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CHAPTER I
INTRODUCTION

Educators have sought adequate means of identifying the
prersquisites to succesaful teaching. Procedures 2dentifying
successful teechersa would enable administrators, teachers,
and pupil persovnnel workers to gelect, guide, and traln teach~
ing personnel more appropriately. Resesarch shows that & num-
ber of technigues have been devised to ldentlify potentially
successful teschers. For the most part, however, these pro-
cedures have proved Iinadequate.

The present study wes mede to determine the relationship
between the level of teaching effectivensss of beginning ele-
mentary teachers and thres individual cherscteristica of
prospective teachers. A secondary purpose was an attempt to
improve the service renderad by the School of Educetion at
North Texas State College, Denton, Texas, in the selection
and guldance of students who Indicate a desire to enter the
program for preparing elementary teachers.

The relationshlp between the level of teaching effective~
ness of beginning elementary teachers end three individual
tralts of prospective teachers was investigated by a flela
fellow-up. This wes done to provide a sulitasble eriterion

for identifying some of the prerequisites to elementary



teaching effectiveness and toc enable the Sochool of Education
to evaluate the results of its elementary teacher tralning

progrsm more effectively.

Statement of the Problem
The problem in thls study was to determine whether there
is a relationship between the level of tesching effectiveness
and the individual faotors of temperament, intelligence, and
grade-point average. This constellation was the besis for
clessification of the sample population into below-avarage,
average, &nd above-average groups, acoording to teaching

oeffactivenesgsa.,

Signiflicance of the Problem

Acoording to Barr (2), there are approximately one and
cne-quarter million teachers in thls country, teachlng
approximately thirty millien pupils. The schools in which
these puplls and teachers work constitute one of the country's
most extensive enterprises and supply the foundations for
democratic order. Next to the pupll, the teacher 1s the most
important asingle factor in this grest enterprise. He is the
central impelling force in the edusational effort, Without
oeffective teacheras, there cannot be effective schools.

To obtein qualified teschers, there must be wise selectlon
and guldsnce, good preparstion, and sound employment and

placement practices. The educstlion of teachers should be



predicated upon discriminating selection. In order to select
snd gulde wisely, one must have accurate knowledge of the
preregquisglites of effeotlve teaching and possessg the means of
identifying thess prerequlsites in s relisble fashion. The
affective education of teachers, both beforae and after they
enter gervice, depends upon the abllity to identlify progresas
in attaining teaching efflciency. Inefficlency in evaluation
leads to inefficiency in teacher education. Only by knowing
the results of efforts to aducate teachers mey this process
be lmproved. Those responsible for selection, guldsnce, and
education need more precise information relative to teaching
efficlency., Adminigtrators and placement officlals need this
information for effective employment assignments and promotion
practices.

The fair treatment of teachers and pupils 1a likewlse
involved In this problem, as 1ls the quality of service rendered
by the schools. There 1s already available conslderable evi-
dence, subjective and objeotive, to indicete that current
methods of evaluating teacher efliociency are inadesquate.

The teascher, the professlional educator, the administretor,
the pupil, the home, and society would all profit by better
measures of teachling affliciency.

This study proposed to lsolate the more effective pro-
cedures for guldance of future olementary teechers receiving

thelr tralning In the School of Education at North Texas State



Cullege, Denton, Texas. Hvents in recent years heve made

the public more aware of the responsibilities which the
public educational ayastem muat successfully discharge to the
¢hild, the home, and aoclety. The manner in which teacher-
training responsibllitliea ere met by teacher-education lnsti«
tutions will infliuence greatly the course of development of
these three areas.

in the state of Texms, the responsivility for recommend-
ing elementary education students for atate certification
has been vested in the college conferring the degree.
Responsibllity for recommending students for admission to
the elementary teacher education progrum at North Texas State
College has been delegated to the Committee for Admission of
Students to the Elemsntary Teacher Program. Successful com-
pletion of this program is nesessary for recommendation for
state certliflication; this recommendation ls made by the Desn
of the School of Education. A copy of the recommendation
form is shown in Figure 2. (See Appendix, p. 85.)

The Committee for Admissions administers a program
designed to screen students not properiy suited for slemen-
tary teaching and to provide guldance for the educational
programs of potential elementary teschers., The Committes
for Admlsslions continuslly seeks more appropriate methods
and procedures for adminlgtering its program.

The purpcse of determining the relationshlp between the

level of teaching effectliveneas and the individual factors



of temperament, intelligence, and grasde~point averags was to
discover the extent to which these factors, as a group con-
stellaetion, were predictive of success in elementary teaching.
The ratings of teacher effectiveness were gathered for sorsen-
ing and guldsnce of potential elementsry education students
recelving their training at North Texas State College. It

is anticipated that these data will ald the Commitiee for
Admissions in planning the profesalonal snd social develop-
ment of elementary educatlion students for fulfillment of
Individual needs. In summary, the data yilslded by thls
investigation should facilitate the School of Educetion at
North Texass State College in dlascharging its reaponsibility
for preparing publlc school teachers, and should be applicable

to all similar programs.

Basic Assumptions

l. It wes assumed that a sufflclent number of beginning
elementary teachers would be available to permit classifi-
cation of a sample populetion ascording to the Individusl
factors of temperament, lntellligence, and grade~point aversage.

2. It wes assumed thet first. and second-year beginning
alementary teachers would represent & valid and reliable sample
for evaluating elementary teaching effectiveness.

3. It was assumed that there wag a sufficlent number of

immedlate superiors who would accurately rate the individual



elementary teachers on the baasis of thelr firat and second
years of teachlng experience.

4, It was assumed that the college coordinatora of
satudent teaohing would recall accurately the activities of
each elementary education student and use the rating scale

effectively.

Limitations of the Study

Ap deslgned and conducted, the sxperimental format of
the lnvestigation possessed several limitations not con~
trolled, as follows:

1. The study wes made on a femmle population, since
elementary education graduates for the academic years 1B58-59
and 1958-60 did not provide suffliclient manle beginning elesmen-
tary teschers for classiflcation of an adequate sample.
Therefore, the results way appropriately be generalized only
to guldance efforts sdministered to female elementary edu-
catlion atudents.

2. The sample population was limited to certified e~
ginning elementary teachers in Texsa. Therefore, generali~
zations predicting beglinning elementary tesching success may
appropriately be made only when administering placement efforts
to slementary teachera for teaching positions requiring similar
state certification.

. The sample population wes limited to graduates of

Horth Texas State College durling the amcademic years of 1958-59



and 1958-80, who had accumulated one to two years of teaching
experiencs. Therefore, genserallzations predleting beglnning
slementary teaching efflclency may sppropriately be made con-
carning only reletively short-term, and not long-term,
successful teaching asslgnments.

4, The sample pepulation utilized only beglinning ele~
mentary teachers employed In the metropolitan area of north-
enst Taxas snd west central Texas cltles. Therefore,
gensralizations predioting beglmning elementary teaching
efficlency may sppropriately be made only in placement of

beginning elementary teachers 1ln such urbmm areas.

Hypothesils

Ths hypothegls of this study wes that the effactiveness
of baginning elementary aschool teachers, g rated by thelr
immedlate adminlatrative superliors and thelr college coordl-
nators of student tesching, would vary significently among
thres levela of groups c¢lassified by utilizing a standardiszed
teat of mental abllity, solected scales of a standardized
personality inventory, and completse undargraduate grade-point
BVOrages.

The testing of the nypothesls facilitated answering
the following questions:

1. What is the relestionship between the level of ele~
mentary tesching effeotiveness of the sample population of

aleomentary teachers trained by North Texes State College and



the 1individuel factors of temperament, intelligence, and
grads~point averaget
2. Are the classificetion groups of "below average,"

"average,” and "ebove average" significantly different groups?

Sources of Dats

The sample populetion was selected by using the records
of the Committee of Admlgsions. Classification data con-
corning temperament and intellligence were secured from the
Committee's records of gradustes frowm the L963-568 and 1868-60
acedemic years. The current teaching ssslignment and leocation
were obtained from the North Texas State Ccilega Placement
0ffice. Orade~pcint aversges were computed from permanent
records in the office of the Heglstrar at North Texas State
College, end the identlty of ths college ﬁoordinatar of
student teachling for each graduate was obtalned from records
avallable in the offlice of the Director of Teacher Tralning,
3chool of Edueation, North Texas 3tste College.

The evaluatlon of beginnlng elementary teaching effec-
tiveness wae obtained from the elementery teschers' lrmedlate
superiors by & personal field intervliew and from the college
coordinators of student teaching at North Texaa State College,
who rated subjlects on the basis of their senlor student

teauching experiences.



Description of Subjects

The subjects used In thls study were certified beginning
elomentary teschers who were graduated from Horth Texas State
College during the scademic yesrs of 1968«58 and 19569-60,
The sample populatlion wes composed of female beglinning ele-
mentary teachera employed in the northeast Texas countiss of
Collin, Cooke, Dallas, Denton, and Tarrant, and in west
cantral Texas counties of Midland and Hetor, as distributed

below in Table I.

1ABLE I
DISTRIBUTION OF SAMPLE POPULATION BY COUNTIES

Number
Countles of Teachers
Collin . L] * - L] L L d » » . L] L J » - 1 2 » . » L] » a L] * 12
CDORO. » & a e ¢ ® @« o =& » . & ¢ & * v s o » e 5 & 1
Dal 1&8 * ¢ P & 8 e 3 ¥ 4 A e & 5 9 * ¥ » % 3 8 & @ @ 18
Denton « o« o« & 5 ¢ o 5 o o o ¢ s s o & & & s+ 2 & o« = 4
BOLOrs o ¢ & o 4 4 9o o o 6 o o ¢ & o o 2 o o s & & 5
Midlan.d ¢ & ® 8 @ 8 8 B 6 8 e 8 e 4 B B €« 9 * ® » w » 16
Tarrant. « « » o o+ 4 o s ¢ 2 » o« o 2 8 % o s 5 » s _Lg

Totﬂlo * » * [ ] - L] ] [ ] [ ] » L 2 [ 3 [ ] » [ ] L ] L ] » 75

The beginning slementary teachers hed at least five, but
not more than eighteen, months of teaching experience. The
sample population held Texss slementsry teaching cartificates.
Age range of the sample population wes from twenty-two to
forty-elght years. The mejority was found to be merrisd.

Grede asslignments ranged throughout the elementary level.
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The number of beglinning elementary teachera assigned to each

gredes level is indicsted in Table II,

TABLE II

GRADE LEVELS TAUGHT BY THEACHERS WHO WERE UGRADUATED
LURING THE ACADEMIC YRDARS 19068-58 ARD 19569-8Q

Orade Freguency

5
9
11
19
17
14

RO
* . & » =
[ 2 - [ I L] L 3
» - - - * -
. & * & » L ]
L » ® L 4 L]
. 9 L * @ L]
. » * - . »
. ® a2 a = 2
'Y [ ] - - » -
s & » ¢ & »
» & &« o ®
*» W L v »
* W * & & [ 3
* - L] * L] L]
» ° L] [ ] * >
“« » ¢ [ L]
« o - » » *
« & ®» * = »
. » - @ * »
» @ = o & »
» » . . » >
s & w * 3 o
. @ » 2 + -

Tot8l o« 2« ¢ ¢ ¢ o ¢ ¢« » 76

-
»
v
]
-
»
L ]

Grade level frequencles in Table II were provided by

each teacher's immediste auperior.

Procedure for Collecting Data

Data relating to the effectiveness of beginning elemen~
tary teachers were obtained from the immedlate mdministrative
superiors and college coordinators of student teaching by
the questionnalre~interview technique. These data were
gathered during the months of PFebruary and March, 1861.
A standard tescher~rating soale waa used to record the data.
Aoccording to Barr {1}, although teeching 1s many things,
there are common elements whilch exist; it is these common
glements which thls satudy avught to measure snd analyze.

The literature states three differsnt spproaches to
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characterization of teaching effectiveness. Sometimes, the
successful teacher is described in terms of personal quall-
ties; sometimes, in terms of mental prerequisites such aa
knowledge, special skills, mnd attltudesa; end sometimes, in
terms of behavior.

It must be remembered that the objective in thils study
was to measure the level of effectiveness of beglnning ele~
montary teschers at which they heve actuelly performed on
the job. It is known that teashers may possess the necessary
qualities and wmental tralts, yet not be succeasful in teach-
ing. Based on these facts, behavior in the classroom teaching
situation was the gelected criterion for measuring the effac~
tiveness of beginning elementary teachers.

