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This study compares the effects of a relationship-
oviented practicum to thoss of a wmixed, didactic-intel-
lectual, relationship-oriented practicum upon counseling
behavior and perscnality. These effects are determined
by ratings of audiotape recordings as well as by a parsonzlity
inrventory. The audiotape ratings measure changes in
counseling behavior, while the personality inventory measures
parsonality changes.

The study has two purposes, The first is tc determine
the extent and type of counseling behavior and personality
changes which coccur as a result of relationship-coriented and
didactic training. The second is to analyze the impllcations
of these changss for possible use by the Kansas Stats Teachers
College Dspsrtmant of Counselor Education and other insti~
tutions engaged in Counseleor Education.

Rating and invenitory data wers gethered at Kansas State
Teachers College, Bmporia, Kansas, betwsen August 28, 1972,
and May 11, 1973. During this pericd, sixty-four students
snrolled in six sections of Hducstion 621, Supsrvissd

Practice in Coungeling T, were glvan tha Personal Orientation




Inventory. In addition, these students turned In thirty-
minute audiotape recordinzs of counseling interviews. The
inventeries were administersd and the interviews reacorded

at the bsginning, middle, and snd of the fall and spring
semestera of the 1972-73 school year. Half of the subjects
in the study received fiftesn weesks of relationship-oriented
training, while the other half received seven and one-hsalf’
weeks of didactic-intellectusl training followed by seven
and one-half weeks of relatiocnship-oriented training.

This study is presented in five chapters: an intro-
duction, survey of related literature, procedures, results,
summary of findings and ccneclusions, and rscommendations.

The findings of this study indicate that those subjects
who receivaed seven and one-half wecks of didactic-intol-
lectual training showed significantly higher nonpessssgive
warmth ratings and significantly higher scores on the

Spontaneity scale of the Fersecnal Oriantation Invantory.

Ssven and one-halfl weelis of additional relationship-
oriented training 4id not producs significantly higher
accurate empathy, nonpossessivs warmth, genuinsness ratings,

er significantly higher scores on the Pergsonal Orientation

Inventory. Theose subjects who recelved relationship-
oriented tralning showed significantly higher scorss on the
Time Competent, Inner-Directed, Existentiality, and Fesling

Reactivity scales of the Perscnal Orientstion Inventory at

the end of the first seven and one-half wseks of training.



The relationship-oprlented group showed a significant score
increase on the Self-Acceptance scals beatueen the first and
third inventory administrstions, There were no significsant
changes on ratings of accurste empathy, nonpossessive
warmbth, and genuineness during the {irst seven and one-half
weeks of training. Except for en increase in S521f-
Acceptance, fnhs additional seven and one-half weeks of
relationship-oriented treaeining did neot produce any signif-
icant changes on ratings or inventory scales.,.

This study indicates that relationship-oriented
training, including that conducted over sn extended period,
results in certain personality changes which apparently do
not manifest themselves in overt counseling behavior,
Didactic-intellectual training appears effective in influ-
encing scme aspects of counseling behavior and some
personslity variables. Didactic-intellsctual training
followed by relationship-oriented training does not seem to
be more effectiva than didactic-intellectual training alone.

There ars three recommendetions for future research:
1) more emphasis on didsctic-intellsctual training, 2)
follow-up tests for the emergence of personality variables
in counseling bshavior, and 3} longer periods of didaectic

training.
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CHAPTER 1
INTRODUCTION TO THE S5TUDY

Introduction

Prior to 1660, most counselor-education programs
consisted of courses in occupational information, testing,
administration of guidance programs, counseling techniques,
and a practicum or intsrnship. Xxcept for training in
specific technigues such as client-centered or counsselor-
centered procedures, very little was done Lo improve the
personality or bshavioral characteristics of the pro-
spective counselor,

During the 1960's, the work of Truax, Carkhuff (10},
and others suggested that additional courses be included
in counselor-educaticn programs to enhance the development
of what they censidsred to be the facilitative processes
of counselirg, ccourate empathy, nonpossessive warmth,
and genuineneazs., As & result, semsitivity {raining,
sncounter group training, or some ctuer form of group
gxperience was included in many counselor-preparation
curricula, In addition, coursss were offered wﬁich took a
Aidsctic approach to the teaching of interperzonal rslations.
Some of the above-mentioned group and didasctic experiences

were designed specifically to train prospective counselors
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to be warm, empathic, and genuine; othners simply assumed
that the traineg wes somenow better prapared for counsoeling
affter participating in the group or didactic experience,
An empirical investigation of the behavior and personality

changes which occur in didactic aad group experience

classes would seem appropriate.

Statement of the Problem
The problem of this study was to daterminse the effect
of a relationship-oriented practicum as compared to a mixed
didactic~intellscturl, relationship-criented procticum

apon counssling behavior and personality.

Background and Significence of the Study

The history of counseling in thse United States has
been characterized by disagreements concerning which of
the sevaral counseling or psychotherapeutic techniques is
most saffactive, There is considerable evidence which
indicates that the therapist himsell is the important
variable in the counseling relationship, perhaps more so
than the specifiic technique usad.

According to Hurst sand Jensen,

. » « ths cruclal slsments of a counselort's effective-~

ness are not his use of & givsn technique or his

adoption of a particular theory, Rather, effective

counseling relationships seew mors dependent upon the

nature of the helper’'s attitudes and his ways of

perceiving himself, his client, and his goals, Among

the most commenly identified attitndes and character-

istics found necssssary for the thserapeutic relation-

ship are self - and onthar - accaptance, empathic under-
standirg, and interporsonal sensitivity. Centinuing
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research providss evidence that counsslees respond
favorably to therapsutic relaticnuhios in which these
factors are present and respon? unfaverably in their
absence {5),

Carl Rogers supports this idea: "In any psychotherapy,
the therapist hiauself is a highly important part of the
human equation., What he does, the attitudss he holds, his
bagle concept of his role, all influence therapy to a
marked degrse" (8, p. 19). Fledler seems to be in agreement
with Rogers. Fiedler states that "Therapists of all schools
agrse that the ability to crsate a good therapesutic relation-
ship on the part of the therapist is parawmount” (l).

Truax and Carkhuff take a stronger position, asserting,

e« s . the more we lsarn from resesrch, the more ws

bacome acutely aware of the limitations and inadequacies

of current theoretic formulaticons., Perhaps this is as
it sheould be, s3ince our knowledge 1is so limited and the
average laval of practice zo inaffective, The un-
fortunate fact is that thsre is no gocd evidence that
the beginning therspists trained today are demonstrably
more affective than thoas trained ten or even twenty
years ago. And if this is true, then it nmust also be
true that either the theories developed in the past

ten or twenty years are grossly inaccurate; or that

training institutions sre teaching the theoriss but

not their implementation (10, p. 23).

The critical factors in developing adsquate counseling
relationships sesm to be the counsslor’s capacity for accurate
empathy, nonpossessive warmth, and genuineness,

Rogers and Truax consider these facters to be critical

to effactive counseling becausse,

To be facilitative toward anothsr human being
roegquiras that we bs deeply saensitive to his moment-
to-moment experience, grasping hoth the casse meaning
and sgignificance and the content of his experiences
and feelings., Such desp empathic understanding requires



first that we havs at leest = dezree of warmth and

respact for the other psrson, “Thus, ewmpathic under-

stending can scarcely exist without a prior or con-
comitont fesling of unonposssasiva waramth, Tu tarn,
neither the empathy nor the warmih could be con-
structively meaningful in any human encounter unless
it were 'real'. Unless the counsslor or therapist is

'goenuine! in relating toc the client, his warmth and

empathy may even have a potentially threatening

meaning. To be understood deeply by a potential enenmy
or by sn unpredictable !'phony' can be deeply

threatening rather than facilltative (10, p. 32).

Authorities from divergent schools of thought seem to
be in agreement concerning the valus of these three varisablas
in relation to effective counseling and psychotherapy. In
eddition to Rogers, Carkhuff (10, pp. 26-28) refers to
several other theorists who subscribe to this view. They
sre Shoben (9, p. 126), from the learning theory approach;
Bordin (1, pp. 170-175), from a psychoanalytic counseling
viewpoint; and Brammsr and Shostrom (2, pp. 155-165), from
an eclectic approach.

With these facts in mind, the Department of Counzelor
Education at Kansas State Teachers College, Emporia, Kansas,
set out to provide relationship-oriented training for
prospective counselors. This was done to develop the
characteristicas which are deemed necessary for effective
and successful counseling rslationships. After using this
approach Tor several years, zoma of the instructors felt
that the goals of the course would be servsd better if
didactic materials and asaignments wers Introduced into the

course content, This situuation pregressed until some of

the sections of the courss were almost totally didactic in



content, while other sections wers simoat Lotally relation-
ship oriented in nature. 7Thers wus nc attempt to determine
whether or not these apprcacities were coffective, 1t would
seem desirable to study the perscnality and behavior changes
which occur during a relationship-orieated practicum as

compared to a didactic practicum.

Purposaes of the Study
The purposes of this study were 1) to determine the
extent and type of behavioral and perscnality changes which
occur as a result of relationship-oriented and didactie
training and 2) to analyze the implications of these changes
for possible use by the Kansas Stete Teachers College
Department of Counselor Education and other institutions

engaged in Counselor Kducation.

Hypotheses

To carry out the purposes of this study, the following
hypotheses have besn formulated:

1. There will be no significant changes as a result
of relationship-orisnted training; extended relationship-
oriented training; didactic-intellectnal training; or mixed
didactic~intellectual, reslationship-oriented training upon:

a, accurate ewpathy ratings

b, nonbossessive warmih ratings

c. genuilnensss ratings



2. Thnere will be ro sipnificsns changes as & result
of relationship-oriented tralning; extsnded relationship-
oriented training; didactic-inteilectual training; or
mixed didactic-intellectusl, relationship oriented training

upon the following Personal Oriaentation Inventory scales:

a. Time Competent scale

b. Inner-Directed scale

c. Self-Actualizing Values scale
d. Existentiality scale

¢, Feeling Reactivity scale

f. Spontaneity scale

Self-Regard scale

Self-Acceptance scale

*

Nature of Man scalse
. Synsrgy scsale

. Acceptance of Aggression scale

=R . e R

. Capacity of Intimate Contact scale

Dafinition of Tarus

Rolationship-Oriented., An approach to training in

which the tsacher provides an accepting non-directive, non-
threatening atmosphere in which the student can come to
experisence and know himself, learn to ve aware and accept
the feelings and reactions of himself and others.

Didactic~-Intellactual., An academic approach to training

which athempts to develoep attitudes toward self and others
through increased knowledge of thoory and rhetoric relating

to interperscnal relationships,



Pargonality. A descriution of ths subjects as

reflectad by thelr responzes toc the Zarscnal Oriesntation

Inventory items,

e ki am s

Limitations
This study was limited to the students participating
in Education 621, Supervised Practice in Counseling I,
during the school yesr 1972-73 at Kansas State Teachers

College, Emporia, Kansas.

Procedurss for Collecting Data

Permission was received from the Department of
Counsalor Education at Kansas State Teachers College to
conduct this study using the students enrolled in
Education 621, Supervised Practice in Counseling I, during
the 1972-73 school yesr., This course, and its purpose,
is described as follows:

Bagic encounter approach used to deveiop: (a}

increased awareness and acceptance of the feelings

and reactions of self and others; (b) changed attitudes

toward self and others; and (c) increased knowledge of

both theory and practice of interpersonal relation-

ship (6, p. 65).

