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I N T R O D U C T I O N 

That the most effective teaching i s done by experienced teachers 

i s a generally accepted fact. This explains, in part, why a novice, in 

the teaching field, realising that her lack of experience i s a handicap, 

looks about for a technique which will help her to influence her pupils 

while she gains experience. Even the experienced teacher recognizes 

the importance of factors other than classroom techniques in bring-

ing about desired changes in her students. 

The results of at least one study show the importance of factors 

other than experience which contribute to teaching success . Using 

forty student teachers with c l a s s e s of twenty to thirty-five pupils each, 

Remmers and Smalzried* (1943) made a factor analysis of the Purdue 

Eating Scale for Instructors in an Eastern teacher-training college. 

This scale, which i s made up of personal qualities related to success 

in teaching, was used by the pupils to rate their teachers. The quali-

t ies on which the teachers were rated were; interest in subject, 

sympathetic attitude, fairness in grading, liberal progressive atti-

tude, presentation of subject matter, sense of proportion and humor, 

IH. H. Remmers and N. T. Smalcried, "A Factor Analysis of 
the Purdue Rating Scale for Instructors, " Journal of Educational P s y -
chology, 34 (1943), 363-367. 



se l f - r e l i ance and confidence, pe r sona l pecu l ia r i t i es ( f reedom f rom) , 

pe rsona l appearance , and s t imulat ion to intel l igence and cur ios i ty . A 

f ac to r analys is revea led that the qual i t ies of t e ache r s a s r a ted by their 

pupils could be grouped into two f a c t o r s , p ro fess iona l ma tu r i ty and em* 

pathy. Empathy was defined a s the abil i ty to wear the s tuden t ' s shoes, 

including i n t e r e s t in the pupi l ' s learning and the recognit ion of individ-

ual d i f f e rences . 

n u m e r o u s s tudies have been made to de te rmine the na tu re and ex-

tent of the t e a c h e r ' s inf luence on he r s tudents a p a r t f r o m h e r c l a s s -

room teachings . Of these, s eve ra l have been d i rec t ly concerned with 

the impac t of the teacher on var ious a spec t s of student ad jus tment . 

Bol l inger 2 had a th ree - fo ld purpose in studying the social impac t of 

the t eache r on the pupi l ' s ad jus tment in t h r ee high schools in Madison, 

Wisconsin (1945), involving 405 t eache r s and pupi ls . He at tempted to 

d iscover the signif icant d i f f e rences in social ad jus tment , a t t i tudes , 

informat ion, and behavior of the teacher and the pupil groups; what r e -

la t ionships exis ted between the t e a c h e r s ' and the pupi ls ' socia l ad jus t -

ment , a t t i tudes , informat ion, and behavior; and whether these socia l 

re la t ionships would show significant change dur ing a s ix months ' i n t e r -

val in a single school yea r . 

2 
Russe l l V. Boll inger , "The Social Impact of the Teacher on the 

Pupil , " Journal of Exper imenta l Educat ion , 8 (1945), 153-173. 



In the extensive testing, both teachers and pupils took social 

adjustment tes ts . Pupils took tes ts on social information and attitudes 

as well. T i e relationship between teachers1 s co res and pupils ' scores 

was determined, and the resul t s f rom the three schools were compared. 

In the findings, only one school approached a significant gain in social 

. adjustment a s measured by the Washburne Social Adjustment Inventory. 3 

There was no fu r the r evidence that teachers induced pupil gains in 

social adjustment; however, there was a high correlat ion between the 

teachers ' and the pupils ' social adjustment, •-•-.i-v" 

Another study indicates that better teaching resul t s f rom teacher -

pupil understanding. Ojemann and Wilkinson4 found a t the Iowa Child 

Welfare Center (1939) that teachers a r e more effective guides to l ea rn -

ing when they know the pupils as personal i t ies . This study was made 

on matched groups of ninth g raders with thi r ty- three individuals in 

each group, over the period of one school year . Tests on attitudes, 

personali ty conflicts, and pupil adjustment were given to both groups 

a s pre-tests and pos t - tes t s . The experimental group was then given 

personali ty t es t s in order to determine possible problems. The in-

vest igators made visi ts to the homes of the experimental group 

3 
A copy of the Washburne inventory i s included in the Appendix. 

4Ralph H. Ojemann and Frances R. Wilkinson, "The Effect on 
Pupil Growth of an Increase in Teachers' Understanding of Pupils' 
Behavior, " Journal of Experimental Education, 8 (1939), 143-147. 
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kept anecdotal r e c o r d s of behavior . They then f a m i l i a r i s e d the t e a c h e r s 

of th is group with p rob lems and the home l i f e of the pupils . 

The exper imenta l group showed growth in a l l a r e a s tes ted. The 

d i f fe rence in mean grade points between groups resu l t ed in the s igni f i -

cant c r i t i ca l ra t io , 3.43, of the s tandard e r r o r to the mean d i f fe rence , 

la a t t i tudes , the exper imenta l group gave evidence of feel ing be t t e r to-

w a r d school. They w e r e l e s s occupied with pe rsona l i ty conf l ic ts a t 

the end of the yea r than a t the beginning, to genera l ad jus tment , the 

c r i t i c a l r a t io of the s tandard e r r o r to the mean d i f fe rence was 4.600, 

Resu l t s showed* consis tent ly , that when t e a e h e r s l e a r n to know pupils 

a s pe r sona l i t i e s in thei r home' environment , the t e a c h e r s a r e m o r e e f -

fec t ive guides to learning. 

A s tudy to explore t eacher -pupi l re la t ionships in providing fo r 

the growth and development of pupils was made by F l o r y , Alden, and 

S immons 5 (1944), who sought to de te rmine whether the c l a s s r o o m 

t e a c h e r s could improve the persona l i ty ad jus tment of the i r pupi ls by 

giving s tandard personal i ty t e s t s , f a Appleton, Wisconsin, each four th -

g rade pupil was given a s tandard persona l i ty tes t . About twenty-s ix 

pupils , compr i s ing 10 p e r cent of those tes ted , ranked below the 

twenty-f i f th pe rcen t i l e . The t eache r s , with no outside help o ther than 

5 
C h a r l e s D. F lo ry , El iaabeth Alden, and Madeline Simmons, 

" C l a s s r o o m T e a c h e r s Improve the Pe r sona l i ty Adjus tment of Thei r 
Pup i l s , " Journa l of Educational Resea rch , 38 (1944), 183. 



the diagnostic prof i les f r o m the test , used whatever means they chose 

to develop these children. Low ranking pupils improved 20 per cent 

a s they went into the filth grade, and 13 per cent a s they went into 

.the sixth grade as a resul t of special attention that was given them Irons 

f e a r to year . The r e s e a r c h e r s concluded that, in some cases , the e le-

ment of t ime may be the major factor in improving personali ty ad jus t -

ments , and that teacher-pupil relationships a r e likely to affect signifi-

cantly the amount of gain achieved. 

An outstanding contribution toward the understanding of pupils ' 

needs and toward the establishment of teacher-pupil relationships to 

meet those needs was made by Fults^ (1948) in homemaking c lasses . 

The study had a s i ts purpose to determine the change in pupils and 

teachers when the emphasis was placed on good human relationships 

within the group. In three ru ra l high schools near Conway, Arkansas, 

special attention was given to individuals having learning difficulties 

which were discovered in f i r s t - y e a r homemaking c lasses . Teachers 

worked with the entire group, but t reated selected groups for learning 

difficulties. In-service training was provided the teachers to p repa re 

them to meet the pupils ' basic needs for belonging, achievement, eco-

nomic securi ty, f reedom f rom fea r and guilt, love and affection, p e r -

sonal integrity in sharing, and for understanding and knowledge. The 

^Anna Carol Fults, "Improving Learning Through an Emphasis 
on Human Relations, " Childhood Education, 24 (1948), 305-307. 



pupils improves significantly in intell igence and reading ski l l s a s shown 

by the standardiEed tes ta . Social acceptability was increased, a s shown 

by the two types of t e s t s adminis tered a t the beginning and a t the c lose 

of the s e m e s t e r . The invest igators found improvement in the techniques 

and approaches used by the t eachers in working with their students. 

The foregoing studies show that f ac to r s other than experience con-

tribute to teaching success ; that bet ter t eachers and teaching p r o -

cedures a r e produced f rom teacher-pupi l understanding; that low-ranking 

pupils can be helped d i rec t ly in improving personality adjustment; that 

pupils can be helped di rect ly with learning difficulties caused by f a i l -

u re to provide for their bas ic needs; and that there i s a high correla-

tion between the t e a c h e r ' s and the pupi l ' s socia l adjustment . The 

present study proposes to determine whether or not teacher-pupil re -

lationships bring about improvement in the social adjustment of home-

making students in a smal l rural high school. It further proposes to 

determine the nature and extent of any measurab le improvement . 



P R O C E D U R E 

Tk« students used in this study were the members of the homemak-

ing c lasses of a ru ra l high school, There were twelve teachers in the 

combined elementary and high school, including the superintendent and 

two principals . Six ol these teachers shared the c l a s ses of the eighty-

high school pupils. The home making teacher and the English teacher 

were the women members of the high school faculty. 

The school i s located in the town of Alvord, Texas, population 

823, in Wise County, about f if ty mi les f rom F o r t Worth. Farming, 

dairying, and smal l - sca le ranching a r e the chief occupations. Pea-

nuts, watermelons, cantaloupes, and tomatoes a r e the important 

crops, besides the feed which i s produced for animals on the f a r m s . 

Much of the sandy law! has been reclaimed by the government and r e -

turned to grass lands to check the extensive erosion. Other people in 

this small town a re employed by the school system, by a major oil 

company pump station, by the ra i l road, by numerous grocery s to res 

and filling stations, and by a i r c r a f t fac tor ies in near -by F o r t Worth. 

The homemaking program was a new vocational unit for the school 

and employed a fu l l - t ime teacher for the f i r s t t ime in severa l yea r s . 

Three ninety-minute c lass periods were scheduled, one of which 

served an eighth-grade group not involved in the study. Table 1 shows 
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the age -g rade dis t r ibut ion of g i r l s in homemakiag c l a s s e s . Of the 

thirteen f r e s h m e n , nine w e r e fourteen y e a r s old and four were f i f teen . 

In the tenth grade , t h e r e w e r e two fourteen-year«©M gir ls , f ive fifteen-

y e a r - o l d s , and two s ix t een -yea r -o lds , making a total of nine* Of the 

s ix g i r l s in the eleventh grade, two were fifteen y e a r s oM and four were 

sixteen. Out of the five sen io r g ir ls who w e r e taking homemakiag, 

TABLE 1 

AGE-GRADE DISTRIBUTION OF GIRLS 
m HGMEMAKING CLASSES 

Age 

Classification Tatal Classification A wWM. 
14 15 16 1? 

