratian clsnsroon situations,

192 LY soonrye: the differsnes deatwessn the evaluation
s porsox makes of himaelf as ke thinke he is snd
th» ritia: he zives of the person he wouid itke to ds.
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Epetionsl sapansiveness: the degres to whieh s porscn
skeossa his peers on eny given eriteria, :

13. Zapathy: the undsrstanding of how other piupzo fesl.

14. Drame of refs Zspse: terataclogy from Suygg sad Comds(2)
‘reforring to & porson looks st situstions from his
o¥n individusl point of view, _ _

15, Gegials: the persoption of sny stimulus or situation e
s.vhole and in terms of a pro-oxisting ergusisation;

the organisationsl and Sategrative £i934 of nay inter-
soting orpanism. : :

16, Inferi ggn% ity ingms: a aﬁf-?&vﬂmiiﬂ h’f sot Boing &
Person ¢ % of mot heiag sesspisd by one '
-aggosintas or pesrs, o :

7. ! axn sdjestive deseriding s person whose bebavior
peSierne are aot in scsordancs with those of hiz peer
growp et siniler to ke desdhavier patterns of peruons
in youngsr peer group.

is8. m %3, ;' t the :p;‘!lmi!t,' s svidenesd 2y 'ujw'uofu 'n
deaeription of how he would 1ike to bs,

19, Malsdinsted: a persos whose interperscnal welstions with
the pesr growp and/or sdults is sush that be 1is not
sansidered as eonforming to peer oFr grovp standaréds,

20, Pesx .-_'.sm:»-kot.wpy-mauhuchmby
M9 pesyra or any given eriteria. .

21. Yergetved spif: the peTsORslity as seen by others in
the environmsatal mflieu of the individuel.

22, Realistis:t & comesption of retings may be said to be
realistie 1f & person ean judge how other people feel
townrd hin to & high depres. _ _

23. Re. - 9.5_ 4fs for the purposs of itais avady;, ré-
Jostion of seif 1s said to W & perscn's rating of
hixsels e the “Now I Hate Myself™ seale and faliiang
iz $he lovest quartile wiil designate the person
for further eompariscas My ths aoninations prosess.

24, Mn%&a the total personality of a pméﬁ.\s&_it is
erganised and operates within ki snvizonment,
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25, ~pggepting: s person ls said %o be meif-maespiing
ke rates himself 2ish on the ;olrwrnttu‘ soxle
““ in this “tn&,o

26, g_gg_ pespi: "An Imdividusl's self-definition of ihe
tul 3 % he 18t the dyasals pattern of orpganisation
in that individual with pavrtisulsr refersnes to the
iao;a and attitudes whiok are its elements,*{1, p. 3)

27, fe)f-gontijengs: that qualitly qt aslf-definition whieh
. ana?iew s porson to aske individual and puryaaiv;
value juﬁgnmntl in nevy !ituatienc. _

t $hat wnigue argaaisaﬁian of idttl tas
t tﬁins uh & person hes whieh he has sequlrad

thwoagh #xporience sud whick he miintaing and en~

hanoes tkroudh prodeternined ssleeiive procesaes,

dprt & person is said to be self-4leliking
 sgaingt the orgamisation of the reel
or ovid&a% nelf because of dimaatisfastion with his

proocat orghaisation, '

30. §g§§uig;§¥g} & porscr m&y buc seid to be self-liking whem
s asil~organizailon onadles hinm 4o meke walue Judg-
wents in assordenes with the demands put upon him in
Mas saviroanent axnd te n&intuin organisation without un-
due proaanrt or threst.

31. feif-pelssiing: s parson may be said toc b anif-rtjtuting
vhon e is #c swars of Als limitations that he is under
threat from the envircoment and fesls 1na§ptb10 of
najindaining his organization,

ﬂggéﬁg_gzégggg; that environmental situation whiek com-

tos iate and sonsiant setiing in whish =
psrson livea aaﬁ has his modility.

Rk that quaiily of mowing what other persoma
iing about one and how one's seticns are being

1&3@@91&%&& by others wiﬁhia hiu world, ' '

3&.,§g§§g; 1 the astasl responas made %o tn; individnal
$hi 8 sosiel atonm,

35. £gg§g;,g;3'§;ng s8ore: Ake nunber of sholoss reseived by
) ntany spesoifie situation on eny spesifie -

- spiteria 4ividsd Ly the number of poseible sholees
whish he might havs reseived if everyonuw im that
situation had voted for him,
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36, Soelal pereeption: that quality of sesing oms's own
' astlona and behavior as other persons aee them,

n, &gaiag%&z&g,ng}hgg: tha method by whiek & person's #x-
pansivanesse to aboose and siimulue to receive sholses
within the fraxevork of & spseilie situation ia»
:aa:ursd and sveluated. '

3t referring to vsrious typss of eholise
3 4p to stifimulate sholes prosssses tithln
the group situatial.

39..§££&§Eg!£§§ the study of t&ﬁ neasurement of group re~
is pe by antna of shoise prooesses.

.'.1 fgoze: the owigoimg qualities of a person
ridoneed by hia choosing other peopls or & given
tlt ot crittrzt, &8 in enmokionsl sxpansiveness,

41.‘13335313 institutional or situational threatment of «
‘parson with Lhe 11&! of Yringing ashout 2 shange,

paalistist & persen's eoncepiion of ratings mey be
o e unreaiistis 1f he eannol judges how ether
gtrlana raol toward hin to & high degree,

43. Yalidaiion: for purposes of this study, the Ylliil%iaa
of iBe self-vrating soxle will be dons by means of
tonkiag how comsiatently it 1s supporéed by the
finliaaw on ttanhsr sad pesr ratings.

!g;}, t & psrsem whoxs interpsrsonsi relations
3 th: pesr group and/or adulis is suoh that he i
sonsifersd as conforaingy to pesr or group standards,
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CEAPTER 1X

THECRERTICAL BACKGROUND OF PERSONALITY MEASURKNERY

The total personality of the human orgsaiss samnct be
analysed or quantified ss ars sompounds in the shenistry lad-

aratory.

The guality end organisation of $dat persomslity

muzt b {nferred from the dshavioianl maanifestations whioh are

148 external evidense. The iiterature relsting to the pred-

lem of this dissertation will be reviswed uader the Tollowing

oategories:

1.
2,

3.

Litersture on the nsturs of perscnality.

Literature on Mhevior, its manifestations, and hovw
wohavior is svideneed in Interpersonal relations.
Zitorttgrt on asthode and instrusents for personality

_ messurensnt and self-assessamt.

4.

Literature un self-aonsept and on self~comsistenay
as rapresentiag the integrative poiential of ¢the ia-

. etvieuel,

5.

Litersture periainiag to other ressaroh whiah ia
oloaely relsied to the problens of this disseristion.

Theoriea and validated research sontribute to the total

ho%y of informstion conserning whet wa nesn by the personai~

ity, what It setually represents in iis unity, and how its ob-

servable charseteristios may be judged. Sines many of the

27
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recent oxytripautt are prssently fosussed om self-ratimgs: nid
the idss of measuring = self-aonoept, ii 18 julged that the
foramulsilons from this stuidy will comtributs to the under-
standiagz of why and hov essh individusi is unique. It is
#2518 that the ptr&un_tto_t'st nows an iadividwal i ﬁh;t
person h&nanlt;_oaauutﬂautxy, the emphanis af thtp.qtugr wil)
ks upon & psrsen’s svaluation of hinself snid testing of the
reality of thet evalmtien, | _

The need to delong 1s a powerful metivation in the lives
of boys and girls iz thelr growimg-wp prosessss. The frame
of referenes for any individusl, sccording to lesky(36) is
bis own 1dess and sititudes conseraing the seif Im relstion-
ship to his wniverse. Whes he begins 1o lose the *squawking
18" sharastoristiies whiesh Morene(67) gives him and to develop
ie Xgo, b Teginsg to resiise ke sonstitutionsl patierning
vi%h whieh Mo 15 endoved snd to integrate sxperiences in sueh
8 fashion that ke beoomes i_ﬂaiqgt totality. Aveording to Fer-
guson(31) the eomstisutional dstezminants of persomality fonm
the framsvork upon whieh he auet build Dis Votel persomality
Shrough the soeisl, rols, and xttuatinanl daterninants whiek
sons o him through Ais sxperisnces within his environment
sud Shrough the ovganisation of Mis persoaslity sround s "built®
system of valussa. Stephens{93) believes that It {s in the
&uilciag-gt $kat aysten of values that he besomes the Ego or
the "self” as the hub of his own umiverss, with the ground, ss
reforred to by Iisld payskologistis, the exteras) deterainant
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af the Super-Ego proessses by whish sooiety atiemptx to wmold
or pstiern Ais behavior accerding to 1ts diechotomies. 8inee
sdueation 1s ths carrisr of culiurs, ithese éishotomies ars
imposed upon the obild through sducssilionsl seoulturationm.

¥e musi take nceount of the msny forses operating upon
the child in cur sosiety. The child somes frem ihes home with
ite varying dsgress of protective upbringing into s sohool
aysten whieh demsnds from sll ehildrem a oertain amoust eof
vonformity. Up to this poims the ohild hus developed & solf-
eonespt of baing & certsin kind ef person. Now he 1s conselious
of & groupuess expectation; ke, aiong with meny oithey shildren
of varyisg beskgrounds, is expeated to begome & part of &
célioct&vi ?k1a¢'at perscus® thing. PFrom hi# first duy in
sebool on through the remt of his 1ife he is strivisg with
himself~~ to bo hmself anéd at the ssme time to be like the
othors in his immediats sosisl milieu. 'That the iategrative
forses cften come in somfliet with the pre~develaped paitsrn—
ing of his self-comeept im both inevitsble and censtent. He
lesrns patterns of somformiiy and greup expsctations during
the firat few yeara in sohool~~ or ke dces net lesrn them. If
he susoeeds in lesrning them he 18, at the niddie grades, »
more or loss idesl pupil, fitiimg im with growp expestations,
sesepied both by hisz pesrs snd 2y the tesshers who have sot In
motion the patteraing forces of edusation. ﬁhil patterning is
the mark of the ouliure; wiihout 1t there would bs xo gosie~
ties of mea living together in harmony. Without standards
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there would be no organised governments of free pecple work-
ing together for group goals and for the beiterment of all

_ mankind, The individusls who make up those sosletles of free
people in a demoeracy are patierned in tie eclassrooms of the
nation, Unfortunately, in those sohool systoms where the
purpose seens to be to resch or surpess the national norms,
mueh of the unigueness of the individual {s patterned out in
the attexpt %0 tsash for the sverage ekilZ2 while the extrenmea
become nore and more "the other person’'s prodlem™ or probloas
for speeislisis.

The gosls of chilahood, however, are seldom long-range
goale., Although the ohild may be identifying frem his very
earliest years with the person whom he wishes to emulate or
the person whonm he will besome, he ig not often possessed of
enough foresight or maturity to see group and soaistal pres-
sures &s & nesensery means to & weaningful end, Ons's pat-
terns of telling Mm what he shall beoome and how he shall be~
eome it are leas nosaingful to kim than to the adults who twaoh
him besause adulis and ths pre-~adclescent have very 4ifferent
frames of refervence., And those who have forgoiten what it ig
t0 be a ohild, who have sshieved a plase in scalety whieh is
rovarding, have feiled to look out at the world from the eyes
of a person striving for e FltO0.0f belonging and for a fosl-
ing of having schievad some measure of suceess. Thess tvwo
elementn are necessary for the eontinued growth in the life
hisgtory of en individusl. |
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These a&;léréx'whe do #et acki;va.a place of welomging
or Eome méasurs of sussess Iré zoon 1acntif1ga'ac problens
or the maladjusted. In the book, have Iz Mot Emough, by
tsnﬁa.tott¢1§n11(9,py-.133~169) rohaiilztttieu of smoticmnally
disturbed ohildren bus io stest without any direst attack os
the seadenis prébltm, at laast at fires. Rather thew siving
the ahild move of those slements i which Re Ras falled, he
muet first have some mezsure of those tvo slemente a0 neess-
sary to his econtinued develupment: belongimgoess and suoeess,
It s through ihcsc %o experiences that be btnenhc_ths kizd
of a person who sen adapt to the scadexise oitﬁ:ﬁlén. ¥itheut
these twe ilsiu&ta he hae sueh & low self-acncept that he s
blocked or frustrated, Nie pcittrii of behsvior ers non-ad-
juetive sud he aomsequently lacks thoss sooisl skills whieh
ets#!& Lin & plece in Biz pesr group ené In his immediste
sshool soeiety, Ris frustrsifon st not belonging anéd his a2~
siaasi#w#o-a st being uﬁaecopttblt within h;s_&aaiaty zay be-
come misplsasd, the ruu&iﬁn of leerning bedoming symbolieeily
the ”vurét ininx' of the ehild's totel of ogb¥derhaa£Wtﬁ;na.
The seademie success of othere symbolises tc him hie faflure,
Aendonie mueccoss Laoconen the thwerting proeese whieh robs hinm
of status in& mokes bim & fringer with the peer growp snd the
"off trenrd” ghild to the tesecher vhose reluctamnt essistanoce
ke refuses Bessuse he hue no resourcez within himeelf with
whieh 20 bargeinm for sietis and suceces.
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Peraonality integration musi some about defore thin
"worst snemy” is slsin., The sgo resourees nust bs blilt up
and the solf-sonsepi re-inforeed so that suy sueesss i&a ohile
has will b» & real suseess whish briungs ahoui toif—ioaycct=ut
the same time that it brimgs him peer status snd sdult sppro-
v&l., CRildren with more a&oquata.spszaanacpt# ney set spe~
sifis tasks for themselves, but seriously disturbes ehildren
ounnet_éa_thnac things for ihtniplvon vitlontlthp.qoauxronge
of destruative rguultn, sueh as adding to the ﬁ@i@hoannﬁpt of
being s perscen who is 4ifferent tid unsaessptadle, The ohild
- must be given lesway only in thome srees where ke in ready for
freodon in .x;rtt&ing hinsel! or iz making soue snell success
0 tﬁtt the result, leading to repsatsd fallures, willd not
be "more of the ssas.”

Toachers in corrective institutions with freedom to use
less Inown methods have hed mush suseess with the emotiozally
disturbed ohild besause they heve been free fron the pressures
of sdministration and parents 1#.th;ir shoies of techniguos ia
k@aﬂliﬁs the dinttwhac exildren. lottﬁlhmiu{t)-tayt, *Sogtajn
of the individusl atteation we #ive 4o sseh ohild, sud beenuse
the task of lesraing is geared ¥o the child’s inolinations and
1s potentislly enjoyable, most childre, onse their lssrming
ianihiting' sre eatirsly removed, can sasily aske twe or more
years' useadenie progress im & single year's tian,* The ohild
must have lsearned not oaly te asespt Mimself as he is, dut %o
strive to maks the dast wse of Ais individual assets withia
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the linits of what scoiety smd his intersaiised self-soneept
may expeat of him, sni he in-i'hn'inawgaateat of what an &r~
tif2sisl mora may reguire, The yaport given1in this artfele
au'hei_tho ohiid’s ideas of hinsell szd kie plaes in sogiety
aye rﬁionjiiti tc make for sslf-~consisteney is oue of meny
roports on what is deimg dome for the euildren with whom $he
other agemsiss of scolety, Both home and sehoel, have herete-
fore failed, The methodoloegy pressatsd here is to prowcie im-
sight and to reconsiruat the sshems of the total self-consept
%o be sonsimient with what the ohild is sWie sud willing to
do with Rkiz potentisla,

Bildrath(44, pp. 13-14) belfeves that muok of the sucoves
whieh n shild hee 1n eonasstion wiith his firet learnlng »x-
perisnces in the pudils modheools depends on his resdiness,

She nays:

The more maturity a ohild showe &t sehool entranes
the more essily ke will sater intc echool 1ife and the
more ready he will be for leaning new skills, Ia
general, & shild is noat roady to learn = nevw skiil
when he shows spontenscus Iinterest im lesraing, when
Bis interest iz sustaimesd over a pericd of time, sand
‘whem he showes the adility to make progress im learn~
ing;:ftor & 1ittle prastice in the skili. These =

iples apply at all levels of ehildhood learniag
and to sny akills a ehild might attempt ts lexra, not
sclaly to resding, writing, and number work.

" The faetors that maks up mental maturity for
beginners~- the espacity to thimk, to reeaen, tc lears,
to cbsarve, 1o be surious, 1o remember, tv follow

- diresiions, and to desl with idess on & six-~yeer level
of undersianding~-~ are sasential %o lesrniny during
the first grads, Evidemocs proves that zuceese in firast
grade schiedement is predictadls to a lavge sxteat -
in terms of these feotors., If the ochild‘’s maturetion
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in mental traits fs below the average for his age

or 1f he is too young to have ashieved sufficient

maturity, mere drill will mot produse the requisite

development. : '
The ohild who possesses self-gontrol and self-
reliance 1s detter prepared than those ekildren whe

lack these traits to pay attention, to listem to

the teasher’s direstions, to make plams, to partieis

pate ia :zroup work, ané to engege im sceial sonver-

sation in the group.

Some of the ideas nentioned hers indicate what is *x-
Pected of ckildren before they sven start to sehool. Resdi-
Ress progreme in kindergartens and firet grades indleate that
maay are 5ot preparsd. It is only retionalimation or begging
the guestion to say that these things are not the Job of the
sdueational system. If eduwcation 1is defined as the carrier
of the eulture, then edusators are obliged tc take the ohil~
dren whersver they find them and to make up the defleit by
more understanding of their problems, more plamming for the
children who 40 not have an even start when they enter seoheol,
and mors help for those ehildren whose development is arrested
during thelir first yearsz in the colasaroom.

To overaome laok of readiness at starting first grade,
Petterson(75, pp. 15-20) says, "One study of mentally retar-
ded boys reovealed that when the pupils were givea a prolonged
pProgram of pre-acadenie readiness instead of the customary
formal 4rill progrem in the thres R's, they presented fewer
behavior problems in later seadexic situations than diad
ehiléren who had not received the bsnefit of this mew-iype

progran.”
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Lask of undorstandiag on the part of teachers and parents
of the growth eyesles whiek aliternately demand rest sad Iruit-
ful sotivity mey thoow 4he ehild’'s total f1eld out of foeus -
and plses dsmande upon him whieh are out of proportion to the
potential at that particulsy point ia hiz growik or &evelop-
mexntal procsuses. Frem Breskesridge(l4d, pp. 20~21) one has
s statenent comoerning the effseis of sush &isbalance:s

Children use thelr energy for two purposes: (1)

for astivity, oxr the dnily program of work aad play,

- and {2) for growth. Whea snergy im deing utilized
rapidly for growth, thers is 1ittle left for asetivity,
and the ehild shows signe of fatigue which are re~
1ieved only whsn sdeguaste ehange is made im his
sshedule %0 relisve him temporarily of soms of the
domands whioh he 1s, at cther tines ia his 1ife,
able to mest, VWhen growilk slows wp noticeadly,
smotional #isturbances and soefal sslsdjustments
RRY Sppeay.

It &5 = sommon srror im teachiag thet the ehild's lask
of vitalisy or loss of saorgy iz nistaken for antagouism to
lesrning: when suphisined, the shild may fingd & peg wpon
which to hang his frustration and sggression. 2The ehild who
is retarded in physical developmsat ofien laeks that physieal
oy asurologieal maturity 1o utilise ocexiain levels of expo~
Tienes sommon to ekildren of his given shromolugieal spo.

The interplay of physieal factors inm the developmemial
proossses gives rise to meny ups and dowas in the 10.::1&@
processes. It ie from the report of Mesaehan{$3) that we Dave
the I'ollowing sontridution on some of the causes and effentis

in sush matters:
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Researsh on the ttcoointiaa\éf-gtuwth and social
and emctiona) disturdaness is not at s point where
one oan readily aseride causes or dseids witk oer~
tainty whethsr Iauliy growih produces the distur-
‘paxee in fseling and bohavior or whether envirsumental
fassors and smotional diaturdanses produce the faully
groWwib. Probadly neither aan be eslled antessdsnt or
soasequant, 1% is problbdle thet Both ave inter-related
anéd sireular, and pracsticsl programs of treatasnt had
best be yluruxiatic in nnthoﬂs of sttaek,
l!nctwnwidgt(lé) offers oag:aationa for utiaclings
Yo ntal to coaaillr ways of u‘nptin; tthaol work
and sooial progrems to the growik meeds and intervests
of the two sexes as well as to the needs and interesis:
of the individusl ekildren,
- The soeisl difttrﬂntittiam tugn rmlaatztnnzy azr
on 1ts omn, impelled by the sirengly-felt nesds of the
ohildven themselves, but ssldom sonselously sided by
sshool personnel, often, in feet, atudbornly resisted
by sshool sutherities.
The rc&atianl et the 1atitiaual ‘o the groipt in whiash
he finde himself is 12 no one set peitern of responsss. L. B,
 Murphy(71) found that the funotioning of the ehildrem in
groups of different eizes dspends a good desl wpon the akild,
A great desl slso depenéds upon the patierns of bedavior and
feeling In the groop, Now mush and what kind of equipment
prougtaojar.rotaaaé soeislinstion seeme still a matter of dis-
pute. Sohe Jeaders are gifted in sdility to stimulate eooper-
stive bBedavior; others merely think they are gifted Weosuse
they oan doninete the eitustion dy foree or by the implioa-
tion of forse in sueh s way that they keep the children gquiet,
Othsr lesders seen dy their very presencs to stir up confliet

of the undesiradle sort.
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Confiiet, competition, and scopersticam are sll said to be
sharacterisiiss of gangs: sponteneity lhtni taéxing through
sisuntions possidie for ahiliriﬁ in gr#u;a; ihiir cﬁnriiatl
and sggrexsions can d» ehanatitd and thc; il b@ resdy for
ke nexs siep &a.acvrlopnaat. The kighctt type of asovperation
is learned, however, It is in his sarly ytart that a akild
learas "o takes it" in group setivity, to develop improved
sslf-sontrol, amd to gain further insight into the needs and
vishes of vthers, It conlid.de ssid that slong with the son-
ospt of “other" in #olttidajh&p t§ nesds of self is developed
the conespt of the “self” ia nzgumi:p $0 the needs of
others and %o the totality of the ohild’s eaviromment,

Ia'rilaiiui!hip te what jﬁkﬂl children ghoose others
of their psers and to identify with others ia their peer oxl-
ture, thers have been ssveral studies whieh shoved that ohil-
dren tend to gravitass towsrd sistlsrities ia height amd
weight, devalopmentel age, scholsyship, sxtroversion, snd
physiosl ichi#vo:ngt.' one study by Gardner Murphy and others
(70) olaimed that shildrdn of obvious sbilisy and prestigs
seensd %o ll'inia the roles of leadership. Sheer propinguity,
or shanse nearness i{n sohool or meighborkood, gruvaﬂ in the
study by Hartshorae and May{i2) io be 8 Seternining ttaier of
inportanes in ehoiee of friends.

Sollingworsh{46) in & study of extremely supsrior shil-
dren found, howevor, that suoh shildrea were not shoses as
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leaders Ly aversge children as oftsn &s were mncderstely oi-
perior ehildren, It is further agresd that the ohild vho et~
tenpts %0 lead by dominsiion is less strong a leader than the
child who lesds ihkrougk understanding, skiil, sad the use of
ecupereting prinelples. Ohildron Who sre genuine leaders,
scoording to Pigors(79) ave ihome who have mome Self-disei-
plime, mone crtlp'ef'ahctrietionatat regoguition of scoial
1desls, soes awareness of cther pevsonslities, lhttity'ta'pué-
sue .bgtstivcs ecunsistently, and to suboréiuste immedists to
Rore rumotis zntll.

rurttytzs)-ha; brought out that mot all ehildren of smy
given ohruanzczitnl sge are of the sane ﬁavvlopnnninl age.
Some o! thnn do mot it intc available groups of pesrs, and
thie produves & whole seét of prodleme for sush shildren., Many
of these iaz;arua.unrter dsep feolings of imferierity cia'uc:
becons moedy, mey rttrpnt into fantasies, or othd#-uutilirntlt
behevior. Meny gifted, sharmuing-to-kuow ekildren faill to find
concnﬁiil'oan@:aianlhip in thes aveilable poor*gronps."Tis '
ohild who finds 3 plase in & songenial group will have mot
only companionship and freedon :raﬁ loneliness but slso an
opportunity to learn many of the lessens of girt:tné_iikt, of
sympathy, self-sontrol, snd toleramca wvhish serve him weil
through adolesesnce and on into adnithoed. When these sdfusi-
nents are mads, there is mmeh betier progress mude iz the
sosdenle and ixn =il phases of tho'noéiil pursuits of the ohiid,
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and the experiences will be more meaningful in the development
of the inéividglx. The child who is, by whatever unfortunsie
reasons, eut off from bhis poars, is getting mueh lsas thun
half of his locial_educatign; sh;t part of any individual'e
edusation which mskes hin want o be like others inm a Gemo-
eratis cgaioty ie the Qualiity of aatiu!agtary interpersocnsl
ro;&tia;thipu-wﬁth other ehildron, emough 1ike himself that
he &enlres to sud is espeble of identifying witk them.

There are several spprokches to the 1dea thai the ohild
with feelinge of iafericrity bas mot metured through all the
stages of the developmenial proessses in ihe normel progres-
sien, Tor a nuzber of yours the ohild‘s self-sonvept or ldess
of self-other relaticnships ere im a stage of sonsiani ehsnge
and re-imtegiation, Then one day ithis self-voncepi presenis
1teelf to hin ss o gestalt, that s, in his awareness of 1%,
It is at that moment when his sonespt of who he 1s or whe he
is not ovwr-shneo!a sverything olse, If “ﬁnpy”den’% want me”
idens priﬂau&nitn, ;t he caaaidcra_hignalf ae a_“uisi?" or 8
“ﬁ§m§ oz¥ or any other of the shildhood stersciypss so hurd
%o overcune, thon ithe iﬁlr-upaqapt hep orystallised for the
tine boing, and everything in the thild's experience is in- .
terproted in terns of thet conagpt. _nwarythxag_it integrated
into the gestalt of the total persomslity end £z terms of the
pre-existing organivaticn of that gestelt. Only s meries of
3a§c§¢dt&1 end #iffersnt sxperisnces san foree s re-integra-
ttnn aaa a reo-definition of the self,
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Pronck(35) has several thsories whiok pestulsts poor
developmsntal procssaes for 'the introveted imdividusl,
Pisget(7¢) has made & very detailed study of the developmen-
tal proseasss of the ohild, Xe has shown by a eareflul study
of the develcpment of the thought and verdbal sxpressions of
the ehild at what ages the srities) stiitudes are introjecied
ané how the siigas of tneapacity begims ix shildhood role~
playing. Rambert{$2) dces an exesllemt jJob of laying out the
main rules of the shild's emotional development and the suc~
cessive stagus through which ke passes in her desoriptions of
the uwess of the techniques of chiléd psychoemalysis., Erikacs
{28) basm % woolth of material om ths growih of the egc and
the ways in whioh ohildren develop their own asospted identi-
tiss, The abapter om the sight stages of man is very well
done and oontributes a great deal to the dsckground of the
study of ihe eontinuity and consistensy im shild development.

Otte Pollak asnd collaboratora(80) have pressatas much
shat is usadble by perscme eXkilled im workiang wiik childrem
12 3ke methods of re-divesting sfforis for & more sesure self-
sonsistenoy throuzh the methods of psyshotherapy and the
sosio~dynamies procesess.

Por the classroom teseler, the book by Ruth Cunninghan
ané assoeiates(25) om Underatepding Sroup Rshavier of Boye
Sad 9irls is a storekcuse of down-to-sarth illustrations oa
ideas of seif-referensa and groupness ideas whioch hoys and
girls evidence when workiag with their peeras in scopsrative
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situstions. The worksof !o:ano(ﬁs, €67) sre indientive of the
never irsnds aad desper undersianiing of wiat maXes hoys snd
girle get along togethar in peer groups, The sociomsirie
nsthods developed by Bonaey(12, 13) and Jennings(52) bave son-
tridutsd mueh to ths body of Imown faets adont ths sholce
processss and etatus implisations withim peer groups.
Nueh of the materisl presented in $hese ant following
roadings dears out the premise that the {adividual with: a
poor opimion of himeelf, with Inferierity feslings, with »
lov self-scnsspt, or Dowever we SXpress ithe situation, is a
predisa of greas sonscera to alsssroom teachers axd thet methods
of tdentifying snd working with prodlem esses are the respoa-
sidiilty of teashers and spesisiisis alike. How this sell-
sonespt wakes much a differsncs is reflested in results of
self-ssnessnsat snd scesiometric Ifindinge.
| Fiadings of Bendig(6) indfeste that persomslity sad ia-
terest ssales sre predictive of sobievement level whenm apti-
tude is ststistieally held sonstent. Barger(7) found a posi-
$ive relationship detveen self-scosptanse of self and asesp~
tanes of others. The criteria ef the Berger study vere ussd
to formulate the ssales used in two of the sriterion tests
of shis dissertation. | |
Kerr(54) using Cattell's fseter sud sluster snalysis
teskniques set up the following hypotheses: (1) the indivi-
dusl in normsl scoieiy whe is dest Informed adout sn fadivi-
dusl's persomality is that same individual, aad (2) thas
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stantisl validity. s found saventy-four per seat of Ahe
traite of the originel fifty-siz traits sigsifiesat at the moa-
shanse level. Ihirty-seven wers sigaificant at ths .01 level
of signifiesncs. Individwals in this study who were more pre-
ductive wers able to deserids themselves rcalt:ticallr 88 nore
produsiive; those who were lsss produsiive alsc were sbls to
indloate that t&:yfaza not sonsider ihuaunivntzpzndustitb. in
beth enssn, ssif-desaripiicons were realistie,

Items Lsfiested by Loskmen(38) as signifisant in sucsess-
fui aﬁa-sngusgoanfui_atnaoatt.v»rn;_(10 1#r.riyrity 2&.1#&::,
(2) 1dens of self-imcompstenss ia movey makiang, (3) indeoision,
(4) frequent exbarrassment in goups, (3) imability o apply
one's ss1f to sehool Work. (6) lmek of imtewsst ia sshool,
and (7) poor kandling of lesturs maisrisl. These soven itens
all poiat tg insdoguasy, with & lov self-comsept, Shpy_pﬁiat
to & sonsistency detween self-assessxsnt sud oliniesl find-
ings ss evidemsed dy the Bipnssots Multiohs s Porscunlity
Anyeniory. | . o

It was the osmelusien of Curroll(ls) thttsiuizhrutiafa
give s drosder piature of the individual's personslity since
the ratinge of roommates temd 40 point up superfistal kinds
of behavior amd tn torms of stsrsolypes.

Sheaver's parp¢l0{9e) was to develop & group imstrument
for the nntnar'atnt of the self-sssspisnes &nd the secaptanes
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of others and to test the relationship between these two vari-
adles in & variety of groups using the devsloped {nstrunents.
She found that a definits relationship !nt_fttublithnt batwaen
uolrwuoﬁppttaao snéd socceptemee of others. 8hs was followed
by Berger(7) who sonstructed mew sealss of self-seespiance
and accepisnce of ethnru,-builtinc levgely rrﬁnithn Sheorer
sriteria, Berger found r's from .36 to -.69. PRiliips(76)
2lso wspd the Shoorer ¢r£%~riu.bx_unut'r%&nc-thp eriterion
deseriptions into sivple ststenents to fora s questiommairs
of £1fty ftems, Witk BALL the ftems referring to self-sttitutes
and ia:f'ihn attitudes toward others., Meslntyre(63) used ihis
questionnaire in sonjunstion with & soslometrie davies to ex-
plore the Rogerisa hypothesie that the self-secepting indivis-
ual Wwill temd to have better faterperscmsl relationships.
Nolntyre was unable io somfirm this hypoihesis bPut found &n
* of ~.46 batwesn ecores of self-sessptanee sad sesoptanss of
others on the Fhillips imstrumnent with s sample of 112 enllege
studente. These findings hold with the study of Stoak(94)
vho found thet kaowledys of expressed attitudes which form
the seif-sonsept give basis for inferemes of stiitudes toward
others. ' o
Vrightstone(96) in s study of sdolessents in the New.
Tork ﬁity sahools used tessher's odservations, trianithxp
noninetions and tucntihu:niraa vslfdated by snalyses from.
psyeholegistt, and deseriptions by tesshers and superviscrs.
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lﬁ-réuai that behavior dessripiicns end ratings of pupil ad-
Justuent shovad = high sorrelation with bebavior dssoriptians
dorived from other data. His methodology was tt:&linint of
emotiozal and soeisl séjustmext of the pupils by comdiming
dsta from s selif-dessriptive persenclity faventery and two
scoiometrie technigues, o :.