This course is a twc-semester-hour course which mests
thirty-clock hours per semester, tudents who take this
course are beginning students in the Guidance program,

They are required to take this course after they hsve had

Principles of Guidance and bsfore they have completed nine-



semester hours of work in the Dspartment of Counselor
Education,

Three sections of this practicum wore used during the
fall semester and three sections were used during the spring
semagter of the 1972-73 school year, These classes had an
enrollment of ten to twelve students each, Two fall-
semester sections and one spring-semester section were given
didactic-intellectual training for seven and one-hglf wesks
and relationship-oriented training for seven and one-halfl
waoks, One fsall-semester saction and two spring-semester
sections received relationship-oriented training for the
full fifteen~week semester. The ftotal number of students
in the study was sixty-four,

The students in all sections wera given the Personal

Orientation Inventory at the beginning of the semester, at

seven and one-hslf weeks, and at the end of the semester.
The instrument was not discuassed during the semester and

the results were not made available to the subjects until
all data were ccllected,

In addition, the subjects in all sections made audio-
tapa recordings of counseling interviews at the beginning,
at seven and one-half weeks, and at the end of ;he semester.,
The interviews were at lsast thirty minutes in length,

These taped interviews were evaluated by two raters using
Truax and Carkhuff's (10, pp. 31~79) rating scale. The

factors rated were accurate emgpathy, nonpossessive warmth,



and geanuinenass, The sccursta ewpathy scals is a nine-
peint scals while the nonpossessive warmth and genuinensss
scales are five-noint scales. The sctusl scalss are
presented in Appendiz A, Ths actuzl rating form, which was
used by the raters, is located in Appendix B.

These ratings were mais by two raters {see "Deseription
of Raters," Chapter 3} of similisr training and experience.
The raters had no knowledge as to which subject was in
which class at the time thsy esvsluated the teapes, The
ratings were based upon thres, three-minute axcerpts taken
from the bsginning, wmiddle, and end of each rescorded
counseling interview., This procedure was used by Pierce
and Schauble (7, pp. 210-215).

Descriptive data relating to cach subject were alcso
collected. These data included, age, post baccalaureate
degree, work expsrience, educationsal background, sex,
undergraduate major, grade point average, and Graduate

Record Examination scores,

Procedures for Treating Data
Means and standard dsviations for sach of the Personal

Orientation Inventory scorss and subscores for the two

clagses were computed. A t-test for correlated:
observations (3, pp. 135-137) was computed tc determine
the significance of the diffsersnce between the three
administrations of the inventory for both of the practicum

classes,



The sccurate empathy, aoenposaessive warmth, and
genuineness ratings wers 2nalyzed separstely using a two-
factor, repeated-measurcs aazlysis of variance as described
by Winer (11, pp. 302-318). The two factors which were
analyzed were time and type of group. The time factor
represented the three times during the semester that the.
ratings of the taped interviews were made. The type of
group factor represented either the group which recelved
didactic~intellectual training or the group which
received relationship-oriented training. The subject's
score on each variable was used as the mean of the two
raters numerical evaluations, (A Psarson r was computed
to detaermine & correlation of inter-rater reliability.)
Because significant F scores wers found, the two groups
wera compared with each other using the t-tests for
correlated observations described by Edwards (3) to reveal

the source of variancs,
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Charigd 11
SURVEY OF RELATED LITERATURE

The studies presented in this chapter are divided
into three sections 1) Studies which indicate that succsss -
in counseling is relatsd to the counselor's degree of
accurate empathy, nonpossessive warmth, and genuineness,
2) Studies in which group procedurss such as sensitivity
training, encounter group training, and T group sexperisnces
were used as an adjunct to didactic training. 3} Studies

which support the use of the Persens]l Orientation Inventory.

The Relationship Betwsen Successful Counseling
and Accurate Hupsathy, Nonpossesaive
Warmth, and Genuineness
Truax (20) studisd four clients who showed improvement
after pgsychotherapy, and four who 4id not show improvement

after psychotherapy, as indicated by perscnality measures

such as the Minnesota Multiphasic Personality Inventory.

The therapists waere rated on accurate empathy, nonpossessive

warmth, end genuinensss, Truax found that those clients

who bad iwmproved wors these vho3e therapists were rated

higher on accurate eunpathy, as comparsd to the group of

ciisents (and their therapists) who had shown nc improvement,
Barrat-Lennard (2} studied forty-two clients with

diffeprent therapists and found that the more axperlsnced a

[
AV]
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therapist was, the greater ws3 the chence that he would bhe
perceived by the client as wore cwpathic, warm, and genuine,
In this study the c¢lienis ratsd each cf the therapgists on
these variables,

Truax (21) employed fourteen schizophrenic patients
who were determined to be iwmproved, or became worse, &s

reflsected by test data (g.g., the Minnesota Multiphasic

Personality Inventory, Rorschach, and Thematic Appsrcaption

Test) before and after psychotherapy. He found the improved
group had therapists who wsre rated higher on accurate
empathy., The accurate empathy scale was used with two
raters, Using different raters, it was further found that
the therapists of the improved group were algso significantly
higher in their warmth and genuineness, In the same 3tudy,
Truax also studied the tapes of fourteen out-patients and
found the same roesults,

Using supervisors! ratings of trainees' effectiveness
in counseling, Bergin and Solomon (3) found that the level
of accurate empathy shown by clinical psychology graduate
students acting as thoerapists was significantly relatsd to
the success of counseling.

Truasx, Wargo, Frank, Imbsr, Battle, Hoshn-Boriec, Nash,
and Stone (28) studied the tape recorded psychoﬁherapy
sessions of forty out-patients., 'The accurate empathy,
nonpossaasive warath, and ganuineness scales described in

Cnapter II1I were empioyed. They found significantly
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groater improvement for vhoge patlants receiving high levels
of accurate empathy, nonpossessive warnth, and genuinensss,
Howsver, the assessment of the ciient?s improvement was not
based upon objective criteria.

Utilizing forty hespitalized patients who were involved
in a thres-month course of group psychothsrapy, Truax,
Carkhuff and Kodman (23) elso found that improved patients
received (via the therapist) higher levels of accurate
empathy and nonpossessive warmth than sn unimproved group.
To assess improvement, pre- and post~therapy Minnesota

Multiphasic¢ Personality Inventory results were obtained, An

unexpected finding was that the improved group's therapists
had lower levels of genuineness than the therapist of the
unimproved group. This finding is not explained, but the
authors note that such a result 1s contrary to the results
of other experiments,

Truax and Wargo (2l) gave pre- and post-therapy tests

(Minnesota Multiphasic Persconality Inventory and E:§2§E) to
one~hundred-sixty hospitalized patients to assess the degres
of improvement. The therapiats of the patients were rated
on the accurate empathy, nonpossessive warmth, and genu-
ineness scales from tape recordings of psychothe;apy sessions,
Truax and Wargo found that patients receiving high levels

of accurate empathy, nonpossessive warmth, and genuineness
spent more time out of the hospitsl than those rsceiving

low levels of the variables, Truax and Wargo (25) also
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found, in a study of eighty institutionalized delinquents,
th:at higher levels c¢f accurazs ewpathy, nonpcssessivs
warmbth, and genuineness uwere signilicently related to
sucesss in counseling. In this study the clients recelved
thiree months of group counseling.

Truax, Warge, snd Carkhuff (26) studied tape recordings
of psychotherapy sessions with eighty out-patients and
employed several different measures of success (e.g., the

Minnesota Counseling Inventory). In all, there were twenty-

three measures of counseling success., They found that those
clients receiving higher lsevels of accurate empathy, non-
possessive warmth, and genuineness showed improvement on
more of these criteria than did the clients receiving lower
levels of ths three variables.

Truax, Wargo, and Silbsr (29) gave twenty-four group
psychotherapy sesgions to forty institutionalized female
delinquents and used a controi group of thirty other femalses.
The thorapists in this study were known, through prior
knowledge, to provids high levels of accurate empathy,
nenpossessive warmth, and genuinsness. The experimental
group showed significant changes compared to the control
group, on such measures as self-concept and perceiving
adults as less thrasatening.

Several studies have been conducted to examine who
datermines the level of sccurate cmpathy, nonpossessive
warmth, and genuineness, (i.e., Does the client determine

it or is the ccunselor consistent over all cliesnts?
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Truax and Carxnufl {27} described s study with twenty-
four patients in which 1% waz found thet different thera-
pists produced different isvels of accurate empathy,
nonpossesasive warmth, and genuineness, On accurate empathy
they concluded that it is an ability that is part of the
counselorts makeup, and is nnt contingent upon the client.
The conclusion was the same for nonpossessive warmth and
genuineness, They stated that different therapists and
counselors gave different levels but ", . ., different
patients did not tend to evoke different levels {(with the
same therapist).”

Truax, Wargo, Frank, Imber, Battle, Hoehn-Soric, Nash,
and Stons (27) employed two psychotherapists and twenty
patients, with the patients being seen by both therapiasts.
The therapists differed significantly on accurate empathy
and genuineness, indicating that the client was not the
source of the psrticular level. On nonpossessive warmth
there was no significent difference btetween therapists.
Such results indicated that elther both theraplsts gave the
same level, or it was client-affected. They reported that
a later analysis showsd 1t not to be a function of the
client,

Hirshberg, Carkhuff, and Bersnson (9) in a‘study of
professional versus nonproflessional counselors (friends of
the client); and Banks, Berenson, and Carkhuff (1) in a
atudy of racial factors in counseling concluded that the

levels of accurate empathy, nonpossessive warmth, and
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genuinensss displayed in the counseling situation are a
function of the counselor's make-up. (i.e., The counselor
1 consistent in hisz levels of the variable, regardless of
the client with whom he is desling.)} As Hirshberg, Carkhuff,
and Berenson (9) stated, the levels of the three variables
are "wssociated with the thelpert! not the thelpedt',"

In a study conducted by Deleney, Long, Masucci snd
Moses {(7), the practicum method studied was traditional,
The subjects were ten post-master's degree students enrolled
in a counseling practicum at the University of Iilinois
during the fall semester, 1966-67. The study employed
three research scales designed by Trusx and Associates to
moasurs accurate smpathy, nonpcssessive warmth, and therapist
genuineness, Each of the subjects submitted three interview
tapes--one session from the beginning of the practicum,
one session from the eighth wesek of the practicum and one
session at the end of the practicum. Judges randomly
selected three three-minute segments from each tape and
each subject was rated and given a score on enpathy,
nonpossessive warmth, snd genuineneas., It was found that
the sixteen-week counseling practicum led to succsssive
Increases in therapist-offered conditions on acsles
develcoped by Truax and Carkhuff,

These studiss indicate that therse is considerabls
empirical support for the various theoreticual contentions

concerning accurate smpathy, nonposssessive warmth, and
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genuinensss, In particalar, thess studies, suppcert the
contenticn that there iz a significant relationship
between counseling effectlveness and nigh levels c¢f thase
three facilitative functions.

