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INTRODUCTION

That the most effective teaching is done by experienced teachers
is a gencrally accepted fact. This explains, in part, why a novice, in
the teaching field, realizing that her lack of experience is a handicap,
looks about for a technique which will help her to influence her pupils
while she gains experience. Even the experienced teacher recognizes
the importance of factors other than classroom techniques in bring-
ing about desired changes in her students.

The results of at least one study show the importance of factors
other than experience which contribute to teaching success. Using
forty student teachers with classes of twenty to thirty-five pupils each,
Remmers and Smalzriedl‘ {1943) made a factor analysis of the Purdue

Rating Scale for Instructors in an Eastern teacher-training college.

This scale, which is made up of personal qualities related to success
in teaching, was used by the pupils to rate their teachers. The quali-
ties on which the teachers were rated were: interest in subject,
sympathetic attitude, fairness in grading, liberal progressive atti-

tude, presentation of subject matter, sense of proportion and humor,

14, H. Remmers and N. T. Smalzried, "A Factor Analysis of
the Purdue Rating Scale for Instructors, ' Journal of Educational Psy-
chology, 34 {1943), 363-367.




self-reliance and confidence, personal peculiarities {freedom from),
personal appearance, and stimulation to intelligence and curiosity. A
factor analysis revealed that the qualities of teachers as rated by their
pupils could be grouped into two factors, professional maturity and em-
pathy. Empathy was defined as the ability to wear the student's shoes,
including interest in the pupil's learning and the recognition of individ.
ual differences.

Numerous studies have been made to determine the nature and ex-
tent of the teacher's influence on her students apart from her class-
room teachings. Of these, several have been directly concerned with
the impact of the teacher on various aspects of student adjustment.
Bullingerz had a three-fold purpose in studying the social impact of
the teacher on the pupil's adjustment in three high schools in Madison,
Wisconsin {1945), involving 405 teachers and pupils. He attempted to
discover the significant differences in social adjustment, attitudes,
information, and behavior of the teacher and the pupil groups; what re-
lationships existed between the teachers' and the pupils' social adjust.
ment, attitudes, information, and behavior; and whether these social
relationships weould show significant change during a six months' inter-

val in a single school year.

zRusscil V. Bollinger, "The Social Impact ¢f the Teacher on the
Pupil, " Journal of Experimental Education, 8 (1945), 153-173.




In the extensive testing, both teachers and pupils took social
adjustment tests. Pupils took tests on social information and attitudes
as well. The relationship bctweeln teachers' scores and pupils' scores
was determined, and the results from the three schools were compared.

In the findings, only one school approached a signifi-cant gain in social

.adjustment as measured by the Washburne Social A_djustment Inventory. 3
There wa? no further evidence that teachers indu?:éd pupil gains in
social adjustment; however, there was a high correlation between the
teachers' §n6 the pupils' social adjustment.

Another study indicates that better teaching results from teacher-
pupil unders tanding Qjemann and Wilkin_aen‘4 found at the Iowa Child
Welfare Center (1939) that teachers are more effective guides to learn-
ing when they know the pupils as personalities. This study was made
on matched groups of ninth graders with thirty-.th.rc.e: indiiiridualé in
each group, over the 1;er.iod of one schoul year. Tests on attitﬁdes, |
personality conflicts, and pupil adjustment were given to both éroups
as pre-tests and post-tests. The experimental group was then given
personality tests in order to determine possible problems. The in-

vestigators made visits to the homes of the experimental group and

3& copy of the Washburne inventory is included in the Appendix.

4Ra.1ph H. Ojemann and Frances R. Wilkinson, ""The Effect on
Pupil Growth of an Increase in Teachers' Understanding of Pupils'
Behavior, " Journal of Experimental Education, 8 (1939), 143-147.




kept anecdotal records of behavior. They then familiarized the teachers
of this group with problems and the home life of the pupils.

The experimental group showed growth in all areas tested. The
difference in mean grade points between groups resulted in the gignifi-
cant critical ratio, 3.43, of the standard error to the mean difference.
In attitudes, the experimental group gave evidence of feeling better to- |
ward school. They were less occupied with personality conflicts at
the end of the year than at the beginning. In general adjustment, the
critical ratio of the standard error to the mean difference was 4.600,
Results showed, consistently, that when teachers learn to know pupils
as personalities in their home environment, the teachers are more ef-
fective ginides to learning. |

A study to expicre teacher-pupil relationships in providing for
the growth and development of pupils was made by Flory, Alden, and
Simmonis (1944), who sought to determine whether the classroom
teachers could impro.ve the personality adjustment of their pupils by
giving standard personality tests. In Appleton, Wisconsin, each fourth.
grade pupil was given a standard personality test. About twenty-six
pupils, comprising 10 per cent of those tested, ranked below the

twenty-fifth percentile. The teavhers, with no outside help other than

SCharIes D. Flory, Elizabeth Alden, and Madeline Simmons,
"Classroom Teachers Improve the Pereonality Adjustment of Their
Pupils, "' Journal of Educational Research, 38 (1944), 188,




the diagnostic prefiles from the test, used whatever means they chose
to develop these children. Low ranking pupils improved 20 per cent

as they went into the fifth grade, and 10 per cent as they went into

the sixth grade as a result of special attention that was given them from
year to year. The researchers concluded that, in some cases, the ele-
ment of time may be the major factor in improving personality adjust-
ments, and that teacher-pupil relationships are likely to affect signifi-
cantly the amount of gain achieved.

An outstanding contribution toward the understanding of pupils'
needs and toward the establishment of teacher-pupil relationships to
meet those needs was made by Fu1t16 {1948) in homemaking classes.
The study had as its purpose to determine the change in pupils and
teachers when the emphasis was placed on good human relationships
within the group. In three rural high echools near Conway, Arkansas,
special attention was given to individuals having learning difficuities
which were discovered in first.year homemaking classes. Teachers
worked with the entire group, but treated selected groups for learning
difficulties. In-service training was provided the teachers to prepare
them to meet the puplis' basic needs for belonging, achievemnent, eco-
naomic security, freedom from fear and guilt, love and affection, per-

sonal integrity in sharing, and for understanding and knowledge. The

bAnna Carol Fults, "Improving Learning Through an Emphasis
on Human Relations, " Childhood Education, 24 {1948), 305-307.




pupils improved significantly in intelligence and reading skillsl as shown
by the standardized tests. Social acceptability was increased, as shown
by the two types of tests administered at the beginning and at the close
of the semester. The investigators found improvemt:mz in the technigues
and approaches used by the teachers in working with their students.

The foregoing studies show that factors other than experience con-
tribute to teaching success; that better teachers and teaching pro-
cedures are produced from teacher-pupil understanding; that low-ranking
pupils can be helped directly in improving personality adjustment; that
pupils can be helped directly with learning difficulties caused by fail.
ure to provide for their basic needs; and that there is a high correla-
tion between the teacher's and the pupil's social adjustiment. The
present study proposes to determine whether or not teacher-pupil re-
lationships bring ahcut improvement in the social adjustment of home-
making students in a small rural high school. It further proposes fo

determine the nature and extent of any measurable improvement.



PROCEDURE

The students used in this study were the members of the homemak-
ing classes of a rural high school. There were twelve teachers in the
combined elementary and high school, including the snpe;'intendent and
two principals. Six of these teachers shared the classes of the eighty
high school pupils, The homemaking teacher and the English teacher |
were the women.memhera of the high school faculty.

The achool is located in the town of Alverd, Texas, population
823, in Wise County, about fifty miles from Fort Worth. Farming,
dairying, and small-scale ranching aré the chief occupations, Pea-
nuts, watermelons, cantaloupes, and tomatoes are the important
crops, besides the feed which is produced for animals on the farms.
Much of the N:mdy land has been reclaimed by the government and re-
tuxfned'to grasslands to check the extensive erosion. Other people in
this small town are employed by the school system, by & major oil
company pump station, by the railroad, by numerous grocery stores
and filling stations, and by aircraft factories in n-ear-by.Fort Worth.

The homemaking program was z new vocational unit for the school
and employed a full-time teacher for the first time in several years.
Three ninety-minute class periods were scheduled, one of which

served an eighth-grade group not involved in the study. Table 1 shows

1



the age-grade distribution of girls in homemaking classes. QOf the
thirteen freshmen, nine were fourteen years old and four were fiftesn.
In the tenth grade, there were two fourteen-year-old girls, five fifteen-
year-olds, and two sixteen.year-olds, making a total of nine. Of the
six girls in the eleventh grade, two were fifteen years old and four were

sixteen. Out of the five senior girls who were taking homemaking,

TABLE 1

AGE-GRADE DISTRIBUTION OF GIRLS
IN HOMEMAKING CLASSES

Age
Classification . Total
14 15 i6 17

Ninth grade 9 4 0 0 ' i3
Tenth grade 2 5 Z 0 9
Eleventh grade s 2 4 0 6
Twelfth grade ¢ 0 3 2 5

Total 11 il 9 2 33

there were three who were sixteen and two who were seventeen. The
thirty-three girls were divided into two iairly equal classes. The

sophomore and junior girls met class together during one period, while



the freshmen and seniors met together as a class during the following
period.

