RELATIQONSHIP OF THE SELF-CONCEPT CF FIFTH-GRADE
NEGRO STUDENTS WITH THEIR KNOWLEDGE
OF NEGRO LEADERS AND EVENTS

APPROVED:

Graduate Comulttee:

803, it

Ma jor FProfessor

s Co A0l

Committee Mewmber

Z’; zf ;fou Ao A

Committee Mem%ﬁ;yy/

/M%%(, 9 A AT A

Dean of School of Educétiof

Tt b B TrnLoves/

Deen of the Graduate School



RELATIONSHIP OF THE SELF-CONCEFT OF FIFTH-GRADE
NEGRO STUDENTS WITH THEIR KNCOWIEDGE

OF NEGRO LEADERS AND EVENTS

DISSERTATION

Presented to the Graduate Council of North Texas State
University in Pertisl Fulfillment of the

Reguirements

For the Degree of

DOCTCOR OF EDUCATICN

By
Haroid W. Lang, A.B., M.Hd., M,3.
Bl Il
Denton, Texas

August, 1970



TABLE OF CONTENTS

' Page

IJIST OF TABI—‘ES « * . . . . ? 3 ] T ) . . . . e . . . I » v
Chapter

I. INTRODUCTION v v v v 4 v o o« o v s s s « « o 1

Staztement of the Problem
Purposes of the Study
Hypotheses

Definitions of Terus
Limitations of the Study
Basic Assumptlions
Summary

II. REVIEW OF RELATED LITERATURE . . . . . . . . . 10

Historical and Philosophical Background
tudy of 8Belf

Definitions ané¢ Functions of Self

The Self-Concept in the School Setting

Self-Concept in Teaching snd Learning

The Importence of the Self-Concept and
Reading

Studies Related to Self-Concept and
Reading

The Status of the Self-Concept and the
Negro

Studles Related to the Self-Concept and
the Negro

otudles Suggestive for Improving the
Negro Self-Concept

Importance of Knowledgze of Negro Leaders
and Events

Successful Programs and Research Studiles
Related to Knowledge of Negro
Leaders and Eventy

Suireary

iti



Page
Chapter

III. METHODS AND PROCEDURES v v v + v v » + o o « « o o

Description of Subjects
Instruments

Procedures for Collecting Dats
Procedures for Treating Dats
Summary

IV, PRESENTATION AND ANALYSIS OF DATA . . . « . . . 59

Hypothesis I
Hypothesis I1
Hypothesis IIIX
Hypothesis v
Hypothesis v
Hypothcsils VI
Hypothesis VII
Hypothesis VIII
Hypothesls X

V. OUMMARY, COWCLUSIONS, AND RECOMMENDATIONS . . . 86
Summary
Conclusions
Recommendations

APPEM}IX . » . . . . » . LY » o . . . . . e« a . . . . . . 95

BIBLI O(}RA PI—IY - . . . . » » . . . L} . . » . - . . » . . . . 102!

iv



LIST OF TARLES
Table Page

I. Correlation Data on the Self-~Concept and
Knowledge of Negro leaders and Events
for all Subjects Used in Study . . +» + . . . . . 60

II, Correlation Date on the Self-Concept and
Reading Achievement for all Subjects
Used in Study * L] * . - . L4 L] L] L] L] L] L] L4 - . . 62

ITI. Correlation Data on the Knowledge of Negro
Lezders and Events end Reading
Achievenent for all Subjects Used in
SEUAY v 2+ o o v v o o o e s e e e e s e e .. 63

IV, Correlation Data on the Self-Concept and
Knovledge of Negro Leaders and Events
for Upper, Middle, end Low Income
Level SUDJECES v v v ¢ ¢ o 4 4 4 e e e e e .. . 65

V. Correlation Data on the Knowledge of Negro
Leaders and Events and Readlng
Achievement for Upper, Middle, and Low
Income Level Subjects .+ « o v o v » v o + . . . 68

VI, Correlation Data on the Self-Concept and
Reading Achievement for Upper, Middle,
and Low Income Level Subjects . . . . . . . . . TL

VII. Analysls of Variance Data on Reeding
Achievement for High Self-Concept
Sub jects from Upper, Middle, and

Low Income Levels & o v o o o o o o o o« o . 73
VIII, Analysis of Veriznce Date on Knowledge of

Negro Ieaders snd Events for Hign Self-

Concept SubjJects from Upper, Middle, and

Low Income Levels . . « . . . . . TH



Table

IX.

XI.

XII,

XIIT.

Analysis of Variance Data on Knowledge of
Negro Leaders and Events for Low Self-
Concept Subjects from Upper, Middle, and
Low Income Levels . . + . o « ¢« + + + o &

Analysis of Variance Deta on Reading
Achievement for Low Self-Concept
Subjects from Upper, Middle, and Low
Income Levels . o o & v v 4 v v 4 e

Analysis of Variance Data on Reading
Achlevement for Upper, Middle, and
Low Income Ievel Subjects . . . . .

Analysis of Variance Desta on Self-
Concept for Upper, Middle, and Low
Income Level Subjects + v v v v v o o 4

Analysis of Varience Datzs on Knowledge
of Negro Leaders and Events for
Upper, Middle, and Low Income Level
Subjects . . . . . .. . .

. . - - -

vi

Page -

75

76

78

79

81



CRAPTER 1
INTRODUCTION

A psychologicel construclt thet seems to be directly re-
lated to personal sdjustment is the concept which one has of
himself (8, p. 5). The premise that an individuglfs seclf
emerges from intersction with his scclety andé thet all he is or
ever will be depends upon this interaction has significance for
all children and s speciel significance for children in cul-~
turally deprive environments (5).

The low self-concept of many Negro students 1ls a problem
for educators, as peinted out by Austbel end Ausubel (1},
Reissman (7), Pettigrew (6}, Grambs (3), and Kvareceus (5).
This low self-concept 1s self-defeating educationelly. What-
ever the status of the Negro studentis self-concept, a positive
effort can be made by identifying posltive practices that have
tendencles to upgrade thls construct.

All self-concepts are significant in understending indi-
viduels. Butthose that are of grester concern to us as educa~-
tors and citizens are the negative ones., The child with a

negetive view of self is a child who will not be sble to profit



sdequately from school, Once e child is convinced that he
cennot learn in school, the task of educators becomes difficult.
He may well make trouble for his classmates, his teachers, and
himself, A negative self~concept way be just as crippling and
just as hard to overcome as a physical handicap. In fact,
& negative self-concept may be even more crippling because 1t
is often hidden frowm the view of the nalve or untrained ob-
server,

In view of this significance of self-concept and the
rising interest in snd empheasis upon the Negro in American
culture, this study seeks to add to knowledge of factors

related to self-concept.

Statement of the Problem
The problem of this study vas the relationship of the
self-concept of fifth-grade Negro students with thelr know-
ledge of Negro leaders and evenits. Sub-problews of this study
were (1) the relstionship between the self-concept of fifth-
grade students and their reading achlevement and (2) the
relationship of their kuowledge of Wegro leaders and events

and their resding achilevement.

Purposes of the Study

The purposes of this study vere to deteruine (1) the



relationship of the self-concept as measured by the Plers-

Harris Children's Self-Ceoncept Scele and the knowledge of

Negro leaders and events as measured by a gpeclally devised

Knowledge of Negro Leeders and Events Test, (2) the relation-

ship of the self-concept as measured by Plers-Harrls Childrents

‘i-

Self-Concept Scale with reading achievement in aress of vocabu-

lary anéd comprehension as measured by the Comprchensive Tests

of Basic Skills, Level II, {(3) the relationship between the

knovledge of Negro leacders and events and reading achlevement
in sreas of vocabulary and.comprehension, and {4) the impli-
cations of thece relationships for their effects on students,
teachers, administrators, and others who are interested in the

optimum adjustment of students,

Hypotheses

1, There will be a significant positive correlation between
the self-concept of fifth-grade subjects and thelr know-
ledge of Negro leaders and events.

2. There vill be a significant vpositive correlation between
the self-concept of fifth-grade subjecis and their resding
achievenrent.

3. There will be a significant positive ccrrelation between
fifth-grade subjects?! reading schievemsnt and their know-

ledge of Negro leaders and events.



7.

There will be e significant positive correlation between
fifth-grade upper, middle and lov income level sub jects!?
self-concept and these subjects® knowledge of Negro leaders
and events,

There will be a significant positive correlation between
fifth-grade upper, middle, end low income level sub jects?
knowledge of Negro leaders and events and these subjects!?
reading achievement.

There will be a significant positive correlation betveen
fifth-grade upper, middle, and low incowe level subjects?
self-concept and these subjects! reading achilevement.
There will be no significant difference between the mean
scores of high self-concept fifth-grade upper, middle, and
low income level subjects In the following variables:

a. Knowledge of Negro leaders and events

b. Reeding achlevement

There will be no significant difference between the mean
scores of low self-concept fifth-grade upper, middle, and
low income level subjects in the fellowing variables:

a. Knowledge of Negro leaders and events

b. Reading achlevement

There will be no significant difference beiween the wmean

scores of fifth-grade upper, mniddle, and lov income level



subjects in the following variables:
a. Reading achleveument
b. BSelf-concept

c. Knowledge of Negro leaders and events

Definitions of Terms

For the purpose of this study the following definitions
of terms were used:

1. Self-concept--the process of identity development
and maintenance which occupies human life (5, p. 2). This
term 1s used synonymously with self-~estecem, self-image, self-
regard and self-perception.

2. Knowledge of the Negro~-the famillarity of students
vith famous Negroes and some important events in Negro life
included in the instrument developed for this study.

3. Reading achievement--the students! achievement in
vocabulary and comprehension as indiceted by results on the

Comprehensive Basic Skills Tests, Ievel IT.

4, High self-concept students--those students who scored
in the upper guartile on the self-concept instrument,

5. Low self-concept students~-those students who scored
In the lowest quartile on the self-concept instrument.

6. Lov income level--tamples seleclted from a2 school in



an area with a median incomé level of $3,000 or below,

7. Middle income level--szmples selected from & school
in an area with a median income Trom $4,000 to $5,000.

8, Upper income level--samples selected from a stchool in

an erea with a median income level from $7,000 to $10,000,

Limitations of the Study

This study vas limited to certain fifth-grade students in
three elementary schools of a large city school district. It
wvas confined to fifth-grade boys and girls in three predomi-
‘nantly Negro elementary schools of different income levels,

The knowledge of the Negro was limited to the dlmensions
of the devised instrument for this study. The criteria for
content ewmphasis vere based on the books currently used by these
fifth—grade students. |

The self-concept of each subject reported in this study
was the concept of that particular individual at the moment
that he weas tested. However, it was assumed that the errorg
of mezsurement of the self vary in both directions rather than

being constant and may, therefore, be cancelled.

Basic Assunpbions
The basis assumptions for this study were as follows:
1. The f£ifth grade 1s 2 crucial period of adjustment

for pupils.



2. Xnowledge of the Negro end reading achievement are
not the panacez for the correction of low self-concept but
indicators that may serve 28 conirlibuting forces for im-
provement,

3. Success In reading and identificatlion with successful
images sre gignificaat factors in self-concept development.

4, Maturation influences one's concept of self, one's
perception of others?t self-concept, and the direction and
change 1n the self-concept.

5. The self-concept which the chlld develops 1 & result
of what the chilld is told to do and of his treatment by others.
6. It was assumed that the instruments ewployed for
estimating self-concept, knowledge oi Negro leaders and events,
and reading achievement 1n the areas of vocabulary and cow-

prehension were sufficiently valid for use in this study.

7. It was assumed that the selected fifth-grade pupils
from the variﬁus economic levels were representative of fifth-

grade Negro students In this particular city In Texas.

Sunmmary
The self-concept is & psychologlcal construct that seecus
to be directly related to personal adjustment as related to
favoravleness of self. The low self-concept is a problem for

educators.



The problem of thig study was the relationship of the
self-concept of fifth grade Negro students with their know-
ledge of Negro leaders and events, OSub-problems of this study
were (1) the relationshilp between the self-concept of fifth-
grode students and their reading achievement and {2) the
relationship of their knowledge of Negro leaders and events
and their reading echievement.

The hypotheses for this study were to determine the
correlation between the self-concept and knowledge of Negro
leaders and events and between the self-concept and reading
achievement., Relationships of significant differences betveen
means were also found between these veriables and groups from
upper, middle, and lov income levels.