Educational literature offers many suggestions for
measuring behavior in the work situation. However, moat of
these suggestions are based on sech author's ildeas on rating
teaching effectiveness. Barr (1) presents eleven points for
meesuring the characterlstics of successful teaching. These
pointa were formulated by the teachers attending the Summer
Seminar for Pactors in Teacher Succeas at the University of
Colorado in 1954, The telescoplng of the many descriptive
terms for messuring teamching success was the result of a two~
step proceas at the Jolorado conference: (1) sn analysls was
mede of the experimental sand péychological llterature on the

subject--approximately 187 titles, =nd (2} & group of elghty-

three experisnced teachers, supsrviscers, and adminlstrators
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was appolnted to reresd the genseral literature, over one
thousand titles, and to list and cetegorize the descrlptive
data. The categorizing was done by group dlacussion, which
extonded over & six-week period. The seerch was for commnon
alementg found within the date gathered, The efforts resulted
in eleven behavioral ocharascteristica of successful teaching.
For this study, the examples illuatrating esch oharacter-
1atic wers determined by utilizing the Jjury-of-judges tech-
nigue, and represent the consensus of twenty-thres graduate
studenta at North Texas 3tate College. The Judges were
experienced teachers, supervisors, and administrators study-
ing &t the doectorel level., The judging procedure involved
writing each rating criterlon on a chaelkboard go that ell
could atudy the criterion's meaning. The Juwiges were asked
to state thelr ldeas of concrete examples which, they belliaved,
represented the oriterion under ccnaideration, The Judges as
& group were then asked to vote on thse various proposed
examples, and & consensus was obtained. Thils process was
followed untll concrete examples were added to sach ceriterlon
a8 & frame of reference for the Immedliate superiors snd the
college coordinators of atudent teaching. The rating sacale

is presented In Figure l.
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BLEMENTARY TEACHER RATIRG SCALE

3 it A P 1
SUPERIOR GOOD AVERAGE FOOR INFERIOR
S GAFP I

1. Degree to which teacher exhibits behavior
sssoclated wlith ldentifying pupll needs;
8.8+, helping students met realistlc goals,
familiarizing self wlith student's cumulative
receords, being familisr with individual
physical, intellectual, and emotional needs
of students. XX XXX

2. Degree to which teacher exhibits bshavior
assoclated with choosing appropriste lesarn-
ing experiences; o.g., field tripa, oral
reports, written reports, snd group experi-
BNCGS. XX XXX

3. Degree tov which teachsr exhibvits behevior
assoclated with providing for individual
differences; a.g., providing individual
activities, providing individual instruction,
snd providing proper grouping. XX XXX

4. Degreae to which teacher exhibits behsvior
agsocieted with oreating favorable ming
gets and motivation; e.g., choosing appro-
priste subject material, maintaining
teacher«pupll repport, and malnteining
proper physical and scolal environment, XXX XX

5. Degrea to which teacher exhiblts behavior
assoclated with making activitles meaning-
ful; e.g., relating meterial to practice
situstions, releting meterisl to previous
axperiences, and relating material to
future plans. XX X X X

6. Degree to whlch teacher exhibits behavior
agsociated with analyals and orgasnizatlon
of learning experiences; a.g., teacher-
pupll pleaning and operation, malntaining
functional communicatlion channels, and
alding students in self~evaluation. X XXXX



RATING SCALE~-Continued

G A P

SUPERIOR GOOD AVERAGE POOR

7.

2.

10.

11.

Degree to which teascher exhibits behavior
egsocinted with setting and defining gosls;
8.8, alding the atudent in understaending
own goarls, aiding the student in setting
scceptable social, moral, and ethical goals.

Degres to which taacher exhlblts behevior
peacciated with direction of group actlvi-
ties; o.g., encouraging interaction, main-
taining an acceptant~democratic &tmosphere,
and maintalining group interest.

Degres to which teacher exhibits Dehavior
agaocianted with proper teachsr-pupll re-
lations; e.g., scceptance of sgtudents,
acceptance of student ss & person of worth
end dignity, and working with the student
rather than on or for.

Degree to which teacher exhliblts bshavior
assoclated with the use of sppropriste
learning alds; e.g., andio~visual alds,
current displeys, Integrating subjeot
metter with elds.

Degree to which teacher exhibits behavior
assocliated with the evalustion of pupil
growth and achlevemsnt; e.g., evaluating
atudents' total growth, eveluating stu~
dents! potential, and proper teating
proceaedurea.

Interviewee's title

14

I
INFERICR

SGAPI

XX XXX

XX XXX

XXX XX

XXX XX

XXX XX

Teacher's grade assignment

Teacher's age

Teacher'’s maritel atatus

School enrollment

Flg. l--Elementary teacher rating soale



In order to convey the support of the School of Education
to the atudy, the Dean provided & letter introducing the
interviewer to the administrative superiors in the fleld.

The letter of introduction iz presented in Flgure 3. (See
Appendix, p. 86.)

College coordinators of atudent teaching rated the sub-
jects' effectivensss as a teacher on the basis of their senlor
student teeching experience, by means of a personal interview

with the inveastigator at North Texas State College.

Procoedure for Treating Date

The next step waae to quantifly the date collected.
Murphy snd others (6, pp. 14~67) found that & rater ylelds
a distribution resembliing normel when offered five alter-
natives from which to choose, such aa inferior, poor, averags,
good, and superior. These alternatives were masigned the
gquantitative weights of: inferior, l; pocr, 2; average, J;
good, 4; and supsrior, 6., f1wo other lmportant advantages,
according to Murphy, are that the method (1) doces away with
raters or judges of subjective data and errors arriving
therefrom, and (2) ylelda direct objective informatlion con-
cerning teacher effectivensas., In sddition, the procedurs
has high reliebllity.

Using the above quantitative data, totals were computed
and used as the raw dats for enalysis in this study. Three

different statistical testas of the hypothesls were made: one
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with the ratings of immediate superiors, one with the ratings
of the collegs coordinators of student teaching, snd one with
& composite of the twou ratinga.

The experimental deslgn utllized to evaluate the ratings
0f beginning elementary teachers was the one~group technique,
defined by Good (4, pp. 492-493) as follows:

A one=-group experiment has been conducted when
one thing, indlvidual, or group hea hed applied to
or subtracted from it some experimental factor or
factora and the resulting change or changes determined
or meagured. For examplie, 1f a group of pupils takes
squivalent forms of & standard resding test in order
to determine the effect on their scores of varying
mental attitudes induced by & cifferent mental-set for
each form of the test, a cne~group procedure is invelved.
The puplls may teke cne form using the regular printed
directlons accompanying the test. Scores on this form
may serve &s & norm agalnst which to check performance
on the equivalent forma of the test, when the experi-
menter has sought teo induce specific mental attlitudes
such as encouregement or dlscouragement. In genersl,
it is desirable, end even necessary in terms of sig-
nificance of dingings, to know the normal or expected
performence of the group as a beslis for comperison with
results produced by spplloetlion of the experimental
factor.

The data were treated in the fcllowing statistical
manner:

Simple analysls of varlance witn the F ratio, according
to MeNemar (5, pp. 240~280}, was employed to test the sig-
nificance of the hypothesis. The technigque analyzed whether
or not any significent difference in the mean ratings of the
effectivencss of beginning elementary teschers existed among
the thres levels of clessgification: Dbelow nverage, average,

and sbove average.
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The raw dats were analygzed in order to draw as many
conclusions es were reasonable ebout the differences present
among means. According to Edwards (3, pp. 331-332), 2 state=
ment of the result of analyals of verlance 1s not specifio
enough, kdwards has pointed ocut that 1t 1s deslirable to
determine whether or not a signlficant gep exlsts betwesn
means when they are srranged in order of msgnltude; this
determines whether or not the means fall in signiflcently
different groups, In this atudy 1t was anticipated that
statistical treatment will yleld valuable information on
predioction of the level of teaching effestiveness Ly the
individual factors of temperament, intelligence, and grade-

peint average.
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CHAFTER 11
REVIEW OF RBLATED LITERATURE

Within the laat thirty years, much paychologlcal research
haes emphasized the importance of teacher evaluation. Teo
select, gulde, and educate teachers properly and effectively,
much more must be known concerning how to identlfy and accur-
stely describe the prersqulsites to successful teaching.

The immedlete neceassity of proper teacher selection 18 evi-
denced by increasing demands by the public. The greatly in=-
oreased pupll load of our public schools demands tralning of
more teachera as & key effort in maintaining the country's
poaition in the free democratic world. The importance of
teuchar selection is further evidenced by numerous articlea
concerning predictlion variables, evalustion designs, and
rating methods.,

In discussling some of the gulding principles in the
study of teacher effectiveness, Gaege {(13) presented s frame
of reference for research. Reports show thet the following
delinlitations refine the problem of teacher selection and
facilitate 1ts analysis, aceording to Gage. For the clasai~
fication of gosals, research should be concerned with be-
havioral sspects ol teacher effectiveness rather than &

gensral overview of the teaching slituation. Resgearch should
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be concerned with specific rather than general conceptions
designed to sult specisl purposes. Efforts should be con-
cerned, at leemst initlally, with a conceptual analysis of

the resssrch to be done, rather than &« detalled implementation
of the work. It i1s beyond the provincs of research on teacher
offectiveness to formulate the ends of education or to chocas
among the differing goals. WMost research has gone astray on
the fundamental rule of conclseness, end has been formulated
in terms presuming ths achlevement of muoh more than 1s
actually posslble for sny single research task. The deter-
mination of basle social values necessary for teacher effec-
tiveness, and the sassessment of efficiency in achleving the
velues, call for at leest two distinot types of research
deaigns,

Wlthin the frame of reference of the established de-
limitations, Gage (13} offered the following points on researsch
design. In the present state of research, no single design
can be mede which would be definltive; it 1s doubted that any
one study, howaver concelved and supported, could go far in
producing relatively final knowledge in asuch & complex task.
Resaesrch should be deslgned to furnish further insights by
whioch subsequent studies mey be guided. Ressarch on teacher
effectivenege ahould be ultimately defined in taerms of the
effects a tescher produces with puplls, school operstions,

and achool-community relationships. Such effects are the
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goals of the teacher's work; therefors, they serve as the
easentlial criterie for his effectiveness.

Tescher effectiveness conslsts of no single, fixed
pattern of behavior. lWhan a situation changee so that there
ere different categories of teachers, pupils, facllities,
paychologicrl climates, or purpoges, it is obvious that 4dif-
ferent patterns of teacher behavlior will be necessary. Gsge
(13) stated that, upon analysis, "oriteria® of teacher effec~
tiveness are found tc lle, not on & single plene, but on
various levels with respect to completeness., Perhaps the
moat baslic criteria are the values held by our soolety or
by & particular community. Community opinion determines what
pupil changes are considered deairable snd what effects of
the teacher are desired, Such oriteria are unavailable for
selecting teachers for employment and selecting students for
teacher tralning. Therefore, these coriteris must be reduced
to conorete and measurable aspects. Hence, & glven set of
ultimate criteris mey have two different roles: they may be
predictors of educational philosophy or serve as oriteria
for atudy of conditions on the concretes level. With thease
polnta in mind, the gquestion 1s still unanswered as tc what
can be done to evaluate teacher influence.

Orleans (22), in presenting some preliminary thoughts
onr the criteria of teacher effectiveness, pointed out a major

weakness 1ln meny research designs. Orleans warned that the
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woakneas has come through fallure to think through major
issues concerning teacher effectiveness, clalming that the
ultimate criterion for measuring teacher affectlvensss is
puplil change &2 indiscated by schlevement tests,

Ryans (23) steted that s teecher is effective to the
extent to which he ls able to provide wsys end msans that
are favorabls to the development of understandings, work
habits, desiradle atﬁitudes, and sdequate personal adjustment
on the part of the puplls. Kyans observed thet in any re-
sgarch having to do with teacher effectivensss the most
fundamental concern is the c¢rlterion. The oriterion end its
8election give meaning to the results. An adequate criterion
of teacher effectiveness should take into account all of the
important egpsocts of teachling. The oriterion should be com~
poslte In nature and should Include the direct obaservation
of teacher performance, ss well as pupil change. When teacher
ratings are used, the reaesrch must be planned to escape the
frequently cncountered lack of a reliabllity end validity of
such methods., Ratings should be mede by trained and experi-
enced observers. When pupll change 1a the criterion, care
must be taken to sample sdequately thé entire range of pupll
bshavior. Care must be glven to the statistical control of
the problem when pupll change is the criterion. Because of
lack of rellabllity and valldity of teacher retings and pupil

change data, secondary criteris reflecting the basic ariterion
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must be sought. These secondary criteria should identify
teaching qualities that are related to teacher effectivenseas
and cen ba uaed as reliable puldes.

Hampton {18), in & study of a partlcular group of
graduetes in education, found slx traits that measure some-
thing in common; however, they peossesa enough speciflclty
that perhaps they should be ssparste items on s rating acale.
These itema-~cooperation, loyalty, courteay, friendliness,
health, end vitality-w~need to ba identified more clearly and
used a3 criteria for teacher sffectiveness ratings. Hampton's
study indicated that ratling scelea may be developed which
contein relatively few 1tems, yet accurately measure teacher
effectliveness.

Barr (3), in a survey of four spproaches to teacher
evaluation, determined that the ratlng of teacher effective-
ness needs procedure improvement. Barr steted that ratings
should not be confused with evaluation, since retings repre-
sent only one approach. The present trend in teacher ratings
is toward two raters. Four epproaches wers mentioned as a
gulde to research designs (1) evalustion of performance by
obsarving beshavior; (2) evaluatlion of the degree to which
& teachar possesaes the mental preraquisites necesaary to
effecotive temoning-~knowledge, sklll, interests, and attli-
tudea; (3) evaluation of the degree to which the teacher

poseesges the neceasary persocnality characteristica~e-
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friendliness, interest in others, and atebility; and (4)
evaluation of pupll changs--growth and achlevement.