Ninth grade 9 4 0 0 13 

Tenth g rade 2 5 Z 0 9 

Eleventh g rade 0 Z 4 ® 4 

Twelfth grade 0 0 3 2 % 

Total 11 i l 9 2 33 

there were three who were sixteen and two who were seventeen. The 

thirty-three g ir l s were divided into two fairly equal c la s se s . The 

sophomore and junior gir ls met c lass together during one period, while 
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the f reshmen and seniors m*t together a s a d » f « during the following 

period. 

Within the limit* of the homexn&ki-ag teacher ' s experience* the 

goal-seeking method of teaching was used. The following units were 

developed through teacher-pupil planning: personal c a r e and grooming, 

clothing construction, feeding the family, child ca re , home ca re of 

the sick, home improvement, the wise use of money, and family and 

personal relationships. 

G e n e r a l p l a n , of t h e s t u d y . —The study was planned to be-

gin in the fall and to he ca r r i ed on throughout the school year . The 

general plan involved the following procedure; 

Use tes ts at the beginning of the school year to determine the 

social adjustment of g i r l s enrolled in homemaking c lasses . 

Use the resu l t s of tes ts to discover problem a r a a s of adjustment, 

Establ ish teacher-pupil relationships on a friendly, personal 

basis by making and maintaining out -of -c lass contacts with students 

at school, a t home, and i a the community. Make use of conferences, 

home visi ts , and Future Homemakers of America for out-of~class 

contacts. 

Use the sponsorship of the junior c lass and of ex t racurr icu lar 

activities, a s well as participation in various community activities, 

as a means of extending teacher-pupil relationships outside the home-

making a r e a s . 
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Act m counselor for problems of komemakiag students, co-operat -

ing with other teachers whenever possible. 

Administer tes ts at the close of the s emes te r to determine whether 

there i s any change in the social adjustment of the students. 

Trea t resul t s of tes t s statist ically to find out whether there was 

significant change in social adjustment s co res or in the scores of any of 

the i r constituent e lements . 

Determine the relationship of age and grade to changes in social 

adjustment. 

Keep anecdotal r ecords of the problems* the s trategy used in 

their solution, and the resu l t s observed. 

S e l e c t i o n of t h e t e s t i n g i a s t r m a e a t . — F r o m the 

many available teats , Washburae'a Social>Adjustment Inventory* was 

chosen for use in determining the social and emotional adjustment of 

the pupil®. The tes t i s recommended by i ts author a s a convenient de-
\ 

vice for helping teachers t© get better acquainted with their pupils. 

The Th&spic edition of the inventory was used in the present 

study. Thaspie i s a coined word represent ing the following t ra i t s : 

t ruthfulness, happiness, alienation, sympathy, purpose, impulse-

judgment, and control. These le t te rs a r e convenient labels for ques-

tion c lus te rs , and should be used only a s such-—that i s , merely a s 

* A copy of the Washburne inventory is included in the Appendix. 
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slightly more distinguishing than the terms "question group A" or 

"question group B . " 

The trai ts fall into three divisions: Truthfulness, MAS, and PIC. 

Truthfulness is not so much a trait as it i s a screening device for 

eliminating those who try too hard to give the answers that seem to be 

right. A low T-score indicates a willingness to report accurately 

one's own feeling and conduct on the questionnaire. 

The HAS section of the inventory deals chiefly with emotions 

and attitudes connected with personal relationships. A low Happiness 

score indicates satisfactory adjustment as revealed in the happiness of 

the individual. The term includes contentment, a sense of well-being, 

and the feeling that life i s worth-while. The Alienation score indi-

cates satisfactory sofcial and emotional adjustment as revealed by a 

sense of non-alienation, a sense of basic similarity, of common hu-

manity with others, and of psychological security and emotional s ta-

bility in social situations. Zn a former edition of the test , this key 

word was poise. Sympathy i s defined as sensitivity, empathy, or r e -

sponsiveness to other people. 

The PXC section of the inventory deals with various aspects of 

self-Erect ion, self-organization, and self- regulation. A low Purpose 

score indicates satisfactory adjustment as revealed by a sense of pur-

pose, this term being defined as desire definitely directed toward a 



12 

goal involving plan, evaluation, selection, and effort. Satisfactory 

Impulse-judgment may be defined as the ability to judge well between 

conflicting impulses, so that satisfactions which are recognized as 

greater, but move remote or more difficult, are not discounted in fa-

vor of easier or more immediate but obviously lesser satisfactions. 

A low Control score indicates satisfactory adjustment as shown by a 

sense of self-control, self-regulation, and the ability to make and 

execute plans. 

Mot only i s this a valid instrument with which to measure social 

adjustment, but it i s also a reliable one. The biserial r_ coefficient 

of validity i s . 90, and the coefficient of reliability as determined by 

a retest of college students after an interval of one semester i s . 92. 

For- the subtest*, except Truthfulness, the approximate range of the 

coefficients of reliability is from . 80 to . 90. 2 

The first test was given the first week in November, and the 

post-test was presented in early May. This represented a period of 

s ix months. During the early months of the school year, the students 

had taken brief quiassses and made checklists that related to personal 

feelings and action*. These so-called "check-ups" were received as 

interesting novelties. When they were given the social adjustment 

inventory, the students were told that this test would help to meet their 

^John N. Washburne, Manual for Interpreting Washburne1 s Social 
Adjustment Inventory,, p. 12. ' " " 
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needs during the school yea r . They accepted the tes t cheerfully, but 

t i red somewhat during the for ty-f ive minutes usually required to an-

swer i t . 

S t a t i s t i c a l t r e a t m e n t of t e s t s . -—The tes t s on social 

adjustment were repeated a t the close of the school year to determine 

whether there were changes in the social adjustment of the students. 

The tes ts were scored, and the ar i thmetic mean found for each of the 

phases of the test . The difference in scores on the pos t - tes t s was 

subtracted f rom the scores on the p re - t e s t , since the lower score in-

dicated the more sat isfactory adjustment. A stat is t ical t reatment was 

«sed to determine whether there were significant changes in the home-

aad school-influenced sections of the tes t a s well a s in the various ad-

justment t ra i t s . The following formulas were applied to find the 

cr i t ical ratio: 

Mean difference (Md) - £ x 

m 
Standard deviation (S) = II £ - Mdz 

'W 
Standard e r r o r of the mean (Sm) s S 

^ N - l 

Cri t ical ra t io (CR) = Md 
Sin 
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la order to determine whether age or grade was responsible for 

changes in the various phases of adjustment* the home making g i r l s 

were divided according to ages and grades. The median score for each 

age and grade division was plotted on a profile char t made according 

to that on.the f i r s t page of the Washburne test . 3 A b a r graph was used 

to summar i se the resul t s of the different age groups. The s co res of 

g i r ls of - different grades were located on a spot graph. Each of the 

graphs used .percentiles and achievement levels that were set up in the 

original profile chart. 

T e a c h e r . p u p i l r e l a t i o n s h i p s . — T h e Social adjustment 

t es t s revealed problems that could be dealt with toy conferences with 

students and visits to their homes. In order to make good use of these 

means of making out-of-elass contacts with students, the teacher 

adopted the following aims from Strang; 

To establish friendly relations. 
To gain understanding of the pupil and her needs. 
To give Information or guidance when pupil o r parent i s 

ready. 
To provide experience in the satisfactory use of a given 

period of t ime. 
To encourage pupil or parent to think through her prob-

lem and work out a solution. 
To help the pupil gain insight Into why she behaves a s she does. 
To help her feel more confident of the future. * 

% e e Appendix. 

4Ruth Strang, Every Teacher f s Records, revised form, 1942. 
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The last two periods of th« school day were scheduled for confer-

ences aad home visi ts . There was a conflict a t that time with physical 

education in which the girts practiced basketball, volleyball, and base-

ball in season. The girls who participated ia these sports did not make 

use of conference time as regularly as those who were glad to leave 

study-hail. The term "conference" was purposely avoided by the 

teacher. The pupils r e fe r r ed to the t ime as "your, the teacher* s, t ime 

off, '* They asked for permission to come to the homemaking rooms to 

get individual attention in sewing, to work on some special project, 

to prepare for a foods or child-care laboratory, or to find an oppor-

tunity, as was the case with bus pupils, to visit with classmates, jtf 

the teacher planned the conference, there was informality i a the 

planning ra ther than a set schedule. It was not unusual fo r a gir l to 

come in and say, "I have a problem, " The problem might or might 

not relate to a problem area in social adjustment. The role of the 

teacher in counseling was that of a listener, helping the girl to clarify 

her own thinking and to reach her own conclusions. 

Home visits were re-established as part of the homemaking p ro-

gram. The pupils learned that the purpose of these home visits was 

for the teacher to become better acquainted with the pupils and their 

families so that she could help them better to meet their needs as fu-

ture homemakers. They learned, too, that the teacher would not just 
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"drop in," but would visit them when i t was convenient for the mother. 

The papili were invited to accompany the teacher in order to introduce 

her to the mother or d i rec t her to their home*. 

The plan of establishing teacher-pupil relationships that would 

resu l t in growth of the students included the work' of the Future Home-

makers of America* of which the teacher i s automatically the sponsor. 

Because neither the teacher nor the pupils were familiar with the or-

gan! nation, the program was limited. However, s ince in teres t was 

high, provision was made fo r attending meetings away f rom home. Ten 

g i r l s attended the Area XV meeting of Future Homemakers in Denton 

in the ea r ly spring. This trip was made on the school bus* and g i r l s 

took paper-sack lunches to eat picnic style. The association with 

many other high school girls, the installation ceremony, and the visits 

to college campuses made this an impressive t r ip . 

Because attendance at the state meeting of the Future Homemakers 

of America was not l imited that year , f ive girls attended the three-day 

state convention with their teacher. Aside f rom the excellent pro-

gram, the t r ip was a pleasant one for the group. In sharing the auto-

mobile trip to and f r o m San Aatonio, and the suite of rooms at the ho-

tel , the teacher and the girls shared a sense of companionship. The 

group took in as many added attractions as possible in the time that 

was available. They visited the missions and the aoo in San Antonio. 

At San Marcos, they stopped for a ride in the glass-bottom boat. In 
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Austin, they went to the top of the State Capitol Building and to a big 

theater to t ee "Cheaper by the Doaen," the movie baaed en the i tory 

recounted ia a book which they had read in class. 