This study was limited to selected fifth-grade students
from upper, middle, and low income levels, It was assumed
that the self-concept was low and that where there was a high
self-~concept, it correlated significantly with reading

achlevemeat and knovledge of Negro leaders and events.
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CHAPTER II
REVIEW OF RELATED LITERATURE

The review of related literature is presented under
eleven headings: (1) Historical and Philosophicel Background
Study of the Self, (2) Definitions and Functions of Self, (3)
The Self-Concept in the School Setting, (%) Self-Concept in
Teaching and Learning, (5) The Importence of the Self-Concept
and Reading, (6) Studies Related to Self-Concept and Reading,
(7) The Status of the Self-Concept and the Negro, (8) Studies
Related to the Self-Concept and the Negro, (9) Studies Sug-
gestive for Improving the Negro Self-Concept, (10) Importance
of Knowledge of Negro Leaders and Events, and (11) Successful
Progrems and Research Studies Related to Knowledge of Negro

ILeaders and Events,

Historical and Philosophical Background
Study of Self
Hemachek (18, o. V) in tracing the historical study of
the self stated that es a theoretical construct, the self has

ebbed and flowed with the currents of philosophieczl pondering

10
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since the seventeenth century when Descartes flrst discussed
the "cognito"” or self as a thinking substance., With Descartes
pointing the way, the self was subjected to the vigorous philo-
sophical examinations of such thinkers as Leibnitgz, Locke,
Huwe, aﬁd Berkeley. As psychology evolved from phllosophy as
a separate entity, the self as a related construct moved slong
with it. At the turn of the twentieth century, the self
occupied & prominent place in psychological writings. However,
a3 the tides of behaviorism swept the shores of psychological
thinking during the first forty years of the twenticth century,
the self all but disappeared as a theoretlcal construct of any
stature, It hes been only recently that the self has emerged
anevw and has been revitalized in psychological and educational
thought. Indeed, it would nol be incorrect to observe that as
‘2 psychological construct of legitimate standing, the self is
enjoying a belated interest.

Today, one cannot pick up a textbook in psychology,
psychiatry, mental health, counseling, or child development
vhich does not deal at least in pert vith the ldee of the self
eand the impllcations of this construct for uﬁderstanding and
predicting human behavior., To this list the role of the self
in education should be added.

Kerensky (84, PP, 17-18) asserted that "the modern
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theoretical framework for a concept of self is gccredited to
the works of G. H. Mead, & social psychologist and socilal
philosopher." Kerensky described Mead as follows:

George Mead, whose lectures were published in 1934
by former students and followers in the Mind and Soclety,
puts forth his symbolic Interactlonist theory. The
general hypothesis of this theory is that functional
limits of onet's ability to learn are determined by his
self conception of his abllity as acquired in Iinter-
action with "significant others." Mead viewed the self
as essentially a social structure, and the selfl rising
in social experience. After & self has arisen, in s
sense, it provided for 1itself in 1its soclal experience,
and so we can concelve of an ebsolute self, but it is
impossible to concelve of & self arising outside the
social experience.

Applied to the school situstion, Mead's postulation
regarding the self explains human behavior as an inter-
nalization of a person's concept of himself, By taking
the role of, or identifying with, "significant others"
(parents, teachers, peers) a pupil acquires a perception
of his own ability as & pupil in relation to the variocus
skills and tasks he 1s called upon to perform in the
school setting,

Definitions and Functlons of Self

Jersila (22, pp. 9-10) has surveyed and glven interpre-

tation of several definlitions of the self:

The self is a composite of thoughts and feelings
which constitute a personts awarensgs of his individual
existence, his conception of who and what he is. A
person?ts self is the *"sum total of 211 that he can call
his,." The self included, among other things, a systeu
of ldeas, attitudes, values, and commlitwments. The sgelf
is a person's total subjective environment., It is a
distinctive "center of experience and significance,”
The selfl constitutes a person's inner world as distin-
guished from the '"outer world™ consisting of all cthen
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people and things,

The self is "the Individusl as known to the indil-
vidual.” It 1is "that to wihich we refer when we say "I."
It is the "custodlan of awareness™; it Is the thing about
a person which has awareness and alertness, "which notices
what goes on, eand . . . notices vhat gees on in its own
field."

The self is reflexive--it 1s an object to itself

and 1t can be both subject and object. It is both a

knower and a thing that is known, a percelver and a

thing perceived. As & knover, the self is agble to take

e "panoramic view of the totsl personality."”

Jersild also saw the concept of the self providing a key
to the understanding of mental health. According to the Impli-
cations of the self-concept, the heelthy individual is true to
himself. He 1s developing the potentlal resources of his "real
self” and using them in a manner that is harmonious with a
total way of life.

Symonds (43, pp. 62-76) saw the self, like the ego, as
a concept which is not present at birth but begins to develoﬁ
gredually as perceptive powers develop. The self develops
88 we feel ourselves separate and distinct from others, but
the first differentlations are dim angd hazy. It is probably"
true that one leerns to recognize and distinguish others before
one learns to recognlze and distinguish the self, A child's
attltude toward himself will be realistic if others take &

reasoned and sensible attitude toward him, but his concepi of

himself will be distorted to the extent that others express
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unfair attitudes about him. Development of the self is
necessary before 1t is possible for a child to be competitive,
cooperative, sympathetic, or before he can set goals and levels
of aspirztion. Some self-development must tske place before
 such trends as race pre judice, political bias, or religious
affilistion can appear.

Synder (44, p. 3U4) offeredthe following postulates

relative to the self-concept theory:

1. The Individual's self-concept functions to direct
his behavior,

2. The self-concept emerges from the sociagl siltuations
in vhich the Individugl 1s & perticipant.

3. As the ingividual participates in situations with
varying soclal expectations his self-concept is
modifled.

a. The individual self-concept reflects the acltual
or perceived expectations of significant others
in the situation.

b. Without the support of the group's expectations
the self-concept is threatened, and will, with
high probability, be modified.

The Self-Concept in the School Setting
A crucial Inguiry facling educators is that of some stu-
dents being positively oriented toward scedemic pursulis while
others of ostensibly comparable ability and background are

negatively inclined. Differencez in academic wmotiveltion way

be attributed partisally to differences in self-concept. There
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1s a need of staggering magnitude for doing something in our
educational program to help children and youth acquire realis-
tic attitudes of self-azcceptance, A large proportion of the
young people now entering adulthood are burdened with anxiety,
hostility, defensive gttitudes toward themselves and others,
feelings of gullt, inferiority, or other forms of self-
disparagement end self-distrust. They struggle not only with
the real dangers end thwartings in our troubled vorld but with
unresolved chilldhood problems. They are beset with conflicts
arising from unrealistic concepts and unhealthy attitudes
which they carry from childhood into adult life (22, p. 4).

The school is second only to the home as a place where
the soclal forces which influence & child!s attitudes toward
himself and others are concentrated. The learnerts life at
school 1is heavily iInvested with success and failure, pride
and shame., All the teacher's relationships with his pupils,
the feelings he has towerd them, the judgment he passes on
them, the ways in which he rewards and punishes, praises and
blames, acknowledges and ignores are charged with psycholo-
gical meaning (22, »p. 7-8).

The selflf-system of the child vwho starts school at the age
of six has & long history, but It is still in process of de-

velopment. The school offers a vast new domain for self
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discovery and for the realization of potentials. The self of
the beglnner at school has deep and tenscious roots, but the
youngster still can learn, He has passed through an important
stage of 1life, but each new stage brings its challenge snd its
possibilities. As long as a person has important resources,
each period of life is rich 1In promise and in hope-~vhether
the person is six or sixty (22, pp. 7-16).

The utilization of self-concept studles has been wide-~
spread in counseling and psychotherapy. The interest of
educators has Increesingly focused on the self-concept, for
it appears to be a valuable tool in further investigetion of
psychological factors which influence learning snd develop-
ment (23, 2, 33). 4s a psychological construct, it helps
teachers, counselors, parents, and others to achleve deeper
understanding of the behavior of children,

Syngg and Combs (42), Rogers {38), and Jersild (23) have
viewed the self-concept as centrel to mants behavior, This
self-concept formulation has been applied with increasing

frequency to educational theory snd prectice.

Self-Concept In Teaching and Learning
Brookover and Thomas {6, p. 271} have related a self~

concept theory for the school setting. The Interactionist
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theories of self and role performance based on the work of

G. H. Mead end C. H. Cooley have been increasingly accepted in
soclal psychology but seldom have been considered relevant to
learning in a school situation., Brilefly, the general theory
states that self-concept is developed through interaction with
significent others, a process which in turn Influences his
behavior. When applied to the specific school learning situe-
tion, a relevant aspect of self-concept is the person's conception
of his own ablility to learn the accepted types of academic be-
havior; performance in terms of school achievement is the
relevant behavior influenced. The student role 1s composed of
several sub-roles Including one Involving ascedemic achievement;
the student self-concept similarly is a complex of several seg-
ments including self-concept of ability.

Brookover and Thomas (6, p. 278) have asserted that the de-
monstrated correlation between the student!s self-concept and
the evaluations that the student percelves others to hold of
him leads to the guestion as to whether it is possible to
change self-concept. Furthermore, if self-concept 1s In fact
8 key factor in role perforwmance, changes in self-concept
should result in changes in performance, Changing the per-
formance of individuals through changes in self-concept would

nave great practical implications for the operation of
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educational progrems,

The Pontiac (Michigan) School District (46, p. 253) has
projected the self-conceplt theories to action.

American soclety, including educational institubions,
has acted in a manner to induce negative self-feelings

on the part of large segments of our population. Schools

ss part of socilety wmust now act to correct this error.

There 1s no gquestion as to the necessity for such action;

there is question as to what concrete things a school

can do to enhance the self-concept of its students.
This latter guestion was direcctly attacked by the

Pontiac School District during the 1967-68 school year.

Using Title J1II funds, a program to enhance self-concept

ves implemented in one of the elementary schools.

The positive success of this progrem holds promise in the
schools developing such programs that will hopefully change
the performance of individuals and make educational experiences
pmore meaningful in developing the self-concept.

Morse (31, pp. 195-198) asserted that it is soon obvious
'to the teacher that to understand the meaning of a pupilts
behavior, the teacher needs to appreciate the particular
pattern of a child's self-concept. With this knowledge, a
teacher has a better chence of dealing sppropristely with
the moment-by~moment sywptometic behavior in the classroom,

In the self-concept are bound up onel's hopes, fears, defenses,
and self-estecwm; it 1s one's conception of who end what bhe is,

As this research progresses, attention vill be directed

toward seeling how the self-~concept bears on such other aspects
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of the school getting eas achlevement and social behavior. The
expectation is to provide iteachers with assegsment techniques
for studylng pupils! crectivity and to assist in coping with
aggression in the classroom,

Coopersmith and Silverman (11, p. 29) have asserted that
a teacher can enhance & child's self-esteem by belng interested
in him and concerned about him as an individual., This weans
providing & warm, supportive climate Iin the classroom by
genuinely accepting children, emphaslzing every success, letting
& chlld vho has been absent know that he was missed, and in-
cluding each child equally, 1f possible, in classroom activities.

The teacher must commnicate that he genulnely cares sbout
each pupil as an individual., But children can detect ingincere
affection or praise, OSuch action will repel them and create a
feeling of distrust which will make them feel that they are
incapeble of inspiring genulne effection or prailse.

Teachers should also set up realistic class standards that
are clear and definite, These standards must be established at
the beginning of the schoel year and explained to all children
with the assurance that they will not be changed in mig-streanm.

While these standards 1limlt a child's freedom, they also
give him the freedom to zct within reasonable limits, His

actions should be curbed because of principle, not curbed
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because of expediency or because of personality.

The teacher must also challenge a child in order to help
him gein self-confidence. Children vary greatly, but each
child should be challenged so that he achleves success by
"stretching" his sgbilities, If success comes too easily,
its importance is diminished. A child should be pushed to
work hard, to achleve, to take pride in the fact that success
came beceuse of his personal effort. Thus, he becomes aware
of his own powers., The task of helping builld a child's self-
esteem is not easy for the teacher or the student. Bui it
is one that must be undertaken, for it is crucial to the

healthy development of every child.

The Importance of the Self-Concept and Reading

Smith and Dechent (41, pp. 297-304) have expressed the
conclusion that because of its Importance in soclety, reading
assumes grealt importance as s developmental task, and failure to
master it may interfere with the development of a child's self-
esteem. Parents end teachers may compound the problem by nagging
the c¢hild or by showing their worry, anger, or discouragément.

Smlth end IDechent further statedthatb:

We wish to knovw hovw a childts personality traits

may influence his resding and how reading failure or
success may 1lnfluence the development of the child's
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personallty. The self has needs that demand satisfaction.
Because reading, in our culture, Is an essential develop-
mental task, fallure in reading can block the childtls
atteunpts to satisfy this need for self-esteem within the
culture.
Hawkins and Smith (20, pp. 1-2) statelthat if a child
has a sélfwconcept of a non-reader, for example, he will behave
In a manner which is consistent with that self-concept. He will
repeat fgilure and in so0 doing proves to himself and others that
he 1s a non-reader beceuge this self-concept with which he is
faniliar 1s one which he will tend to perpetuate, If such a

student is to become proficient in reading, his self-concept

must be changed.