Within the limits of the homemaking teacher's experience, the
goal-geeking method of teaching was used. The following units were
developed through teacher-pupil planning: personal care and grooming,
clothing construction, feeding the family, child care, home care of
the sick, home improvement, the wise use of money, and family and

personal relationships.

General plan of the study. —The study was planned to be-
k gin in the fall and to be carried on throughout the school year. The
generai plan involved the following procedure:

Use teste at the beginning of the achool year to determine the
social adjustment of girls enrolled in homemaking classes.

Use the results of tests to discover problem areas of adjustment.

Establish teacher-pupil relationships on a friendly, personal
basis by making and maintaining out-of-class contacts with siudents
at school, at home, and in the community. Make use of conferences,
home visits, and Future Homernakers of America for out-af-class
contacts.

Use the sponsorship of the junior class and of extracurricular
activities, as well as participation in various community activities,
as a3 means of extending teacher-pupil relationships outside the home-

making areas,
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Act as counselor for problems of homemaking students, co-operat-
ing with other teachers whenever possible.

A&niﬂster tests at the close of the semester to determine whether
there is any change in the social adjustment of the students.

Treat results of tests statistically to find out whether there was
significant change in social adjustment scores or in the scores of any of
théir constituent elements.

Determine the relationship of age and grade to changes in social
sdjustment.

Keep anecdotal records of the problems, the strategy used in

their solution, and the results observed.

Selection of the testing instrumeni.—From the

many available tests, Washburne's Social-Adjusiment .'lizurenl:m-:.f1 was

chosen for use in detexrmining t.hel social aﬁd emotional adjustment of
the pupils. The testis recommeﬁded by its author as a convenient de-
vice for helping teafchers to get belter acquainted with their pupils.
The Thaspic edition of the inventory was used in the present
study. Thaspic is a coined word representing the following traits;
trothfulness, happiness, alienatioa, sympathy, purpose, impulse-
judgment, and control. These letters are convenient labels for gues-

tion clusters, and should be used only as such—~—that is, merely as

la copy of the Washburne inventory i# included in the Appendix.
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slightly more distinguishing than the terms '"question group A" or
"question group B. "

The traits fall into three divisions: Truthfulness, HAS, and PIC.
Truthfulneas is not so much a trait as it is a screening device for
eliminating those who try too hard to give the answers that seem to be
right. A low T-score indicates a willingness to report accurately
one's own feeling and conduct on th_e questionnaire,

The HAS section of the inventory deals chiefly with emotions
and attitudes connected with personal relationships. A low Happiness
score indicates satisfactory adjustment as revealed in the happiness of
the individual. The term includes contentment, a sense of well-being,
and the feeling that life is worth-while. The Alienation score indi-
cates satisfaa—ctory sotial and emotional adjustment as revealed by a
sense of non.alienation, a sense of basic similarity, of commeon hu-
manity with others, and of psychological security and emotional sta-
bility in social situations. In a former edition of the test, this key
word was poise. Sympathy is defined as sens.itivitf. empathy, or re-
sponsiveness to cther people.

The PIC section of the inventory deals with various aspects of
self.-direction, seli-organization, and self-regulation. A low Purpose
score indicates satisfactory adjustment as reveale& by & sense of pur-

pose, this term being defined as desire definitely directed toward a
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goal involving plan, evaluation, selection, and effort. Satisfactory
Impulse-judgment may be defined as the ability to judge well between
conilicting impulses, so that satisfactions which are recognized as
greater, but more remote or more difficult, are nét discounted in fa-
vor of easier or more immediate but obviously lesser satisfactions.
A low Control score indicates satisfactory adﬁuatment as shown by a
sense of self-control, self-regulation, and the ability to make and
execute plans.

Not only is this 2 valid instrument with which to measure social
adjustment, but it is alsc s reliable one. The biserial r coefficient
of validity is . 90, and the coefficient of reliability as determined by
a retest of college students after an interval of one semester is . 92,
For the subtests, except Truthfulness, the approximate range of the
coefficients of reliability is from . 80 to . 90. 2

The first test was given the first week in November, and the
post-test was presented in early May. This represented a period of
six months. During the early months of the school year, the students
had taken brief quizzes and made checklists that related to personal
feelings and actions., These so-called ''check-ups' were received as
interesting novelties. When they were given the social adjustment

inventory, the students were told that this test would help to meet their

Zjohn N. Washburne, Manual for Interpreting Washburne's Social
Adjustment Inventory, p. 12, '
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needs during the school year. They accepted the test cheerfully, but
tired somewhat during the forty-five minutes usually required to an-

iw.e‘r it.

Statistical treatment _g_{ tests. —The tests on social

adjustment were repeated at the close of the if:hobl year to determine
whether there were changes in the social adjustment of the students.
The tests were scored, and the arithmetic mean found for each of the
phases of the test. The difference in scores on the post-tests was
subtracted from the scores on the pre-test, since the lower score in-
dicated the more satisfactory adjustment. A statistical treatment was
used to determine whether there were significant changes in the Some-
and school-influenced sections of the test as well as in the various ad-
justment traits. The following formmulas were applied to find the
critical ratio:

Mean difference (Md) = £ X

N
Standard deviation (5) :‘, < X% . Mdz
N
Standard error of the mean (Sm) = s

Critical ratio (CR) = Md
Sm
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In order to determine whether age or grade was responsible for
changes in the various phases of adjustment, the homemaking girls
were divided according to ages and grades. The median score for each
age and grade division was plotted on a profile chart made acpqrdi_ng :
to that on the first page of the Washburne test. 3 Avar graph was used
to _summarize the nsuj.ts of the different age groups. The scores of
girls of different grades were located on a spot graph, Each of the
graphs used percentiles and achievement levels that were set up in the

original profile chart.

Teacher-pupil relationships. — The social adjustment

tests revealed problems that could be dealt with by conferencei with
students and visits to their homes. In order to make good use of these
means of making out-of-class contacts with students, the teacher
adopted the following aims from Strang:

To establish friendly relations.
To gain understanding of the pupil and her needs.
To give information or guidance when pupil or parent is
ready,
To provide experience in the satisfactory use of a given
period of time,
To encourage pupil or parent to think through her prob.-
lem ané work out a selution.
To help the pupil gain insight into why she behaves as she does.
To help her feel more confident of the future. 4

35ee Appendix,

4Ruth Strang, Every Teacher's Records, revised form, 1942,
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The last two periods of the school day were scheduled for confer-
ences and home visits, There was a conflict at that time with physical
education, in which the girls practiced basketball, volleyball, and base-
ball in season. The girls who participated in these sports did not make
use of conference time as regularly as those who were glad to leave
study-hall. The term “conference’ was purposely avoided by the
teacher. The pupils referred to ﬁhe time as "your, the teacher's, time
off. " They asked for permission to come to the homemaking rooms to
get individual attention in sewing, to work on some special project,
to prepare for a foods or child-care laboratory, or to find an appor-
tunity, as was the case with bus pupiis, to visit with classmates. If
the teacher planned the conference, there was informality in the
planning rather than a set schedule. It was not unusual for a girl to
come in and say, "I have a problem."” The problem might or might
not relate to a problem area in social adjultmen..t.. The role of the
taac-her in counseling was that of a listener, helping tie girl to clarify
her own thinking and to reach her own conclusions.

Home visits were re-established as part of the homemaking pro-
gram. The pupiis learned that the purpose of these home visits was
for the teacher to become better acquainted with the pupils and their
families so that she could help them better to meet their needs as fu.-

ture homemakers. They learned, too, that the teacher would not just
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"*drop in, "' but would visit them when it was conveniant for the mother.
The pupils were invited to accompany the teacher in order to introduce
her to the mother or direct her to their homea.,

The plan of establishing teacher-pupil relationships that would
result in growth of the studenis included the work of the Future Home-
makers of America, of which the teacher is autornatically the sponsor,
Because neither thse teacher nor the pupils were familiar with the or-
ganization, the program was limited. However, since interest was
high, provision was made for attending meetings away irom home. Ten
girls attended the Area IV meeting of Future Homemakers in ﬁgnton
in the early spring. This trip was made on the school bus, and girls
took paper-sack lunchee to eat picnic style. The association with
many other high school girls, the installation ceremony, and the visits
to college campuses made this an impressive trip.

Because attendance at the state meeting of ghe Future Homemakers
of America was not lirnited that year, five girls attended the three-day
state convention with their teacher. Aside from the excellent pro-
gram, the trip was a pleasant one for the group. In sharing the auto-
mobile trip to and frem San Antonio, and the suite of rooms at the ho-
tel, the teacher and the girls shared a sense of companionship. The
group took in as many added attractions as possible in the time that
was available., They visited the missions and the zoo in San Antonio,

At San Marcos, they stopped for a ride in the glass-bottom boat. In
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Austin, they went to the top of the State Capitol Building and to a big
theater to see '""Cheaper by the Dozen, "' the movie based on the story
recounted in a book which they had read in class.