Gatte11(22) found thet payehoantlysts sre semesrmed with
finding the ssae things with:a.thn personsiity as are found
by s factorizstion teschnique. The terainclogy used in the
att&y'it that "tha:' sxists & dynamie strusture withia per~-
sonality ealled s super-ego.” Ne refers to kinds of bBebavier,
guantifisble in varbal and nox-verbal t-#al, whiok go tgnutaﬁr
Re states that fnctér aunliysis doss not lowe the uniquensss.
of the individual dut rather thet the indiviéusl is repre-
grnted by & unique oomdinetion of twaits.

Diller(26), Runtler(51), amd Eess(53) Meld that atti-
tudes toward others eo-vary in a.poaitivo direetion with stti-
tudes toward the sulf snd that ids self-cunoept iz related o
and depsndent upor the individusl's velve sysien, nuhtlyy'a
nethod was 1o Sest the sffeoct of indussd susssss or fellure
upen attftules toward ke self snd attitudes toverd ethers.
Xe found thet the aelf-scneept opsretes in a glodal fsshion |
and that it ia releted to the value system of the individusl,
These studies ars 211 pertinent to the Juestion &# to whether

it is valusble to u&t peraonality self-sssessment and het_
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‘that persomality self-assessment is related to aitiitudes to-
ward others.

Prolimninary te the developneat of the sslf-eoncept theory
used 1u this investigation is & brief revier of the findings
of researshers in the ares of sgo-psyshology, #inse the self-
scaespt appears to be & fumetion of exo imtegrative meoch-
snisns. Allport{2) has sdvanesd the theory that ego sstistae~
tions begin as smotiomal sstisfastionms. Plaget(77) follows
this 1ine of thought dy his thecry thst semsorimotor intelli-
gonies 18 practieal sdaptation but that someeptual thought ve-
sults threugh seoialiszsiion of the intelleel, sccoperation with
ather perscns resulting st verifyiag Judgnents and & commm~
aality of mesnings. 7The imter-dependence of 4the search for
truth and of sceislisation seems to de an important factor ia
the sreation of intelligease through environmental stimuli,

Synceds(9%) sdvaneed the theory ithat the mechanises of
defense ere esliled into play when goals beeome unrealistie or
the sapiration level 1s mo high and the sslf-concept so inade-
quste that it 1s a threst to ihe ago-- or the persom‘s adiiity
snd integrity of purposs. Purther, thess defeonse mechanisns
nay asoount for 4ifferssess betwsen self-setimats and level
of achievenent.

Porter(81) steted that ia eny situstion one is foreed
to desl with the "reality” that the other individual belds,
ac matior how muehk insight one may have imto the errors of
perseption that the other parson may be makiag.
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!opkiat(is) states that the individual develops = con~
seicus self whioh is the eentey or the nucleus of his persca-
21ity. This eelf selects cuteide objests, regulates their
Qeavaittqn; determines the amount end &ireotica of energy
sxpended, snd enhanses 1teelf &uring ihese sotivitlies. Fhat
a0 iadividual pevesives hinself to de and how he asseptis what
he sees sud feels are sxesediagly important in determining
his direetion of sotiom. o

 Morrie{é8) diseusses the persen whe &llas the false
pieture of himself and ignores, glosess over, sad sinimises
svidenes to the sontrary. ¥When confronted with ahjﬁti'u |
evidenes he resoris to the devies of &eterainiem ssying that
e person esan do anything he wantis at any time. Be usually
rosogniszes no real problem and is 4ifflexlt to help becsuss
he does mot somsider or admit that he needs eny help.

Lynd(6l) states that the humen piﬁm'liity_-‘ sraves the
sense of growik, of realisatiom of persomal powers, and that
1% surfers in an environment that desies growih or frustrates
1t erratically or for reascus other than tbe similar needs of
otkers for gvewth. His.mime eriteris for eultursl tdqguniy
montion the nesd of the human persomslity fer mutuslity, for
sponianeity, status, and anionomy.

Eotter{83) siates ihat & person's behaviers, nseds, and
gosls are not imdepsndent but belomg in funotionally relajed
systoms the mature of whish is doterained by experiential
structuring. The Iagtor wiiokh determines the seleation of
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nods of btihviia is sxpesisney; that iz;ocitﬁd& is develop-
meatslly sad sultuzelly Gefimed. At the end of ihe proesss is
s ﬂméw of values 'b;r' whish the persom un't, fulfills, and
enkanoes Mis patcntiaia, and cnlluot: the tntriaaic r.:trﬂa
of assooisiion with and ruangnition »y hii‘p‘lrt

Ascordiag to u.mss P. 3) "The prine aeed of an or-
¢tai¢n in to a;inxtin its aenial argtntaﬁiian TR nairiod
whole. The objest of the imtegrative foress of the organisa
fe to prescrve walty, partisularily ca the highest payshis
levels. A11 other needs may de somseived of as subsidisry to
this primary motive. As with the conoepts or'uiig or foineaw
ility; paifiention cammot e chserved or measured aSjottivdly
but xest de infl!!tl trnn the pntttrnu of e::!ailnsxan. |

The sharsetoristies of & persox on the highntt Xutolt of
inﬁl;wui&aa trt ltttruinnl by his style of 1::&, i1,0,, the in-
dividusl orgenisssion et‘iltlt ant sttitudes !hich are asguired
thrwuch l!p’!iiﬁ!‘ and rhiuh aaatrux thn h&gtﬂit intelleotual
funotions., The sssenss of this organisation of 16ess sad st-
titudes 1s 1ts self-consistensy. A persom can enly go in ome
direetion at & tine, or'icliaVb in one txing st a tiin; In~
aanntlttacx or tnﬁivtzoanl roaulta ia onarliat or ptrtlraiu
sotion. The Behavier expresses the effort to be sonsistent
snd unified in e#gtsitttion.tld astion, !Io@n'thiah &7 iaﬁw
sistent 'w.m:_ pest sxperisncs tend to de .;.:.mm; those
whiech srs inconsistent tend to be rejested. This is partiou-
xtriy:irit-cf the perscn whoss srgenisstion hes hed rijid
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patteraing wilk little opportunity for the sxercise of imitta-
tive, Ne thus has no !t& 10 go oy aay plen of sstion sxoept
slong the lines of previous sotien, | '

- If sn invomsistant atiitude presents itsczf with suffi~
eient wrgency, 1% may fores re-oxganisation of pre-existing
sttitudes iz order to slimincte tmconsistsnsy and regain
unity. If the persom is eapable of Insight @ra:r bs hes en
sutonomous Ego shish is self-deternining rather than totally
uader the soniroel of the Super-¥Xgo, he will be able %o continus
dsveloping and yeorgenising his experienss patterns along econ-
tiavslly Vbroslteming snd enlightesing svenues, It is along
the railcmals of this theory ¥het onopremisesthe self-direst-
ing pexson, with insight relative to his re-crgsnisstionsl
sepacitios, with two-wsy soxmuniestion betwesn him and his
exvironment. It is, thercfore, the premise of this study
that ra-argtniﬁatia: starts from the bogianing; that ;ugia~
ning 18 the $ime of avareness of the individusl of the self-
sonsept whiek he has., Rdweation Rolds wp to ths individual the
"ideal seif® without eskisg bout the motive power of the imdi-
vidusl or his willimgness to scespt melding into a ttt:ﬁét:po
through & proesss in whieh ke has no spporiuniiy to participaie
bocauss he is not resoguissd ss he is or es he sees himwelf.

Aeoky(56) demomstrated on doih theoretiesl &nd sististi-
ex) grounds that imvensories were aét measures of memrotio

tondensy bt simply these of nogative atiiiudes in the various
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arsex of life. An averags number of negeiive attitudes is
within normal expsetsney, but the pressnes of excessively
high or lew ssores is distinetly differsantial of poezsonslity
disorder, 1If it is recognized thet the individual sympioms
reprasont attitudes rather than true payahologieal traits,
then they mey be re-interproted fn terns of thg_argsgiam‘n
ationpiiio maintuin its patiern or organization, whieh may be
aodifiad by removing insonsiston’ or untenabdle i8eas or stti-
tudew, | S -

In order %o umderstand the noR-gonforming behavior of
hara-ér girla who are left out or do nRot belong to the gwyups
in whish they operste from day to day,one should leok imte
Leeky's theory(56) of emctiemsifty, He ztates: |

The attempt to explain emotionality in terms

of the atieapt of the organien to re~inforse an

sstion whioh meets with resistsncs aud thus to msintain
unifiention sontaing an important insight dut doos ‘
not deal sdoguately with the mass of sxperinental
svidende indisating the magnituds of affestive phe~
somene, Emotional rosetions do re-inforee astion
tondensies of the organism bul they must slso be
undsratood ss priaitive affestive~lapulaive xe-

sponaes whiok may bs sossidered as mal-sdspiive
behaviore whem they supplant highor Intelleciual
prodlism-solving resstions. Nodern peyohe-somatic
sonoeptlens of the nature of enmotion giwe a mush

nors sonprehensive pieture,

Leaky believed that a Ahovough kmowledge of the crgani-
sation of i1deas uoiprioiag an individual miné !ul-inrfidioﬁt
for the uaderstandisg of the dynssis relstienships of that
uind amé¢ was eontent %o leave to others apsenlations con-
serzing the exaot prosesses whershy these relationehips ars
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sesomplished. The itnafy of self-sonsistensy propounded by
Leeky 1s not said to explain saything in itself dut suggents
Y ntthbs'at'lra#hﬁsiiiag the resulta of seientifis researoh
in order 1o perseive the dynsute configuratioss of isdividusl
persomalities,

!ﬁn'iriiiffc'ar'%tlidit:'uf faventories wove ‘siitiedzed by
Leaeky tith'tifttien to several oxpu!%ulnt# whieh showed that
iaventories 414 met differsntiate sigaifissmtly betwess the
acrmsl and ihe shaormal. He belisved thet negetive attitudes
comprise the oriteria whish are most reverliag of the abmor-
nal person end tkat this might be conswived of in terms of
dogres rather than kind. Neurociis invenitories sre said te
wotzzy:ntttura the smount of megeative dehavior by isclating
the individusl {tems whiock show ihe highest sorrelsilons eon
the whols lqalp. Lasky also oeritieised the hadit theory of
neurosis, 1.s., that 12 ke ekild oonld be Xept in 2 predomt-
mantly positive attitude for she firat four or five years of
iife, iin danger of later mal-sdjusiment weuld be megligible,
In this cgsgo-tiag, 1t 1e bclittaclthnt sver~positivenses,
in 1iteslf, oftea eovers msl-sd justnents shick go overiooked
in the prosess of interpretation of the ly’!ﬂﬁﬂi#ﬂiiﬁi!lﬂ!i
dlekotony. in over-rater would thus indicate & compensatinn
mochanism ip an sttempt o deny thoss objeeiive fasts whieh
ke 8id not consider to de trus eonceraimy his own persomalily
organisstion.
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| The theories presented in this study will bear out the
developmental tryends whish say that s ehild develops best and
vith & minimun of oonfliet when as¥ problems sre presentsd et
the propar time, when the precsding learning khas been done,
and wvhen the maturing seeompanyiag the lsarniag proosss has
Brought sbout the emetional :concakiisnts of assurenss and

& fasling of suceess, %The ohild must develop his own repar-
toire of soluiiens. He tends 4o selest and avoid situstions
on the bagis of his esiinste of ie own adilitfes. Lesrning
1s an asocompanying and wnifying proesss whose gosl is an at~
$ituds free from sonfllet. 7The subjest zmat feel thet ke
lives in » stadle and intelligidle iniitﬁnnoat in whieh he
knows what to do aad how 4o do 1t, and his ettitude of eca-
ridexes and sarteisty is supported by this sonvietion. It ie
at this paint that wo osn say thet learaing and growtdh should
e sonsiderad as both aymoaynous and pavallel im the dovelop-~
ment of the ohild, _ .

From the theoriss of Saygg and Conba{91) one fiadsmued
that abould elarify the understandiag as to how & person somes
to regard hiusell a8 s “falilure” or "Ineompetent® or to de~
Yelop & eense of "un~-dslongingnses.” The phenonenal self is
& tern ussd by thess suthors to parallel the self-sonoept pro-
pouzded by Lecky. They prenise:

For the most of us, the phemomena] self we
develop 1s s diveot outgrowth of the eultural

matriz of our parents and early puardisns, The _
dovelopnental trend is e2id to s Lfrom gensralisation
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%o differentistion. As sontinuing diffsrentia-
tiens are made, ihe verious aspseis of the child's
phenomensl field besoms more distinei. The
eoarlient diffeventiations mede by the infant in
the definition of his field are those which are
sonesrned with ths separatica of aell from the .
yest of the field, The shild's sxploretions of
the fastual, kimsesnthetio mature result in a
sisarer and olsarer differentiation detween the

phyaioal self and ths rest of the worid. This
aiﬁumtutiun of self from the field m E g
reash & ginte of Delng eomplets, oven in the
sature tia:n.

Bessuse the individusl is imsepareble from his f£ield, he
mast eontiane tb_ fesl that Mis relstcdness san be & mesns of
sxpansion or perpotusticn of self or the totel meaning of his
oo position im the wery center of his universs Necomss
mosningless and ao does he, |

~ In ihe litersature from Snygg and Comde{9i, p. 217) is
found the ease of Neger. %This osse parxilels that of many of
the retavded ehildren is the middle gredes ia the usual mea-
demio sitweiton, psrtfenlarly in resding. It is very imdtot-
ing im the asoount of ahat happemed to Roger:
¥hen Boger started o read ia the firs grade,

‘the shildren laughed whea he mads & nistaks snéd

ecatiaued 20 langh st his aistakes when none of

2is senekers corrsoted ile other shildren. This

cssurred in more ithen ths first grade, Roger st

first. 1iughed with them watil he muddesnly refused

40 read sloud suy mors, 3Sines thenm he sannot sven

rosd stdlently. e 4isiikes sobool sméd has %o prac-

tisally bo foresd to go te school every day. Kis

belief ket hs was born without & Drain, and b

- sinesrely Dolisvea this, exouses him froem any

thinking prosesses amd so protsets him from hu-
ai&hﬁo&. .
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The aecouni gives some of ihe developmeatsl bmakground with
sueh tspr.auiaaﬂ as "ﬁ&i parsais make thingl=§siy for him"

e + Jifour of failuxe' , ., ;“&n_sﬁﬁa_tlnm!t h¥#t§ri§a1“_. . .
*thess Bave given him the ides that he is different” . . .
“rotnaﬂ§ o let him takt.thu bus to the Qityfliaii.“ The
ssif~sonsapt nf iaaanpn*anon hes been rsthnr powaaaantiy in-
tchttod. _

The phenomsasl self is the sore of beharior. I3 iz the
se1f ss the imdividusl experiences. If it 1s the omly self
that & persom kmowss he aust dofemd and mefmteia 1t me matter
how imadeguais Lt may be. The person must have a diffaerent
soneept of #elf im order to bahave say differemtly. It is
pazt of ihe purposs of ihia siudy to try to srxive st some
vorbal sskuowledgement of ihs orgamisation of idess withia the
sslf-oonerpt of individusle with aa evaluatiom of the partiei-
pation aud aehisvemeni of ithose imdividuals in order $o asaer~-
tain whether & perscn behaves or ashievas In our sdwextional
systen iaaailtaatly uzth aie erguaiuod sall~sonyept,

In thﬁ 1£¢&t of the thmorx'aéxanani in the yzcaciias
ptrngraph, two questions are postulated: {1} Bow is th. seil~
sonespt dovelopold? and (2) ¥hat inflnences shanges in thn
argsaisatiat of thm uaktwccna&pt? |

 Hew does the imdividual “grow” this ms-ammt of uis?
The e;ujnitatzaa of hin ttaxd of az;;rimnae is ¢otaru;aaﬁ »y
{1) hihuolr; his pattern of snergy potential at ¥rth, (2)
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the developmont of on avarensas oi Self-others, (3) the eazteb-
1tshment of relaiionships in this self-other world, {4) the
maintensnss and ezhansemont of the seif through the time-spuce
snd situatiomsl relstiomships within itho field, (5} the som-
pleteness or ineomplstences of the dynamis ealled "the melf”
througzh 2 continuous prosess of Iategratien, (6}.§hn'ha$1ﬁ?
ing of & fyemo of referense through identifiestion, lnatro-~
:tctzoa; end the preservation of balanes bdotwesn dependsnse
szd independence until antonomy or self-suffielency is reached,

Fhet Infinenees ohanges in the organisation of the self-~
sonespi? In the Yiteraturs four hesdings seen ito de indicated:
(1) potentisd ensrgy pattern of the individusl or his consti-
ﬁgtianﬁl sndowment, {2) presoures from the £isld to force re-
organisstion of the melf-oconospt, (3) defenses of the individ~
usl to maintain the self~scasspt, and (4) Integretive foroes
which modify and enhance the self-somespt.

The fdentifieation of nomplaxity or simplisiiy of per-
sonelity with 1ts Ldentifying snd &istinguishiag sharasteristios
would be discnssed im the ariiele by Bervomi3, p. 163). Rfs
Gefinition of mdjustment iz "gotiing along in the workd as it
i3, sdeguate dsgres of socisl conformity, empacity to adapt
to & wide range of econditions, adbility to fit ia." ZThe adap-
tability of & person 12 an important quality of the teill.ptv~
somality. Xt is 3 moat Importarnt qualily of sny person who
s building & Eslf-ecncept &t the same tine thet he ia daking
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part i{a group setivities im the classroom im the midéle grades
in a typisal Ameriean sedhool. In that classroom ke 1s faeed
with tvo sonflieting roles: the rele of being himself and
the rola of fitting the storeotyps of the 1desal pupil in an
Amorican sehool, Deing am ideal pupil s often an smtithesis
to s-zgg s unique Iimdividual deoauss of this ineconsistensy:
weing an ideal pupil demands & ninisum of autonomy, deing a
unique individual demands a maximum of sutomeay. When an in-
dividusl finds over and over sgain from duy %o day thet be
does mot it the moléd anéd that he vill mot hecoms s part of
the situstion until ke does comfors, he sither besomes &
Roger snd dscides that he is not worth while or Yoomes a
prodlsn In nansgement for the tessher. And If olassroon
tenshers do not know what his {dess are adout hMamself, they
have & poor shanss of helping him to bdulld s betier asif-con~
cept or of drimging into the organisation of kis personality
& datter systien of viluss,

Articles referring to pressures from the qultuzp or the
1nuti;lto environmsntal situation whioh affest, dsteraine,
fores, or otherwise eause shange or re-organissilon in self-
enaoiyt are: _

1. Pressure to conform: Saygg end Conds(91)

2. Status implioations:

. Idsntifiontion with parents: Brodbeok(13)
b. Likensss ss & deterainant of selestion:
Fledler(33), Guatad(4l).
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s, Sroup proessses s determinsnts of roles and
 stetust Grutedfiend(24)
4, Oroup relstions; pereeption of others: Fiedler(33),
Bippits(37), MeCurdy(62), Nollander(45).

‘3. RfTeot of sucosss: change in seif~soneept st overt
and sovert levels, in positive direstion, in re-
spenne ‘o susessst Diller({26).

4. Bffest of fallure: ohsnge in sslf-conespt, negative

 direction, ai eovert level: Diller(26). '
5. Effest of threst: dependonce versus indepsndense:
- Promn(lé), Bella(l).

6. Belf-dieliken: Brodbeex{15),

- Several sriicles refer to delsneive nechsnisns or resclu-~
- tions by whielh ths individual sttenpts to adjust his self-oomn~
sspt and his behavior:

3. Use of yailomalisation to siplain &iserepansy %o
aslfs Lerrames(60).

2, Suppression of spomismeity: Fromm(36).

3. 8igne of deprassion in reslisation of &lsorepanciss

 4n selves: Bells{d), Chodorkeff(23).

4. The "hale” and Ita use in defending or maintaining
the melf-eonocept: Diller{26).

5. Eostility, eggression toward others: Froma(36),
Biller{26), Biair{10}.

Several srtieles rTefer to the iategrative forses of the

self, Thowe forees vhieh some Irom experismce, ihs organised
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Fersonality, and from new ctinulctidi fruh.iin:iixzranhtnt
are fameluded: | | | |

1, !irncaiv&d aantliet situsticna in tlrlr socialising

| infiuences ia the fantiy: Brodbeex(1s).

2, lsok of uuunutzm with pareats: imuoxus).

3. The porccptu‘l prnaosaanz Rudenstein{e7).

&. The t:iiridutl*t relue lwltonx Diilﬁr(?ﬁ)

5. The :ﬂnu« of ulr-to:rth: mxw(u).

6, !ho tttitu&t of ;actpttnct and its :olaticnuhﬁyt to

~ developiay innighxt lernun{?&)

7. The attitude of self-love: Frema(36).

§. Peolings of inferierity: Adler(l), Normey(49).

9. Instght aad self-understanding: | i

' &. Importance of :t&thuﬁtarttnnﬁlag:'lhaurc(tﬁi.
L. Peresption of responses of others: Faguiri(29).
e, epyartaa!tr %o evalusts self without tkrn;t to

the lcnt kauétr
4. Lttitntoc toverd others, eco-varying with self-
 attitudes: Biiler(26),

!lit_trnthatit of material from the readings anith¢ l01£-
soncept dringe te the theory feveloped ia this dissertation
muok weight to scnelude that the type of self-comeept whieh
S person has esan well de equated with the totsl Ego stremgth,

There are aaxy i1rfioulties whioh arize out of %ht inter-
sotions of the individual with his tavzraun'nt. Thene
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ditrieultiougzg_tho developaenial prosesses may result in
ann*igtogzttiﬁa, in mai-sdjustive behavior patteras, ia wa-
sosislissiion of the individuel, ia confiiets with: others
in interpsrsonal reiations, in loss of.oga.ti:wngﬁh'er ints-
grative powers, or in forms of neuroses, All are damaging to
the imdividusi and presment probiems to alli perscas who deal
with thst iadividusl in his eavironsenial aflieu. Nuhkier{(1s)
says that poor ideas oongerning eeif resuly in_lt?lrgl types of
smotionsl disturbunces smnd maiadjustive behavior patterns,
Blatx{10) sttridutes many of the difficuities ‘of the preado-
lescent to his antegonism toward auihority resuliing from his
feslings of inadequasy in hie relstionships with authoriterisa
figures. Naslow{6i) speaks of the authoritarian shavaeter
strueturs az being based on the idea ihat one’s safely lies ia
ons's ava_iirnng%h and that strength sonaists primarily in the
power %o domimate. Ths inmevisable resuls, then, of inter-
personal relationships betwesn authroiterien figures and ahil-
drem vith weak self-soncepts is to furiher sesentuste ihat
self-sonoept of inadequacy and helplisssness.

risumr(a@a} states that the typss of sontrole oharsater-
£s48s of the sverage elassreon veinforse sertain iypes of ve-
sintive bthnvibr petierns. This plaess mush of the responsi-~
bi1lity for mis-guidance of sertain types of pvnh;tnn_nn-tht
lsok of understendiag of shildren's prebless by the very pro-
fessienal peopis who work with them most slossly. |
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Nowber2y(73) was concermed with the effect of failure
or thrset of failure to the eveluation of self. ZLorrence(60)
bratght ont that retionulisation for failure was en attampt
of the %aaividaal to sdjusl the aalt—eemnapﬁ under threst.
Rogens{85) staten thant axtcraﬁl evaluation may represent »
threst to & person’s cnacept of hiuself, Porter(sl) states
that no matter whet ervors of percepiion & pereon nny_hxwu,
wo must deel with the reality of his freme of reference.
Morris(68) deals with seli-delusion se a defensive nnch&nitn,
Feniokel{30) fesls that another thrsat to the self-soncept
uay Do & continustion of feer of parents vhen imternsiisation
was 2ot acmplete and ihe super-ego idess are re<projected inte
the snviroameat. xmlt{4?}'bt11¢§un that all Xinde of levels
of aspiration mey operste as e threat to « persen's ability
and Integrity, briaging intc play mevhanisas to piaﬁlat the
selif. Synmonds{95) states that resstion formstioms ave em
effort of the ego to got sonfirmeiicn more than to gaim af-
feetion, _

Xlein{55) testing the goneraliiy of scafideonce under a
situation of setusl sgo-imvolvement sisted that confidenss
was related to the mature of ihe tesk. Confifdense ratings st
one $ime may bs veally ratings of aseurasy or adility end re-
lsted 30 the iask, at snother time they may b & msasure of
aspiration and thus related to the personelity of the swblest,
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Redl1(83) made ;trtrnnoo $¢ diseipline problems in group
situations: elsssrcon texchers nesd not only mores Imowledpe
of the imdividusl ehild, but s1so. Xmowledge of group payeho-
logisal sontrols. Group situstional anelysis would bhelp the
slassroom tessher to find and work through mamy of ber group
anéd individual prodisms. Teackherz need to know hov leadersiip
within the peer group opsrates. ¥ith this type of lmowledpe,
they would be baiter sble to aanipulate groups sussessfully,

Howard(J0) belisved that the poor hendling of aggression
aad hostility 1lseds teo soeial bBelavier patterns that are not
acesptadls dut that vhen feolings are well handled provide
the drives thet lead o real scscaplishment in & civilised
vorid.

Plaget{7TH) preposed that sn envirorment favoradls o
the development includes slose adjustaent of thought te that
of others and the resiprocel formstion of relaticnships ef
porapeetives whiek insure the poesidiliiy of & scoperation
batwoen the oehild in the foeuws of all things whiackh are real
to hin and the other constituents iz the field. The processes
of thes smergent imtelligense follew the same lawe a3 other
'tfalutﬁougrx processes, The dsvelopment of reasor follows ihe
same lews, once soeisl life and reflsetive thought have been
Tormed, o

Burrail{19), coneerned with wvariabdility im the fifih
grads, found that thoss ehtldren varying the most ia achieve-

ment seem %0 Do on e average the ones selested most



61

frequently dy thtig olessnetes a6 depirveble persons to work
snd pley with. sh@: varying the most sné those varying the
Jenst in schievement &14 not &iffer significanily with vespect
te persomality testi seores on the Sunlifornia fest of Yersen-

Fieldés(34) stated tbat sxireme groups in physiesal adility
sheoved differssess in perscnalily seores on self-sdjustment
shick were siguifisant et the .01 level of eonfidsnes. Xis
work was slse at the fifth grede level,

Fruakin{J7) found that sehisophrenis dehavior is am ex-
pressicn of a malsdspiation semiering in & failurs of 1he in-
tegrative sapasity of the parscasiisy . . . a disintegration
« « » resulting from frustratien Deyond the tolerance of the
fndividunl. This has it Iinpilostioas for s sioser siudy of
instaness of withirawing dehavior os ithe part of shildren ia
the niddle grades,

Zelen(97) found that the self-persept wes evideat in the
clat.ét stuttsrers: they were Gvercomponsatory” and had »
helo of positive feelings, more #o than nermals, This would
e in line with Symond's{95) ideas adout dofease meohanisns
reflceting thes differenee between self-satimate and level of
sohisvensnt. Sshneidernan{89) etated thai anxisty sould de
olassified as & reaction to socisl pressurss rather than pri-
aarily internsl confliotl, comiriduting to ths possidlie role
of represssd maral obligations in the etiology of meuronis.
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Allport(2) dessrides the ego s the coaflist repiom of
the total personality., It 1s iﬁu - rdgion in.'gini velue Judg-
ments must Do made. Those processes by whiek soafilote are
resolysd and by whiek ths future is drought tar'tfi paysho~
logisally sad Integrated with the present caan de called "sgo
prosssses.” Both symbolis and nom-symbolis debavior cems
about through sudstasntislly the same éanaitinsq; voth are
neans ofy sdaptation. o

fhoto things ihiah affest the self~sonespt will necesr
sarily sarry over imin behavior ini attitudes in group ro-
1ntiqal. In this 1&!‘:&#0. peracns peresive their atatus in
reletion %o their peers ia proportica to iwo slements: their
-own need for rcoecn&ti«n snéd status and lccﬁopttant ty others
and tha .yportunitios ttferlcc them to adspt to md ;raotlut
rolos in relationship to other growp aenders,

 Regers(85) believed that self-imsight means the dogres
- to which & porion'uudtrttcsis ais own situaticn aal:prutltiﬁ.
Re aise .tattd thnt s ahild's self-insight has besu fousd to
¥ the tﬁnt prcltotzea of kis later adjustment,

The problem of lesdership roles within the pser sulture
of the prc-aceloacout.to a grth one. Blaiz{10) states that
resistance to adnlt aut&oritr 19 one of the prowtealoso-nt'o
principal souress of diffiouity and the csues of msay of the
iastances of prodism behavier. Roward(30) delieves that when
tnotinhs are expressed in unrealiatie ways that drives iro
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shanmeied {nto unsatisfying astivities; the person is cones~
ueaily never satisfied snd the systen le¢ energised wniil the
pettorns of behavior become obsessive end maisdapiive,

Redi(83) believes that the group slimate is an {mportant

faotor in the situstionsl treatment of any maladjusted ohii-
dren. o msniions emotiomal imter-relationships beiwesen
group meubers, identificetions, relations to leaders, leader-
ship teshnigues, group end individusl purposes, sonfermity
snd/sr dizeord deivesn lesder standards, oultural level of
group goals, and privats bedavior scdes of group meaders, If
these things are important ia the therapy with mesders of
groupe in Redl's work, they sre equally as isportent to the
teasher ia any oclassroom from & stendpoint of prevention.

Redl meations five points woridy of notation here, These

are poinis whiek are often indieated &s eauses of slassroon
slinate disturbanses, | N

i. One individusl or severasl imsist en group conflicting

~ satisfastions, _ _

2, The group leader insists wpom group ecnfliotiang satis-
fastions, _ )

3. The group, or somsideredle parts of 1t, sre exposed
to ovents produsiag smotionsl strein, sonfliot, or
insesurity.

4. Kistakes im lesdership tesdaiques sewss comflint,

5. Histakes in the econsiraetion of the growp pattieras

eavuee sonfliet,
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All of these points may cauge &lsrupiica of group endoavors

aad an arresting of the learning proeesses for elther Indivig-
uals or the whole group, Thoae who kave developed sgo zia~-
bility will have problems when group intersetions are d!atn;hid;
those who ars unstable or who do mot have sgo resourses will
have ithelr wealknessss tnsahtuatce wnd will Leecme more wnd

nore dspriwed of group intor#ozstgnaxaipt‘

Botielhein(s) deseribes s situation whiok permita the
shild to &evslop = somsistent frame of rafersncse, - The slitu-
ation in whiek the ohild dsvsliops, he says, "shenld place en~
phesis on spentaneity and flaxidility . . . not to bs niscon-
strued s lloense or oheos . . . aud should make questions of
soleduls or routiae sudservieant to the relevarce of highxy
indSviduslised and spontancous imier-personsl reletionakips.
Buak oiroumstanses would permit the emorgenes and desvelopaont
of the psychologienl imataness, the intermalisstion af-eg;-
$role, and the eventuasl imtegration of the aﬁil&'a personelity.”

01te2s0n(39) states that "the {stelligent wee of autbority
provides bath ssourity and protestive somtrol . ., . and hes &
valid plase in the therspsutic esheme,” IV iz prexised hqrﬁ
that say’alassroon should be therapeutis, VWhen £t 1s not 1%
loess the affosiivonsss of any ether purposes whieh 1% might
have in the aduasilve process.

Brodbeok(15) hes stated thet the personslity varisbles
of self-1iXing or self-dieliking 13 sequired duriamg early



6’ &

socialisation oxpcrionc-s_tithia the family. Mo delieves

that if the lo'ltllittlﬂlfp!OCCCI haz been nucoeseful, ideati-
fleation with pareats should lead the imdividusl 40 have (1)
high positive attitudes toward the self, (2) kigh self-~esteen,
and (3) high self-sonfidenee. No statos thet self-dislike

is s result of ya:tgx-nhilé conflietfunl relations. It basomes
svan mers important, thea, that there be cther sosisiisation
forees to cetnsnr-baltuna those negative inflmencea from the
fanily whish senéd a self-disliking shild to aadool.