Studies Related to Self-Concept and Reading

In & resecerch report mentioned by the editors of the

Phi Delte Kappan (4, p. 340), Elliott H. Schreiber reported

that grade school chlldren who gre poor readers also show
symptoms of psychological msled justment and weak self-concepts,
Using a sawpling of children sges 7-12, Schreiber found that

all of the poor readers menifested maladjustment in each of the
following ten personality factors: (1) fluctuation of attention,
(2) immaturity, (3) restlessness, (%) insecurity, (%) hostility,
(6) anxiety, (7) sensitivity, (8) withdrawel, (9) daydreaming,
end (10) negativism., Each child also weintained & weak self-

concept.
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Schreiber (4, p. 340} described the poor reader as a

passive-dependent person who lacks self-confidence and
self-reliance. He has difficulty in making decisions

and leans on others for approval and assurance. He tends
to withdrasw from the reading siltuation, which arouses
anxiety and tension within him. A rigid shell or passivity
covers underlying hostility which is priwerily unconscious.

Nichols {32) studied the effects of tutoering on the self-
concept and reading echievement of children from the culturslly

disadvanteged ereas. As wmeesured by the Sears Self-Concent

Joventory, there was no significant difference found between the
experimental end control groups in self-concept. However,
slgnificant differences were found with creative or free express
sicn, recreat15n31 activities and adult aﬁd reer Interaction.
School-related eactivities and independent leasrning had a
significance difference.

Ponder (36) evaluated the effects of bibliotherapy and
teachers and self-others acceptance upon self-acceptance scores
and reading achievement scores made by children from economl-
cally disadvantaged homes, ©Ohe defined bibliotherspy as the
dynamic interaction between the econowically disadvanteaged
chlld and cheracters within children's liferature who experi-
ence difficulties doe to insufficient financial resources. The
bibliotherapy was approached through the oral reading of selected

stories about ecconomically disadvantaged children by the teachers
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to classes and class discussions concerning the actions and
feelings of the characters, This method did not produce a
statistically significent increase in the reported self-
acceptance scores of the disadvantaged pupils. Bibliotherapy
did not effect significant changes with the self-acceptance
scores of pupils with the self-others acceptance category of
the teachers, It did not produce change among pupils and
teachers with a plus-plus category as similar puplils with a
teacher with a2 plus-minus category. Bibliotherapy did not
produce stetistically significant changes in the reading
aechievement of disadvantaged pupils; however, it was found
that puplils who have a teacher in the plus-plus self-others
acceptance category seemingly experience greater gains in
reported reading achlevement scores than do those puplls who
have a teacher whose reported self-others acceptance scores
reveal & plus-ninus category of classification. Increases in
reported self-acceptance scores by disadvantaged pupils ang
increases in reading achievement scores by similar pupils
appear, at best, to be a chance correlation.

Allen (1) explored the relative wmerits of remedial
reading instruction, training in creative dramatics, and a
combingtion of these two approaches in effective gain in reading

achlevement among disadvantaged Negro fifth-grade children. On
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the How I See Myself Inventory, no significant changes occcurred

between pretest and posttest vhen means were compared by the
t~ratio. Analysis of variance revealed no signifilicant 4if-
ferences between groups. It was concluded that the experi-
mentel procedures vwere elfective in wainteining growth in
reading for the children even though these children had been
out of the classroom £0 minutes & day for 40 days. At the sawue
time the procedures contributed signifilcantly to growth in skllls
of creative thinking. No conclusions were possible concerning
the self-concept resultis, |

Moffett found that a signifilcant degree of relationship
could be assumed to exist between reading achlevement and per-

ception of selfl as measured by the Iowe Silent Reading Test

and the Californis Test of Personelity. After consideration of
the data, she concluded that if a child has an ﬁnfavorable
perception of himself, it is likely that this will adversely
affect his achlevement in reading. Conversely, & child who
does not achieve in reading wmay develop as & direct conseguence
an unfavorable perception of himself.

Although Moffett (30, pp. 125-126) could not conclude
that there was a clearly established significant difference in
reading achievement due to a fevoreble or unfavoreble percepition

of self, she did find positive,.significani correlation between
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the Iowa Test of Silent Reading and the California Test of

Personality and assumed that there existed a relationship

betvween reading achlevement as measured by these two tests.,
She also found a significant difference in the means of reading

scores of the upper and lower guartiles from both Bill's Index

of Adjustment and Values and the California Test of Personslity.

Williams and Cole {48) and Fink (12) associated the con-
struct of self-concept with underschievement. Lecky (26)
found that the low self-concept gave a clear picture of the
low-achiever and that while the low-achilever may see himself
as threatened and helpless in the ares of. academic achievement,
he can be the winner. No one can make him learn.

Wattenberg and Clifford (47, p. 446) found that the measures
of self-concept and of ego strength taken at the kindergarten
vere predictive of reading achlevement two and one-half years
later., Barber (5) examined the school records of 23 pupils
accepted in a remediel reading class. She found that all dis-
played anxiety about self, Iumpkin {27) found that overachievers
in reading had significantly wmore positive concepts than the
underachievers., Seay (40) helped to substantiate this matter.

He found that changes in self-concepts were positlvely associated
with experiences in the remedial reading program., Kerensky (24%)

also found a relstionship between self-concept and all areas
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including reading through a compensatory education program
conducted in an inper-city setting. Synder (44, pp. 245-3L46)
has suggested that since lower class children are often deficilent
in reading skills, the proper selectlion of reading material may
be useful in developlng a self-concept that is compatible with
desired educational aims. This approach {bibliotherapy) may be
used %o help the individual better understand disadvantaged be-
havior and the child wmay be able to see himself iIn & nevw
perspective relative to his social environment.

The positive and negative results of research in reading
and the self-concept and the recognition of the Importance of

these varisbles justify ithe importance of further study.

The Status of the Self-Concept and the Negro

Many studies on the self-concept of the Negro suggest the
presence of a negatlive self-image If not a self-hatred. On the
other hand, in & study on educational equality Colemen (10)
found no difference in the self-concept of Negro and white
youth in the educational setting.

Only a few years ago the dearth of studies in the area of
the Negro self-concept was revealed in the very comprehenslve
book of Wylie {50) dealing with the critical survey of perti-

nent research literature. Since this study Gay (15), Meyers (28},
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Roth {39), Kerensky (24), snd others have dealt in dissertatlons
with the problem of the Negro self-concept.

The importance of identity problems for young Negro chlldren
has been demonstrated by a series of ingenlous investigations
by Keneth snd Mamie Clark (9). Pettigrew (3%) has also elabo-
rated on this problem in the study of the Negro peréonelity.
They agree that the socletal press has created a dilemma of
self-degradation and low self-esteem in the young Negro. The
Lincoln Filene Center studles on the Negro self-concept (25)
probably represent the niost thorough explorstory investigation
of this construct. Ausubel and Ausubel (3, p. 115) have found
that the ceuses for this low self-concept way stem from the fact
that the Negro chlld inherits an inferlior caste status and almost
inevitably acquires the negative self-esteem thet 1s a-realistic
ego reflection of such status, Through personsl slights, blocked
opportunities, and unplessant contects with white persons and
with institutionalized symbols of caste inferiority--and more
Indirectly through mass wedla and the reesctions of his own
family--he gradually becomes avare of the social significance

of raclal membership, He develops a deeply negetive self-image.

Studies Related to the Self-Concept and the Negro
Coleman (10, pp. 319~321) also found both Negro and white

children exzressed e hlgh self-concept as well as high Interest
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in school and learning. Among minority groups the self-concept
shows Inconsistent relatvions to achlevement at gredes 9 and 12.
For children from advantaged groups, achievgment or lack of it
appears closely related to thelr self-concept--what they believe
about thémselves. For children from dlsadvantaged groups,
achievement or lack of achievement appears closely related to
what they believe about their environment. Thus, Coleman con-
cluded, for many disadvantaged children a wmajor ovstacle to
achlevement may arise from the very way they confront the
env ironment,

Kerensky (24) did not support completely the low self-
concept of Negro sfudents. His Tfindings revealed that punils
of inner-city did not differ significantly in reported self-

concept, as umeasured by the Coopersmith Self-Esteem Inventory,

from the general populetion on which the instruﬁent vas sten-
dsrdized. However, other measures of pupil perception indicated
slgnificant differences in the perceptual frame of reference of
the sample populatlon in relation to the genersl population.

Gay (15) found contradictory evidence after experimenting
with eighth-grade Negro boys end girls. Herris (19, p. #30)
discovered that Negro college students were more likely to
view themselves in terms of e raclal self-identity. He assuwmed

that they did this because of belng wore self-conscious of their
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racial identity. In his study Caliguri {7, p. 281) found that
middle grade children did not generally refer to ethnic groups
although he felt he recelved only a partial expression of the

children's self-concept.

Peﬁtigrew (33, pp. 3-11) has cited some studies showing
that the Negro is likely to have a lov self-esteem and wmany
Negroes also have a low regard for others. For his part, the
Negro must act-out the role of "inferlor."” He must play the
social role of "Negro." This recial recognition begins by the
third year and rapldly sharpens each year thereafter. Identlty
problems are usually acute during certain periods in a personts
life. These perlods, these identity crises often occur in the
preschool years, labter . in edolescence, and again in young aduli-
hood. All three of these periods impose addltional stress on
‘Negroes., |

Pettigrew felt thalt the rise to power of African natlons
is esgpecisally lwportant in the changing of self-images of very
dark Negro Americans. Kerensky (24%) has given credit to the
¢ivil rights movement as a builder of the self-imege of the
Negro.,

Although Pettigrew hes pointed out the low self-esteen
among Negroes, he has also lamented the lack of knowledge aboutb

the Negro personality in splite of Innumerable studies conducted
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in this arca. Noting the methodological inadeguscies and
limitetions as well as the narrow theoretical approach of many
studles, he advocated the development of a social and psycho-
logical theory which takes into account both personality dyna-
mics and their social origins (35, p. 23).

Pettigrew (3%, pp. 196-197) believed that "orgsnized
protest groups often furnish an ideal learning situation for
their members to cast aside the lowly role of 'Negro! in favor
of the new role of equal citizen." In these protest groups, it
seeus clear, ego strength will be reinforced. These groups
represent one facet of possible ego self-esteem reinforcement.
Present methods of humanizing and legal actions wey bring
additional reinforcement,

Meyers (28, pp. 107-110) found that Negro boys from an
economically disadventaged environment who had a positive self-
concept would be achievers in the elewmentsry situation. She
also found that Negro boys with positive acceptance of racial
identity would be achievers. She found that significant dif-
ferences emerged between achlevers and underachievers in the
area of attitudes towaerds whites, the underachievers expressing
greater anti-white feelings. An additional finding revealed
that a positive self-concept correlated with a positive attitude

toward the Negro. This finding applied to underachievers as well
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as achievers. The results of those investigations seem contrary
to some suppositiocus that Negroes have a low self-concept.
Meyers (28, p. 111) has given one of the most striking
statements in regard to the development of the self-concept
of the Negro:
The concept of ethnic inferiority hes been so
deeply ingrained in the culture at large and so pervasive
within the Negro subculture that the young child has been
socletally and environmentally conditioned to develop a
confused or distorted self-concept.
Studies Suggestive for Improving the Negro Self-Concept
Taba and Elkins (45, p. 68) have suggested sensitivity
training and tﬁe development of attitudes toward self, other
people, and democratic values snd human relations as important
procedures for developing self-esteem for the culturally dis-
advantaged. These are the necessary ingredlents of self-devels
opment as well as school learning. For example, needed group
skills are derived from responsiveness to and contact with
peers, and both are necessary ingredients for receiving from
peers the support and ego-fulfillment these students faill to
recelve elsewhere. Among students there is a greater than
usual insensitivity to the feelings of otﬁers regarding what
might be called the moral criteria and democratic values,

Because of this insensltivity they have developed ways of
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protecting their own feelings in an environment that includes
hostile adults,

Meyers (28) believed that if a lower-class Negro family
can develop in a child a positive attitude towards himself,
reinforced by a positive attitude toward his racial identity,
the problem for the child to function successfully In the
school situaetion is not so difficult.

In his study of low-income, Upward Bound students, Gelsler
(16) attempted to find the effects of a compensatory program on
the self-concept and the acadewmlc achlevement. On the basis of
nis trestment he found thet the students participating in the
Upward Bound Program had significantly higher positive self-
concept change scores than those stﬁdents who did not participate.
He glso found thet there was a high degree of correlation be-
tween self-concept and academic achievement. Some other aspects
of the Upvard Bound Program which were deswmed most beneficizl
by the students included academic classes speclal interest study,
counseling and guidance, staff-student interaction, and field
trips.