Other activities sponsored by the teacher were the Pep Squad and
the junior class. All of the homemaking girls but two were in the Pep
Squad which went on the achool bus te out-ef-town games. On the bus -
and at hormne gamell the teacher associated with the pupils in a close re-
lationship. Besides chapercning the girls, she interpreted the games
to them. At the end of the football season, the Pep Squad helped the
iootb;ll mothers entertain the team. Together, the teacher and the
girls decorated and set the table for the banquet.

The homemaking teacher sometimes went on the school bus to
girls' basketball games as a chaperon. During the county play-off
there was a game each night of the week. These games elicited high
interest and were often discussed by the members of the group.

The biggesi undertaking of the year was the annual junior play,
which the homemaking teacher directed. Twelve of the fourteen mem-
bers of the class made up the cast. Play practice, held at night, was
a social time for these boys and girls. One girl who lived in the
near-by community was able to take a leading role in the play only be-
cause the teacher arranged her transportation into town for practice.
The play, which was presented once in the school auditorium and once

in the neighboring community, increased class funds materially.



18

With the money made on several smaller projects, the juniors
were able to finance the junior.senior banquet. The 8ix girls who were
also members of the homemaking ;:lass shopped with the teacher for
decorations and corsages. They spent conference time for a week in
making decorations. On the day of the banquet, the girls spent the
afternoon decorating the tables in the banquet room of a coffee shop in
the neighboring town of Bowie,

Other outstanding school and community activities in which the
teacher and homemaking girls worked, together with parents and other
meaembera of the school staff, were a Halloween carnival, a dinner
meeting of the Wise County Teachers' Association, an all-school
Christmas party, and a May carnival. The teacher alss attended church
regularly and shared in the students' religious ac.tivities.

Daily z‘ecofds were kept of incideats that reﬂécte& girls' needs
and interes-ts. To facilitate the keeping of these records, coloved
cards were used for the different grade groups. This practice made
it possible fo keep convenient records which were easily available and
quickly filed. The anecdotes were analyzed and made into a journal-

istic table to show the incidents, strategies, and results of teacher
guidance on the various adjustment prob}cms which she obaerved in

the girls.



RESULTS

Of the thirty-three girls énrol!ed in homemaking classes during
the year, thirty-two attended regulerly and had complete test and anec-
dotal records. Of the thirty-two pairs of tests, six pairs were dis-
carded because the T-scores, indicating Truthfulness, were too high
to assure the reliability of the test responses.

The tests were treated statistically to determine whether the pre-
and post-test score increases were significant, Not only the total ad-
justment acores, ﬁmt also each of the scores kor the seven traits which
conatitute the total score were compared. The statistical procedu;-e
included computing the mean differeace, the standard deviation, the
standard error, and the critical ratio for each trait represented in
the paired tests.

The eritical ratic for the gain of the homemaking students on to-
tal adjustment was 2.198. According to ¥Fisher's "Tabies of F and t, nl
the values of t for twenty-six samples, N-1 = 25, when one degree of
freedom is allowed, are t g5 - 2.060, at the 5 per cent level of confi-

dence, and t o) = 2.787 at the 1 per cent level of confidence. The

first value is considered significant and the second one highly significant.

IR, a. Fisher, Statistical Methods {5_35 Research Workers, Ta-
ble XXXV, p. 89. '

19
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Referring to the critical ratio for social adjustment, 2.198, in terms

of Fisher's vaiues. é

it is seen that the total score gain on the post-test
is significant. This indicates that, on the whole, the group had im-
proved their social adjustiment during the period of the study.
Improvement on total adjustment pointed out the importance of
determining whether the gain was due to HAS, the home-influenced
traits, or to PIC, the schocl-influenced traits. As stated before, the
Happiness, Alienation, and Sympathy scores reflect the perscnal re-
lationships of the students, whereas the Purpose, Impulse-judgment,
and Control traits deal with self-direction, self-organization, and
self-regulation. Table 2, presenting the mean difference, the stand-
ard deviation, the standard error, and the eritical ratioc for the Dre.

and post-test scores on the HAS and PIC sections of the Washburne

test, shows the results of the comparison of the home-infiluenced and

TABLE 2

MEAN DIFFERENCE, STANDARD DEVIATION, STANDARD
ERROR, AND CRITICAL RATIO FOR PRE. AND POST-
TEST SCORES ON TWO SECTIONS OF THE
WASHRBURNE TEST

Section of Test Méd 3 Em CR = .lfi
Sm

HAS 30, 00 40, 849 - 28.181 1.065

PIC 56. 33 13. 489 9. 539 5.905

21nid.
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the school-influenced traits, The critical ratio, 1.065, for the HAS
section is notsignificant when compared with Fisher's> t o5 =’.4. 301
for samples of three. The PIC section has a difference that is signifi-
cant, since the critical ratio, 5,905, is well above the t 01 value.

After the significance of the gains of the home- and school-
influenced traits had been determined, the tests were further analyzed
to find out which of the individual traits were responsible for the gains,
Table 3 shows the mean, the mean difference, the standard deviation,
the standard error, and the critical ratioc of scores for each trait. The
lower score represents a better adjustment than the higher score. In-
spection of the table shows that Happiness is the omly trait on which
there is significant gain. Its critical ratic is 2, 260, as compared with
Fisher's? t g5 value of 2. 060, The Sympathy trait shows # slight
loss, but its critical ratio, . 784, is not significant. The gains in
other traits are also too small to be judged significant when consid-
ered singly.

The results in Tables 2 and 3 seem to be inconsistent. Table 2,
for instance, shows that gains were made in the PIC or school-influ-
enced group of traits, but that no statistically significant gains were
made in the HAS or home-influenced group. Comtrariwise, in Table 3, the

only single trait on which significant gain was made was Happiness, in

31bid. 41pid.
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TABLE 3

MEAN, MEAN DIFFERENCE, STANDARD DEVIATION, STANDARD
ERROR OF THE MEAN, AND CRITICAL BATIO FOR PRE-TEST
AND POST-TEST SCORES ON VARIOUS '
ADJUSTMENT TRAITS

Mean
Traits Md S - Sm CR
' "Post- Pre- '
test test
Truthfulness 7.39 | 8.77 1.38 6. 834 1.376 | 1.003
Happiness 3.19 | 4.42| 1.23% 2. 724 .545 | 2.257
Alienmation | 15.23 | 18.27 | 3.04 12.634 | 2.526 | 1.242
Sympathy 6.88 | 6.07| - .81 | s8.166 | 1.033 | .784
Purpose 50.08 | 52.77 2.69 | 11,108 | 2,216 | 1.108
Impuise- . |
judgment | 7.50 | 8.96 | 1.46 4.576 .915 | 1,594
Comtrol | 15.77 | 18.11 | 2.34 | 9.848 | 1.970 | 1.198
Total adjust-
ment 166.65 [117.77 | 11.12 25.282 | 5.086 | 2.198

*The pre-test scure was lower than the post-test score. Lower
score indicates betiter adjustment,
the home-influenced group. This apparent inconsistency may be ex-
plained by the fact that, {n the HAS group, the significantly high gain

on Happiness was offset by the lack of gain on Alienation and Sympathy.
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On the other hand, although the score increases in the PIC group were
relatively small, they were nevertheless consistent.

To find out whether deviations were attributable to any one group,
median scores were computed for the different age and grade groups.
The percentile rank and achievement level for each group were then
determined by reference to the profile chart on the first page of the
Washburne inventory. 3 According to Table 4, scores for most of the
tested traits were lower on the post-test than they were on the pre-
test. This decrease in scores, which indicates an improvement in ad-
justment, is particularly evident in the fourteen-year-~old group, How-
ever, lack of improvement is apparent for ninth graders on Sympathy;
for tenth graders on Purpose; for eleventh graders on Alienation ;nd
Sympathy; for twelfth graders on Alienation, Sympathy, Impulse-judg-
ment, and control; for the fiftieen-year-olds on Sympathy; for the six-
teen-and-seventeen-year-olds on Alienation, Sympathy, and Control;
and for girls of all ages on the Sympathy trait alone,

Aithuugfz there iz & wide range of scores £;ar different age and
grade groups on both the pre-test and the post-test, median scores
for the entire group have a closer range on the post-test; for instance,
Truthfulness medians range fxom 0 to 16 on the pre-~test, but range
only from O to 8.5 on the post-test. Happiness scores ranged from

i to 5.5 on the pre-test and from 1 to 4 on the post-test. The range

SSee Appendix,
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TABLE 4

Age Group

Grade Group
All
9 | 10|11 | 12| 14 | 15 |16-17
Trait Test -
Number of (irls in Group