Lippit4(57) staten that leadershiy diffiouities within
the pesr group mAy s worked through by role-playisg tesh-
migues, removiag the threat of putiiag & pupil 4irestly en
the apst for hls ego~defannive tthuviox-pait'zNI;

Lo#{39) bhas brought out faeis adout redellion and dslin~
guenaey &8 follows: the wniociniisni—nguza-lltt and the sooial-~
fsed dolinquent were compared. The fastor of redellicm was
oharacteriatie of Both the unsocialiesd aggressive and the
sosielised delinguent bus the direstion or purposiveness of
this redeilion difforentisted. The fasior of maladaptation
tanding tovard disorganisation of the adaptive processes was
nore ehavacteristie of the sokiseid than of the sggressive.
The delinquent couid be rebellious, but some of his bebavior
paiterns were sdaptive., 7ZThs sehisold behavior wes more mal-
ullptitu. the fast that these rosults ware found in spesial
studins with speeisl groups dces not shange the faot thet in
the publis schools we are geiting & larger and larger
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psrosutage of pre-delinquent ohiidren amd pre-sohisoid ohil-
dren simply besause wo are getiing a iapger parcentage of the
ehildren of the total populetica, If inmstitutionalization {s
1o be the snawer, them diversion of funds %o duild many more
institutions iz proportion to seheols would be the pert of
wisdon. | _ -

Hellander{43) found the attitudes toward suthority whioh
Seval Aviation Cadels lrnu;hi_uith ‘hen to training tended teo
nake & 4Gifferenee in their level of avtivsiion {n training.

Bogardus(ll) statas that any group 18 more than the sus
of fis paris, thaid groupality does met squal group mind but
fs the funstion of individuels within a field of group forves,
Esoh unit of group dehavier reflecis the naturs of hoik per-
sonality and growpality,

To draw Sopether the many ideas related thus far in the
reviev of literatura is perdapa to over-simplify. Newsver,
1% Lo promieed ihat the sors of the personality is composad
of & person’s idess about himself or the sslf-comospi. 7This
self~conecept is developsd ané molded through two foraes, i
fanily and the peer oultaurs. The family is representative of
the values snd atiitudes of the sud-culture; the pesr sulturs
1a-brand§;.g;( moye representativec of ihe eulture ss a whole,
Sons of the &iffieultios whiok any person in the Aneriesn cul-
ture Mas have some sbout through oconfliets hetween the valnes
of the sud~suliure and the total ouvlture; specifiscslly ihe

problems of the preadoleseent are concerned with s
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reoccneiliation of thrit slements: his idess iihai\hiinczr,

thl Glnlalt of the family, and ths lﬁlllil of tht pctr gweup
In instances where the int.gratiut et 1aaeua1:toneiou is mors
somplete lﬁl the velue ayttoa-ut the individwel is mot in een-
f1iet with the aetuality of the socisl miliew, the problem

fs one of comtimued integration. In instancss whore ihe eoceial
end edapiive skills of the individual are at varianse with
the scefal o:;té#ntiaus or where the individusl has not de-
velopsd & measure of autonony with whish te handle himself

ia the peer sulture, the tt&aui has the ftnntiaa of recomngil~
:ttzaa of the tattgrttivt tortat snd therspy.

It 2= tht consensus of lutbral writers tht% the aolt-tan
toyti:g ;orlon is clna the perscn who seuvspis others. This
would 1n¢£¢ato that thn 1-:#0:»1 to disparages others arises
cut of a ttoling of iarbriaritr a8 an ovurcan@Qltattan, tﬁiak
1s the theory advansed by Mler(1). Assordisg to Horney(49)

. ptrcan whe dotﬁ na% belisve hinltlr la!tblc is waadls to
‘zth o%hnxs. It s alse proposed Wy Fromm{32) thnt tiiluro to
love the sell 1e tocaup;uita by & Wamis haatilit: torlri athttﬁ
vhich arises cut of the Uupyrn'tiau of the iniizilaul’u.tpou-
Senefty of Mis real sslf. Shesrer(90) founs a defimite and
substantial Qorrcinttat'hot!con attitudes of nessprense and
roapsst for self and atiitudes of ssseptance end respsst for
others. This !tﬂi: by Shsersr wss Tollowsd by !hilltps(?ﬁ)
¥ho found nuuh the same results.



1% is of importanae to thie study shat Piedler(33)
found the uveonsalous attitudos toward solf aa sorrelates of
doalcmetrie eholae. Ne alao fouad ihat & pqzu@s.hai_th@ ton~
denay to assume & perdon whom he disiikes to.bQ'unlixq'hiu-
801f; to aseunme a pezson whom he likes to be 1ike himself.
ﬁs1(32} tlso found that acseptanse of self was relsted to
ssoeptanos of othors and thed it had 3 relationship te therapy
raudinsss,

Chodorkoff(23) found envidenes ol a dissrepansy secore
whisk ia evidenoed in high acceptanss of self and low aocsepi-
ange of others. It 1s belleved that defensive meshanisxs {2
some masner sesownt for the negative serrelasions bhoiween
self-estimates and sohievement. Norman(74) slso slaime that
the most Righly svewpied individusls do not bave the greatent
Segres of welf-inaight or veelistle perespiions of others,

He says ihat "She more rejectsd ihe iandividusl, the mores he
tende to over-estimsie others.” Beader(5) slaims muoh pro~
Jeotion im the persspiion of other people and in any irst
or role situstion whish saliw for empathic partieipation,

FXi1e(27) hes done one of the most extensive studies on
qusstlionnaires ss valid instrumeniz for personality measure-
ments, Xis work ls very bDroad and his interpretation is mot
too favoradle toward the paper anéd penell perscnality ques-~
tionnaires, Re olaims ihet they are of dublous value in dde-
tinguishing betwoen groups of adjustesd and mal-edjusied
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individuals, and that they sre of much lexs valus in tbs
#iaguosis of 1ndividual sdjustuent or personsiity t,fm;_.
- Normal(74), hovever, has sncthey viewpoind. He found

t positive siguifiosnt sorrsletion bttvuon +he 4o¢r¢t at ae-
ccpttnnt of other iIndividualsz and iaaight into anoltlf, with
sone very ianteresting sonelusions. HNe found that asximel in-
sight, talfvetﬁtr identity, and realistie po@%gyiian_af‘ath;rl
is nci-:t#o:'sry for & h&gh-&t;riﬁ of msesptanss, He found a
ligulfitlat mpxatioaﬁhzy betwsen asosptance by ptﬁnrﬁ anéd
vwrnnctinmtias of self. He also found that those with higheast
aootptaaa. aignirianntzr over-sstimste others in oomparison
to thelr peer's ratings of others, postulating that & high
degree of tatlpttltt.il related tﬁ & gensrous appraissl of
othexrs desnuse there 1s a generows sppraisal of self, _

| ltf:tll{ts) has one of the most eomprelunsine stulies om
ioif-ttlluﬁiioh; Nis findings and synthesis et'tha ;»sn1t:
found by other avthars in the field form t&? basie for exten-
sive theoretfssl hypotheses. Ome finding Which bears an in-
portant rniltianthiy to this study is from Iavlgknritlks) who
has tﬂﬁt-ﬁaoianttrio instrunents vith the galifornis Yest of
zgggglglgj;,ia.ttad that teashers and pser rttin;ala:i ROTH.
highly oorrelated thgn eelf-ratings. At the £1ifth grade level,
for the girls, r=.91, for the boys, ve.80. Seif end peer
ratinge; r«48; self and teacher ratings, ru.ﬁﬁ. Re stated
that thg apparent Insecursay of self-evaluailion ix due to »
-enazit-nt ﬁwrur-ptaulinr to the individual: a systemstio
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tendeney to over-rate himself or under-rate himdelf secording
o the kind of delusion he has sbout himself,

Xxploring the Regerian hypotheais{84) that the self-
asaepting individusl will have betier imterpsrsonsl relations,
Molntyre(63) found positive correlations between scores of
sslf-seasptanse aud scoeptance of cithers. Vith the many re-
searchers tsking an imterest in this sudjest, It is especislly
pertinent to the purposes and desires of sdusstors to fin:z
some way of helping the so-ecslled sosially meladjuneted niddlie
grade ahild, The groupness of aur soeisty, the many demands
msde upon the individusl for growp psrtisipatien, the eon~
stant liviag and developing fan groups-~ all these make 1t in~
perative that we £ind out shout the ehildren who are not sd~
Suating to elaseroom slimates.
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GRAPTER 11X
REBULTS OF PRELIMINARY STUDIRS

Prior to the ressareh of the iavestigation already de-
seribed were the findimgs from two pilot studies whish st~
tenpted to find some dofinite relstiomships between level of
self-adjestnent, soeisl sdjwetment, sosicmetris status, and
ashiovemsnt. Ome prelimimery study was msds in the Aukrey
Rural Sshools eud inoliuded the dats from ten grades, grades one
through tem. The sssend pilot study was meds in the Namos
fionsing Sehool in Homolulu, Haweil, snd insluded dxts from
® tvo-year siudy of one siass through the fourth snd £ifth
grades with somparative statisties Prom thrse other olamaes
ia the same seliool. In the stundy im Aubrey, Texes, the au-
thor was the ashool mia.tms in that in Nomelulw, 7. N.,
she was the tsnsher of ihe ulass upon whish the twe-year
study was sade. In both instansss, testing wss under her
¢irestion with other teschers and seoperatiag interas partfe-
ipsting In growp work sad therapy with the individusle.

Iz doth auﬂn the ﬁriuiptl purposs wias io deteraiae
what nedsures of elassroon mansgeneat and group aetivity had
& relationskip to the sslf-attitudes of mihﬁ iow in sosio-
moiric status and low in ashievemsnt. The same measuriag in-
struments wers uwsed in hotk stuidies with somparable results,

79



iz the second study, muesh aew and unstructnred materisl was

used %o arrive st a 4ireot sad applieadhien frams of refersnce
for the final study. That freme of referenss undsr sorutiay
wak the ehild'’s 1dexs adbout Ximeself,

Pindings of the Aubrey Study

Duriang the yesar 1950-51 sosiomstris tests weve given to
spproximately 230 studemis in the Audrey Publie Sehools.
These tests sere given throughout sll grades of the webosl,
grades one through tea. The senle “Now I Fesl Tovard Others,”
developed by Benney{l), was the test nsed to xmessure sosio-
netris stetus in grafes four through ten. Separais eriteria
of work sad play situations wexrs set up for the first thres
graden, Resulis from there teris wers used to ecrroberete
or to ahesk tessher Juigments ar te which atudents nseded
help in soeisl sdjustrent within the class groups end to.
point the way for further personal help through individual
tharspy snd scunseling.

In the fall semsster, otder tests were givex to find:
{1} the sosdenie siatus of the students, (2) self-adjustuent
and soslal-adjuatment as refleeted iz the Ealifoynis Test of
Poxpopality, sad (3} the resding readisess of children in the
first grade as well as their comparative standiag on the
Mﬁmmt” given in the wpper gredes, four
through Sen. Neatal NMaturity Tests were given to the primary
grades later in the year,
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In the primary grados, efforts were msde to &isscover the
causes of 41fficulties which many of the isclutes snd the re-
3¢nta vere having in getting along with their classmetes.
Resulis fyom the sociometirisc tests showsd almost one~third
in these elasses who vreosived no shofese {Table Ys Appendix
A). It i¢ postulsted here that semi-igsolation in some raral
communities mey have & besrimg on the slowness of many ohil~
dren in respomdiag te the soslslising influences of the pudlie
sshools,

Aa part of the tosald program in helping those shildren
vho ware rejected or left out of the play aattvi@taa, there
wvore sxira game pericda worked inte the sokedule, with two
high sohool girie sssisting in the progrem. MNush of the non-
eonformning dehavior and agpression of sows of these youngeyr
students i&e 414 not know how %o play with or get along with
others wse huandled during thess plamned end supsrvised play
pericds. The prisary tesohers reporied that the ohildren
¥ere much more regseopitive to leerniag afteor having had organ-
izned play perfeds with speefsl sttention being puid to those
ekildren most in nesd of help. |

Kunic teschors for bDoth semssters during this year nade
efforts to find musissl telsnt whish sould bde utilissd te
give some of 4he movre timié ohildren status in the group.
Those whose eoordination had ssrmed them the oritieism of
boing "awkward” and cfies vejested by the olaws mexbers in
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group sotivities vere Ziven nusieal &rills, marvohing te
xuste, mesiesl play setivity, and rhythn band astivity. Sev-
orsX of the shildren who were ssldom shosen or uat.ahnéﬂa at
8l} on $he first soalometris (eai wers shosen or mors highly
shosen on the rotest Auring the spring sensatsr.  The Lfsolates
wors fewey in nunber, ths rejlsets were wleo fawsr in number,
The proporiion of rejeoets and isnlates in the primery grades
dvopped froe one~third of all students %o one-sighth. Thers
was & sahstantial seattoring of mutualidy throuwghout the
groups in the orimery grades, dSut the dynamics of th§ shoioe
proeens, however, sesordimg te Moreno(4) was subetantliated
by the pvor~sll resulta: the hishly chosen v§r¢ still kighly
chosen,

Ta the middle gredes, roieats on soslomesric iwmstrumonis
gave mueh the sames yeoults ne in the primery gradea: theve was
more metusliiy on the retent, Yt the mont 3ighzyéchaatn
were 85131 highly chosen om the mecond tesi,

Paia from the resulis from ssveral nsagurements on e
large groep voreformulated inte a report. This report gave
resnlts on soms elighty-nine students who csme from thrwe
ssparcte groups, There were a few pindents im groupe A and
B who vvrt-ﬁ!uppaﬂ'bﬁeauaa of insonmplete dnta, Final report
wae ande on & group of twenty-ome students In the sixth
grede, group A; & group of twenty students in the seveath
‘grade, group B} endt & group of Forty-eight students from the
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.aighxh, ainth, and tentih grades, group C. 7This lerge group
wvas studied togethsr Meonuse of the inter-mslationships of
groNps,

These thres groups wers listed ssparetely in erder of
ARk on the sesiomeiris test “Now I Feel Toward Others.”
The thrse groups were put on separate shesds and skel was
divided into gquartiles, as edown ia Table II, ippsndix A,
The upper quarsiles sad the lower gusrtiles were then used as
ths basis for eompariscas in intelligence ani sooiometrie
rank, persomality sdjusiment scores and secciometrie rank, and
intelligense and porsonslity sdjusiment socres. |

Thers wors twemty~ihres students in-the upper quartiles
and twenty-thres students in the lower guartiles. 7The mean
X.Q. of the whole group of eighty-nine wan 97.9. The mean
1.8, of the tweniy-thres studexts in the upper guariiles wes
101 while the mean 1.Q. of the twinty~three ix the lawer guar-
tiles wes 93.3. The group from the uppey guariiles had a
Stendard Deviation of 14.4 while ihe group from the lower guar~
tiles Mad a Sisndard Deviation of 12.9. The growp from the
fourth quartile wea an aversps of 3.1 adove ithe mean for the
vhols group while those from the first quartile had an average
of 4.6 below the mesn for the whole group. As in other
studies, 1% was substautisted that the highly ehosen on ths
sosicmetzie ratings ares adbove the mean of ihe grosp fa intei-
ligenes while the least shoses are sonsidershbly delew the
mnean for the grouwp,
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An arbitrary grouping was made on the Californis Yest
of Porseunlity. Thers weore :iriybtiit sases which ranksd ha-
Xow the 30tk persentile on self-adjustnent. This was onlled
Group f, Thers wevs thirty-four sases vhioh ramked 30th
porosntile or shove. This was oniled Oroup IX. These two
growpa vore sompared for imtslligense quotients 1 Tadle IIXI,
Appendix A, Oroup IX Mad & mesn of 101.5 on intelligenes

seares whereas Group I had e mean of $5.7. Oroup II sveraged
3.6 shove the mesn for the whole group, Oroup I aversging 2.2
belov 11, These d4ifferences were signifiocant et the .01
lavel of scnfidense.
It s consilervd sigaificant to mots hore that in Group

I~~ those delow 30 P oa -clt-nagtataont-- there were thirty-
thres with 1.G.'s below 100, with & mean of 88.5. In Group
IX~~ thone 30 P or abeve on self-adjustaent~~ thare were only
sixtesn with 1.Q.'s Below 100, with a mean of 86.8. In por-
sontagen, Greoup I hed 60 per seat bBelovw 100 in Intelligence
wherses Group IXI hed 47 per sent bBelow 100, The &iffersnce
betwosn the meane of the two growps was mot sijnifisant at
the .03 livel of eomfidenes. |

%o point uwp sems within growp somparisons (Table IV,
Appendix A), 1t was faund thes in Group I there wers tveniy-
t¥o pupils who hed I.Q.'s above 160. The mean of their 1.Q.'s
ves 107. The mesn I. Q. of those thirty-three whose 1.3.'s
were below 100 was £8.5. The 4iffersnce Betweun the mesns
wan 18;5.
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In Grﬂnp I1 there were ti;h#aon who had X.Q.'n shove
100. The mean of their I.Q.'s was 115, rxn nexn I’G. of
those sizteea whose I. Q.'s were tozov 100 wan 86 t. The aif-
ferenss batwesn the nsans was 38 2. thnru was no tignxtlaaat
airrbrtaau hatttta £he menns or ths two graupt 'tnao I.Q.'s
were below 150, btut the meens of the twe greupt with I1.G.%
‘above 100 shoved & differenss signifieast st the .01 level.

llthnagh ihers were more studente within thil ptrtioultr
experinsnt uﬁn !trt tbnaa in the lower 1.8, group ant tzan
had » lover rtak on s.lf-ut:uatnauz. there wore ulco te B0
renna tnvurll oRsen vtth -uanarod I.Q.'s s¢ Righ ap 118 u&a
ranked sp low s 5 P oR thp celr-uajuatntaﬁ seetion or the
galiforais Zest of Perscpalis W Suoh unmtuiu
held with the theory $hst Raviag & high I.Q.-dott not-prntlltc
confiiet and feelings of iatertority. |

i Isro intensive lt:d; was made of those emses in titoh

there were Hi!ttﬂlﬁiltr‘pl!liﬁl between ratings on aalf-uﬁ:nntn
niat nai-aediemptric status an&/bf liaaripua@iaa between rat-
ings on self-sdjustiment and intelligencs seores. These oases
vers singled out for individual ccusseling snd speeial growp

work. Of the eleven ecases studied and receiving growp and
individual thtitpr, sight had isprovesd thn&f'léciau»trit-;ta-
tus on the retest in the ;prii(; threw 'trizitili re jsots,

The priasipsl eomclucicn of this etudy is that ths tests
used do not show evidenes of eomsietensy iz ike ratings on
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self-ad juatnent and scoial adjusiment on the Saitifornic Test
sl Pezxscamiiiy sad on the soelomoirie fimdiugs. Hor is the
1.3, & diserininating faotor in self-adfustnent retinge ex~
eopt in the group vomprised of those 1.G.'s adove 102, The
1.3., howsver, 8illl sontinues %o be & factor eorrelaisd
2ith soclometrie eholse. A need for x sinple, objective in-
strument watek will tep only sttitudes of sslf-veforence is
indieatesd to disorimiante Beiween highly chonen ehildren and
thone low in socizl stimuiue,

Findinge of ths Honolulu Study
The Nonelulu study was done with the parposs of getiing
inside the frams of referemce of the smationally disturbed
proadolescents. Founr steps wers taken in the researsh:

1. Casce were seleetod ag maladjusted and olamgified

as falling into the following alasses or t¥ypss:
s. Pupile aggressive toward their peers.
. b. Thoss ashowing withdrawing behavior.
o, Pupila antagfénisiie to the teasher or othey
adults,
4. Thoss bdringing the home to sshool with them,

2. Testing wae done with the Galiformis Memtal Matwrity
Jest, Xhe fslifornia As) nt Test, and tbe Gaji-
forpia Topt of Porsonality at the 2i€4h grade level,

| 3. Results wers studioed for the whole group, Thone

pupils aslested s» maladjuzted were studiesd through
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thres teohniguos:

2. Behavior sempling roporis of three or more judges,

b. Boelometric data,

a@. Results of struciured and umstructured projostive
$echuiques anslyzed for both groups znd individusls.

4. Resuite from the projlectives, the Galiforniy Test

8L Perxgonality and the Spclemoirie Zasis, vere com-
pared for the acst disturbed individusis,

The wationale bahind the siundy is based on the theory
later advanoed by Hopkime(3) in his dook oxn Lhe Enezging
881f. Iearming is 8 by-produwet of scatinuously integretive
aovalophiat. ¥hen a ehiid stops iearaing he hms mei 2 barrier
vhieh iz, for ithe time being, unsurmoumiable., For ihe pur~
posss of tiis etudy, ithoae barriers are (1) himseis, {(2) the
taachor'pr othor sduli figure, {3) the pser relations, {(4)
the taek, and (5) the product of the sifustios in which the
shild fiads nimeelf. | |

Subjects wore ideaiified both defore snd during the re-
gearch. The idemtifisation of sny ohild as meladjusied o
83 8 ease of “problem behavior® was msde by (a) the prineipal,
{) the tencher in sharge, {8) ons or more ohaarvnrﬁpnrtioif
panty vorking with the swuu# on & part-tise bazig, frua&cy;_
aggreasive bahavior on thc.schoalgréund, reziatanee 1o ruloes
asd adult authnrit;, disinterest in the slassroon astivities,
leadership rivelry, sontinusli guarreling over “tningu“;
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unsooperativenses on sither work or play projesis, or re-
Jestion By the peer group wers sriteria of selestion of casen
for the study. The most signifieant dehavior patisrns in the
groups stuldied-- the fourth grads R during the yeay 1952-53
and the fifth gredes during the year 1953-34{-~ were aggree-
siveness toward the pesr group sad patisrns of resstion to
suthority or pesr leadership. Perhsps even more signifieant
than the resistance to adult aut&ar&ty were the aynptoms of
rivelry for group status. At least, the one single and most
frequent cosurring ineident manifested in overt behavior was
the “hn:i:gg‘ or "squawking® or *fighting™ over fair pliay,
favoritism, sportsmanship, and "who should be Iirst.”

Tine sampling stuéies wers made on fourteen esses dur-
fag the first year, 1952-%3, while many of these students
were im fourth grade, These studien were made st feur 4if-
ferent periods of the day: (1) durinmg the thirty-minuie peried
pressding the beginuning of the sehodl 8ay, {(2) during the
"sheriag” or rest peried at the meon houwr, {3) ex the play-
ground, and {4) immedistely following times of dfsruption
of the regular slase period. {(See Tabls V). Two of these
puplils wore pr&aoiyt!ly slessifisd as tyrmant and disinterssted.
Five weres so 4ieturbed thet 1t was deagorous to hoth the other
pupils saé thenselves to osuse any prossure to sonferm to any
sort of elasaroom routine. Thess seven wers remeved from the
elassroon, givea private tutorisg at home By o visfiting
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toaskher and=$rnu¢ht dask cae By one into ths regular cless-
room during & seven week:' interval,

Ths twe wtauo-pzatliﬁ waz predominanily disinierest,
!tttr@gtiun, snd trusney were returned within s tea~day in-
terval, for social servies im Homolulu is both effeetive and
fast. Parents, soeial welfare workers, & eounsslor, thres
workers from the University, amd sshecl personnel sooperzied
on thc.proj#ct. Your ¢f the remaiming five were drought daok
with sone suedess In personslity adjustmenti. The seventh
pupil of this most sesricusly disturbed grovp reesived treni~
ment st the Payehologienl Ciinte i&rin:-thu apring semester
and lato the sunusr. Ne 41¢ not return tc the elassroon
that semesier bul sontinued to be tutored st home by ihs
visiting teacher. His prognesis was aot sonsidersd favoradle
ag hiz slsssifiextion, at ithe sge of eleven, was "Peyshopathic
pereonality.” Be &1d enter anotder school, & shureh sshool,
the seoond year, but sontinued tc de s gerious problem and
eontinued his treatment st the Slinie.

There weve ssven other prodieme im this class of thirty-
eix students whish were handled in the slasercom situstion
without texporary withdrawsl, Nueh of thelr 2iffienlty was
besesd sitdhor in erusl or neglectiful itreatment ut lome, in~
spility to stand sny furither deprivation or pressure, or
"seapegest” status within the peey group. A more permissive
atnosphers, an_tnualiuttinn of opportunity rfor self-expression,
& use of play psricds or “sharing” periocds &t the times most
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pressures of e total situstion., It might be memtioned
here thnt tvo rt:ultr tca:hora and fitl cuhatitatoa hnl tiun
licpoatl of by the grovp wp uniil !u-ttr of 1953, Whstever
»othod k&# asn uaed, the resulis were not terurl.nnro soR~
formity dut toward . strénger resistanse to aar attharity or
pressurs te taurorl. The lanst tt: weoks ut thw samestasr fol-
lowing the !ict&r vaostion was nzutl at btinging-abcut the
thl!lpiuill nilieu recomnended dy iattt&hmiaiaj with tcndonia
achiovunaut aoaundtry to therapextio results.

. Por thn new sohool year, sssordiag to rueanumnﬁnttoat,
nlla on tht baiis of soefomstrie tests, the slane was &ivided
aooariitg te aliqutn within the scsiometris trsnnveri, utra:g
lsaders whose rivalry srented sdaitional prodlems being
:optrttlﬁ, sinee theve were two fourth grades sand would be
tvo £ifth grade clesses the following yesr. The sshocl had
taod farntrlr the oriteris of ahrnnologictl ugo tor liti!iel
of ulttﬂ.!, dut in this in&ttneo the pezicy was !l!ttl. ;t
shoxld de aontioatd heze that thnrt-tua sirong xeggnvoh;p
within the growp; the pt!ﬁalpul Ldes was not ta.br!!t wp
atronc uutuul friendships bnt to ehange the atrnattre of tan
groups within th. ozaluzoen So that the groupa runniniuz
teull be postutzal cqnhiagtibn rar'hsraaur !hrqo £ranps nf
hqyi vere designatsd for Boom B vhilc & group of thirtesn
giris in !ht«h there were mo rivalries was designated to add
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to the tweniy-three boys. (It should be sefé hers that the
proportion of bnra to girlis 1z the fourth laé £if4h grades
of this sedool was 2-1.) Kleven of the pupils studted in the
first year continued in Room B; one went to & shureh zehool,
oms moved to amother town, the third, s very stromg, bat
superior group loader, was sent to Room i slong with Tive
boye who definitely Woionged in Rhis group. Une of thess was
ilater t¢ b returaed to Room B becsuse of his sutegonisnm
towaxrd the teacher of Room A. With the groupizgs madc sccoréd-
ing to sosiometyis resulis, ithers wus opportmmnisty for farthey
study sné therspy with several of the imdividuals who needed %,
The group Lfor ihe sosond year, 1953-54, wes composed of
one large group of girls whose relationshipa wers very hermo-
nious, «lthough two of thex had bLeen rsjests the yesr deforve,
The twenty-three boys selested sesordisg to strusturing by
soelograms, were 4ivided into thres groupz, with some Iﬁwntr
and some shoosing across the eligue iinesx. Two of the groups
wore atrong groups: one vax hesded by Gerald, whose insseurisy
of the yosr befors was fading under group stisulstion and
tttm a8 & roscgniseld :hmt in a1l aetivities, Dotk on the
playground snd in the elsssroon, The sescnd mup was headad
by Bavid, whose persontlity and lesdership wers przaaiﬂzu
in & negative direetion. HAis following was six boys ons day
sné mone the next, snd 1t wam {ndtested thet it wae besauss
ef 2is poor eporismanship ohes he had esontrel over others in
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his group. The third group really hed mo "groupness.,” Four
of the Boye ware iscolates or rejfestis, YTwo wers iwo grades
retarded and sonsequenily had serious ssholastie prohlenms.
The £1fth oy was en enigma, The lazt seven boys, xiong
with three of the girls, were toa of the sase atudies out of
fourtoen for ths yeer 1953-54, The two leaders of the oiher
two groups, Gerald and Pavid, wntt_thantn decause of the dy-
aamic guality of their leadership.

Ia these groups it was not unsommon to have fighte
broaking out in the olassrcom even well into She sesond yeay
of the sindy. HNeo aserporal punishasat was unsed eiiher dy the
prineipal or the tescher during the antire period of study.
The "no sorporal punislment” war & matter of adminietrstive
poliay on the part of the prineipel and it was adhered to by
the slassroon tessher whosa purposs wes itherspeatic rather
than diseiplinery.

From the hehavior sampling reporis, those patteras of
bohaviar most eharacieriatic of nine of the boys of the greup
of twelve was aggresaive sotion towsrd snoiher individuel,
Gausen of suah insldants were verhalissd by the boys as . . .
"he cheats” , . . "he really doesn't want ne to play o» hie
tesn® . . . "he won'i let amyone else have & turs" . . . "k
has 4o do evaryibiang all dhe time" . . . "he's & bad sport”
s+ » “he's got my stuff® . ., , "he's & stealer” ., , , end

aaxy other sholee iamtaness of name-salling, Two significances
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axée found here; the eharasterietloe of possessing the inkorent
right %o propsriy end opportunity end the quslity of sviti~
sising the other person who Infringss on thoss rights, !@tui
1itile Anerieans ia Hosolulu, of 211 wvasial ixt:tctiana, ave
stesped Iin ihe dogms of "persensl rightes™ snld are well pre-
pared, By parental sommesl and clessroor tesehing, to maintain
and exkenes the individual personelity. The &iffienity ssems
to bs thet they have sot loarnsd hov to protest their own
rights withent rumming cver the other fellow., This 12 the
dire task of oitisens eoverywbeors but & rather heavy durden
on the shouléers of the presdolescent when kis oaly security
iz in his own aggressivenesan,

Scon after the siart of the new sehool year, 1953-54,
soelonetric tests were glven, Yhe test by Penney(l), *Mow
I Feol YToward Others® wia used. 7The results showed some
Qntuulitx, some shoesing seross the sex linse by the girls
and by the boym within the “group thet wam net & grouwp.”
Thers was still mo groupness among the seven doys whe som~
prised it booavss rejeetes and ifsolates still dc net ohobse
eash other and shars no putualiiy, espenielly ia thelr mal-
sdjusinenis. The omly pevscms these fellows sen envy in the
guy'at the top of the heap, and how well they watch avery move
& lesder mekos-~ walting, perhevs, for hin tc make a mistake.
The reject feels his rejeetion strongly snd puts the "Indlam

s8iga® on evaeryone,
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Thore was sirong rejection Crom the rest of the boys
and from aome of the giris for six of those ssyen boys in
the "mot-growp.” The ssventh asmber, Faul €., resvived on
thrse sonsesusive sociometrie tests, on several eriteris,
the highest numder of votes of anyone in the room. Bis sceial
stinulus valne was rooted in his porsomality niartctn:ittial.
xau_oltnunntta dona;iica hin an frieadly, a good sport, help-
ful, slwayw sharing, snd ihey iIncluded him in all plans for
socpsrative sffort within the elassroom. Gersld and Pavie,
the two group leaders, wore “boys' boys” dui Psuwl was shossa
by everyons in the cless. He wasz not often shosen on the
playground, dut this was & matter of Ais own eholes., He $14
not often feel 1fke playing with the rest of the Boys. Nor
€14 2o take part in genes With the girls as seversl of the
"an-grouped” doys 4id. Kis ssquenes of playgroumd bakavier
was usually in e fellowing order: (1) rum toward a group,
{2) attraet thelir attention, {3) pull some individwal or two
oF thwee sway from the group, snd {4) go off and lesve them.
It can be expleined driefly Rhere that Paul, along with twe
other ehildren iz his faaily, wes the victim of Drutality st
home, and while ikis was mot all of Ris trowdle, sartsialy 1t
was basle te the Faet ithat he comsidered all sdultis ss sne-
niex with whom s surry favor-- but wiom he sould nsver
trust,

¥hile Panl was highly chosen all the year, Alan was net
shosen at all until toward the emé of the sesond year whea
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it chose one pcrcon and ono person ohnua ht:. But ihnt ptr—
son was sot tho same whem he had nhsccn. Alaxn rcnazait |
g;pnlhzc te adult typru?tl or ii!tpr!ﬁ!tl tmt was toltan
cintcn By his peers for tarthi:; Thers was one -anoptiau:
Alse vas ohanaa 7] noag 1’0‘0!,'334 A lattl 1%, He had &
very plsasant votco aand sowld tal e&t 1tt¢ ths ;ronp :n songs
mush of the time. Ne 4id mot give thn shildren wuch treubla
Put -nithot cza nis pnrticiputiea in the musio ssuse thn shil~
lrca tu ‘shooss h&u noYe troqaantlx. There ltl ons thiag in
sommon with these two hurt whose resstions were so different:
both were ittthly ltrlid of their fathers and protoctot L 4
sheliy nnthnrt trun the Cathers! -rath tiﬂu&tar possidle.