Wirthlin (49, p. 17) gave suggestions to the teacﬁer for
helping to bulld the self-image. He stressed that 1t is inmpera-
tive that this kind of child be treated with respect and con-

sideration due him as & human béing. It is the teacherts job to
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develop a favorable self-image and reasonable académic aspira-
tions and achievements in the child. These children are depen-
dent upon teachers for such stimulation and for the development
of such attitudes. Children without this support are desparately
in need of acceptence, stimilation, and encouragement.

Freedman (14, p. 371) has given the supreme challenge
through poetry of the self-concept or identity to the teacher:

"Youtre somebodyi”

"Who me?"

Deep inside lies identity
Like a pearl in a shell
Like a seed in & pod
Hides the part of you
That 1is part of God.

Will he loose the pearl?
Let the seed blow free?
Let the teacher

Be hils Deputy?

Graubs (17, jo k7)) summerized the total salutory effect
of the problem of the Negro self-concept:

. + o1t is possible If we solve the problem of
Negro ldentity, that 1is, sid the Negro in developlng a
fully positive sense of self-worth, the economic problen
may well take care of 1tself. . .A person with a secure
sense of self-worth does not take rebuff as a way of life;
he finds a way out; he finds another door to open. Having
achleved a sense of worth, the individual is able to put
to work lstent abllities so that he will learn skills
thet are in demand on the lebor wmsrket, Instead of setting
his goal at being an elevator operator, since such persons
are rapidly becoming obsolete, he sets his sights on being
the skilled mechanic that keeps elevators in safe and
efficient electronic operation.
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These sre the goals that educators may follow as they
strive to lmprove the self-concept of the Negro child.

After an intensive study of 1,749 normal, niddle-class
boys and their families, Coopersmith and his associates (11,
p. 28) found that parental attitude was the key factor in the
development of high self-esteem., The boys with self-confidence
and an optimistic outlook on life came from famlilies where the
parents (a) took a genuine interest in their children--their
activities, friends, and interests, (b) set high standards of
behavior and were strict and consistent in the enforcement of
rules, but used revards rather than corpo;al punishment as a
disciplinary technique, and (c) allowed their children to have
a voice in making femily plans and were open to their childrents
suggestions, The findings of this study have importent impli-
catlons for therapists, parents, and for educators as well,

Ausubel and Ausubel (3, p. 13%) have expressed a belief
that the ego development of segregated Negro children in the
United States manifests various distinctive properties, bothb
because Negroes generally occupy the lowest stratum of the
lower-class subculture and because they possess an inferior
caste status in American society. The consequences of this
state of affairs for Negro children'!s self-esteem and self-

confidence, for their educational and vocational aspirations,
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and for their character structure, interpersonal relations and
personality adjustment constitute the characteristic features
in ego development.

The Ausubels (3, p. 103} also contended that significant
changes'in the ego structure of Negro children sre needed and
that these can be brought about I1n two couplementary ways:
the elimination of all aspects of inferlor and segregated caste
status and the initiation of various measures in the family;
school, and community to build self-esteem and to enable the

Negro to take full advantage of new opportunities open to him.

Importance 5f Knovwledge of Negro Leaders and Events

A plethora of books, periodicals, articles, and public
statements has appeared recently to.point out the need for
incorporating the story of the Negro in American history as an
égency of change in the Negro student's self-concept. Roth (39),
Kvaraceus (25), Kerensky (24), and Van Koughnett end Smith (46)
have peved the way for further study end consideration.

Grambs {17, pp. 25~-27) stressed the importance of teaching
about Negro leaders and events in improving the total develop-
ment and self-~concept of Negro youth:

. . .egucational Intervention wmight be utilized.

For instance, in his reports of cbservation of class-

room behavior, Deutsch found that only during Negro
History Week did the majority of the students appear to
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be making a real effort to learn, and in some classroows
this was the only time at which some semblance of order
was achleved and maintained for any length of time. . . .

In fifth, eighth, end eleventh grades, when schools
typically tell the story of American history, supple-~
mentary materlals could be provided which show accurately
the place and role of the Amerlcen Negro during the
hlstoric periods belng studied.

Material for kindergarten and primary grades 1s
more difficult to produce and to define. It 1s possible
that some cartoon type booklets could be made which would
show Integrated and non-integrated real-life situations
with opportunities for the youngster to complete the
action sequence himself. . . .

Pilot materials might be developed and tried out in
several situations. . .These trial runs would not only test
the materials but would provide evidence as to the luwpact
on self-concept of such materials on the part of Negro
youth., Tt would be highly important also to see if any
modification of whilte students! attitudes could be
achieved.

The metter of teaching Negro History znd providing such
materials for the development of thé Negro studentts self-concept
has been projected by Grambs (17), Wilson (13),. Moore (29), and
Shedd (29). Research in this ares is far frow being sbundant,
but it was the agreement of educators taking part in the Lincoln
Filene Center for Citizenship and Public Affeirs that the teaching
of such history should be helpful (25, p. 147).

Possibly the eariiest account of knowing about Negro leaders
and events as related to developing the self-concept is the
statewent by Quarles (37, p. 5), who said:

Nineteenth centuvry Negro writers and historians d¢id
not subscribe to the lachrymose concepl of Afro-American
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history &s nothing but unending tale of persecution and

suffering. Moreover, they felt that a study of history

would help in promoting rscisl self-respect. . .History,
rightfully told would refute the charges that blacks were
inferior,.

Kvaraceus (25, pp. 47-48) believed that it is possible
that if.we solve the problem of Negro identity, that is, aid
the Negro in developing a fully positive sense of self-worth,
the economic and educsational problems may take care of them-
selves, Wilson (13) has stated that the Negro Americans are
said to suffer asn ldentity homicide by lack of knowledge 1In the
area of Negro history. Moﬁre (29) pointed out that "such
materials" (Negro history) help to improve self-concept and to
bulld a body of information immediately available for those
vho need it. Mark Shedd (29), Philadelphla's superintendent
of schools, has stated that the study of Afro-American history
in public schools might provide the stiwulus fof Negro students
to esteblish identities and subsequently succeed In their
educational and occupational futures., '"We know that students
vho lack a clear sense of identity or who are confused about
thelr heritege will probably not leern and are ill-equlippec¢ for
the world of work. Thus, it mey be true that the study of
Afro-Awmerican history wmight play 2 vital role in the developuent

of & black student.” Greuwbs (17, pp. 11-3%) has supported this

view In her position paper and participation in the Lincoln
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Filene Center Studies on the Negro self-concept. She pointed
out that the Negro chlld, from earliest graduation from high
school, needs continued opportunitles to see hilmself and hisi
racial group in a positive light. He needs to learn about
those of his race (and other disadvantaged groups) who have
succeeded and he needs to clarify his understanding of his own
group nistory and current group situvation. He needs to under-
stand vhat color and race mean. . . . The child with & negetive
view of self is a c¢hild who will not be able to profit much
from school. Once a child is convinced that school is lrrele-
vant to his immediate needs and future goals, the task of
educators becomes almogst Impossible,

Hermen (21, p. 63) justified the value of knowing about
the Negro as a self-concept ald for Negro children by pointing
out some necessary changes that could be made in history bboks,
readers, films, and movies, OShe stated that this means pre-
senting to disadvantaged youth, members of their own race who
have achleved. Dilsadvantaged youth, particularly the Negro,
need models, since thelrs is primarily e female-dominated world.

Kvaraceus (25, pp. 147-157) suvmmarized the tone set by
the participesnts in the Lincoln Filene Center for Citizenship
end Public Affairs when they discussed "Improving the Self-

Concept and the Image of the Negro Through the Study of Negro
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History":

1. You must relate the child to something In his past
thatt's positive, if you want him to respond in a
positive way.

2. There was consensus among the participents that 1t
was egually Important that non-Negro students also
should have sowme understending and appreciation of
the Negroes'! contribution and place in the develop-
ment of the country. '

3. That Negro students know that thelr parents snd
forefathers have contributed something posltive to
American history.

L, Generally it was felt that there would be no way to
distinguish betveen what wes to be included and re-
talned and whet would be excluded unless the schools
end the community first determined %hat 1s more im-~
portant In the world of the student.

Successful Programs and Research Studies Related
to Knowledge of Negro Leaders and Events

VanKoughnett and Smith (46, pp. 254-255) of the Pontiac,
Michigan, School District reported that they administered a
cltywide testing self-worth measure to twenty-eight elementary
schools in the system, They obtained mean scores, and the school
with the lowest mean score wos selected for the pilot program.
This school was & segregated schiool in 2 low soclo-economic
ares of the city. Teachers were seen as belng "signifilcant

others” who through thelr daily interaction with students could

exert either a positive or a negative effect on the chlld's
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developing self-concept. & positive grading system was sdopted,
end polaroid plctures of the chlld doing something of a positive
nature vere taken end placed In a scrapbook.

It wes consldered advisable that students be reminded
constantly of the contributions made by the black man in Americe.
Pictures of prominent black men were posted throughout the
school. Through this procedure, students were able to meet
black congressmen, doctors, lawyers, skilled technlclans, mer-
chants, and civic lesders.

Initial measures of self-concept, attitudes toward school,
and achievement were obtalned on s8ll students in the fourth,
£ifth and sixth grades of the experimental and control groups
on1 the scale messuring the student!s view of himself as a
learner, The lower-grade children showed significant gailns
in school attitudes but not in self-concept. These lower?grade
children had very high pre~test scores., There was not a sig-
nificent gein in echievement for upper-grade children.

The program indicated that the school can evolve a pro-
gram that serves to meke students regard themselves in g
positive light. It also indlcated that by employing a positive
approach and providing positive relinforcement, teachers can
enhance the self-concepis of students.

Roth (39, pp. 435-%39) found even more exacting results
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in his study. He investlgated the change in Negro students!?
black pride and self-concept. He described a program of black
studles which presented Negroes and informgtion about Negro
contributions of the present and past. His major hypothesis
vas that Negro children who were exposed to black studies woulgd
lmprove thelr self-concept and black pride more than Negro
children who were not exposed to black studies, The Black
Studies Program was integrated Ilnto the curriculum. Subjects
were from segregated and integrated schools.

Negro students exposed to black studies made significently
greater gains on the "Black People" Semantic Differential than
control students. The galn score results tended to support
the hypothesis for the black pride criterion variable. Negro
students in integrated classes had more positive attitudes then
Negroes in segregated schools. There was also é more positive
attitude toward "white people" for the Negro students exposed
to black studles when compared to Negro control groups.

The results of this study indicated that black studies
were effective In increasing black or racial pride and partilally
effective with a traditional self-concept instruwent, The post-
tests were elso significant. These results gquestioned wuch of
the past rescarch concerning Negroes! evaluation of their own

race, white people, and findings from other self-concept measures.
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Sunmery

As pointed out by Hamachek, the self has ebbed and flowed
with the currents of philosophical pondering since the seven-
teenth century when Descartes first discussed the "cognito” or
self &5 & thinking substance. Today, one cannot plick up &
textbook in psychology, psychlatry, mental health, counseling
or child development which does not deal, at least in part, with
the idea of the self and the Implications of this construct for
understanding and predicting behavior. G, H., Mead is accredited
with the modern theoretical fraweworks. Jderslld has defined the
self a8 a composite of thoughts and feelings which constitute a
rersont's awareness of his individual existence,

Jersild has expressed a belief that a cruclal problem
facing educators guestions vhy some students are positively
oriented toward academic pursuits while others of ostensibly
comparable abilities end backgrounds are negatively ineclined.
The utilization of self-concept studies is now widespread in
educatlion as well as counseling and psycho-therepy.

Many studies on self-concept of the Negro suggest the
presence of & negatlve self-lmage 1If not self-hatred. On the
other hand, the Coleman report found no difference in the self-
concept of Negro and white youth in the educationsl setting.

Couses of the lovw self-esteem have heen found to be the inferior
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caste status which the Negro inherits. Nev movements in which
the Negro is involved may improve the lowly role of the Negro's
self-esteemn.

Taba and Elkins suggested that sensitivity training and a
positive attltude toward self as well as development of positive
attitudes towards racial identity will help the Negro self-
concept., Roth's studies have shown that Negro history when Inte-
grated in the curriculum can improve the self-concept of the
Negro as vwell as the white student's attltude toward the Negro.
It 1s a2lso suggested thet if the Negro solves his problem of
identity, he may develop a wmore positive sgense of self-worth as
well as solve hils economic problems,

Promising theoretical and emplrical studies are nov paving
the way toward an enhancement and better understandlng of the

-self-concept of the Negro.
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CHAPTER 11X
METHODS AIND PROCEDURES

The primary purpose of this study was to determine the
relationship of the self-concept of selected fifth-grade
pupils with thelr knowledge of Negro leaders and events.
Secondary problems were to determine (1) the relationship
between the self-concept of fifth-grade students angd their
reading achievement and (2) the relationship of their know-
ledge of Negroe lesders and Qventa and their reading achieve-
nent. Fifth-grade students were chosen because the fifth
grade 1s a crucial perilod in their lives, a period of transition

from dependence to independence (2, p. 36).