1o | 9| 4§ 3{ 9|9 | 8 | 26
Truthfulness | Pre- 3 | 16| 8 | 3 0 6 |12.5 6
- "~ |Post- | L5\ 5| 7| 3] o | 3|85 | 45
Happiness |Pre- | 5.5 1| 5 | 4! 3| 3| s {3

- | Post- | 4 R T I TR 3|1 | oA
Alienation |Pre- |21 | 9| 9 | 4| 18 | 18 | 6.5 [ 13.5
| Poat- | 14 613 |20 12 | 13 |10.5 ! 13

Sympathy Pre- | 7.5) s| 2.8 0| 7| 4| 15| 5

|Post- {10 | 4| 6.5 5| 7| 8| 4.5 6
Purpose Pre- | 58.5| 44 {53.5/ 44 | 53 | 60 |45.5 | 53.5
| Post- | 57 | 51 [43.5/ 43 51 | 52 [42.5 | 50.%
Impulse- Pre- | 11 70 6 | 7| 11 71 78 | s
judgment | Post- 8 513 111 7 51 6.5 6.5
Control Pre- | 20 9 |14.5| 6| 18 | 26 | 8.5 | 16.5

Post- | 18 9 [13.5{28 | 12 | 20 [13.5 | 14

Total Pre- [i26,5| 94 [98.5| 68 [112 [124 |84 105
Post- [109.5| 81 [88.5(111 | 90 {104 {96 95.5
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in median Purpose scores-—44 to 60 an the pre-test and 42.5 to 57 on
the post-test--changed little, but the lower scores for this trait are in-
dications of improved adjustment.

In order to show the relative gains made by the different age
and grade groups on the pre- and post-tests, meéian #corea of each
of the various traits were pictured on the profile chart. 6 The chart
has three classifications, indicating the median scores for junior high,
senior high, and college students, in each of the subtests and in the
total test. All of the subjects of the present study were classified as
high school students. Median scores are graphed on these charts in
such a way that deviations to the left of the median indicate good adjust-
ment, and those to the right indicate poor adjustment. To interpret
the extent of deviation, see Figure 1 on the following page. In this
figure, scores falling from 0 to 2 per cent on the profile chart are
designated as maladjusted. The scores in the 3 to 9 per cent column
are borderline cases. The highest in the first quartile from 10 to 25
per cent, are designated as low normal. Scores in the second guartile,
from 26 to 49 per cent, are considered normal, even though they are
below the median. The third quartile, from 51 to 74 per cent, is made
up of normal scores above the median. The upper levels are indicated

as: the well-adjusted, from 75 to 30 per cent; the superior, from 91 to

6See Appendix.
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97 per cent; the excellent, from 98 to 100 per cent, Figure 1 also
shows the gains of the homemaking students on various adjustment
traits. The black line pictures the adjustment level as shown by me-
dian scores on the pre-test; the red line pictures the adjustment level
as shown by the median scores on the post-test. Since each sgb-test
has a different range for its numerical acore, the changes are ex-
pressed here in the achievement levels of the profile chart, Truth-
fulness, Happiness, Alienation, and Sympathy scores appear to be nor-
mal or above, on the pre-test, whereas Purpose, Impulse-judgment,
and Control scores are normal or below. On the post-test, Happineas
and Impulse-judgment scores rank in a higher quartile, but total ad-
justment scores remain at the same level.

In order to illustrate the relative improvement made by any par-
ticular group, a prefile chart was made to show the gains of {ifteen-
year-old girls on various adjustment traits. Figure Z-followa the
same plan as that used in Figure 1. The median score for Truthfil-
ness remains at the same level on the post-test as ..on. the pre-test. In
the homc-inﬂuenc..?d group of traits, the only change -i-s in Miemtion,
wkich moved from normal below the median to the third quartile on the
well-adjusted side of the median. No change in achievement level is
noted on either Happiness or Sympathy. Particular gains are apparent
for Purpose, Impulse-judgment, and Control scores in the school-

influenced traits.
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Referring again to Table 4, similar differences are noted in the
change of the fourteen-year-old girls. Although this group did not
change levels on Truthfulness, Sympathy, and Purpose, they did show
marked gains in Happiness, Alienation, Impulse.judgment, and Control
scores.

At the end of ihe year, the scores for sixteen and seventeen-
year-old girls ranked in the same high normal level on Happiness,
Alienation, and Purp;se as they did on the pre-test. Ghins are ob- |

served in scores on Truthfulness and Impulse-judgment, while leuéa_

“
RN

are evidant.hcm Sympathy and Control. | N
The profile chart for the fifteen-year-old group shown in Figure 2
iuustrafea the general pattern of significant gains shown by the statis-
tical treatment of u;eru in Table 2. Gains are apparent in the PIC -
section which indicate the imprm;red adjustment on all of the schaol.
influenced traits. |
Pre- and p:;st-tet_t comparisons of the various adjustment traits
for all of the different age groups are shown by the hu' graph in
Figure 3. The percentiles as well as the achievement levels of the
profile chart are given. Scores pictured to the left show the result:s.
of the pre-test, and those to the right the results of the post-test. The
red bar shows the status of fourteen-year-cld girls; the blue bar, fif-
teen-year-olds; the black bar, sixteen- and seventeen-year-olds; and

the green bar, the entire group. The median scores for the group,






31

including all ages, are shown by a bar through the achievement level
at which the score falls. For instance, the Truthfulness score for
fifteen-year-old girls was & on the pre-test and 3 on the post-test.
Since the Washburne profile chart counts Truthfulness scores of from
1 to & as well.adjusted, Loth the pre-test and the po.nt-tcst-‘l‘ruthful-»
ness scores of the ﬁftcen-yep.r-ol& girls are charted into the well-ad-
justed level. Accordingly, there might be some change in the median
score for a group during the year, but no chaage would show in the
achievement level as recorded on the graph.

There are certain marked tendencies in the general picture shown
by the bar graph. In the home-influenced traits, the fourteen-year-olds
improved on Happiness scores and both younger groups have much
better scores on Alienation. The oldest group failed to improve on
any of the homgainﬁuenced traits and lost rank on Sympathy. A study
of scores on the school-influenced section of the test shows an increase
on the Purpose scores of the fifteen-year-old group, improvement of
Impulse-judgment scores by girls of all ages, impfoved Control scores
by the two younger grz.ps, but loss in rank by the oldest. Totals of
the median scores reflect an improved status of the fourteen- and
fifteen-year-old groups. Although sixteen- and seventeen-year-olds
improved eight points, and the girls of all ages gained 10. 5 points in
total scores during the year, there was no change in rank on the pro-

file chart.
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In order to compare the improvement made by the four classes
on the various traits, median pre~ and post-test scores were charted
on a spot graph, Figure 4 shows a comparison of pre- and post-test
achievement levels of different grades on various adjustment traits.
The red dots are scores of ninth-grade girls placed on the achievement
level at which they fall according to the profile chart. Other grades
and the color dots representing each score are: blue for the tenth
grade, black for the eleventh grade, and green for the twelfth grade.
Pre-test scores fall to the left of the heavy line, and post-test scores
are on the right-hand side. The percentiles and achievement levels of
the profile chart are again used to show the status of .the score of each
girl on each sub-&eaf and on total social adjustment.

Figure 4 shows more concentration of hormne-influenced trait-
scores on the well-adjusted side of the median for the post-test than -
for the pre-test. All of the groups, except the tenth grade, show im-
provement on Happiress, the ninth and tenth grades improved on
Alienation, and only the tenth grade improved on Sympathy. Each of
the other grades has a less desirable median Sympathy score on the
post-test than on the pre-test.

Changes in the school-influenced traits are also shown on the
spot graph. The enly group showing improvement on Purpose scores

is the eleventh grade. The tenth grade has & notable loss on this trait
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from above to below the median. Gains are noted in the median scores
for grades nine, ten, and eleven on the Impulse-judgment trait.