_ lhnen tal Denuis weve rat:racd. ttyna s bath rejestod
and rutar%ol Yayne troagh& a:: home %o sshool with Aim
svery nnaniag Paul and Alan wers out of phanl»uith afiults,
5113 Iho, L&lxtaa, nuc Disne were ant of phsse with the peer
groupe aal withdrawn, Paul l. vas 2 hibitual tmu&ut and
Billy H., who emrolled later, was implieated fa & s.z'..zu
prayortr' tentalt rnr sone five wesks until he had won vou envugh
group nautpttnan to give him semsthing else to ia.' Gary was
Ieoxilx for someons to domiuate and %taxol vas 5o aalilr led
that they mads it & two~some.

Some of thess new eases were brought in at iﬁl—loanittr
wkes one group of five girls and s group of five basi; shosen
on the dasis of soeiometric tests, was saat to Room A, while
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soversl sindents vers browght in from Room € to mske a fourth-
£ALth grade sombimatisn., Ssversl from the new group wers ia-
msture and Lov om the sesiometric totem pole.” The mumber of
ssss histories wea sdded to, dut for the purposes of ihis
study vill not be tutux reporisd individually but rather
pleced ia other ecstegories and .ltltlfitltlallo

it was dueided that too 1ittle was known, by tde teachers
in ohgrge, of the feolings thet the siudenis sstually hn; son~
serning themselves and others. Seversl projective tests, ses-
tence sompletion form, were then used slomg with the sinim-
istration of the Quiiforais Test of Personelity for the sseond
time sooa after the mixingi of classes to make the fourth-
£ifth grade conbinatien. Thess sentence completion tests
ors u;joi st Finding out more shout spesifie attitudes toward
adults, toward psrescaslity sharscteristies of botk sdulis esd
peers, and toward slarifieation of the students’ ideas of
sslf-reference. The auterial whieh came from these tests
vas categorised sy follows:

1. Criteria .a‘r_pm 1-¢-cmn'p.

2. Authority, resietanse to, sttitudes toward,

3. Yanily relationshipe.

4. Competition, |

5. Tesliags of inferioriiy.

6. A shild's stundards of falr pley. _

7. Judgmeni of friends and their sharneteristics.
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8, Relationships %o udults.

9, Motivation,

10, 8igns of suecess. _

(S8amples of thess tests with frequeney sategories will
be found in Tables VI, VII, and VIII of this etudy,)

The standing of the pupils in this elsss of thirty-eix
was found on the last sosiomeiris test of the year given ithe
niddle of May. BResults are shown in Table IX, Appendix A,
Those pupils who had been selscted for sase study were soat~
tered throughocut the four guartiles. The upper guartile and
the lower quartile were set spart, with aine pupils falling
in eash quartile. Their standings on the scelometrie test
vere ealculated in pareenteges of the total possible seore on
the "How I Pesel Towmrd Othere” senle. Among the doys were
ssveral instences of ss meny a# seven strongly mutuel sholses.
Thers were Bo instamess of any pupil being totally rejested,
but there was one instanse of a student mentioned befors, Alan,
whose sscre was .01 of possible seoring., The maximum gsore
in percentages was .50 of posaible secring. 7The mean of the
high quartile wes .43 and the mean of the low guartile was
.11, The t seore on thiz ss a eriterion of &ivision of
groups, was 11.74. See Table X, Appendix C. This was signif-
icant beyond the .00l level of confidence.

The seores on the Californis Test of Persomality were
found for these groupas and the results eompared, as shown in
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Tadble XI, Appendiz A, In the upper quariile wes found ocns
boy who rated Dimsolf at the 10 P on both psrsonal and soofal
sédjusiment, Thras of the pupile 12 the lowsr quartile rated
themealves a2 high aa the 40 P on the Personaliiy Test. The
highey group was more variable, having & Standard Deviation
of 20.7 porsemtile poimte, while ths lowar group had & Stand-
aré Doviatieon of 14.6 persentile poiats. It was foumd thai
the 1 seore saleulated for the aifforenes in tho weans of
thess twe groups was 2,76, with 16 degreea ol tricaaa._ Thais
4iffarenes is sigaifieant st ihs .02 lavel of soufldenes.

The iwo groups 2% the extremes of the soeiometrie rank-
iag wers sompared oa 1.Q3. saores. The asan a: the highs wes
101, the msaa of the lows was 82, {(Table XII, Appendix A)
The Standard Beviation of the highs was 4.3 I1.Q. poinis
while the Standard Deviation of the lows was 12,2 1.Q. points.
Tae f&rixﬁi:ity_of the soadizad groupls) wmae 9.1. 7The e~
sultsnt t was 4.41, which wes sizaifiount at Better than the
.001 level of sonfideass, |

The t¥o groupa a1 the sxtremes of the sociomeirie rank-
ing wers sompared on Ashisvement annai Plsssusnt at the asné
of the yesar. The meaz of the higha was & grads placementi of
5.3 wails the asaa of ihe lows wes 4.3, The Standard Devi-
ation of the highs was .86 G, ¥, while the Standerd Deviation
of the lowas was 28 G, P, The varlabiliity of the two eonbined
groups was ,.875 G, P. 7The rvesultant ¢t ratio was 2,43 for
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16 degrevs of freedon end wes signifieant at the .05 level
of eonfidenss. (See Table XIII)

The iwo grouwps at the oxtrenes of the seciometrie rapk-
ing ia this partisulsr olass-- Glass B~- were soupared on
Jiforals Zest of Persopslity with the
two m2tehsd groups whieh were taken from the larger group of

thelr scores on the O

four slacses. The purpose of this somparison was to doter~
mize whether the extremes in Clsss B wore auy nmoyes varisble
in their Perscmality Seslf-Retings than were the extrenss
mads up trun-aiz four glessen. In the larger groups ossch
quertile {(8ee Tadle XI¥) Bad en X of 32. The mesn of tha
highe on the Osliforats Yest of Personslity wes 58.. whils
th&_aaaa of the lowa war 13,2, The Standard Deviatlon of the
highs was 10.32 persentile pointa; the Standord Deviztion of
the lows was 6.2 yeresatile points, The Sriticel Ratlo was
3.53, whioh wes fomnd to de siguificant &t better than the
»001 level of sonfidence. 7This is shown in Tadble XV, Thus
the 4iffersnse Letwoen highs and lows im the larger group

as narn'aignlticsaj thea for the smaller group, sinee the
ratic for the amaller groups, with 16 degress of froedon was
found to ds 2,76, signifigant at the ,02 level,

Yhen the Sslifornis Test of Perspnalit
sriterion for remking from high to low and finding the 81f-

y was used as the

forenses betwesn the upper and lower guariiles, the findings
were nct signifisent. {(Ses Table XVI, Appendix 4) Ths t for
the #ifferenes botveen the highs aad lows on the Sceiometrie
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Yoat was 1.24, lacking in signifisancs at the .10 level of
contifenes. Neither 4id the ¢t for the differense beiwesn the
zesns of the Righs snd lows on Achisvement Grade Placememt
whisk wam .46 approssh signifisanco st the .10 level of Con~
fidenes. {(Takle XVII)

The impertant findings from this study sre periinent
1o fuarther reseaxch in . ithis area: (1) Sociemstric iInstruments
do d4ifferentiate Deitwesn those with kigh and those with:low
- 1.Q.'#; between those with high retings on the alifornis
Zest of Persomslity snd those with low ratiage; detweea high
sshiovers and low schievere, and (2) s short selif-reting in-
strumant is needsd whish will make these same differentis-
tions snd whish will be uasble to the classroom tsseher with
s ainizun offort st smalyeis of the shild's personslity 4&ir-
fisulities, Lhe tﬁ::d finding, wkieh same from the sentenes
complesion meterial, is thet a2 ehild’s attitudes toward him-

sell and toward others in his immediete savironment have a
significant bearing on personslisy disturdanss, sonflict
with the peer group, and om the inmtegrative foress of Lis

personality.
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CEAPTER IV

THE SXLF-COMGEPT A8 EXLATED TO

This researeh dogan witk the preparetion of sesles for
ratings Asriag the fall samester of 1954~35. The asetur]l
tezting Bogen om Jemvary 13, 195!; and eontinued through May
25, 1935, DMDuring this tegr-anaxht period sixteen fifth
grade slsases wers tested, usiangy sever 4ifferent instrumentis.
Two ther £ifth grades were used for reliadility data on the
eelf-rating seale. Kach slzse was nst from:seven te eight
tines st 4ifferent imtervals, with several make-up periecds.
Thare wers an aversge of six conferenes psriods with eaeh of
ths teachers of thess elasses,

The proesdures of the researoh, the preliminary prepar-
ation of testiag instrwments, and the statistieal treatment
of data sye discvesed in this ehaptsr updsr the following
hoads:

1. Preparstion of Rating Sonles:

&. Background and Findings of Boures Iustrumenis,
b, Preparation of s Sslf-Rating Besle,
¢. Preparstion of a Tescher's Rating Seale.
4. Proparation of 2 Peer Rating Boale,
2. Preparation of Dais on Behavior Predblems:

102
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8. Beskground of Oriteria.
b. Confersnce with Teashers,
. ?r.pnrit!an of ltalvior'ﬁzta;ttttttiau Foras.
3. Administration of Tesis:
&, Reliadility Pmis,
», Sﬂlﬁwngﬁiag:._
o, Sosionatrie Yests.
4. Nental Maturity Tests,
o. Askisvenent Tests,
4. Ststistienl Tresimsnt of Data:
| &, Reliabilfty of Self-Ratisg Test.
b. Results of Individwsl Class Testing.
e. Criterien of Selsstion of Righs sad lLows.
d. Madehing of Nighs snd Lows om Slaia_at_x.ﬂ.
e. Comparisons of Matched Groups.

Proparatien of Ratling Bosies

The theory that an individas) is the one best gqualified
to rate himself was the primary veason for wsing s ssif-
rating an one of the erisericn tests of this study. The self-
soncept is referred to by Browafaia(7) ss the system of cem-
tral mesaings that a person hes adout himself and his rela-
tienz to the worid adout him. In his study he had studoats
rate themselves four differeat ways, eash reflecting s &if-
fexent self, sesordiag to low he hed Deen dirseted to make
the rating. 7The four sslves thus rated were: (1) the privaie
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self, (2) the positive aslf, (3) the negutive self, sad (4)
the sooial selif. The ratings from these four definitions of
the self were sompared for stadility and for 8iserepancy.
The differences botwsen the ratings for the positive snd the
aegative selves gave a moasurs of stedbility; tho.itnertptatx
hatwesn the privats and the scclisl selves gave sn indey of
soeial esonflist. From the eomparisons of these fsur self-
ratings Browufain sdvenesd the theory that consisteney ia
aslf-ratings gives s measure of the total Belﬁepéncept,
positing & relationship detwesn sclf-somcept and total ad-
Jestinent. |

Browalsin's test haé Fventy-Tfive sategoriss with an
sight point seals on sash sslagory. iath~ct§n§uxinc as 1:@»1-
ligence, physical atiractivensss, gwnerosity, cheerfulaess,
sportansnskip, dependabliiity, prestigs, flexidility, ete.,
ware to be found oa Qli sosle. 4 person im rating khimsslf
eould sacre Binself a maximum of & along the poimt seale or
»«au.m. xzmuuxnux., Binse the test was ye-
nduiaittcrti three ttatc in the Frownfais c%uiy. She acalt
was extentsd at both ends, cxuuuummma |
Ahrough 9. The sesle was easy to administer, to understand,
exd to seore. -

The twenty-five sstegories of ths Browafain imstrument
were studled. His meale hsd Deen given at the sollege level
while this dissertation studies Tifth grades. Four ateps
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vers sompleted in the sdeptation of this test to fifth grade.

1. Twenty of the catogoriss were scnasldered applieg)lo_
to the age snd scaprehension level of fifth grade,

2. Eneh oatogory was expleined ia Tive apgcgigiivt' |
stttaupuin; phrased in.tha;aoauul peraoR, and arrangsd
from "a" as the most favoradle toc "e* as the least.

3. 4 triel of the prsiiminary form of the test was given
e sightiy-aine students snd wnighttnzslor the Ltema
deternined from the pereentages of students marking
ssek item,

- reading level of fifth grade and eopies mimsographed
- for approxinmetely 750 pupils. o
_hthﬂ“catogariat whiek wore ruti;ata ware worded in twe

4. The tsst was reworded tc be sppropriate for the

ways: €1) soms wers single terms, iike "ehesrfulness” or
"pepularity®, (2) some were phrased is question form to faell-
1tate cemprebession by the pupil, se in the eategory "Are you
dependadle?” &ush torme aa emotiomel maturity wore thnngid
tnto questioas 1ike "Are you being your sge?” with the des
seriptive ratings making differemtistions iz degreos of ma-
turity rather than sxpeetimg the pupils to maXe a ttaldj
point differentiation on sush 2 quality. {(Sonversions of
sategories ave shown in Appendix €,) | |

The table whishk follows shows the pereentages of pevsons
narking eash of the sategories and the sonseguent u%igi&iagt.
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TABLE XVIII

FERCENTAGE ﬁ!‘ll!!lﬂs OR ALL ﬁit!ﬁﬂk!lﬁ,
a:zr-nxrzxn BeALE .

Bessriptive Btatenent ?__trm_tm Marking | Weighting
.. Boss !tfhrthlﬁ | _ Y T
v, h_‘l“? thes Average .32 3

o, Average 43 2

é. Less then Average .06 b 3

o, Least Fevoradhle _ 007 0

Questions regaréizg definition of terms or elarifise-
tien of wordisg were comsidered during she sdministration
to the firet ssmpling of elasass. Diresiions wers changed
to dring shbeul » slearsr undsrstanding of the task of self-
rating and to imsurs greater objlesilvwity, _

To ast up & scale for teashers' ratings of the siudents
the general sritsrion of "self-aesepianee” was used. The
vork of Bewger{l) gave s zumbexr of eriteria of self-ssespt-
ance and several of assepisase of others., The oriteris of
sell~sessptanse wars ad followst

1, Relies on internmslised values.

2. Gapasity to sope with 1ifs.

1, Iggpaauibility for his l§$l¢

4. Acospis praies and eritiolian pijteti!ﬁlr.

5. Aseepis feolings, limitations, ste., without distor-

tioa,
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Is a person ?t worih, squal te others.

7. Poes nol uxpuei others to rejeet him whether he

3
?.

gi!wt ressons or net.
Dutn no% th&nk himsell sp different from othersy.

is nat ahr or :tlt-aanaoioua.

aav;rtl ef these sritsris are related to the L{tens on
t&a aolfhtnting Sexle; th»r-tova, the teashers wuulé b rat-
;a: the shildran o3 ek the esme nritarit. It is econoluded
ihct 1t would ds well to inelude ihe oriteris of asceptance
of others. Those viifiéhBerger thought signifieant weres

2.
3.
4.
s
6,

7.

!ans xod hate or sondemn others whose bahavior is
4irfarent frem his own.

Poes not try to domimate 0#&0::.

Boss et assume i&lnaapiiixity for others.

Doss not deny worth of others; does not feel tﬁ#?? |
or tnluﬁ;tﬁta.

Shows desire to ssrve siders,

Bas au astive intersst im others sad a desirs for
mutually sstisfactory relatioms.

lQVtﬁuta_avn welfare without impinging on righis of
others.

Trom these eriteris wers developsd twenty poimts whieh
vere aimed ai makiang {% possible for the teasher to reie ihe

pupil on many of ths same genersl qualities on whieb he had
rated himself. The material waz made into 2 seore shest,
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with directions at the top, & blank for the individual's
naue, and blenks in froat of snak sategory ic_thnt sheok
meyke aight be plesed Ly thome Lltame considered wost oharas-
teriatis of.thl person deing rated, {8ee #ppaadi:'S)'

¥hen this wan done, the pext prodlem was to sonvert the
satepgorien te Regetive #esoripiions sc idat pupils at the
low end of the seale sould e desorided in sinfliar categories,
The negative statenenis wors phresed and ihe sscond bPlank was
_arrangsd in dhe saames maaner ax the firet. The first dlank
una.qcllac "Roninations os Criteria of Stirﬂkiaﬁyt:nxpz“ the
autonﬁ was "Nomimstione on Sriteris of Self-Re juction,”

Yhen the parsllel forms wers sompleted, scpies wexre mimso-
graphed so that sach teaschesr wenlid have sacugh of ;l%h form
for one fourth of her alass.

The categories used in the Teasher's Rating Ssale for
Self-Avsepinnse an&-&alf—ia:&&tiun_'nra sui in heif, e.g.,
the aunber of the itenms was halved, wiih shanges in wording
to fesilitaie undorstanding by fifsh grade pupile. Compara-
tive forms were yttéarnd for {;)_lnniaatiaus for Self~Accepi~
isg Persons, snd (I1) Nomimstions for Ssif-Rejecting Persons.
Prelimtasry direetions on sil forme inaludod definition of
teras sad insiruetions o selset ss msny as five psracns in
the olass who would fit the spesific desoriptions. Blanks
vore addsd st the tottem of eseh form aniﬁthﬁ-hinpocrtyhod
sheets sontainiang the sames of all students in the room were
available for smch imdividusl pupil to faellftate nominations.
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Saonzh soples of both forme ware niasaartphea zar pepils
saking pert in the pmjoet _
‘Becsuss of the theory thet the "halo” taa c§siéc§ap¢aw
sastion often iafluoati « persos's .alt*rhiingé,lthvic rating
sesles were used te Ioi@at_thn pupile iintgnmtn& s» high in'
nolf-ionaﬁpt. tkn-nerre&brttié#'af gelf-retings by #oithorl'
rutings end peer retings was for the pRTpONe nf ﬁini;iiing
those etrtuta; The selection of @ persmon for the growp high
in self-concept was based on the eriterion nt'iwé out of
thyes rutinge s upper quartile. Teseher ncminstions wers
only for uppti'ti# &at#r-ﬁuartzxicz pupil nominstions vers
ranked sosording to rwcgnaady'tsinittaanﬁ on both forus with
differencs woores dsteyaining ths finsl wzenking.

Proparstion of Pata oz Behavior Problems

It is the thesiz of this dissertetion that ehildven with
& poor gelf-consept huve patismne of behavicr whick are nel~
edaptive and. that their relationships with their poezs end
with adults are not satisfying. This thesia Is sudbptan-
tiated by Brownfain(7) im the etatement thet "So latimate is
the relstionship between self &nd the sceiel environment
that Lt nay be asserted that . thore is po melsdjustment of
personality that 1le not somehow relflested in maledjuntment
ix intorpersonsl relations.” |

Rorthwey(10) in her diseusefion of shildrem found in the
lowent quartile of sensptadility stated thet "In all tdess
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shiléren, fellure iz the sstablishment of adequats sooial
relaticnship is the commen fastor. Soelel learaning hes deen
insdequais to mest sosizl situations.” Ske classified the
shildren found im the lower quartile ia thres sategories:
(1) yessssive, (2) scoially uninteresied, and (3) sosislly
ineffestive,

Bouney(4) has made & siudy of the irsits of ehildren
soeially suscessful and sceislly unsucsessful, He found
several sraits whiok dif!‘r’atitt‘i_b‘t‘lﬁa thass $wo types
of shildren: daxing, aggressiveness, uynpathotig TORDPOREY; ,
friendlinesns, good lsoking, bhsppy, saihusiasiie, weleomsd,
langhtsr, and sotive in veoitations. The syniromes were
ranifeated: the fivet thet of the sirong, aggressive porson
with sush personality traits sz leadershipy, enthusiesm, dering,
sstive partieipation ia recitations., Ths sevend syndrom is |
that of having s plessing appearsnce, s shesrful dispositics,
and !riinﬁiy atiitudes,. These same sraitn mey he t?na& also
assosiated with sutwal Criesndships., Xt is kie thesis that
onough leswsy should be allowed in growp eontrol to perais
the development of some daring snd imitistive and soms sooially
approved aggressiveansss, while the sttituldes and kinds of de-
havior essential to friemdliness nust slso be developed.

Blair{2) found thet resistsnce to adult authority was
s strﬁag sharaeteristie of the preadolescent. 7This charas-
terietie 1o mentisnsd Yery often ia dlsoussiens with sless-
roon tesakers, and, for the aalt_yurt; they do not aémniatr
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1t 1n the wame 1ight s students of shild developmemt. It
is s vory sommon finding mt umrity for mtiaruri
sake is ihe m-m. of slxesroom “mtrol "

Puring th four months inwn tenting vas going on,
tkﬂ vere uwomutu tor sonfarenses rith mahu on
nn- of nost scasera to them. Quutzm munhc the
tost vesults, requests for mn or advies as %o hovw ta dwsl
vith some persouslity prodlem 1: the ahum- these were
vory Irequent eimee 2il mpontm teashars Insw the pur~
pase sad w sxtent of the study. Types of prodlems msn-
tioned vere islliied on essh romad of teeting for sseh ia-
divtdusi teasher, The eatogeries wers umsgtrustured.for. the
first fev weeks. Then the teachers were fesguenily aoked
quitiqﬂ sonserning the following three arsas:

1. Wheat is your most serious prodlem ia elassroom

mEnagement? |

R. ¥hieh chﬁim are youyr moot serious dehavior

| problems?

3. How would you slsasify tke bohavior prodlea of

thess pariieulsr ehildren?

This materisl was agaia -t-uiu and plased ia sategoriss.
The most frequently measionsé sstegories were: (1) aggres-
sive behavior towaré other ehilérem, (2) un-cooperativensse
in elassroom group work, (3) withdrawing dehavior, (4) im-
‘maturity or inebility to Randls sssdenmte wrl, (3) poor home
baockground, (6) dileintersst, | |
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Towsrd the end of the somester, nnvsra;'wgtkﬁ_att;r
Teschera' Hatings hed been solleeted, a form insluding the
shove nzaﬁttrigationt was given to eseh tessher. On this
form she was ssked to write the aames of pupils im her clsss-
room who fell iato eaeh partienlsr alessifisetion. The six
sress wers identified on the nev olsseifiestion sheet ss:

1. Aggreseive behavior, witk three sub-eategories,

2. ¥ithdrawing debavior, with four sub-eategories,

3. Plasintereated.

4. Iﬁu;tsrﬂ, |

$. Pleliked.

6. Dislikes others. _

The number of pupils desigusted as problens in elass-
roon Benagenent varied from thres in one elsss to sa meny as
giztesn. Boms of the slasses showed siudents in only one oy
iwe of the six prineipsl extegories. Others showed im;m'
pupile in a1l of the ontegories, but with mo spesifie growp
trend to indieate soncentretion of prodlems in say one ares.

When the carly idemtifisstions had deen made in tessher
ecnferenses, only s fevw pupils had been mentioned, these
falling mostly im the lower gquertiles on the soclometria re-
sulte. However, whea the clessification sheets were filled
out toward the last of the yesr, msay of the enses identified
on those forms fell ia the :1&§1¢_¢uarti1¢a o8 boih the
soeiomeiric rankings end in the self-ratings.
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The total aumber of pupilt aamed In ihig elasaroan asn-
lstannt yhana of the stuldy was 123 Thp aanhnr et probltn
aaaua féemtified, hntuvnr._ins 151, sines seuo pnyilu wors
ntatianad in tra, thr!t, or four at tha tatngariot It san
ho seen from tt%ll IIZ that lizty-fbur at thp puplis nen~ “
tionsd were 1a the 10: c:lt-aanaopt group, !&pxant aalz seven
pupils lllliif!ti s kavia; ' kigh aalt-aaun'pt vux- 1&31&:&04
as bsing prehltna in ﬁxtut:nnu nnacg'unat. _xg is sigmnifieant,
nnv;zih:lnna,_t)at titt;*ana of ths pupils mentioned sane
from the two aiddlie quartiles sovording te self-somosps, oaly
seven hnving'imau previcusly sentioned in the individeal con-
ferences with the alsssrosm tesshers. This reflects & dif-
ferense between iifornul la&_ltrucﬁurtd gathering of data.

TABLE XIX

BERAVIOR !%ﬁ!lxﬂﬂ: BY CLASSES, PALLING
. IR TREER SELF-CONCKPT ﬁlﬁﬁrﬁ

e e mrr——

—m;;;;. io. . Belf-Conoept Gruuya - Total
| T mex | masie Low

. | g 3 11

I, 1 ) 4 10
11z, 7 v/
1Y, 1 i 5

. 1 7 8

vI. 2 4 6
vII, 4 2 6
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Self-Gonoops Grouwps | Tatal
Wen | Mdlle |  Low
iz, | s
>, B!
B 3 6
X1, - 4
xs1, | O 4
XIXX, 3 1
o ,
2
3

J.!t# ¥o,

16

1
IVI.
Yoseds | 7 1 s

10
122

Blw o » w &mqtm_m“?

:iuae IX, whish foliows, shows the fregusncies of uahna
in sask of the six problem-sress for the selif-esnsept groups.
rittyéatng per seat of the 151 probleme wore attriduted to |
Pupils destgpated as delonging to the low seif-soncept group

PEEQBENCIRE OF SELF-CONCRPT GROUPS IN
_ 81X BESAYIOR CATRGORYIES
Bokavier | - Belf~Soneept ﬁroapu' i‘ét&l
Category —— : .
~ High { ¥itdle Low
Aggrossive | 2 13 19 34
¥ithédrewing 3 ' 21 21 43
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Behavior

oha -Stlfﬁﬂnactyt Gwvupa Fotal
Bategory Wigh | Wiedis |  fov
Dialater- .
sotad 5 14 15
Tansture 1 6 X7 24
Pisliked _
by Othsre ) 3 8 7 26
Pisiikesn _ '
Cthers 2 i 3
Total . | '
Provicons | 7 5% 89 15%
Total No. |
‘Puplle 7 n 64 122

It ¢an be soen from this table thst the two arsse with
the highest fraguencies sre those showing sggmessive boha-

for snd withdrawing debavior,
tor shone tv. ostegorins {s shown in ¥Tsdle XXX,

The breakdown in lah-h;-aiagt

A grester nunber of ikose sharasteriszed vith tgxrttnivn

behavior vere in tha_lat group.
vithdrawing behavior, there yas en equal mumder of lows nd
niddles, with only three in the high seif-somospi group.

One istsrprotation of this might hold with the findings of

In those ohsracterised with

Bonney(4) that aggressiveness i» nore often interpreied am
prodlen dedavior while the Sevelopment of daring end the

charvasteristie et'initiativu ayre ovay~looked in favor at_

whei he sslls “aegative virtues.,"
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TABLE XXZI

FREQUENCIES IN SUC~CATEGORIES OF AGARESSIVE
ARD WITEDBAVING DREHAVION

1. Aggressire Behavior: _ Number

a, Generalined (Toward everyone) . . . . . 17
», Towayrd Speeifie Individuais . . . . . . « 12
-‘. M“ u‘xt‘ L ] [ 3 L ] - * L ] L ] L ] * * * [ » ’

Total Insteances, Agtrcciivt Bebavior . .. 3
2, ¥ithirswing Belavior:

s. Genoralised: {In moat or sll situatioms). . 12
b, InBpeeifie Situattons . . . .. . ... . 34
!-.hh’!ﬂl'ﬂ‘rl..............12'
&, From Adult Asgoofation . . ., . . « .+ . . . 7

Total Ianstances, ¥ithirawing Bohavior . . . 45

It ean slso ds moted here that of the sixty-four pupils
mnentioned in the bedavior slamsifieation fora ss belomginmg
to the growp of 110 students having e low seif-ecneopt,
thiriy~sevea of then were imcluded 1ia the final matohed groups,
Tadle IXXII,

Oaly five pupils owt of sizty-seven in the matehed high
sslf~conospt growp or 7 per cont ware slasaifisd as dedhavier
problamd) shirty-seven or 55 per ecent of ihe low self-somsept
group were ihus classified. The &ifferemse is significant,
the ratio 7-1 in favor of the lows.

Threo of the prodlem sress have grester fraquencies:
Aggressive, Withirawing, and Ismature. There wers more
pro®lene 1isted thea pwpila, ssversl pupils haing mentioned
in two sategouries. Although teachers 4o not consissently
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TABLE XXIX

FREQUENCIEZ OF SELF-CORCEPY OROVPE IR BIX REEAVIOR
urxmm, MATCNED GROUPS

R ———
Sehavior I Nigh snlf-conupt I.n! Sﬁr*%aupt Total
Sategory Grong {Ma67) _Group (!-67 ) _
Aggrassive ' | - T 10 12
Withivewing | 2 13 15
Pisinterested | o 6 1 &
Imnsture 4] 10 10
Disiiked by | .

thun 1 o ¢ 9
Pislikes _

Others ' 0 ' -3 ¢
Total : L _ R S

Prodlens 3 ' 48 33
Total Funber o B b

Pupils 5 L 37 42

ana!f;_fgpul with & ow nltﬂoﬁnﬁt ss behavior prodlems,
there mtm here a groater proportion of that growp whe fall
into suek elassifieation tham of the high sslf-comespt group.

Administration of Tosts .

. Bixteen fifth grades wers given iwo forms of the gali-
Zormis Achisvement Joss; Form €C st mid-semoster, whereas
Form 3D was edministersd at the close of the sehool year. The
galifornie Test of Meptal Maturity, Slemeatery, Stort Form,
wae givem 1o sll sixtesn olaszes. Thres wating scsles and
two Boslonmetrie Teste wers slsc givem., Two of the originel
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siziesn classes agé two ogh&x alasaes .C’l?ﬂip :xpn the prin-
aipal study patriolpatad in @ha validity stu&&. -Snrollnnnt,

tht totsl nwmdey of pupils tested on sash insﬁruuu:%-tnﬂ tha
_auatar 2¢n#£ninx vith somplets ataiiutiu: for thl riall aaalysin
ers shows in Tadle ZIIII, Xarollmsat varisd fyom swell olasees
witk & total emrollment during the semsster of forty-six eash,

TABLE XXIXX
8!3&1&!!!!.1!9 !!3!1!5 ?IGQISBT roR #II!S!& PIFTR ﬁkAB!S

ﬂlait Eatings . Souiew CAT| CAT [CTMK 11~ {Tetal
e, a:z:-vr...gf:-ruar' motriafI® | 1Y% ®* !E:;:
I.} 38 | 20" | 32 38 137 |31 136 | 38 1
IT, § 43 | 22 43 43 (43 | 34 | 44 46 33
xxr. | 46 | 22 46 46 143 [ 34 | 45 | 46 33
1%, 33 1 16 33 3 33 133 29 | 33 ¥ 29
¥. { 33 16 a3 33 {33129 133 | 33 29
vI. 32 ] 16 32 32 132 n n 32 31
Yil. 33§ 16 33 33 {33 132 1] 3 33 32
YIIi, ¢ 32 1& 32 32 22 22 a2 32 29
x. | 33 16 33 33 {33133} 3 33 33
. {331 16 33 33 {33 |29 |24 ] 23 | 32
XX, 01 16 3¢ 30 30 27 2% {1 30 N
X1z, { 30 16 30 30 30 [ 27 | 30 a7
XIX¥X, f 31 1 16 3 31 %1 jas 281 R | a6
XIv. | 33 16 {33 33 33129 | 33 33 29
XV, a9 i 29 29 29 26 29 29 26
Xvx. &9 14 271 2% 27 | 2% 2N + 27 27
Toisl ] 536 26! 536 $36 1532 1473 1528 %29 472

* .
Ealifornis Ashisvement Testi.
" _
#*¥gunber sgusl to upper and lower gquartiles only.
The total N for the sixteon classes was 539, aceording
$0 surollment duriag the senester. Prop-~ouis snd sbseniesism
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'ﬁuring the last sdministration of Aehlevement Teste wss reo-
sponnibla for xncomplete d.ta on szxty-savan yupils, makins.
the total number acailable for study equxl to 472.

| flasses I and IV from the prineipai rossarah wore used
with two other elasacs for Tesi-Rotest dete on the Relisbil-
1ty Study. N's were 35, 33, 32, and 28 respectively, meking
8 total mumbar of 128 for this part of the sxpsriment,

The nnupirafzng tescheras wsrs interesated ia the resylls
of the tesiing from two viewpointa: {1) the ritults of the
Achisvonent Teate snd !bntnl Maturity Tests were mads avail-
able to them within 2 fev daye after testing, sad (2) omly
tvo of them had worked with seeiometric instruments defore
and they wera somssquontly both eurious and li&arootoa eon~
serning the resulis snd ues of such instruments. In some of
the sehools thers had deen ué testing program prior to this
researsh. 'Iﬁ others, ihe testing esontyibuied to the eval-
nation of wesults from ihe regular slementary tesiing progren,

The firat Soelomeiris Temt results were recorded on the
nev Boaney-Fessenden Boeiogreph. Thie was sasily uader-
8tood, saved a grenti dsal of time over eny other avalledble
methods of showing resulis oﬁ.naczﬂlntrie teats, and madas
the grouping of pupilis within the slass eszsy to idantity and
instantly available. Nuck surprise wes shown ia many in-
stanass in whiok tho tessher had one 1des soncerniag the ada-
tus of the puyll withia the group and the chiliven thenselvss



120

hed & totally iif!jrint one, A amall peroentage of the shil-
dren wors Llsolates, only twelve out of 536 reseiviag no shoiess,

Table XIXIV shows the number of fsolsies, the dfstridutiom
of mutuelity within the sepirate slesses, snd the nunber of
children having no mutual sholoes,

TABLE XXIV
COMPARIGON OF RESULIS OF SOCIONMETRIC TRSTS, Y CLASSES
Class | Enroll~ | Per Sont | Per Genid [Per Cont | Yotal |Aversge
No. | memt | Zscletes | One Yote Mo mutuai| Mutuale|Mutuale
.| 3¢ .00 .08 15 se” 1.7
1r.] 43 | o | Loz 26 | e | 1.5
v, 32 .00 .03 od2 64 1.9
vk ,3 ' .96 .ec 'x‘ 71 2.1
¥I. 32 00 .03 23 48.3 1.5
vii.{ 33 | oo .06 .28 51.5 | 1.5
¥II1I. 32 03 60 .32 38.3 1.2
IxX. 33 03 o153 33 33.5 1.0
X. 3 80 00 31 45.5% 1.3
XI. 30 ] .03 " 40 k4 S -
X11. 30 .06 i 10 o A0 .5 .3
X111, n .03 ' .00 26 32 1.8
X1v. 1 13 .00 N 35 4 {1 1.3
Ao 39 -M oﬁ’ .20 "’n, 2.9
X¥X. 27 | 04 04 .20 ] 52 1.9
fﬁm ”6 .332 ow .29 ﬂ?g’ 1. ’

“Sun of mutunle om boih sriteris divided by 2¥ = Av. Mut.