Barr (2) etudied the failures of beginning teachers in
an effort to form the basis of & sound supervisory program.
The various problems of beginning teachars were divided into
categorles of long snd short ranges. In the short-range
category, the inexperienced teacher often had difficulty in
the following: perscnal adjustment to the clasgrcom situation,
stating and defining the atandarda of work to the pupils,
adequats lessson planning, administrative detall, and general
classrcom proceduresa, In the long-range category, the inex-
perienced teacher often had difficulty with the following:
coplng effectively with individual differences, presentation
of subjeot matter, motivation of pupllis, organization of
subject matter, meintalining proper conditions of work, and
effective measuring of achievement. Principsls usually agreed
with the teachers as to thelir difficulties, with occasional
changea of emphasla. T1eachers, however, listed difficulties
not listed by the prinecipals, euch es conditions of work,
adjustment of the teacher, leason planning, and administrative
detalls. Princlipesls listed three difficulties not snumersted
by teachers: emphasls on subject matter rather than pupiis,
teacher's relationship to the school and community, and fail-
ure to use instrustional methoda. Barr found that s combi-

ngtion of the diffioultles recognized by both teacher and
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principal constitutes & good measure of the difficulties of
the beglnning teacher.

Zant (32) found that the relatlion betwaen course work
and zgradss in practice teachlng produced ¢orrelaticns no
larger than .32. Harks for classes in educabtional psychology,
educatlion, and educationel methoda courses were used 1ln Com~
puting correlationa. Zsnt indlcated that there was sometning
more than teacher education courses, as taught to the students,
that caused the low correlations; he stated thaet the other
factor is intelligence.

Best (8) steted that teacher saleotlon must involve an
evsluation of fitneas for the Job., Teachers must be con-
tinuslly evaluated from the time they aign the contract until
they lesve the system. Any tenure selection should be the
result of carseful consideration. A definite incentive should
be glven to those who do their best; excellence muat be re-
warded. A pat on the back wlll not buy shoes; neither will
1t obtain that "extra something®™ desireble in teaching, Best
sald. In developing a salary plan, the administretion should
try to stimulste bestter teaching, and all efforts should be
used ag 8 mesans to this end, The superintendent should essume
final responalbility for over-all supervision of sducaticnal
administration of the school's salery program. Besat stated
thaet no system of incentive pay can work if such pressures
are allowed to exert an influence on those resasponsible for

honest evaluation,
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Barr (4) discussed merit pay and merit rsting in s study
deslgned to oultline the problems involved in incentive pro-
grams. Three methods were supported for the proper avaluetion
pf temchers: (1) indicators of pupll change; (2) measure of
the degree to which the tsacher poessesses the necessary knowl-
edge, skills, esttitudes, Iinterests, and ideals; and (3) rating
scales and check lista for teechers as &an lndex of effsctive~
ness in evaluating personality, psriformesnce, and background
determiners of good teachlng. Barr suggested three merit
catagories of "master teacher," "apprentice," and "journeymen,"
with pay incremses wlithin each category. The title "master
teacher" would embrace those who have shown themselvem to be
auperior teachers through tralning and experisnce, adequate
maturity, and demonstration of leadership and interest in
pupils. One problem still to be answered is what ultlimate
social and educational values wlll be derived from such
differentictions, & rellabla enswer to this guestion can be
given only when much more data is obtained and analyzed.

Kaufmenn (18) constructed a teacher self-test to deterw
mine how effegtively his services were beinz rendered. A
acale was presented enabling the teascher to gain an under~
stending of hls teaching effectivenesgs:s The scale emphasized
the level of effectivensss in the following tralts: teacher-
pupll relationships, teacher-teacher relatlionships, teacher-

administrator relationships, teachser-public relationshipa,
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end tescher-professionel relationships. Keaufmann belleved
that these areas were the keys to effective teaching and
thaet the teacher should seek to fmprove hls effectivensss.
Barr (5) dlecussed the definitions of personal factors
relative to teachsr effectiveneas. DBarr worded these defl-
nitlons carefully to provide a satisfactory point of departure
for investigstion. The following seventeen dafinlitions ware
summarized:
1. EKEnowledge of the subject.
2. Intelligence.
S5« Soclo-economic status.
4. Skill in expression.
5. Personal fitness,
6. Soclal sdjustment.
7. Emotionsl atabllity.
8. Teacher-pupil reistions.
9. Leedership.
10. Interest in teaching.
1l. Attitude for teaching.
12. Health.
13. Energy.
14. Hotlvation.
15, Cultural attalnment.
16. Self~concept.

17. Empathy [
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Barr's sources of oplnion were magazine articles on the
teaching of aocial studles; sach article was carefully
studled for expert statements of purposes of education.
Brookover (10) pressnted a atudy relating teaching
abllity to soclal factors. Soclal satudles teachers were
rated in terms of mean galns made by their puplils. It wes
found thet teachers who rsted high with reapsct to teacher~
pupil intersaotion tend to tesch slightly lesa histcry. The
teacher's role in the communlty was found not to be relatsed
to the teacher's ablility to produce pupil gain in soclal
studliea. It was determined that pupil gain in informetion
increased wlith teacher age up to thirty-sight years and,
after that age, pupll gein decresaed. It was found that the
type of position held by the teacher in the school aystem was
not releated to pupll gain. 8Surprisingly, teacher attituds
toward his positlon was not found to be related to pupil gain.
Teaghers having close relationshipg with their students were
cons ldered better teachere by their students. Also, teechers
whom the administraetors belleved to have closer rapport with
thelr clesses received higher retings on teacher effeotiveness.
Teachers from the immecdlate community received essentiglly the
same supesrvisory ratings as teachers from distant aress.
Teachers who supervised extraclass activitles were considered
leas efiective, by both supervisors and pupils, than teachers

who did not engage in such work. Teachers who saometimes felt
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depressed and those who felt as though they were not
sppreclated were no less effective than others In bringling
about pupil galn. Such teachers were not rated lowsr by
supsrvisors; however, they received lower ratinga on teacher
effectiveness by puplls. Subjectlive ratings of teacher
effectiveness by superintendents, trustess, and puplls were
intercorrelsted. Various adminlatraetors' ratings c¢f teascher
effectiveness were found to be unrelated to teacher sffective-
ness, aa indlcated by pupll change deta. Pupll ratinge of
teacher effectiveness had a low, but inconalstent, relation-
ship with teacher effectiveness, ss indlcated by pupll gain
data. ‘These findings indicate that many factors which are
ususlly the basis for employlng tsachers ars not related to
objective measures of tescher effectiveness in terms of pupll
galn,

witty (3l) presented some characteristica of the effec-
tive teacher in a atudy based on & contest where the puplla
were asked to indicate which tescher had been the most help
to them. The puplls made thelr selecticons In gualitative
form by means of personal letters. A summary of the positive
guslitles follows:

1. Cocperative, democratic setiltude.

2. Xindliness and considerstion fcr the individusl.

. Patlencs.

4, #®lde interesty.
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8.
T
8.
@
10.
11,

12.
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Plesslng personal appearance and manner.
Fairness and lmpartislity.

Sense of humor.

Good disposition and consiatsent vshavior,
Interest in pupils' problems.
Flexibllity.

Use of recognition and pralsze.

Unusual proficiency in teaching a particular asubject.

The lettoers of many students included negetive gualities

which were consldered undesirable. A summary of the negative

gualities 1s presented as follows:

1.
2
S

4.
5.
6.
7.
Ba
9.
10.
11l.
12.

Bad~tsmpered and intolerant.

Unfalr and inclined to have favorites.
Dislnclined to show lnterest in the pupll and to
take time to help him.

Unreasoneble in demands.

Tendency to be gloomy end unfriendly.
Sarcastic, and inclined to uase ridicule.
Unattractive in appesrance.

Impatient and inflexibla.

Tendency to telk excessivsly.

Inclined to talk down to puplls.
Overbesring and concelted.

Lacking in sense of humor.

Witty (31) steted that teachers have en unlimited opportunity

opportunity to practlce mental health in the classroom.
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To do so, they must meke an sffort to provide classarocom
conditions which satlsfy baslc humen needs. Effective guld-
ance of the feelings end the emotlions of the chlld has become
a goal of many effective teachers end educators.

Rysns (24), in a statistical enalysis of predictors of
teaching success, found that the criterie consisted of several
dimensions which may be assvclated as a conatellation for
predliction., Five major csategorles, emerging from a factorial
enalysis, follow:

L. Originelity, adaptability, and tolerancae.

2. Buasinesslike, orgsnlzed approach.

ds Understanding, kindly, falr, and tendency to bs

compoged, steady, and easygoling.

4. Approachable, friendly, tactful, and gregarious.

b. Physlque, volce, and expressive movements.

The findings of this analysis of criterlon data suggssted
that the effectlive teacher may be described in terms of
saveral dimensions, or cluaters, of quaiities or behaviors.
The dimensions suggested by this study tend to overlap and
intercorrelate positively. From the practical standpoint of
teacher recrultment and plecement, a significeant finding was
that potentisl teachers who are high on one of these factors
will tend to be high on the others.

Lamke (19}, in a study concerning parsonality end teach-

ing succeas, investigated Ly the method of palred compsrisons
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whether or not peracnalltles of good end poor teachsrs
characteristlcally diffsred when evaluated by sixteen person-
ality factors., It appesred that good teachers were mwore
likely to be gregarious, udventurcus, frivelous, abundantly
emotlonal, Interested in the opposite sex, strongly srtistic,
sentimental, polished, snd festidious. Poor teachers were
found likely to be shy, cautious, consclentious, emotionally
unresponalve, clumsy, mildly lnterested in the opposite sex,
easily plersed, and more attentlve to people. It appeared
that succesa may be a balence of various traits and thet, to
properly measure tescher effectiveness, one must know what

is required for the optimum balance., It may be that, on this
basls, prediction of tescher effsctiveness may be Improved.
In general, Lamke stated, it 1a clear that the problem of
agsoclating personslity with teacher effectiveness is a de-
manding one,

Lynoch (20} discussed the current trend in rating of
teacher offectiveneass, examinlng it psychologically in a study
designed to indloste the approsches tc rating. Early methods
tried to be completely objective, designating teaching
efficlency as the sum of the various component parts obtained
from the quantification of quslitative sspeots of teacher
effectiveness. Present methods of rating teacher effective-
nesa are showing & change in emphesis. 7The view held by

nodern paychology, that perasonality is san orgenized whole



rather then e collection of parts, 18 being utilized.
Present methoda rim directly at accounting for teaching
behavior and measuring the total %$eaching process rather
than & collection of trelts necesaary for teaching. Lynch
satated that rating of particular traeits were i{nfluenced by
the general eztlmate of the teacher's effectivensass and that
speclfic ratings were justifications of general opinlon.

4 collectlion of ratings concerning health, msthods, and per-
sonality quallties should not be confused with evalustion of
teacher effectiveness, according to Lynch,

Symonds (27}, diacussing the various criteris desirsable
for uae In prediciing teacher offectiveness, maintained that
teacher seloctlion should be done by competent psychologists
similar to those selecting personnel for strategic aasignmaent
from the Office of Stretegle Services during World War II.
The eleven suggested devices follow:

1. Personal history blank.

2. HRatings.

ds Interviews.

4. Siltuation testing.

5, Discussion.

6. Soclal, shared tasks.

7. Following instruction.

8. Stress situatlions.

Y. Paychodrams.
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10. Projective techniques.

11. Sociometric techniques.
Symonds (27) stated that a real estimate of personality
demands a detauiled and extensive Interview, in additlon to
observations of the prospective teacher in many prastical
situations revealing the quality of his performance. Sizing
up the prospective cendldate for teachling requires time and
expense, 1f undartaken effectively. However, if it is im-
portant to select the right persons to teach chlldren, then
it is also worth expendlng the tlme and money necessary to
accomplish this objJective. &ince Symonda’ composite method
was too elaborate for esch adminlstrator to conduct during
each interview, 1t was suggested that a centrasl agency be
utilizad where specieligts meke reports of peraonality to
superintendents. One assessment would be Insufficlient to
last o lifetime. Whereas certain nspects of personallty seenm
to be fixed end grounded, aspecis such as interests anfl motl-
vation may change from time to time. The prozram would be
one of zuldance rather than of selection. The central agency
might elso include information as to the candidates’ sult-
ability for supervision and other rsotivities as well as
teachar potentisl.

Clarke (11), in a discussion of the relationship of
personallitlies of elsmentary schnool teachers and their evalu-

ation of objectionmble pupll dehavior, stated that asignificant
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relationahlps weore found Lo exist between tempsrament traits
and certaln annoyances. Clarke found that certain types of
pupll behavior stimull are more annoying to teachers with good
mental heslth than those with bed mental health. Conversely,
he discovered that other types of pupll behavior astimull sre
more annoying to teachers with poor mental health than those
with good mental hesalth. Clarke stated his hope that the first
steps had been taken Iin his study toward the understanding of
the basic problem of tescher affectivencss.