Other activities sponsored by the teacher were the Fep Squad and 

the junior class. Ail of the home making girls but two were ia the Pep 

Squad which went «a the school bus to out-of-town games. Oa the bus 

and at home games the teacher associated with the pupils in a close re -

lationship. Besides chaperoning the girls, she interpreted the games 

to them. At the end of the football season, the Fep Squad helped the 

football mothers entertain the team. Together, the- teacher and the • 

girls decorated and set the table for the banquet. 

The homemaking teacher sometimes went on the school bus to 

gir ls ' basketball games as a chaperon. During the county play-off 

there was a game each 'night of the week. These games elicited high 

interest and were often discussed by the members of the group. 

The biggest undertaking of the year was the annual junior play, 

which the homemaking teacher directed. Twelve of the fourteen mem-

bers of the class made up the cast. Play practice, held at night, was 

a social time for these boys and girls. One girl who lived in the 

near-by community was able to take a leading role in the play only be-

cause the teacher arranged her transportation into town for practice. 

The play, which was presented once in the school auditorium and once 

in the neighboring community, increased class funds materially. 
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With the m o u y made «a several s m a l l e r projects* the juniors 

w e r e ab le to finance the junior-senior banquet. The s ix g i r l s who w e r e 

a l s o members o i the home making c l a s s shopped with the t eache r lo r 

decora t ions and corsages . They spent confe rence t ime l o r a week in. 

making decorations# On the day ©I the banquet, the g ir l s spent the 

a f te rnoon decorating the t ab les in Hue' banquet room of a coffee shop in 

the neighboring town of Bowie. 

Other outstanding school and community activities in which the 

t eacher and homemakiag g i r l s worked, together with parents and other 

members of the school staff, were a Halloween carnival, a dinner 

meet ing of the Wise County T e a c h e r s ' Associat ion, an a l l - schoo l 

C h r i s t m a s par ty , and a May carn iva l . The- teacher a l so attended church 

r egu la r ly and shared in the s tudents ' ' religious activities,. 

Daily r e c o r d s were kept of incidents that r e f l ec t ed g i r l s ' needs 

and interests . To facilitate the keeping of these records, colored 

c a r d s w e r e used for the different g r ade groups , TM# practice made 

i t poss ib le to keep convenient r e c o r d s which w e r e eas i ly avai lable and 

quickly filed. The anecdotes were analysed and made into a journal* 

' i s t ie table to show the incidents, strategies , and results of teacher 

guidance on the var ious ad jus tmen t p rob lems which she obse rved in 

the gir ls . 
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Of the thir ty- three g i r l s ear oiled to homeroaking c l a s ses during 

the f e a r , thirty-two attended regularly and had complete test and anec-

dotal r e co rds . Of the thirty-two pairs of tes ts , six pairs were dis-

carded because the T-scores, indicating Truthfulness, were too high 

to assure the reliability of the test responses. 

The tests were treated statistically to determine whether the pre-

and pos t - t e s t score increases were significant. Hot' only the total ad-

justment scores, but also each of the scores for the seven traits which 

constitute the total score were compared. The statistical procedure . 

included computing the mean difference, the standard deviation, the 

standard error, and the critical ratio for each trait represented in 

the paired tests. 

The critical ratio for the gain of the homexnaking students on to-

tal adjustment was 2.198. According to F i s h e r ' s "Tables of F and t , " l 

mm mm 

the values of £ for twenty-six samples, N-l = 25* when one degree of 

freedom i s allowed, are Jt̂  Qg S 2.060, at the 5 per cent level of confi-

dence, , andj^ 0 | t Z. 787 at the 1 per cent level of confidence. . The 

f irst value i s considered significant and the second one highly significant. 

*R. A» F i she r , Statistical Methods for Research Workers, Ta-
ble XXXV, p. 89. 1 ' ' ' 

19 
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Refe r r ing to the c r i t i ca l rati© for social adjustment, 2. 198, in terms 

of F i s h e r ' s values, i t i s seen that the total score gain on the pos t - tes t 

i s significant. This indicates that, on the whole, the group had im-

proved the i r social adjustment during the period of the study. 

Improvement on total adjustment pointed out the importance of 

determining whether the gain was due to HAS, the home-influenced 

t rai ts* or to PIC, the school-influenced traits. As s ta ted before, the 

Happiness, Alienation, and Sympathy s c o r e s ref lect 'the persona l r e -

lat ionships of the students, whereas the Purpose , Impulse-judgment, 

and Control t r a i t s deal with se l f -d i rec t ion, self-organization, and 

self-regulation. Table 2, presenting the mean difference, the stand-

ard deviation, the standard error, and the c r i t i ca l ratio for the p r e -

and post-test s c o r e s on the HAS and PIC sections of the Washbume 

tes t , shows the r e s u l t s of the compar ison of the horn©-influenced and 

TABLE 2 

MEAN DIFFERENCE, STANDARD DEVIATION, STANDARD 
ERROR, AND CRITICAL RATIO FOR PRE- AND POST-

TEST SCORES ON TWO SECTIONS OF THE 
WASHIHJRNE TEST 

Section of Tes t Md S Sm /** o — Ji^d 
*» |- |lllX 

Sm 

HAS 30.00 40. 84? 28.181 1.065 

PIC 56.33 13. 4§9 9. §39 5.905 

zIMd. 
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the school-influenced trai ts . The critical ratio. 1.065, lor the HAS 

section is sot significant when compared with Fisher ' s* t n c = 4. 301 
««** V9 

for samples of three. The PIC section has a difference that i s signifi-

cant, since the critical ratio, 5.905, is well above the £_ value. 

After the significance of the gains of the home- and school-

influenced trai ts had been determined, the tests were further analysed 

to find out which of the individual t rai ts were responsible for the gains. 

Table 3 shows the mean, the mean difference, the standard deviation, 

the standard e r ro r , and the critical ratio of scores for each trai t . The 

lower score represents a better adjustment than the higher score. In-

spection of the table shows that Happiness i s the only t rai t on which 

there is significant gain. Its critical ratio i s 2, 260, a s compared with 

Fisher 's '*^ 35 value of 2. 060. The Sympathy trai t shows a slight 

loss, but its critical ratio, . 784, is not significant. The gains in 

other t rai ts a re also too small to be judged significant when consid-

ered singly. 

The results in Tables 2 and 3 seem to be inconsistent. Table 2, 

for instance, shows that gains were made in tike PIC or school-influ-

enced group of t rai ts , but that no statistically significant gains were 

made in the HAS or home-influenced group. Contrariwise, in Table 3, the 

only single t rai t on which significant gain was made was Happiness, in 

3Ibid. 4!bid. 
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TABLE 3 

MEAN, MEAN DIFFERENCE, STANDARD DEVIATION, STANDARD 
ERROR OF THE MEAN, AM© CRITICAL RATIO FOR PRE-TEST 

AND POST-TEST SCORES ON VARIOUS 
ADJUSTMENT TRAITS 

Mean 

Tra i t s 
Pos t -
tes t 

P r e -
test 

Md $ Sxn CR 

Truthfulness 7.39 8. 77 1.38 6. 834 1.376 1.003 

Happiness 3.19 4. 42 1.23 2. 724 . 545' 2. 257 

Alienation 15. 23 18.27 3.04 12. 634 2. 526 1.242 

Sympathy 6. 88 6.07 - .81* 5.166 1.033 .784 

Purpose §0. OS 52. 77 2.69 11.108 2. 216 1.108 

Impulse- ' 
judgment 7.50 8. 96 1.46 4. 576 .915 1. 594 

Control 15. 77 I f . 11 2.34 9.848 1.970 1.198 

Total adjust-
ment 106. 65 - 117. 77 11.12 25. mzv- 5.056 2.198 

The p re - t e s t score was lower than the post- tes t »cor*. Lower 
score indicate* better adjustment. 

the home-influenced group. This apparent inconsistency may be ex-

plained by the fact that* in the MAS group, the significantly high gain 

on Happiaesa was offset by the lack of gain on Alienation and Sympathy. 
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On the other hand, although the score increase# in the PIC group were 

relatively small , they were never theless consistent. 

To find out whether deviations were attributable to any one group, 

median sco res were computed for the different age awl grade groups. 

The percenti le rank and achievement level fo r each group were then 

determined by re fe rence to the profi le char t on the f i r s t page of the 

C 

Washburne inventory. According to f a b l e 4, scores for most of the 

tested t ra i t s were lower on the pos t - tes t than they were on the p r e -

tes t . This decrease in scores , which indicates an improvement in ad-

justment , i s par t icular ly evident in the fourteen*year~old group. How-

ever , lack of improvement i s apparent for ninth g rade r s on Sympathy; 

fo r tenth g rade r s on Purpose; for eleventh g r a d e r s on Alienation and 

Sympathy; for twelfth g raders on Alienation, Sympathy, Impulse-judg-

ment* and control; for the f i f teen- year - olds on Sympathy; for the s ix-

teen- and- s eventeen- year -o 1 ds on Alienation, Sympathy, and Control; 

and fo r g i r ls of all ages on the Sympathy t ra i t alone. 

Although there i s a 'wide range of s co res for different age and 

grade groups on both the p r e - t e s t and the pos t - tes t , median scores 

for the ent i re group have a c loser range on the pos t - tes t ; for instance, 

Truthfulness medians range f rom 0 to 16 on the p ro - tes t , but range 

only f rom 0 to ft. 5 on the pos t - tes t . Happiness s co re s ranged f rom 

1 to 5. 5 on the p r e - t e s t and f rom 1 to 4 on the pos t - tes t . The range 

5See Appendix. 
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TABLE 4 

MEDIAN SCORES ON ADJUSTMENT TRAITS FOR 
VARIOUS AGE AND GRADE GROUPS 

Tr*j& Test 

Grade Group Age Group 

All 

Tr*j& Test 

9 10 n 12 14 15 • 16-17 

All 

Tr*j& Test 

Number of Gir ls in Group 

Tr*j& Test 

Id 9 "4 \ • i 
• 9 a ' " ' 2 6 : 

Truthfulness P r e - 3 16 8 . 3 0 6 12. 5 6 
Fost - 1 . 5 5 7 ' 3- © •• 3 ' •' 8, 5 •' ' • 4» 5 . 