Scores for the twelfth grade are less satisfactory on this trait on the
post-test than on the pre-test. Improved Control trait scores are shown
by the ninth grade; the tenth and eleventh grades show no change, while
the median twelfth-grade score is normal on the pre-teit but malad-
justed on the post-test,

Supplementing the statistical study, a plan was devised for ob-
serving and recording the social behavior of the students. Table 5
presents a journalistic table of anecdotal records showing evidence of
change traceable to teacher-pupil relationships., The recerd., tiw
trait illustrated, the strategy used in teacher-pupil relationships, and
the evidence of change are included in this table. In the home-influenced
HAS group, Alienation is the trait on which no statistically significant
gains were made. The anecdotal records relate one evidence of im-
provement on this trait and two of .failure to improve. Iu one instance
a pinth-grade girl who had no friends at school became one of the best-
loved girls in her class; on the contrary, two senior girls who were
handicapped because of personal appearance and unsatisfactory home
relationships made no improvement. This failure of girls to make

consistent gains supports the statistical findings on this trait.
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TABLE 5

ANECDOTAL RECORDS SHOWING EVIDENCE OF CHANGE
TRACEABLE TO TEACHER-PUPIL RELATIONSHIPS

————

Anecdotal Record Strategy Evidence of Change

Trait: Alienation

AG is a transfer pu- | AG was encouraged to During the year, AG gave
pil, coming from a come to conference | indication of being more
community whose high| often, and was offered happy in the school sit-
school pupils go to an-| a ride when the teacher | uation. She said, "]
other school. She is |visited in her community.| used to feel strange in
shy, and has not be- | Her maturity was rec- this school, but I like

come one of a clique. |ognized, and they dis- | it now. The kids are
As the oaly girl, she |cussed common prob- swell. My boy friend
is teased a great deal |lems. Her place in wants me to quit now
by her brothers, es- |amall groups was es- and marry, but I need
pecially about her boy | tablished by recognition | this year of homemek-
friend, who urges her | of her plans to murry |ing, and I've always
to quit school and after grdduation. The wanted to graduate,
marry him, efforts to intexpret Though her happiness
her place in the group score improved, the
were intended to devel- | alienation score on the
op a feeling of belong- post-test was even less
ing. satisfactory than on the

pre-test. This drop
was evident in each
senior.

frait: Truthfulness

BJ makes big plans Friendly relationships BJ fell into a new rela-
for trips and new which encouraged confi- | tionship with the teacher,
clothes. She tells of |dence were established in which she made no
boy friends that her by frequent visits to attempt to represent
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TABLE 5-Continued

Arecdotal Record

Strategy

Evidence of Change

classmates think are
fictitious.

her home and many con-
ferences.

herself or her family as
other than they are,
Her truthfuiness score
improved from barely
above the discard level
to wormal, This sent
her social adjustrnent
score down to a level
which coincides more
accurately with the
real situation than her
first score,

Trait: Alienation

JH appears lost since
her transfer to this
new school. She ag-
sociates only with
girle from her own
community, who wiil
be out of school be-~
fore she is.

Ji was invited to spend

| &s much time in the

homemaking rooms as
possible during con-
ference periods. In
so doing, she was able
to visit with all the
girls in her class,

In somewhat less time
than a newcomer is
usually accepted, JH
became one of the most
loved girls in her class,
Her rank on alienation
changed from low nor-
mal to well-adjusted
during the year.

Traits:

Alienation and Control

Love of clotbes and
sports do not inspire
JeH to give up her
desserts and snacks,
She is forty-five

Conferences to pian
clothes with & slim iine
had no results because
the mother could enly
make gathered skirts,

No results were visgible
during the year, and
both alienation and con-
trol were leas satisfac-
tery on the post-test,
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TABLE 5 Continued

Anecdotal Record

Strategy

Evidence of Change

pounds overweight,
ioud, and *hit or
miss" in school work.

Home visits were
avoided by the girl, so
trips were the only
other close contact.

However, the girl re-
turned, after graduation,
for homemaking.

Trait: Happiness

EG ia smiling and
friendly, interested
in boys, who are at-
tracted by her blond
good looks. She lives
too far away to aitend
evening activities.

Many conferences were
arranged to make pust-
ers or to tend to some
of the business of the
junior class. An invi-
tation to the home came
early in the year., The
teacher praised the good
judgment of the girl to
the mother. Confer-
ences often dealt with
dating and its problems.
The teacher arranged
for the girl to attend
special school events

at night.

A low happiness score on
the pre-test was surpris-
ing. Dating increased
during the year. EG
said, "At the small
school 1 attended,
never had anything like
our little talks together
on personal relations,
Since I have learned to
talk over girls' prob-
lems and know how to
say what | mean, Mother
apd I are so much cioser.
I go in after each date
and teil her all about it.
It seems she trusis me
more. i I hadn't shown
that 1 understand what
the problems of dating
are and know how to be-
have myself, 1 don't
think ! could have gone
80 many places.' Her
happiness score im-
proved from low normal
to normal above the
median,
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TABLE 5~ Continued

Anecdotal Record

Strategy

Evidence of Change

Trait: Purpose

MM started going with

boys early and goes
steady with a boy who
has dropped out of
school.
year, she lacks mo-
tivation ta school
attendance. She
works hard at home,
because her mother
is not well.

In her junior.

During the home visit,
which was made at MM's
invitation, the teacher
showed interest in the

new furnishings and

praised the girl for her
skill in homemaking.
The need for additional
homemaking skills was
emphasized. Once,
when the girl hroke a
rule on & bus trip, a
conference with the girl
was substituted for
shaming punishment.

MM showed eagerness
for participation inall
homemaking activities
at scheol. When family
relations class made up
problems and their
solutions, she told
about & very young
couple who wanted {o
marry, but the girl
was noi out of school.
Her advice to the couple
was to delay marriage
until the girl graduated,
giving sound reasons.
Her purpose score
moved from below to
above the median dur-
ing the year,

Trait: Purpose

HG is very disturbed
when class affairs do
not go to suit her,
yet she makes no ef-
fort to work things
out with other mem-
bers through logic or
good planning. She
simply gets mad and
blames someone for
the trouble. Two

Whenever the oppor-
tunity presented itself,
HG was given a re-
sponsibility which she
could discharge bhettey
than anyone else. For
instance, she led her
group in dressing tur-
keys for a dinner., She
enjoyed extra craft
work during the

HG began to give her
ideas and plans before
the class. The family
asked her to make many
of the Christmas gifts,
because her metal work
was 8o pretly. Her
purpose score moved
from below to above

the median during the
year.
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TABLE 5~--_Continued

. v

Anecdotal Record

Strategy

Evidence of Change

capable women in her
horoe make her re-
sponsible for minor
chores.

conference period. There
was no intimation of a
desire that the feacher
should visit the home.

Trait: Gontrol

JY cried when the
class did not choose
her as candidate for
Halloween queen.
She is very intelli-
gent, and not bad
looking, but has
poor complexion and
posture. Her
clothes are better
than those of many
clasamates, but
fail to do anything
for her.

Many visits were made
to the home to bring
JY's health probiems
to the attention of the
mother. $Special men-
tion was made of good
choice in clothes cr
hair style. She had &
leading role in the
junior class play.

The girl showed better
knowledge of herself,
and made some effort
to yield to the interests
of others. Her contrel
score improved.

Trait: Sympathy

SF asked the teacher,
“Does that red coat
g0 with that greea
dress ?" and, "Why
don't you make your
¢hild behave ?"" She
was equally critical
of her classmates,

A clique revolved
about her,

The teacher sat with SF
on bus trips, discussed
tlothes and personal
probleme. They shared
enthusiasm for football,
The teacher asked for
help ard advice of the
girl on the football ban-
quet. Recognition was
given for work and
loyalty.

A close relationship ex-
isted between teacher
and pupil. The teacher
could depend on S¥ when
others deserted a job,
such as decorating ta-
bles for a banqguet.

The gizi became more
considerate snd
modified her negative
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TABLE 5--~Gontinued

1l A S

Anecdotal Record

Strategy

Evidence of Change

responsiveness to peo~
ple somewhat. Her
sympathy score came
up from low normal to
normal.

Trait; Control

VP is well known in
the school for her tan.
trums, prasks, and
abiiity to do excellent
work if she wants to
do it. Her guardians
are very old and are
good to her and hard
on her by turns.

She came in during
conference period
when other pupils
were busy and happy.
She began to tease

one girl to go outside
with her. She became
stormy when the
teacher asked her to
end the teasing.

A consistent effort was
made to learn more
about the early life
and home life of VP,
She was made tofeel
welcome in the home-
making rooms as
long as she practiced
desirable behavior.
The teacher tried not
to treat her as a
problems, but as a re-
sponsible pupil.

The girl realized that
an effort was being
made to understand
her. She said, "No one
can understand me. "}
Her outbursts were
less evident in the
hememaking depart-~
ment than elsewhere,
Her control score
moved up from mal-
adjusted to borderline
during the year.

Treait: Purpose

ML.N has an attitude
of co-operation, but
when asked to be a

Responsibility for small

things was given first,
and recognition given

MLHM became less gelf-
consgcious, made more
decisions for herself.
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TABLE 5—Continued

Strategy

|

e
s Samet e —oh

Evidence of Change

group leader, she
said, ‘"Let someone
else do that. They
might not like for me
to do it. " Surrounded
by adults, she had
little opportunity for
responsibility at
home.

for results. The visita
to the home let the
mother know about
progress in leadership.
Interest in Future
Homemakers of
America led to attend-
ance of the state meet-

ing.

She kept up with her
own money at state
meeting. She seemed
to enjoy the independ-
ence of the trip. On

the post-test, MLN

had a score at nermal
level, compared to the
low normal she scored .
on the pre-test.

Trait: Purpose

MG has the best soci-
al adjustment of the
group tested. She
wants to go to col-
lege, but was dis-
couraged when the
college told her
that to study onmly
designing would
make it hard for
them to place her
on graduation.