Descriptions of Sub jects
The large city school disfrict in Texas that was chosen
for this study is failrly typlcal of school districts of most
large cities In the United States, especilally in the South.
This clty's Industrial and population growth has drawn pzople
of diverse ethnic groups, economlc and cultural levels into its

boundaries.

From approximately 30 predominantly Negro schools, the
N
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three schools used In this study vwere chosen to represent a
cross section of the population. The three schools chosen
wvere consldered the most typical of the particular econonic
level,

All of the pupils who were present on a specific day in
the fifth grade of the three schools chosen were administered

three group pencll and paper tests: Comprehensive Tests of

Basic Skills, Reading Vocabulary and Comprehension (10), The

Piers-Harris Childrents Self-Concevt Scale (7), and Knowledge

of Negro leaders and Events Test, The number of puplls tested

by group tests in the three schools was 200.

Instruments

The Piers-Hoyrris Children's Self-Concept Scale, entitled

"The Wey I Feel About Myself,"” used in this study was a self;
report instrument designed for children of varying ages. The
scale was designed primarily for resesrch on the development

of children's self-attitudes snd correlates with these attitudes.
The original pool of 1tems was developed from Jersild!s col-
lection of children’s statements sbout what they liked and
disliked ebout themselves, The 1tems were written as simple
declarative statements, e. g., "I am a happy person.m” At least

half wvere negative in content, e. g., "I behave badly at home,”
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in order to reduce effects of acguiescence, but negative terms
such as "don't" were avolded inscofar as possible, In order to
reduce the confusion of a double negative.

To judge the homogeneity of the test, the Kuder-Richardson
Formula.zl was employed with resulting coefficients ranging
from .78 to .93. The Spearman-Brown odd-even formuls resulted
in a coefficient of .90 and .87. The validity was established
around areas which children described or qualitles they liked
about themselves, Concurrent validities were developed with

the Lipsitt Children's Self-Concent Scale, Teacher Rating,

Peer Rating, Health Problems and Big Problems on SRA Junior

Inventory.

The test has 80 items with a wmeen of the normative sample
of 51.8%, and a2 standard deviation of 13.87 and & median of
53,43, No sex differences in means and standard devietions
of total scores were found. The test was standardized for
use of chilldren in grades three through twelve.

The factors accounted for 42 per cent of the varisnce
with six large enough to be interpretable. These factors were
I-Behavior, II-Intcllectual and School Stetus, III-Physicel
Appearence and Attributes, 1IV-Anxiety, V-Popularity, snd VIi-

Happiness and Satisfaction.
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The Comprehensive Tests of Basic Skills (10, pp. 7-57)

wvere designed to measure the extent to which the individual
has developed the cepablilities and learned the skills which
are prerequisite to the study of specific academlic disciplines.
These bésic skills are developed through exposure to a variety
of curriculum and Instructional materials. A major aim in the
development of these tests was to improve measurement of the
basic skills, to be accomplished particularly by improved con-
tent validity. Procedures were employed in the development of
these tests to assure that basic skills selected for measure-
ment by the tests were appropriste for the designsted grade
level and for students throughout the nation. 4 sawmpling
group of 50,000 students was teken from 23 larger districts
and the District of Columbia.

The tests are a series of batteries of 10 £ests in the
following four basic areas: Reading, Language, Arithmetic
and Study Skills., The reading test used Iin this study weas-
ured the ability to identify expliclty stated details in s
selectlon, ability to convert verbal and symbolic terms,
ability to identifly and coumprehend mejor ideas In a passage
and understand thelr interrelationships, abllity to extend
Interpretations beyond the stated inforwation,

. The reeding test comprises two couponents: vocabulary
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and comprehension. The vocabulary component consisted of 40
items. The student selected from among the four alternatives
the word that had the best wmeening for the underlined word
used in the stem of the item.

The 45 items in the comprehension couponent were com-
posed of blocks of items which tested the reading of such
selections as articles, stories, poems, and letters (10).

The Knowledge of Negro Leaders and Events Test was de-

signed on the basis of reference to the Genersl Knowledge Test

of the Negro by Mae Belle Clayton, Los Angeles, California
Test Burezu, 1954 (3); fifth grade social studies book, The

Story of OQur Country by Clarence L, Ver Steeg; John Hope

Franklin, From Slavery to Freedom, History of Negro Americans

(5); Russell L. Adams, Great Negroes Past end Present (1).
All fifth-grade social studies teachers had available s cur-

riculum guide, A Confluence of Cultures, Elementary Schools,

Ttems were reworded Tor fifth and sixth-grade students., The
ltems were all designed by the iuvestigator and were presented
to a panel of judges who were competent in the field. Agreement
of three of the five judges vwas necessary before any item in

the test was invalidated., A letter was sent to esch of the

five judges along with the test 1tems. They vwere asked to

evaluate the appropriateness, content, validity end test iltem
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structure of the test a8 it related teo fifth-grade students.,
After these tests had been administered, the results were
statistically analyzed and treated for the stated purposes of
this study. A reliability coefficient of .90 was received by
odd-even method of testing a sample of 20 fifth-grade students
vho vere not used in the study. The subjects used to ascertain
reliability for this instrument had an I.Q. range of 87 to 110.

Their mean score was 3% with a standard deviation of 4.9,

Procedures for Collectiag Deta

Sub jects for this study consisted of students in three
elementary schools of a large city in Texas located in pre-
dominantly Negro areas, To obtein a cross sectional represen-
tetion of the population, one school was selected from a
designated poverty area, one from a community that was once
designatéd as a poverty area, and one in a predominately
middle-class area.

The selectlon of schools from upper, middle and low income

levels was based on the Family Income Data Standard Metropol-

itan Statistlical Area, The Dallas Times Herald, Msrch, 1962

(h), which gave information on the medlan famlly income by

census tracts and from the report of the School Lunch Associa-

tion, Free Iunches Served, as of Deceuwber, 1969, (9), for the
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schools of the large city In the study.

The low income school had a median family income of
$3,000 with 56 per cent of the student body receiving free
lunches; the mlddle income school had a wedian family income
of between $4,000 and $5,000 with 20 per cent of the student
body receliving free lunches; the upper income area had & medilan
femily income of $7,000 - $10,000 with 1 1/2 per cent of the
gtudent vody receiving free lunches (4).

One-hundred five students were selected for the study.
Thirty~five puplls were chosen from each of the three schools
vho were in the normal 1.Q. range of 90~110, The Piers-

Harris Children's Self-Concept Scale was administered to these

students. The results from this instrument determined the
students? self-concept used in this study. The specially

devised Knowledge of Negro Leaders and Events Test, which

has one section on famous Negroes and snother on events and
Negro life, was administered to all students. The results from
this Instrument were utilized for determining the students?
knovledge of the Negro for the purpose of this study.

To ascertain the reading achievement of these students,

the Comprebensive Tests of Basic Skills, level II, was

used in the areas of vocabulary and comprehension. The

resulis in these areas were utilized to determine readine
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achievement for the purpose of thils study.

The students! social studies and language arts teachers
administered the tests with the essistance of the investigator.
The test-retest method was used ﬁo ascertain a reliability

coefficient for the Knowledge of Negro Ieaders snd Events

Test on a group of fifth-grade students selected indepen-

dently of the study sample of the same cliy after the test
items had been evaluated by a panel of five judges considered

competent in the area of Negro History.

.Procedures for Treeting Dats

The date selected for this study were the students! self-
concept, reading achievement and knovwledge of Negro leaders
and events, and intelligence scores., The following statistical
procedures were employed to test the hypotheses and provide an
empirical basls for interpreting the data.

Hypotheses I through VI were tested by the product-
moment correlation method. The critical ratlo was determined
to test for the significance of y. Hypotheses VII through IX
were tested by the enalysis of varisnce (6, pp. 265-269).

The .05 level of significance ves used for determining whether
the coefficients of correlstion were significent, Also the

.05 level of significznce was used to determine vwhether the
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analysls of varlance was significant,

Summary

The purpose of this study was to determine the relation-
ship of the self-concept of selected fifth-grade students
with thelr knowledge of Negre leaders and events. The re-
lationship of reading achievement and the self-concept was
also determined.

The subjects for this study were selected from the fifth
grade of three elementery schools In & large Texas c¢city from
an upper, wlddle, and low income area.

The Plers~Herris Children's Self-Concept Scale was used

to collect date on the self-concept. The Comprehensive Tests

of Basic Skills, Ievel 11, were used to establish the reading

achievement scores and a sSpecially devised Knowledge of Negro

Ieaders and Events Test was administered to collect data in

that area.

The data were treeted by using the product-moment method
of finding the correlation, and the analysis of variance vas
used to find the difference between meens of the three iIncome

level groups.
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CHAPTER IV
PRESENTATION AND ANALYSIS OF DATA

This study was an linvestigation to determine the rela-
tionship between the self-concept of fifth-grade Negro stu-
- dents and thelr knowledge of Negro leaders end evenis. Sub-
problems of this study were to determine (1) the relationship
between the self-concept of fifth-grade Negro students and
their reading achievement and (2) the relstionship of their
knovwledge of Negro leaders and events and theilr reading
achlevement. An analysis of the findings is presented by ex-
amining each of the hypotheses. In this chapter research
hypotheses I-VI were stated as null hypotheses for purposes of

statistical treatument.

Hypothesis T
Hypothesis I stated that there would be no significant
positive correlation between the self-concept of fifth-grade
sub jects and their knowledge of Negro leaders and events, 1In
Table I the correlation data on the SC and KNLE are presented
for all subjects used in the study. These are resulits from

students of upper, middle and low incouwe levels. The self-concept

59



60

mean score for all subjects was 60.04 and the Knowledge of Negro
Leaders and Events mean score was 32.15. The self-cpncept
standard deviation was 10.78 and it 1is 8.25 for Knowledge of
Negro Leaders and Events. The coefficient of correlation was
.35 and significant at greater than the .001 level., The null

hypothesis was rejected., The research hypothesis was accepted

a8 predicted,

TABLE I

CORRELATION DATA ON THE SELF-CONCEPT AND KNOWLEDGE OF
NEGRO LEADERS AND EVENTS FOR ALL SUBJECTS
USED IN STUDY

N 105
Variable Mean Sta?dard Correlation .Level of
Deviation Coefficient | Significance
SC 3 60.04 10.78 35 L0008 s
KNLE # | 32,15 8.2%

*3C~S5elf-Concept as meesured by Plers-Horris Children's

Self-Concept Scale,
*# KNIE-Knowledge of Negro Leaders and Events Test.
e Significant at == .001 level.

The mean score for the self-concept was supported by the
findings of Coleman (2, pp. 319-321) and Piers and Harris (10,

p. 12), who found that the self-concept of Negro students was

similar to the norm of others. The mean score of the self-concept
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instrument developed by Piers and Harris was 51.84%, The mean
score for the subjects used in this study was 60.04, as revealed
in Table I. However, Plers and Harris (10, p. 18) warned that
very high scores should be evalusted in terms of defensiveness
as well as high self-esteem. In his study on fifth-grade Negro
children's self-concept, Roth (11, . 435-439) did not find

& low self-concept for either the experimental or control Negro
children. Roth (11, p. 42) also found 2 positive gain iIn the
self-concept of Negro students after they had heen taught Negro
history in en integral curriculum. The results of this hypothesis
are also similar to Johnson's (3, p. 272) findings that Negro
history may be closely associlated with changing the self-

attitudes of American Negroes,

Hypothesis II
Hypothesis II stated that there would be no significant
positive correlation between the selif-concept of fifth-grade
subjects and their reading achievemenl. A correlation was

computed between the Piers-Harris Children's Self-Concept Scsale

and the reading section of the Couprenensive Tests of Basic

Skills, Level II. In Table II the correlation data on the S5C

énd RA are presented for all subjects used in the study. The

mean score for the self-concept was 60.04 and 35.50 for RA,
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The standard deviation was 10.78 for SC and 35.50 for RA. Based
upon these results, it can be seen in Table IX that the coeffi-
cient of correletion between these two variables for fifth-grade
sub jects from all economic levels used in this study was .25
and Was.significant at greater than the .01 level of significance.
The null hypothesis was rejected. The research hypothesis II
was accepted as predicted.