Symonds (28) designed a study to show that schools will
attract as teachers persons having different psychological
needs, as schools change in philosophy and methodology.
Symonds stated that teaching glves s sense of achlevement to
the teacher, thereby fulfillling e baslc need. This achieve-
ment may be obtained through promotion or by public recognition.
Some teachers flnd that teachlng ensbles them to achieve
vicariously through the later accomplishments of their puplls.
On the other hand, there was evidence that teaching can serve
as an avenue of escape [rom undesirable home conditions.
Teaching is very attractive because of the social recognition
it affords. Many teachers look upon teaching as security for
later years. 7The soclal contacts received in tesching fili
the need for affilistion with groups and a casuse. A person
may become & teacher bhecause of the need to be superior to

someone, sand children are the logical selection. The classroom
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offers & place to exercise dominance and aggression without
severe crltlolam. Those who desire to have children of thelir
cwn find & sublimation of thls drive by teaching children.
Teaching: permits e chence for some to live ss thelr own ra-
pressed tendencies are inclined. The person who possesaes

a strongly developed superego is atirected to temching.

For those who have a need for self-punishment, teaching offers
long hours and resatricted lives. Teaching may sven glve the
teacher an opportunity to project his own self-pity. %he
multiplicity of conslderations presented in this study suggest
meny sapecis to be avolded In school menagement. Quality of
personality edjustments must be taken Into account in select-
ing teachers. Supervlsors should be allowed the time to give
more attention to the individual teacher and his individual
problems as they arise from day to dsy. Teachers should be
relieved of anxiety and glven greater sgecuriity in their work.
Every teacher should feel free to visit the aupervisortsa

office for counseling on problems on which they feel they are
in need of assistance. Finally, teachers should be encouraged
towerd self-exploration so that they may become aware of how
their work 1s ministering to thelr psychologlical needs. The
school which places stress on formellsm end rigorous discipline
willl attract those who have needs Lo be aggressive and orderly.
The personality of teachera today are those demsnded by present

educational systems. Tesachers and schools are complementary.
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If education were to change on a large scale soc &a to become
more progressive and lipberal, stated Symonds, it would
ettrect different types of personslitlies as teachsars.

Barr (6, pp. 1446-1454) stated that many of the assumptions
underliying the resesarch efforts to ldentify abilltles, traits,
and qualities contributing to tescher effectiveness are un-
sound. The thought that the effeect of & glven faoctor ls
relative to the ailtuation in which 1t functiona is noted in
articles concerning research on teagcher effectiveness. If
this procedure le sound in identlifying teacher compatencles,
efforts should be directed toward determining those teacher
traite, ebllities, and quallities which make teaching succeas
in different areas and situmtions. It may be pomsible Yo
find patterns of Iindlicators which have high correlatlons with
teachling effectivenesas in a number of teaching altustions.
Many studies have sought te identify qualitlies esasential to
teaching success by computing the corrsletion between measures
of quallitles and memsures of tescher effectiveneas. Often,
the tralts investigated wera defined only in terms of the
measuring lnstrument used. It appears, however, that age,
years of experlence, and sklll in handwrlting approach gero
in their correlation to teacher effectiveness. Seversal
relatively high correlations have been reported for meagures
of personallty treits. Barr sdvanced the educetlional philos-

ophy that the teacher 1s a director of learning, a friend and
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counsalor of the students, a member cof 8 group of professional
workers, and a cltizen participaeting in several community
ectivities. With thla philosophy o¢f tesvhing in mind, Barr
suggested that several criteris be considered as appropriste
standards of teacher affectiveneas. Batlngs should be based
on estimates of treits aasumed to funciion in the art of
teaching; for example, intelligence, drive, consideration
for others, and emotional atablillity. Retlngs may also be
based on sppralssl of activitles included in sffectliveness,
such as dlscovering and defining pupll needs, setiing goals,
and stimaleting interest. When properly controlled, deter-
mined measures of pupil galn are indicative of {eacher
effectiveness. OQOther methods of reting tesacher effectivencss
montioned were gtuient-tveachlng ratings, in-service raetings,
sollege grades, and the consensus of judgea.

Jarecke (17) diascusaed evalustion of teacher effective-
ness through the use of & teachling Jjudgment test. In & re-
search project deslgned to develop 2 test to svaluate some
of the factors contributing to tescher effestivenssas, it wag
found that experience had a heavy bearing on succsss. There
appeared tc be s aignificent correlatlon between scholamatic
sbllity end teacher effectivensss es meagsured by the scale
which was developed. These two criteris of teaching success
should be glven consideration when employing teaschers and
should alaoc gerve as future bases for counseling end guldance,

according to Jarecke.
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grimm (16) stated that in tsacher sdusation three
approaches have been used for improving the effectliveness
of profeaslonal pergcnnel. These approaches are effeotlive
salaction, functional pre-service educatlon, and Iln-service
sducation. Howsver, any of thess spproaches domends the
definition of teaoching competensy. In order te ehoose can-
didates wisely, educate more appropristely, and promote
growth through in-gservice training, some egreement is neces~
sary concerning the quilltles which soclety seeks Iin its
teachers. Next, it ls necessary that instruments and tech-
niques be developed which wlll asslst in collecting evidence
pertaining to the degree to whlch teachers potsess those
qualities. Urimm's study presented two sceles for the con-
sideration of educetoras. The approsch teken waa one of get-
ting within the Individual teacher in order to Cetermine how
he gutistioally views the world. One socale sempled students!
feellngs directly on a personalized basis. It was constructed
by utilizing remarks of students about thelr clessroom sxperi-
encas. The scele consisted of two hundred student responses
toward some aspect of instructional environmont. The situndent
was aaked Lo reed each ltem carefully and decide whather or
not it was the gort of remark hse might make sbout the partic~
ular clesgs in which he wes tested. BHach statement was marked
"agree,” "uncertain,' or "dlgagres." OGrimm steted that thla
scale might be umed over a psricd of several weeks to msasure

the development of tescher sffectivensess during student teaching.
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Another scale contalinlng seventy ltems arranged in randem
order utillized princlpals' ratinge of charascteristica of
teacher effectiveness. The principals were supplied flve
different choicesa. An attempt was made to lsolate a number
of conslstent clusters whoss scorss were meaningful in terms
of teacher effectiveness. It was sasumed that these scales
would differentlate between teacher effeotiveness on certaln
¢riteria of competency, defined in terms of pupll-teacher
interpersonal relations. Such studles should reveal dats
regerding the ares of pupll-teschsr and pupil-pupil soclal
and emotionsl relatlionships, (rimm stated, end should be
helpful in giving & mors complete deacription of desirable
baslc tesching cumpetencies, at least those ssrving In the
slementery and ssccndary schools.

Evans (12), in 8 c¢riticael survey of methods of assesa~
ing teacher ablllty, found that no highly satlsfeetory criteria
of teaoher effectiveness have emerged. Evans considered that
the most sultable opinions for general use were those of ex-
perts. No sultable criterlon for measuring pupll chenge has
been developed. Thers is a need to meagure not only knowledge
zained, but also changea Iin sttitude, 1desls, purposas, and
personallty development., These changes may be dus to effacw
tive teschlng In other ¢classes. There 1s considersbles queation
whether or not the sblllty to gat results 1s effective teache

ing; for example, cramming and cther types of temperary lesrning
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are obtained and then guickly forgotten. There is & possi-
bility that teacher affectivensess ratings take into account
too few of the relative factors of teaching success. FPoeslbly,
the best criterion of any tescher'!s work would be & composite
measure based on pupll gains In information, ratings by com-
petent supervisors, and e ratlng bassed upon the opinions onf
the students. Wlth regard to varietions in a teacher's por-
formence when conditions sre varied, any such sssessment of
teacher effectiveness should include & statement as to the
type of student, cluss sizge, and subject matter being taught
when the rating wes made, according to Evans.

Barr (5) discussed the vmlidity of varlous messures of
teacher effectliveness to pupll change. Personality wes found
to possess & relatively high correlation of .30 to .35.
Rating scales, when used by experienced and competent raters
for the purpose of evaluating teacher effectiveness, aohleved
& correlation of .46 to .43. Soclal attitudes appesred to
have a high correlation renging from .20 to .38. 8chool slze
appesared to possess significance in evalusting teacher effec-~
tiveneas. Tescher-pupil relatlonship was positively corre-
lated with teacher effectiveness, but not to the extent of
statlistical signifleanca., Attitudes of teachers toward the
teaching professlion were positively related tu teacher sffec-
tiveneas, although not significently. Measures of neurotic

tendencies appeared to have a slight negative relationship
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to teacher effectiveness. Dominance did not appear to be
related to teacher elffectivenecss, ylelding a correlation of
eO4. Social adjustment wss not greatly related to tescher
affectiveness, with e correlation of .10. The age and appear~
ance o’ 8 teacher contributed little when measured agsinat

a criterion of pupll change, having a correlation of .01 to

+ 10,

Barr (6) atated that leadership is negatively related
to teacher offectiveness, while tsacher effectiveness was
found to be positively related to such scales as salary
sohedules, personal fitneas, and gsneral heselth. Inter~
correlations were calouletsd betwean pupil change und each
of the teacher~-effsctivensss measures., From these dats it
wea posslible to determine which measure possessed the most
value as & oriterion of tesching ability. Combinaticns of
teacher effactiveness were found possible snd some of these
combinations may prove of great value Iln predicting teacher
affectiveness, as well as sssisting in the better training of
teachers by teacher-education Institutions.

Gragg (14) presented a survey of a teacher effectiveness
reting plan which contalned no numerical categories. Teachera
were svaluated by superliors through the use of an Ilnstrument
containing seversl major categorles. The effectivenass of
teachers' direct gservice to the puplls was Judged en the basls

of physical well-belng of the pupils, teacher rapport,
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organization of routline, appearance of the classroom, care

of school materials, outside help to pupils, and avoidance

of undue dominetion., Teaching abllity waz judged on the basls
of preparation of lessons, effective use of questiona, abllity
to teach self-discipline, abiliiy to develop proper soclal
stmosphere, sklll in meking asslgnments, &nd testing tech-
niques. Contributlon of the tescher tc the total school pro=-
gram was evalusted by the degree of particlpatlion 1n scheol
sports programs, traffic contrel, student orgenizatlons,
school paper, faculty meetings, ncon hour, bug duty, and

other speclal assignments. Personal qualities of the tescher
which formed a personality rating were cheerfulness, loyalty,
sonse of humor, honesty, truthfulness, integrity, sincerity,
aympethy, and courege, The teacher's professional growth

was judged on the basls of summer achool attendance, confere
ences, In-service tralining, workshops, spesklng engagements,
community service, travel, and professlonal reading. A space
was provided aftier esachh ltem for evaluator's comments, fol-
lowed by a single evaluatlion for the itema of "poor," "good,¥
and "fair." Critical reflecticn upon the rating system de-
scribed here revealed a high degres of aubjsotive trestment
and & marked lack of objectivity. Nowhere docs one find e
definite messurs of pupll growth es a eriterion for reting
teacher effectiveness. O(regg shared with the taacharé, who
devised the procedure and formulated the mtandardas, the bellef

that complete objlectivity in teacher evaluetion is imposaible.
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0jemen (21) outlined whet kind of teachers generally are
effective in the classroom. OJjemen stated that temcher effec~
tiveness cannoﬁ be altogether evaluated dy taking into account
pupil change snd knowledge of subjsct matter., Effective
teachors -showed e combinstion cf several factors. Supervigora
ahoﬁlﬂ avaluate whethovr a tegcher ig ilnterested in working
wlth chnlldren rather then dominating them; that is, whether
he attempta to gulde them by fear, ridlcule, ssrcasmn, and
partiality, or by scceptant-democrstlc procedures. Teachen
affectivensess should be ldentlified by the manner in which
the teacher conducts hlmself in the clasarovm situation.

Tompkins (29), in a study emphaslzing technique and
procedure, presented the persistent dilemma bLetween teacher
ratings and the prasent trsnd of rating schemes and theory.
From 1829 to 1950, thore were st least 569 individual magazine
articles, brochures, research pspers, wooks, dissertations,
and other publicationa on the toplce or ratlng teacher effec-
tiveness. Tompklns stated that the literature offered many
approaches to the ratlng of teacher effectivences, one of
which was a cheoklist to be complsted by principsls and super-
Intendente, and approved by the board of educatlon, This
procedurs was always followed by a conference bLetween the
teacher and the prineipal. Often, toacher effectiveness was
plotted agalnst a teachlng proflile containing certain criteria
of desirable personal traits considered necessary to effective

teachlng, A sslf-evalustion, prepered by the sdministration
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with & committes of teachers, was sometimes used 1In rating
teacher effectiveneas; the purpose was to enable the teacher
to project and gain insight into his weasknesases and strong
points. Subjective and descriptive appraissl in paragraph
form was used, following observation of the teacher's effec-
tiveness. This procedure was frequently used as a crliterion
for salary increments. Teschers somstimes were asked to
evaluate co-worxers by s checklist prepared collectively by
teachers and principals. Teacher evaluation by pupils was
frequently used within one class, and sometimes throughout
the entire school. It was considered importsnt to evaluate
tascher eoffectiveness In Lerms of professlonal preparation,
study, end years of service. Hvaluatlon of the school
faculty through its participation 1in, and contribution to,
the total educatlional program is often made by the principal
and the superintendent. On occaslon, evaluation of teacher
effectivenass ls underteken by the individual teacher and an
outslide consultaent. Teschers are, and always will be, rated
on effectivenass bj fellow teschers, supervisors, puplls,
parents of puplls, and lay citizens. Few will deny the de-
8lrabllity of eome kind of continuing evaluation of teacher
effectiveness. The problem 1s acute end the question is:
what ls the proper approach to evalustion? There is incressad
mentlon of the complex factors involved. Tampkihs stated that
there appears to be a growlng concsrn for the moral factor--

the effect of the rating upon the teecher., Likewiss, there
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i currently an lncressed tendonoy to recognize self-evalustion
sl cocperatlve group evsluation as more productive of valid
results.