Studies in Which Group Processes Were Used as

an Adjunct to Didactiec Training

Seegars and McDonsld (17) smployed nine counseling
trainees ag subjects. Ths trainees were involved in an
interaction group, which was defined as having the purpose
of ". . . (inersasing) . . . self knowladge and to develop
greater perceptive skills.” Changes in trainess were
assessed through ths use of pre- and post-group mes&sures

on the Interpersonal Check List, and through open-ended

questionnaires. Thsey found the most significant shifts
from aggregsive, distrustful, zalf-efiscing behavior toward
more dominant, competitive interpersonal bhehavior, There
wag no assessment concerning the effect of this group
experience on counseling behaviocr,

Betz (l) noted the general lack of empirical data to

support the belief that group procedurss are veneficial in

~

counselor training. He used Natioral Dsfense Education Act

membars a3 subjects., PFifteen subjects recaived "affective"

group experiences while Tiftsen other subjects received
"cognitive" group experisnces. Betz differsntiated between
the two groups by noting that the sffectivs group focused

on ", . . feeling tone and smotional material produced by
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the group,™ while the cognivive group ". . ., focused on

' Groups of

cognitive material and informational nseds,’
five subjects maet twice weskiy for a toval of fourteen hours
in the groups, with supervision being the same for both
groups. Betz rated tape recordings of trainess' counseling
interviews both before and after the group experiencs. The
trainees wers rated on their ability to respond to feelings
or content, the variability of the counselor's response
patterns, snd his degree of lead. Betz used his own rating
scales, He found the affective group was more responsive to
affect hut did not change on the other two measures. The
cognitive group did not changs on any of the mesassures. A
limitation of this study is that no control group was used
to assess the effsects of groﬁp versus no-group experience,

Jordan {11) in sn experiment similar to Betz! (L) also
compared what he called an experiential group with a
didactic group, but he also employed a control group re-
ceiving no group sxperience. The subjects wers counssling
trainees who wers rated on accurate empathy, nonposssssive
warmth, and genuineness after itwenty hours of group
experience, He found both the didactic and experiential
groups showed incresses in the levels of the va?iablas when
compared to the control group. However, there was no
significant difference between the experiential and
didactic groups.

Costinew (%) investigatad the effectiveness of a

structured basic-eacounisr group sxperisnce in promoting
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accurate asmpatny, unconditicnal ousisive regard, and
genuineness, Taped intervisws were evaluated before and
after the encounter grcup cxperisnce by ive raters., Ths
study included twenty-nine professional counselors with at
least a master's degree, There were two major findings
1) increases in levels of accurate empathy, positive regard,
and genulneness were found, and 2) the entire rsssarch
population demonstrated consistently low levels of accurate
empathy, positive regard, and genuineness on the pre-tape
interviews.

Woody (30) conducted & study in which twenty counseling
trainees recsived what he termed "pasychoanalytically-
oriented group psychotherapy”" for thirty sessions lasting
one and one~half hours each, Pre- and post-therapy compari-
sons betwesn the experimental a2nd contrel groups (the contrel

group had no therapy) on the Edwards Perscnual Preference

Schedule, Tennessee Salf Concept 3cale, Elmors Psycholegical

Anomie Scals, and Porter Counsaling Inventory revealsd some

significant differences, On the Edwards Personal Preference

Schedule the experimental group decreased significantly on

Dererence, On the Porter Counseling Inventory the experi-

mental group increased in Interproetive Responses. The
control group did not show cemparable changes. Woody
repcrted other changes, but the value of p for them is
graater than the conventionally accepted level of ,05 to
indicate significance. He concluded, "The data were interp-~

reted ag providing sugport for tha valus of a psycho-
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therapeutic experience as part of training programs,
particularly these thsast accepnt a pzgchesnalytice orien-
tation” (22).

Moore (1%) compared a combined didactic-experiential
course sequences with a standard lecture method course

sequence to examine differences in facilitative function.

A pretest-posttest procedure wes smployed using the

Personal Orientation Invsntory, the Omnibus Personality

Inventory, the Jourard Self Disclosure Questionnsire, and

the Strong Vocational Interest Blank, No significant

differences between the groups were found.

Holmes (10) studied twenty subjects who were enrolled
in a traditional counseling practicum, Ten of thess
subjects volunteered to participate in a sensitivity training
group in addition to their regular practicum activities.
Pre-practicum and post-practicum comparisons were made

using the Sixteen Personality Factor Questionnaire and

ratings of accurate empathy, nonpossessive warmth, and
genuineness, No significant diffsrences were found for the
subjsects who participated in thes practicum only. However,
subjscts who participated in the sensitivity group increased

in self~sufficlency and enthusiasm as measured by the

Sixteen Personality Factor Questionnajre. They also in-

creased signilicantly on the ratings of nonpossessive warmth.
These studies indicats that grouo expsrlence coursss ara

widely used in counselor educatlon to supplomsnt traditional



training msthods. Iowsvwer, the tips of group experiencs

arrangement varies considsranly ameng the meny training
institutions., Some form of group experience is considered
useful in training prospeetive ccunselors.

Studies Which Supgport the Use ol the
Parsonal Orientation Inventeory

Culbert, Clark, and Bobele (6} used two groups of
University of Californla at Los Angeles seniors and
graduate studsents undergoing sensitivity training. Each
group was given two administrations of the Personal

Orientation Inventory. Copies of these early-late profiles

were sent to three clinical psycholoegists for their

independent evaluation of individual Personal Orientation

Inventory changes. They were requasted to rank order the
profiles in terms of highest positive growth. It was found
that the sensitivity training appeared to bring about mean

increases on the Personal Orientaticn Inventory scales for

a group initially resembling normals and did not disturd
the mean scores for a group which initially appsared to bs
near the self-actualizing level., Each judge's rank ordering

and the rank ordering of the Personal Orientation Inventory

gcale means were ccumpared. ‘

In avery instsnce the resulting corralations were
significant at the .01 level. This is interpreted as
strong evidence that positive POI changes can be
systematically and relliably detected., . . . in case
other ressarchners wish to use POI changes without
expert judgos' ratvings, the present research has shown
that this can be dene with soms confidence (6).
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In another study Foulds (8) sdministerad the Personal

. 4.

risntation Invenitory to thirty graduate svudents enrolled

o

o

12 the Counselor HEducaticn progrsm st the University of

3

Florida during the 196£-67 acadenic year. Each student
submitted a taped session from which three thres-minute
interaction samples wers sslected at random. Judges who
were specifically trained in the use of fthe scales daveloped
by Carkhuff listened to each sample and rated them in teriss
of Empathic Understanding in Interpersonal Processes (E},
Respect or Positive Regard in Interperscnal Processes (R),
and Pacilitative Genuineness in Interpersonal Processes {G).
Each of these consisted of 2 five-level scale. Correlation

cosificiants of the relationships between each of the

facilitative variables were found. The ability to ccmmuni-~
cate empathic understanding was significantly related to
gix of the twelve scales. The abillity to communicate
facilitative genuineness was significantly rslated to ten

of the twelve scales of ths Personal Orientation Inventory,

and six Personal Orientaticn Invenbory scales ware

significantly related to total conditions offered. No

Parsonal Orientation Inventory scales were significantly
rolated to the ability to communicate respect or positive
regard. The findirngs, therefore, indicate a positive

relationship bstween the scales developed by Carihuflfl and

psychological woll-being or seli-actualization, 23 measured
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Pearson (16) used Tour groups of =2cllege students 1)
small interaction groups: 2) zroup perticipation, where a
leader and the group membaer: coliaborsated in diseussing
attitudes and opinions; 3) reguler clsasses with lesder-
planned topics and lecbuvar; and I} control group. The

students were rsndomly uszignesd to one of the four groups

an? all participents took the FPersonal Orientation
p 8.

Inventory. Group I, or the sensibivity~type group, showed

greater positive increassses on the two major Pergonal

Orientation Inventory scalas and eight of the ten subscsles.

L

The following studies were included to indicate the

velationship between the Porsonal Orientatiim Inveniory

and other popular scalas,
Foulds (8) asserted that: "Research conducted using

the Porscnal Orientation Inventory suggests that the

inventory is a reasonably wvalid and reliable measure of
psychological well-being, personal adjustment, freedom from
neurctic symptoms, or self-actualization,”

Shostrom and Knapp (18) uszed two groups of subjects,
one compossed of thirty-seven beginning patients entering
therapy at the Institute of' Therapeutic Psychology, and the
other, composed of thirty-nine petients in advanced states
of therapeutic progress, All subjects in both groups took

the Personal Crientation Inventory and the Minnesota

Multiphasiec Parsonality Inventory. All of the twelve
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the criterion groups at the .01 confidsnce level or higher.

- '3

On the Minnesota Multiphesic Personslity Inventory, four of

the ten clinical scalesa diiffsreatiated the groups heyoend
the .01 confidence level, In general, it may be cencliuded
that groups more advanced In therspy may be expocted {o

score higher on Personal Orientation Inventory scales and

lower ou Minpescts Multipnasic Personslity Invenbtory

scales; l.e., heslth increasea and pathology decrsases,
(This study might also seem pertinent to the research

relsted to the velafbionship of the Personal Orientation

Inventory to celactsd popnlations)
In a study designed to sxamine the concurrent validity

of Form A and Form B of the IZysenck Personality Inventory

and the Personal Orientation Inventory, Knapp (12} used

ong hundred-thirty-six freshmsn and sophomora students. at
a libersal arts college in Californis as the subjects, They

all took the Eysenck Personallty Inventory and the Perscnal

Orientation Inventory and ninuty-four of these took both

forms of the Eysenck Personality Inventory. Consequently,

total scores for each dimension wers used for increased
reliasbility of score sstimates in the corrslstional
analysis. A sample of "high" neurctic snd e sample of "low"
neurotic subjects wers selected on the basis of scorss on

the Keuroticism () dimension of the Eyvsanck Personality

Inventory. Tests for significance of difference betwsen

the high~nsurotic and tha low-neurotic group were computed



for each of the Pasreonsl vriszniislon inventory scales and

all obtained differences uwure signilicsent at or bsyond the
.05 level. The data show thet the high-neurotic group is

lower on svery acale of the Personal Orientation Inventory

end thus, "self-actualizstion is ssen to be positively and
significantly related to the lack of neurctic symptoms and
tendencies." This finding is consistent with the firdings’
of Shostrom (18) that clinicelly nominsted groups of self-
sctualized individuals are higher om each of the Personsl

Orientation Inventory scales thazn a siwmilarly nominated

group of non-self-actualized individuels.

Meredith (1) administered bLoth the Sixzteen Person-

ality Pactor Questionnaire and the Guilford-Zimmerman

Temperament Survey to & sampls of 159 collegs students.

»

Significant correlations (.0l) of the Sixteen Personality

Factor Questionnaire against the major Personal Qrientation

Inventory scale of Inner Direction suggest that the self-
actualizing student might be described as comparatively
more assertive, happy-go-lucky, expedient, venturesoms, and

self-assured. Correlations against Guilford-Zimmerman

Temperament Jurvey factors depict the self-actualizing

students as active, ascendent, sociable, emotionally stabls,
and objective or "thick-skinned."

These studies indicate that the Personal Orientation

inventory is a widely used measuring device in ccunselor-
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gducatlon research, fesasrcn indicaiss that this instrumeniy
is aensitive to changea cver a relatively short pericd of

timae,

sSummsry
The studiss prsesentsd in this chapter indicate that
higher levels of accurate empathy, nonpossessive warmth,
and genulneness are related to effectiveness in counseling.
In addition, the preceding studies seem to support the use

of the rating scales (accurats smpathy, nonpossessive warmth,

sand genuineness) and the Paersonal Orientation Inventory in

research of this type. It is also generally agreed that

some form of group experience is usseful in counselor

training.
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PROCEDURES

This chapter is divided into ssven sections. The
first section deals with a degcription of the subjacis
who were involved in this study. The second section re-
lates to a description of the courses used in this study
and their contsent. .The third section includes an
educational background asnd experience dsscription of ths
instructors who taught the courses. The fourth ssction
explains the nature of the instruments used in this study.
The fifth section deals with ar sducational and experience
description of the raters or judges who participated in this
study. The sixth section explains the procedures for
collecting data, The seventh section explains the

procedures for treating the data used in this study.