_ Ax iaspection of the mutual shoises in the sixtesn
slaasss revealed that 35 per eent of sll students recsived
B0 mutisl shoisss. The distridution of mutuality holdh with
the theory that the evoially sirong ohiid is generally at-
irsctesd 30 others who are likevies sosially sirong.
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In the matohed groups used for cnnytrigbi t&arﬁ were
no highs who had & lowsst quartile reting om sosiemstrio
status, Thers was only one low in the matehed groups who
had an apﬁor quartile rating on the soeiometirie tests, as
shown ia the following tadle,

TABLE XXV

’Il!l!’ﬂ!lﬁl OF QUARTILE RANKONGS OF 89@1ﬁ!l!!!¢
_ !88!8, lﬁ!@!lﬁ GROUPS

ﬁitrtilc |
Growp | & 3 . 2 1 2&%&1_
Righe 47 16 4 o 67
Lows 3 10 22 34 67

Giano ke sosiomeirie temis were mot the basis for se-
lsction of higu and Iat groups, this is strong indisation of
& yoliationship bdetwesa scolometrie status and seif-rasing
end/or level of self-eomceps, Although = few pupils yate
themselves unreslietieally, for the majority of them there
iz s rotlt&tiag of botk insight and objestivity in the faot
that they de not see thenselves st too ixtrouo status from
the way that others ses them,

Thore was an indlcatiom idat those in the high selr-
sonaept group cams sloser to ratiag themselvea s cthers
rated then on the scciometric tests. Only four individuals
had mors than one ¢uartile differense in ratings, while 16
per sant of the lowe had a larpge 4ifference,



122

Thers was s great deal of differenss in the classes used
in this projfest. Nine of the slusses eame from a small towmn
in & rursl sgrarian and mill ssonony, whoreas ssven vere
fron a enall town euburdem to both industrial distriet and
metropolis, There were wide 4ifferenees detwsen mean 1.Q.'s
of olssses within the two areas sz well ss bdetween the mean
total 1.Q0.'s of fho tﬁburbai and agrarian sommunities., More
spesifically, us showa in Tsble XXVI, four of the classes had
e mean 1.Q. lower than 100, The elasses are reported in the
same order and with the same Roman mumerals as im other re~
porta. Oue olass with an- ¥ of 29 had & mean I.Q. of 112,
while several elasaes were at the 107 mean, Two olanses,
those with the largest earcliment and im ithe soslomsirilse
slass of the least privileged, bed mean I.Q.'s of 86 and 89.5
for R's of 44 and 45, The varisbility of ¢lass sise and mean
I.Q. 1is not considered to sause distortion or loasding of st~
tistion in a group %this large ae the mean for the whole group
of 525 studenta on whom Mental Maturity tests were taken was
101.7. This is comparable ¥ith netionsl norms on similar
populations, The faet that the eampling ie wide and ineludes
sush varied populations reinforees ithe study rether than
veakens it,

It san bes seen from these resulis that the sampling was
adequate and that 1t does not 4iffer significantly from the
norasl pepnlttibn vhish has similar means for the types of

esommunities used in this expsriment.
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 TABLE XXVI
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s _[.1 1‘-" har——
Class enxitmit Inunigomn Suom. Moan
%o, Kemtel | , 1.8,

Koturity{¥) Bt}.ew % 99-110 _llbaﬂ 1101
.. | s | o 18 v 102
11, &4 2 e | 7 #9.5
11X, 45 23 19 3 86
1v. 33 6 18 ° 102
. 33 2% “ 9%
vI. 31 s L ¢ | 20
viz, 33 1 12 | 10 988
vIiI, 32 2 20 w0 | 2045
IX. 32 6 13 13 207
+ 33 5 15 13 107
x1. a7 3 13 | n 107
213, 29 é 9 14 109.5
XII3. 28 8 10 10 101
x1v, 23 5 1 | 1 207
. 29 3 2 18 112
X¥I. 27 3 12 12 107
:ut&;: 523 124 | 237 164 101.7
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As Table XXVII shows, the rangs in the asans as meas-
ured in grade plasement points was 1.7 in doth sdministrations

of the $alifornis Aohisyegent Test.

TABRLE XXV¥IX

VARIABILITY OF CLASS MEANS ON CALIFORNIA
ABIII!!I&!! ey

Class Ne. | Eavoliment | Testsd | 62ass | testea | Grens
! jearee | Xowms | A3 | desns

I. | s | » 5.2 n 5.9

11. v 3 |55 | | 6o
IL1, 46 43 4.5 34 4.9
IV, 33 33 5.7 29 6.2

Y, 33 33 5.8 29 6.1

I, 32 | 32 5.5 n 6.0
Iz, 33 3 5.6 32 6.2
vIII, 32 312 | 5.6 29 6.6
: S 33 33 5.9 29 6.0

X. 33 33 5.6 | 33 | 6.2

o 30 30 5.8 27 6.6
X1I. 30 30 5.9 | 27 $.5
X111, n n 5.9 2% | 6.0
xIv, 33 33 | %9 29 6,3
XV, 29 29 6.2 26 6.6
I, 27 27 6.1 27 6.6
:::1:!' T. e 232 | 5..6 ‘73 6,1
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It is from these ryssultis of the tests edminiatered teo
the sixtesn classes tﬁti_qoliaitann'nnra made for tgrihnr
study. Reoh imdividual eless wes soneidered oaly for tets)
results snd within-siess quartile greupinmgs. It is im the
statistisal treatment of date thai further eemparisone will
b nide,

Statistics) Trestmemt of Date

Your nfapu wers xoenitiry in thn~oanniit;ttian of the
results of the testing in the elaswmes, .rirct; fats on the
ro:ish;lity of the Seif-Ratiag inetrument worcanslysed,
Sscond, the eriterica of "two oxt of thres” ratings was ap~
plied to the resulis of the thres retisg tesis, with two
groups aveilshla for further treatment. Thirs, from thess
t¥o groups wers selested eriterioa greups of "highs” and
"lowa® en the Banis of matehing of 1.Q.'s. Pourth, tuese
sritarion groups were sompared %o see whai sigaifiesnt 4if-
fereucen sxisted detwsen Ahem.

Two gr the groups taking y;rt in the reliability study
were fram snother sslool not takimg part ia the prineipsl
prajest. 'thtﬁo twe alasses had i'g of jz and 26 Yespeo-
$ively., The eriterion self-ratiag, "How I Rats Mysslf," was
given both aslasses sarly in the seuentsr. It was re-sdmin-~
istored sxactly two wesks leter., The results of the temt-
re-tast sompariscns yislded coefficlants of .932 ané .843.
Complete data will de found im Table XXXIX in Appendix B,
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Two other slasses vhieh wers ussd for reliakility data
wars clzsses I sxd IV whieh took part: in the principal re-
atgstl. _ihs self-rating test wer administersd sarly in the
semester. Approximetely thres months leter the rejest was
given.  The two slseses had N's of 33 ssd 37 respsctively.
The two alassos Fielded relishility scefflelents of 733 and

863 after & thres mosihe’ fnterval, These aatftiaitntu fur-
nishod -viicsao of eoastaney 1: ltlf-!ttiagi nn ibis partisulay
a:ltcriea tc#t. !t lhﬁ%lﬂ e nntt& here thet there was &
tlight ohnast in the means af tll Lour groupc on tht rttttt--
and sll in thn sane Giructioa, that et - alzghsly lower msan
than on thn firtt t»ut. The r:nuli; ATe shown ia the follow-

ing zable.
TABLE XX¥INI
SELY-RATING SCALE, RELIABILIZY DATA

Cless Number | N Nean of Test | Msan of Retest »
R “w | 43 .932
xerxz. | oae | a4 | e
w. {3 ] s 46 | 733
. s | ar | 46 | e

'!ht_ﬂnti indicate that a pupil has the lendeney to iatd
lsjutlt anuaiti.utiy trom one ialrmrttiug test to the next.
The relfability sosffieients are indiestive of & censianey
in self~ratings on iﬁnacdlivn sdninissrations of 3§'I$Qtt
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not only over s short time interval of two tﬁ&kﬁ hut over
the longer interval of three monthe. The tiut, "How I Raie
Kyeelf” has been found, thes,im this rastirﬁi, $0- %o & re-
11adle inrtrument for uee a8 2 sritericon test for mespuring
the self~sonsent.

‘Seesuse of the resulis whdch others iﬁd {a the use of
self-ratings and the 4ifferent selves reflested, 1t was de-
sided that for ihis ressavsh the other two oriteris for the
dssigention of the persca having & high self-zcacept would
be tsachers' raiings and peoy watings. In this manzer thers
was 8 shesk o the "hslo” or ihe tendensy to over-rste,

_Axthaxgﬁ_stztwrttiaga'!tro_cnauwta on 336 pupils, only
472 raaatgt&_tar whon eonplate siatistios weye mecured. Some
4rop~outs, soms new puplils, some ebeenteelsa during the last
teating om the sesond schieovemgni teat yare responsible for
many Deing dvopped from the Final comperetive groupe. Each
slsnr was 1isted onm & separatis page with the order of thet
of the seore on the sslf-rating. In the second coluan were
plased the pupile' self-rating seores. In the third eclwmm
was placed tde 4 for the temoder's designation of that pupil
an Tourth quertile or high in self~scaeptarce. The Ldesig-
nations for 1 or low quartile ar low in self-acaepiance were
also placed oppomite ths self-pating seore. In ithe fourth
column was placed the 4 or the 1 an the atortizienrti by a
particular pupil on ths peser ratings of self-acosplanss or
self-xrejestion. The upper and lower guariiles werc ruled
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off, eash somtaining » number of pubilt a@nﬁl %o onm fourth
of the elass. Pﬁnilt'wt#iiviuc two eut‘ﬁrfth@nt'rat&nga T
*high" were so designeied, a3 were the 10&&. !u»x:-zxzx'
shows the quartils sources of the gruap: iu tll illl!.l

RABLE XXIX

ﬂnanxx;s.uanzc! oY HE&&# &!&'Lﬂ!ﬂ %
. SE&?*&@QGSPT GROYPS

light Selested !roa Total § Lowe Selectes Fromf To-
U 1ol o ax? Toa-g3f aqf a2
“Jar.) 2er. e T 3‘:;}2!?. - i-
T 1 4 ol 66 §F 1 {2 ] 2 (1] ¢
2 | 4 6 o} 22§ 1214 ] o0 jof 5
7 1] 1 ol s ¥ 2 16} 2 io] 20
2 13 3 ¢ 8 § 3 14 1 13] 9
4 121 1 ol 73§ 2 10| A j0f 6
1 4 0 0 s} 4 {3 1 o} &
2 {1 3 k3 7§11 13} 2 11} &
143 3 3 ¢ § 2 |2 2 11 6
0 1 3 2 2 9 f 22 2 11§ 7
2 | 2 3 0 74 2 |3 2 {el 7
212} 3 1o}l 712101} 2o} s
4 2 3 0 9 3 2 3 j0f 8
s 1 2 3] 72§24{3}| 2 e} 7
212 4 0 8§ 2 |2 2 Al 7
2 Q 3 ! 6 1 48 2 101 &
3 |2 2 | o 6 1 4 1o o 11§ 9
72 §38 {34 41 gy 1 {35 & a7 |7 e

aons salested on basis of two criinris, ftoms on threes,

A saveful study of the tadls shows 1hnt tkirtytdight of
those oalnttaé Tor 3he group of “highs* ctnn Lrom $he faﬂrth
-ganrt:xo of the sslf-rating and also ked » Q4 rating o otk
tsankors’ ratihgo iat-gﬂir retings. :azre;~rear ek thoss who
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fell in the fourth quartile of tihe self-rating had one other
rating of § 4 to desigmate tham for the "Righ" grouwp. This
neds & total of ssveaty-two or 39 per sent of the "highs"
sho seme from the fourth quartile on the seslf-eating seale,
Forty-one of these "higha* same from the alddle quartiles
and olght foll in the &iserepansy section, those receiviag
two ratings of Q 4 Put rating thenselves as Q 1 on the self~
»miing.

The table tlt# reflects soms consistensy in the faot
that thirty-five of the "lows” oame from the § 1 secordiag
to self-ratings and were so designated en the basis of ull
thrvee sriteria, Yorty-one of these oams from the Q 1 on
self-ratings and vere thus ssleotsd on the basis of two eri-
teria. 7ZThis was 69 per cemt of tXe whole group of "lows”
vho foll inltha upper quartile on self-watings. Thers ware,
ia adéition, tweniy-seven of thess “lows” who sanme from the
niddle quartiles. Seven were in the diserspaney quadreat,
reeeiving two ratings as being "low" but rating thensslves
1n e upper quariile om the self-retings. This i the phe-
xomsnn isoussed sarlisr~- that of ithe"over-sompensatory"
self-rating~~ an effort todisguiss the reality of being un-
agesptable to ome's httrs.

The 121 pupile who were designeated as hsving & high
self~sonespt on the basis of ratimgs om two out of three eri-
terion tests were st this peint listed sepurately with the
I.G. ss measured on the Califorais Test of Nental Maturity.
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ﬂi- 110 pupils vhe wers considered to :aw"d 'm u&f-mmpi
on the hotil of thess titiaaw were liltot‘ttth thelr I.4.'»
a8 uhail on tht resulis of thit ssus meatal tnit. The range
1ia 1.4. aauu uu from 74 te 142 for the Migh m  Fox
the low group, tho range was 57 ia 343, Thhzt 54 4 Ihﬂ!ﬁ the
dletridution of 1.Q.'s, indfesting the possidle matohinga.

TABLE XXX

&IS!!I&#!I@! oF X.G.'S OF “NIGES" AND "LOWH",
!ﬂﬁﬁl!&liﬂitﬁiﬁlﬂa

e T —
Intervel luuh'r of !lxts iznbtr of ;nqu ‘!»onltiq-uttahlngt
140-144 | 2 .. R
135-33% 1 3 -
130-134 | 3
is-329 | 14 ' ! - ae
120-124 16 5
115~119 - AD g 6
110~114 16 6
103-109 19 7
100-104 1 12 13
95~ 9 9 4 4%
90~ 94 9 17
85~ 89 % 16
80~ 84 3 11
75~ 79 10 4
70~ 74 1 5
63~ 69 1
0~ 64 1
55— 59 2
Totals 123 _ 110 67

Az fndisated im the preceding tabdle theve were sixty~
soven metohsd palirs of pupila. The high group was eomposed
of sixty-seven pupils Gesignsted as having & high self-esnespt
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»11h & mean I.Q. of 104. The low group was somposed of
;ixty*:ovrg.anitgtot &8 Raving & low sslf-eonseps wiih s
mean I.8. of 103. The 4ifferences in paired ssovcs: ware
Bever more than five 1.Q. pofats, with the differences nct
n:gﬁ-iﬁcm in one direstion. Many of the Seoren wore
paired with exset dupifcate 1.Q.'s. The means of these tvo
ETOUPE waxs eompared by neans of the C.R. technique and they
ware Rot found to b significently &ifferuht, sines the
Critienl Ratio was .49 and the two groups gould coms from
t:n same populstion 60 per oont of the time.

lm e I.Q. fastor wse sontrolled {4 was considered
that. the m mtpa un somparadle for the other fastorse.
The individuals omru_iu the twoe groups weye phn_t on
sharts in parallel form, with n_iultt of five tosts for evsl~
uation: (1) Qalifernis Achievsmeas Zest, Torm G¢: (2) the
mmwm !mw {3 l‘frmttm on
Suimiﬁc Tenta; (1) seores on'the eriterion tess of Self-
Reting; snd (3) -;uunutzm a8 & bebavior problem by the
slssarcon teashsr. The statistieal tecknique for the firat
four aress was the G.R. Nesas, Staadard Deviationp, were
found for the groupe and Critieal Ratios ssleulsted for the
éifferenses in the ‘snans of the paired groups, Complets sta-
tisticn for thesw emarinm my d» found in Tadles mxn
tArough IXXYI s.n Appendix B. The risf suamary of m oon-
parisons follows im Yable XXXI.
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TABLE XXXI

52&!1?1&&5&88 OF DIFFERENCES BETVEXN MEANS
Qr.ﬂﬁﬂﬁlﬁﬂ GROUPS

Test ﬁiaa ' Sian&nrﬂ Gritlaai Level of
: : ﬂnvittioglrngtio Sontidonose
I, 6.A.T, . |
{sg)*+**
Nighe 6.0" 654
Lows 5,2 822 -
. _ | . 6,25 i Beyond ,000003
1. e.i.s,,., | o |
() |
Kighe 6.6 | 573
. 7.3% Beyend ,00003
ZIX, foslo~ {
netries _
Highs 335" 12
Lown pm . .M ' .
13.2 1 Beyond ,00003
_ ] S i
IV, Seif- '
Batings
Righe g™ 10.09
Iows 41 §.83
' 9,82 - Beyond ,00003

auarv given In Greade Flessment Pointe,

’*isanxa given in Percontage of Possibie Boores,
xnt Score on Self~Eating Senle,

m&m&am&!’m

wzth1refnronat to the £ifikh area in wvhieh thess groups
wore sompared, it wae found that 52 per aent of ths low
&roup ware classifisd as bebariocy problems, whereas only
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7 por cent of the kigh group wvers mentioned in the Clessifi-
estlon of Rehavior Problsamec by the slasercom ttaehero,'tkn.
ratia baing seven to one in faver of the lows,

Two peints ave of zupartatgt hers in esummsrisation: (1)
the weans of the matehed gronﬁé vors 104 X.4. pofnts for the
Dighe sué 103 for the lows. The ivo greups wers ot sigaif-
fesatly affferent on I.0., that being the eontrol fastoer.
{2) 0s 811 faetors met ;aatru11§¢ﬁ~-1tww1 of usitfopa;oyt as
xeasured by the solf-rating sesle, schieveneant as msssured
on two suseessive sshievement tests, and estatus ox eceio~-
metrin testis on the besis of twe 4iffersnt eriteris~- the two
nttshtt.granyt vore significantily €ifferent with eritieel
retics found e do bayond the .00003 level of senfidense and
iz favor of the Righ seif-comespt group. In the bedarior
problon eres, the lov self-ecmoept grovp wes thus slsssified
sever times merve freguently than the Righ group. Therefors,
2ll &ifferences dear out the Rypotheses that children with s
high tglt-tuauapt sohisve highar, havs s kighor soelometrio
statuz, vats themselves higher, and are classified sa be-
havior problems less frequsatly than ehilédren with s lovw self-

soroept.
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SWIARY, IETERPRETATIONS, AND CONCLURIRNS

Yo suamarise the resesreh reported in this dissartstion,
sonalusions of the study will %o oontrasted with the findings
of others on thess pointa:

1.

2.
3.

e

5.

7.
8.
9.

0.

The self-consspt &8 & repressnisiive mmssure of the

totsl persomality.

Consistency in self-ratings.

Dissrepanciss as symtomatie of msladjustment.

Sociometrie tests ss diserinimating bdetween:

s, Eigh anéd lev 1.Q.'s.

b. Nigh and lev sehiovenent.

s. Bahsvior traits of scolslly swavessful and
socislly unsuscessful ohildresn,

Porsomality Self-Rating as a representative svasure

of the total persensliiiy.

"How I Rate Myself" es a &isorimiasting test,

Behatior ekarscteristies of Nighs end Lows.

Tescher Butings uad bebavior elassifications.

Ttilisstion of lesdwrakip and group dyasmies in the

SlasBYoOm.

Relstionship of Belf~Conoept te motivetion, learaiag,

ené slassroom sdjusiment,

133
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The self-conespt L8 the name gilven by Leeky{1l3) to that
esrganisation of ldess and tttituﬁoa oconserning the self.
Rogera{20) follows this theory by hie thesis that s persen
will mot sesept {deas at varisnce with what he considers to
be trus or eharasteristie sbout himself, Snygg and Comba{24)
b;;:ovn that oﬁnqrvoi chtr;ei;yintiog are nmaighnsttia;c of
thp_qua;ity of the te#iz_parlaalltty tn¢, A8 sush, coaiain
spseifie ahaglctcrililot fdentifiabdle with Yt ioiqlityf

éa the tttiq o!‘thwaq Sheories whisk postulate that
observed bedhavior is indieatlive of the persemsliiy sirue-
ture, ;.q,,_icnt§ tuﬂ attituden conocerning the self, the |
lba&ll;u qtnﬁnyouyé that children idogtl!lt# ae neladjusted,
8¢ bshavior prodleme, or &8 problems in diseipline or alu:g-
roon mensgenent had idess soncerning themsslves whish re-
flsoted feelings of imadequacy, inferiority, uadeloagingmess:
farthermore, they sonsiter themselvas eithez as &ifferent or s»
baing troated 4ifferently from other ohildwen in the group.

Sheorer(21) fourd u sonsietemey ia relationskiy betwees
self-seceptsnes And acseptsnde of others snd Berger{l) found
nusk the same resulss with correlations betwosn .36 and .49,
Philisps(17) utilised the same teokniques and mush of ihe
same eriteris securiag eimiler resulte. Bimilarly, 2@30;;(29)
hypoithesized that the self-seespting iadividual tends %o have
better imterpersonal relations, _ﬁuxatrrttléiztauni r = 46
betwsen ¢¢1£~aaa§pttnn. and acesptenes of others, while Pil~
10:{7); Kats{il), and Nuntley{(10) held that atiiiudes joward
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others eo~vary in s p&yxttth diresticn with aititudos toward
self and that sao_ua1r4.¢aa;pt 15 reiated to the value syatenm
of the individusl, |

Bueh findings sre corroborated by the MeXinney-Irviag
study in that 1t found & positive relstiomship betwesn self-
seosptanss azd ratings dy othors as bsing s self-nceepiing
pormon but 1% slsc indiested ihat sueh conaistency varied
grestly from olsse o cless, incousistency or mom-agresment
“aiag bighest in elssees with the:more authorftarian teashers.

Symonds{23) proposed thet defense meshanisms opsrate
when & persen’s esif-eontspt is so insdequets thet It becomss
& threat to the Rgo. The intermel conflfaot manifests {tsell
in ovexr-retings or in soms other ecmpemsatory nevhenism, This
qii‘y-tﬁnfirnﬂ suck & theory, for the sight iigha and saven
lows with discrepsmey self-ratimgs, 1.e., self-ratings i the
extrems guartile from tescher sué peer sgreoment, manifested
twenty peints diffevencs of 1.Q. mesns of the iwo amall growps.
Those with the lower mesn 1.3, rated thaunolvin'high And six
out of the sevenappeszed 1n the bedevior clesaifisstion dats
&8 & desiguatsd problem. Yurthermore, sll seven recsived
lover unaiun;tria rvatings than the highs witkh diserepaney
self-ratings, inassueh sa in that group there were seven owt
of eight who heé soolometric ratings of upper guartile.

The sonelusions to be drawn fyom these summsrisations
are that diserepsncies 1n rasings must de Judged om am |
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fneividuei basis and that the self-raiing test oan be used
to furnish cuss to indiceils why a person in good status with
both pevrs sad sdulis atill feela insdequate sndl inferioyw.

Soclomesrie Tesis have been found by Bonney{3), Morene
{15), and Northway{16) io ke umeful in diserimineting detween
ohildren wiik high and Jow I.Q., bdetween high snd low
tehisvers, sud between shildren with desirable and undesiradle
behavior oheresieristics, When on the besis of sesiomeiric
tests, ihe upper and lower guartiles have besn sompared,
there is alwsys am sppresisblo and signiffeent difference i
1.G.'s betwesn the extrenes, with the difference in favor of
the ohildren with the higher sociometris siatus, |

In %hn'iabity study, whes the upper snd lower gusrtiles
vere compaved on I.Q., there was & signifiesnt diffevense fa
the mesn 1.Q. for the two groupst 161 for highs end 93.3
for the lowa. In the Homolulw study, thers was am even
gresisr differsnes. The mean of the highs on the dasis of
sooionetrie reakings wee 101; the mesn of the lows, 82, Im
the MeKinney-lrving siudy the differsuees, vhethor te«@tiiag_
t0 highs sud lows ob celf-soneept or sosiometrie Imstruments,
ware slwiys signifisantly im the dirsction of the highs, the
neans sometimes varying s& muck ss fiftesn I.Q. points.

In & 1like manner, ail findinge iu all three studies
wore to the effect that thome im the wpper quariiles, relested
on the basis of sociometrie tests, rated significaniiy higher
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or ashisvemont grade plscement than 214 those in the lowsa:
quariile, with the soniidenss level Irem .05 in the Honolulwm
study to 001 In the NMeXinmey-Irving ssmpling.

¥hon the sosiouetris test was used a8 oriterien for
selection of highs snd lowe, it also differentisted betwesn
the upper snd lower guartiles om ths eolf-railings on the Sali-
fornie Test of Porsonality; ihe nmeens of the high and low groups

belng 58.4 and 13.2 respeciively for the larger group ef‘r@gr
slasses in the Honeolulu stwdy. This figured u C.R. of 3.53,
signifisant at the ,001 level of confidende, In the smeller
group. iu thet situdy, the t wes 2,76, eigmificant at the .02

- level, _ |

In the mateled groups in the MeKinney-Irving investi-
gation, there wes & conslielensy in soeiometyie rativge und
sellf-ratings: there were no highe who had & lowest Quartile
reting on the scoiometyric teet; as & matter of fael, thove
w4s only one ;ﬁr'v&a had su upper quartile soeiometiris yat-
ing. This 1;,_eunsean§ntly, s sirong imdieation of & rela~
tionship Yetween iotiemafﬁto statue ond enlfl-reting and/or
ievel of self-vomneept.

It ig equally signifiecant to mote ihet of the 122 indi~
vidusle elessified as behevior predlems in any eatogory, omliy
#1ix were given upper quariile ratings on itke sceiomeirie re-
sulis; there wee not ccasisteney with teecher and pesy rat-
ings on sny of these gix, Bul certainly having less than
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5 per sent of the bBshavior p:ntl;nn ooning from pupils with
Bigh scetlometrie wistus fe 1a itself aignifissat. 4 few €is-
srepanaiss oseuy, hovevsr, in ¢runy¢ thil sins, |

Btnliac'lnw on A& aa@!o:strie ia:truatnt aatc not abso-
Autesly preclude daving a hxgh Y.Q., nor does 14 tztuyu indd~
sate lorur ashiovanent for any one yarii;ul&r sudiviaunl.
Suah S080% 4TS tlr'. kavor*r, cna Froup ﬁm:pnzitana ars pruw
lictlro ot ronp tmtnla, rith tha ehanse ststistieally for
or against iha spesifis {adividwal. Bsnking high in the
socionetrie test doss ot obviate thp possibility of bdeing
olcanifiodlcg & bshavior prodlem. Neve, ;gnin,_thn poresnt~
sge of sush cases ia darely 5 per esnt, Nevertheless, in iho
studies reported in this dissertation, soslomstrie Sests
wore high ia diseriminsting v:Iui. |

Only in the Honolulu stindy wsre oau@nrituns nads detwesn
uu:ng sosiometyris tests as sritsrien for salisetion of high
sud low groups aal.thp use of & personslity test ainmn s
that eriterion. Ia this one sectlion of the study, the per-
imntr test was not found to diseriminets signtcieantly at
the .10 level, but the seciometris ‘best was uwseful fa dif-
ferentiating Betveen highc:andlows, with the + at the .05
level of eonfidence or better, | | |

Xerr(12) found that meny treiis of psrsosality oan be
atlf-tulotcpi with aubttnntit1 !;Iilitr. Q&uiarkntftil b
1ieves that defensive mechanisns sccouxt for negative ecorre-~

laiianu betwesn self-sstimates snd sshievenent., Ruesell(21l)
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ntates that most persons eas rate themselves; thoss whe sam~
not show svidense of a personality faxotor of sslf-dufense
oy selif-dslusion for purposss peseulier to th»:tniiv:dual
and tc his speeifis provliex. 7The very faet that there iz a1
disorepaney bstwesn sslf-ratings and ratings by others should
be the besginniag of an investigation of individuasl oases and
gpecifio cues,

- In this research gt MeXinnsy and Irving, the self~
rating sloas was not sonsidered ss a basis for £ifferentiation
batween highs snd lova, as the avoidames of making the se-
lection om only one sriterim stoengtiisned the Lindings. ths
two originsl groups of high (Nel2l) snd lows [(Nell(0) had the .
diserspaneies neationed defore: eight highs and seoven lows
vhose self-ratings wers in the extrems quartile from the other
ratings. In the natehed groups (N=67) thars werse three aiim
arspancies among the sslf-raitings of the highe and six smong
ihe lewe. KNowever, since th-_prnpor$ian of iisarapuuotog _
ie low in 2ll oasmss, the test, "How 1 Rate NMyself", was use~
79l in dieeriminating between high and low sohisvers, be-
tween pupils Ligh or low in souliometric stetus, and detween
shildren with various typea of dehaviar patteran. For the
purpeses af thias partisular study it was mot planmned that
the self-rating scale alone would be used to &ifferentiats
detwoen pupils high or low in other faetors, dut 1%t was ta-
tonded first to validates the self-rating seale agaimst other
ariterion retingas. It is tharsfore premised that the use of
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one test for purposes of selection of groups for eomparison
of other fagtora is not wice unlese it hap been first found
that 1t corralates highly with other discrininsting seleoco~
tive fnstruments ané con, in fteelf, be» valideted through
zcosptable methods,

The soudenmic snd sooie) success or fallure of 2hildren
with either high gelf~concepts or low salf-soncepts is ofien
dspendent on ths types of behevior patterns which they meni-
fagt, Toaohere ofton have u stsreotype in mind of the 1é&sal
pupil: respectful, obedient, non~aggressive, amensbls botk
to suthority end sugpestion, wile aweke, esgar to leers,
sad adle to subordirats present pgorlz to plamning for the
future, Nop¥ins{9), Plesr{2), Buhler{3), #nd Redl(19) hold
- with the theory that the purposes of teashere sad pupils are
often not the sawe,

The peey group in the niddle grades, secording to the
findings of Bomney(4i), finds the quelities of & pleasiag per-
sonslity, nrestmess, intelligenee, bappiness, synpathetis
TeNpORSe, frisndliness-- s1l these to be treits whieh &iffey-
ensiated betwesz the sooielly suscessful asnd scelally unsue-
cessful ehildren. But he tlso fousd emother synérome-- that
of the dsring, sgereesive, enthusiastis, aad sotive persom—-
and thewe qualities whieh are often locked upon with wariness
by the slassrcox teasher ave the qualities whiak #ifferen~-
tinte the leaders unéd moet Righly chosen from 811 the otdhers.
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Indecd, the findings of the Homeclulu study beléd with
those ¢f Ponney. The leeders of thoae greups haéd thet seoond
syndrone in 2ddition to the fiwnt group i traite oy charse~
teristics., The shildrsn verbelized thair oriteria of Judgoent
by roferring to the felilcw who "does lots of things” ., . .
*makes nms follow the rules”™ . . . "lets me have & turn®" , , .
"ig mot afrafd® . . . “1s & good spord™ . . . "is fair® ., ., .
“im peppy" . . . "helps other people” . . , "underatending®
¢ » o 811 the qualiller of undersismding, skiil, the use of
cooperating primeiples.