Because of the inter-
est of MG in sewing,
many informal confer-
ences were held. When
the girl returned from
ber talk at the college,
she told the teacher of
her findings. As she
talked with the teacher,
she realized the good
sense of the adviser,
and further counseling
by the teacher was un-
necessary.

Though MG still was
embitious in designing,
she planned to train in
the broader field of
home economics educa-
tion. Her sense of pur~
pose, which was nor-
mal on the pre-test,
jumped to the excellent
level on the post-test.

Trait: Control

JJ, who played
spectacular basket-
ball, would some-

Through informal con-
ferences, the teacher
learned of the problems

There was less tension
between the girl and
her mother over ball
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TABLE 5—Continued

Anecdotal Record

Strategy

Evidence of Change

times be "off" her
game, to the dismay
of her coach and
team-mates.,

of the girl in her home
relationships and of
some of her habits.
The irregular hours of
eating and sleeping of
the family were partly
responsible for the
inconsistent playing of
the girl. Conferences
with the girl and her
coach were arranged,
that they might realize

the connection with the
home life and the game.

A closer relationship
of the mother with the

school was encouraged.

games. Better health
habits were practiced.
JJ's control score im-
proved from below to
above the median
level.

Evidence of change is noted in the PIC or school-influenced

traits. According to Figure 4, four girls improved in Purpose. The

anecdotal records show that three of these, who were dominated by

adults at home and who had made very low scores on the pre-test,

showed a distinct improvement in pukpoliveneu and made score gains

on the final test.

had an excellent score on the post-test.

in behavior on Impulse. judgment.

The fourth, whose score was high on the pre-iest,
There is no record of change

Furthermore, two girls showed
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growth in Control, while one senior girl showed no evidence of gain
during the school year. These gains in the PIC traits strengthen the

statistical findings of significant improvement on this group of traits.



SUMMARY AND CONCLUSIONS

The findings of this study are based on the results of the analysis
of test scores and on the observed results of the strategies employed in
guiding girls to better adjustment duriné conference periods and during
out-of~-class activities. Adjustment traits which were being studied
were: an increased willingness to respend; a growing feeling of con-
tentment, of well-being; of sympathy, of belonging, and of ease in so-
cial situations; increased self-directicn, self-organization, and self-
control; and increased ability to jndgé between conflicting impulses,

At the beginning of the testing period, younger students were
more willing to answer according to reality than were older groups.
Thie circumstance is expiained by: .the apparent tendency .uf the older
girls to answer the questions as they think rthey shauié rather 'tha'n.ac-
a:a;-ding to reality., At the ciose of the year, aftex.-.te:a.i..cher-pupil confi-
dence had been 'establiihed, the older girls were inclined to be more
frank.

The greatest change in the home-influenced factors is seen in -
the feeling of contentment and of well-being. Niath- and tenth-grade
girlis as well as juniors and seniors showed significant improvement

on the Happiness trait. There was evidence that a good teacher-pupil

44
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relationship caa develop a desirable mother-daughter relationship
which influences the girl's Happiness score. Age seemed to be a facter
in bringing about improvement in the feeling of belonging and ease in
social situations. When a girl entered the school in the later years of
high school, this feeling showed little improvement. The younger
girls, however, developed an increased feeling of belonging and poise,
even when they had changed schools. Evidence of improvement in sym-
pathy or responsiveness to others was negligible.

Ninth., tenth-, and eleventh-grade girls were responsible for
the significant improvement which was made in the school-influenced
traits, Purpose, Impulse-judgment, and Control. The seniors not
only failed to improve on this group of traits, but made lower scores
on the final test than on the first. Since the post-test was given near
graduation time, indefinite purpose and plans were refiected in test
scores.

. The results of the study warrani the conclusion that teacher-
pupil relationship is an important factor in bringing about a change in
the social adjustment of students. Iits greatest influence is effected
in the development of a feeling of well-being and contentment, es-
pecially among the younger girle. A lesser change which it promotes
is the feeling of belonging, a home-influenced characteristic, to which

the school, too, can contribute. Apparently, it is possibie ior the
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teacher to help the younger giri to establish a place in the group, but
very difficult to help the older girl. The impact of more varied experi-
ences and larger groups may create feelings of insecurity and result
in further alienation for her. Other adjustment traits which teacher-
pupil relationships influence are of the school.influenced group, includ-
ing Purpose. Impulse-~judgment, and Control. There is in.lufficient
evidence to show .thc extent to which teacher-pupil relationship alone
can inﬁue_m_:e adjustment. The changes may have been brought abt‘mt.
largely by the use of the goal-seeking method of .t.eac.hing which was
used consistently during the school year.

The use of the standardized test to indicate areas of maladjust-
ment to the new teacher is effective in interpreting the behavior of
high schonl girls, both at the beginning and at the end of the tesiing
period. In order to provide conclusive results, careful attention
should be given o timing and testing conditions.

The improvement of social adjustment of the high school girle
i{s dependent on too many factors for any one teacher or any designated
class activities to be responsible for the change. Sports, trips, com-
munity activities, Future Homemakers of America, and the association
with other aduits all contribute to social adjustment. When the home-
making teacher becomes well acquainted with her pupils and shares
their experiences, she establishes a relationship with them which pro-

motes the sacial development of the individual.
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WASHBURNE S-A INVENTORY

(Thaspic Edition)

) By Joun N. Wasusurne, Pr.D., Syracuse Umiversity, Syracuse, New York

STUDENT’S RECORD

DIRECTIONS.

Fill in the following blanks and answer the questions fully and frankly.

Leave no blank spaces.
answers to this Inventory will be kept strictly confidential, to be used only by your advisers for your benefit.

Yourmame............ ... .. ........... e . Boyorgirl........ Present date...............
First name Middle name Last name
City . o Name of your school ... .......................... Grade you are in
Where your school is located
Placeof birth .. ... ... . ... ... .......... Dateof birth.................. .. Age last birthday. . . ... ye
City, state, and nation where you were born Month Day Year .
(a) When you are not away at school, do you live at home with both your parents ?. .., ... ... ...
(&) If not, with whom do you live? (Father, mother, aunt, uncle, guardian, (3 (o3 S
(¢) What 1s your father’s occupation when employed? Explain fully.... ... ... ... .. ... ... .............
(d) Is your father employed now?..... ... ... If not, how long has he been unemployed? ... ... ... ... ... ..
(¢) Does your mother se¢k or have wage-earning work ?. ... ... ..... If so,what?. ... ... ... o L
(/) Is your mother employed now?............ If not, how long has she been unemployed?................. ..
(g) How many brothers and sisters do you have? .. ............ How many of them live at home?...., . ......
(k) How many brothers and sisters living in your home help support themselves by their earnings?............
(1) What grade in school did your father fimish?........... .. ..., your mother?. . ... .. ... ... ... ... .......
(73 How many rooms has your home, not counting closets and bathrooms?..................................
(k) Do your parents take in roomers?,........... Ifso,howmany ?. ... .. o e
(1) Do vyour folks have a telephone? ... . .......... a passenger automobile (not a truck)? . ...... ... ... .. ...
(m) Have you decided what occupation Da siot write tn this boxed-off space.
you would like to follow when through PROFILE CHART
SChOOI ? """ R AR ERRREE Percentile Rank 100 ~ 98| 97-91 | 90-75 74-—51'50' 40-26 | 25-10 | 9 — 3 | 2 - 0 |[Retest
(n) Hso,what?................... ... Levels Exc. | Sup. | W-A NORM. LN. | Bor. | Mal.
S T .| [T60-135 132—125(124— 1 (6| 114 - 10 nﬂim—lw' 99 - 96| 85-76 (75 — B
-------------------------------- 0 ot |[180-140(122-189 132130 12 Hﬂﬁa P2-104;180-,88 3552 182 - 88
Are you studying for this work 7. .. .. Soc~Ec. Scarus .
(o) Are you practicing for this work |Sch. Standing
et AR e B e =i
now?. ....... If so, about how many t Bt S (3§87 R8Nt 1330 - 20187 - 80 ocia
N h o[1-218]4 -5]|¢6- 1112 - 19/20 -~ 30
hours a week ? .. ..o RRILEE '}i = ﬁ%g _ gigg §§§§_'%3_3
a g - 67 - - - - -
. 3|6 - otobY - Y5/ - 23028 - 3303{ “ioo
(p) Do youdo steady work for pay?..... - T b Taalia —1sle  aslar - 70
8 4-38 12§18 J14 - 18| 9 - S0[81 - 87[38 - 70 :
Ifso,what?...................... T 7ol ror=—7ol | = —— | ——
P ol P - 53180 - 8788 - B 38
................................ i e s o750 1ahs - 50
! - R St sy i
For whom?.. ... ... ... ... .... - i-? i—f:ﬁ?%:%%ig:ﬂjfg:éﬁ
Now turn this page and look at page 1 of = =(647755 > eErT e v
the Question Booklet. Read the Expla- [T 3 :%_%. S %ighﬁ? LEL oo
i3 = -1 i
natl?nuand ]]S:)II'ECUUH}: on that pg&.e :erﬁ (Subueact) 17 - 18l 8813~ 34 1-0 '
carerutly e surc that you understand (7 - gg —{29 i30_iu is“:;:f‘g” 05— 160 —_
thembefore you try toanswer the questions, {101 LT ) ity WO ORI NI A e b
Published by World Book Company, Yonkers-on-Hudson, New York, and Chicago, Hlinois
Copvtlght 1940 by World Book Company. Copyright in Great Britain, AU rights reserved. pxmn;n iy us.a.  Patent No. 1,386,628, ws-ar-14
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ber beside the “Page
1” on your Answer

QUESTION BOOKLET Sheet.