Description ol Subjects

The subjects for thisz study wsre graduate students
enrolled in the first counseling practicum course st the
Kansas State Teachers College during the fall and spring
semesters of the 1972-73 school year. All subjects were
taking their first course in Zounselor Hducation and were
enrolled in six sections of Superviased Practice in
Counseling I, Three of thess ssctions were offered during

32
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Pferasd during the spring

B
b
&
D
)
[

the fall ssmester and thraa we
semagbLor,

There wWere Hin subje.ts in ths populatiocan, 22 lewales
and 42 males. They renged in age frem 22 years to 51
yeors with a mean age of 29.19 years. They had Graduate

Record Examinstion scores which renged freom 210 to 680 on

the verbal subtest and from 200 to 7i0 on the quantitative -
subtest. The means for the subtests wers verbal 436.10

and quantitative lIJj1.25. Based upon a system in which an

A grade is equal to L.0 grade points, their undergraduate
grade point averages ranged from a low of 2.01 to a high of
3.80 with a mesn of 2.77. They had post-baccalaureate
degree work sxperience wnich rangsd from no experience to
seventeen ysars'! expsrience., This work ezperiencs wasg in
one of the follcwing arees: teaching, coaching, welfare
work, smployment service work, recreation, child care,
nursing, residence hall dirsctors, or assistant directors.
The subjects had undergraduate majors in one or morse of the
following areas: slementary education, seccondsry education,
history, phyasical education, accounting, =conomics, English,
psychology, social work, business education, sociology,
biology, home sconomicz, mathematics, asccial science,
business administration, business management, aft, spaech,
special education, industrial arts, and drama. All subjects
ware receiving their first formal sducational exparience

in Counselor Education,
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Deacwipnicsa of Coursge
The course ﬁsed in this study was Zducation 621,
Supervised Practice in Coungeling I. The courss and its
purpose is described as foilows:
Basic encounter appros:zh ussd to develop: (a)
increased awareness and acceptance of The feslings
and reactions of self and others; (b) changed
attitudes toward self and others; and (c¢) increased
knowledge of both thsory and practice of inter-
peraonal relationships (4, p. 65).
This course is a two-semester hour coursae which meets thirty
clock hours per semester. Students taking this course are
beginning students in the guidance program. In zspite of
the fact that the term "encounter™ is used in the course
description, instructors devised cther means of fulfilling
the purpose of the course, There are, basically, two typses
of training ussd in the course relationship-oriented and
didactic~-intellsctual, Both types of training are used to
help the counselor trainse develop better Interpsrsconal
relationships.
The didactic-intellsctual course work involved lectures,
discussions, textbook readings and written reports. There

were two textbooks uged for the didactic portion of the

course: The Shared Journsy: An Introduction to Human

Encountar by O'Banion and O'Connell {(5) and Souprces of Gain

Wrinas 17 e e

]

in Counseling and Psychotherapy, a book of rsadings edited

by Berenson and Carkhuff (1). Students enroliled in the
three secliions which received didactic training were re-

quired to rsad all of The Shared Journsy {7} and tha following
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roadings from Sources of Gain (1) "The Inefficacy of Thera-
pautic Procesaes With Adults" by H., J, Byssuck, pp. 22-29,
"The Undemongtrated Effectivensss of Therepeutic Processes
With Children" by E. E. Lsvitt, pp. 33-42. "Negativs
Results Revisited” by A. E. Bergin, pp. 47-54. "The Pre-
requisites of Therapy from an Analytic Viewpoint" by F.
Promm-Reichmaun, pp. 58-62., "Common Aspscts of Psycho-
therapy" by L. F. Shaffer and E. J. Shoben Jr,, pp. 63-69.
"The Conditions of Change From A Client-Centered Viewpoint"
by C. R. Rogers, pp. 71-84. "Modifications in ihe Assumptive
World" by J. Frank, pp. 99-113. "Psychotherapy as a Problem
in Learning Theory" by E. J. Shoben Jr., pp. 163-188,
"Psychotherapy as Social Learning" by A. Bandura, pp. 261-
278. "The Facilitative Relationship" by G. Gardner, pp.
28-296, "New Dirsctions in Clinical Research" by C. B.
Truax and R. R, Carkhuff, pp. 358-385, Lectures and
discussions weras directsed toward the text rsadings and
toward other information brought to the classes by the
instructors, In addition short paperz (rsaction reports)
were written in resgponse to any four of the above mentioned
readings or to any four outside readings relsting to
interpsrsonal relations,

The relationship-oriented course work involved a high
lavel of group interaction. The menner of interaction was
initially determined fqr gach class session, by the

instructors based on suggestions from A Hsndbook of
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Structured Experiances For Muman Helstlions Training, Velumes

T and II by J. W. Pfeiffer snd J. B, Jounes {6). This book
was used only ge a pseracanal refereuce or the instructors.
Once the class session waz startad, the instructor assumed
an accepting, non-directive, non~threatening posturs in
order to allow the students to experience their f'selings
about themselves and the cthers in the class. Occasionally
interactions started ia class without the initial structure
or statement of goals for the given class mesting. In
addition, the ianstructor usually made a short summary
statement concerning the progress made during a given
session at the conclusion of that session. There were no
agsignments, no text readings, no papers and no lectures

involved in the relationship-~oriented course segments,

Description of Instructors

There were five instructors responsible for teaching
the course sections invelived in this study, Four of the
instructors hold the Master of Science degree with majors
in Counselor Education, These instructors also have an
average of thirty semester hours of additional graduate
work in counselor eoducation. The other instructor holds
the Doctor of Education degree with a Counselor-Education
ma jor., The five instructors had an average of 3.2 years
of teaching and counseling oexpsrience when this study was

conducted.,



Description cf the Instrumsnts

The primary data gsathering instruments Tor this study

congisted of thrse rating scales develeoped by Truax and

Carkhuff and the Personsl Orifentaution Invenbtory devaloped

by Everett L. Shestrom. The rating scales were developad

to determine the quantitative degres ol accurate empathy,
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nonpossessive warmth, snd genuineness pressnt in counseling

interviews. The Personzl Orientation Inventory is an

instrument which wes designed fto measure lsvels of sgelf-
actualization.

The rating scales Tor the measuremsent of the

facilitative conditions of accurate empathy, nonpossessive

warmth, and genuineness are described in condensed form
here and in their complets form in Appendices A and B,
The accurate smpathy scale is a nine-point scale (ses
Appendix B) which extends from stage one, "The therapist
seems completely unaware of even the most conspicuous of
the clientt's feelings., . ." (sse Appendix A) to stage
nine, "The therapist unsrringly responds to the clients?
full range of feelings. . . ." (See Appondix A,)

'The scale for nonpossessive warmth ls a five-poing
scale (ses Appendix B) which extends from stags.one, "The
therapist is actively offering advice or giving clear
nsgative regard. . ." %o stage five, "the thsrapist
communicates warmth without restriction, . . " (See

Appendix A.)



T™e scale for genulnenesss iz & five-point scale (

&

e8¢

Appendix B) which sxtends from stage one, "the therapist

fa

is clearly defensivse In the interaction, snd there is
explicit evidence of & very considerable discrepancy
between what he says and what he experiences. . ." to
stage five, "the therapist is freely and deeply himself
in the relatioanship., . ."

The Persconal Orisntation Inventory is an instrument

designed by Shostrom to measure levels of self-actual-
ization, It is composed of 150 forced choice, paired
statements, These are divided into twelve scales which
are briefly described below:

1. Time Competent - lives in the present

2., Irner-Directed - independent and self supportive

3. Self-Actualizing Value - nolds values of self-
actualizing people

e Existentiality - flexible in application of values

5. PFeeling Reactivity - sensitive to own needs and
faalings

6., BSpontaniety - Ifroely expresses feelings behavi-
orally

7. Self-Perception -~ has high ss)lf worth

8, Self-Acceptance - accepting self in spite of
weaknessas

9., Nature of Man -~ gass man ag sessentiall ood
_ y &
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10, OSynergy -~ sees opposgites o7 1ife or meaningfully
releted
11l. Acceptance of Aggression - accepts feelings of
angor and aggression
12, Capacity for Intimate Contact - has warm inter-
psrsonal relationships (8, p. 10).

The above sceles are explained in terms of high scale’
scores. Low scores ars interpreted as being opposite to
thoge listed above,

Relisbility covefficients wsre obtained for the

Personal Orientation Inventory by using the test-retest

method. These ceocefficisnts are based on a sample of
forty-oight ccllegs studsnts. The coefficients range from
a high of .77 on the Inner-Directed scale to a low of ,52
on the Acceptence of Agzression scale. The correlations
obtained seem to be commensuratse with other perscnality
inventories (8, p. 32).

The validity of the Parsonal Orientation Inventory

was determined by using several methods and several

studies, These methods involved the use of nominated groups
(8, p. 25), correletions with othor scales (8, pp. 28-32),
and concurrent validity (8, pp. 28-38), All of thsese
methods seem to indicate that the validity of the inventory
is adequate. In addition, Bloxom (2, p. 291} indicates

that "the content validity of the scalss of the Personal

Orientation Inventory is geoed,” The Personal Orientation




Inventory is as reliiable crxi valid ss other, similier

instruments.,

Description of Haters
A1l of the asudiotaped interviews used in this study

were evaluated by two sxperienced raters., DBoth raters are
certified by the Kansas State Board of Examiners of
Psychologists, and hold the Doctor of Philosophy degree
with majors in Counseling Psychology. One rater had

eight years of clinical and teaching experience while the
other had seven years of similar experience at the time
this study was conducted. DBoth raters had previous ex-

perience using the Truax and Carkhuff scales,

Procedures for Collecting Data

Permission was received frowm the Department of
Counselor Education at Kansas State Teachers College to
conduct this study using the students enrolled in Education
621, Supervised Practice in Counseling I, during the 1972~
73 schoel year., Thres sections of this practicum were
used during the fall semsster and three sections were used
during the spring semsster of the 1972~73 school year.
These classes had an snrollment of %en fo twalvg students
each, Three classes recelved relationship-oriented training
for an entire fifteen-week ssmestier while the other three
classes recsived didactic-intellectual ftraining during thse

first half of the semester and rslationship-~oriented
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training during the second half of the semester., Two fall-
samester ssctions and one spring-scmester section wera given
didactic-intellectual training for ssven and one-nall weeks
and relationship-oriented training for aeven and cone-half
weeks, One fall-semester ssction znd two spring-semester
sections received relationship-oriented training for the
full fifteon-week semester. The total number of studsnts
participating in the study after withdrawals snd random
deletions was sixty-four. Thirty-two received didactic~
intellectual training while thirty-two received relationship-
oriented training.

The students in all sectlions were given the Personal

Orientation Inventory during the first wesek, the seventh

week, and the last week of the semester, The instrument
was not discussed during ths semestsr and the results were
not made available to the subjects until sll data wers
collected.

In addition, the subjects in all sections made audio-
tape recordings of counseling interviews during the first
week, the seventh week and the last week of the semester,
The subjects were asked to find a person who had had a
personal problem which had been resolved and who would be
willing to discuss this problem with the studen£ counsslor,
The interviews were to be at least thirty minutes in length,
Each subject was given an audiotaps cessette with a thirty

minute, per side, capacity. These audiotaps recordings
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wore evaluated by two raters using Truax and Carkhuff's
(9, pp. 31-79) rating scales send rating form, The factors
rated were accurats empathy, nonpossessive warmth, and
genuineness, The accurate empathy scale is a nine-pointg
scale while the nonpossessive warmth and genuinseness scales
are five-point scales. The actual scales are presented in
Appendix A, The actual rating form, which was used by the
raters, is located in Appendix B,

The thirty-minute audio recordings werse transfersd
from the cassettes to reel tapes in thres, three-minute
segments, These segmsnts were taken from the beginning,
middle, and end of each counseling interview. This pro-
cedure was used by Pierce and Schauble (7, pp. 210-215).
Each interview was then numbsered, coded, and stored until
all of the audio tapss for the semsester had been collected
and processed, In addition all refersnces to time werse
erased from the recordings. The tapes wers then given to
the raters for evaluation.