Channslizz of apggressiveness intc eospeorative effors,
the use of esporgies toward ilke building of poritive group
relations, and, as Bonney says, "The &evelopment of some dar-
ing snd initiastive, and some focially spproved aggressivensss
at ithe same time thet sttitndes sné kinds of behavior sssmn-
tisl tc friendlinese”-- 211 these need to Ye encouraged,

The MeXinney-Irving stuly showed e $letridution of pupils
in geveral arers of prodlem bekavier rather than having then
consentrated in say one eztegory. In order of frequemey, ihe
prodlem saress wers: {1) withdrswing behawior, {2) eggressive
hehevior, {3) é1sliked by cthers, {4) lumeturs, (%) dasts-
interented, ang (6) 4ielikes others. Only 4 per sent of all
proviens eame frox pupile designeied ax frow the group high
in self-ooneept.

Thet soelally epproved bekaviecr iz Julged éansistﬁntly
by bothk teschers sud peers is found by Nevighurst(8). He
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reported sonsistensy in teashers sad peer ratings with r = .92
snd r » .80 for boys and girls respsotively, DBetveen wself-
ratings sad pesr ratings, he reported v = ,i8; deiween self
and tesedhor's ratimgs, r » .30, he NeXinney-Irviag etudy
reflesis a greater cousistency Yetween teasher and peer
ratings than Detwesn self-ratings sad ratings ¥y others. In
the samplings (Ne121, N=ll0) there was sgresmext in 72 per
sont of the highs and in 62 per cent of the lows, whils there
was 32 per esnt agreement oan sll thres eriteris for both growps.
The wiilisation of the dynamies of group proesssess aad
leadership i» no sasy metier, bBut it is s gold aine for the
teacher with ifasight fnte the child‘'s frams of reference
aad a thorough llotlcﬁgu 224 analysis of the group strustures
vithin the olassream., The teacher slene oam help to build
sgo~strusture dut slowly amd in the orowded olassroom indi-
viduslined sitenticon 15 &t 2 premium. But the structurisg
axd testing aand re-strusturing of greups within the slass
framevork ean minimise diseciplimary sontrols amd muliiply
the chanees of dulldiag stroag, adequate self-soneespte by
the aumber of inmtarpereonsl relations whish the grovp 4y~
nanles ean brimg adout. Sherif's(23) asfinitiom of "group-
nsla” is when the ueﬁbtr- oanyricinx & "buneh® sssune rola-~
$ive status positions withiz that group. This 1s not a pars-
dox %o the lwprovement of etatus for isolates snd maladjusted
shildren with poor self-coneepts and low sspirstion level,
It 1s eimply to say that the statue positions should znot
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erystalliize and freeze out gome of the members. A possidle
answver to NMoreno's{l5) ideas coneerming the sociodynsxie
effest 1e the spreading of mutuality by helpiag all the ohil-
dren In & slassroom to have desiradle and acosptabls patterns
of %ehavior and soclally seseptisd personslities,

The prineipal {nplisation for the slassroom teacher is
to study rirst the ehildren vhom she tesehes, ihelr personal
. frames of referencs, their interpersonsl relationships, their
group status; them to use that knowlsdge to duild adequate
vholesome personslities; and finelly, to toatinu§ the erea-
tion of intelligense through the sdueative proesss.

In evaluating the results of this researsch, this freme
of referense should be made cleoar, In the Ameriean oulture,
all lesrning is soelal learning., DBedily processes, 1t is
true, follow ths patterns of growth potential of the fndivia-
usl. BRut this quality whieh 1s ealled intelligense is in~
separable from ibe totel personslity, even as the character-
istic or trait of academic apt;tneo. Some authors have pos-
1ted varisties of intelligence, sueh an sosial Intelligence,
ste. Thews, agein, cennct be separable clements. If one {3
to hold coneistently with the frame of reference of the
gestaltipst he must sinte that intelligense is that higher
level of sdapiation found in the human organiem and not a
separate or separadle entiiy.

If this 1s_tn be the firet premise, one must agree with
Piaget{i8) that it 1e¢ the purpose of sduoation to ereate
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intelligenee from the intricais m.mtm'ug.a.m within the
ehildren whe are taught in the classrocome of the natioa,

If our job 18 to orestis intelligense, then the implieation
for the elissroom tescher is i2at sn integrative capseity is
in every thili. ‘Wo oan thexn undtr:thai'aultikptivc bokavior
patteras 3ot as nanifestations of en infexricr produet hut as
the inevitable result of incomplete or srrested interastion
of an iadividuel withis or decauss of & moxieus eaviromment.
Ascording to Leexy(13) & persom will resist the sssimilation
of patterss of sceial bedavior whieh he doss not sonsider
sharsetezristic of his self-defimition uatil he kae had emough
experiences and hes geined emowgh insight %o medify his or-
gugisatioa of idess sonpesrning hiamelf axud can re-define
that self, |

The uss of sesiomatriec instrumenis will give ke olass~
Toom tescher sne valid sad consistent gauge of wheiher the
individual’s relations with others in hias cuvireaitﬁt is har-
morious to his fulfillment se & resl and adeguste persen.
¥ith the bringing of soolometry inio the slsssroom the teschsr
has & new test of tolervanse for sosisl sllergies, |

The salf-ratimg soale is smother valuable ally of the
elsssroom teacher. This instrument is worthwhile net beonuse
1t renders & scors with which one can determine s pupil's
gusrtile reak in his elans, not daenuse 11 sen show & neat

profils to ﬁtéjcet over & nstionsl or elase norm, but.



147

realistioslly beeause 1t can identify how the ehild foels
sbout himself and explata some of the resscns for his status
in the group-~ if ome studies the ssparute items.

The literature gives some basis for believiag that mai-
c!julflt. nniqaop%&tzo ohildren present their striving, sg-
gressive, or withdraving behavior pstterns beosuse of their
sfforts to meimtain umity {u the organisation of their self-
soneeps. It s the task, then, of ithe slassroom teseher to
work out ways of helping thtn'tafiavclop insight, ito underge
therapeuiie situstiensl shanges through the group activities
assensitle to them in their sverydsy eaviromment, and to re~
orgasise their tthsvlar patierns in sescridanes with 4 nNOYe
reslistie and scespiadie aslf-sonespt,

The need is reflected in many slassrooms for aa under-~
standlng of growp bebavior, what “groupasss” aetually ia,
when snd how several individusls sotually bseoms a gyoup, and
when thasti group is & working unis fu& setiing up and sesom~
plishing of group goals. Fersonal goals are seldos pursusd
in isclation, st least not st the middie grade level, |
Teschers’ gosls and shildren's goals oad purposss srs aslicm
the same. In some olassroons the tessher's gonl is to pour
knowlsége into iho receptive vessels. The shild's goal is
to "unfold Bimself™ . ., . "to maintuin and enhanee the orgen-~
ixetion of his personality.” When the tomsher's gosl becomes
the srontion of & elassyroom elimaie ia whioch thes ehild oan purswe
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his goals, then it can be expected that many of Zhe day-to-
day purposes ¥ill be synonymous for both teacher and ehild.
Intareut and motivation came sasfer for the teacher who under-
stands wini children beltieve about themeelves.

This viewpoiat g not to thc lsft of tradiiional esdu~
cation ner to the right of progressive téataﬁiua. I3 ie
sinply based on the premise that following the osourase of nor~
nel dsvelopmental irends in the lives of shildren and undar-
standing the many uwnique patternings whish go to make up the '
non-exigtent “averags ehild” will save relsadation, fruatratienm,
and enodioasl maladjustment for sil of the ehildren whone
prineipal eonforaity fs the guality of being &1ifferent. _

Parhaps & ro-definitiom of the term mormal sould slarify
the situetion. Yo may that thore is uo suek thing tt'ga.itb
normel ohild would be %o overlook the mendsl defective. But
to asy thet thars are varying degreos of normslity end that
these degresa are relative to $he sxpesure of the ohiid to
sgo-aaiialying experismees would eimply delimit normality te
s natter of atgrit, not kind., Xven the strougesi pereocn %a-
sanes thwarted under sonditions of rwpnattc fallure., The
procens of ngrninz is not divoresd f:am taatiaanl_iaVbivaf
ment. Frodlems ossurring simost svery day in sny eisasroom
sertify to the fuet thei ekildrsn sre very mueh smotiomslly

involvsd ia whet they are doing. Shildven leazn shat sy
£28], and In ais instanee if one:is deesking “the whole
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ahi14” oneeannot expeet hia to park his feelings outaids
ihiii he somes o sehool. Noy ean one deny ihﬂt the sehoel

1z %o the average niddle grtﬁa ch&l# hit 13@1: sosisl ttﬁ!
as tnr a2 the pesr sulture s somesrmed. Ths ehsmging pat-
terne of A:mrican 1ifs ere making ﬁkﬁ atknai th@~y1¢cs whare
the ekild is in aaiuaiatiau‘vtth &1: ngw untta or with sdults
in & #aapnrttavu relationship lai vhexe he 1tnzas hit par-
naneat patterns of sosial behavior,

The utilitation of the dynemies of gruup progasses with-
in the ol;:u;uon will give $c the iiolatn more of a Quata_at
btlmn;ingn.in. Using group prosesses to spread ihi-igtiti
ttinulut.cktﬁai and nutnlxity will hsip ulx of the yhil&ron;
it 1z not oilctlltaa sinply for the roinr&gé and the uﬁly&-
Justed, Xven the strongest lsader will gain more of « senae
of "teamness” and sliques will de ugiiiaa& for eooperstive~
nean rather than rivu&rr.

A shild éaal bring hia schene of vnlnas $0 ﬁchael with
hia from his home, DPeofiaii ia home ltarningi nesd pot remain
. prﬂblna et should ha medes up, From this rtaaarth 1% has

besn shown that the utilinatzsa of *hat the tiutativu pro=
eossos hart 1o arftr in in proportien to = ah&ld'a s»lf»nanccpt
aad hil atttan with the group. Bonnsy(4) and Iarth!tr{lﬁ)
huva skown that unaessptadle paiterns of -uuzmz hchafiar BTH
luygg;r reaponsidle for this group status, !ﬁi&lrlathni
found & very 1;5@# proporiion of ehildrea with lovw pn;f*ngaaup*a
slavsifled as behnvioy problens. Since 511 10arni#g is soeisl
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learning, 1t romaine the responsibiliiy of the sekeol to de-
velon seasptadle sooizl xlhavicrfohnrtntariatina &8 pre-
roguisite to the learning of Tundamsntale, fagtz, and sud~
Jeet metter skilile, |

The defiolt ir lesrning shiah besones evident vhen the
ahild first eomes to school Is, then, & deflelt im sooial
1¢¢rninc, Yhether the dsfieit oceurz am an outgrovih of the
shanging patternz af ouy soeiety, whether the charscteriatics
of the strusture uf'Aunriean hous 1ife are =t fault, or whether
the identifications whish ehildrem make are slow Iin besoning
Introjented into the patterum of bahavior which they nanifest
in the soolsl life of the sdueztive metiing, many ohildren
ares laekimng ia attridbutes whioh give them satiafaatory inter~
porscnal relationshipa in the aia&sruan. The f{doan of uti#»
rafovrones whish make up the sslf-someept of 2 qhild sre his
enly means of explainiag, sither to kimsslf or others, whe
St is, what he iz doing, sad why ke behaves aa he Gnés."!kt
stroagest expreasions proffered by the edildren in the Hono~
Iula Stully wers thase with whisgh thoy defined thenzelves and
axplained theiry relationships %o thely fanilliezx and theilr
poars, |

The inpliuation.ta the olamsyoom toasher 1a plein: ahe
1s net Asaling with 2 storsotypad or hynothatiesal *Bill®
who ovidenoes withdrawing hohavior whan he refuses to play
with the other children and goses off Into 2 sormer to himsel?,
- Bhe is dealing with one, Billy J. Jonss, youngost of & family
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of five, who fesls left out because there is never enough
of anythiag at home when it finslly gots to kim: left-over
affeation, left-over slothes, left-gver stisntion, seolding
bescause he msde poor gredes snd the more cueot;trul sidling
made high ones-~ who thinks Bhe is 20 gecd.

Hopkins{9) outlines the sehool's respomaibilities to the
individual. He stetes that what an individual perosiven him~
8ol to be and how he sceepts vhat he sees and feels ars ox~
esedingly importsmt {n determining his direction of sotion.

Ke believes that whez outside pereoms wisk to modify beheviors
enansting from sn individual, they should help hin study end
improve his proeess rather thas oriticizo or ropair his ape~
viflie setions, for these are oaly ly:ptbnl of his underlying
energy organisation, The way each individual sees and asoepte
himself and the way othere eee and assept Nis setions are the
internal snd externsl sspecis of the quality of the self.

| The more fres the individusl is to use thoughtfully Ms
blologieal growih proeess im & sympathetic environmment, the
higher will be his resulting meturity amd that of others as-
sosiated with him. As the ¢hild peraeives himself im re-
lation to his cperstion im his 1ife situation, he will loicat
those direetionsl behaviors whioch he econsiderm moet sharac-
teristie of the kind of a person that he is. Inprovement,
vhether it de in learaing or bdedavior, will come 2bout
through imoreasing ths quality of thes differentistions whish
the individual effeats through sontinuous growth and integration.
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If any ehild is retarded or isolate or unbelonging, the
shanging of his sslf-songept 1s basie %o his shange or im~
provement, VWhetever his I.Q3., whether it be high or lovw,
the sslf-goncepi of adequaey is duilt npan.antiafyitg 0xp0ri-
enoes proportionate to hia integrative ¢apasity at that par-
tiocular time and plase, The shanging of behavicor patterns
whioh are maladaptive and the substitution of more acesptadble
ones will gome about through the type of group azperiences
whieh the ehild hss, It 1s valuabdle to "load the diee” in
the direotion of his suscess by giving him individual ai-
tention, but all this iz dependent upon the insight anéd in-
gonuity of the slsseroom teasher with whom & child is in deily
contant, The attendanae in a remedisl program year sftey year
will produce relstively littls sucecss unless the child's
basie ecnigept of self 1o shanged to include the fesling of
adsquacy anéd seif-worth,

Sines the shild does mot learn well in isolation, his
akxills in any arsa are dependant upon hieg scelal akills and
his handling of his interperscnal relationa, It is dotith easmy
and tempting to the elassroca teacker to 2allow or to enscur-
age the skillful leader to sontinue to lsad. But rotation
of loadership is advisable when the leas privilsged ohild
has prepared for Lis leadership rele in a situation sommen~
surete with his ability to &o 1t,

Msnipulation of groupings, shifting and wise utilisstion
of the skills of the more sggressive and dominant shildren,
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and the provision of wide opportunity for satisfastory amd
suseessful work sxperienses for the chiid with the less ae~
odptable sooial traite--all these csn sot the sisge for s
series of sucamssen for the "unbslonging® shild. ZThese ex~
periences will help him to formulate s bettsr self-definition;
when he has done so, his dehavior patiteras will de more so-
eislly seceptadle and his group status will be improved.

Only then will he be susespiidle io motivation to achieve

snd to weke full use of his setusl poteniial. He cannot use
wvhat he does not think he possosses,

Coneluaions

This research has found sigaifisant differences in the
aehisvement, peer status, and elessroom ad justment for two
groups metoked on I.0. hut different oa self-comeept, It was
hypothesised that children with & high self-aoneept and those
with a low gelf~goneept wonld be differeat in thres aress:
. {1} resulta of scciometrio measurementes, (2) behavior oharao-
teristies, snd (3) sohlevement on messurements of soademic
progress, |

The resulte of testing were evalusted by means of se-
lestion of highs snd lows on the basis of two out of three
ratings, dy selection of two groups meatohed on I.4., for eons
i1rolled comparisons, and by evaluation of the differences be-
twesn the neans of these matohed groups by the Critieal Ratio

teohnique, In four areas-~ differences in ashievement on two
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sucoessive aghlevement testn, diffarences in sociometrie
status, and &ifferonces in melf-ratinge~- the critiaal ratios
of the 4iffersnces between the mesuns wore all signifiesnt
boyond the .00003 level of confidence in faver ~of the high
group., Ia the fifth area, elamsifieantion as a prodiex in
clamsrocn mansgement, the difference was heavily in favor of
the low group, sinee individuals comprising that group eap~-
peared on the prodlem hehavior olsasification in & ratio of
7«1 to the individuais somprising the high group. It is
thcratori soneluded thati: |

1. The self-consspi as measured by a self-reting soale
is weid to be realistic when it is vorroborsted by
teachers' and peexr ratings,

2. The ehild with & high self-contspt receives & higher
group status &z messured by the sosiometric tests
than does the ohild with » low self~soncaept.

3. The ¢hild with & high self-ecncept achieves higher
in preportion to his potential, es messursd on an
intelligence test, than does the shild with = low
self~concept.

4. The ohild with a higk self-soncept is classified
as & bohavior prodlen less frequently than 1a the
¢hild with a low self-goncept.

5. The ohild with s high self-conoept presentis debavior
sharacieristios vhieh make him more soeially
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| a¢coptable than the obild with & lov self-eonacept,
6. The improvement of the self-concept is pre-requisite
to the improvement of group staius, bebhavior, and

ashievement,
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TABLE I

NUMBER OF REJECTS AND ISOLATES, DISTRIBUTED
BY ORADES IN THE AUBRIY STUDY

A AP N 8 A7 AP L VP P TP Ay A, P

Grade !niollytat jNunber of Rejoots |Humber of Isolates
I 33 0 10
2 2 | |
3 | 6 o
Zotal N
Primery K} 24
4 18 4 | 3
v 22 3 3
Total _
4 and 5 40 7 6
6 2 6 3
7 20 4 2
8 23 5 1
9 17 3 2
10 8 A e
Total
6 to 10 89 19 _ ]
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TARLE IX

I,Q. DPIFFERENGES OF GROUPS OF HIGH AND LO¥
SOCIONMETRIC STATUS, GRADES 3IX
THROUGH YEN, AUBREY STUDY

Group | % | Mean 1.0. ] 5.0,  Pevietion from Total
Righ 23 | 101.0 14.4 3.1
Low 23 93.3 12.9 by o b

TABLE III

1,8, DIFFERINCES OF GROUPS WITE HIGH AND LO¥W
PERCENTILE BCGORER OX CALIFPORNIA TRST

OF PEIRBORALITY
Group | Moan 1.Q, | Deviation from Toial
I, Lov .
{Below 30 P) 33 95.,% -2,2
XI, Bigh
{30 », above) 34 101,35 +3.6

Difference deiwoen msans 5.8

C.R. = 2.792, signifisant at .01 level of sonfidenss.




2&3&! Iv
l!?'!t! GROUP DIFFERENCES ON THE CALIVORMIA

2!&!.&!.!!!&&!&&12!_
- — -
Group 1,0, Belov 100} 0.I, Above 100| Whols Group
| Mean | | Mean N Mean
I, Lovw
{(Below |
30 »7) 33 88,5 22 107 55 95.7
IX. Bigh
{Above '
30 P) } 16 86,8 18 115 34 | 1015
Piftersnae
Betwvenz Mesne 1.7 8.0
t.R,'s .089 2,837
Lavel of Confidenoe .01
TABLE ¥

CATEQORIEZ USED FOR BEBAVIOR SANPLING
IN THREX AREAS

I. Observation of Behavior on Playground:
1, Good sportemanship
2, Friendly, helpful
3. Beeking adult sttention
4, Aggressive bdehavior toward same sex
5. Aggressive behavior toward opposite sex
6, Aggressive dehavior toward adultis
7. FMlayiag slone
8. Playing witk same sex



lé61

TABLE V--Coniinued
9. Playing vith opposite sox
10, ¥ithdrewing from group play
11, Fighting over property
12, Fighting over rules
13. Fighting over leaderskip
14. Tighting over "whose tura®
15. Cooperative with greup
11, Observation of Belavior in Classroon:
1. Vorks beet with group
2. ¥Yorks dest alone
3. Cannod work with group
4. Yorke beei with one other individual
5. Tollows direotions
6, Cannot follow directions
7. Resants directions
é. SBarf sattention span
9. Dependent on others
10, Vorke adequately alome or witk group
IIX, Cbmerveation of Behaviar at Sharing or Leisurs Period:
1, Likes to talk in sharing period
2, Listens well irn shering periocd
3. Distraois sttention
4. Rervous, camnot rest quiestly or ait still

3. Must be "boss” in sharing periods



7.
8.
9.

TABLE V--Confiinyed
S8acke adult attention during leisure periocds
¥ithdraws from group during leisure periods
Appropriates property of olbsrs
Ressntas leadership in sharing astivities

162
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TABLE ¥I
X. SXNTENCE CONPLETION TEST
1. Xy mother is » .
2, 4 1ittle brother {or sister) .
3. I thick my fathey o
4., A large saigal .
5. My pet is .
6, My friend often .

7. People often think that I

8, Most pecple treat me .
9. Ry fethey 4oes not .
10, I think girle .
11, I think thet boys .
12, My teasher is _ .

13. To b»e & good friend a persom nsust

14, To e & good lesder a persor must .
13, Most tsachers ars .
16. The Boys 1a ocur room are __ _ .
17. I think peopls who steal .
18. The girle in our room are o R
19, People who play fair _ .

20, A person who cheais .




164

TABLE VII
II. SENTERCE COMPLETION TRST

1. I think sviening . .
2, Most toschers are __ .
3. Yhen I got mad .
4. Ny friend { is & good sport be-
eause e : .
5. Somstimes I feel __ _ .
6. Wher my mother seclds me .
7. ¥Yaen I go to sleep st night .
8. I am afraid of .
9. ¥hen I get 1in a hurry .
10, VYhen I got gocd gralses _ _ .
12, 1 think that wer .
12, In a geme I | .
13. My parents think thet I .
14. My teasher thinks that : —
15, A good father | .
16, I wiadh ny fanily R
17. Vhen I am punished _ .
18, If I haé wmoney . _ .
19, When I grow up | I

20, ¥hen I have done scmething wromg




i1,
1z,
is.
14.
i3,

UKBTRUCTURED MATERIAL FROM SENTERCE. COMPLETION

Ideas
Ideas
Ideas
Belng
Beiug
Being
Idoas
cther
I40es
Being
Being
Ideas
Ideas

ldeas

TABLE VIIX

TESTS, CATEGORIES, RANK BY FREQUENCY
about being deprived . ¢ ¢« ¢« ¢« ¢ o 2 s+ o
about being inferior in Iintelligenese , .
akout being inferior in gemes , , . , .
considerod diekonest ., . . . . . . . . .
gsonnidered immature, siassy, eote, ; « o s
ennsii;rtd inadequete by adults . . . .,
about being eonsidered differenti than
ohildren, by peers, by adults , ., . . .
about being & poor student im ashool , .
sonsidered & good, or poor group méember
eonsidered a good, or poor family membder
of what the parenia think of one ... . .
sbout what one 'qnld do wiih apportunity
adout sporismanshiy or lesderakipy . . .

Expresaing desire o fmprove or bu 4ifferent .

Sriticlieom of behavior of others . . ¢« « ¢« « &

.
-~ 9O 0 MW

. 10
. 11

165



REPORT OF SOCIOMETRIC RESULTS OB CRITERION CLASS

TABLE IX

CLASS B, ROROLULU STUDY

166

' i
Pupil Totel | Per Cent of
Wo. Name Yotes | Possible a a?
1 Carol Iag 35 l’o 122 !Ms4
2 Gereld Kamoe 34 A8 - 20 0400
3 Calvin Miller 33 A7 19 | 0361
4. | Myron Akena 33 47 a9 | L0361
5 Lloyd Viatas 32 « A5 17 0289
6 Jesn Martin 27 <38 «10 0100
7 Lillisn MeNieholls 27 .38 10 0100
8 Theresas Kepiline 26 «3% .09 . 0081
9 Alaxander Okinoto 26 «37 .09 D081
10 Alfomso Chawmiso 25 <33 0% 0049
11 Yinoie Frietas 24 34 06 0036
12 Sussn Imamurs 24 o34 06 | ,0036
13 Yieki Sadate 24 o34 .06 8036
14 Mary lou Sopselasnd a3 «33 .05 § ,0025
13 Gary Roopili 23 33 03 L0025
16 David Vatai 21 30 .02 0004
17 Pians Matsuurs 21 +30 .02 0004
18 Dennis Uyesda 20 . 28 00 . 0000
19 Alfred Samson 20 28 .00 0000
20 Rslph Reese 20 .28 .00 . 0000
21 Paul Costa 20 .28 00 0000
22 Patriola Murakemi 19 27 -, 01 .0001
23 Marian EKsneshiro 19 27 -.01 0001
24 Dennim Ridordy 18 .25 -.03 { .0009
25 Charles Souss 17 R4 -.04 .0016
26 David Pupont 15 21 -, 07 0049
2% Lorettis Drummond 14 «20 -, 08 0064
28 1111y Yeloris 13 +18 -.10 | 01060
29 Robdert Kong 13 .18 ~.10 0100
30 - Mason Ross 12 .17 -.13 0121
31 Eddis Fukemiss 11 15 -.13 0169
32 Sanuel Fang Chevw 8 11 ~.17 0289
33 Paul Marigman p 3 .07 -, 21 +0441
34 Wayne Burketi 5 .07 -.23 0441
36 Alan AXans  { 01 - 27 0729
Moan .28 Z-,5531

s8.p, -@ . //,’m = 124



TABLY X

CONPARISON OF EXTREME OROUPS ON THE
SOCIOMEITRIC TEST

167

Pupil Mo, | Soeiometrie 4
- Seore

1l 50 =, 07 0049
2 . 48 +q G5 .9025
3 ¥ Xi +.04 0016
4 A7 - +.04 0016
5 43 +.02 0004
6 .38 -,03 .0025
7 38 -, 05 0025
8 F ] 37 had™ 06 L] 0036
9 03? - 0_06 09936
Mean .43 7 a? L0232
28 18 4,07 +0049
29 .18 +.0%7 0049
30 17 +.06 .0036
31 . 15 +o 04 . 0'016
32 +11 .00 0000
13 07 - 04 0016
3* ™ O'i ™ 04 . 3916
3, 05 ] -.06 .9036
36 .01 -.310 0100
¥esn A1 4 4% .oms

‘1' .‘3; 'z‘ ¢11 8.5.1‘ ¢°5’; 3.?.2- o%’
2 é—_m_mua

4 =% . 0232 a, = .0n8
s = }V.oziz + 0318 « ,038
9+ 9 -2

t = - o .22
038 1.475 0272

t = 11,74 8ignificant bdeyoné the ,001 level



TABLE XI

COMPARISON OF UPPER AMD LOVWER QUARTILES ON THE

168

= 2,76 Signifieant st better then .02 level.