Happiness P r e - 5. 5 1 5 ' 4 • ' X ' "3 • 

Fos t - 4 1 2 1 1 3 1 1 

Alienation P r e - 21 9 9 " , 4 ' ' 18 18, 6,5"' ' " 13*'S 
Fas t - ' 14 6 i s •10 12 13" 10,5 ':%x ' 

Sympathy ' ' P*e~ ' 7* 5 5 : 2 .5 0 7 4 1 ,5 "" 5 

; 
Fost - 10 4 6*5 •5 7 8 4 . 5 - 6 

Purpose P r e - . Si. 5 44 53. 5 <44 
TKTl 

§3 60 45 .5 53.5 
Pos t - m . 51 43.5 43 1 s i ' . 52 42 .5 50.5 

Impulse- Pre - . i i 7 6 7 11 7 7. 5 7 . 5 
judgment Pos t - s 5 3 11 7 5 • 6 .5 6. 5 

Control F r e - 20 9 14.5 6 18 26 8. 5 16. 5 
Fwrt- 15 9 13.5 28 ~ 12 20 .13.5 14 

Total P r e - 126.5 94 98,5 68 111 124 84 105 
Post- 10t. 5 s i m . 5 111 90 104 96 95 .5 
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in mcdiut Purpose scores—>44 to 60 on the pre-test tad 42, 5 to 57 on 

the post- test—changed l i t t le, but the lower score* for this t ra i t are in-

dication* of improved adjustment. 

fia order to show the relat ive gains wade fey the different age 

and grade group* on the pre- and post-test*, median scores of each 
£ 

of the various trait* were pictured on the profile char t . The chart 

has three classifications* indicating the median scores for junior high, 

senior high, and college students, in each of the subtests and in the 

total test. All of the subjects of the present study were classified as 

high school students. Median score* are graphed on these charts in 

such a way that deviations to the lef t of the median indicate good adjust-

ment, and those to the right indicate poor adjustment. To interpret 

the extent of deviation, see Figure 1 on the following page. In this 

figure* scores fatting f rom 0 to 2 pe r cent on the prof i le char t are 

designated a* maladjusted. The scores in the 3 to 9 per cent column 

are borderline cases. The highest in the f irst quartile from 10 to 25 

per cent, are designated as low normal. Scores in the second quartile, 

from 26 to 49 per cent, are considered normal, even though they are 

below the median. The third quartile, from 51 to 74 pe r cent, i s made 

up of normal scores above the median. The upper levels are indicated 

as: the well-adjusted, from 75 to 90 per cent} the superior, from 91 to 

% e e Appendix. 
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97 per cent; Ike excellent, from 9* to 100 per coot. F igure 1 a l t o 

shows Ik# gains of the horoemaking students on various adjustment 

traits. The Mack line pictures the adjustment level as shown by me* 

dian scores on the pre-test; tke red line pictures the adjustment level 

as shown by the median scores on the post-test. Since each sub-test 

has a different range for its numerical score, the changes are ex-

pressed here in the achievement levels of the profile chart. Truth-

fulness, Happiness, Alienation, and Sympathy s co res appear to be n o r -

mal or above, • on the pre-test, whereas Purpose,, Impulse-judgment, 

and Control scores are normal or below. On the post-test, Happiness 

and Impulse-judgment scores rank in a higher quartile, but total ad-

justment scores remain at tke same level. 

In order to illustrate tke relative improvement made by any par-

ticular group, a profile chart was made t® show the gains of fifteen-

year-old girls on various adjustment traits. F igure 2 follows the 

same plan a s that used in Figure 1. The median score for Truthfilil-

neee remains at the same level on tke post-test as on the pre-test. In 

the home-influenced group of traits, tke only change i s in Alienation, 

which moved from normal below tke median to the third quartile on the 

well-adjusted side of tke median* No change in achievement level i s 

noted en either Happiness or Sympathy. Particular gains are apparent 

for Purpose, Impulse-judgment, and Control scores in tke school-

influenced traits. 
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Referr ing again to Table 4, s imi lar differences a r e noted in the 

change of the four teen-year-old g i r l s . Although this group did not 

change levels on Truthfulness, Sympathy* and Purpose, they did s tow 

marked gains in Happiness, Alienation, Impulse-judgment, and Control 

s co re s . 

At the end of the year , the scores lo r sixteen and seventeen-

year-©Id g i r l s ranked in the same high normal level on Happiness, 

Alienation, and Purpose a s they did on the p re - t e s t . Gains a r e ob-

served in scores on Truthfulness and Impulse - judgment, while losses 

a r e evident on -Sympathy and Control. '" \ . 

The profi le char t fo r the f i f teen-year-old group shown .in Figure Z 

i l lus t ra tes the general pat tern of significant gains' shown by the s ta t i s -

t ical t rea tment of s eo res in Table 2. Gains a r e apparent in the PIC -

section wMch indicate the improved adjustment on all of the school-

influenced t ra i t s . 

P r e - and pos t - tes t comparisons of the various adjustment t r a i t s 

fo r a l l of the different age groups a r e shown by the bar graph in 

Figure 3. The percent i les a s well a s the achievement levels of the 

prof i le char t a r e given. Scores pictured to the lef t show the resu l t s 

of the p re - t e s t , ' and those to the right the resu l t s of the pos t - tes t . The 

red bar show# the status of four teen-year-old g i r l s ; the blue bar , f i f -

teen-year-olds ; the Mack bar , sixteen- and seventeen-year-olds; and 

the green bar,, the ent i re group. The median s co re s for the group, 
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including a l l ages, a r e shown by a liar through the achievement level 

at which the score f a l l s . F o r instance, the Truthfulness score for 

f ifteen-year-old gir ls was 6 on the pre-test and 3 on the post-test . 

Since the Washburne profile chart counts Truthfulness scores of f r o m 

1 to 6 as well-adjusted, teeth the p r e - t e s t and the post . tes t Truthful-

ness scores of the f ifteen-year-old gir ls are charted into the well-ad-

justed level . Accordingly, there might be some change in the median 

score f o r a group during tike year , but no change would shew in the 

achievement level a s r ecorded en the graph. 

There are ce r ta in marked tendencies in the genera l picture shown 

by the ba r graph. In the home - influenced traits, the fourteen-year-olds 

improved on Happiness s c o r e s and both younger groups have much 

better s c o r e s on Alienation. The oldest group fa i led to improve on 

any of the home-influenced t r a i t s and los t rank on Sympathy. A study 

of scores on the school-influenced sect ion of the t e s t shows an increase 

on the Purpose s c o r e s of the f i f t een -yea r -o ld group, improvement of 

Impulse- judgment s c o r e s by g i r l s of al l ages , improved Control s c o r e s 

by the two younger gre^ps, but l o s s in rank by the oldest. Totals of 

the median s cores reflect an improved s ta tus of the four teen- and 

f i f t een-yea r -o ld groups . Although sixteen- and seventeen-year-olds 

improved eight points, and the g i r l s of all ages gained 10. 5 points in 

total s cores during the year, there was no change in rank on the pro-

f i le chart. 
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la order to compare (he improvement made by Hie four c lasses 

o s the various traits* mediae p r e - and pos t - tes t sco res were charted 

on a spot graph. F igure 4 shows a comparison of p re* arid pos t - tes t 

achievement levels of different grades oa various adjustment t ra i t s . 

The red dots a r e scores of ninth-grade g i r l s placed on the achievement 

level a t which they fal l according to the profi le char t . Other grades 

and the color dots representing each score a r e : Ma t for the tenth 

grade, black for the eleventh grade, and green for the twelfth grade. 

P r e - t e s t s co res fa l l to the lef t of the heavy line, and pos t - tes t sco res 

a r e on the right-hand side. The percent i les and achievement levels of 

the profi le char t a r e again used to show the status of the score of each 

gir l on each sub- tes t and on total social adjustment . 

Figure 4 shows more concentration of home-influenced t ra i t • 

s co res on the well-adjusted side of the median for the pos t - tes t than • 

fo r the p r e - t e s t . All of the groups, except the tenth grade, show i m -

provement on Happiness, the ninth and tenth grades improved on 

Alienation, and only the tenth grade improved on Sympathy. Each of 

the other grades has a l e s s desi rable median Sympathy score on the 

pos t - tes t then on the p re - t e s t . 

Changes in Che school-influenced t r a i t s a r e also shown on the 

spot graph. The only group showing improvement on Purpose scores 

i s the eleventh grade. The tenth grade has a notable loss on this t ra i t 
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{worn above to below the median. Gains a r e Mttd l a the median s co res 

lor grade* nine, tea, and eleven on the Impulse-judgment t ra i t . 

Scores lor the twelfth grade a r e lee* satisfactory w this trait on the 

poet-test than oa the p re - t e s t . Improved Control trait scores are shown 

by the ninth grade; the tenth and eleventh grades show no change, while 

the median twelfth-grade score i s normal on the pre-test but malad-

justed on the pos t - tes t . 

Supplementing the statistical study, a plan was devised lor ob-

serving and recording the social behavior of the students. Table 5 

presents a journalistic table ol anecdotal r ecords showing evidence of 

change traceable to teacher-pupil relationships. The record, , the 

trait illustrated, the strategy used in teacher-pupil relationships, and 

the evidence ol change are included in this table. In the home -influenced 

HAS group. Alienation i s the trait on which no statistically significant 

gains were made. The anecdotal records relate one evidence of im-

provement on this trait and two of failure to improve. In one instance 

a ninth-grade g i r l who had no friends at school became one of the best-

loved girls in her class? on the contrary, two senior g i r l s who were 

handicapped because of personal appearance and unsatisfactory home 

relationships made no improvement. This fai lure of girls to make 

consistent gains supports the statistical findings on this trait. 



TABUS 5 

ANECDOTAL RECORDS SHOWING EVIDENCE OF CHANGE 
TRACEABLE TO TEACHER-PUPIL RELATIONSHIPS 

Anecdotal Record Strategy Evidence of Change 

Trait: Alienation 
• 

AG Is a transfer pu-
pil, " earning f rom a 
community whose high 
school pupils go to an-
other school. She i s 
shy,, and has not be-
come one of * clique. 
As the only gi r l , she 
i s teased a great deal 
by her brothers, e s -
pecially about her hoy 
friend, who urges he r 
to quit school and 
marry him. 

AG was encouraged to 
come to conference 
often, and was offered 
a r ide when the teacher 
visited ia her community, 
Her maturi ty was rec-
ognised, and they d is -
cussed common prob-
lems. Her place in 
small groups was e s -
tablished by recognition 
of her plans to m a r r y 
a f t e r graduation. The 
ef for t s to Interpret 
her place in the group 
were intended to devel-
op a feeling .of belong- . 
lag. ' 

During the year, AG gave 
indication of being more 
happy In the school s i t -
uation. She said, "I 
used to feel s trange in 
this school, but I l ike 
it now. The kids a r e 
swell. My boy fr iend 
wants me to quit now 
and marry,' but I need 
this year of homeftiak-
lug, and I've always 
wanted to g radua te . " 
Though her happiness 
sco re Improved, the 
alienation s c o r e on the 
pos t - tes t was even l e s s 
sat isfactory than on the 
pre-test. This drop 
was evident in each 
senior . 

