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The problem of this study was to analyze the prevailing
approaches to elementary schocl guidance in the United
States. The purpose of this étudy was to explore the sig-
nificant factors which influence the approaches to elementary
school guidance in the fifty states. To carry out the pur-
pose of this stud?, researéh hypotheses were formulated.

The related literature was divided into two sections:
(1) early development of elementary school guidance, and
(2) current status of elementary school guidance.

The questionnaire entitled "National Survey of Elemen-
tary School Counselors™ was developed to study the charac-
teristics of the nation's elementary school counselors as
they related to the approaches to elementary school guidance.

The elementary counselors involved in this study were
employed in the nation's elementary schools during the fall
semester of 1970. Over 800 of the 1500-plus questionnaires
were returned by late fall of 1970. Seven hundred and six
of the gquestionnaires were found to be in usable form.

In the presentation and analysis of data, Chapter IV,

the data are presented under three sections:



{1) characteristics'describing the nation's elementary
school counselors, (2} an examination of the individual
hypotheses, and (3) additional findings. Tables are used
to report the findings. Bach research hypothesis is
examined and statistical differences are reported on each
hypothesis. Explanations are given.

An analysis of the data presented in this study re-
vealed the.following significant findings:

1. Elementary school counselors over forty years of
age tend to be more developmental in the approach to elemen-
tary school guidance than do elementary school counselors
forty years of age and unde:.

2. Elementary schocl counselors serving principais
who prefer the counselor to work with all students tend to
be more developmental in the approach to elementary school
guidance than do elementary school counselors serving prin-
cipals who prefer the counselor to work primarily with
students with special problems.

3. Elementary school counselors.serving teachers who
prefer the counselor to work with all students tend to be
more developmental in the approach to elementary school
guidance than do elementary school counselors serving
teachers who prefer the counselor to work with students with
special problems.

The conclusions which follow were drawn on the basis of

careful treatment and analysis of data collected to



ascertain the significant factors which influence the
approaches to elementary school guidance.

1. Age is a significant factor concerning the approach
to elementary school guidance.

2., The attitude of the principal is a significant
factor concerning the approach the elementary counselor will

follow in the school's guidance program.

3. The attitude of the teacher is a significant factor. ... ___.

concerning the approach the elementary counselor will follow
in the school's guidance program.

Based upon the review of research and findings of this
study, the following recommendations are made:

1., School districts desiring to offer a developméntal
approach to elemtmentary school guidance should give considera-
tion to employing elementary school counselors over forty
years of age.

2. School districts desiring to offer a developmental
approach to elementary school guidance should establish such
programs on campuses where principals and teachers prefer
that the counselors work with all students rather than just
those with special problems.

3. Preparation programs for elementary school prin-
cipals and teachers should include instruction in elementary

school guidance emphasizing the developmental approach.
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CHAPTER I
INTRODUCTION

The future of elementary school guidance is now, and the
direction of its course is presently being charted. The
efforts made to study the needs of ocur schools, the adequacy
of our programs, the sufficiency of our staffs, will deter-
mine what we do to systematize and enrich the services the
child needs in this complicated and changing world (6).

There is only a small percentage of school systems

across the country that employ counselors to work at the
elementary level; the number currently employed at thaf level
is inadeguate to have effective programs. The effect of
counselor-student ratio and work environment upon the role
of the elementary schooi counselor is clearly evident. With
student ratios quite large, the elementary school counselor
has been required to work with problem cases and spend a
large percentage of time in testing and in child study.
This does not represent the work ideal of the elementary
schocl counselor nor should current activities be mistakenly
accepted as the total role of the school counselor in the
elementary schools (9, p. 12).

Guidance at the elementary level should be a continuing

process concerned with determining and providing for the



developmental needs of all pupils. This process shbuld be
carried out through a systematically planned program of ser-
vices which is a vital part of the elementary school's
organized effort to provide meaningful educational experi-
ences appropriate to each child's need and level of'develop—

ment (2).'

Statement of the Problem
The problem of this study was to analyze the prevailing
approaches to elementary school guidance in the United

States.

Purpose of the Study
The purpose of this study was to explore the signifi-
cant factors which influence the approaches to elementary

school guidance in the fifty states.,

Hypotheses
I. Counselor age is a significant factor concerning
the approach to elementary school guidance.

A. A significantly greater percentage of elemen-
tary counselors under forty years of age will be more
developmental than crisis-oriented in their approach to
elementary school guidance.

B. A significantly greater percentage of elemen-
tary counselors forty years of age and over will be more
crisis~oriented than developmental in their approach to ele-

mentary school guidance.



II, The number of campuses served is a significant
factor concerning the approach to elementary school guidance.

.A. A significantly greater percentage of elemen-
tary counselors seréing not more than two campuses will be
more developmental than crisis—-oriented in their approach to
elementary school guidance.