Although the mean SC score was above normal for the test
instrument used in this study, the RA score was four years,

three months or approximately one year below grade level.

TABLE IT

CORRELATION DATA ON THE SELF-CONCEPT
AND READING ACHIEVEMENT FOR ALL
SUBJECTS USED IN STUDY
N 105

—r

Standard Correlation Level of
Variabie Mean
& Deviation Coefficient|{ Significance

S¢C 60,04 10.78 25 008 *

RA % 35.50 13.76

¥ Significant at>=~ .01 level.
% RA - Reading Achilevement.

These results do not corresponé with Smith and Dechant

(13, p. 298), who stated that reading failure or success may
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influence the development of the child's personality or
Schreiber's (12, p. 240) findings that grade school children
vho are poor readers also show symptoms of psychological mal-
ad justment and weak self-concepts. Meyers (6, pp. 107-110)
found that high self-concept Negro students, at least, did

better than other Negro students.

Hypothesis IIX
Hypothesis III stated that there would be no significant
positive correlation between fifth-grade subjects! knowledge
of Negro leaders and events and their reading achievement. In
Teble III the éorrelation data on the KNLE and R2 are presented
for all subjects used in the study. A correlation was computed

between the Knowledge of Negro Ieaders and Events Test (See

Appendix) and the reading section of the Comprehensive Tests of

Basic Skills, Level IT.

TABIE III

CORRELATION DATA ON THE KNOWLEDGE OF NEGRO LEADERS
AND EVENTS AND READING ACHIEVEVMENT
FOR ALL STUDENTS USED IN STUDY

N 105
T Standard Correlation Level of
Varizble Mean Deviation Coefficient| Significance
RA 35.50 13.76 43 .00005 *
KNLE 32.15 8.25

* Significant at > .001 level.
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The mean score for KNLE was 32,15 and 35.50 for RA, as
revealed in Table III. The standerd deviation for RA was 13.76
and 8.35 for KNIE. The coefficilent of correlation was .43 and
vas significant at greater than the .001 level. The null
hypothesis is rejected. The research hypothesis III, therefore,
was accepted as predicted.

It 1s revealed from the data in Table III that fifth-grade
subjects have a significant positive correlation between their

KNIE and RA scores. There 1s no evidence that KNIE influences

RA or vice versa.

Hypothesis IV

Hypothesls IV stated that there would be no significant
posltive correlation between [ifth-grede upper, middle, and
low income level subjects'! self-concept and these subjects!
knowledge of Negro leaders and events. In Table IV the cor-
relation data on the 8C and KNLE are presented for uprer, middle,
and low incowe level subjects. Thirty-five fifth-grade subjects
of the normal I.Q. range vwere randomly selected as sub jects
from schools typical of upper, middle, and low incowme levels
of' predominantly Negro schools. A correlation was computed
on their self-concept and KNIE scores. In Table IV it is re-

vealed that the high income level students had a mean score of
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34,97 on the KNLE test and 61.94 on the SC Scale with a
standard deviation of 6.90 and 9.61 respectively., The co-

efficient of correlation for the high income level was .26

TABLE IV

CORRELATICN DATA ON THE SELF-~CONCEPT AND KNOWILEDGE
OF NEGRO LEADERS AND EVENTS FOR UPPER,
MIDDIE, AND LOW INCOME LEVEL SUBJECTS

Standard Correlation level of
Variable Heen Deviation Coefficient Significance
Upper KNLE |34.97 6.90 .26 .13
Income
N 35 SC 61.94% 9.61
Middle KNIE {30.09 9.14 .35 LOh x
Income
N 35 SC 61.23 9.88
Low KNIE | 31.43 TT7 A3 .01 ¥*
Income
N 35 SC 56.94 11.99 j

# Significant at = .05 level.

¥ Significant at .01 level.
and 1s not significent, The results vere in a positive direction
but did not reach the .05 level of significance. The null
hypothesis is retained. The research hypothesis was not
accepted at this income level. However, the data for middle

income students revealed a closeness to the data of the high
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income level and was significant. This result cannot be under-
stood easily since upper income level students usuelly have the
resources and materials related to the knovledge of Negro leaders
and events,

The middle income group has a mean score of 30.09 for XKNLE
and 61,23 for SC with a2 9.14% standard deviation for KNLE and
9.88 for the SC. The coefficient of correlation is .35 for
this level, and it wasg significaent at greater than the ,05
level. The research hypothesis was accepted for the middle
income level., It may be seen from these data that middle ang
low income subjects had significant positive correlation between
their 3C and KNLE. This conclusion was supported by studies of
Jotmson (3, p. 272) end Roth (11, p. 435), who found that as
the Negro child gains in knowledge of Negro history, his self-
concept 1s Ilmproved.

It was revesled from these data that low income level
children have a mean score of 56,84 for the SC and 31.43 for
KNLE. There are standard deviations of 11.99 and 7.77 respec-
tively. The coefficient of correlation was .43 and was sig-
nificant et the ,01 level. The research hypothesis IV was ac-
cepted for the low income level.

The studies of Meyers (4) support these findings. He

revealed that if a lower income level child can develop a
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Ipositive attitude toward his racial 1dentity, the problem for

the child to function successfully in the school situation is

not difficult. The lower income level children were exposed to

a compensatory program, an approach vwhich may sccount for their
higher KNLE score than the middle incomc¢ level children. As
revealed by Kerensky (4), wmany compensatory programé actively
attempt to enhance the self-concept and teach Negro history,.

This was consistent with Meyers (6, p. 107), who found that s
positive self-concept correlated with a positive attitude towards

the Negro.

Hypotheslisg V

Hypothesis V stated that there would be no significant
positive correlation between fifth-grade upper, middle, and low
income level sub jects! knowledge of Negro leaders and those
sub jects! reading achievement. In Table V the correlation data
on the KNLE and RA are presented for upper, middle, and low
Income level subjects. A correlation was computed for each
economic level as a sub-group for KNLE and RA. It 1s indicated
from data in Table V that the upper income subjects and the
middle income subjects hsve a significant positive correlation
between KNLE and RA,

The upper income subjects had a mean score of 34,97 for
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XKNLE and 39.51 for RA with a standard deviation of 6.90 and
11.86 respectively. The coefficient of correlation for this

group was .72 and was significant at greater than the .001 level.

TABLE V

CORRELATION DATA ON THE KNOWLEDGE OF NEGRO LEADERS AND
EVENTS AND READING ACHIEVEMENT FOR UPPER,
MIDDLE, AND LOW INCOME LEVEL SUBJECTS

Variable Mean Standard Correlation Level of
Deviation Coefficient Significance

Upper KNLE] 34,97 6,90 72 000019 *

Income :

N 35 RA 39.51 11.86

Middle KNLE| 30.09 9.14 - .36 .03 ¥

Income

N 35 RA 33.62 10.65

Low KNLE{ 31.43 T.77 .26 .12

Incowme

N 35 SC 33.37 17.03

——

* Significant at > ,001 level.
##51ignificant at => .05 level.

The null hypothesis for the upper income level was not retalned.
The research hypothesis is accepted,

The mlddle income level follows in rank order with a mean
score of 30.09 for XKNLE and 33.62 for RA. The stendard devia-

tion for these variables are 9.1! and 10.65 respectively. The
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coefficlent of correlation was .36 and was significant at
greater than the .05 level. The research hypothesis was accepted
for this income level, The null hypothesis 1s rejected. The
low income level follows wmlddle income level in rank order with
a mean écore of 31,43 for KNLE and 33.37 for RA. The standard
devlations were 7.77 and 17.03 respectively with a coefficient
of correlation of .26. The coefficient of correlation was
positive and not significant at the .05 level. Thus, 1t may be
seen from Table V that there was & positive correlation between
the KNLE and RA for fifth—grade Negro students for upper, middle,
and low income -level students but it was not significant for

the lov income level. Reseasrch hypothesis V, therefore, was
retained for the upper and middle income levels., The null
hypothesis was rejected for the low income level, It may be
‘assumed that the reading achievement for the loﬁ income level
students was not as high as their knowledge of Negro leaders

and events although it was previously revealed that their SC

correlated significantly with their KNLE.

Hypothesgis VI
Hypothesis VI stated that there would be no significant
positive correlation between fifth-grade low, middle, and upper

Income level subjects! self-concept and those subjects? reeding
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achievement; In Table VI the correlation data on the 3SC and
RA are presented for the upper, middle, and low income level
subjects, Correlations were computed to determine the relation-
ship between the SC and RA for the various sub-groups. The
results of this procedure are shown in Table VI. It can be
seen In Table VI that upper income level students had a mean
score of 61.9% for SC and 39.51 for RA., The standard deviations
vere 9.61 and 11.96 respectively. The coefficient of correlation
for this income group was .17 and 1s not significant at the
05 level. The null hypothesis was retained for this income
level.

The middle income level had a wean score of 61.23 for
the 3C and 33.62 for RA. Standard deviations for this group
were 9.88 and 10.65 respectively. The correlation coefficient
was .1l and was not significant at the .05 level. The research
hypothesls was not supported at this incomre level,

The low income level students had a mean score of 56,04
for their 3SC and 33.37 for their RA. It is revealed in Table
VI that this group had a standard deviation of 11.99 for the
SC and 17.03 for RA. The coefficient of correlation was .42
and was significant =zt greater than the .05 level, The

research hypothesis was accepted as predicted for this income
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level. The SC of thils group was more closely related to thelr

RA. There was a greater difference between RA mean scores for

TABLE VI

CORRELATION DATA ON THE SELP~-CONCEPT AND READING
ACHIEVEMENT FOR UPPER, MIDDLE AND
LOW INCOME SUBJECTS

Variable Mean Standard Correlation Level of
Deviation | Coefficient Significance

Upper SC 61,94 9,61 .17 .32

Income

N 35 RA 39.51 11.86

Middle SC 61.23 Q.88 .11 .53

Incone

N 35 RA 33.62 10.65

Low s8¢ 56 .94 11.99 A2 04 ¥

Income

N 35 RA 33.37 17.03

#*Bignificant at > .05 level,

the middle and upper income groups than for the middle end low
income groups. The low income group had a lower SC and RA wean
score than the other two income levels studied. The RA mean
score was close to the score of the middle 1ncome group but
lower than the mean score of elther of the other income groups.

Research hypothesis VI was re jected for the upper and middle
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income levels but accepted for the low income level,

Kerensky (4, p. 123) found in his study of fourth and
sixth-grade Negro children that the self-concept was low and
did not show high relationships to other variables. He found
that after the students spent elght months in a compensatory
program, the self-concept correlated significantly with achieve-

ment.

Hypothesis VIIX

Hypothesis VII stated that there would be no significant
difference between the mean scores of high self-concept fifth-
grade low, middle, and upper income level subjects in the
fellowing variabless (a) Knowledge of Negro leaders and events
and (b) Reading achievement. In Table VII the analysis of
variance data are presented on RA for the upper, ulddle and
low income level subjects.

A simple one-way analysis of variance was utilized to
determine whether there was a significant difference among the

mean scores on the reading achievement section of the Comore-~

hensive Tests of Basic Skills, Level II, for each income level.

From the data in Table VII it may be seen that the high
self-concept students of the various income levels did not differ

gsignificantly from each other in the area of KNLE. The F ratio
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of 1.32 with 2 degrees of freedom for between groups and 71
degrees of freedom for the within groups was not significant at

the .05 level,

TABLE VII

ANALYSIS OF VARIANCE DATA ON READING ACHIEVEMENT FCR
HIGH SELF-CONCEPT SUBJECTS FROM UPPER,
MIDDIE AND LOW INCOME LEVEIS

Upper Middle Low

Income Income Income

Level Level Level

N: 28 28 18
Source af 5.9, m.S, F LeYe} of
Significance

Between Groups 2 k28,79 | 294,39 | 1.33 BT
Within Groups | 71 11459.16 | 161.40

Total 73 11887.95

The mean scores for RA differ in rank order for each in~
come level (low, 33.37; middle, 33.6%; upper, 39.51), but as
previously stated this difference is not significant. The null
hypothesis was retained.

In Table VIII the analysis of wvariance data are presented

for the Xnowledge of Negro Lesders and Events Test for the




i@
various econcomic subgroups of high self-concept subjects.

TABLE VIII

ANAIYSIS OF VARIANCE DATA ON KNCWLEDGE OF NEGRO
LEADERS AND EVENTS FOR HIGH SELF-CONCEPT
SUBJECTS FROM UPPER, MIDDLE, AND
LOW INCOME LEVELS

Upper Middle Low

Income Income Income

Tevel Level Level

N: 28 28 18

Source as g.s, m.S. B Level of

. Significance
Between Groups | 2 323.58 | 161.79

_ 240 .09

Within Groups |71 4785.29 67.40
Total 73 5108.87

The within groups had 4785.29 sum of squares with 71
degrees of freedom, and the between groups have 2 degrees of
freedom with 323.58 sum of sguares, These datae produced a
2.40 F ratio, which was not significant at the .05 level. The
null hypothesls was retained. High self-concept subjects from
the upper, middle and low Income levels do not differ signifi-

cantly in their RA and KNIE.