Trai t : Truthfulness 

B J makes big plans 
for t r ips and new 
clothes. She te l ls of 
boy f r iends that her 

Friendly relationships 
which encouraged confi-
dence were established 
by frequent v is i t s to 

BJ fel l into a new rela-
tionship with the teacher, 
in which she made no 
at tempt to represen t 
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TABLE 5"—Continued 

AMcdotti Record Strategy Evidence of Change 

cluMMtti think a r e 
fictitious. 

her home and many con-
ferences. 

hertfelf or her family as 
other than t&py are . 
Her truthfulness score 
improved from barely 
above the discard level 
to normal. This sent 
her social adjustment 
score down to a level 
which coincides more 
accurately with the 
real situation then her 
first score. 

Trait: Alienation 

JH appears lost since 
her transfer to this 
new school. She as-
sociates only with 
girls from her own 
community, who will 
be out of school be-
fore she Is, 

JH was invited to spend 
as much time In the 
homemaking rooms as 
possible daring con-
ference periods. In 
so doing, she was able 
to visit with all the 
girls in her class. 

In somewhat less time 
than a newcomer is 
usually accepted, JH 
became one of the most 
loved gir ls in her class. 
Her rank on alienation 
changed from low nor-
mal to well-adjusted 
during, the year. 

Traits; Alienation aid Control 

Love of clothes and 
sports do not inspire 
JeH to give up her 
desserts and snacks. 
She Is forty-five 

Conferences to plan 
clothes with a slim line 
had no results because 
the mother could only 
make gathered skir ts . 

If® results were visible 
during the year, and 
both alienation and con-
trol were less satisfac-
tory on the post-test. 



37 

TABLE 5-—Continued 

Anecdotal Record Strategy Evidence of Change 

pounds overweight, 
loud, and "hit or 
missM in school work. 

Home visits were 
avoided by the gir l , so' 
trips were the only 
other close contact. 

However, the girl re-
turned, after graduation, 
fo r homemaking. 

Trai t : Happiness 

EC i s smiling and 
friendly, iattrtatcd 
in boys, who aire at-
tracted by her blond 
good looks. She l ives 
too far away to attend 
evening activit ies. 

Many conferences were 
ar ranged to make post-
e r s o r to tend to some 
of the business of the 
junior c lass . An invi-
tation to the home came 
early in the year . The 
teacher praised the good 
judgment of the g i r l to 
the mother. Confer-
ences often dealt with 
dating and i t s problems. 
The teacher arranged 
for the g i r l to attend 
special school events 
at night. 

A. low happiness s co re on 
the pre-test was surpris-
ing. Bating increased 
during the year. EG 
said* "At the r.xnail 
school I attended, I 
never had anything like 
our little talks together 
on personal relat ions. 
Since I have learned to 
talk over girls' prob-
l e m s and know how to 
say what I mean, Mother 
and' I are so much closer. 
I go in after each date' 
and tell her a l l about it . 
It seems she trusts me 
more . - If | hadn't shown 
that I understand what 
the problems of dating 
are and know how to be-
have myself, I don't 
think 1 could have gone 
so many places." Her 
happiness score i m -
proved from low normal 
to normal above the 
median. 
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TABLE 5—Continued 

Anecdotal Record Strategy Evidence of Change 

Trait: Purpose 

MM started going with 
boys t u l y and f a c t 
steady with a boy who 
has dropped oat ol 
school. 61 her junior . 
yea*, she lacks mo-
tivation to school 
attendance. She 
works hard at home, 
because her mother 
i s not well. 

During the home visit* 
which was made a t MM's 
invitation, the teacher 
showed in te res t in the 

-new furnishings and 
pra ised the g i r l for her 
skill in homemaking. 
The need lo r additional 
homemaking skills was 
emphasized. Once, 
when the g i r l broke a 
rule on a bus tr ip, a 
conference with the girl 
was substituted for 
shaming punishment. 

MM showed eagerness 
for participation in.mil 
homemaking activities 
at school. When family 
relations c lass made up 
problems and their 
solutions, she told 
about a very young 
couple who wanted to 
m a r r y , but the g i r l 
was not out of school. 
Her advice to the couple 
was to delay mar r i age 
until the gir l graduated, 
giving sound reasons . 
Her purpose score - ' 
moved f rom below to 
above the median dur -
ing the year . 

Trait: Purpose 

HG i s very disturbed 
when c lass a f fa i r s do 
not go to suit her, 
yet she makes ao ef -
fort to work things 
out with other mem-
b e r s through logic o r 
good planning. She 
simply gets mad and 
Masses someone for 
the trouble. Two 

Whenever the oppor-
tunity presented itself, 
HO was given a r e -
sponsibility which she 
could discharge better 
than anyone else. For 
instance, she led her 
group in dress ing t u r -
keys for a dinner. She 
enjoyed ext ra c ra f t 
work during the 

HG began to give her 
ideas and plans before 
the c lass . The family 
asked her to make many 
of the Christmas gifts, 
because her metal work 
was so pretty. Her 
purpose score moved 
from below to above 
the median during the 
year . 
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TABLE 5—Continued 

Anecdotal Record Stra tegy Evidence of Change 

capable women in he r 
home make her re -
sponsible for minor 
chores. . 

conference period. There 
was no intimation of a 
desire that the t e ache r 
should vis i t the home. 

Trait: Control 

JY cr ied when the 
c lass did not choose 
her a s candidate fo r 
Halloween queen. 
She i s very intel l i -
gent, and not bad 
looking, but h a s 
poor complexion and 
pos tu re . Her 
clothes a r e be t t e r 
than those of many 
c lassmates , but 
fa i l to do anything 
for her. 

Many v is i ts we re made 
to the home to br ing 
JY's heal th p r o b l e m s 
to the attention of the 
mother. Special men-
tion was made of good 
choice in clothes cr 
ha i r s tyle. She had a 
leading ro le in the 
junior c la s s play. 

The g i r l showed better 
knowledge of herself , 
and'-made some e f fo r t 
to y ie ld to the interests 
of others. Her control 
score improved . 

Trait; Sympathy 

S f asked the teacher, 
"Does that red coat 
go with that g r een 
d r e s s ? " and, "Why 
don ' t you make your 
child b e h a v e ? " She 
v w equally crit ical 
of hex1 c l a s s m a t e s . 
A cl ique revolved 
about h e r . 

The teacher s a t with SF 
on hue t r i p s , d i s cus sed 
clothes a n t pe r sona l 
p rob lems . They sha red 
enthus iasm f o r football . 
The t eacher asked f o r 
help and advice of the 
girl oa the football ban-
quet, Recognition was 
given fo r work and 
loyalty. 

A close re la t ionship ex -
i s ted between teacher 
and pupil . The teacher 
could depend on SF when 
o the r s d e s e r t e d a job, 
such as decorating ta-
bles fo r a banquet. 
The g i r l became m o r e 
cons ide ra te and 
modified h e r negative 



40 

TABLE 5—Continued 

Anecdotal Record Strategy Evidence of Change 

responsiveness to peo-
ple somewhat. Her 
sympathy score came 
«p f rom low normal to 
normal . 

Trait: Control 

VP i s well known in 
the school for Iter tan-
trums, yr«ak«, and 
ability to do excellent 
work If she want* to 
do it. Her guardian* 
are very oW and a r e 
good toher and bard 
on her by turns. 
She came in during 
conference period 
when other pupils 
were busy and happy. 
She began to tease 
one girl to go outside 
with her. She became 
stormy when the 
teacher asked her to 
end the teasing. 

A consistent e f for t was 
made to learn more 
about the ear ly l ife 
and home life of VP. 
She was made tofeel 
welcome in the home-
making- rooms as 
long a s she practiced 
desirable behavior. 
The teacher t r ied not 
to t r ea t her a s a 
problem, but as a re-
sponsible pupil. 

The girl realized that 
mm effor t was being 
made to understand 
her . She said, "No one 
can understand m e . " 
Her outbursts were 
l e s s evident in the 
homemaking depart-
ment than elsewhere. 
Her control score • 
moved up f rom mal-
adjusted to borderline 
during the year . 

Trait: Purpose 

MJUK has an attitude 
of co-operation, but 
when asked to be a 

Responsibility for small 
things was given f i r s t , 
ami recognition given 

MLN became l e s s se l f -
conscious* made more 
decisions for herself. 
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Anecdotal Record Strategy Evidence ol Change 

group leader, she 
said, "JLet someone 
else 4b that. Tkty 
nnigIt! not like lor me 
to do It. " Surrounded 
by adult*, she had 
little opportunity lor 
responsibility at 
home. 

lor results* The visits 
to the home let tibe 
mother know about 
progress in leadership. 
Interest in Future 
Homemakers ol 
America led to attend-
ance el the state meet-
lag. 

She kept up with her 
own money at state 
meeting. She seemed 
to enjoy the independ-
ence of the trip. OR 
the post-test, MJLN 
had a score at normal 
level, compared to the 
low normal she scored 
on the pre-test. 

Trait: Purpose 

MG has the best soci-
al adjustment o1 the 
group tested.. ' She 
wants to go to col-
lege, hut was dis-
couraged when Che 
college told her 
that to study only 
designing would 
make i t hard lor 
them to place her 
on graduation. 

Because of the inter-
est of MCI in sewing, 
many informal confer-
ences were held. When 
the girl returned f rom 
her talk at the college, 
she told the teacher ol 
her findings. As she 
talked with the teacher, 
she realised the good 
sense of the adviser, 
and further counseling 
by the teacher was un-
necessary. 

Though MG still was 
ambitious in designing, 
she planned to train in 
the broader field ol 
home economics educa-
tion. Her sense ol pur-
pose, which was nor-
mal on the pre- tes t , 
jumped to the excellent 
level <m the pest-test. 

Trait: Control 

JJ, who played 
spectacular basket-
ball, would some-

Through informal con-
ferences, the teacher 
learned mi the problems 

There was less tension 
between the girl and 
her mother over ball 
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Anecdotal Record Strategy Evidence of Change 

times fee "off" her 
game, to the dismay 
of her coach and 
team-mates. 

of the girl in her home 
relationships and of 
some of her habit*. 
The irregular hours of 
eating and sleeping of 
the family were partly 
responsible for the' 
inconsistent playing of 
the girl. Conferences 
with the girl and her 
coach were arranged, 
that they might realtlsse 
the connection with the 
home life and the game. 
A closer relationship 
of the mother with the 
school was encouraged. 

games. Better health 
habits were practiced. 
J J ' s control score im-
proved from helow to 
above the median 
level. 