The svaluations were made by two raters of similiar
training and sxperience. (See "Description of Raters"
above.) This procedurs was also used by Plerce and
Schauble {7, pp. 210-215), To insure that thears would be
some agreement between aach of the individual raters evalu-
ations, the raters wers given ten ssmple interviews to
evaluate, There were no widely discrepant ratings so this

procedure was retained, 7The raters had no knowledge as to
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which subject was in which class st the time they evalusatesd
the taped iInterview segments.

Degcriptive data relating wo each subjsct were also
collected, These data include agse, post baccalaureate
degres, work experisence, educational background, sex,
undergraduate major, grade point average, and Graduate

Record Examination scores. These data were used to dascribe

the subject population. (See "Description of Subjecta"

above, )

Procedures for Treating Data

After all data were collected, scored, processed, and
rated by the judges, the didactic-intsesllectual group con-
tained seven subjects more than the rslationship-oriented
group. These seven subjects were deleted from the re-
lationship-oriented group leaving two groups of thirty;two
sach. The dslstion was carried out by using the table of
random numbers found in Edwards (3, p. 206). The directions
for using the table of random numbers was also used for
these random sexclusions (3, pp. 129-130).

After the groups were squalized, in terms of size,
mzans and standard deviations were computed for each of

the twelve subtests of the Parsonal Orientationilnventory.

Thess statistics were computed separately for the thirty-
two subjects receiving didactic-intellectual training and
for the thirty-two sublects who received relationship-~

oriented trsining. In relation to the Personal Orientation
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Inventory, L-tests for correisted olservations were computed
to determine whether or nct thers was a significant dif-
ference betwesen administraticns c¢ne snd two, two zand three,
and one and threes for the didactic-intellectual and the
relationship-oriented groups. In additicn, t-tests were
computed to determine whether or not there were any signif-
icant differences between the tresatment groups in relation
to the first, second, and third asdministrations on the

twelve scales of the Personsl Orientation Inventory.

The accurate empathy, nonpossessive warmth, and
genuineness ratings of the two raters were averaged and
the numerical average of these two scores was used for all
statistical computations relating to thsse scales. The
accurate empathy, nonpossessive warmth, and genuineness
ratings were analyzed separately using a two-factor,
repeated measures analysis of variance as described by
Winer (10, pp. 298-318). The two factors which wsre
analyzed were tims and type of group. The time factor
represents the thrse timses during esch semester that the
ratings of the taped interviews were made, The type-of-
group factor represents either the group which received
didactic-intellectusl training for seven and one-half
weeks followed by relationship-oriented training for seven
and one-half weeks (hereafter known as the didactic group)
or the group which received rslationship-oriented training

for the full fifteen weeks (hereafter known as the



relationship-oriented giroupj. When significant P scores
were found, & seriegs of t-fests wore computed %o reveal
the source of varisnce,

In order to determins the level of agreement bstween
the raters! assessments of accurste ewpathy, nonpossessive
warmth, and genuineness, a correlctional technique was
employsd. This statistical technique was the Pearson
product moment formula for corrslation., In this case the
technique was used to determine & correlation of inter-

rater reliability.
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Thigs chapter is divided into three major sections.
T™e first section relates to results obtained from the

Personal QOrientation Inventory scales. The second section

relates to results cbtalned from accurate empathy ratings,
nonpossessive warmth ratings, eand genuilneness ratings. The
third secticn containg a discuszion of the relationghip
between the results sand the hypotheses listed in Chapter I.

Results Relating to the lersonal
Orientaticn Inventory

Table I contains means, standard deviations, results
of t-testa, and the significance values for the Tirst,

second, and third administrations of the Personal Orientation

Inventory for the relationship-oriented group. The t-fests
for this analysis were calculated using a formula for
correlaved observations (1, pp. 135-137). There wers six

Pt

statistically significsant changes found in this snalysis.
Feur of these changes ocecurrad between the first and second
administrations and two of the changes occurrsed between the
firzt znd third =2dministiraticns fer the rsleticnship-oriented

group. The Ferscnal Orientation Jnventory factors which

changed significantly from Che Iest to the second

W7



administration were Time Competencs, Inner-Divectied,
EBxistentiality, and Feeling Raactiviiy.

The Time Compstencs facior incrsassed from a mean cf
17.59 to 18.22 with a t vzlue significant at the .05 level.
Tnis indicates a shift toward being more "present oriented”
(3, p. 6)s M"The Self-Actualized perscn is primarily Time
Competent and thus appears to live more fully in the hsre-
and-now, He is able to tie the past and the future to ths
present in mesningful continuity” (3, p. 15). The relation-
ship-oriented group moved in this direction,

The Inner~Directed factor increased from a mean of
85.34 to 88,28 with a t valus significant at the ,05 lsvel.
This indicates that the individual is moving toward being
more "indspendent and self supportive® (3, p. 10) and needs
less supgport and direction from others,

The Zxistentiality factor increased from & mean of
20,69 to 21.56 with & t value significant at the .05 level,
This indicates a shift toward flexibility in the "application
of values™ (3, p. 10). This is a measure of one’s abillity
to use good judgment in applying valuss and principles to
one's lifa,

The Feeling Reasctivity factor increased frcm a msan
of 15.53 to 16.47 with a t value significant at the .05 lavel.
This indicates that the individual is becoming "niore
sensitive to his own needs and feelings"™ (3, p. 10).

The additional two gsignificant changss for the

relationghip~orisntad group ocecurrsd betwesen the Lflirst and



TABLE I

MEANS, STANDARD DEVTATIONS AND %
THREE ADMINISTRATIONS OF THE PRESONAL ORIENTATION
INVENTORY FOR THE RELAT{ONSHIP-ORIENTED GROUP

+

L-TEST RESULTS FOR THE

o o -
23 EEK
Factor 0wt 43 QoA 4
4 1 @ O E©
«~1 TN © g
fry =% 43 0 < 4
M SD M SDx*
Time Competence 17.59 2.0 18,22 2.52
Inner-Directed 85.34 9.09 88.28 10.57
Self-Actualizing
Value 20. 3 2.8 20.25 3.49
Existentiality 20,69 3.49 21.56 3.90
Feeling Reactivity 15.53 2.83 16.47 2.18
Spontaneity 12.41 2.57 12.59 2.96
Self-Regard 13.13 1.5 13.16 1.90
Self-Acceptance 15.17 347 16.28 .10
Nature of Man 11.72 2.25 12.19 2.55
Synergy 7.06 1.19 7.38 1.39
Acceptance of
Aggression 16.63 2.83 17.25 2.95
Capacity for
Intimate Contact 18,31 2439 19.00 2.63

#"M*~~Mean,

"SD"-~Standard Deviation.
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Bia p Fry <d 42 ) <2 42 NP B fr, <@ 4> Fd <t 43
M SD L B t B 19 R
18.09 2.77 2.15 .05 0.33 NS 0,68 NS
88.41 12.88 2.14 .05 0.10 NS 1.91 NS
19.88 3.63 0.58 NS 0.6 NS 0.84 NS
22.06 .55 2.25 .05 1,02 NS 3.08 .01
15,31 3,58 | 2.12 .05 | 1.23 NS | 0.82 NS
12,13 2.92 0.39 ns 0.80 NS 1.28 NS
13.56 2.15 0.10 NS 1.63 N3 1.56 NS
17.3 3,30 1.69 NS |} 1.53 NS 3,01 .0l
12.06 2.70 1.28 NS 0.33 NS 1.02 NS
7.16 1.46 1.22 NS 0.74 NS 0.8 NS
16.56 3. 00 1,15 NS 1.08 NS 0.13 NS
19.28 3.68 1.89 NS 0.62 NS 1.97 NS
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e

third administrations of the Psrscrnal Orientatlion Inventory.

PR T I

The factors which incrosssd wove Xxistentiality and Self-
Acceptance. The Existentielity factor increassd betwesn
the first and second administrations and between ths first
snd third administrstions. The msasan, between the first and
third administratlons, incrsased from 20.69 to 22.06 with

a L value significant at the .01l level. This factor was
discussed previously in this chaptsr.

The Self-Acceptance factor increased from a mean of
15.17 to 17.34 with & t value significant st the .01l level,
This indicates that the individual has shifted toward more
"acceptance of one's self in spits of one's wesknesses or
deficisncies™ (3, p. 20).

Table Il contains means, standard deviations, results
of t-tegts and the significance value for the first, sscond,

and third edministrations of the Psrsonal Orisentation

Inventory for the didactic-intellectual group. The t-tests
for this analysis were calculated uging a formula for
correlated observations (1, po. 135-137), There was only

one statistically significant change found in this analysig.
This change occurred between the first and second adminis-~
tration., There were no statistically significapt changes
betwaen the second and third administrations or the first

and third administrations for the didactic~intsllectual group.

The Perscnal COrientation Inventory factor which changed

significantly between the firat zdministration and the

second administration for the didactic group was Spontaneity.
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TABLE IT

MEANS, STANDARD DEVIATIOWS AND b~-THET RESULTS FOR THE
THREE ADMINISTRATIONS OF THE
INVENTORY FOR THE DIDACTIC-INTELLECTUAL GROUP

0

FU S ONAL ORCHENTATION

§ |
58 3 8
42 2 C £t
Factor s o R ®
O M T g K
By ¢ P L7 G S
M SD M S
Time Competence 17.38 2,95 17.75 3.90
Inner-Directsed 88,75 8,31 91,03 11.53
Self-~-Actusalizing
Value 20, Ll 2,79 20.94 2.1
Existentiality 22.09 3.70 22.8k . 37
Fesling Reactivity 16.3Y4 2.5h 16.59 2.73
Spontaneity 12.75 2,445 1. 06 2.73
Self~Regard 12,78 2.1 12,91 2.50
Self~Acceptance 16.78 2.97 17.72 3.81
Nature of Man 12.09 2.22 11.84 2,42
Synergy 7.19 1.48 6.90 1.15
Acceptanca of
Aggrossion 16041 3.12 16.91 2.0l
Copacity for
Intimate Contact 19.38 3.39 19.66 3.69

#"MM-=Masan,

"SDO"enStandard Deviation.
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ol B 0§ NEBEOTPPOET W E O e E® FjECU“’w-iEE
SRR H3E 438 S95 838 £83 &35
M SD r P x B t P
17.94 3.85 0.59 NS 0.h2 NS 0.92 NS
92.22 11.99 1.30 NS 1.04 NS 1.81 NS
20,147 2.55 1.06 -~ NS 1.37 NS 0.55 NS
23.25 4.87 1.30 NS 0.69 NS 1.67 NS
16.88 2.77 0.49 NS 0.69 NS 1.43 NS
13.78 2.51 2.70 .02 0.75 NS 2.01 NS
12.69 2.02 0. 34 NS 0.69 NS 0.16 NS
18.25 3.33 1.40 NS 0.91 NS 2.03 NS
11.94 2.57 0,52 NS 0.27 NS 0.27 ¢
6.91 1.49 0.27 NS 1.82 NS 1.33 NS
16,88 2.50 1,03 NS 0,10 NS 0.59 us
20,00 3.71 Oy NS 1.89 NS 0.59 NS

This factor incressed from a mean of 12.75 to 14.06 with a

L valus significant at the .02 level. This indicates a shift



toward being sble To

(3, p. 10} or towsrd azmpracsis

manner.,

%

g feelings in a spontansous

Table III containg Porgonzl Orientation Inveniory

means, standsrd deviations, rasults of t-fests and the

TABLE II1

MEANS, STANDARD DEVIATIONS, AND t-TEST RESULTS FOR THE

PERSONAL ORIENTATION INVENTORY RELATIONSHIP-

ORIENTED VEESUS DIDACTIC-INTELLECTUAL

FPIRST ADMINISTRATION

Sh

"Traely sxvress fselings behaviorally"

Relation- Didactic-
ship=- Intel-~-
Factor Oriented lectual
M S0 M SD t  p
Time Competence 17.59 2.40 17.38 2.65 0.31 NS
Inner-~Directed 85.3, G.08 88.75 8.31 1.56 NS
Self-Actuslizing
Value 20,3 2.84 20,y 2.79 0.1l NS
Existentiality 20.69 2.49 22,09 3,70 1.52 NS
Feeling Reactivity 15.53 2.83 16,34 2.54 1.17 XS
Spontaneity 12.41 2.57 12.75  2.45 0.5 NS
Self-Regard 13.13 1.45 12.78 2.1} 0,69 NS
Self-Acceptance 15.75  3.47 16.78 2.97 1.27 NS
Nature of Man 11.72 2.25 12,09 2,22 0.47 NS
Synergy 7.06 1,19 7.19 1.48 0.39 NS
Acceptltance of
Aggression 16.63 2.83 16,41 3.12 0,29 KRS
Capacity for
Intimate Contact 18.31 2.39 19.38 3.39 1.45 NS

significance values for ths relationship-oriented versus

didactic-intellectual groups.