CALIFORNIA TEST OF PRRSORALITY,
BOROLULY STUDY
ﬁPP'r Q Adjustment
Scelometrie 2
Pupil ¥o. Personal | Bosial | Toixl 4 d
1 40 30 40 - 4 16
e 70 20 8 =36 1296
3 40 30 40 - 4 ié
4 50 80 6C +1 256
5 10 10 10 -3 1156
6 30 30 30 ~14 196
Vi 50 40 50 + 6 36
8 50 40 50 + 6 36
9 20 60 40 - 4 i6
Nean Y Z a? 3024
Lower Q
Sceloneirie
Pupil No.
28 | 10 10 10 =12 144
29 40 30 L0 +18 324
30 60 20 40 +18 324
3 50 30 40 +18 304
32 20 20 20 -2 4
33 10 20 20 -2 FA
34 10 10 10 =12 144
33 5 2 5 -17 289
36 20 20 20 -2 4
Mesn 22 < a® 13561
ll. 4"; lei 22 8.9.1- 20.7 ; s.ﬁnz‘- 1‘;6
pe d, = 302 g 85 - 1561
2 = 3024 4 ;26} « 16,9
9 ¢+ 9 - 2
t . - ' 2
12.9 5.475 7.943



TAELER X1

COMPARISON OF UPPER AND LOWER QUARTILES ON

1.Q. SCORES, HONOLULU STUDY

169

=

uppor'ﬁ ai 8osionstrie Test

Pupil Xo. I.Q. Seore a a2
L 101 o 0
2 108 vh 16
3 100 -1 1
4 105 +4 16
s 92 -9 g1
6 102 +} 1
o 98 -3 9
8 101 0 0
9 106 +5 25
Mean 101 s82 149

Lower Q on Soelometris Teasi
28 72 ~10 100
29 102 +20 400
30 66 «16 256
3 84 + 2 4
32 78 - & 16
33 76 - 36
34 100 14 324
3s 76 ' 16
36 87 + 5 25
Mean 82 Zd* 1197

ﬁﬂ 101; xz. 82 Sngcl-‘ 403; s.b.z‘ 1242
2 = 149 2
y a pd 32 = 1197

}/ 9 + 9 ~ 2

101 -~ 82
9.1 (.47)

bl 9.1

4.307

t = 4.41 Signifieant Beyond the ,001 level,
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_ TABLE XIII

COMPARISOR OF UPPER AND LOWER QUARTILES ON
ACHIRYEMENT SCORES, EONOLULU STUDY

b

Upper Q 1 2
Sogiometrie Test | Aehievement G.P, d d
Pupil Re.
X 4.9 - .4 ‘ 16
2 6,5 +1,2  1.44
3 5.2 - o1 .01
4 6.1 + .8 64
5 "-? - is 036
6 4.9 “ o4 A6
7 4,2 ~1l.1 1.21
8 4-7 - aé ) 136
9 6,6 +1,.3 1,69
Mean 5.3 £<6,03
Lower Q
Sgeiometrie Test |
28 3.5 - cs .6‘
29 6.0 +1.7 2‘.89
30 306 - o7 +49
31 4!1 - 02 n°4
32 4.9 4+ .6 -36
33 3.4 - .9 .81
34 4.8 + 3 25
35 3-6 - 7 49
36 408 + .’ 925
Mean 4.3 £4 6.22
ﬂls 503; -Iz’ 40, senul’ .36,‘. ﬁn‘ﬁ.z- .“
-2 —r
8 = )/6.03 + 6,3-2_ = ,873%
ﬂ S + 9 -2
t = 513 vod 413 - ;_‘L__
875 (,47) +41125

t »« 2,43 8ignifigant st the .05 levwl of oconfidence,
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TABLE XIV

PISTRIBUTION OF TOTAL ADJUSIMENT SCORES OK THE CALIFORRIA
TEEY OF PERSONALITY, UPPER AND LOWER QUARYILES,
OK BABIZ OF SOCIOMETRIC TEST RATINGE

Upper Quartile on Sooiometrie

Seore 4 ' 14

80 ' p ' 400

70 2 140

60 8 480

50 17 850

Totals | 32 1870
Mean 58.4

Lower Quartile on Scaeiomotrie

8eore b o f£é

20 16 300

10 N 10 100

5 4 20

2 1 2

1 2 2

Totals 32 424
Mean ' 13.2




TABLE XV

172

COMPARISON OF TOTAL ADJUSTMENT SCORES ON THX CALIFORNIA
IXST OF PERSORALITY, UPPER AND LOWER QUARTILES,

ON BASIS OF BOCIOMETRIC TRST RATIRGS

Q4
S8a0re f 4 12 f&a
»
80 5 21.6 466,56 2332,80
70 2 11.6 134.56 269,12
60 g 1.6 2,56 20,48
Totsls 32 3821.92
Q1
20 15 6.8 46.24 693.60
10 10 3.2 10.24 102.40
5 4 8.2 67.24 268,96
2 1 11.2 125,44 125,82
Totals 32 1483.22
L 3
Persesntile
ll' 53a4 } !2. 13;2 3.3.1- 10.32 5.3.23 6.80
g ta? . 3821.92 S 282 . 148322
c.R ek o dded
[/ 6552 .« 552
S 7S A
)/ 165.78
- 2
17,8
€.R., = 3.53 Significant st the .0004 level

of scafidence,
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TABLE XVI

COMPARISON OF UPPER AND LOVWER QUARTILES, CLASS B,
I¥ S8OCICMETRIC PERCENTAGES, USING CALIFORKIA
IXST OF PRERSOMALITX 45 CRITERION TR8Y

B e e e s e A e e L e T Ly

N9 | Upper Quartile on Totel Adjustment
¢.7.P, Ssore Soeiometrie ] a2
80 .48 +o17 | ,0289
60 + A7 +.16 : .0256
50 23 -, 06 0036
50 +«30 -,01 0001
50 37 +.06 0036
30 « 27 - 04 .0016
40 .15 -, 16 0236
40 017 -01“ .019‘
40 - 3% +,06 0036
Totals | 2,83 | 1122
l"_lli .31 S.B. - .11
=9 Lower Quartile om Total AdJustment
c.T.r. Ssor.n Soeiometrie 4 a2
20 <2 - 02 0004
20 .01 ~, 22 D484
10 033 *.10 30100
10 .87 ~.16 0256
10 «33 +.,10 0100
10 A3 4. 22 +O484
5 35 +.12 0144
b .05 -,18 0324
2 .28 +.,03 0025
Totals 2,08 1921
Nesn | .23 B.D. = .15
- —“‘11 - .33 = mm.—ong-m_——

: 1.24
137 (.47) 06439
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TABLR X¥II

COMPARISON OF UPPER AND LOWER QUARTILES, CLASS B, IN
ACRIXVEMENT GRADE PLACEMENT, USING CALIFORAIA
IEST OF PERSONALITY A2 CRITRRION T

Uppsr Quartile on Total Adjustment

C.T.P, Saore Achlevexent G.P, & a?
80 6;’ ‘|‘1n6 2-56
60 6.1 +1.2 1.44
59 3.5 ‘1.4 1.96
50 4.8 - '1 -01
50 4.7 - 02 0‘04
50 4.1 - .8 .64
‘0 4,1 - 08 ' 06‘
‘0 3&6 "1-3 1069
40 6.6 +1.7 2.89
Totals 44,1 11.87
!“n #09 3.3. - 1.21
Lower Quartile on Total Adjustment
€.T.P. Score |Ashisvement G.P, a a?
20 4.9 4+ .2 « 04
20 4.8 + W1 .0}
10 5.3 + .6 .36
10 ‘.8 L4 01 101
10 5.5 + .8 .64
10 o7 -0 .00
5 ‘al - 36 . '.3‘6
5 3.6 "1&1 ) 1.21
2 5.2 + 5 .23
‘.“ 4.7 s.a. =® .43
t - R b - -l = 46,

927 (.47) 4357



APPENDIX B
TABLES SHOWIRG BACKOROUND DATA

FOR CHAPTER IV



Cilass I (¥=35)

TABLE XXXI1I

CORRRZLATION OF TIST-RETEST ON FOUR CLASZIES,
SELF~TATING SCALE

175

T

Pupil | Self- x 22 || Self~ y y2 xy
Ro, Rating Rating )
I i :
| 67 +20 400 77 +31 961 |} 620
2 64 +17 289 66 +20 400 340
3 62 +1% 225 50 + & 16 60
4 61 +14 196 ¥ +11 121 154
5 60 +13 169 49 + 3 91 39
6 59 +k2 144 65 419 361 228
7 56 + 9 81 %3 + 7. 49 63
8 55 + 8 64 55 + 9 81 72
9 35 + 8 64 %3 + 9 81 72
10 54 + % 49 54 + 8 64 56
11 54 + 7 49 58 +12 144 84
12 53 + 6 36 48 + 2 1 4 A2
13 %0 +« 3 9 51 + 5 23 15
14 48 P o 34 -12 144 34 ~ 12
15 48 + 1 1 54 + 8 64 8
16 48 + 1 1 52 5 6 © 36 6
X7 47 4] 0 40 -6 36 0
18 46 -3 1 40 - 6 36 6
19 45 - 2 4 40 -6 36 12
20 45 - 2 4 55 + 9 811} - 18
21 A4 -3 9 41 -3 25 15
22 42 -5 R5 43 -1 L 3
23 42 -5 25 39 -7 49 | 35
24 41 -6 36 40 -6 36} 36
@5 41 -6 36 45 - 1 1 6
26 40 -7 49 46 0 0 0
27 40 -7 49 45 -1 1 7
28 38 - 9 81 40 - & 36} 54
29 aé -11 12} 42 - 4 3 &b
30 35 -12 144 37 - 9 81 108
31 32 ~15 225 35 -3l 121 i 165
32 32 -15% 223 26 -20 400 300
33 29 -18 324 26 =20 400 360
34 22 -23 625 20 ~-26 676 i 650
35 47 0 0 41 -5 25 0
Totals | 1638 3761 1621 4617 jI 3632
33§2
x"l 46 * 8 ‘-6 » 3 ﬂ
Deing 1 47 46 “




Class IV (N=33)

TABLE IXXIZ--Dontinued

176

Pupil [Beit- x z2 Self- ¥y yé Ty
Ro., Reting { Rating
I P ¢ {
i 76 +28 784 ﬂ 66 +20 | 400 560
2 &5 +*17 289 62 +16 [ 256 292
3 64 +16 | 256 | 60 +«14 {196 R4
4 62 +14 196 63 +19 36} 266
5 28 +10 10 41 -5 25 - 50
6 57 + 9 . . 46 9 4] 4]
4 56 + 8} 64 &7 + 1 b3 8
8 34 +« B 3% 49 + 3 9 18
9 53 + 3 23 51 + 5 25 25
10 53 + 5 25 | 31 ¢« 5 25 25
11 32 + 4 16 37 - 9 8 - 36
12 30 +* 2 F e 43 - 5 25 - 10
13 50 » 2 r A 49 + 3 % é
14 48 o 0 57 21 {121 o
15 47 - X 1 A7 + 1 1 - 3
16 46 - 2 4 as -1 121 22
17 45 -3 9 38 -8 | 64 24
18 43 - 3 9 34 =12 } 144 36
19 45 -3 9 P + 3 9 - 9
20 il -4 188 & -3 ] 25 20
21 ¥ - & 16 56 *10 100 -. 40
22 hé - & 16 43 -3 9 12
23 43 -5 25 | 49 + 3 9 - 15
24 43 - & 25 53 + 7 49 - 35
23 47 - X 11 51 3 25 - 5
26 47 -1 il &7 s 1 1 -2
27 a «13 169 A2 - & 16 52
28 40 -8 64 40 - 6 36 48
29 AD - 8 &4 36 »10 100 &80
30 39 ~ 9 81 42 - & 16 36
3 30 -18 324 34 ~12 144 216
32 27§ -1 | 441 24 -22 | 484 462
33 35 -13 169 b ¥ 4 -9 8 1x7
To-
tals 1584 3324 1520 2968 2529
3;2?
n.“ “ .o ‘6'. 0




TABLE XXXII--Comiinued

Class XVII (¥a32)

AT

Pupil [Beif- x 2? Se1f- y? |
o, Rating Rating
) & I
1 66 {+22 | 484 63 +20 | 400 440
b4 62 +18 324 53 +10 | 100 | 180
3 60 +16 256 58 +15 225 240
4 59 +15 225 55 +12 1ié4 180
5 58 +14 196 34 +11 i21 154
é 57 413 | 169 52 + 9 21 117
7 55 +31 121 53 +10 1080 110
8 55 +1} 321 54 +11 121 12
9 S4& +10 | 100 47 + & 16 40
i0 53 + 9 81 4% + 2 4 1g
11 L8 + 4 16 45 + 2 & 8
12 46 *» 2 4 &7 +» & 1é 8
13 46 . 2 4 &5 + 2 4 4
14 45 + 1 3 ok + 1 1 1
13 43 + 1 ) 3% - 4 16 - &
16 45 + X b 3 43 4] 0 0
17 &4 [+ 0 F ¥4 + 1 X (4]
12 43 -3 1 59 +16 256 ~ 16
19 42 - 2 & 42 - 3 1 2
20 41 -3 9 36 - 9 49 | 21
21 41 -3 9 AL -2 4 &
22 35 -5 23 33 «30§1 100 50
23 38 -6 36 39 -4 16 24
24 b ¥4 -7 49 33 -10 100 70
23 35 -9 81 43 0 5 ] 0
26 n -13 1 169 37 -6 36 78
27 30 ~34 | 196 35 -8 64 112
28 28 ~16 asé 32 ~11 121 176
29 27 -17 289 36 - 49 | 119
30 26 -18 324 26 -37 289 | 306
3 22 ~23 | 484 28 -15 225 330
32 7 -27 729 18 -25 625 675
Tiie | 1395 4765 1379 3289 || 3390
Moan 43.7 43.0
Uning res 43




TABLE XXXIXI-~Continved

Cless XVIIX {N=28)

178

1 58 |+24 }269 55 12 | 144 || 268
2 56 +32 Y144 42 - 1 - 12
3 56 212 J344 48 + 5 25 60
4 59 {415 {225 Q| 69 +26 676 || 390
5 52 + 8 &4 A% + X 1 g
6 53 + 7 49 &3 1 3 0 o
7 50 + 6 36 33 +10 1680 60
8 50 + 6 36 59 +16 256 96
2 49 o+ 5 25 33 + 8 & 40
10 49 + 5 25 49 + 6 36 30
11 A9 + 5 25 sk 8 64 A0
12 47 + 3 9 46 + 3 9 9
i3 47 + 3 9 49 + 6 36 18
14 46 + 2 & 54 +11 121 22
15 4 la2 4 42 -1 1if- 2
16 45 +« 1 1 35 - 8 64 - 8
1% 42 - 2 A 37 - & 36 12
18 41 -3 9 40 - 3 9 9
18 41 -3 9 45 + 2 4 - 6
20 41 -3 9 p 7 -9 g } 27
21 41 -3 9 46 + 3 9 - 9
22 39 -3 25 45 * 2 & - 10
23 39 -5 23 35 -8 64 #0
24 38 -6 36 34 -9 81 54
25 37 - 7 49 33 =10 10G | 76
26 30 14 196 30 -13 169 182
27 18 ~26 676 13 ~30 9S00 780
28 15 -29 | 84) 22 -21 A4l 609
2o~ ' '
tals 1232 2884 1204 3496 ;2722*
H | 1l 267
Mean 44,0 43.0
€lase Ko, ¥ My 0N r Xnttrvtl
b § 35 47 46 864 three months
XV 33 48 46 .741
VIl 32 44 43 932 two weeks
XViIl 28 hé 43 +843 two weeks
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TABLE XXXIIX

COMPARIEON OF RIGE AND LOW SELF-CONCEFPY QROUPS
ON SOCIONRETRIC SCORES

1}

Kigh Self~fonoept Group Low Self~-Coneept Group

1.4, $ | a 2 lbg | 21 a ¢

142 600 §4,28% 08236¢ |} 142 071 |~.017 000289
124 180 {~,133 +O0L7689 31123 | 384 [+.296 087616
123 173 =240 019600 }} 123 057 |~,031 { ,000961
122 «250 | ~,06)3 003969 [ 122 036 |~,052 002704
121 c@ﬁ L 4 .68? .93?559 122 .940 “oe“ oﬂeg,o‘
119 196 1-.117 013689 1120 080 {~-.008 | 000064
117 <173 §~.140 LD19600 H 118 | ,160 |+.072 | 0051384
116 +200 | ~,112 012769 { 117 | .019 {+.021 000442
116 «230 1,063 | ,003969 116 062 *.036 000676
112 3338 -h@” 0000'62, . 113 0116 + 0028 .009754
112 +AR8 | +.115 013225 }f 111 100 14,022 | 000144
112 o464 | 4,151 022801 11 111 050 {~.038 001444
109 .161 | -,182 023104 }{ 110 L0533 1,033 +O0122%
106 2375 14,062 | ,003844 |} 08 030 |~-,038 001444
10? 0369 '-M oo'al 93‘ 10? .939 -l-.Oﬁl . ﬁml
106 406 | +,093 008649 || 103 LO7L §~,017 000289
106 323 {~.082 006361 | 104 «116 j4,028 000784
105 116 { ~,197 .03880% [l 103 087 -,031 000961
105 § 312 1-.001 000001 } 103 214 |+.126 015876
103 .288 }~, 025 000625 il 103 053 1~-.035 001225
105 | .517 |+.204 | .042616 [l 102 | .033 |-.053 | 003025
103 H07 | +.294 086436 |i 102 «100 [+.012 2000144
103 +290 | ~,023 000329 i1 102 U7 §~,017 .000289

105 265 |-, 002304 }j 102 260 {4,172 029584
104 .’97 - 000036 i 100 +107 [+.019 | 000361

104 «A69 | +,156 024336 I 100 007 {=,071 005041
10‘ .33’ 4 .339 .500460 130 .083 "‘.ﬁﬂ’ .ﬂm25
103 375 14,162 083844 99 | 214 {+.226 | 015876
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TABLE XXXIXl-~Qontimued

——

Bigh 8elf~Conespt roup ' Low Self~Consept Oroup

1.9, § %] ¢ e Hiral s! o a2

102 | .s28 {+.215] .0462251{] 931 .107{ +.019 | .oc0361

102 «35%7 | 4,044 001936 98 047 1{ ~.04) 001681
100 333 {+.,020} .000400 97 <1251 4,037 001369
99 338 j+.225 030625 {1 95 053¢ ~.035 ,001225
99 134 § ~.179 .032041 93 017} «, 071 005041
99 «303 | -.000 +300100 94 161} +,073 .005329
98 258 | =085 003025 947 100} +.002 000144
a7 .30 § -,083 006889 9% 017} ~. 071 +003041
94 o321 14,008 .000064 931 033} ~.053 1 ,003025
95 0591 | ~,222 049284 93§ 016§ ~.072 003184
94 232 | -, 081 006561 93 0311 -.057 003249
94 +»383 | +,070 004900 |1 92 096 | +,008 000064
22 «363 j+.050] .002%00) 92 «091} +,003 . 000609
92 272 | =041 .001681 92 1291 4,031 000961
20 X142 §~,174 020241 80 033§ ~,038 .001225
89 <306 | ~,00% +000049 91 o107 | +,019 000361
8 4 . 216 e 09? * 6’09&09 | 89 » 939 - .’093 . Gomli
81 439 | +.126 A15876 H 85 071 | ~.017 000289
86 0290 -.063 0003969 : ‘4 0066 - 1022 0000484
80 .’22 * .999 0000081 80 .017 e 071 .0@’041
T4 234 | =079 006241 78 096 | +,008 .000064

s9i1 |20.960 1.093347 H6876 | 4.000 296514
104 | .313 103 | .osé

3;”. = .128' 8.’. 01’ 3.5. = .066' 30;1‘2‘.@081

nl” °

C.Re = L1311 =~ 088 L g .313 - .038

- C 2 _ .
// TS . TOOTT }/ 000225 + ,00006561

2223 .. ,‘32;_ = 13.2, signifiecant
- — .01 at beyond the ,00003
}ﬂ 0029061 level of sonflidense
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TABLE XXX1¥

COMPARISOR OF NIGN AND 1OV SELF-CONCEPT GROUPS
ON CALIFORNIA ACHIRVEMENT TEST, FORM U0

Kigh 8elf-0cnospt Group l iow Belf-Consept Growp
1. jG.r. | @ a? jk.a. a.r, | ¢ e?
124 7.0 +1.0 1,20 123 6,7 (1.8 2.2%
123 ‘47 * 07 .49 123 é.&- 01.2 1.44
122 ?ao *1.0 1.90 122 ‘.* "1.2 1.“
121 7.2 | +1,2 1.44 122 6.2 1.1.0 1,00
119 ‘.9 + .9 4 a‘l 123 ’.9 » .7 0&9
117 6.6 | + .6 .36 }I 118 6.6 j+l.4 1.9
113 ‘02 »> 02 -04 118 6.1 -+ .9 .81
n’ 604 4 c‘ 516 11? 316 L .‘ .16
11‘ so’ + 3 25 117 6.1 X 9 .81
116 6,5 1+ .5 .25 H 116 5.5 e o3 .09
115 6.4 | + .4 .16 |1 115 5.3 * Wk 01
114 6.3 1 + .3 .09 114 5.6 1+ .4 .16
113 6-9 + .9 .81 1.1‘ 6.5 41.’ 1.‘9
112 2.9 | - .1 01 113 4.2 §-1.1 1.2
112 6.’ L 4 .5 .25 111 6.1 * .9 .81
112 ‘.5 + 5 cz’ 311 ,.1 - ,1 .01
109 6o2 + 02 oo‘* H 110 ’.' + .6 .36
10’6 5.' - .z .0‘ 10‘ ,08 + .6 ."
19? 509 - 01 091 b 1‘97 ’.3 +» .6 .3‘6
;O? 6.? + 7 A9 107 5.7 + 0 23
165 5.6 - 04 016 16“6 5.2 .0 .GO
196 ‘.2 +* .2 .04 il 1@’ ’.9 + .7 .‘9
106 6.8 | + .8 64 ll1os | 4.8 {- .4 “16
105 6.2 » 02 06‘ ' 103 406 - .6 .3’6
10’ ?02 ‘.102 1'“ 193 ’ol - .l .Ol
103 5.9 ~-a 01 |t 103 3.9 |-1.3 1.69
105 391~ 81 102 2.8 TN .36
lo’ ’.9 ol .1 .01 : 132 ’ui L .3 .09
103 5.5 | ~ .5 .25 l 102 4.1 }-1.1 f[i.21
105" 7.2 | -1.2 1.44 102 5.8 |+ .6 .36
103 6.2 § + .2 .04 190 5.8 |+ .6 36
lo‘ ,.7 - 13 oa’ 100 "1 - .1 .ﬂl
16‘ ’O? - 03 009 100 i 5.1 - .1 001
104 ’.‘ - 02 104 IOG ‘03 - -9 081
103 6-4 + O‘ 116 ; 99 ’.9 - ¢2 .9‘
103 602 + G2 04 99 ’o’ 1+ .3 0%
102 5.9} - .1 .01 99 5.0 {~ .2 .04
102 606 * 06 3 O" 93 5.6 L .‘ .16
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TABLE XXXIV--Contiayed

High Selr-Conoept Group Low Salf~Coneept Growp
1.9. Jar. | & | a2 | 1.9.1 0,?, 4 a*
100 _ ’o? - t’ 09 9% 5.0 - o2 04
100 6.6 4 [t 0 96 ,ul - .1 01
99 632 L 02 004 _ 96 5-9 * lq. 049
99 6-;& * QG -§6 95 4.4 - 08 064
399 ’ué -— ok 11‘ 9’ 4.4 - .8 .‘4
99 ’., - o’ .35 94 ’.0 - .2 .0‘
98 509 LS § .01 94‘ 40‘ - .3 .6‘
9’ 6.9 .e .99 9‘ 4.3 - .4 ’1‘
96 3.5 | - .5 .25 94 4] ~ .8 64
95 5.5 L P+ 1.00 93 6-6 - -6 03'6
94 ’oo -1.0 loee 93 5.3 + .} .01
93 “6 I =1.4 1096 %3 4.2 -1,0 1.00
9‘ 509 - .1 ] 001 93 ,.‘ . ’4 ¢1§
94 ‘03 + 03 09 92 5t4 L 4 az i o“
93 ’.2 - aa .‘4 92 “'O? - o$ 02’
93 4‘8 -1.'2_ 1*“ 92 4.0 "1.2 1.4‘
92 50‘ i - 04 .1‘ 92 501 - Ql‘ ;81
% 6.0 .0' .00 90 3.9 ”1‘3 1.&9
89 5.0 "1;0 1.30 91 | 3.? -1., 3.33
a4 5.5 - .5 2% $9 heS ] ~ 7 49
8l ’o‘ - .é 016 8% 4.7 - -.’ .35
80 3.1 1 ~ .9 .81 84 4.4 - .8 o6
go | s5.2|-.8] ‘esfl so | 34| 1.8 | £ou
T4 5.1 | - .9 .81 78 3.8] -1.4 1.96
6941 | 402.8 28,78 || 6876 | 346.8 45.30
M 204 6.0 I 03 5.2 |
8.’. - 16’, 5.3..3- .03 §.0. =« .‘22; 3.3.‘-» .19
col-- - l)_ - ltz = 6.0 - 5,2
/}/L .01 + .0064
'-1—2. » n—-—2
y ehony Bon2
0.R, wof- . 6,25, significant beyond

+128 +00003 level of sonfidenss,
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TABLE XXXV

COMPARISON OF HIGH AND LOW SELF-CONOCERPT QROUPS
ON CALIFORNIA ACHIEVEMENT TEST, FORM DD

High Self-Coneept Group Low Selt-Congept Qroup

1.q. Je.r. | @ @ fliaq.}er. | @ a?

142 8.0 | 1.4 1.96 142 Te2 | 01,5 2,25
124 Teh | o .8 64 123 7.3 ] 41,6 2,56
123 7.2 +* u‘ 036 123 7.1 *1.4 1.96
122 Tl + .6 .36 122 7.0 +1.3 1,69
121 7.3 ¢ 7 + 49 122 6.8 +1.1 1.2
119 6.7 + L1 01 i 120 6-4 s 7 +4%
117 7.8 +1,2 1.44 il8 6,7 +1,0 1,00
118 &,8 + .2 04 1is 6,7 +1.0 1,00
113 6,9 + .3 09 117 6,1 + o 16
116 7.0 + .4 <16 § 117 6.1 | & .4 .16
116 ?.a + 04 016 }zlé 6.3 +» .6 .36
115 6.4 - '2 .94 11’ 600 *» .3 039
114 609 + .3 09 114 5,9 * o2 +O4
113 6.9 »* Q’ 09 114 7.9 "103 1-59
112 6.7 N .03 113 4,7 §| =-1.0 1,00
112 7.0 * o4 o 16 111 6.4 + 7 49
112 7.2 s B 36 11l 5.8 + X «01
169 6.6 .0 .0‘0 115 6.6 » .9 .81
107 6.4 - 2 04 108 3.1 - .6 « 36
106 6;9 + o3 L9 | 108 6.3 + 5 25
107 6»6 N 00 | 107 5.4 * 7 0*9
187 6.7 | + .1 0 107 9.9 | ¢ .2 04
107 7.1 + 5 «23 | 107 3.5 - .2 204
105 . 6." - .1 .ﬁl 106 9.5 - 1 .01
106 6.9 + 3 .09 103 6.3 + .8 64
106 ?.2 L 4 '6 .36 194 5.2 - Q’ .2’
105 6,6 0 00 H 103 4,8 | -1.2 1.44
1035 6,51 ~ .1 «0% 103 5.9 |+ .2 04
10% 6.1 - .5 -2’ 193 #os - oa .04
105 6.8 | » .2 04 102 6.2 ]+ .5 25
103 7.1 + U 25 102 6.* 2 o .16
103 6.8 * o2 04 102 6.0 + o3 .09
103 6.3 | - .2 -09 102 4k | =1.3 1.69
105 7.9 "‘1.3 1t69 193 601 4 oA .16
105 6.3 § - ,23 .09 100 5.7 0 .00
104 6.7 + o1 01 { 100 5.9 + 2 004
1046.'. P ¥ ~ .1 01 100 4-3 - 04' 1.96
103 Ta2 | » .6 36 99 6.2 | + .5 25
103 6 13 - -3 09 99 60’ +* --‘ .36




TABLE XXXV--Continved
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Eigh Self~foncept Oroup Low Self«fonoept Group
14, | @.r. | & &° 1 1.4, e.r. ] a*
102 6.7 L 4 11 tal 99 513 - a4 116
102 ?.0 L a‘ Qlé 93 534 - n3 .39
100 7.1 + 5 25 9% 6,0 + o3 09
100 6.3 |~ .3 209 96 4.9 - .8 64
99 6&‘ s I .00 96 6:4 + 37 149
99 ?.6 *1:0 1.00 9, 5;4 -~ 03 oO?
99 6,7 | + .1 01 95 3.61 - ;1 01
99 602 - 04 116 94 ’05 - 2 t04
98 6&’ - 01 .01 94 4:7 '110 1.00
97 603 - 13 09 94 §,9 * 02 + 04
96 ,07 bt 09 181 1 9‘ 5.1 - -§6 .3’6
95 3.2 §{ -1,1, i.21 93 4.5 1 -1.,2 1,44
94 6.1 | - .5 .25 93 4.9} - .8 .64
94 €% |~ .1 01 93 6,0} + .3 .09
94 604 - oz 004 92 602 + 05 025
93 608 ¢ .2 04 92 5.4 - 3 .09
93 502 - .4 1096 92 5.2 - ,5 .25
93 6.3 - 06 336 ?3 400 "1.? 2.89
92 6.1 ‘ - .5 025 92 ’.9 * 02 .04
90 6.2 | - .4 16 90 3.8 ~1.,9 J.61
89 ’.8 - .8 .64 91 4:6 -1.1 1.21
8‘ 3,7 - .9 ) .81 89 5!0 - a? 49
81 6.0 - 96 036 85 403 ”1;4 1.96
80 609 - 56 036 ; 80 3»8 *109 3161
6941 | 442.9 22,2% || 6876 | 378.8 48,57
M 104 6.6 103 5.7
3.3. -~ o’?’p 5.’.‘1* .0?0 scbo - -859,:3-‘0n2 - tlﬁ
a.!. - .1 - !2 = 606 - ,.7
/ }/ 01 ¢+ L0049
8¢‘¢a1* 8&‘..2
. 2. =« __9 =« 7.37, signifieant veyond .00003

«122 level of algnificanes.



COMPARISON OF NIGH AND LOY SELF-CONCRPT GROUPS
OX SELF-RATING YEST

TABLE XXX¥I
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Righ Seif-Consept Group Low Belf-Comeept Growp
I.Q. 1 Score| & &% i 1.Q. | Beore a P
142 54 - 4 36 142 39 |~ 2 4
124 40 ~18 324 123 56 | +13 225
123 48 ~10 100 123 61 1} +20 400
122 58 L¢] 0 122 53 +10 100
1 73 | 15 225 122 19 |~ 2 4
119 62 * 4 16 120 37 - A& 16
117 49 -9 81 ilg 40 (-~ 1 1
118 57 - 1 1 118 A7 + 6 36
115 50 -8 64 117 67 | 126 676
116 42 -16 256 117 8 | ~13 169
116 61 + 3 9 116 32 +11 121
113 43 -13 169 115 57 1 +16 256
134 43 -15 235 114 33 | +12 144
113 52 -6 36 1x4 42 1+ 1 1
112 68 +10 100 113 30 -1l 121
112 3 -23 329 111 37 |- 4 16
112 41 -17 289 111 37 |~ 4 16
109 73 +15 225 110 A8 | + 7 49
107 58 0 0 lo08 36 |~ % 23
106 62 > & 16 108 29 -12 144
107 56 -2 4 10% 28 | -13 169
107 46 ~12 144 107 A4 [+ 3 9
107 66 + 8 64 107 56 | 415 225
105 79 +11 b ¥ 31 106 38 1 -3 9
106 56 -2 & 105 39 -2 4
106 62 + 4 16 104 32 -9 81
103 69 +11 121 103 38 |~ 3 9
105 69 +«11 121 103 40 -1 b |
105 60 s 2 4 103 AT |+ 6 36
105 43 =13 169 102 41 ¢ 4]
103 6%7 + 9 81 162 23 -18 324
105 A4 ~14 196 102 44 } + 3 9
103 % |- 8 64 102 27 | ~14 196
10% 39 + 1 i 102 39 -2 4
105 67 + 9 81 100 39 |~ 2 s
104 64 + 6 36 100 46 + 5 25
104 68 +10 100 100 i6 | + 8 25
104 41 -1 289 160 47 f + 5 36
103 69 +11 121 99 58 | +17 289
103 61 + 3 ® 29 49 | + 8 64
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TABLY XXXVI--Coniinued

Righ Self-Conecept Growp Low 3;1! Censept Croup
X.Q. | Bcore| & 42 | 1.q.| Soore] @ a2
102 4 -24 576 99 | 62 | +22 441
102 i {3 -2 4 98 47 1+ 6 36
100 65 {7 o I 97 39 {~2 | 4
100 66 v 8 64 96 29 | -12 144

99 64 [+ 6 36 96 4 j-1 1
99 55 -3 9 65 % [~-" 49
%9 61 + 3 9 95 41 0 0
99 67 + 9 81 o4 32 |- 9 81
98 50 - 8 64 I} 94 34 |~ 7 49
97 56 “ 2 4 | 94 54 | 413 169
96 42 -16 256 9% 37 |- 4 16
95 60 + 2 4 93 3% -7 49
94 53 -5 25 93 28 | -13 169
95 67 + 9 81 93 28 | -13 169
94 63 + 5 1% 93 40 | - 1 1
94 70 212 144 92 3 | -2 4
93 65 . % 49 92 4 | + 7 49
93 65 | 49 92 0 | -1 1
92 64 + & 36 92 A5 |+ 4 16
92 65 |+ 49 92 41 0 0
90 74 | +16 256 90 53 | 14 196
89 57 -1 1 2 42 | + 1 1
84 70 +12 144 89 33 |- 6 36
81 73 +15 225 85 27 | -1z 196
8o 47 ~11 121 84 3¢ {~9 81
80 53 |~ 5 25 80 20 | -1 441
74 58 (> 0 78 35 |~ 6 36
6941 3899 6833 6876 2765 6478
104 ss | L ﬂ 103 | &
sono » 10009) 3010‘- 1.24 saﬁo - 9‘.83’ ‘o‘c‘. 1.31
ﬂ.-ﬁ. » l’. - '2
- 538 ~ 41
- 2 2 ' '
a * L X} ] —u--_—a
JB R Ry o2,
CR. = 17

= 9,82, signifiocant beyond
— .00003 1."1 of
V 3.0017 sonfidenses,




?

APPENDIX €
COPIES OF TES1S

ADAPTED FOR CHAPTER IV



24,
25,

187

CATRGORIEE OF THE BROVEFAIN SRLF-RATING
SCALE AND THE ADAPTATIONS

The Brownfain Scals

Intelligenoe

, Bactional maturity

Gexneral Culture

, Soelal Poise

Physioal Atiractiveness

Neatneas
Bosiabiiity
Gensrosity
Manners
Chesrfulnsss
Consistancy
S8inoerity
Initiative

Trustfulness
Flexidility

Sportsmanship
Individuality

Interest ina opposite
sex

Self-understanding
Dependadility
Inderatanding of others

Self~scesptanse

Popularity
Prestigs

Over~all adjustment

7.

19,
29.

The Adaptation

Intelligence
Are you deing your age?

How attraetive or nice
looking are you?

Generosity (sharing)
Nannsre and people
Shesrfulness

Sineerity

Initiative: doing things
yourssl?l

Trustfulness

Flexidility (opposite of
stubdoraness
Sporismanship

Are you like other d»oys or
giria in your group?

Do you like doth boys and
girls?
Self~undorstanding

, AT you dependadle?

Po you inderstsnd other
people?

Do you like yourself as
you avrs?

Fepularity

Are you an important group
menber?

Are you a worth-while
peracn?
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HOW PO YOU RATE YOURSBLF?

1. Inteiligence:

.,
b,
e,
4,

*,

You think you srs one of the smariest {or most
intelligent) pupils in your slass.

You think you are more intelligent than most ehil~
4resn in the room.

Tou believe that you are as smart as most of the
shildren in the roonm.

You 4c not think you are gquite as quiek in learning
as post of the ehlldrem in the group,

Tou have & harder time learaing than the rest of
the ohildren in the group.

2. Are you being your age?

8.
b,
o,
4.

Tou are uoro grown~up than the octher ehildrem in your
age gro

You nrc nero 1ike ohildren of older groups In the way
thet you behave, and like to play with older ahildren.
You are &8 growa-up in your bedavior es the rest of
the bdoys end girls in your group.