Bescher (7) stated that the Judglng of teasher sffective~
ness should be based »n a thorough evaluastion of tesching as
an eossential function of supervision, Esecher emphasized the
1mportance of having evaluatlons reviewed by teschers, superw
visors, snd adminlstrators, as & constructive and cooperative
uldance procedure slmed at the Improvement of inatructlon.
Reting of teacher effectiveness may be aochisved through plan-~
niaog and exscutlon procedures which sct to dispel teacher fear
of the regults., Tescher rating, to be valid, muwst be composed
of the basic objectives of teaching--pupil change, community
efiorts, and genesral educational 1lmprovement. Ratings must
inolude a comprehensive analysis of services randered, both
concreve and lntanglble. The basio concepts of evaluating
toacher effectivensss malintaln tnat evalustion Is a cooperative
process, wlth both teachers end supervisors teking part.

The over~all concept of the program should be one of guidance
based on adeguacy snd svallabllity of evidence. ¥or the most
aeffective outcome from raiing, they should bts conducted on

a continuoug rather than & periodlo basis, and the tesacher
should be informed in e constructlive manner almed at lmproving
his services to the puplla. Cspre should be %taken to insure
valldity and rellabllity in the method utlilized for gathering

objective data. Dats derived from different sources should be
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asgigned 1lts relative welght and scure in order to obtaln

a weighted compogite of the temcher's effectiveneas. Teacher
affectiveness cen be sclisntifically avalusted only if prin-
¢iples applicable to prepsr methodoclogy ere rigidly followed.
Retings heve fraquently besn subjective and inedequaie.
Recognizing that teachling 1s the moat luportant factor In

the education of boys and glrls within the schicol, RBascher
sald, what greater challenges exlsts for the supervisor than
to gulde the limprovement of teachlny through eoffective appli-
catlon of tine sclence of svsluatlon?

Alvert (1) tonducted an enslysls of teacher ratings by
puplls who were asied to nominete the teacher they liked bLest
and te list the traite they liked best in taachers. Teschey
traits listed by the puplls differed from those listed by
the supervlisors. Albert alated that pupll ratings of teachers
proved to be reliamble, valld, prasctical, and inexpenaslive, and
should be cf beneflt to teachers, Some of the boys and girlas
were found to likxe & cortselin tescher best, and they mentioned
which teacher had dons tihe most for them. Albert stated that,
for wmaximum effoctlivensas, it might prove worthwhile for &
teacher to know the comparative estimates of the administrstors,
fellow teachers, and pupils, as such information sould present
a nonbiased plicture of the individusl teacher's effactliveness.

Wllson {(30) reported the rasult of student evaluations in
& higher educatlional setting. 3Student retings were found to

be an affective method of discovering, for remedial purposes,
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wesknesses in teachers., There was no slgnificant difference
between ratings given to men and women teachers. The method
was found to be less satlsfactory in large classea than for
classes of under forty puplils, It was slao determined that
teachors did ingufficlent outside resding, snd that classes
should be composed of studsnts selected by abllity and inter~
est in order thet the inaftructor mey gear his teaching to a
limlted ares.

Seagoe (26) described s study concerning prognoatic testa
and teachling auccess, in which correlatlioms of student~teacher
ratings and teats of art judgment, musicel talent, intelliw.
gence, emotlional maturlty, interest in teaching, social atti-
tudes, and leadershlp were computed. Tha.cnrrelation
coefficlents between the ratings of tesacher effectiveness
and the prognostie variables ranged from «.40 to .63, indi-
cating that further study could identify adequate predictors
of teaching effectliveness. Ceagove stated that these pre-
dictive variables could be incorporated Iintc & prognostle
teachlng scsale.

Bosaing (9) stated that the field of educetion has become
conscious of the need to develup better means of evaluesting
teacher effectivenssg; two broad trenda have been noticed in
an effort to devise methods of identifyling teacher effective~
ness. Bossing attempted to dliscover effective ftescher traits

and to deviase tesgts of a general naturs. Intelligencae,
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general scholership, and achisvement in professicnel courses
have shown rather low correlations with teaching esuccess.
Fructice teaching experience mlone has shown & signlificant
reletlonsnip to later teacher effectiveness., Unfortunately,
this factor alons does not poasesa a highly predictive
capacity of ultimate suvcess and, as practice teachlng comea
st the c¢losge of the treining period, it is of little velue Iin
selecting thouse who should enter the teaching professlon.
Bossing found that student teaching marks hed a correlstion
of .6%; profesalonel education marks, .,19; and gensral course
marks, .17. The ettempt to devlse tests for measurement of
tesclier effactiveness appeared to hold the best over-all
promise. Adeguate curriculas sannct be provided with confl-
dence until better knowledge ls available concernlng those
elements of training contributory to success in teaching.
Further careful rssearch would appear to be the prerequlsite
to the solution of the problem.

Somers {26, pp. 22-56) discussed the relationship between
student teaching merks and rating of tssacher effectivencsa
for the firet year of teaching. 71wo measures of teachlng
axperience in the tralning situation were obtalned: the
composite ratings of supsrvisors and the ratings of depart-
ment heads. Each officisl wag asked to rate esch of the
student teachers' sffectiveness on the varlous 1ltems on the

rating scale. The rating scele linoluwded four maln categories
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of guestions: personal qualitles, teaching qualities,
menazing qualities, and community-force qualities. Measure-
ments of the first year of teachlng experilsnce after gradu-
ation were secured in the same manner and by the same instrument
as those for the training school work. The scoring of ratings
of teacher effectiveness and computetion were elsc the same.
The principal's ratings were considered of most worth, since
the naturs of hia position gives him more fraguent cpportunity
to observe the work of his teachers; snd hls ratings were
assigned the welght of both the superintendent's snd the
suporvisor'e in the final averase scors. The two sets of
ratings were found Lo heve a correlation of .70, MWeasuring

a tescher’s sffectiveness by the ratings of the supervisory
staff may not be satlafactory. Assuming thet a teacher's
worth is consistent to the dsalrable changes broughit about

in puplls, the shared relations with co~workers, and his re-
lation to the community, such a measurz would be but a partial
indicatlion of his real worth. Ratings may be accapted es
falrly precise Indices of a teacher's influence on his fellow
teachers and as partial indiees nf the Incressed enrichmont

of the community 1ife due to hls activities, but it mey not
follow that proportional chenges in pupils are concomitant
resultas. The correlstion may be positive and conglisreble,
but it is appropriate to plasce it well below psrfect. Con-

fidence In teacher sffectlivensss research is justified in
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the progress mede so far; however, many couprehgnsive
Investigations may Le requlired prior to the major probvlenms
of educaticnal and vocatlonal guldance have Deen solved,
Only by complets and thorough exparimentation wlth actlon
situationsg, &s tney are found and as they are In practics,
will the true plcture of the sffective teacher be revealed,
accorGing to Somers.

A aurvey of tﬁe rolated literature has revealed a dearth
of tlsar-cut results in faaaaroh, wnich may De attributed fo
such aapects oa diffioculty of controlling important varlablies,
the lack of sdegquato measurliy devices, and the laack of a
well-formulated theoreticel basls for affective research.
Only from 2 systematlc and theoretical approach e¢en there
be daveloped testable hypotheses that will ultlmetely con-
tribute to greater understanding of the definition of the
educatlional process, factors contrlbuting tc success in
'teaching, and valld and relleble measures of teacher affec-

tiveness.
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CHAPTER III
PRESENTATION OF DATA

Golleotlion of Data

This study has utilized the elementary teaching pre-
diotlve capacitiss of temparament, intelligence, and grade-
point averages, and has evaluated their predictive significance
with the asid of e reting scale designed for this purpose.
A nunber of studiea huve emphasized the teaching effective-
negs predictlive value of theas factors. According to the
experimental evidence in favor of the teacher effectivensess
predicetive capacities of temperament, intelligence, and
greds~polnt average, thisg study was designed by utilizing
all three as a conateliation for clessification purposes.

Ryans (4, p. 47), in a study distinguishing the superior
from the poor teacher, stated that experimental research hss
shown a slgnificent correlation between adjustment factors of
sociabllity, emotlonal stability, cooperativensss, and teacher
effectiveness. Aa compared with poor teachers, superior

teachers score higher on instruments measuring thesse c¢riteria

of teaching success.

The Gullford-iimmerman Temperament Survey (1)--factors

8 (soolability-seclusiveness), X {(emotional stability-

instability), and P {(cooperativeness-~intolerence)-~was used
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for classiflcation of the sample population. The Juilford-~

Zimmerman Temperament Test Manual (2) explains the above

psychological oriteria as follows:

Boclability. This score should be useful in
vocationnl and personal counssling wherever the trait
of aocial participetion is & consideration. The high
and low acorea indicate the contrest between the person
who 1s at ease with others, enjoys their company and
readily eatablishes intimate rapport, versus the with-
drawn, reserved person who ls hard to get to know.

The relation of thls score and the ratinga ol super-
visory performence ie so low that by itself 1t 1s of
1ittle valus in this connectlon, If the field of
selection were nerrowed to two candidatea who were
otherwlege epparently of equel promlse, the one with
the higher C score on S {espesclally if one 1a & or
above and the other i1g below §) might be chosen.
Ralatively 1little attentlion might be pald to this
trait score Lf the particular assignment calls for

a minimun of soccial participatien.

Emotional stability. A high score Indlcates
optimism end chserfulness, on the one hand, and
emotional stability on the other. A score here that
is very high, however, 1f coupled with & low general
activity scors, mey indicete a sluggish, phlegmatlc,
or lazy individual. A very low score 1s a sign of
poor mental heelth in general; In other words, e
neurotic tendsncy.

Personal relatlons. Of all the secores, this one
has consiatently correlated highsat with sll criterla
involving human relations. It sesms to rapresent the
core of getting along wlith others whether on the aame
or on a different level of organizatlional hlsrarchy.

A high score means tolerance and understending of other
people and their humen weaknhesses. A low geore ludl-
cates fault-finding and coritiocmeluess of other people
and of institutions generally. The low scoring psrson
is not likely to get along with others. 8o positive

12 the indicatlon that 1t would seem 1o be & good rule
not te sppoint anyone to a supervisory position who has
a C scora below six. This recommendetlion hes been mada
from the first, and there has been littls reason to
chenge it. Above & score of five, it would seem that
the higher the P score the better, even to one of nlne,
and possibly ten, other thinges being equsal,
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The ¢ scores ars standard scores utilized to glve the
position of thes raw soore obtained by the subject. The
beslow~average rangs is O through &; the aversyge range ls
from 4 through 6; and the above-aversgs rangs is 7 through
10, These limits wers mriupted fur olassiilcetion cestegories
of the sample populstion. The C acoraes and their raaspective
raw scores are praesented on the grofile c¢hart in Figure 4.
(Jee Appenilix, p. 87.)

The Utis yuick~sooring sentel Aullity Test: Usmua last,

Forwm am (3) provided the clessification date for intelilgence,
and the Horth Texas htaeto Colleygs permenent records were used
to obtalin grade~polnt aversges. 1t weas hypotnesipged that the
effectivensss of Legimning elementary teachsrs, es rsated by
thelyr fmmediete superiors ki ccllege coordinetors cf student
teachiing, would vary significantly among three group levels,
ag listed In Table 1.

TABLE IiI

LEVELS OF BSAMPLE POPULATION CLAGSIFISD BY TR O%i8 qUICK-
SCORING HENTAL S3ILIVY TEOT, GUILFURDeZIMMARMAN
HMPERAW S sﬁﬁﬁﬁﬁ, AND GRADR-POLNT AVHRAOR

o o - v

Group Level (t1s Rew Scora g%'fggg%ﬁ ar;g;;z;;“t
Abuve aversyge 68=80 7-10 2.8+3.0
AvVerage 47-68 4-8 1.8«2.1
Bolow aversye Q=48 0=3 leUOml el
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In order to determine ths ldentity of elamsntary education
graduvatea during the 1968-59 and 1959-80 scademlt yesrs, come
mancemant lists were oovtalned from the School of Bducation.
An alphsbetical list was mede for each scademic yesr,

Clagsification dsetes on temperament, Intelligence, and
grude-point average were obtained for each graduate. Per-
misglion to use the Admlissions Committee's records for pro-
curing clasgsificetion was obtained during the initial design
of the study.

Members of the Admissions Committee indicated various
subjJects who might possibly quellify for the alfferent group
levels. Members of the Admisslona Committee who served as
college coordinators of student teaching indicsted the
geographic location of groups of gradustes who were femslbly
located for personal Intervlew with their lmmediate superiors.
In csses where Admisslons Cormlttee recoerds were not avalle
able for gradustes on the alphabatlcal llst, varlous members
of the Admlssions Committse provided classification dats
from ¢lass records. Clsasgsiflcation data proved to be avall-
able for the large majorlty of pradustes of the 195858 and
1950«60 academic yeers.