75

Hypothesis VIII
Hypothesls VIII stated that there would be no significant
difference between the mean scores of low self-concept fifth-
grade upper, middle, and low income level subjects in the fol-
lowing variables: (a) Knowledge of Negro leaders and events
and (b) Reading achievement. In Table IX the analysis of
variance data can be seen for low self-concept subjects for the

Knowledge of Negro Leaders and Events Test from students in

upper, mlddle, and low income levels.,

TABLE IX

ANALYSTS OF VARIANCE DATA ON KNOWLEDGE OF NEGRO IEADERS
AND EVENTS FOR LOW SELF-CONCEPT SUBJECTS FROM
UPPER, MIDDIE, AND LOW INCOME LEVELS

Upper Middle Low

Income Incone Income

Ievel Tevel Level

N: 7 7 17
Level of

Source af s.S. m.S. F Significance
Between Groups 2 157.72 78.86 1.22 .31
Within Groups 28 1817.24 64,90

Total 30 1974 .96
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The results did not reveal a sufficient F ratio for the
.05 level of significance. Low self-concept subjects from
upper, middle, and low income levels did not differ signifi-
cantly in their knowledge of Negro leaders and events., The
hypothesis that deals with this section was, therefore, retained.
The second section of this hypothesls dealt with RA. The
results of the analysils of varlance of the low 3C subjects! RA
scores for the upper, middle, and low incowe level subjects

used are summarized in Table X.

TABLE X

ANAIXSIS OF VARIANCE DATA ON READING ACHIEVEMENT FOCR
LOW SELF-CONCEPT SUBJECTS FROM UFPER, MIDDLE
AND LOV INCOME LEVEILS

Upper Middle Low

Incone Income Income

Level Ieval Level

N: 7 7 17
Level of

Source af 5.8, m.s.| B Significance
Between Groups 2 578,19 280.1¢0( 1.10 .35
Within Groups 28 7351.23 | 262,54

Total 30 7929.42
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An F ratio of 1.10 was not significant at the .05 level.
The null hypothesis was retained for this section of the
hypothesis, Puplls do react diffefently according to economic
levels., Their mean scores for RA were in rank order from the
upper income level to the lower income level., There were dif-
ferences but the substantive prediction of the null hypothesls
is tenable.

These results did not agree with other studies., Moffett
(7, p. 126) in his study of the self-concept and reading skills
of matched seventh-grade students found a significant difference
in the means of the reading scores of the upper and lower

gquartiles from Bill's Index of Adjustment and Values and the

California Test of Personallty.

Hypothesis IX

Hypothesis IX stated that there would be no significant
difference between the mean scores of fifth-grade upper, middle,
and lov income level subjects In the following variables: (a)
Reading achievement, (b) Self-concept, and (c¢) Knovwledge of
Negro leaders and evenis,

The analysis of variance for RA for the upper, middle, and
low income level subjects is given in Table XI., The mean

squares of 113.61 for between groups and 75.98 for within
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groups produced an ¥ ratio of 1.50, which was not significant.

The null hypothesis was retained.

TABLE XI

ANALYSIS OF VARIANCE DATA ON READING ACHIEVEMENT FOR
UPPER, MIDDIE, AND LOW INCOME LEVEL SUBJECTS

Upper Middle Low

Income Income Income

Ievel Level Level

N: 35 35 35
Source ar S.8. m,s, F Level of
Significance

Between Groups 2 227 .22 113.61 | 1.50 .23
Within Groups 102 TT49.77 75.98
Total 104 7976.99

The second section of hypothesis IX dealt with self-
concept of the three subgroups. The analysis of variance is
presented in Table XII for this variable of the upper, middle,
and low income subgroups.

Since the mean squares for between groups are 255.95 and
114 .51 for within groups, a resulting F ratio of 2.2% was not
significant. There was a difference between the means but not

enough to produce a .05 level of significance, The null hypothesis
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was retained.

TABLE X1I

ANALY¥SIS OF VARIANCE DATA ON SELF-CONCEPT FOR UPFER,
MIDDLE, AND LOW INCOME LEVEL SUBJECTS

Upper Middle Low
Income Income Income
level Ievel level
Ni: 35 35 35
Source arf S48, m,s. .Leyel of
Significance
Between Groups 2 511.9C0 { 255.95 | 2.24 .11
Within Groups | 103 11679.94% | 114.51
Total 104 12191.84

Pawl (9, pp. 72-80) found a difference in lower class and
upper class students in ego skills and intelligence and felt
that the results were due primarily to a differential motivation
factor. The results of Table II did not agree with these
findings.

Studies (1, 5) reported in the literature concluded thet
Negro children have a low 3C. These conclusions were basged
primarily on Negro students' evsaluations of their own race rather

then on direct measures of SC. The data found in this study did
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not Indicate that Negro students have a poor SC as measured by

the Plers-Harris Children's Self-Concept Scele.

According to Plers and Harris (8), it is unwise to assume
that eny special groups because of their condition in 1life
will necessarily show differences Iin the mean 3C., For example,
Morley (6) found means well within the normal range for his
groups of stutterers, although the younger group showed rather
strict raviability. The Negro subjects in his findings had a
3C equal to others.

The last variable of hypothesis IX dealt with the KNLE
of the three subgroups. The data are summarigzed in Table XIII
for the upper, middle, and low Income level subjects,

The F ratio of b .55 was significant at greater than .05
level., The null hypothesis of no difference between the means

was rejected.
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TABLE XIII

ANALYSIS OF VARIANCE DATA ON KNOWLEDGE OF NEGRO LEADERS
AND EVENTS FCR UPPER, MIDDLE, AND
LOW INCOME LEVEL SUBJECTS

Upper Middle Low

Income Income Income
Ievel level level
N: 35 35 35
Source af 8.8, m.s. F LEYG? of
_ Significance
Between Groups 2 1603.33 [801.67] 4.55 01
Within Groups 102 17987.66 | 176.35
Totel 104 189590.69

# Significant &t > ,05 level,

It can be concluded from the data in Table XIII that there
vas & significant difference between the mean scores of KNLE
for the upper, middle, and lov income subjects. These results
could perhaps be attributed to the differences in reading
achievement, self-concert, home resources, and materials asvail-

eble to the subjects from vasrious income levels.

Summary
This chapter presented the analysis of the relationship

of the self-concept and knowledge of Negro leaders snd events
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of fifth-grade Negro students as was Investigated in thils
study. It also presented the data on the relationship of the
self-concept and reading achlevewent, and the relationship

of the knowledge of Negro leaders and events and reasding
achievement,

The results indicated that there was a significant posi-
tive correlation between the self-concept and knowledge of
Negro leaders and events of the fifth-grade Negro subjects.
In regard to the relatlonship of the self-concept and reading
achievement of the fifth-grade subjects, the findings revesaled
a significant positive correlaticn for these variables, A
significant positive correlation was also found for knovledge
of Negro leaders and events and reading achilevement for the
sub jects.

The students from whom date were gathered were divided
into upper, middle, and low income levels. For the middle
and lovw income level subjects, the findings revesled a signi-
ficant positive correlation between the self-concept end |
knowledge of Negro leaders and events., The upper snd middle
income level subjects had a significant positive correlation
between the knowledge of Negro leaders and events and reading
achievement. The lov income level subjects showed a signifi-

cant positive correlation between the self-concept and reading
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achievement,

High self-concept and low self-concept subjects from the
upper, mliddle, end low income levels did not have significant
differences between mean scores for reading achievement and
knowledge of Negro leaders and events, The upper, middle, and
low income level subjects had significant differences between

mean scores of the knowledge of Negro leaders and events.
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CHAFTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary
The primery purpose of this study was to determine the
relationship of the self-concept of selected fifth-grede
pupils with thelr knowledge of Negro leaders and events,

Secondary purposes were to determine {1) the relationship

between the self-concept of fifth-grade students and their

reading achievement and (2) the relationship of their know-
ledge of Negro leaders and evenis and their reading achieve-
ment,

The nine hypotheses of this study were as follows:

1. There will be a significant positive correlation between
the self-concept of fifth-grade subjects and their know-
ledge of Negro leaders end events,

“. There will be 2 significant positive correlation between
the self-concept of fifth-grade subjects and their read-
ing achievement.

3. There will be 2 significant positive correlation between

fifth-grade subjects! reading achievement and their knowledge
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of Negro leaders and eveuts.

There will be a significant positive correlation between
fifth-grade upper, middle and low income level subjects!?
self-concept and these subjects' knowledge of Negro leaders
and eventis,

There vill be a significant positive correlation between
fifth-grade upper, middle, and low income level subjects?
knowledge of Negro leaders and events and these subjects!
reading achievement.

There will be a significant positive correlation between
fifth~gradé upper, middle, and lov income level subjects!?
self-concept and these subjects?! reading schlevement.
There will be no significant difference betveen the mean
scores of high self-concept fifth-grade upper, middle, and
low Income level subjects in the following variables:

a. Knowledge of Negro leaders and events

b. Reading achievement

There will be no significant difference between the mean
scores of low self-concept fifth-grade upper, middle, ang
lov Income level subjects in the following variables:

a. Knowledge of Negro leaders and events

b. Reeding achlevement
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9., There will be no significant difference between the mean
scores of fifth-grade upper, middle, and low income level
sub jects in the following variables:

a. Reading achlevement
b. Self-concept
¢. Knowledge of Negro leaders and events
The subjects for this study were 105 fifth-grade boys and
girls rendomly selected from fifth-grade students from three
schools located in upper, middle, and lov income communities,

The Iincome levels were determined by the number of students

on the free lunch program and from census tract data.

The self-concept scores were determined by administering

the Piers-Herris Children's Self-Concept Scele., The knowledge

of Negro leaders and events mean scores were taken from &

specially devised Knovledge of Negrec Leaders and Events Test

and the reading achlevement scores were taken from the reading
tests of the Comprehensive Tests of Basic Skills, Level II.

A correlation veas computed to obtain the coefficient of corre-
lation. A slimple one-way analysis of variance was enployed

to determine 1f there were significant differences between
means ror the various subgroups.

In hypotheses I - III it was theorized that there would
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be a significent positive correlation between the self~concept
of fifth-grade subjects and thelr knowledge of Negro leaders
and events, betveen thelir self-concept and reading achievement,
and between their knowledge of Negro leaders end evenis and
thelir reading achievement.

The results relevant to hypothesis I showed a significant
positive correlation between flfth-grade students! self-concept
and knowledge of Negro leaders and events. There was also &
significant positive correlation between these students! self-
concept and reading achievement as predicted by hypothesis II.

Hypothesis III predicted that there would be & significant
positive correlation between knowledge of Negro leaders and
events and reading achievement. The coefficient of correlation
vas significant at > .00l level for these variables,

Hypothesis IV dealt with the correlsation of the self~
concept and knowledge of Negro leaders and events for upper,
middle, and low income level subjects. The low income level
gub jects had a coefficient of correlation of .43 with these
varilables, which was significant at the .01 level. The middle
Income group hed a coefficient of correlation of .35 which was
signifiicent at greater then the .05 level. The upper income
level subjects hed a coefficient of correlation of .26 when

there was a correlation of their self-concept and knowledge of
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Negro leaders and events scores, This correlation was not sig-
nificant.

Hypothesis V stated that there would be s signifibant
positive correlatlon between knowledge of Negro leaders and
reading achievement for the variocus Income levels of the sub-
jects, The low income group results did not prove significant.
The middle Income level subjects had a coefficlent of correla-
tion of .36, which was significant at grester than the .05
level.- The upper income level subjects had & coefflclent of
correlation of .72 for the variable, which was significant at
greater than the .0001 level,

In hypothesis VI the self-concept and reading achlevement
vere correlated for upper, middle, and low income subjects. The
low income level subjects had a coefficient of correlaﬁion of .
12, which was significant at greater than the .05 level. The
middle and upper income level students 4id not have significant
correlations.

Hypothesis VII dealt with the differences between means.
of high self-concept students from each of the subgroups in
knovledge of Negro leaders and events and reading achievement.
A one~-way analysis of variance was uvused to determine any sig-
nificant difference among the mean scores, There was no

significant difference among these mean scores. The null
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hypothesis was retained,

Hypothesis VIII gdealt with low self-concept subjects of
the various income levels as subgroups In knowledge of Negro
leaders and events and reading achlevement, A simple one-way
analysis of variance was used to test for significant dif-
ferences between means, These meen scores were nobt significantly
different.