Evidence of change is noted in the PIC ©r school-influenced 

trai ts . According to Figure 4, four gir ls improved in Purpose. The 

anecdotal records show that three of these, who were dominated by 

adults at home and who had made very low scores on the pre- tes t , 

showed a distinct improvement in purposiveness and made score gains 

on the final test. The fourth, whose score was high on the pre- tes t , 

had an excellent score on the post-test . There i s no record of 

In behavior on Impulse-Judgment. Furthermore, two gir ls showed 
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growth In Control, while one senior girt shewed no evidence of gain 

Awing the school year. These galas ia the PIC traits strengthen the 

statistical findings of significant improvement on tMs group of traits* 



S U M M A R Y A N D C O N C L U S I O N S 

The finding® of this study are based on the results of the analysis 

of test i c9r« i madI ©a the observed results of the strategics employed In 

guiding girls to better adjustment dor lag t n l t r e w t periods umI during 

out-of-class activities. Adjustment traits which were being studied 

were: an increased willingness to respond; a growing feeling of con-

tentment, of well-being, of sympathy, of belonging, and of ease in so-

cial situations; increased self-direction, self-organisation, aad se l f -

control; aad increased ability to judge between conflicting impulses. 

At the beginning of the testing period# - younger students were 

more willing to answer according to reality than were older groups. 

This circumstance i s explained by. the apparent tendency of the older . 

g i r l s to answer -the questions -as they think they should rather than ac-

cording to real i ty. At the c lose of .the year , after teacher-pupil confi-

dence had been established, the older-gir ls were inclined to-be more 

f rank, -

The greatest change in the home-influenced factors i s seen in' • 

the feeling of contentment and of well-being. Ninth- aad tenth-grade 

girls as well as juniors aad seniors showed significant improvement 

on the Happiness trait. There was evidence that a good teacher-pupil 

44 
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relationship caa develop a desirable mother-daughter relationship 

which influences the girl 's Happiness score. Age seemed to be a factor 

In bringing about improvement in the feeling of belonging and ease in 

social situations. . When a girl catered the school to the' later yea r s of 

high 'school* this feeling showed little improvement. The younger 

girls, however, developed an increased feeling of belonging and poise, 

even when they had changed schools. Evidence of improvement in sym-

pathy or responsiveness to others was negligible. 

Mlath*, tenth-, and eleventh-grade girls were responsible for 

the significant improvement which was made in the school-influenced 

traits. Purpose , Impulse-judgment, and Control. The seniors not 

only failed to Improve on this group of traits, but made lower s co re s 

on the final test than en the first. Since the post-test was given near 

graduation time, indefinite purpose and plans were reflected in t e s t 

scores . 

, The result* of the study warrant the conclusion that teacher-

pupil relationship i s an important factor in bringing about a change in 

the social adjustment of students. Its greatest influence i s effected 

in the development of a feeling of well-being and contentment, e s -

pecially among the younger girls. A l e s ser change which it promotes 

is the feeling of belonging, a home-influenced characteristic, to which 

the school, too, can contribute. Apparently, it i s possible for the 



44 

teacher to help the younger girl to establish a pUcc in the gravy, bat 

very difficult to help tk« older girl . The impact of more varied experi-

ences and larger group* may create feelings of insecurity and result 

in further alienation for her. Other adjustment t ra i ts which teacher-

pupil relationship* influence a re of the school-influenced group, includ-

iag Purpose. Impulse-judgment, and Control. There is insufficient 

evidence to show the extent to which teacher-pupil relationship alone 

can influence adjustment. The changes may have hoes brought about 

largely by the use of the goal-seeking method of teaching which was 

used consistently during the school year. 

The use of the standardised test to indicate a reas of maladjust-

ment to the new teacher i s effective in interpreting the behavior of 

high school gir ls , both at the beginning and at the end of the testing 

period. M order to provide conclusive resul ts , careful attention 

should be given to timing and testing conditions. 

The improvement of social adjustment of the high school gir ls 

i s dependent on too many factors for any one teacher or any designated 

class activities to be responsible for the change. Sports, t r ips , com-

munity activities. Future Homemakors of America, and the association 

with other adults all contribute to social adjustment. When th# home-

making teacher becomes well acquainted with her pupils and shares 

their experiences, she establishes a relationship with them which pro-

motes the social development of the individual. 
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WASHBURNE S-A INVENTORY 
(Thaspic Edition) 

> B y JOHN N . WASHBURNE, P H . D . , S y r a c u s e U n i v e r s i t y , S y r a c u s e , N e w Y o r k 

STUDENT'S RECORD 
DIRECTIONS. Fill in the following blanks and answer the questions fully and frankly. Leave no blank spaces, 
answers to this Inventory will be kept strictly confidential, to be used only by your advisers for your benefit. 

Your name * Boy or girl. 
First name Middle name Last name 

City Name of your school 
Where your school is located 

Year 

Place of birth Date of birth 
City, state, and nation where you w<?re born * Month Day 

{a) When you are not away at school, do you live at home with both your parents ? . 

(b) If not, with whom do you live ? (Father, mother, aunt, uncle, guardian, etc.).. 

(c) What is your father's occupation when employed ? Explain fully 

. Present date 

Grade you are i n . . . . 

. . . .Age last birthday ye 

(d) Is your father employed now? If not, how long has he been unemployed ? 

(e) Does your mother seek or have wage-earning work ? If so, what ? 

(/) Is your mother employed now? If not, how long has she been unemployed ? 

(g) How many brothers and sisters do you have ? How many of them live at home ? 

(h) How many brothers and sisters living in your home help support themselves by their earnings ?. 

(i) What grade in school did your father finish ? your mother ? 

(j) How many rooms has your home, not counting closets and bathrooms ? 

(k) Do your parents take in roomers ? If so, how manjr ? 

(/) Do your folks have a telephone ? a passenger automobile (not a truck) ? 

(m) Have you decided what occupation 
yotx would like to follow when through 

school ? 

(n) If so, what? 

Are you studying for this work ? 

(o) Are you practicing for this work 

now ? If so, about how many 

hours a week ? 

(p) Do you do steady work for pay ? 

If so, what ? 

For whom ? 
Now turn this page and look at page 1 of 
the Question Booklet. Read the Expla-
nation and Directions oh that page very 
carefully. Be sure that you understand 
them before you try to answer the questions. 

Do not write in this boxed-of space. 

PROFILE CHART 

Percentile Rank 100 - 98 97-91 9 0 - 7 5 7 4 - 5 1 | 50 | 49-26 25-10 9 - 3 2 - 0 Retest 

Levels Exc. Sup. W - A NORM. L.N. Bor. Mai. 

IQ 
J.H. 
H.S. 
Col. 

160-135 

ItfcM 
134-125 
« 

124-115 

m n 
114-106 

12?-116 

105 
110 
115 

104-100 

mm 
99 - 86 85-76 

mi 
75 - 55 
1 2 : 1 8 

Soc.-Ec. Status 

Sch. Standing 

t 
Score J.H. 

H.S. 
Col. 

0 
0 
0 

1 - 6 
1 - 6 
1 - 6 

7 - 1 1 
7 - 1 0 
7 - 9 

12 

11 
13 - 23 
12 - 19 
11 - 15 

24 - 30 
H - 1 ® 

Discard 
17 = 18 Discard 

Discard 

h 
J.H. 
H.S. 
Col. 

0 1 - 2 3 4 - 6 6 - 1 1 12 - 19 20 - 30 

a 
J.H. 
H.S. 
Col. 

0 - 2 
0 - 2 
0 - 2 

3 - 7 
! : ! 

8 - 1 7 
7 - 1 3 
6 - 9 

18 

it 
19 - 29 

! ? : ! ! 

30 - 34 

\l-\l 
35 - 37 
IS =11 

38 -100 

i t 

s 
J.H. 
H.S. 
Col. 

Girts 
Boys 

<f 
0 - 3 

1 - 3 
4 - 8 

4 - 8 
9 - 1 2 

9 
13 

10 - 13 
14 - 18 

14 - 1 8 
9 - 3 0 

19 - 26 
31 - 37 

27 - 70 
38 - 70 

P 
J.H. 
H.S. 
Col. 

20 - 31 32-38 

I f : ! ! 
39 - 42 
33 - 39 
27 - 33 

43 - 57 
40 - 48 
34 - 39 

&8 
49 
40 

59 - 69 

I? - ! ! 

70 - 79 
60 - 67 
50 - 55 

80 - 93 
68 - 81 
56 - 69 

94 -116 » M 
' 

i 
J.H. 
H.S. 
Col. 

0 - 1 2 - 3 4 5 - 6 7 - 9 10 - 12 13 ~ 30 

c 
J.H. 
H.S. 
Col. 

1 T | 

0 

8 

47-60 
44-57 

1 - 5 
1 - 5 
1 - 5 

6 4 - 5 6 
6* ~ 
58 - 86 
1 3 - 9 
15 - 11 
17 - 13 

6 - 1 3 

8 : 1 1 

97 -111 
92 -106 
87 - 1 0 1 
8 - 5 

i i - f i 

14 
12 
10 

TT2 
107 
102 

4 
170 

15 - 19 
13 - 17 
11 - 15 

i l l 
3 - 1 
6 - 3 
9 - 5 

20 - 24 
18 - 22 
16 - 20 

lio~*149 
115-141 
0 
\-% 

25 - 29 

» : !1 
30 - 50 
28 - 50 
26 - 50 

SUBTOTAL 
J.H. 
H.S. 
Col. 1 T | 

0 

8 

47-60 
44-57 

1 - 5 
1 - 5 
1 - 5 

6 4 - 5 6 
6* ~ 
58 - 86 
1 3 - 9 
15 - 11 
17 - 13 

6 - 1 3 

8 : 1 1 

97 -111 
92 -106 
87 - 1 0 1 
8 - 5 

i i - f i 

14 
12 
10 

TT2 
107 
102 

4 
170 

15 - 19 
13 - 17 
11 - 15 

i l l 
3 - 1 
6 - 3 
9 - 5 

20 - 24 
18 - 22 
16 - 20 

lio~*149 
115-141 
0 
\-% 

158-207 
1 5 0 1 9 9 
142-191 

1 - 0 

208-^466 
200-466 
192-466 

W 
(Subtract) 