Before answering any questions read carefully all the following Expranarion and DirEcTIONS.

ExpranatioN. Inorder that your advisers may help you in the best possible way, it is necessary for them to -
know something of your likes and dislikes, personality and habits. It has been found that some of the brightest
persons have social and personality difficulties which can often be overcome if the difficulties are known to those .
who can offer suitable counsel and opportunities. It will therefore be to your own advantage to answer the
questions as truthfully as poss1ble

This 1s not an examination. It is not a test in any sense, because there are no right and wrong answers. Some
of the questions may seem trivial or childish, but answer them as best you can anyway, because it is necessary to
have the same interpretation scheme for persons of all ages.

Directions. To answer the questions in the Questionnaire beginning below, tear off very carefully the
Answer Sheet (the page just before this one) and place it under this booklet so that the column marked 1 projects
at the right. The large figure 1 at the top of the Answer Sheet should be near the large figure 1 in the corner of
this page. 'Then answer the questions as shown in the samples. If you are given a separate Answer Sheet, use
that in the same way.

Look at the sample question: “Do you enjoy eating?””  Assuming your answer is Yes, you would make a
heavy mark under “Yes’” on the Answer Sheet, as shown.

If your answer were No, you would put a heavy mark in the space under “No” on the Answer Sheet.
That is the way you are to answer the questions. It 1s not necessary to write anything. Just make a kzary and
solid mark in the space under “Yes” or “No.” _

CAUTION! Answer ALL the questionscarefully. Ifaquestionshouldread: “Didyoueversmoke?’ the answer
No would mean “No, never.” If you had smoked even once it would be necessary to make 2 mark under *“ Yes.”
There is no way to answer such a question by indicating “seldom” or “only once.” You may find it difficult to
follow this rule, but it is important to do so. When a question says “never” or “ever,” it means exactly that.

When such words as “often” and “sometimes” are used in a question, without further explanation, make
as sensible a guess as you can as to what they mean. :

It should not take more than thirty or forty minutes to answer all the questions. BE SURE THAT YOU
DON’T SKIP ANY. All the questions must be answered exactly as directed so that this paper may be scored and
classified by machinery. Although some of the questions are more suitable for adults and some are more su1table
for young children, they must a/l be answered carefully by everyone. Mark your answer strongly.

WA.SHBURNE S-A INVENTORY Place this page num- 2 Pags ]

_ QUESTIONNAIRE
- Sample. Do you €njoy €ating P ... ...t

1. Do you likedogs?. .. .. .o e e B ..
2. Doyoulike horses?. ... ... ... .. A B e SR
3. Doyou like babies?. ... ... ... ... ... .. .. KRR R R R R TP RO PR ROURPID S
4. Did you ever cry because someone hurt you?. .. ... ... ... ... . oL e L .

6. Did you ever cry because you saw someone else hurt?. . ... ... .. .. i

" 10. Did you ever act greedily by taking mbre than your share ofanything?.. ... . ... . ... ..
11. Do you always smile when things gowrong?. ... ... ... ... .. ... . e

12."Dldyouevercry‘atamowe? ........ PP

Fal LR YT si T o1 o~ ~ B ~ o o



Washburne S-A fov. Page

13. Did you ever pretend that you did not hear when someone called you?
14. Did you ever cry over a book or a B0y T e
16. If you had no other choice, would you rather (1) marry a rich person whom you didn’t love, or (2) marry a
poor person whom you loved very much? [Mark your Answer Sheet under 1 (rich)’or 2 (poor) | '
16. Did you ever break or lose anything which belonged to someoneelse?.............................. S
17. Did you ever feel that you would like to get even with somebody for something he had done?

18. Did you ever pretend to understand something when you did not understand it ?

19. Do you like to tease or make fun of péople until they cry?

................................................

........................

20. Did you ever take anything, even a pin or a button, that belonged to someone else ?
21. Do you make friends easily ?... ... ... P e e e

22. Are you always on time for school and for all other appointments ?

23. Which would you rather have, (1) a real good friend or (2) $560? [Mark under 1 or 2 on the Answar Sheet to
show which you would rather have}...... ... e S O

24. Do you always fimsh your work before vou play ?. . .. ... .o .

26. When you were in elementary school, d1d you always try to make the other children keep quiet when the

26. Did you ever say anything about your teacher behind her back that you would not say to her face?.........
27. D1d you ever hurt an animal for fun?.......... ... e e
28. Were you ever rude or saucy toanyone?. ...................... e e :
29. Do vour friends call you a tease ... .. . ..
80. When you see others of about your own age fighting, do you always stop them?...... ... .. .. .............;
31. If you had a free ticket to go to see a murderer hung, would yougo?.......................... e
' 32. Have you always obeyed promptly and cheerfully the people you were supposed to obey?.............. .. .
.33. Did you ever get a pleasant feeling from seeing anyone happv D e e e
34. Did you ever tell on another child for something wrong he.had done?... ... ... ... ... .... DU

36. When you see other people sad, does 1t usually make yousad?.. ... .. ... ... . .. ... ... ... . ... ... ...
38. If therc is no one around to see you, do you always pick up the paper and trash that others have thrown on

37. Do you ever like to see other people in trouble because 1t makes you feel good to see how much better off vou

38. Do vou always pick up broken glass when you see it in the street, 50 that people won’t puncture their tires? . .
39. Do you sometlmes enjoy the sight of an amma] or a person being hare?. oo '

- 40. Do you sometimes get so angry that you hardly know what youare doing?. ... ....... ... ... uiuunein ..

A4 A T *



'
Washburne S-A Inv. Page «

42. Do you like to fight 2 (Not just a play fight, but a real fight with fists or words.). .. ..., oy

43, Are you happy most of the time ... o i e e

44. Do you feel that nobody loves you?..................... R

45. Do you feel that nobody quite understands you?. ... ... ..o

46. Do your feelings keep changing from sad to happy and from happy to sad without your knowing why ?. ... ...-

47. Do you feel unhappy most of the Cime T, .. . e e e

48. Do people hurt your feelings very often — that is, almost every day .

49. Do you almost always feel painfully self-conscious when you are among people you don’t know very well?. .. ¢
" 50. About how many teachers have you disliked (or hated) very much? [Answer by marking under g, b, ¢, d,

or ¢ on the Answer Sheet. (a) none, (5} 1 to 3, (¢} 4 t0 6, (d) 7 10 10, (e)over Q). ... ... .. e "
81, About how many other people have you dislked (or hated) very much? [Show Vour answer as follows
{a) none, (6) 1t0 3, (c)4to 10, (d) 11 t0 50, (¢) over 5O.]. . . .. ... g

' 62. Which one of the following statements is true of you : (1) On an average, I am very happy. (2) On an average,
. I am fairly happy. (3) On an average, I am neither happy nor unhappy. (4) On an average, | am some-
" what unhappy. (5) On an average, T am very unhappy. [Mark under either 1, 2,3, 4,0r5.].......... ... 't
. 53. How many times in the last year have you wanted to run away from home or from your present circumstances ?
i [Show your answer as follows: (@) none; (5) 1to 5, (¢) 6 to 15, (d) 16 to 100, (¢) over 100.]. .. ............ ¢
54. Has your family almost always treated youright?....... ... ... ..., S O ¥
'56. About how many good friends have you now whom you can really trust? [Show your answer as follows:
(a) none, (B) 1 0r 2, () 0Ver 2. . .. e e e e e ¢
: 58." About how many good friends have you ever had whom you could really trust? ? [Show your answer as follows :
? (@) none, (&) one, (¢} 2to 5, (d) over 570 I A A OO PP .
67. Do you usually let yourself go when B 0 P 5
+58. Are you often (several times a week) late for work, school, or meals? ........... .. ... ... ..l -
:?I
59. Do you often become interested in the people youmeet?. ... ... . . . 5
f’(:"0 Do you often feel self-conscious because of your personal appearance ?.................ovoeiiieian.i.... 6
E 61. Do you think most people regard you as 13 L= S P 6
E 62. Would you like to see the people who have been extremely mean to you lose an armoraleg?............. .. 8
L \
¢ 83. Do you like to see doghghts?..................... .. P e &
+164. Which would 3ou prefer, (1) to be very popular but not to have any very close frlends, or (2) to have onlya
few close friends? [Mark under 1 or 2 on the Answer Sheet.] .. ............... AL [
g
§65 Do you often feel almost as bad about other people’s troubles as about yourown?. ... .. ... ... ... . .. .. 6
:66. Do you often (almost every day) put off doing things that you should do, and then afterward feel sorry that
L you did put themoff 7. .. .. . .. O 6¢
& ‘ |
#67. When you get some money, what do you usually do, (1) spend 1t all at once, or (2) make it last a long time ?. . &

. About how many times a year do you make resolutions ! [Answer by marking under @ or b as follows (a) less L
~than 10 times, (6) 10 0F MOTe TIMES.] . . .ottt e B e e s iy eais ve ey oo ety 68

e =y

o M P e
N Do vol keen most of vour reenlntianc ? :



70.