Hypothesis IX theorized that there would be no significant
differénce between the mean scores of subjects from the
various income levels in sélf—concept, reading achievement,
and knovledge qf Negro leaders and events. There vere no
significant differences between the mean scores of subjects
in self-concept and reading achievement, although the scores
differed progressively for the income levels. There were
significant differences between the mean scores in the area

of knowledge of Negro leaders and events,

Conclusions
Based on the results obtained from the sample of 105
fifth-grade Negro students from upper, middle, and low income
levels, the following conclusions may be @drawn from this study:
1. The results of this investlgstion which found no signifi-

cant differences between the wean scores in reading
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achievement and knowledge of Negro leaders and events for
high self-concept and also for low self-concept subjects
from upper, middle, and low income levels were not cor-
sistent with the findings which purport differences among
the various soclo-economic levels.

The significant positive correlation between the students!
self~-concept and knewledge of Negro leaders ané events may
have been due to the current stress of Negro history and
image~-building technigues used in some schools today.
Fifth-grade subjects in this study had a significant pos-
1tive correlation between their self-concept and reading
achievement sceres. This may have resulted from the fact
that students were rendomly selected from the normal I.Q.
range.,

The significant positive correlation between knowledge of
Negro leaders and events and reading achlevement mey have
resulted from the fact thet reading could have influenced
this knovledge. |
Upper income students had a significant positive corre-
lJation between the knowledge of Negro leaders and events
and reeding achievement., This mey have been due to the
aevallabilllity of reading materials In the home and self-

wotivation of the individual. Since low income students
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did not show a relationship between knowledge of Negro
leaders and events and reading achievement, it may have
been that they did not have the available materials,
resources, and motivation from the howe.

Reading achievement and self-concept did not have a sig-
nificant positive relationship for middle and upper
income level students., This fact was not easy to explain
since the combined income level groups had a significant
pgsitive relationship for these varisbles.

The significent differences betveen the mean scores for
all subgroups in the area of Negro history may have been
attributed to the exposure and availability of meterials

end resources and pessible family and social life styles.

Recommendations

Recommendations resulting from this study fall into two

categories: those which would be of value in a replication

of this study and those which would be of value In extending

the study.

1.

A replication of this study should be made after the
students have been exposed to a program of Negro history,
self-concept developument, and reading improvement.

Further investigations should be magde concerning reading
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achievement and knowledge of Negro leaders and events

for high selfi-concept and low self-concept students from
the upper, middle, and low income levels,

This study should be made available to teachers in order
to make them more concerned about the importance of the
students?! self-concept as well as their reading levels,
Additlional studies should be done in which investigatilons
of possible defensiveness being involved in reported high
self-concept scores of Negro students, especially since
these scores were high for each income level.
Experimental studies should be undertaken to include the
Influence of the teacher and peers in self-concept devel-
opment.

An additional study should be undertaken st various grade
levels with knowledge of Negro leaders and events included
In an integral curriculum and in & separate subjects cur-

riculum.



APPENDIX

KNOWIEDGE OF NEGRO LEADERS AND EVENTS TEST
PART I
FAMOUS NEGROES
Thé only Negro Unilted States senator is

e. Charles Diggs b. Edward Brooke
¢c. Zan Hoimes d. Barbara Jordan

For his discoveries, Dr. George W, Carver, the sclentist used

a., machines b. cotton plants
¢c. peanuts d. fruits

Which of the following men wrote the "3t., Louis Blues™" and
is called the Father of the Blues?

a. Count Basie b. Blind Tom

¢. Xing Cole d. W. C, Handy

She has many schools named for her and was praised by
President George Washington for her poetry.

a. Phillis Wheatley ' b. Jane Bolin

¢c. Mary Mcleod Bethune d. Sojourner Truth

The first Academy Award gilven to a Negro for his superior
acting In "Lillies of the Fielgs®

a. Harry Bellafonte b. Brock Peters

¢. Sidney Poitier d. Sammy Davis

He was en outstanding speaker (abolitionist) who spoke
against slavery and urged others to oppose slavery,

a. Nzt Turner b. Frederick Douglass

¢. Hiram Revels d. James Derhewm

During slavery she helped over 300 slaves escape from the
South to freedom in the North.

8. Harriet Tubmen b. Sojourner Truth

¢. Lena Horne d. ©Nannie Burroughs

Probably the greatest known Negro educator of the past who
wag the founder of Tuskeegee Institute

a, John Hope b, Booker T. Washington

¢, DEmmatt Scott d. Benjamin Mays
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13.

15,

15,

16.

17.
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An outstanding Civil Rights leader who believed in non-
violence, won the Nobel Peace Prize and 1is known for his
"I Have a Dream' speech

a. Rev. Ralph Abernathy b. Dr. Martin Iuther Xing, Jr.
¢. Roy Wilkins 4. Jesse Jackson

This all-time great football player played with the Cleve-
land Browns and 1s& now & movie star.

a. Jerome Holland b. Paul Robeson

¢. dJim Brown d¢. Don Perkins

Which one of the following football players won the 1968
Heisman football trophy and pleys with the Buffalo Bills?
a. DBob Hayes b. Abner Heynes
¢c. ©O. J. Simpson d. Ernie Davis

He savegd many lives by his discovery of blood plaswma and
development of the blood bank.

a, Martin R. Delaney b. Charles Drew

c. E. E. Just d. Danlel Hale Williams

The first Negro to hold the rank of General In the U, S.
Army

g. Campbell C. Johnson b. Benjamin O. Davis, Sr,
¢, James D, Fowler d. Charles Young

She was the flirst Negro woman senator in Texas.
a. Shirley Chishom b. Barbara Jordan
c. Constance Motley d. Daisy White

He explored the Southwest with Cebeza De Vaca and helped to
discover what 1s now New Mexico and Arizona.
2, Matthew Henson b. Dusable

c. James P, Beckwourth d. "Little Stephen®" or Estevanico

When Admirel Peery reached the North Pole In 1909 he was
accompaenied by this Negro

a. W. E. B. Dubois b. Monroe Trotter

¢. A. Phillip Randclph d. Matthev Henson

This beauticien became the first woman wmillionaire by devel-
oping end selling beaulty supplles and treatments.
a. Lena Horne b. Madame C., J, Walker
¢. Rose Morgan a. M, C., Terrell
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The first physician to perform open heart surgery in 1893
wes & Negro named

a. Daniel Hale Willisms b. Louis T, Wright

¢c. E. Jd. Conrad d. Montaga Cobb

As 2 United Netions representative he brought peace between
the Arabs and Israel and won a Nobel Peace Prize,

a, Allison Davis b. Dr. Ralph J. Bunche

c. Ramond Pace Alexander d. William Hastie

In 1946 Branch Richey selected him as the first Negro
professional ma jor league baseball player.

8. Satchel Paige b. Goose Tatum

¢. Haenk Aaron d. Jackie Robinson

Because of his unusual poetry he has had meny schools named
in his honor.

a. Pasul L., Dunbar b. Samuel Cornish

¢. GCharles W, Chestnut d., William Wells Brown

This television star won the Emmy Awerd for hls acting in
1y Spyn

a. Sanuy Davis b. Brock Peters

¢. Gordon Parks d. Bill Cosby

She was known for helping Negroes through educatlion, founded
a college in Florida, and was en adviser to Presgident
Franklin D. Roosevelt.

a. Nannie Burroughs b. Deborsh P. Wolfe

¢. Mary McLeod Bethune d. Constance Motley

This popular singer is known for "Blackenlzed™ and is called
the "dynamic soul singer.™

a. Otis Reddilng b. Clarence Carter

¢. James Brown d. Wilson Pickett

A famous couposer and orchestra leader called the "Duke!
a. Count Basie b. Noble Sissle
c. Cab Callowey d¢. Edward Ellington

This jazz nusician who plays & trumpet is batter known by
some a8 "Saetchmo.”

a. Louis Jordan b. Jimmie Lunceford

¢. Lionel Hampton d. Louis Armstrong
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The athlete who is soumetlimes called the fastest human and
plays football with the Dallas Cowboys 1s

a. Don Perkins b. DMel Renfro

¢. 0. J. Simpson d¢. Bob Hayes

A great gospel singer is
e&. Dorothy Manor b. Muriel Rabhn
¢,  Mahalia Jackson d. Leontyne Price

A renowned contralto singer sald to have a volce heard once
in every hundred years '

a. Sister Rosetta b, Marlan Anderson

¢, Carol Brice d Mattiwilda Dobbs

One of the best known boxers of thils century is
a. Satchel Palge b. Willie Mays
¢c. Hank Aaron a Joe Louls

This singer is sometimes called the "Lady Soul Singer.m
a. Ella Fitzgeral b. Aretha Franklin
¢. Leslie Uggams d. Pearl Bailey

A leading Negro baseball player known for hitting many home
runs

&. Jim Brown b, Joe Black

¢. Willie Mays d. Satchel Palge

Which one of the men below is the Negro Mayor of Cleveland,
Ohio?

g. Walter Washington b. Andrew Hatcher

¢c. Carl Stokes d. Willlam Hastle

In 1967 this Civil Rights lavyer was appointed as the first
Negro United States Supreme Court Justice.

g. Willism Hastie b. Raymond Pace Alexander

c. Thurgood Marshall d. Robert Weaver

The first Negro to serve as a member of a presidentts
cebinet

a. Hulan Jack b. Andrew Hatcher

¢. Julisn Bond d. Robert Weaver
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PART II
NEGRO LIFE AND EVENTS

The 1954 Supreme Court School Desegregation Decision gave
&, DNegroes and whites separeate schools

b. the nation no new problens

¢. Negreoes few educaetional opportunities

d. declared segregated schools unlawful

The 1964 Civil Rights law

a. gave Negroes the right to enter public places
b. was not favored by Negroes

c. did not help racial equality

4. solved money problems

The Emancipation Proclamation geve Negroes
a. 40 acres of land b. the right to vote
¢. their frecdom from slavery d. free public schools

The Civil Rights ovganization best known for gaining rights
for Negroes through the courts is
a. BNCC b. SCLC c. NAACP d. CORE

More Negro soldiers were placed 1n actual fighting situations
in this war than any other war. :

a. OCivil War b. Viet Nam War

¢. World War II d. ZXorean War

During the last few years, the expresslcon of feeling and
understanding by Negroes has been called
a, Frug b. Soul c. OSpirit d. Americanize

One of the outstending contributions made by Negroes to-
Americs
a. Opera b. spirituals ¢c. dranme d. wvestern music

A very well known Negro owned magazine 1s

a. Newsweek b. Plttsburg Courler c¢. Time d. ZEbony
Many Negroes In the United States hove gained fame in

a. golf b. basketball ¢. hockey d. soccer
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Which one of the following 1s not a Negro spiritual?
a, Deecp River b. Go Down Moses
¢c. Dixie ¢. OJSteal Away

The type of music which Negroes did not make popular is
a. jazz b, Rock "n" roll ¢. gospel d. hillbilly

During the 1960's Negroes have been referred to sll of the
following nawes but

2. Afro-American b. black
¢. Abolitionist d. Negro
A popular term by which wmeny young Negroes greet each other
2. soul brother b. buddy
c. friend d. Negro

People who spoke hard against slavery were called
a. ebolitionlsts b. Muckrackers
¢. Vigilentes d. Klensmen

He was president during the Civlil War and signed the
proclamation vwhich gave the Negroes their freedom.
a, Grent b. Roosevelt c. Cleveland d. Linceln

Most Negroes In our country live in the
&. North b, West c¢. East d. South

The practice of slavery

a. started in America

b. existed long before slavery in the United States
c. Was only practiced in the United States

d. never existed

The swmendment to the Constitution which freed the slaves.
everyvhere in the nation was the
a, 17th h. 15th ¢. 13th d. 20th

The invention which created the need for more Negro slaves
was the

a. cotton gin b. shoe lasting machine

¢c. steaum engine d. sugar refining machine

The war which was fought to end slavery was the
a. Spanish American b. Civil Wer
¢. ¥World Wer I d. Revolutionary War
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A populsr name given to food enjoyed by many Negroes is

a.
Ce

soul food
smorgasboard

b.
d.

caviar
pizza

A popular televislon show featuring a Negro mother and her
young son is

al

Iuecy b. Julla

Ce

Mission Impossible d.

Negroes now work in which of the folloving?

£,
C.

banks
bus companies

bl
G .

departwent stores
2ll of these

L.acsie

This capital c¢ity has a Negro mayor with the same name as

Negro History Week is observed during the wonth of

the city.

a. Sacremento
¢c. Atlante

a. January

c. July

b.
G.

b.
d.

Washington, D. C.
Alrany

February
September
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