The next informetion gathered was the locaticn and name
of the school In which sach beglnning elementary teacher was
teaching. Permission to use the records of the North Texas
State College Plecement Orffilce wea alzo obbteined during the

initiasl design of the study.
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For sach of the 19068-H8 and 1969-60 gradustes who waa
found to fit one of the three group levels classifled by
temperament and intelligence, the home address was obtained
from the address files in the Placement 0ffice. The name and
sddress of each elementary teacher was gecured from current
rogteras of teachara employed by the various achool dlatrlcts
in the state of Texas.

Seventy-five subjects who were located at the most
feasibls driving distence were chosen, and their grade-polint
averages were computed Ifrom parménant records in the Office
of ths Reglstrar at North Texas State Ccllege. Permiaslion
to do ad had been obtained sarller. The grade~point aversgea
were computed by adding the semestser hours and the grade points
sarned from college sntrance to graduation. The grede polints
were then divided by the semester hours to arrive at s grade-
peint averege for each graduate. The result was seventy-five
subjects claasified equally into each of thres group levels
by temperament, intellligence, and grade~polnt average.

In view of the sxperimental evidence for the relliabllity
and validlty of 2 well-designed rating scale concerning
teschear effectiveness, the interview technlque was chosen as
the method for gathering evalumtion dats on the smelected
seample subjecta,

The utilization of the Interview technligue and a rating

scale has certaln advantages and dlssdvanteges in collectling
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evaluation datu ralative iv teacher affectiveness. Vassey
{5, pp. 68-70) discussed the more fmportant of these in a
simllar study; they are presentsd below as they apply to
thlg study. The superiority of the interview technique for
the purpose of this study is found in the following five
statements;

1. 1The interview itechnlque psrmits control of the aampla.

This wes 1llustrated in Chspter I where the limits of the
population were describad sccourding to (a) gesographic location,
(t) years of teaching experience, (c) teaching field, (d) sex,
(e) tescher certificsticn, and (f) selection varisbles,

2¢ Infermation of wlder scope snd complexity can be

ocbtarined through interviewiny. The guestionnalire<interview

form for beglinning elementery teachers was two pages in length
and included eleven items concerning the degree tc which the
beglnning slementary teacher exhibits behavior associated

with (a) ldentifying pupil needs, (b) choosing appropriate
learning experiences, (c) providing for individusl differences,
(d) creating fevorable mind-sets and motivation, (e) meking
activities meaningful, (f) analysis and organization of learn~
ing experiences, (g) setting and defining goals, (h) direction
of group activities, (1) proper teacher-pupil relations, (j)
uge of appropriate leerning aids, and (k) evaluetion of pupil
growth and development. Also, five related factors were

assessod. They were (a) interviewses' title, (b) grade
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assignment of the teacher, (c) tescher's sge, (d) teacher's
marital status, and (e) school enrollment.

S« 1Ibs Iinterview method cspitalizes upon the personal

gpproach. The personal contacting of lmmediate administrative
superiors and college coordinators of student teaching was

the major reason for followlng up the aample populetion in

the fleld. The positive responses of the intervliewses re-
inforced the value of the personal countact approach.

4. The Ilnterview procedure affords 8 high degree of

accuracy through acquisition of evalustion data direct from

the source. The Immedliate superlors and the college coordi-

naetors of student tesching were the primery sources. Their
ratings on each of the criteria were recordsd as (a) superior,
(b} good, (o) falr, (d) poor, and (c) inferior. This pro-
cedure avolds any subjective ratlng of narrative material

by e secondary source.

5. The interview technigue offers the opportunity Lo

check personally the information acquired. This ztatement

is allied with the previous one on the matter of accuracy.
The personal check, however, assures & control of the com-
pleteness and accuracy of data acquired.

The disadvantages of the lntervliew technique are fewer,
but thelr signiflcance makes them worthy of mention.

1. 1Ihe Interview procedure is somewhat inefficient

because it gives the respondent 1llttle time for reflection.
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Admlttedly, the 1lnterviewees had little brlefing before
presentation of the evaluation criteria., Thelr answers waere
sponteneous. Dellberation had to be within ten to sixty
minutes of time.

2. Tha uae of the interview technigue necessitates

8 small sample. This study utillzed seventy~five beginning

elementary teachers. The adoption uvf the interview technique
as a valuabls control prohibited the visitation of the Im~
mediate superiors of all the graduates of the 1958-59 and
1959-80 academic yesrs. Beginning elementary teachers
graduating from North Texas State College durlng these aca-
demlc ysars were located not only throughout the state of
Texas, but in other sections of the United States ss well.

d. The subjective factor lin the Interview approach

affects inaccuracies in the avaluation date. The interviewer

is responsible for the controlled procedure by which he ob-
talns the evaluation data., He may cause blas through emphasls
on particulsr words and by misreading or interpretlng the
questions. In identifying and discussing the subject, a
positive or negative oplnion mey be conveyed by the inter~
viewer to the interviaewsee.

4. Proper rapport with the interviewees must be eatab~

lished. Difficulty may arise In the establlshment of proper
rapport under conditions of limlted time.
Prior to conducting the evaluation interviews with the

immediate superiors, the followlng requirements were stipulated
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concarning who may properly evaluate the teaching effective-
ness ©of the smmple populations

1. The person who evalusates the teaching efficlency of
the sample subjects must be the officlal immedlste superior,

2. fThe lmmedlete superiocr who evaluates the teaching
effactiveness of the sample subjects must have had suffliclent
¢classroom contact with the ammple subjects to permit velid
ratings.

3. The immediate superior must have supervised the
teachlng of the sample subject for 8 period of at least five
montha.

in school systems large enough tu employ s superintendent,
his permlasion to visit the schools and contact the lmmedlate
superiors was obtalned.

Each immedimte superior wes celled upon in the f{leld
without an appointment. This procedure, of course, necessi-
tated a second visit when clirocumatances did net permit an
intsrview on the first visit.

Since the college coordinetors of student teaching were
located on the csmpus of Noprth Texas State College, appointe
ments were made at times convenient to them, and rating
interviews were completed.

The interview procedure for both the Immediate superior
and the college coordinator of student tesching was standerg-

izad and controlied from interview to interview. After
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& soclal introduction, ths nature and significance of the
requested interview was expleined. The interviewess were
told that the flald follow-up was en attempt to isolate and
ldentify a constellation of personal predictors of tesching
effectiveness. They were alsc informed that the study wea

to be submltted for partial fulflllment of the requirements
for the Doctor of Kducation degree at HNorih Texas State
College. The letter of introductlion from the Dean of the
School of Education, shown in Flgure 3, was presented at

this time. (See Appendix, p. 86.) The interviewees were
assured that the results of the interview would be kept con-
fidentlal. Thls was accomplished in part by asaslyning a code
number to each rating scale, rather than the subject's name.
After a short repport-establlishing exchange of conversstion,
the interviewse was gziven a rating scale by which to make his
ratlngs on the subjlect named to him at this time. The rating
on each criterlon was recorded by the interviewsr. Additional

general information was also recorded by the interviewer.

Classiflcation of Dats
The semple population utilized in the study were located
goeographically in the northeast asnd west central aresa of
Texes. Table IV shows the geographic distribution in each
area. EKach of these aress represents a concentration of
population and conseguently employs a large percentage of

the greduasting teacher-educatlion students each year. This
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TABLE 1V
GEOQRAFHIC LOCAYIUN OF WHE SAMPLE PUOPULATION

Gsographic Location Frequenocy
Northeast TOXBS + » « « o « o s « « o + « +» 54
West central Tex&s. « « « ¢« « « « » &+ « &« » 21

Tetal. A4 L] L4 . - » L L] L - - * - L - » 75

concentration of the sample population was also at a feasible
driving distance, meklng these two areas prime locatlions for
the fleld follow-up.

The large majority of the sample population wes rated
in the field by elementary school principals. However, 1ln
some cages the immediste superiors were teaching principals
and elementary supervisors. %The distribution of the immedl-

ate superiora' titles is presented in Table V.,

TABLE V

TITLE DISTRIBUTION OF THE IMMEDIATE SUPERIORS

Title Fraquency
Principal ¢ « o o ¢ o 4 & 2 2 » o &« v s 2 s o o o 865
Teaching principal: « + s ¢« o ¢ o o o o o v & » » 4
Elementary supervlsor « ¢« « « « + o o s o « o 2 o _8

TOUAL o v 4 « 2 ¢ &« o o« o o ¢ » o o o » » 78

In seversl iInstances, sn immediate superlior was requested

to rate two of the semple subjecta. Also, on occasion, an
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immediate superior was diasgualified on the basls of not having
worked with the teacher closely enough to rate the teacher'a
aeffectiveness, In such cases, the subject wes dropped from
the sample populatlon and another selected for replacement.
The tabulation of frequency indicated that the greater per-
centege of the immediate superiors who rated the effective-
ness of teachers were principals.

The sample population was found to have an age range
from twenty-two to forty-elight years. This is qulte possibly
attributed to the fact that the sample populetion was com-
posed of first- snd second-yesar teachers. Several of the
sample population were older women who hed beccme teachers
after rearing their children. The age distribution and

frequencles are presented in Table VI,

7 TABLE VI
TEACHER AGE DISTRIBUTION

Age Range Frequenoy
40"49 . e @ LR ] L] .« & &+ 0 * ¢« o & o ¢ & o s . ’ 3
30-39 * [ ] - - - - L » » » - L « [ 3 L] - » - LJ L] L] 6
25"’29 . ¢ o L N} » e - . . » e . » L] LI 2 L] . «. 9 28
20-24 * s * a . . . » e » L] * » LI L] *« o @ -5_§

TOtﬂlna..-;o--o.otc»oo?ﬁ

As was expected, the major age bracket of the sample popu~
letion was between twenty and twenty-five years. It was felt
thaet extending teaching experience to twe years contributed

to the maturity of the sample populetion group.
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Moat of the sample population were found tc¢ be marrled.
This was not unususel, considering that the majority of the
teachers were betwesn twenty-two and twenty-nines yesrs of
age. HMoat of thouse found to be single were in the age range
from twenty-two to twenty-four years. The marital status of

tne sample population is presented in Table VII,

TABLE VIIX
MARITAL STAYUS OF THE SALPLE POPULATICN

Marital Stetus Frequency
Marrled . o ¢ o o s o 0 b 4 s e 4 s = e s e s 41
BIngle. ¢ ¢ ¢ ¢ o sttt bt e e s s s e e e 34

Total o« o 4 o ¢ ¢ v s 4 4 e s e e w 7B

The reletively equel division of the sample populationta
marital status between "merried” end "single" presents & more
representative sample with respect to this variable.

Bnrollment of the elementery schools visited ranged Ffrom
approximately elghty to fifteen hundred pupils. The majority
of the schools was located in urban districts; however, several
were In rursl areas. Those schools located in rural areas
were often supervised by teachlng principals. Also, the
achools with smaller enrollment tended to be located in rurael
areas. For purposes of presentation, the enroliments of the
schoola were dilvided into seven categories. The clasgsification

of category was determined by enrollment in grades one through
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81x. ‘The majority of the schools were separate units;
however, some were housed with junior high schools and
kindergartens. The enrollment distributlon in the schools
in which the sample population was teechlng is presented in
Table VIiIl.

TABLE VIIX

PUPIL ENROLLMENT OF SOHOOLS VISITED

Category Frequency

0"'99 » @ * e 5 & » s = 3 e ® ¥ P % & @ 1
100"}.49. L] » . - . . * L] L] . . L] . L] L] L] . . [ 1
150“'249. s & a #® & 9 & e 2 e 8§ = a & wm ® ¥ s @ 6
250"'4990 ] - & . * . . @ .« ¥ L I - e e s 2 » [ 16
500"?49. ¢t » & e » % % & e ® ¥ B & * e ° ¢ » o 39
750“999; . = » L] . . L] * [ ] L] - - - . . . . . . 14
1,000“1,500- * e & & » ® @« ©® & ® & ® » ¥ & & & » 8

Total..-o...g...-ug'?ﬁ

Sincs the majority of the elementary schoola visited
was located in the metropolltsn areas of Dallsz and Fort
Worth, Texas, it was suspected that the enrolliments would bse
large. The tabulation of the enrcllment size of the elemen~
tery schools visited ylelded a dlstribution resembling
normal.