71.

72.
73,

74.

76.
76.
7.
78.
79.
80,
81.

82,

83.
84.
85.
86.
87.
88.
89.

90.

91.

92.
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Which would you prefer, (1) a good automobile (and its upkeep) right now, or (2) 320 0[}0 ted years from
now? {Mark under 1 or 2 on the Answer Sheet.].......................... B S [P 7

Which would you prefer, (1) a _]0]3 with fairly good wages (enough for a family to live on) and very lictle work,
but practically no chance for advancement, or (2) a job with less pay, harder work, and longer hours, but very

good chances for advancement after the second or the third year?. ... ... ... ... . . .. ... . . ... .. ... ... %
If for running the same errands you were offered these two choices (by someone you trusted), which would =
you take, (1) 50¢ a week for ten weeks, or (2) 310 at the end of ten weeks?... .. ... . ... .. .. . . . ... ...... k5
If there were no rules against copying other people’s work even in examinations, and it was considered a proper
thing to do, would you prefer going through school by that means instead of doing the work vourself?. ... ... kg
If the salary, security, and advancement were the same, which would you prefer, (1) an easy job that was not °
very interesting, or (2) a hard job that was very 1ntere=;t1ng? ............................................ 7
Do you often plan what you w1ll do five or ten years flom DOW F o e 71
Do you usually feel friendly toward most people 7. ... ... . 7
Does it usually take some time before you can grow to like people ?. .. ... . .. i
Do you very often feel sorry for people who suffer punishment even if you know they have done wrong?. . ... 7
Do you usually feel sorry for anybody who is getting the worst of a struggle ?................. ... .. . s
Do you feel healthy and well most of the time 2. .. ... .. . . ‘8
Do vou have enough excitement 2. . ... . 8
Do you feel restless anddlscontentedmostofthetlme?‘.,.................A..‘.‘.‘.‘.‘,....,..........,;:’s
Does your mind often (nearly every day) wander so badly that you lose track of what you are domg S "8
3
Do you often (almost every day) eat, drink, or smoke toomuch ?...... ... ... ... ... . L g%
Do you sometimes feel that some mysterious force compels you to do something agalnst your will 7. .. ... .. 5
How many habits have you that you wish you could break i [Mark under a or b as follows: (a) less than 10, -
(B) 0 Oor more. ] oot e e e P U <

Do you usually find it hard to concentrate on what you are doing, even for half an hour?...... .. ... e %
- . - k

Are you aware of any main purpose in your life ? ... ... .. .. . EE
What are your three chief wishes? In other words, if you could have any three wishes, but only three, come

" true, what would they be? The only thing you cannot wish for is more wishes. [Write your answers in the

space after 89 on the Answer Sheet.” See the column at the right side of the page.]

What other things would you wish for, if you were told (and believed) that you would be granted everythmg
that you could write down clearly in three minutes? You are also told (and believe) that after the three
minutes are up you cannot change your mind, but must accept whatever yvou have wished for. When you
have finished reading these directions start timing yourself immediately, without thinking about the wishes @
first. If you have no watch or clock, guess the time as nearly as you can. [Write your other wishes after 90
n the right-hand column of the Answer Sheet.] ) '
Many persons have some SUPPRESSED DESIRES ;
they do not let themselves wish for or try to make happen, because of their own conscience or because of what
other people might think. About how many such suppressed desires do you recognize in yourse]f' [Write =
the number after 91 on the Answer Sheet.] 3
Write down as many of these suppressed desires as you are willing to make known to vour advisers. (It may :
help them very much in understanding your needs.) [Write after 92 on the Answer ciheet ]




93.
94,
95.
96.
97.
98.
9.
100.
101,
102.
103.
104,
105.

10s.

107.
108.
109.

110.

113.
- ccoming into your mINd P oL e e tersrrasiha
114.
115.
- 1186.
;17.

118,

-{w1th expenses paid, a driver’s license, and knowledge of how to drive) right now, or (2) a million dollars
- -next year? [Mark under 1 or 2 on the Answer Sheet.] . ...... ... ... ... ... ... ... ... .. e

111,
- stay only five years and when you get out you can finish your education without its costing you any more

“had to go at one time or the other and that you could not possibly escape, which would you choose, (1) five
. years of prison now, or (2) ten years of prison later? ...... ... ... . .. . ... .. ;

112.

-Are you lazy most of the time ?

Washburne $-A Inv. Page E

................................................

Do you feel lonely most of the time even when you are wit'[-: people ! ... ., ;'
Do you often (several times a year) suddenly dislike something you hav.elliked verly much? ... ..., ... ..] E‘
Do you feel suspicious of n;ost'.of the people you know ? ... ... .. z. e E
Do you often feel that most of the people you know are against you? ....................... .. ...... '
Do you tire quickly of a good many of yoﬁr friends ? .. .. .
Do you feel that you are very different from other people ? . . ... ... .. ... .. ... .. .. ... .. : . N
Do you feel that most of the people whom you know fairly well like to have Srou near them? ... ... ... ... A1
When you mect people for the first time, do you usually feel that they will not like you? ............... 1
Do you feel that your parents or guardians expect toomuchof you? ............. ... ... ........ .. ... , 1
Do you often (at least r.1ine or ten times a year) feel that life is not worth living? .......... ... . ...... . ;1
On the whole, do you think you are treated right? .................... . .I ....... EEEEEE TP RREPPPPRR EI
Doyouusuallyfeelthatyoudon’t“belong”anywhere?...‘.....,.................._.........‘.....;. I

When you have work to do, do you usually let it go as long as you can, and then work with all your might 2
After you have decided to do something, do you often (nearly one fourth of the time) change your mind 'r‘ .

After you have decided to do something, do you often (nearly one fourth of the time) find that you cannot
make yourself do it f .. ... ... ... ... ..., A .

If you could have your choice between these two gifts, which would you take, (1) a very fine automobile’

Suppose you had to go fo prison, and the judge said to you, “If you go to prison right away you will have to
than it does now. But if you want to you can wait before you go to prison; you can have ten years of free-

dom right now. But after that you will have to go to prison for ten years instead of five.”  If you knew you!

Do you often (several times a week) become so excited or angry that you can’t keep still even though you
want to? ..., ... b esiecseanaaanaes S

Are you often (almost every day) bothered by not being able to get rid of some useless thoughts that keep
Do you get tired of work quickly ?

Do you usually plan your work ahead? ............... ... ..., e

Do you often (several times a year) get into trouble because of doing something on impulse (but not in’
ANZET) P L e r et reneio e FE i




119,
120,

121.
122,
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Do you often enjoy your work more than your play P. . ... . . e 1
Which would you rather have, (1) great riches without any important work to do, or (2) interesting and - °
important work that brings you only a comfortable income 2. ... .. .. . . .
Do you have the habit of leaving a lot of tasks unfinished 7. . ... ... ... .. L 1
If you could have zen of the {ollowing ‘wishes but only ten, which would you choose? If you have already °

mentioned some of these things in your written wishes, it makes no difference; choose them again if vou still
prefer them to other things 1n the list.

[Put a mark on the Answer Sheet after each of the ten things which you choose.  Be sure to mark*ten choices,

but only ten.]

a.

b.

‘To have many true friends

"To be able to help your family and friends

To have an automobile, a speedboat, an airplane. (Any,orall three)............................... :
To have athletic skill

To be successful in your work. ............... S P e

,Tr.; D FamOUS. . P e |

To have plenty of amusement, thrills

To have ability, talent.. ... ... . i [ |

To have good looks, personality

..................................................................

To have no school

..............................................................................

To read books

D R R T T T T T T T T T S S T S T S T S N

To live somewhere else

.........................................................................

To have peace and quiet

To have important and interesting work

To have a good-looking and romantic sweetheart.. ... ... .. ... .. ... .. .. .. . ... o
To have a good education Y

To help get rid of the suffering and injustice in the world

.....................................................................

To inherit a million dollars

To be brave, truthful, loyal, and kind

To travel widely

To have a happy marriage and good, bright children.... ... ... ... .. . . T

To have lots of good luck. . ... ... F e e '

To succeed it~ OO ty
(If you choose item s, write in any special thing you want to succeed in and also mark the Answer Sheet.) i

To be welll—d‘ressed and popular ; s
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