These statistics relsts to

the first Personal Orientation Iuventory administration.

Inspection of Table III reveals that there were no sipgnif-

icant differences bhetween ths relstionship-oriented and tha



didactic-intellectual groves on ths {irzi Fersonsl Crisn-

*
3

tation Inventory sdminisiratlon.

Table IV contalinsg Fareéonal Urientation Inventory mesans,

standard deviations, results of t-tests, and the significance
values for the relationship-~oriented versus didactic-intel-
lectual groups. These statistics relate to the second

Personal Orientation Inventory administration, Inspection’

of Tabls IV reveals that one significant difference occurred

between the relationship orientsed znd the didactic-

TABLE IV

MEANS, STANDARD DEVIATIONS, AND t-TEST RESULTS FOR THE
PERSONAL QRIENTATION INVENTORY RELATIONSHIP-
ORIENTED VERSUS DIDACTIC-INTELLECTUAL
SECOND ADMINISTRATION

Relation- Didactic-
ship- Intel-
Pactor Orisnted lectual
M S M SD t D
Time Competence 18.22 2.52 17.75 3.80 0.81 NS
Inner-Divected 88,28 10.57 91.03 11,53 0,98 WS
Self-Actuslizing
Value 20,25 3.49 20.94 2.L1 0,91 N3
Existentiality 21.56 3,90 22.8lp h.37 1.22 NS
Feeling Reactivity 16.h7 2,18 16,59 2.73 0,19 NS
Spontaneity 12.59 2.G6 14.06 2.73 2,04 .05
Self-Regard 13.16 1,90 12.91 2.50 O.hly NS
Self-Acceptance 16,28 1.10 17.72 3.8 1.hlp NS
Nature of Man 12,19 2,55 11,84 2.)2 0.56 X8
Synergy 7.38 1.39 £.90 1.15 1.33 N8
Acceptance of
Aggression 17.25 2.95 16,91 2.41 0.49 NS
Cepacity for '
Intimate Contact 19,00 2.63 19.66 3.69 0,31 NS




intellecoual groups. The mesn of 14.06 for Spontaneity for
the didsctic-intellectusrl group is sigaiflcantly higher than
the mean of 12.59 for the relaticuship-oriented group. As
was previously presented, the didactic-intellectual group
showaed a gignificant increase on this factor betwesen the

first and second administrations cof the Persconal Orientation

Inventory. {(See Table II.)

Tatls V contains Perscnal Orientation Inventory msans,

standard deviations, results of t~tests and the significance

TABLE V

MEANS, STANDARD DEVIATIONS, AND {-TEST RESULTS FOR THE
PERSONAL ORIENTATION INVENTORY RELATIONSHIP-
ORIENTED VERSUS DIOACTIC-INTELLECTUAL
THIRD ADMINISTRATION

Relation- Didactic=
ship- Intel~
Factor Orisented lectual
M SD M SD £t p
Time Competencs 18.09 2.77 17.9 3.85 0.17 RS
Inner-Directed 88.41 12.88 92.22 11.99 1,21 WS
Self-Actuslizing
Value 19.88 3,63 20,47 2.55 0,75 WS
Bxistentiality 22,06 k.55 23,25 .87 0.99 N3
Fesaling Reactivity 15.31 3.58 16.88 2.77 1,94 X3
Spontaneity 13,13 2,92 132,78 2.51 0.9 NS
Self~Ragard 13.56 2.1% 12.69 2.02 1.6% N3
Self~Accoptance 17.3 3.30 18.25 3.33 1,08 &S
Naturse of Man 12.06 2.70 11,94 2.57 0.18 Ha
Synergy 7.16  1.46 6.91 1.49 0.68 NS
Acceaptance of
Aggression 1£.56  3.00 16.88 2.50 Q.46 NS
Capacity for
Intimate Contact 19.28 3,68 20 3.71 1.23 HS
— ) - I
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values for the relaticriznip-orianted versus didactice-

-

intellectual groups. Those asatistics relate to the third

Personal Orientation Iuventorv administration, Inspection

of Tabls V revezls that there were no signiflicant
differences botween the relationship-criented and the
didactic-intellectusl groups on the third administration

of the Perscnal Orientation Inventory.

Ratings on Accuraste Fapathy, Neonpossessive
Wermth, and Cenuineness

As was noted presviously, two raters each mads ratings
of accurate empathy, nonpossessive warmth, and genuinensss,
A Pearson product moment corrslation was compubsd hetween
the two raters' evaluations of these factors, for all
subjects and for all thres variables, The inner-rater
reliability coefficisnts for the accuraite empathy ratings
was .53; for the nonpossessive warmth ratings, .56; and for
genuineness ratings, .5k. Ths coefficients are significant
at less than the .01 level (2, p. 201). In addition, these
reliability coefficients fall well within the ranges re-
ported by Truax and Carkhuff (l}). Truax and Carkhuff (4)
list twenty-four studies in which they were used (L, p. 45)
and report the inter-rater reliability coefficignts for
sach of the scalas., The szccurate empathy scale yielded
coefficients from .43 to .95. The nonpossessive warmth
scale yielded coafficients from .18 to .95. The genuineness
scale yielded coefficients from .25 %o .95. Thess were all

conaldered usable I'or research purposoes.
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The statisticzs prezentsd in Tewle VI are means and
stendard deviations for sccurate smpathy ratings for the
relationship~oriented snd didactic-intsliectual groups over
the three rating periods. Both groups showed some incraase

in the mean ratings for sach period.

TABLE VI

MAANS AND STANDARD DEVIATICHS OF
ACCURATE EMPATHY RATINGS

Relationship- Didactic-
Criented Intellectual
Pericd
M 3D M SD
1 L. 81 0.83 I k5 1,13
2 .91 1.32 5.42 1.29
3 5.17 1.03 5.25 1.10

The data presented in Table VII are means and standard
deviations for nonpossessive warmth ratings for the relation-
ship-oriented and didactic-intellectual groups over the
three rating periods. Both groups, in general, showed
some increase in the mean ratings for each period. The

only sxceptions occurred in the ratings for the .didactic-



intellactual group betuszen pericds two and thres. Thess

means remained unchangsd.

MEANS AND STANDARD DEVIATICNS OF
NONPOSSESSIVE WARMITH RATINGS

TABLI VIT

Relationship- Didactic~
QOriented Intellectugl
Period
M SD M 3D
1 3.00 0.60 2.95 0.63
2 3.02 0.8% 3.30 .71
3 3.13 0.5 2,30 0.69

The data prosented in Table VIII are means and standard

deviations for genulneness ratings for the relationship-

oriented and didactic-intellectual groups over the thrse

rating periods.

MEANS AND STANDARD DEVIATIONS OF
GENUINENZSS RATINGS

TABLE VIIXI

Both groups, in general, showed some

Relationship=- Didactic-
Oriented Intellectual
Period
M 5D M SD
1 2,20 0.5l 3,25 0.65
2 3,16 0.74 3.38 0,65
3 3,36 0.66 2.4 0.6l
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increase in mesn rating:s Uor each pericde The only exe-

L)

=Y

ception occurred in the ratings for ths relatlonship-
oriented group betwsen pariocds one and two, These means
decreased and then incressed betwsen periods two and three.

The ratings of accurate empathy, nonpossessive warnmth,
and genuineness were analyzed ssparately, using =a two-fadtor,
repeated-measures snalysis of varisnce (5, pp. 298-318).
Two factors were used in these analyses, type-of-group and
time. Type-of-group relafes to the relationghip~oriented
or didactic-intellectual group. Time related to the thres
times during the semester that ratings were made.

Table IX contains the summary of the analysis of

variance for the sccurate empathy ratings.

TABLE IX

SUMMARY OF ANALYSIS OF VARIANCE FOR
ACCURATE EMPATHY RATINGS

Source of Variation df M3 P P
Between Subjects 63 0.22 0.26 NS
A: Group 1 0.84 ceee -
Subjects Within Groups 62 coes sens .o
Within Subjects 128 seen ceos .e
B: Time 2 6.2% 1.90 NS
A x B 2 3.2 2.1l NS

B x Subjects Within
Groups 12} 1.53 oo .o
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This analysis revesls no sigoificant main effects and no
gignificant interaction offscv, This indicates that there
were no significent differences on saccurate empathy ratings
between the group which recaived didectic-intellectual
training and the group which received relationship-oriented
training. There were no significant diffsrences over time,
that is, no significant diffsrences batwesen the first and
gecond, second and third, and first and third rating periods.
In addition there was no significant interaction bstween
treatmsnt groups and rating periods,

Table X contains the gummary of the analysia of

variance for the nonpossessive warmth ratings. The data
reported in this table reveal no significant msin effect

for the group factor. That is, therse was no significant

TABLE X

SUMMARY CF ANALYSIS OF VARIANCE FOR
NONPOSSESSIVE WAERMTH RATINGS

Source of Variation af MS I P
Between Subjects 62 P ceve .o
A: Group 1 1,17 1.27 NS
Subjects Within Groups { 62 0.92 coee oo
Within Sub jects 128 .o
B: Time 2 16,2 {234.57 .01
AXB 2 0,07 7.00 .01

B x Subjects Within
Groups 12k 0,10 aess .
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differences on nonposaessivas warmth ratings betwsen the
group which received didgetic-intelleciuszl training and the
group which received relaticnship-oriented training. How-
aver, there was a significant main effect for the time
factor (rating periods one, two, and thres) and a signi-
ficant interaction effect between treatment groups and
rating periods. Because these data were significant at
the .01 level, tL-tests were computed between rating periods
for nonpossessive warmth ratings. These t-~tests werse

computed using a formula for correlated observations (1,

pp. 135-137). The results of the t~tests appear in Table XI.

TABLE XI

L~TEST RESULTS EETWEEN RATING PERTIODS FOR
NONPOSSESSIVE WARMTH RATINGS

Group Comparison t p
Relationship-Oriented First va Second 0.10 NS
Relationship-Oriented First vs Third 1,02 NS
Relationship-Oriented Second vs Third 0. 74 NS
Didactic~Intellectual First vs Sescond 3.16 .01
Didactic-Intellectual First vs Third 2.92 .01
Didactic-Intellectusal Second vs Third 0.00 NS

As noted previously, (Table VII) ths mesns for the didactic-
intellectusal group increassad from 2.95 at the first rating
period to 3.30 at the second rating periocd. The mean
remalned 3,30 at the third rating psriod. Table X1 indicates

that two t-tests were significsnt at the .01l lewvel,
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These significant {-tesis for the c¢idsectiz-intellectusal
group wers for the first verzus sscond and flrst versus
third rating periods, This indicates that the subjects
shifted from the upper portion of stage two, "the therapist
responds mechanically to the client, indicating little
poesitive regard and hence little nonpossessive warmth. ., "
(4, p. 62) to the lower portion of stags three, "the
therapist indicated a positive caring for the patient or
client, but it is a semiposssessive caring in the sense that
he communicates to the client that his behavior matters to
him" (4, p. 63) as a regult of seven and cne-half weseks of
didectic-intellectual training. The additional seven and
one-half weeks of relationship~oriented training maintained
this status but did not improve it.