Quantlfications of the rat;nga of the effectiveness of
beglnning elementary teachers by clasasificetion levela are

pregented Iin Table IX.
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3%

QUARTIFICATION SCCGRES EBY GKOUPS OF THE RATINGS OF TxEACHER
EFFECT IV ENESS BY IMMEDIATE SUPHRIORS, COLLEGE
COOKDINATORS, ANDL CGMPOLITE TOTAL

Group Levels

Below Average Avarsage Above Average
® 8 ® ® 8 o o 8 ®
2y © o 2 5y ® 2 » £y RS »
< mg sl el a o mg wd < 0 o wi -l
ol i o n « st ord ) ndo i ol L [ 3
I Q 4 T ol o 3 by ~ i Q
@O | mMm o0 2 0O T & 0 ® o ~ 3 Q, 0
g& O £ 5 g gm O 5 £ e %n. C £ E i
3] O 8 = O o O = o0 G
- 0 o 0 4 o o - 9 o w
) S O
37 33 70 S8 47 886 50 48 98
27 a7 54 54 59 03 56 50 106
31 27 &8 44 53 77 45 56 100
26 2L 47 45 44 8¢ 43 56 105
28 23 51 53 51 104 53 68 108
26 32 58 39 48 87 48 40 38
41 40 81 32 25 57 58 45 100
28 a1 59 40 36 76 40 o8 78
o4 16 50 42 48 BOo 45 31 76
32 34 68 46 48 92 44 22 66
30 29 59 58 33 89 65 50 106
26 27 83 49 45 94 48 45 99
28 22 47 o9 22 81 40 23 68
29 o0 62 40 42 32 44 55 99
46 32 78 49 41 90 38 50 88
29 41 80 37 a2 1) 51 33 84
36 44 80 40 48 89 55 65 110
58 29 64 47 37 84 51 44 99
o6 30 68 38 40 78 35 39 74
38 17 55 37 41 78 48 40 88
49 48 o7 43 S8 81 50 49 99
29 28 57 44 31 76 55 43 98
42 39 81 42 56 78 45 42 87
a8 53 71 43 40 88 43 49 82
44 43 87 38 42 80 52 44 96
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The ratings of each of the sample population wers
quantified by assigning welghts of 5 to "superior,” 4 to
"good," 3 to "feir,"® 2 to "poor," and 1 to "inferior."

Each rating scale was summarlized by sdding the eleven dlffer-
ent ratings on each scale.

The scales were plesced into the three clagsification
levels of "below aversage," "aversge," and "above avarage,"
determined by tempersment, intelllijence, and grade-polint
average, KRaw data totals for each group classification level
were then tmbulated by adding the scale totals for each group.
The totala of the effectiveness ratings of beginning elemen-
tary teachers by classificetion levals are presented in

Tabla Ko

TABLE X
QUANTLTATIVE TOTALS OF SVALUATIONS BY GROUP
CLASSIFICATION LEVELS
Composite
Group Level Totals
Belowaveraga...-.-........-.. 1,631

Averaga...-................8,155

ﬁ‘boveaverage.......-.-..-..... 2,288

These raw deta totals indicate the absolute differences
between the three levels of group clessiflicationa. As ex~

pected, the above-avaerage group recelved higher ratings than
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the average group; and, in turn, the aversge group recelived
higher ratings then the below~average group.

The following chapter presents a statistical anaiyais
of the raw deta resulting from the ratings of teacher effsc-
tiveness by their lnmediate superlors, including the method
of statlistical treatment and presentation of tha statistical

findings.
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CHAPTER IV
ANALYXS IS UF DATA

Statistical Treatment of Data
The raw score date presented in Table IX were tabulated
to test the hypothesis that the effectiveness of beginning
slementary school teachers as rated by their Immedlate
superiors and ccordinators of student teaching will vary
slgnificantly among three group levels classified by the

Otls Quick-scoring Mental Ability Test: Gamma JTest, Form Am;

Gullford-Zimmerman Temperauent Survey, factors 5 (soclablility-

seclusiveness}, E (emotional stabllity-instebility), and P
(cooperativeness~-intolerance); and grade-point everage.

The testing of the hypotheslis faclliitated answering
the following gueations:

l. What 18 the relationship bdetween the level of
teaching sffectliveness of the sample populatlion of elementary
achool tesachers tralned by the School of Education at North
Texas State College, and the "personal selection® tralte of
temperament, intellizence, and grade-point average?

2., Are the Individual group classificatlons of "below
average,” "average," snd "above average' significently differ-

ent groups on the basis of ratings of teacher sffectivensss?

73
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Three different statisticel comparlsons of below~aversge,

average, snd a0OVE-AVErage groups wers made.

The three come

perisons utilized ratings of teacher effectliveness by the

ilmmediste superiors, college coordinators of student tesoch-

ing, and a compozite totel of these ratinga.

The statlstlcal technique used was simple analysls of

veriance with the ¥ ratio.

A test for a significant gap

between means was applisd to the composite test of the

hypothesis.

The quantified data ylelded by the ratings
superiors were tabulated to test the hypothesis
sented in Table XI.

of 1lmmediate

and are pre-

TABLE XI
SUMMARIES OF QUANTIFIED RATINGS BY IMMEDIATE SUPERIORS
Component Aggizze Average kﬁggzgo Totals
m 26 25 26 ¥ = 78
X 852 1,061 1,193 L €Y = 3,008
g X" 30,166 45,662 57,721 |SL X" = 103,549
C£X)" | 25,904 | 1,104,601 | 1,423,109 E(EX) “ = 3,253,704
means 54.04 42,04 47.60 Y = 40,23
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Table XI lists the tabulated components of retings by
the lmmediate superiors necessary for statlstical treatment
by enalysls of verlance.

The quantifled data ylelded by the ratings of college
coordinetors were tabulated to tast the hypothesis and ara

pregented in Table XII.

TABLE XII
SUMMARIES OF QUANTIFIED RATINGS BY COLLWGE COORDINATORS

Component Aggigge Aversage aiggﬁgo Totals
m 26 25 25 N =75
X 779 948 1,008 $SX = 2,889
ix* 25,875 40,184 a9,860] &SX* = 115,028
G1)" | e06,841| 968,256| 1,199,025 5(27[)1 = 2,774,122
means 31.18 37.92 43.80 X = 37.63

Teble XIX lists the tabulated components of retings by
college coordinators necessary for statlisticel treatment by
enalysis of varlance.

The quantified dmta ylelded by composite totml of ratings
by immedlate superlors snd college covordinators were tabulated

to test the hypotheslis snd are presented in Table XIII.
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SUMMARIES OF QUANTIPIED RATINGS OF COMPOSITE TOTAL

-

———— e — oot s
Bel Ab
Component avgrﬁg, Average avag:;, Totals
m 25 26 25 N =76
L 1,651 2,136 2,288 L $X = 6,064
$y? 116,181 | 170,160 | 213,786 {3 S X" = 499,137
2z Rfcyy L
GX 2,660,161 | 4,568,226 |5,254,04¢ |5(0) = 12,453,550
means 66,24 85 .40 $1.52 X = 8L.06

Table XIII liats the tabulated components of the com-

poslte total of ratings by immedliate superliors and college

coordinators, necessary for statletical treatment by anelysls

of varienc

Se

Statistloal Regults of Treatment of Data

The following is a summary of the resultas of statistlcal

manipulation of component tabulation for ratings by the

immediate superlors, college ccoordinators, end composite

total of these ratings.

Table XIV presents the varlance

estimates, as computed from Table XI, of the ratings of

immediate superiors.
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TABLE X1V

ANALYSLS OF VARIANCE DALA FOR RATINGS BY IMMEDIATE SUPERIORS
AS RESULTS OF STATISTICAL MANIPULATION OF DATA IW TABLE X1

Source Sum of Squares | df | Varience Lstimate F
Between 2,345.28 2 1,172.64 .s
Within -26,599.16 72 36,93 o

Total 24,855-88 . “s 31.76

The F ratio of 31.76 was found to be slignlificant beyond
the .001 per cent Level. This finding shows that the retings
of the sample populatien by immediate superlora varied sig~
nificantly between below-average, average, and above-averagse
groups clagsified by the personslity constellation of tem=
perament, intelligence, and grade-point average. It seoms
evident that when potential teachers are appralsed on the
basls of the personality constellation, thelr corresponding
level of teacher affectiveness may be predlcted.

Table XV presents the variance estimates, ss computed

from Table XILl, of the ratings by college coordinators.
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TABLE XV

ANALYS IS OF VAHIANCE DATA PFPOR RATINGS BY COLLEGE COORDINATORS
AS RESULAIS OF STATISTICAL MANIPULATION OF DATA 1IN TABLE XII

Source Sum of Squares {df |(Varlance Estimate ¥
Between 2,056.05 2 1.028.01 )
Within 4,963.12 72 68,03 .o

Total 7,019-15 o X 14,91

The F ratio of 14.91 was found to be significant beyond
the .00l per cent level. This finding shows thet the ratings
of the semple populatlon by college coordinetors varied sig-
nificantly between below-average, average, and above-average
groups classifled by the personasllty constellation of tem-
persment, intelligence, and grade-point average. This is
further evidence that when potential teachers are appraised
on the basis of the personallty constellation, theilr corre-
sponding level of teacher effectliveness may be predicted,

Table XVI presents the varlasnce estimates, as computed
from Teble XIII, of the composite total of ratings by
immediate superlors and college coordinators. The F ratio
of $42.19 was found to be significent beyond the .Q0L per
cent level., This composite finding controls one-rater bias

and showa that ratings of the sample populstion by immediate
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TABLE XVI

ANALYSIS OF VARIANCE DATA FOR RATINGS BY COMPOSITE TOTAL
AS RESULTS COF STATISTICAL MANIPULATION OF DATA
IN TABLE XIII

Source Sum of Squares jdf |Veriesnce Estimate P
Between 9'464052 2 'Y .o
Within 1,003.80 72 - -

Total 10,486.12 . TN 342.19

superiors and college coordinators, combined, veried highly
significantly between below-average, average, and above~
average groups classifled by the personality oonatellation
of temperament, intelligence, and grads~point average.
This test of the hypothesis is valid and reliable evidence
that when potential teachera are properly appralsed on the
basis of the personslity constellation, thelr corresponding
lavel of teacher effectiveness may be predloted.

The test for a significant gap, as presented below,

was utilized:

S G = Goe VT X8 %)

This statistical test ylelded e significant gap boundary
of 3.,67. The gaps between the below-average, averags, and

above-average groups were found to be 18,18 and 6.12, both
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of which were beyond the level of the significant mean
boundery.

The hypothesls that the effectiveness of beglnning ele~
mentary teachers will vary signiflcently among three levels
of groups classifled by tempersment, intelligence, and grade-
point aversge was sustained. BEach of the statistical oom-
parisons of ratings by immediatse superiors, by cocllege
coordinators, and by composlte total, was found to be sig-
nificent beyond the .00l per cent level.

The statistical results anawered affirmatively the
questions posed by the hypothesls:

1. It was found that the elementary teaching effective-
ness of the sample populstion, classified on the factors of
temperument, intelligence, and grade-point average variled
significantly beyomd the .00l per cent level,

2. Each of the thres classliflicatlion groups--balow
averags, aversge, and above average--were found to bes in
gignificantly different groups.

The statistiocal manlpulation has yielded infcormation on
metters concerning selectlon and counseling of elementary
teachers for adjustment to teaching. As a group, the factors
of temperament, intelllgence, and grade-point average were
found to compose & constellation highly predictive of

beginning teacher effectiveness.



CHAPTER V
SUMMARY, CONCLUBIONS, AND RECOMMENDATIONS

Summary

The primary purpoase of thils study was to determine the
roelatlionship between the level of teaching effectiveness of
beginning elementary school teschers and three sslection
tralta.

The hypothesis was formulated that the effectiveneass of
beginning elementary teachers aas rated by their immediste
superiors and coordlinators of student teaching will vary
significantly among below-average, aversge, &nd above-average
levela of groups ¢classlfled Dy temperament, intellligencs,
and grade-point average.

The study Involved a fleld follow~-up of a sampling of
seventy~-five elsmentary education graduates who earned de~
grees in the Scheol of Education at North Texas State College,
Denton, Texas, durlng the academic years of 19068-58 and
1859-60, The pample populatlon, all femele, waa located in
the state of Texas.

To test the hypothesis, the levels of teaching effective-~
ness were evaluated by personal lnterviews with sach elemen-
tary teacher's immediste supsrior and college coordlunator of

student teaching.

81
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The resulting data were treated atstistlically by simple
enalyals of variance with the F ratlo., Three separate
statlistical comparisons of below-average, aversge, snd above~
average groups weye made. The three compsrisons utilized
retingas of teacher effectiveness by the immediate superlors
and by college coordinators, and a compoalte total of these
ratings.

It was proposed to lsolate & more sulteble method of
identifylng the prerequlisites to teaching efficiency and
more effective procedures for guldance of future elementary
teachers rescelving their training at North Texas Stats
College, thereby enabling the Schoel of Education to better
serve the child, the home, and society.

Conclusions

The statistlcal manlipulation has yielded Information
on metters concerning selectlon and counseling of elementary
teachars for adjustment to teaching. It may e 1nferred
from the findings that intelligence was predictive of teach-
ing effectivensss as an indicator of the level of general
sbility. In turn, the temperament factors of smotional
stability, soclability, and personal relstions indicated
the adjustment capacity for utillizing intelligenna slfec~
tively in the teaching situation. Finally, the grade-point
average waes an index of the level at which the subject 1s

actually operating. As & group, the factors of Intelligenoce,
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temperament, and grade-pouint average were found to compose
e conatellation highly predictive of beglnning teacher
affectiveness.

The positive findings of thils study warrant the son-
clusion that when proapective teachers are properly appraised
on the beals of the constellation of intelligence, tempera-
ment, and grade-pcint average, thelir corresponding level of
teacher effectivenass may be predlcted. As a group, pros-
pective teachers mey be rellably categorized as bDelow average,
average, and above averayo.

Finally, it 1s concluded that the Committee for Admisaion
of Students to the Elementary Teacher Program of North Texas
State College has developed the basis for & valld and relliable

guidancs program for the gselection of elementary teachers.

Recommendatliona

On the basla of the findings of expsrimentation, the
following suggestions ars made:

1. 1t iz suggested that superintendents and employment
supervisors utilize the predictive capaclties of the tem-
perament, intelligence, and grede-pcint-average constellation
when selecting teachers for employment.