B. A significantly greater percentage of elemen-
tary counselors serving more than two campuses will be more
crisis—oriented.than developmental in their approach fo ele-
mentary school guidance.

ITI. Years of teaching experience is a significant
factor concerning the approach to elementary schoocl guidance.

A. A significantly greater percentage of elemen-
tary counselors with less than ten years of teaching experi-
ence will be more developmental than crisis-oriented in
their approach to elementary school guidance.

B. A significantly greater percentage of elemen-
tary counselors with ten years or more of teaching experi-
ence will be more crisis-oriented than developmental in-
their approach to elementary school éuidance.

IV. Level of teaching experience is a significant
factor concerning the approach to elementary school guidance.

A. A significantly greater percentage cof elemen—
tary counselors with the majority of their teaching experi-

ence at the elementary level will be more developmental than



crisis~oriented in their approach to elementary school
guidance.

B. A significantly greater percentage of elemen-
tary counselors with the majority of their teaching experi-
ence at the secondary level will be more crisis—oriented than
developmental in their approach to elementary school guidance.

V. Counselor certification is a significant factor
concerning the approach to elementary school guidance.

A. A significantly greater percentage of elemen-
tary counselors who are fully certified will be more develop-
mental than crisis-oriented in their approach to elementary
school guidance.

B. A significantly greater percentage of elemen-
tary counselors who are not fully certified will be more
crisis-oriented than developmental in their approach to ele-
mentary school guidance.

VI. Student-counselor ratio is a significant factor
concerning the approach to elementary school guidance,

A. A significantly greater percentage of elemen-
tary counselors with student ratios of 600 and less will be
more developmental than crisis-oriented in their approach to
elementary school guidance.

B. A significantly greater percentage of elemen-
tary counselors with student ratios exceeding 600 will be
more crisis-oriented than developmental in their approach

to elementary school guidance.



VII. Source of counselor salary is a significant
factor concerning the approach to elementary school guidance.

A. A significantly greater percentage of coun-
selors salaried with state, local, and National Defense Edu-
cation Act Title V-A funds (NDEA) will be more developmental
than crisis-oriented in their approach to elementary school
guidance.

B. A significantly greater percentage of elemen-
tary counselors salaried with Elementary and Secondary Edu-
cation Act Title I (ESEA) funds will be more crisis-oriented
than developmental in their approach to elementary school
guidance.

VIII. The attitude of the principal is a signifidant
factor concernﬁng the approach to elementary school guidance.

A, A significantly greater percentage of elemen-
tary counselors serving principals who prefer that they work
with all students will be more developmental than crisis-
oriented in their approach to elementary school guidance.

B. A significantly greater percentage of elemen- .
tary school counselors serving principals who prefer that
they work with students with identified problems will be
more crisis-oriented fhan develoﬁméﬁﬁai-ih;their approach to
elementary school guidance. o | - -

IX. Teacher attitude is a éignificaﬁﬁ.factor conéefﬁ?.

ing the approach to elementary school guidance. -



A. A significantly greater percentage of elemen- .
tary counselors working with teachers who prefer that they
work with all students will be more developmental than
crisis-oriented in their approach to elementary school
guidance.

B. A significantly greater percentage of elemen-
tary school counselors working with teachers who prefer that
they work with students with identified problems will be
more crisis-oriented in their approach to elementary school
guidance.

X. Counselor attitude is a significant factor concern-—
ing the approach to elementary school guidance.

A, A significantly greater percentage of elemen-
tary counselors who prefer working with all students will be
more developmental than crisis-oriented in their approach to
elementary school guidance.

B. A significantly greater percentage of elemen-
tary counselors who prefer working with students with identi-
fied problems will be more crisis-oriented than developmental

in their approach to elementary school guidance.

Background and Significance
It is very apparent that interest in elementary school
guidance and counseling is presently growing at an extremely
rapid rate. This is evidenced by the numerous articles that

have appeared in professional journals such as the Elementary




School Guidance and Counseling journal which first appeared

in 1967, thus opening a new channel of communication in this
field (3). Probably one of the reasons for this new interest
is the recognition of the importance of early school years

in the development of the_chilé. The federal government has
also hélped increase this professional interest by making
funds available for elementary school guidance at state and
local levels for the training of elementary school counselors
through the National Defense Education Act of 1958.

One of the major concerns of the contemporary guidance
movement is the.approach to elementary school guidance.
Thus, there was a need to examine the guidance function in
the elementary school in terms of the counselor's role.

This study was concerned with the two major approaches to
elementary school gﬁidance, namely: developmental and
crisis-oriented.

Most of the writers over the past few years have en-
couraged the developmental approach to elementary school
guidance (3, 4, 7, 8, 11, 12, 13). Crisis-oriented guidance
is not excluded; however, the focus is on normal elementary
school children who constitute the overwhelming majority of
the school population. Wrenn has stated, "The critical
guestion is whether or not the elementary school will learn.
from the experience of thé secondary school and build a

counseling program which is not crisis-oriented" (13, p. 148).