J.H. 
H.S. 
Col. 
jnr. 
H.S 
Col 

50 - 30 
n = 18 

29-14 
29-16 
29-18 

1 - 5 
1 - 5 
1 - 5 

6 4 - 5 6 
6* ~ 
58 - 86 
1 3 - 9 
15 - 11 
17 - 13 

6 - 1 3 

8 : 1 1 

97 -111 
92 -106 
87 - 1 0 1 
8 - 5 

i i - f i 

14 
12 
10 

TT2 
107 
102 

4 
170 

15 - 19 
13 - 17 
11 - 15 

i l l 
3 - 1 
6 - 3 
9 - 5 

20 - 24 
18 - 22 
16 - 20 

lio~*149 
115-141 
0 
\-% 

158-207 
1 5 0 1 9 9 
142-191 

1 - 0 

208-^466 
200-466 
192-466 

TOTAL 

J.H. 
H.S. 
Col. 
jnr. 
H.S 
Col 

0 1 40 
0 - 3 0 

51-70 
41-60 
31-50 

71 - 90 91 -109 
81 - 99 
71 - 89 

n o 
100 
90 

130-154 
120149 
110-144 

155-204 
150-199 
145-194 

205-466 
200-466 
195- 466 

* Published by World Book Company, Yonkers-on-Hudson, New York, and Chicago, Illinois 
f Copyright 1940 by World Book Company. Copyright in Great Britain. All rights reserved, PRINTED IN U.S.A. Patent No. 1,586,628, WS-AI-14 
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:1 ,! YES : NO 

no !! :•'!| 
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121 II j; 

122 
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h n 

+ 6 
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Page 5 
9 3 

94 

9 5 

96 
YES NO 

9 7 

; YES NO 

9 8 

YES NO 

9 , 9 

100 

YES NO 

101 

YES NO 

102 

YES NO 

1 0 3 

YES NO 

1 0 4 | | 

YES NO 

1 0 5 

YES NO 

106 

+ 5 

1 0 7 

108 

1 0 9 

110 

111 

YES NO 

112 n n 
\ YES NO 

1 1 3 

YES NO 

1 1 4 

1 1 5 

116 

1 1 7 

Page 4 
1 2 

7 0 H 

1 2 
71 ii 

1 2 
72 n 

YES NO 

7 3 n 

I 2 
74 n 

YES NO 

7 5 ! 

YES NO 

76 n 
YES NO 

7 7 j 

YES NO 

7 8 | | 

YES NO 

79 n 
YES NO 

so n 
YES NO 

81 II 
YES NO 

82 j 

• 4 

YES NO 

8 3 n 

YES NO 

8 4 n 

YES NO 

85 n n 
a b 

86 n 
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88 n 
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so 

™ 3 3 

CT D- r+ 
5*8 ° 

? 00 * 
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Page 3 .Page 
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YES NO 

4 4 i 
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4 5 i 

YES NO 

46 ii 
YES NO 

4 7 i i 

- YES NO 

48 ii 
YES NO 
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a b e d 

50 n 
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5 1 i i 

1 2 3 4 
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a b e d 

5 3 | | 

YES NO 

5 4 I I 

« - 3 
a b c 
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a ,b e d 

5 6 | | 

YES NO 

57 II 
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5 8 | | 

YES NO 

5 9 | | 

YES NO 

60 || 
YES NO 

61 | 
YES NO 

62 II 
YES NO 

6 3 | | 

X 2 
6 4 | | 

YES NO 

6 5 | | 

YES NO 

66 11 || 
1 2 

6 7 | | | | 

a b 

68 || 
YES NO 

2 
YES NO 

1 3 | | | | 

YES NO 

1 4 | | | | 

1 2 

!5 11 || 
YES NO 

16 II II 
YES NO 

17 || || 
YES NO 

18 
YES NO 

19 | | || 
YES NO 

2 0 | | 11 

YES NO 

21 II | | 

YES NO 

22 I 
1 2 

23 II 'II 
YES NO 

2 4 11 | | 

YES NO 

25 11 || 
YES NO 

2 6 11 | | 

4 * 2 

YES NO 

27 11 |i 
YES NO 

2 8 11 | | 

YES NO 

2 9 11 | | 

YES NO 

3 0 11 | | 

YES NO 

3 1 | | | | 

YES NO 

3 2 | 

YES NO 

3 3 | | | | 

YES NO 

3 4 11 i | 

YES NO 

3 5 11 | | 

YES NO 

3 6 11 | | 

YES NO 

37 I I II 
YES NO 

3 8 | 

YES NO 

3 9 | | | 

YES NO 

4 0 

YES NO. 

1 Page 

See 
below 

A N S W E R S H E E T 

Tear off this sheet very carefully along this 
perforated line — 

(Use ruler if convenient.) 
Do not write in this column until you come 

to page 4. 
89. (Three principal wishes) 

90. (Other wishes — those you can think 
of in 3 minutes) 

YES NO 

91. (Number of suppressed 

desires) 

10 

ii 

12 

92. (Suppressed desires)__ RECORD 92. (Suppressed desires)__ 

D
o n

o
t w

rite 
in 
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s 
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[ 

P 
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i 
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these spaces. 
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i 
• 
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these spaces. 
[ 

c - •> 

Now go on to page 5. 
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o
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these spaces. 
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v 
SUB-
TOTAL -

Now go on to page 5. 

D
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o
t w
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in 

these spaces. 
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W 
(SUBT.) 

Now go on to page 5. 
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WASHBURNE S - A INVENTORY Place this page num- ^ 
ber beside the "Page JPage • 

QUESTION BOOKLET 
Before answering any questions read carefully all the following EXPLANATION and DIRECTIONS. 

EXPLANATION. In order that your advisers may help you in the best possible way, it is necessary for them td 
know something of your likes and dislikes, personality and habits. I t has been found that some of the brightest 
persons have social and personality difficulties which can often be overcome if the difficulties are known to those , 
who can offer suitable counsel and opportunities. I t will therefore be to your own advantage to answer the 
questions as truthfully as possible. 1 

This is not an examination. I t is not a test in any sense, because there are no right and wrong answers. Some 5 

of the questions may seem trivial or childish, but answer them as best you can anyway, because it is necessary t̂ > 
have the same interpretation scheme for persons of all ages. , ' j 

DIRECTIONS. T O answer the questions in the Questionnaire beginning below, tear off very carefully thfe 
Answer Sheet (the page just before this one) and place it under this booklet so tha t the column m a r k e d ! projects 
at the right. The large figure 1 at the top of the Answer Sheet should be near the large figure 1 in the corner of 
this page. Then answer the questions as shown in the samples. If you are given a separate Answer Sheet, use 
tha t in the same way. I 

Look at the sample question : " D o you enjoy eating ?" Assuming your answer is Yes, you would make a 
heavy mark under " Y e s " on the Answer Sheet, as shown. i 

If yoiir answer were No, you would put a heavy mark in the space under " N o " on the Answer SheetL 
Tha t is the way you are to answer the questions. I t is not necessary to write anything. Just make a heavy an<fl 
solid mark in the space under " Y e s " or " N o . " i 

CAUTION! AnswerALL the questions carefully. I f a question should read: "Did you eversmoke?"the answer 
No would mean " N o , never." If you had smoked even once it would be necessary to make a mark under " Yes.1* 
There is no way to answer such a question by indicating " se ldom" or "only once." You may find it difficult to 
follow this rule, but it is important to do so. When a question says " n e v e r " or "ever , " it means exactly that . 

When such words as " o f t e n " and "somet imes" are used in a question, without further explanation, makfe 
as sensible a guess as you can as to what they mean. 

I t should not take more than thir ty or forty minutes to answer all the questions. BE SURE T H A T YOU 
D O N ' T S K I P ANY. All the questions must be answered exactly as directed so tha t this paper may be scored and 
classified by machinery. Although some of the questions are more suitable for adults and some are more suitable 
for young children, they must all be answered carefully by everyone. Mark your answer strongly. I 

Q U E S T I O N N A I R E j 

Sample. Do you enjoy eating ? . > . . . . J . . . 

1. Do you like dogs ? 

2^ Do you like horses ? .* . . . . 

3. Do you like babies ? 

4. Did you ever cry because someone hurt you ? 

5. Did you ever cry because you saw someone else hurt ? . . r. . . 

; 6. Do ypu always report other people whom you see cheating ? . . . . • 

7. Did you ever tell a lie ? 
' , - 6 . - \ 

. Do you always report the number of a car you see speeding ? 

| Do you like to hunt or kill animals for sport ? 

i ' 10. Did you ever act greedily by taking m6re than your share ©f anything ?. 

I 11. Do you always smile when things go wrong ? 
| , . : j 

1 t ' J • ; . ; 

I 12. Did you ever cry* at a movie ? 
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13. Did you ever pretend that you did not hear when someone called you ?. 

14. Did you ever cry over a book or a story ? . . . . 
15. If you had no other choice, would you rather (1) marry a rich person whom you didfl't love, or (2) marry a 

poor person whom you loved very much ? [Mark your Answer Sheet under 1 (rich)*or 2 (poor).] 

16. Did you ever break or lose anything which belonged to someone else ? 

17. Did you ever feel tliat you would like to get even with somebody for something he had done ? 

18. Did you ever pretend to understand something when you did not understand it ? 

19. Do you like to tease or make fun of people until they cry ? . 

20. Did you ever take anything, even a pin or a button, that belonged to someone else ? 

21. Do you make friends easily ? 
- « 

22. Are you always on time for school and for all other appointments ? 
23. Which would you rather have, (1) a real good friend or (2) $50 ? [Mark under 1 or 2 on the Answer Sheet to 

show which you would rather have.] * .V............ 

24. Do you always finish your work before you play 
25. When you were in elementary school, did you always try to make the other children keep quiet when the 

teacher was out of the room ? 

26. Did you ever say anything about your teacher behind her back that you would not say to her face ? 

2 -

27. Did you ever hurt an animal for fun ? 

28. Were you ever rude or saucy to anyone ? 

29. Do your friends call you a tease ? 

30. When you see others of about your own age fighting, do you always stop them ? ; 

31. If you had a free ticket to go to see a murderer hung, would you go ? 

32. Have you always obeyed promptly and cheerfully the people you were supposed to obey ? . . . . . 

33. Did you ever get a pleasant feeling from seeing anyone happy ? . . 

34. Did you ever tell on another child for something wrong he,had done ? , . . 

35. When you see other people sad, does it usually make you sad ?. . . . , 
36. If there is no one around to see you, do you always pick up the paper and trash that others have thrown on 

the floor ? : .V 7 
37. Do you ever like to see othep people in trouble because it makes you feel good to see how much better off you 

are ? \ 

38. Do you always pick up broken glass when you see it in the street, so that people won't puncture their tires ? . . 

39. Do you sometimes enjoy the sight of an animal or a person being hurt ? N: 

40. Do you sometimes get so angry that you hardly know what you are doing ? 

M •* A -
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42. Do you like to fight ? (Not just a play fight, but a real fight with fists or words.) 