2. It is suggested that school digtricts with high
scholastlc standards and the economic abllity to pay attraoctive

salaries utilize the predlictive capacitles of intelligencs,
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tempsrament, and grade-point average to ldentify and employ
above~averasge potentlal teachers.

3. It 1s suggested that school adminlstrators utllize
the data conceyning the prerequisltes to successful teach-
ing when conducting in-service training and counseling
teschers on professional improvement.

4. It is suggeasted that ocollege adminlistrators utlilize
the predictive capaclitles of the prerequlsites to succesaful
teaching when admitting teacher-sducsation students toc advanced
professional courses,

5. It is suggested that student personnel workers arnd
instructors utilize the prerequisites to successful teaching
when assisting students In planning professional and socciml
development, and when counseling for adjustment to effective
teaching.

6, PFinally, it 18 suggested that further research be
undertaken toward ldentifying the prerequisites toc effective
teaching utilizing the personallty constellsation in en en-
deavor to provide suitable criteria for measurement. Not
until this has been accomplished will tescher-seducetion
institutlons be able to select wisely and educete appro-

priately the great number of teachers our country demands.



APPENDIX
COLLEGE RECOMMENDATION FOR CERTIFICATION

85b
cEECK:  Mr.{__]| Mrs. | Miss [}
NAME :
Last First Middle Maiden Surname
(if applicable)
ADDRESS:

Street and Number City State

DATE OF BIRTH:

1. Is this person being reccmmended for a certificate(s) under the 0ld certificate laws in
effect prior to September 1, 19557
Yes [:] NOD (If yes, attach official college transcript.)

2. Degree earned Date conferred

3. For persons recelving secondary certificate, teaching fields are:

First Teaching Field(s)
Second Teaching Field(s)

4, (He, She) has the following credits in:

&. Constitutions of United States and Texas gem., hrs.

b. American History sem. hrs,
or

c. Texas History sem, hrs,

d. Practice Teaching sem. hrs.

(1f not, two years of teaching experience must be verified on application-Item 9.)

S. (He, She) meets requirements for a certificate,
Provisional, Professlional, or Old Type

with an area of speclalizetion in
elementary, secondary, all-level (art, music, etc),or
special service (Counselor, Supt., Deficient Vision,
Librarian, etc.)

6. Date credit completed for this area of specialization

7. (He, She) is a citizen of the United States, Yes G No ]:1

The qualifications of the above named person have been reviewed by the office designated by
this institution to make certification recommendations., Having verified that the individual
meets the necessary requirements, this institution recommends that (he, she) be certified to
teach in the public schools of Texas.

The evidence secured by this institution indicates that the applicant 1s of good moral
character, (If not applicable, delete.)

»

-
5’4@4,\}
Signature of College Official Title College or University
approved for recommendations.

Date
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Januery &, 1861l

T0s Seleocted Princlpals, Supsrvisors and Coordinstors

FRCM: Witt Blalr, Deen, School of HEducsation

This will introduce you to Jamea O. Tate, a doctoral student
and part-time teacher In this department. He is conducting

& study for the College of our recent graduates who have gone
into teaching. This ls an axtension of our reguler follow-up
study which for four yesrs hes been done by mail, dlrectly to
the teacher,

He wlshes %o get your oplinlon of the success of these gradu-
ates by means of an interview with you. In the interest of
improving our program, will you give him a few mlinutes of
your time?

Your help 1s appreclated.

Cordlally,

Witt Blair, Dsan
WB/3r

Pig. S-~Latter of introduction from the Dean of the
Schoel of Education.



Middie

First

Last

PROFILE CHART FOR THE GUILFORD-ZIMMERMAN TEMPERAMENT SURVEY
For high-school, college, and adult ages 87
G R A S E O F T P M
- o e “w © » - wn
= €3 | 3 B £ |t | 88| % 2| Z 3
kv - 9 m g @* £ 3 c o T ¢ £ £ <
< - 23 $ > = Z T 0 35 & Z | 3 Z x -
w — - = v .0 [ =4 s c o ol 4 — B v o= -
& o £ = % 3 — 5 5 £ 25 | £% S5 g E = ]
9 ge | 238 |« S 1T = % £ < 23 gd | &| & &
h ® v on g0 o o = 2
O 185 ) &3 | m |88 s 0 mrFlEe | &85 M| U Z
30 30
30 30 30 30 20 20 30 30 30 30 30 0
10 29 28 29 79 30 28 29 29 75
28 97 | 28 27 29 29 | 26 28 | 28 29 29 1 99
27 26 27 26 28 28 25 27 27 28 28 2
9 25 29 70
26 25 26 o4 27 27 24 26 26 27 27 3
25 24 25 23 28 26 26 23 35 25 26 26 4 93
8 22 22 65
24 23 2 5, 27 25 25 5y 24 24 25 25 5 00
23 22 | B 20 26 24 24 |20 23 23 24 6
7 22 22 24 60
22 21 19 25 23 23 19 22 23 7 80
21 21
” 20 20 18 24 22 22 18 20 ”n 22 21 8
6 19 i9 17 23 21 21 17 19 21 70 55
20 18 18 16 22 20 20 16 18 20 20 22 9
60
19 17 17 15 21 19 19 V5 17 19 19 21 10
5 18 16 16 14 20 18 18 14 16 18 18 50 50
17 15 15 13 19 17 17 13 15 17 17 20 1
40
16 14 14 18 16 16 12 14 16 16
12 17 by 19 12
4 15 13 13 A 11 15 1 13 15 1’5 30 45
14 12 |2 V! 15 13 14 |1012 ] 14 14 | 1813
'3 oo (ntol e S AL B 13 |74 ] 20
3 12 9 8 10 12 16 40
10 10 12 10 n 12 15
13 8 11 ] 10 7 9 11 i5
10
10 9 9 5 0 8 9 s 8 10 X 14 16 10
2 9 8 8 4 7 8 9 10 13 17 35
8 7 7 6 > 3 7 5 7 8 9 12 18 5
7 6 6 7 o 5 é 4 6 7 8 T
i 4 5 6 7 10 30
6 5 5 4 4 4 5 3 5 5 6 o 20
: : i g 3 4 2 4 ; 5 8 21 1
0 y 4 > : 2 > 1) > 3 5 23 25
1 1 1 O 0 1 1 0 1 1 2 25
M F M F M F
>
3 g .
“ 2 ] 8
g e ﬁ g h'z @ &
- = V] v O =
g | §E 2 S| 58 | 5% S | 3 82 | 2z %
T8 | 2> 3 22| 5% | 5% | £ 2 =2 | E =
Z € Z = g e g | = ¢ 2e | =2 ® g £ 8




BIBLIOGRAPHY

Books

Bdwards, Allen, Statistical ifethodsg for the Eshavioral
Sciencea, New York, Kinenart and Company, inc., 1954.

Good, Carter V., and Scates, Dougles E., Methodology of
Bducational Research, New York, Appleton-Century-Crofis,
1841.

MoNemer, Quinn, Psychological Statistlics, New York, John
Wiley and Sons, Inc., 1957.

Murphy, Gerdner, and others, Public Oplnion end the Individual,
New York, Harper and Brothers, 18&8.

Somers, G. 1., Columbia ieachers College Contributions to
Rducation, New fork, columbia University, L1020

Articles
Albert, H. K., "An Analysis of Teacher Katlings by Pupils in

San Antonio, Texas," Bducsational Administrstion and
Supervislon, XXVII (November, 1541), 267-274.

Barr, A. 5., "Characteristics of Successful Teachers," Phi
Delta Kappan, XXX1X (March, 1958), 282-284.

s "he Inexperlenced Teachers who Fail--and Why,"
Nation's Schools, V (February, 1930), 30-34.

, "Memsurement of Teachlng Efficiency," Growin
Foints in Hducational Resemrch, V (December, 1549),
28 i“"2§4n

, "Merit Pay for Teachers," Phi Delta Kappan,
XXXI (September, 19498}, 5-7.

» "Pupil Chsnge and Tescher Ability," Journal of
Experimental Educstion, XiV (September, 1845}, 52-74.

» "Some Introductory Comments," Journsl of Experi-
mental Educetion, XiV (December, 1945), 1-3.

88



89

BIBLIOGGRAPHY~~Continued

Beecher, D. E., "Judging the Effectivensss of Teaching,"
Bulletin of the Netionsl Association of Secondary-School
Principals, XXXIV (December, 19650), 270-27L.

Best, L. B., "Incentive Pay for Better Teaching,"” School
Exscutive, XXXIX (Mey, 1950), 43-44. _—

Bossing, N. 8., "Teacher Selection,™ Bulletin, U. 5. 0ffice
of EBducation, XIi (1931}, 117-138&.

Brookover, W. B., "The Relmstion of Social Factors to Tesch~
ing Ability," Journal of Experimental Hducatlion, XII
(June, 1947), 191-206.,

Clarke, E. J., "The Relationship between the Personality
Traits of ilementary School teschsers and Their Eveluation
of Objlectlionable Fupll Behavior," Journal of Educetional
Research, XLV (Kovember, 1851), 61-66.

Evans, K. M., "A Critlcal Survey of Methods of Assessing
Teacher Ability," British Journal of Zducational Psy-
chology, XXI (June, 1951}, B59-05,

Gage, N. L., "Guiding Principles in the Study of Teacher
LEffectlveness," Journsl of Teacher Edueation, 1II
(December, 1952), 204~208.

Greagg, W L., "Ithaca's Kevised Teascher Rating Plan,"
American School Board Journal, CXXV (Qctober, 1952),
41"‘42. N

Grimm, F. K., "Appraisal of Yeaching Competency," Educatlonal
Research Bulletin, XXXI (Aprll, 1952), 85-91.

Hempton, N. L., "&n fnelysis of Supervisory Ratings of ile-
mentary Teachers Graduated from Iows State Teachers
College,” Journal of Experimental gducation, XX
{(December, 1951), 1L80~215.

Jarecke, W. H., "Evaluating Tesacher Success through the Use
of the Teaching Judgment Test,” Journal of Educational
Research, XV (May, 1962), 683-68%,

Kaufmann, &. 1., "How Professional Am I%?--A Self-Test,®
Natlonal Bdwation Associstion Journal, XXXIX {April,
1950}, 2086,




20

BIBLIOGRAPHY-=Continued

Lamke, T+ A., "Personality and Teaching Success," Journal of
Experimental Bducation, XX (December, 1951), 217=-259.

Lynch, J. ., "Teacher Rating Trends Psychologlcelly Exemined,"
American School Board Journal, CIV (June, 1842), 27-28,

Cjewmen, R, Ii., *Identifying Effective Classroom Tsachers,”
Natlional Elementary Principal, XXXI (September, 19562),
130-138.

Orleans, J. 5., "Some Preliminary Thoughts on the Criteria
of Teacher Effectiveness,” Journal of Educational
Research, XLV (May, 1952), 641-648,

Ryans, D. ., "T’he Criteria of Tesching Effectivenecss,”
Journal of Educational Reseerch, XXXII (May, 1949},
BH0~698e

——» "Personal qualitles Listinguish Superior from
Poor Teachara,“ Bulletin of the Natlonal Asscciation of
Secondary-gchool Principals, X411l (December, 1957), 47

» "A Study of Criterion Data," Educationel end
Pgsychological Measurement, XII (Autumn, 1952), LRI

Seagoe, M, V., "Prognostic Tests and Teaching Success,”
Journal of Kducetional Research, XXXVIII (May, 1845),
685-5900

Symonds, P. il., "Evaluation of Tesching Personality,"
Bducation Digest, X1I (January, 1947}, 10-14.

., "Personality AdjJustment of wWomen Teschers,™
Americsn Journal of Orthopsychiatry, Xi (January, 1941),
14«20,

Tompkins, E. P., "eacher Ratings: Paraistent Dilemma,"
Bulletin of the Hatlonal Assccliation of Secondary~School
Principals, AXXV (May, 1951), So=8le

Wilson, W. R., "Students' Katings of Teachers," Journal of
Higher kducation, III {(January, 1832), 75-82,

Witty, ¥. H., "Some Charamcteristics of the Effective Teacher,"
Educatlonal Administratlion and Supervision, XXXVI
(Rpril, 1050), 195-208.




vl

BIBLIOGRAPHY«-Continued

Testa

Guilford, J. P., and Zizmerman, W. 5., Guilford~Zimmerman
Temperement Survey, Berkeley, Callfornia, Sheridan
Supply Company, 1949.

Guilford, J. P., 8nd Zimmermen, W. S., Manual, Guiiford-
Zimmermen Temperament Survey, Berkeley, Celifornla,
Sheridan Supply Company, 1949.

Otvis, A. 5., Otis Quick-scoring Mental Ability Teat: Gamme
Test, Form Am, Naw York, World Book Company, 1937.

EBncyclopedlia Articles

Barr, A. S., "Tesching Competencies," Encyclopedis of Hdu-
cational Research, rev. ed., New York, macWillan Company,

1950,

Unpublished Materlals

Vassey, M. A., "A Fleld Follow-up Study of Beginning Secondery-
School Teachers,” unpublished Sootoral dlssertation,
Department of Educatlion, The Ohio State Univerality,
Columbus, Ohio, 1957.