Table XII contains the summary of the analysis of.

variance for the genuineness ratings.

TARBLE A1I

SUMMARY OF ANALYSTIS OF VARIANCE FOR
GEELUINENESS RATINGS

Source of Variation darf M3 B B
Bstween Subjects 63 P P .o
As Group 1 0.42 0.53 NS
Subjects Within Groups 62 0.79 ceos -
Within Subjects 128 cren oo "
B: Time 2 Q. 5¢ 2.63 N3
A x B b 2,39 0.59 NS

B x Subjects Within
Groups 124 G, 32 Poeeas os
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This analysis reveals no significant wmein effects and no
significant interaction effect. This indicates that there
were no significant differsnces on genuineness ratings
between the group which receivel didactic-intellectual
training and the group which received relstionship-orientsd
training and there were no significant differences over the
three rating periods. 1In addition, there was no significaﬁt
interaction between treatment groups and rating pseriods.
The Relationship Between the Results
and the Hypotheses

The results of this study reveal that the null
hypothesis was supported for hypotheses la and 1lc. There
were no significant changes as a result of relationship-
oriented training; extended relationship-oriented training;
didactic-intellectual training; or mixed didactic-intsel-
lectual, relationship-orisnted training upon sccurate
empathy and genuineness ratings. The null hypothesis was
supported for a porticn of hypothesis 1lb. There were no
significant changes &s a result of relationship-oriented,
extended relationship-orisented, or wmixed didactic-intel-
lectual, relationship-oriented training. One portion of
hypothesis 1b failed to support ths null hypothesis; theare
was & significant change for didectic-~intellectual training
on the nonpossessive warmth ratings.

The null hypothesis was supported for hypotheses 2c,

2g, 2h, 21, 2j, 2k, and 21, Thers wzs no significant change
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as a result of the several itraeatmenti procedures upon the

following scales of the Personsl Orientation Inventory:

Self-Actualizing, Belf«hsgard, Nature of Man, Synergy,
Acceptance of Aggression, and Capacity for Intimate Contact.
One porticn of each of the following hypotheses failed
to be supported by the null hypothesesz: 22, 2b, 24, 2e, énd
2f. There was & significant change as 2 result of relation-
ship oriented training upon the Time Competent, Inner-
Directed, Existentiality end Feeling Reactivity scales

of the Personal Orientation Inventory. There was also a

significant change as & result of sextended relationship-
oriented training upon the Self-Acceptance scale of the

Personal Orientation Inventory. In addition, there was a

significant change &s a result of didactic training upon the

Spontaneity scale of the Personal Orientation Inventory.

Discussion

On the rating scales, the relationship-oriented group
showed no significant changes on any of the three variables.
{Accurate empathy, nonpossessive warmth, or genuineness,)
The didactic-intellectual group increased significantly from
ths first rating period to the second on nonpossessive
warmth ratings but not on accurate empathy or genuineness
ratings.

In reference to accurate empathy, the counselor traines

must have an understanding of the dynamics of human behavior



and humsn interaction in ordey %Yo oroducse increasingly
higher ratings. Truax and Carkhof indicate that ", . .
didactic training seems to bs of considerable valus in
training therapists to osrceive and communicate accurate
empathic understanding. . ." (4, p. 293). It is therefore
understandable that accurate empathy ratings did not impfove
for the group which received only relationship-~oriented
training. It is rather surprising that the didactic-
intellectual group d4id not improve. It is possible that
seven and one~half weeks of didactic-intellectual training
is not sufficient to develop these characteristics., Seven
and one-half weeks of added relationship-oriented training
doss not appear to be effective in bringing about significant
changes for the relationship-oriented or the didactic~
intellectual groups.

The nonpcessessive warmth ratings for the didsasctic-
intellectual group showed significant increasss from the
first to the second rating periods. This is not surprising
since nonpossessive warmth is characterized by an absence of
advice giving, approving, and disapproving. These behaviors
can be learned through didactic-intellectual training.

Truax and Carkhuff assert that ". . . warmth anq respect

for the client was based upon the cognitive learning from
practice in the use of the research scales {nonpossessive
warmth scales) and theoretic writings" (4, p. 319). It

would appsar that seven and one-halfl weeks of didactic-intel-

lectual training is sufficient to bring about changes in
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coungseling behavicr associated with Doupossessive warmbh,.
An additional seven and cne-hall waeks of relationship-
oriented training was not effective in further increasing
these bshaviors.

If indeed, it is necessary to have a didactic back-
ground in order to get increases in nonpossessive warmth.
ratings, then it is not surprising that the relationship-
oriented trainees did not show a significant incrsase,
Genuinenegss ratings for both of the groups showed no signi-
ficant increase. A possible explanation for this is that
students are learning new roles with which they are not
comfortable, The mean ratings indicats that the subjects
wore behaving at the stage thres level, "The therapist is
implicitly either defensive or professional. . ." (L, p. 70).
The essentisl point is that many of the subjects ware most
likely trying new rcles in whiech they were not entirely
comfortable, and hence, not genuine, With experience, it
is likely that a particular counseling approach will bscome
more "natural™ to the counselor trainee as he fesls mare
accustomed and comfortabls and is no longer assuming an
artificial role, At this point, ihe ratings of genuineness
as used In this study would possibly increase. The rifteen-
week practicum saspparently did not provide enough time for
this to cccur,

The personality varisbles which changed for the

relationship-oriented group were Tims Ccwpelbence, Innar



ing Besctiviny, and Self-
Acceptance, 'Thesa factors al
direction. The Self~Acceptance scals increased betwesn

the first and third administrations. The other four scales
increased between the first and second administrations.

The personality variable which changed fcr the didactic~
intellectual group was Spontaneity. The change occurred
between the first and second inventory administrations. In
addition, a comparison between the relationship-~oriented
and didactic-~intellsctual groups showed a significantly
high mean of the Spontaneity variable for the didactic-
intsellectual group.

Generally, the increases for the relationship-oriented

group would characterize them as more "

present oriented
(time competent}," "independent and self-supportive (inner-
directed}," "flexible in the application of values {(ex-
istentiality)," "sensitive to their own feelings {(fesling
reactivity," and more "acceptance of self (sslf-ac-

ceptance),"

after receiving practicum training. These
variables all relate to personal factors indicating an
increase in selfl swareness, However, this increased self
awareness had no appsrent sffsct on the person‘g ability to
interact with his client. Tha suggestion is that relation-
ship-oriented training helps one undsrstand himself but does

not help one understand others., Incrsased self awareness

may be a worthy goul for counszlor sducation,
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Another sugpgestion 1s that these selfl awvareness
incresses might manifsst themselves ia cverti counseling
hehavior at a later date,

The increase in Spentaneity ("freely expresses feeling
behaviorally") (3, p. 10} for the didsctic-intellectual
group was accompanied by the increase in nonpossessive
warmth ratings. These changes cccurred during the first
seven and one-half weeks of training. Perhaps didactic-
intellectual training is easier to ad just to because of its
similarity to other graduate classes. Once the student
is comfortable in the didactic practicum setting, he becomes
more spontaneous. The incressed spontansity may also

contribute to the increased nonpossessive warmth ratings.

Sumnmary
The rssults cof this study indicate that those subjects
who received seven and one-half weeks of didactic~-intel-
lectual training showed significently higher nonpossessive
warmth ratings, and significantly higher scores on the

Spontaneity scale of the Personal Orientation Inventory.

Those subjects who received seven and one-half weeks of
relationship~oriented training showed significantly higher
scores on the Time Competent, Inner-Dicected, Existentiality

and Feeling Reactivity scales of the Fersonal Orientation

Inventory. Those subjects who recsived extended relation-
ship-oriented training showszd an incrssss on the Selfl-

Acceptance scals of the Personsl

Inventory.
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In addition, this study indicates that relationship-ori-
onted training end extendsd relationship-oriented training
regulted in c¢ertaln pserscnality changes which apparently
did not manifest themaslves in ovaert counseling behavior,
Didactic-intellectual training appears effective in in-
fluencing some aspects of counseling behavior and some
personality variables, Didactic-intellectual training
followed by relationship-criented training did not sesm to
be any more effective than didactic-intellectual training

alona,
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CHAAPTER V

SUMMARY, FINDINGS, CONCLUSIONS,
AND ReECOMMENDATIONS
Summary

The problem of this study was to determine the effect
of a relationship-oriented practicum as compared to a
mixed didsctic~-intellectual, relationship-oriented practicum
upon counseling behavior and personslity. The purposes of
this study were 1) to determine the extent and type of
behavioral and personality changes which occur as & result
of relationship-oriented and didactic training and 2) to
analyze the implications of these changes for possible use
by the Kansas State Teachsra College Department of Counsslor
Education and other institutions engaged in Counssalow
Education, To carry out the purposes of this study fiftesa
hypotheses were formulated,

The related literature was subdivided into three
sections 1) studies which indicate that success in
counseling is related to the counselur's degree of accurate
empathy, nonpossessive warmth, and genuineness; 2) studies
in which group procedures, such as: zensitivity training,

(1

encountser group training, and T group sxperiences wers used
as an adjunct to didactic training; 3) studies which support

the use of the Pergonsl Orientation Inventory in counselor

education ressearch.,

ey
f{...
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The subjects used in this study were beginning
counssling students who were enrolled in Education 621,
Supervised Practice in Counseling I during the 1972-73
gchool year at Kansas State Teachers College, Emporia,
Kansas., Six sections of this course were studisd, thres
during the fall semester and three during the spring
semester. Two fall-semester sections and one spring-
semester section were given didactic~intellectual training
for seven and one-half weeks and relationship-oriented
training for seven and one-half weeks. One fall-semester
section and two spring-semester sections received
relationship-oriented training for the full fifteen-week
semester,

The students in all sections were gilven the Personal

Orientation Inventory at the beginning of the semsster, at

seven and one-half weeks, and at the end of the semester.

In addition, the subjects in all sections wade sudiotape
recordings of counseling interviews at the beginning, at
seven and one-half weeks, and at the end ﬁf the semester,
The counseiing interviews were at least thirty wminutes in
length. These taped interviews wera evaluated by two raters
using Truax and Carkhuff's rating scales, (See Appendix A.)

There were sixty-four subjects involved in the study.

Findings
The findings of this study are nct assumed to be valid

for population groups other than thozs herein repressnted,
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Thoso asubjects who rsceived seven and one-half weaks
of didactic-intellectual tralning showed significently
higher nonpossessive warmth ratings, and significantly
higher scores on the Spontaneity scale of the Personal

Orientation Inventory., Seven and one~halfl weeks of ad-

ditional velationghip-orieated tralning did not produce
significantly highser accurate empathy, nonpossessive warmth,
or genuineness ratings or significantly higher scores on

the Perscnal Orientatlion Inventory.

Those subjects who received relaticnship-oriented
training showed significantly higher scores on the Time
Competent, Inner-Dirscted, Existentiality and Feeling

Reactivity scales of the Personal Orientation Inventory st

the end of the first seven and one-half weeks of training.
In addition, significantly higher scores wsre found on.the
Self-Accepltance scale between the first and third adminis-

trations of the Personal Orientation Inventory. There were

no significant changes on ratings of accurate empathy, non-
possessive warmth, and genuineness during the first seven
and one-nalf woeks of training., The additional seven and
one-half weseks of relationship-oriented training did not
produce any significant changes on ratings or inventory

scales,



An analysls of the findings prasulted in the following
conclusions:

1. Seven and one-half weeks of didactic-intellectusal
training is not suificient to develop increased empathic
behavior.

2. Adding seven and one-half weeks of relationship-
oriented training to didactic-intsllectual training is not
effective in developing increased smpathic behavior.