43. Are you happy most of the time ? . 

44. Do you feel that nobody loves you ?. . . . ! . 

45. Do you feel that nobody quite understands you ? 
: ' . 

46. Do yoiir feelings1 keep changing from sad to happy and from happy to sad without your knowing why ? 

47. Do you feel unhappy most of the time ? 

46. Do people hurt your feelings very often — that is, almost every day ? << 

49. Do you almost always feel painfully self-conscious when you are among people you don't know very well ! k .'<\* 
! 50. About how many teachers have you disliked (or hated) very much ? [Answer by marking under a> by cyd, 

pr e on the Answer Sheet, (a) nonfe, (b) 1 to 3, (c) 4 to 6, (d) 7 to 10, (e) over 10.]. . . f wU 
51. About how many other people have you disliked (or hated) very much? [Show your answer as follows: ; 

(a) none, (b) 1 to 3, (c) 4 to 10, id) 11 to 50, (e) over 50.] y / . . . • • « « 
" 11 i: 

;J . _ ; , . '"I • ' 

52. Which one of the following statements is true of you : (1) On an average, I am very happy. (2) On an average, 
1 I am fairly happy. (3) On an average, I am neither happy nor unhappy. (4) On an average, I am some-
f what unhappy. (5) On an average, I am very unhappy. [Mark under either 1, 2, 3, 4, or 5.] . , J';i 
| 63. How many times in the last year have you wanted to run away from home or from your present circumstances ? j; 
I [Show your answer as follows : (a) none,* (b) 1 to 5, (c) 6 to 15, (d) 16 to 100, (e) over 100.]. ; £ 

I " '• • 1 ~ 
| 64. Has your family almost always treated you right ? .1 

' : 3 * 
| 55. About how many good friends have you now whom you can really trust ? [Show your answer as follows : 
I ,(a) none, (b) 1 or 2, (c) over 2.] . z 
150. About how rqany good friends have you ever had whom you could really trust ? [Show your answer as follows : 
| (a) none, (b) one, (c) 2 to 5, (d) over 5.] * >. 1 . . . -5 

i ' - * ^ ; 

157, Do you usually let yourself go when angry ? 5 

168. Are you often (several times a week) late for work, school, or meals ? . 5 

I ^ ' - ' '• '"'V;!,. 
< 69. Do you often become interested in the people you meet ? . 5 
I V" ' ' . • ' ;/' 
| 60 . Do you often feel self-coriscious because of your personal appearance ? .10 

61. Do you think most people regard you as queer? |6 

§62. Would you like to see the people who have been extremely mean to you lose an arm or a leg ? a 

163. Do you like to see dogfights ? , . . . a 
^64. Which would you prefer, (1) to be very popular but not to have any very close friends, or (2) to have only a " • 
® few close friends ? [Mark under 1 or 2 on the Answer Sheet.] . . 

i -" 

165. Do you often feel almost as bad about other people's troubles as about your own ? & 
66. Do you often (almost every day) put off doing things that you should do, and then afterward feel sorry that 1 ; you did put them off? e< 67. When you get some money, what do you usually do, (1) spend it all at once, or (2) make it last a long time ? . : j65 68. About how many times a year do you make resolutions ? [Answer by marking under a or b as follows : (a) less i than 10 times, (b) 10 or more times.] . . ' I . . . 1 . .^ . 6 9 . ' t ) o VOU k e e n m o s t n f v n n r rpcr>lm-i/in<! ? 
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70. Which would you prefer, (1) a good automobile (and its upkeep) right now, or (2) $20,000 tefi years from 
now ? [Mark under 1 or 2 on the Answer Sheet.] ,v. . . — . . , . 7C 

I 71. Which would you prefer, (1) a job with fairly good wages (enough for a family to live on) and very little work, 
but practically no chance for advancement, or (2) a job with less pay, harder work, and longer hours, but very 
good chances for advancement after the second or the third year ? 

72. If for running the same errands you were offered these two choices (by someone you trusted), which would | 
you take, (1) 50^ a week for ten weeks, or (2) $10 at the end of ten weeks ? m 

-73. If there were no rules against copying other people's work even in examinations, and it was considered a proper f 
thing to do, would you prefer going through school by that means instead of doing the work yourself? 

74. If the salary, security, and advancement were the same, which would you prefer, (1) an easy job that was not % 
very interesting, or (2) a hard job that was very interesting ? ^ 

!£-

h 

75. Do you often plan what you will do five or ten years from now ? 

76. Do you usually feel friendly toward most people ? r. . 

77. Does it usually take some time before you can grow to like people ? 

78. Do you very often feel sorry for people who suffer punishment even if you know they have done wrong ? 

79. Do you usually feel sorry for anybody who is getting the worst of a struggle ? : 

80. Do you feel healthy and well most of the time ? 
h 

81. Do you have enough excitement ? , . . . |s 
,( • • • i§« 

82. Do you feel restless and discontented most of the time ? % 

83. Does your mind often (nearly every day) wander so badly that you lose track of what you are doing ?. 

84. Do you often (almost every day) eat, drink, or smoke too much ? . . . 

44 
' I 

85. Do you sometimes feel that some mysterious force compels you to do something against your will ? 
86. How many habits have you that you \yish you could break ? [Mark under a or b as follows : (a) less than 10, |i 

(b) 10 or more.] * 

87. Do you usually find it hard to concentrate on ^ h a t you are doing, even for half an hour ? Mi 

88. Are you aware of any main purpose in your life ? . Fi 
89. What are your three chief wishes ? In other words, if you could have any three wishes, but only three, come f-

true, what would they be ? The only thing you cannot wish for is more wishes. [Write your answers in the | 
space after 89 on the Answer Sheet. See the column at the right side of the page.] , I 

90. What other*things would you wish for, if you were told (and believed) that you would be granted everything | 
that you could write down clearly in three minutes ? You are also told (and believe) that after the three | 
minutes are up you cannot change your mind, but must accept whatever you have wished for. When you f 
have finished reading these directions start timing yourself immediately, without thinking about the wishes p 
first. If you have no watch or clock, guess the time as nearly as you can. [Write your other wishes after 90 
in the right-hand column of the Answer Sheet.] 

91. Many persons have some SUPPRESSED DESIRES — things they would like to see come true, but which 
they do not let themselves wish for or try to make happen, because of their own conscience or because of what 
other people might think. About how many such suppressed desires do you recognize in yourself? [Write 
the number after 91 on the Answer Sheet.] 

92. Write down as many of these suppressed desires as you are willing to make known to your advisers. (It may 
help them very much in understanding your needs.) [Write after 92 on the Answer Sheet.] 

I? 
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93. Do you think many people make quite a lot of fun of you ? 

94. Do people find fault with you more than you deserve ? 

95. Do ypu feel lonely most of the time even when you are witli people ? 

96. Do you often (several times a year) suddenly dislike something you have liked very much ? . . . 
i . 1 * • %

 f 

97. Do you feel suspicious of most of the people you know? 

98. Do you often feel that most of the people you know are against you ? . . . . . 

99. Do you tire quickly of a good many of your friends ? 

100.; Do you feel that you are very different from other people ? . . . 

101. Do you feel that most of the people whom you know fairly well like to have you near them ? 

102. When you meet people for the first time, do you usually feel that they will not like you ? 

103. Do you feel that your parents or guardians expect too much of you ? 

104. Do you often (at least nine or ten times a year) feel that life is not worth living ? 

106. On the whole, do you think you are treated right ? 

106. Do you usually feel that you don't "belong" anywhere ? 
• ' • „ 5 

: '1 
107. When you have work to do, do you usually let it go as long as you can, and then work with all your might ? ! | i 

108. After you have decided to do something, do you often (nearly one fourth of the time) change your mind ?. jn 
109. After you have decided to do something, do you often (nearly one fourth of the time) find that you cailndtj 

make yourself do it ? • • • • • j -i*1 

110. If you could' have yotir choice between these two gifts, which would you take, (1) a very fine ,automobile' 
(with expenses paid, a driver's license, and knowledge of how to drive) right now, or (2) a million dollars 
next year ? [Mark under 1 or 2 on the Answer Sheet.] j J i 

111. Suppose you had to go to prison, and the judge said to you, "If you go to prison right away you will have toS 

stay only five years and when you get out you can finish your education without its costing you any more 
1 than it does now. But if you want to you can wait before you go to prison; you can have ten years of free-
: dom right now. But after that you will have to go to prison for ten years instead of five." If you knew you 

1 had to go at one time or the other and that you could not possibly escape, which would you choose, (1) five 
; years of prison now, or (2) ten years of prison latfef ? . . i ; .j. ;jfi 

112. Do you often (several times a week) become so excited or angry that you can't keep still even though you ! f 
want to ? . . . . 1 i 

113. Are you_ often (almost every day) bothered by not /being able to get rid of some useless thoughts that keep 
coming into your mind ? . |. i J i 

•»i 

.11 

114. Do you get tired of work quickly ? 

115. Do you usually plan ydur work ahead ? 

116. Are you lazy most of the time ? . 
117. Do you often (several times a year) get into trouble because of doing'something on impulse (but not in| 

, anger) ? . . . 

•p: 

118:. Do you usually carry out your plans ? . . . 

i 
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119. Do you often enjoy your work more than your play ? '1; 
120. Which would yoli rather have, (1) great riches without any important work to do, or (2) interesting and 

important work that brings you only a comfortable income ? -i< 

121. Do you have the habit of leaving a lot of tasks unfinished ? Is 
122. If you could have ten of the following "wishes but only ten, which would you choose ? If you have already I 

. mentioned some of these things in your written wishes, it makes no dilference ; choose them again if you still 
prefer them to other things in the list. 
[Put a mark on the Answer Sheet after each of the ten things which you choose. Be sure to mark*ten choices, 
but only ten.] v • 

a. To have an automobile, a speedboat, an airplane. (Any, or all three.) .J 

b. To have athletic skill., 1 . . . . . . 

c. To be successful in your work J 

d. .To be famous 

e. To have plenty of amusement, thrills 

/ . To have ability, talent ; 
. '' 

•1 ^ * 

g. To have good looks, personality | 

h. To have no school 

i. To read books ; 

64 
j . To live somewhere else. . '••••, 

k. To have peace and quiet : 

L To have important and interesting work 7 .. 

m. To have a good-looking and romantic sweetheart .1? 

n. To have a good education ^ -

o. To help get rid of the suffering and injustice in the world v 

p. To inherit a million dollars ; 

q. To have many true friends ! 

r. To be brave, truthful, loyal, and kind 

s. To travel widely 

t. To be able to help your family and friends ; 

u. To have a happy marriage and good, bright children -

5 v. To have lots of good luck. 
' 11 , • ' % •, • 1 - ^ s 

w. To'succeed in = 
s: (If you choose item w, write in any special thing you want to succeed in and also mark the Answer Sheet.) | 

x; To be well-dressed and popular ; ] ^ 
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