You set younger than most of the shildren in your
group, and you like to play witdh younger ehildren.
All of ihe ebildren in your group set ton o0ld for you;
you fesl that you ard younger in your bshavior than
any of them,

3. Hanners and pecple:

b.

a.

You sot niesly and politely when with other pecple
a2t parties, or with your age group, sud esn always
£ind something 4o de¢ or say,

You think you oan meot and talk tc people Better than
most hoys and girls and sct very nicely,

Tour naaners im meoting and talking to people are as
goocd as thoss of many of the boys and girlas of your
gYoup.

You are soxeiimen embarrassed or chy ia meeting and
talking with people and your behavior is sometimes not
as nige az it should be,

Tou think that you srse very eviward and elumsy when
in s group and you &0 not iikxe to de expested to set
Just right in & orowd.

4. Hov attrastiive or nise lcocoking are you?

s,
b,

You are prodedly ons of the most stirastive boys or
8iris In your age group.

You ares mors sttractive than most of the ehildren of
Jour group.

You are &8 attrastivs ez the other bBoys or girls
around your age,
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4, Are you not as atiractive ss the other boys or girls
in some ways: ‘

¢, You are prodadly one of the moat homely or plaina
looking boys or girls of your age group,

5. Generosity: '
s, You share your things, your possessions, and your
‘mondsy with others mors than any other beoy or girl
of your age group does, :
b, You share with ether pecple more than most of the
- boys anéd giris.
¢. Tou share with others as aved ss the other doys or
girls do,
é. Yor 4o not sbare with others sz nush ss nost of the
»oys or girls do,
#, You 4o not 1like to shars your things with other doys
or yirls and so you #o mot share umless you are mads
to do a0,

6. Cheerfulnens:

&, You are always eheerful and happy adout things asnéd
believe that things will turn out well for you,

b, You sre more chesrful thar most of the shildren in
your group. _

s, Tou sre abdout as sheerful as the averuge boy or girl
of your ags,

4. You are unhappy and disappointed adout things more
than most of the bhye snd girls of your age group,

o, You thiank that things usually $urn out bdad with you,
and you are almost alweys gloomy or sad or unhappy.

7. 8ineeriiy:

2. You slways mean what you say and do what you say and
keeop your proxises.

b, You mesn what you say most of the time and are truth-~
ful or sinesre,

6. You sometinss tease and say things you 4o not mean
or fail to keep your promises somstimes,

4. You fall to keep your promises very ofien deoauss
you do mot 1like having things to &o more tham most
of the boys or girls, '

¢, Tou do mot kesp promises or meam what you say besauss
you do uot: like to kesp promises.

8. Initiative: Are you your own self-siarter?
a. You make up your miad and do things without being
foresd to,
b, You &o things yourself most of the time because you
feoal you 4o not have to bde told how to do things
aueh of the tiane,
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8, You san do some things by youraslf bdbut psrt of the
time need to e reminded or told to 4o them.

4. You need help in deciding things or doing thinge
nost of the t:l.u..

¢, You 4o mot like to have to declde.for yourself; you
always 1like for octhers to desaide for you or ttll
you whet t¢ do,

9. Trustfalness: .

2, Tov alwvays trust and bdeliove other pocople deasuss
other people san be trusted,

b, You bslieve moat of the time .that other people want
‘e 4o right,

¢. You believe that other pesople ean bs trusted part
of the tise, but part of the time they cannct bs trueted,

4, !::’:tlitvo that other people gsnnot be trusted very

S - .

e, You do not delieve that other pecple oan over be
trusted not to eheat you or to dresk thelir promises,

10, Flexivility (Is it easy for you to shange your mind or
are you: stubborn?)

a. You are always willing to shamge your mind when others
shew you & need for it,

d. Tou often like for other pecple %o suggest things to
do, and you do mot mind ohanging yowur pltn: or shang-
ing your mind,

s, You san maks up your nﬁaé about things, bul yuu son~
sider the rights and idess of others 30 be imperisnt
emough to ehange somstimes,

d. Tou 4o mot 1ike for ether pecple to try te get you
to shange your mind; you do not change it very aften,

¢. When your minéd iz made up, nobody cam change 1t,

1l. Sportsmanship:

8. You are always a good sport sdout things that happen,
5. You ars often & good sport when you thiazk things have
hoa:iztir or the other person bhas had 2 good ohanee

- Yo .
o, Tou ars williag to win payi of the time; you Inow
that others also have the right to their chanse of
 winniag pert of the time,
4. You 8c not 1ike to lose; 1t huriz your feslings evexn
- 42 you know that things wers quite faly,
o, You 40 not ever like to loss; Jyou think that you
should eslways win and that others are to blame when
you l1ose.
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12, Are you like other boys or girls in your age group?

&,
b.

4.

If the way you feel is 4ifforent fron athnr—ptepxo,
you se¢ a0t afrsid to say so,

You sometimes feel fifferently from other people

dut don’t want them to Imow 1%,

You believe and aot jJust like the other members of
your group and thiak your ways ars iiks those of the
others,

You would often rather d&o someting differsnt dut are
afreid of loming friends if you show you feel &if~
ferently.

If your group has deeided something you 4o mot like,
you n;rbr spesk up or lat thesm know that you do not
lixe 1it.

13. Belf~understanding:?

R,
*.
8o

d.

L2

Touw delieve that people like the way you nat, the way
you are,

You ean tsll someiimes when you have Sisplsased pecpls.
You ean tell sometimes when people 80 not like what
you are doing; you ean ususlly change your weys of
behaving if 1t is for the good of the group.

.You scmetinmes 4o ihings that you feel that you have

s right to 4o and you de not Inow whether other
people like it or mot.

People sometinmer 4islike or disapprove of you or ihe
things you 40 without having any reasen for it at all.

14, Po You 1liXxe both boys and girlst

a.
b,
e,
4.

You like to b {a groups with boys and girls in Yotk
work aad play situstions,

You 1ike to be with doth Boys and girls more tham
nost of the pupils &o,

It doen not make too mueh #iffersmnce whather you are
in:s group with both boys and girls.

Tou would rather de im groups of your owm sex most of
the ti“t

You do mot like to b8 in either work or pley groups
with the opposite sex,

15, Ars you depeandable?

s,
b.

S.

4.

You eaxn alvays be depended upon to 4o your part or share,
Tou 1like to do your share more than say of the boys

or girle.

You 40 your ahores and take sare of your Jodbs at home
and at sshool as must as other doys snd girls ar youx
age.,

You often forget teo do your shars; you are almost as
dependadle as many of the doys and girla of your groups.
!:u do not like io have to &0 things or to be respon~
sidble.
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16, Do you understand oiher people?

a, You always understand how other people feel and that
they have equal righta to you,

b, You know what other people need and how they foel
mnost of the time,

¢, You understand how other peaple foel as well as
ather boys and girls of your sge.

4. Other pecple sometinmes dislike things or avre unhappy
about things whea you cannot undsratand why,

¢, It 1s hayd for you sver to understand how other
people ast and feel.

17. Do you liXe yourself as you are!?
&, You ars very pleased with the xind of person you
- are growing iato,

b, Yom think you are a nise person buil would iike to
improve in some ways, slthougk you ars aiser than
many pecple, ;

8, You aomsider yourself as niee z person as the other
boys and girls of your age.

4. In many ways you would 1like to be different if you
had a chanse,

#, Tou ars very dissatisfied with yourself as a person
and would like to be differenti in slnuat every way.

18, Popularity:

8, You belisve that yoo have many friends and the people
that know you like your very mush,

b, You thimk you have more friends than many other boys
and girls of your age,

6. You think you are as well liked by your friends or
have as npany friends as most doys and girle of your
group.

4, You do net have as many frisnds and are not ss well
liked as many of the boys and girls of your age group,

¢, You 4o not think that you have any friends that eare
anything about you,

19. Are you sn importent group member?
: s, You believe that you are one of the most important

nenders of the group and that you help the group a lot,

b. You belleve that you help the group to suocesd and
get things done more them asxy of the doys and giria
in your groups,

e, You believrs that you sre adout as important a growp
nonder a9 most of the boys or girls in whieh you work,

4. You do not fesl that you can do well smough to help
the group very mued, thet you are less important
than most of thewm.
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s, You feel that you reslly do not belong to any group

and that you do mot help the groups %o get saything
done,

20, Are you a worthwhile parson?
8, You think thet you ean alweys do very well in home

b.
Q.

@,

1ife, in school life, and n making friends,

You usuxlly snjoy the things you do anéd do well at
thenm,

You think that you are sz heppy in your home and
sehool situstions ae the otheyr doys snd girls,

You 4o mot thimk that you ere as worthwhiie or needed
a person in your work and pley snéd friendships as
noet boys or girls,

You think you do nct amount to much as a persoem,

that you ara not very worthwhile.
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STUDERT: MOMINRATIONS TOR SELF-ACCEPTING PERSONS
People who are very worthwhile, who heve what is salled
self~ecounfidenees anéd salf-respeset, are also self-liXxing. They
1ike themselves as persons and bellave ithat they are worth
something to thely parenis, to the people they know at sahool,
and to their friends. On this gheet we would liks for you
to nominete five people im your ¢lass whom you think ascept
themselves or vho sre self-liking, (Peovle whe respest them-
selves.) Ye are now going to resd tho éiéseription or word
ploture of a pupii who 1ig self-liking or ssif~asoepting.
A SELY-AOCEPTING PRRSON:
1, feels that othere like him,
2. 1s peppy. lively, has shesrfulness and energy.
3. believes in himsolf, thinks he is s worthwhile persoa,
4, takes the responzibdility or dlame for whatever he doms,
5. takes the blame vhen he has done aomething wronmg.
6, asems to be happy and feels happy.
7. does not give up whenever he frils to do something Jjust
right,
8, ia self-sonfidcént; bedieves he ean dc the things he tries,
9., has = good epinien of himmelf without d»eing smarty or son~
seited,
D, taekles neov ithings whish he is &oing with ihtevsst, eathu~
siasm; wsesning to Jike dolng the things he does,

Now name five persons im this room whom you think ars
really self-liking persons or who think highly of themselves,

1. 3.
3. 4o
5.
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HOMIRATIONS OK CRITERIA OF SELFP~ACCEPTANCK

Neme 0f Student

TO TEE TRACHER: This porson is one of the studentis from your
olasa who,, in your opinicn, will rate among the highest on
the following eriteria, Cheok sz many of these statanments as
you esonsider will apply.

1. . B is self-governing, self-diresting.

2. __He relies on intornalized values,
3. ___ NHe iz not dependent on others,
4e . He hag the capacity to eope with his life problems,

5. Hn asgenia both praise and eritiesism odjectively.
6. ___JNe d0ous not appear soneeited.

7. He ig not dissocuraged whenm erisieized.

8. o scsapts full responsidility for his own aots.

9, He 4oes not {ry to plase blame on others,

10, He dosz not try to £ind sxcuses for his setions.

11, He acoopis hia owmn feelings, linftations witheut
' distortion,

12, .. 0Be seene to see himsel? realistiecally.

13. .. Je does not expest othurs to rejest hinm,

14 .__NHe Dolioves that others 1ike hin.

15, __....J28 expects that othors will choose him for the usual
group astivity,

16, __ Mo doex not sonsider himself as different from others.

17. ;b vonsidere hinself as a person of worth.

18, ___¥s doss not berate hiuself nor sot unduly apologetia
for hile astions,
19, ____ He 15 n0ot overly shy or self-sonseious,

20, 50 is outgeing or orisnted itowayd others in his peer
£roup,

Teaehert Room:
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NOMINATIONS ON ORITERIA OF SEXLF-REJEOTION

“Hame of Student

T0 THR TRACHER: This person is one of the studenits from your
elaas vhe, in your epinisin, will rate amomg the loweat in ase-
ssptanes on the bagis of the following oriteria of rejeotion,
Chesk as many of these statements as you eonsider will appiy.

1, ___ Ns &0es 2ot have the espacity for self~-diveotion,
2. . He &epends upon the directionof othars. '
3. . He lsoks the espreity to cope with his life prodlame.
b . He is often oversoxe by his probleas.
5 o Bo sannot aecept praise or eritisism chjectively,
6. He ronsts oenmciionally to pralse or sritieianm.
7e o may lose conirol when praised or eriticised.
8., . Bs does not asoept veaponsidility for his own aots.
9. .o tries to place the dlams outside of himself,
10, ____XKe dlauss sircumstances for mistakes hs makes,
11, ____He sannot seeept hie feelings or limitations in their
own true light,
12. Xe distorts siveumstanees becsuse he sannot fase
reality.
13, ____Bs vould evaluats himself unreslistically.
13; ————tis sesms to axpeot othars to rejest him.
15, ____Ne does not fesl that others like him.
16, ____He does mot expest to be ehosen dy others.
17. ___He fesls that he is differeant from others,
18, ____ Ne sonsniders hinselfl as naworihy, ineapsadle,
19, ____Ke evideness withdraving dehavior beeause of hls
' inadequacien,
20, Ho 1is aggressivo toward others becsuse of his feelings
of inferioriiy.

Tessoher: Roont
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CLASSIFICATION OF BREBAVIOR PROBLXWS IN
' CLASSROON NMANAGEMENT

Pirestions: Designate sny pupils wke £a2ll under the fol-~
lowing eategorfest (1) behavior prodlems and/or
{2) protlems from a standpoint of slassroon
I, AGGRESSIVE PERAYIOR:
1. Gensralized: toward everyone:

2. Towsréd spseifie individuale:

3. Toward adults:

IX. VITHDRAWING BERAVIOR:
1. CGenorslised: In moat or all situstions:

»

2. In apesific situatiocns:

3. In pesr groupsi

4. Yrom uéult assoclation:

IIX, DISINTEREETED: Ssems to have 1O FeSOUrses or pPurpose~
ful interests. -
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I¥. INMATUHE: Seems to De Qependent on adulte,

V. DISLIXED: Poor group secepianes,

¥I. PIBSLIKES OYHERS: Does not respond to efforts of others
t0 inelude him,




BIBRLIOGRAPEY

Books

Adler, Alfred, Undersianding Human Nature, Greenderg, 1927,

Bettelhein, Brunc, Xove ias Mot Eaough, Glenece, Ill,, The
Fr‘t k‘“’ 1951, pp. 133-60,

Blairy, A, Wittt and ¥William K. Bur’ten, Sroxik and Peveiop~
2f Lhe W Bew York, &pplctm-emturrﬂroﬂt,
ine., 19

Breskenridge, Mariaz K. and K. Lee Vinseat, {Lild Davelop-
2eRt, Pbiladelphkie, lLondon, W. Baunders Company, 1949,
PP. 20~21,

Buhler, Charlotts, Childhood Frobleps and Iihe Zeaeher, New
York, Henry Bolt md Company, 19352.

Cunninghan, Buth and assoeistes, Undsratsadins Srowp
2% Beya and Xow Tork, Ruresau of FPublioatiens,
Teackers Oollege Columbia Mvmigy, i951.

Erikxeon, Exik H., Qhiidhood sad Sosisty, Nev York, ¥. V.
nﬂr“‘ tﬂd ﬁﬂwm » 1950.

Faniehel, 0., The Payshosnal m“‘%&b Hew
!ork' 'c ‘o “ﬂm “‘ ﬁm‘”’ 19‘,’ pl 3 )

Yerguson, lLeonard ¥,., m&%& Meagurepsnt, New York,
NeGraw~Hill Book Company, 1952, p. 20.

Frenek, YThomas M., Ihe Intem g 2f Bebavior, chinga,
Yaiversity of Chisago ¥ -n, 1952.

Fromm, Zrieh; Iha Jorxgotten Iangusge, New York, Rinehart and
Company, 1951,

Rartekorns, E. aud X, May, giudles in ihe Najure of Charaster,
Yol. I, ip Desslt, New York, Ths Maomillan
Company, 1928,

Hildreih, Gcrtrm, Resdineas for fshool BRegiunexr, Yonkers-
cn-ﬁm, New York, World Book Company, 1950, pp.
1’7 .

199



200

Nollimgvorth, L. 8., Giftsd Childrsns Their Nature and
gm, Bew '!ork, The Maomillen Company, 1926

Ropkins, 1. Thomee, Ihe Xzexeing #alf, ¥Wew York, Narpsr ané
Brothers, 1934.

Horney, Xaren, Neurogis and Numsn Urowth, New York, ¥, ¥,
Iorton u‘ Coxpany, 1930,

Jennings, H, H., Leagerahip and Imolatiom, New York, Long-
BADS, Green and Company, Iac.. 1943,

Leoky, ;’rnwtt, $els-Gonsiniancy, New York, Island Press,
1951,

lqnl, Robert 8., Xnowledge for ¥hat? Prineeton, Prinmceton
Eniwnﬂy Press, 1939,

uonw, e :.., mmm Rew !ork, !ucun Houes, 1934,

Morris, g.. Ihe Spen Belf, New Tork, Preatice-Hall, 1948,
Pe 4

Murphy, ﬂumor, and L, B, sud T, M, Rewcoad; '
g% 2ayshology, rev. ed., New York, Harper and
rs, 1939,

Murpky, L. 8., Boeisl Pehevior snd Ohild mamuu. Hovw
!ar::, Colunbia University Press, 193’?.

Murray, K. 4., FAM&&&W&L New Tork, Oxford
Press, 193 .

Piaget, Jean, The Constrmeticn of Reality in 3he mu, Neov
!ork, luu Bocks, Ine,., 1954.

Plaget, Jean, Ihs Lengusge spd Zhought of the Bhilad, “‘d‘ms
l.ud-mmphriu, 1950,

Piaget, Jean, Ihe Origins of Wmu An Chilgren, Rev
York, Interastional Universities Press, Ine., 1952.

Pigors, »., Ls hip ox Dominstion, Boston, Houghiton-

Poilak, ottn, Soiense and I $hersny for Shildren,
Row Tork, Russell Saze r‘mmlatlca. 1.9 2.




201

Purt-r, . H.o ir., An latreduotion io Iherapsutis Ooun-
asling, ¥ow York, Konghton-lﬁffl n, 1930,

Randbert, Madeleine L., £Rildren Rew York, Inter-

drsn in Conflist,
muml Universities P u. Ins,, 1949,

Redl, Frits and Pevid Winensn, Controls Ixem Xithia, Glensoce,
111., Tha !rco ?ronu, 1952,

Rogers, Carl R., Qlisnt-Cansarsd Iderapy, Boston, Houghton-
lufﬂ.in ﬁman;r, 1951, p. 560,

Sherif, Musafer and M. O. ¥Wilson, Qroup Relations st 3ihe
Lxosaxosda, Rew York, Earpsr and Brothers, 1949,

Bnygg, Donald snd Arthur W. Combs, JIadividual Beshavier,
ﬁov !ork, Rerper and Brothers, 1949,

Sorokin, P. 4., Secleiy, Culturs mz;.u. New l'ark.
Kamr s5éd Brothers, 194’?, PD. 301-02

Stephens, J. M., ' M%, Bow York, Henry
PP. 3"  )

Kolt and eo, 1951,

8ynonds, P. M., Ihe mm:a}ma. Now Tork, Appleton-
Century~Crofts, Ine., 195.,.9- 229.

Articles

Allport, Gorden ¥W. and Phillip B, lia. "The Ilaw of Rffeect
and Ego FPayehology,” mseleatsd papers from

ESAning.
MNWMM by 0. Hobart Mower
Now !ork, : 14 Press, 1950, pp. 203-09. !

hm, r., "Bmhxitrsimutity a8 a Personal Dimension,”
2f Adnormal snd 2oeisd Peyebology, XL¥III, 163.

lull, Robsxt K. 5 *Self~loncepts and novuhch 8igns of

Depression, " Jouraal of XVI1I,
Bs. 2' 1954.

Bender, I. X. snd i, l. Eastorf, "On Messuring Generalissed

Empathie ABility, " Journsl of Abnormal Scpial
Feyshology, X&V!h. 503~06, - a2f

Bendig, A. ¥, and 7, L.3pregus, "The Guilford-Bimmerasn
Tomporanent Survey as s Predietor of Schievement Laovel
ard Aohtevement Flustustions in Introduotory Psyehology,"

Wamm XXXVIXII, No. & (Des.,
19541, 409,




202

Berger, E. M., "The Relaticnship Peatween Expressed Ancepi~
anse of Sdf and Expresned Acospianse of Others,"

fm a84 Sosisl Peyshology, XLVII
Ostober, 1932), 778.

Bettelhein, Brunc and Rmmy Sylvnttr, *A Therapeutic Milieu,*

Amerissn Jourasl st Orthops XVIIX (April, 1948),
191*206

Bogardus, Emory l.. "ﬂwup Behavidy end ﬁmnitx. ‘
mz?m 124. Sopisl Besearch, XXXVIII (July-August,
1952), 401-03.

Bonney, Mexl X., "The Constaney »f Soclometrise Soores and
Their Relationship to Teasher Juiigments of Scoecial 8Suo~
aess; and to Personality Self-Retings,” Sogtomstiry, VI,
1943, 409-24.

; s "Relationships Betwesn Sosial Sucosss, Yamily
Bise;, Boclo~Xsononis Baokground, and Intouim Among
fohool €hildren in Grades III to Y, Spoiometry, VIX
(19“’l 4“390

. , "Personality Traits of auulu Susesseful
and Zoelclly Unsuscesaful Children,” Journal of Rdn-
sakional Rayehology, XXXIV (1943), 449-72.

» ‘Pepuhr sad Unpopular Children, A Scsio~
metrio 8tudy,” Mopograph of ihe Ameripan nm&na.m.a
Assosistion, Bsacon, New York, 1947, IX, p. 81.

s "Soglal Behavior Differcnses Jetween 8«@3&
Grado Children of High and Low Scofometriec Status,”

M of Edusaiionsl Regesreh, XLVIXY (Marsh, 1935),

Brodboesk, Arthur 7, +» 8ad Howarda V, Pcrlnntttr, "Self-Dinlike
as & Determinant ar &rkca Ingroup~Outgroup Pifferences,”
Ihe deurnal of Peyehology, XXXVIXI {1954}, 271i-80,

Prown, Roger ¥., "A Determinsnt of the Relationghip Retwaen
Rigidity and Zuthoritarianiem,” g,t Abnoxnal and
Sosial Payehology, XEVIII (1933},

Browfain, John J,, “Stahii.ity of the 3elf-Concept as »
Dimension of Perscmslity,” wumm AR Soelal
Zexobology, XLVII (19521 597606,




203

' Bnmll, I.u:lllc, Varuhuuy in Aehievament of Pupils at
Fifth Gult Level," 2L Bdusskional
Research, V {Mareh, 19545, No. 2, 6 -73,

Calédwell, O, and 3. Yollman, "Charasteristiies of Sshool
Loadors,” journs) of Edueationsl Ressarsb, XI¥, 1-3.

Carroll, Jobn B., "Retings on Traits Mozsured by Fastored

Personality Inventory,” Jouynal of Ahnoxmal and Scoelal
Payshology, XLVII, 626,

Cattell, X. B., "P Teshnique Fastoriszation m the Detar-
ninants of Individual Pynanie Strusture,” Journal sf
$iinies) FPpvehology, VIII {(1952).

Shodorkoff, Bernard, “"Adjustnent mé Bismp&nw Batween
the Paroeived ané Idesl Se¢lf," lm&
3, 2

Peyohology, X (July, 1954), No,

Orutekfield, Riehard, "Soaial Psyohology and Group Processes,”
Anp3sl Beview of Puyehology, V (1954).

Diller, Leonard, "Consaious snd Vneomselous solf*-ittituﬂu
aftey Hucoess and Fallure, " Jourpai of Personsl
mxz (Sopmmr, 1954), Ne, 1.

nua, ubm, "Thl Yalidity of Pergonality Qauticmim,
glos]l Bullesin, XLIII (September, 1946),

Paguiri, Benato, "Relationsl Analysis: an Extension of '
Soeiometris Method with Emphasis upon Soeial Perocspiion,"
Scoiometxy, XV (2952), 91,

!‘ox, ¥illiam F., "Accepiance of Belf and Others and Its

Relation to Therapy Readiness,” Journsl of Ciinlesl
Paxshology, X (1954), Mo, 3.

Fiedler, 7. 2., ¥, G, Warrington snd F. J. Blaisdell, "Un-
sonseious Attitudes as Corrslates of Soslometrie Cholce
in s Soulal %ﬁ, 7%1 dournal of Adrormal. and Z2eafsl
Eayoheloxy, » 790,

Flelds, Clarsnce Jeroms, "A Gomparative Stnay of the Relation
of Certain Fastors to the Reading Status of Extreme
Groups of Pupils in the 5B Grede of the Baltimors Pubdlie
Schooln, " unpublished doctor's dimsertation, New York
University, Mew York City, 1933.



204

Frumkin, R, M. and lenlph onir, "Soeial Yaetors in

Sohisophrenia, ” fosiologv-Soaial Ressarsh, XXXIVIIX
(Lugttt. 19543 6. _

Faurfey, P. H., "Xeceat Resssreh on Ohildren's Friendships,’
lﬂnas&iﬁﬂ..(larch, 1954).

Gitelson, Naowell, "Charaster Sxathncicz The ?Irahothtra-
peutis Problem of Adoclossense,”

e |
of Orthopsyohietry, XVIIT (July, 1948), 422-31.

Green, G. X., "Insight and Oroup Adjustment,” 3’% oL
Abmormel spd Soeisl Payedolexy, 1943, pp. 29-61.

Gustad, Jom '., *Yoostiona)l Interst and Scocio-Economic

Status, Appiied Paysheology, XXXVIII (1954)
¥o. ;: 33eeagmal of ’

Havighurst, R, 3., M. Z, Robingon and Don M, lcbinacn. "The
ﬁcvulapngnt of the Ideal Self in Childhood and Adoles~

censs, * Jourael of Edusationsl Ressarch, XL (Decender,
1946), 241-57,

Hollender, X, P. and 7. T, llair, *Attitudes Toward Authori-
tarign Pigures as Correlates of Motivation Among Eaval

Aviation Cadete,” Jourmal of Aprvlied Peyshology, XXXVIIX
(rotrntry, 19545 Bo. 1, 21-295,

lnlt, B. 8,, "Level of Aspiration: Ambition or Defense,”
deuxnal. af xmm:m Paxshology, XXVI, 398-416,

Boward, Rdgerton lac "An Amalysis of Adolescent Adjust-
nent Predlems,” !inj;l,!:g&aae, XXV (July, 1941), 362-90,

Huatley, ¥., Jtignnat: of the 8elf Bamed on Kxpressive

Bekavior, " m of Aknormal and Sealsl Faysholoxy,
m'v 398427

Ksts, I., "The Emotional Xxpression iz Failure: A New
:gct;;:i:;' Jouxnal of AbRormal and 39alal Farshology,
» L

Kerr, Y. A. and R. K. Van Zelut, "Personality BSelf-Assesansnt
of Soientifio and Teochnioal Perscanel,?

Journal of
Applied Payehology, IXIVIII (June, 1934), Wo. 3, 145.
Xlein, George 8. and Nathan SQhacnfcll, *The Influsnce of

Ego-Invalvemsnt and Confidens !fltall ARormal.
aRd So9ial Pavebology, XXXVI (Aprt ’ 1*)4»:5‘L 24958,



205

uppitt. Renald, 'I.udcrahip Through sou:lully Integrated
Groups, * Soslatry, I {MareR, 194%7), pp. 82-91,

Loekman, Robert, *Some ndutxouhip- Between the MMPI and
Minnssota Personslity Scals,” . 0L Applied .

Rayohology, XXXIX (Mey, 1954), 211-17,

Lorr, Naurise and ltuhard Jenkine, "Patisrus of Msladjumi-

ment in Children,” Joursel of Gliniesl Peyshology, IX
(Janunry, 1953). 16-19,

MeCurdy, Harold G., and Herdert ¥. Xber, "Demosratis versus
nthorituims A hﬂh‘r Inn-t:lntion of Group Prodles

Solving,® Jowxnal of Parsemality, XXII (besember, 1953),
250~69,

MoIntyrs, Charles J., “Asseptance by Others and Iis Relation
10 Aecassptance of BSelf and Others,”™ Journal of Abnormal
and Seelal Fayshology, XLVII, 624-23.

Maslow, A, H., "The Authoritarian Charsetey Structurs,”
hnr?% -7 4 . Payebhology, 8.P.8.8.1. Bulletin,
X¥III (1943), 401-11.,

Moreno, J. L., "Sceliometric Theory of Lesdership and Iso~
lztiggs" iz Xho &hall Survive, Soglomeizy, XIIT (1944),
224-37. -

Moreno, J. L., "Boslometiry in the Classroom,” Sogicxetyy,
Vi (1943), po. 425, 42e.

Mower, O, Hobart, *“Gradients of Reinforoement snd Persistent
Non-Integrative Behavior," Lesyning Ihesory sand Perscp-
alisty mw, New YTork, The Romald Prese lompany,
1950, pp.

Noraan, Eaiph D., "The Inter-relaticnships Among Aceeptance~
Rejeation, Selr-Other Identity, Imsight into Self, and
Roslistis Peresption of Others,” Journsl of Sonsnltiag

Paxokology, X1, 174-86.

Rorthway, Mary, *"Outsidors: i 8tudy of the Perscmslisy
Pattorns of Children Loset lamhbh %6 Thelir Age Mates, "

Senlonetry, VII (1944)3 10-24,

Patterson, Buth Meleler, "Olassroom Proscedures in a mx.ongoc
Pre~seadanie Program for Meztally Retarded Boys,

%ﬂ. of Exoeptions) Shildran. XV (Ostoder, 1948}.



206

Phillips, X. L., "Attitudes Toward Self end Others: A !riof

Queztionnaire Report, ™ Jouragl of Consulting
XII, 153-63,

Redl, Frits, 'Graay Pasyedologicsl Elenente of hi'tip1§§;x
Problens; " A%.{xxxmumm&m
(Iinnarr. 1943),

Rogers, Vtrl R,, 3111 L. Xell anéd Helen MaKeil, "The Rele
of Self-Undersisnding ia the Predietion of Behavior,”

Jouraal of Coppulsing Feyshology, XIX, 175-86,

Rudenstein, X11 A,, “Personality Integration anéd the Per-~

septive Prosess,” Journal eof Qlinieal Psyehology, X
(:ﬂ“‘r” 19’4)’ No, 1' 23"'29-

Russell, David E., "What Rassaxrak Ssy Akout sulr~11a1uttian,
Zeurnal of Edueaticnal Remsarsh, ILVI (April, 1953),

Schusidearsan, lLeonard, "Anxiety anéd Scolal Bensitivity,"
Jonzaal of Paxokelogy, 1954, p. 39.

Shesrer, Rlisadath F,, "An Anelysis of the Relationships
Between ldoceptancs of anéd Reapest for Self and Aco&ptsnot
of ané Respsot for Othera in Yen Counseiing Cases,"”

deuxsal of Comgulting Pyvehelogy, XIIX (1949), 169~75,

8took, P., "The 801£~eona.pt nnd Fesliings Toward Others,"”
dournal ag Pexobolosy, XIII (1945), 176-81,

Wrightsone, 7. lcyn&, “Assensing Pupiles Ad:u.t:snt by Bslf-
Desariptive and Sosiomstiria Teshniques,® from
Points in E€usniienal

Ressarsh, »r. 331-35,

Zelen, Seymour L,, Joseph G. Bheshan cna James T. Bugental,
*The Self-Persept in Stuttering,” Journal of

Payoholony, X (1954), ¥Wo. 1.

Unpublished Works

Bonney, Herl R., “"How I FYeel !uwtra chn:n.“ A 8.tian.trio
Teost, unpubiighed.

Bonney, Merl K. and Seth A, !bcuana-a, WSoaingraph.” Calli~
fornia Test Burean, Los Angeles, Oaliformis, 1955,
uapublished.



207

Lorranes, Paul, "Rationalisation About Test Performance
a8 & Yunotion of Self-Conospt,” August, 1954,

Morene, J. L., A Seninar in Houston, Texas, Summer, 1951.
Newberxy, A., "A Study of Some of the FPaoctoes Involved in

Assdemic Failure,” unpudlighed, Kensas State College
Livrery, 1947,

Sherif, Muzafer, Panel op Group mﬂun. Southwentern -
P;:oh‘ahgi;al Association, Oklakoma City, Oklahoma,
1954,

FLlinme
Measham, M. E., "The Relationship of Affeotivity to Verioua

Measurss of Growth in Children,” Mierofilm, Miehigan
University Mlorofilms, Ann Arbor, Mieshigsn, 1941,