3. Neither seven and one-haif wseks of relationship-
oriented training nor scven and one-half weeks of extended
relationship-oriented training is effective in developing
increased empathic behavior.

L. Seven and one-half weeks of didactic-intellectusal
training is effective in developing increased nonpossessiv
warmth behavior,

5. Adding ssven and one-half weeks of relationship-
oriented training to seven and one-half wesks of didactic-
intellectual training is no mors effective in developing
increased nonpossessive warmth behavior than didactic-
intellectual training alone,.

6. Neither seven and one-half weeks of re}ationship~
oriented training nor seven and ons-halfl weeks of extended
relationship-oriented training is effective in developing
increased nonpossessive warmth behavior.

7. None of the trailning methods used in this study a

effective in improving genuinsness behavior,

75

8

re
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8. Saven and cne-nalfl wesks of relationship-oriented
training is effective in improving the feollowing personelity
characteristics: time compeience, independence, flexibility
in the applicaticn of wvalues, and sensitivity to onefs own
needs,

9. Fifteen weeks of relationship-oriented training
is an effective means of improving self-acceptancs.

10. Seven and one-hzlf weexs of didactic-intellectual
training is effective in improving Spontaneity in the
expression of one's feelings.

11. Neithsr relationship-oriented nor didactic-
intellectual training is effective in improving the other

personality variables measured in this study.

Recommendations

The conclusions derived from this study should be
regarded as tentative.

Since relationship-oriented training, in and of itself,
seems Lo be of limited value in changing overt counseling
behavior, i1t is recommended that future studies place more
emphasis on didactic~intellectusl training. However, if
the goal of beginning counseling practicums is increased
self~awareness, then additional studies using rélationship-
oriented training would be recommended.

A recommendation for follow-up exploration, to see ir

increased personalilty variables would emsrgs in overt
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counseling behavior, would sgsem appropriate fer futura
regsesrch. Further study using loager pericds of didactice
training, to find out il there is an optiminal period of
time in which changes occur, woeuld be another recommeniation

for future ressarch.



APPEXDIX A

Scale for Accurate Empathy:

Stage 1l: Therapist seems complsately unaware of even the
most conspicuous of the clientts feelings; his res-
ponses are not appropriate to the mood and content of
the client's statements. There is no determinable
quality of empathy, and hence no accuracy whatsoever,
The therapist may be bored and disinterested or '
actively offering advice, but he is not communicating
an awareness of the client’s current feelings.

Stage 2: Therapist shows an almost negligible degrsae of
accuracy in his responses, and that only toward the
client's most obvious feelings. Any emotions which ars
not clearly defined he tends to ignore altogether. He
may be correctly sensitive to obvious feslings and yet
misunderstand much of what the client is really trying
to say. By his responss he may bdlock off or may mis-
direct the patient, Stage 2 is distinguishable from
Stage 3 in that the therapist ignores feelings rather
than displaying an inability to undsrstand them.

Stage 3: Therapist often responds accurately to client's
more exposed feelings. He also displays concern for the
deeper, more hidden feelings, which he seems to sense
must ve present, though he does not understand their
nature or sense their msaning to the patient.

Stage Lyt Therapist usually responds asccurately to the
client's more obvious feslings and occasionally re-
cognires soms that ars less apparent. In the process
of this tentative probing, however, he wmay misinterpret
some present feelings and anticipate some which are
not current, Sensitivity and awareness do exist in
the therapist, but he i1s not entirely "with" the patisnt
in the current situvation or experience. ‘The desire and
effort to understand are both present, but his accuracy
is low. This stage is distinguishable from Stage 3
in that the therapist doss occasionally recognize less
apparent feelings. Iis may 2lso seem bto have a theory
about the patient and may evsn know how or why the
patisnt feels a particular way, but he is definitely
not "with" the patient. In short, the therapist may
be diagnostically saccurate, but not empathically
acecurate in his sensitivity to the patient's current
fealings.,

?8
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Stage 5: Therapist accurasbely responds to all of ths
client's more readily discernable feelings. He also
shows awareness of meny lsss 2vidant feslings and
experiences, hut he tends to Do z2omewhat inaccurate
in his understanding of thess. However, when he does
not understand complietnaly, this lack of complete
understanding is communicated without an anticipatory
or jarring nots. His misuunderstandings are not dis-
ruptive by their tentative nature. Sometimes in
Stage 5 the therapist simply comaunicates his awareness
of the problem of undsrstanding another persocon's inner
world. This stage is the midpoint of the continuum
of accurate empathy.

Stage 6: Therapist recognizses mecst of the client's present
feslings, including those which are not readily
apparent. Although he understands their content, he
sometimes tends to misjudge the intensity of these
veiled feelings, so that his responses are not always
accurately suited to the exact mocd of the client.

The therapist does desl directly with feelings the
patient is currently experiencing although he may

mis judge the intensity of thoese less apparent. Al-
though sensing the feelings, he often is unable to
communicate meaning to them. In contrast to Stage 7,
the therapist's statements cecntain an almost static
gquality in the sense that he handles those feelings
thet the patient offers but does not bring new elements
to life, He is "with"” the client but doesn't encourage
exploration., His manner of communicating his under-
standing is such that he makes of it a finished thing.

Stage 7: Therapist responds accurately to most of the
client's present feelings and shows awareness of the
precise intensity of most of ths underlying cmoticns.
However, his responsss move only slightly beyond the
client's own awareness, so that feelings may be pre-
sented which neither the client nor therapist recognizs.
The therapist initiates moves toward more emotionally
laden material, and may communicate simply that he and
the patient are moving towards more smotionally signif-
icant materisl, Stage 7 is distinguishable from Stage
6 in that often the therapist's rosponse is a kind of
precise pointing of the fingsr toward emotionally
significant material,

Stage 8: Therapist accurately interprets all the client's
prasent, acknowledizsd feelings, Ile also uncovers the
most deeply shrouded of the client's feelings, voicing
meanings in the client's experiences of which the
client is scarcely sware. Since the therapist must



80

necessarily utilize a mathad of trail and error in the
new uncharted areas, there are minor flaws in the
accuracy of hies urdsrstonding, bui these inaccuracles
are held tentatively. With scasitivity and accuracy

ha moves into feelinzs and experiences that the client
hes only hinted at. Ths therapist offers specific
sxplanations or additions tc the patientts understanding
sc thnat underlying emotions are both pointed out and
gpecifically talked about., The content that comes to
1ife may be new but it is not alien,

Although the therapist in Stage 8 mskes mistakss,
these mistakes are not Jarring, because they are
covered by the tentative charscter of the response,
Also, this therapist is sensitive to his mistakes and
quickly changes his response in midstream, indicating
that he has recognized what is being talked about and
wnat the patient is seeking in his own explorations.
The therapist reflects a togetherness with the patient
in a tentative trial and error exploration. His voice
tone reflects the sericusness and depth of his empathic
grasp.

Stage 9: The therapist in this stage unerringly respeonds to
the client's full range of feelings in their exact
intensity, Without hesitation he recognizes each
emotional nuance and communicates sn understanding of
every deepest feeling. He is completely attuned to
the client's shifting emotional content; he senses each
of the client's feelings and reflects them in his words
and voice, With sensitive accuracy, he expands the
client's hints into a full-scale (though tentativs)
elaboration of feeling or experience, He shows pre-
cision both in understanding and in communication of
this understanding, end expresses and experiences them
without hesitancy.



Scale for Woenpesgassive Warmihs

Stage 1: The therapist iz acuively offaring advice or
giving clear negative rogard, Fe may be telling the
patient wnat would ve "wpest :ror him,™ or in other
ways actively approving or disspproving of his be-
havior, The therapist's actions make himself the
focus of evaluation; he sees himself as responsible
for the patient,

Stege 2: The therapist responds mechanically to the client,
indicating little positive regard and hence little
nonpossessive warmth. He may ignore the patient or
his feelings or display a lack of concern or interest.,
The therapist ignores client at times when a non-
possessively warm response would be expected; he
shows a complete passivity that communicates almost
unconditionally lack of regard.

Stage 3: The therapist indicates @ positive caring for the
patient or client, but it is a semipossessive caring in
the sense that he communicates to the client that his
behavior matters to him., That is, the therapist
communicates such things as "It is not all right if you
act immorally," "I want you to get along at work," or
"It's important to me that you get along with the ward
staff.” The therapist sees himself as responsible for
the client.

Stage l: The therapist clearly communicates a very deép
interest and concern for the welfare of the patient,
showing a nonevaluative and unconditional warwmth in
almost all eress of his functioning. Although there
remeins some conditicnality in the more personal and
private areas, the patient is given freedom to be him-
self and to be liked as himsolf, There is 1little evalu-
ation of thoughts and bshaviers. In deeply psrsonal
areas, however, the therapist msy be conditional and
communicate the idea that ths client may act in any
way wished--except that it 1s important to the
therapist that he may be more mature or not regress in
therapy or accept and like the therapist. In all other
areas, however, nonpossessive warmth is communicated,
The therapist sees himself as responsiblo to the client.

Stage 5: At stage 5 the therapist communicates warmbth with-
out restriction, Thers is a deep respect for the
patient’s worth as a person and his rights as a fres
individual, At this level the patient is free to be
himself even if this means that he is regressing, being
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defengive, or even dislikivg or rejocting the thera-
pist himself. At this s3tage the theraplist carass
deeply for the patient &2 =2 perzon, but it does not
metter tc him how lhe catient clhicogses Lo behave. lHe
genuinely cares for snd deeply prizes the patisnt for
his human potentials, apart from svaeluation of his
behavior or his thoughts. He i1a willing to share
equally the patient's joys and aspirations or de-
pressions and failurses. The only channeling by the
therapist may be the demand that the patient
communicate personally relevant material,
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Scales for Genuineness:

Stage 1: The therapist is clearly defensive in the inter-
gction, and there is explicit svidence of & very con-
siderable discrepancy between what he says and what he
experiences. There may ve striking contradictions in
the therapist's statements. The centent of his verbal-
ization may contradict the voice qualities or nonverbal
cues (i.e., the upset therapist stating in s strange
voice that he is "not bothered at all" by the patient’s
anger ).

Stage 2: The therapist responds appropriastely but in a
professional rsther than a person2l manner, giving the
impression that his responses are said because they
sound good frcm a distance but do not express what ha
really feels or means, There is a somewhat contrived
or rehearsed quality or air of professionalism present.

Stage 3: The therapist is implicitly eithser defensive or
professional, although there is no explicit evidence,

Stage Lt There is neither implicit or explizit evidencs of
defensiveness or the presence of a facade, The
therapist shows no self-incongruence.

Stage 5: The therapist is freely and deeply himself in the
relationship. He is open to experiences and feelings
of all types--both pleasant and hurtfull--without
traces of defensiveness or retreat into professionalism,
Although there may be contradictory feelings, these are
accepted or recognized. The therapist is clearly being
himself in all of his responses, whether they are
personally meaningful or trite, at Stage 5 the
therapist need not express personal feelings, but
whether he is giving advice, reflecting, interpreting,
or sharing experiences, it is clesr that he is being
very much himself, so thet his verbalizations match
his inner experiences.



APPENDIX B

Scales for Rating Accurate Zmpathy, Nonpossessive
Warmth, and Genuinsness

Sub ject Tape

ACCURATE LEMPATHY:

= 2 3 L 5
GENUINENESS:

! l L r |
i 2 3 b 5

8
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