Guidance in the elementary school has been defined by
the membership of the Asscciation for Counselor Education
and Supervision and the American School Counselor Associa-
tion through their joint committee for 1966 as ". . . a con-
tinuing process concerned with determining and providing for
the developmental needs of all pupils" (2). The Texas Per-
sonnel and Guidance Association presented a position paper
in 1969 which stated,

Many elementary guidance programs have been
crisis-oriented in the beginning and are now able

to cope with the immediate problems or are suc-

cessful in making appropriate referrals., Hope-

fully the elementary counselors are beginning to

be able to devote the bulk of their time and

effort to developmental and preventive guidance

which is felt to be much more productive (10).

The indications appear to be quite clear as to the
recommended approach. If the stated hypotheses are accepted,
this study will be significant in providing the leaders in
the field with information concerning possible reasons for

the approach indicated and implication for changes needed

for bringing about the recommended approach.

Definition of Terms
For the purpose of this study, the following defini-
tions have been formulated: |

1, Elementary school guidance: public school guidance

programs not extending above grade eight.



2. Crisis-oriented guidance: guidance emphasizing

diagnostic study and remedial attention of atypical children.
This approach invelves the study of children, the diagnosis
of problems, and procedures for dealing with children who
have problems. This approach is a remedial-corrective
effort (10). |

3. Developmental guidance: focuses on the character-

istic behaviors considered typical for the various ages or
stages of development. This approach attempts to meet the
needs and concerns of all children. The approach is a
preventive-developmental effort (8).

4, Fully certified: All requirements have been com-

pleted for the counseloxr certification program of the state.
This does not include temporary certification or special
permits,
Limitations and Basic Assumptions
of the Study

This study was subject to the various limitations asso-
éiated with data collected by mailed questionnaires. It
was assumed that adequate and valid data were secured through
the instruﬁent developed. It was further assumed that the
subjects responded honestly to the instrument indicating
thelr approach to elementary school guidance. It was also
assumed that the data collected would reveal some definite
pattern concerning -the approach to elementary school guidance
which would in turn serve as a guideline for improving ele-

mentary school guidance across the nation.
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Instrument

A survey instrument was developed to gather the infor-
matior for this study. The instrument was concerned with
the three major areas for which the elementary counselor is
reéponsible, as indicated in the statement prepared by the
American Personnel and Guidance Association in 1969. The
three areas cof responsibility indicated are counseling,
consultation, and coordination (1}.

The activities performed under these three categories
and the amount of time devoted to these activities served
as the basis for determining whether the approach was crisis-
oriented or developmental. The activities presented in the
instrument to indicate whether the approach was developmental
or crisis-oriented were taken from Herman J. Peters'

"A Taxonomic Approach to Presenting the Elementary School
Counselor's Functions™ (8, pp. 267-271).

A panel of five experts from the Division of Counselor
Education at North Texas State University evaluated the
activities included in the instrument as to their validity
in determining whether an approach was developmental orx
crisis-oriented. Each activity was judged by the panel as
being acceptable, not acceptable, or uncertain. Each
activity judged acceptable by a majority of the panel was
included in the questionnaire.

The reliability of the questionnaire was obtained

through a pilot study using fifty full-time elementary
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school counselors in Texas. The gquestionnaire was adminis-
tered two times at a two-week interval to the same individ-
uals. On the second administration of the questionnaire the
order of the items was changed. Only those categories that
revealed an acceptable degree of reliability were included
in the gquestionnaire.
Procedures for Collection and
Analysis of Data

After the validity and reliability of the instrumént
were established, the questionnaire was mailed to a random
sample of 1,519 of the nation's 4,000-plus elementary school
counselors {(Appendix A). The data were tabulated and illus-
trated by the use of tables;

Each of the ten hypotheses was tested by use of the
formula for the significance of the difference between two
percentages (5). Data gathered from the questionnaire items
were used to test the ten stated hypotheses. The three
sections of the questionnaire under the heading Guidance
Functions, were used to divide the subjects into develop-
mental or crisis-oriented groups. The groups were determined
by analyzing the last page of the questionnaire. The two
groups were analyzed as they related to the questionnaire
items being considered and the hypotheses being tested.
Conclusions, recommendations, and implications were presented

on the basis of the data obtained.
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CHAPTER ITI
REVIEW OF RELATED LITERATURE . .
Early Development of Elementary
School Guidance

Elementary school guidance is probably considered the
most recent member of the family of pupil personnel services
in the public schools. Unlike the typical family addition,
elementary school guidance struggles for its professional.
maturation in an atmosphere that impatiently questions its
nature, goals, and contributions (16}.

Faust points out, "Whilé counselors have been working
in elementary schools for decades, only recently, beginning
in 1965-66, have they begun to emerge with an identity of
their own and in relatively large numbers" (6, p. 161). He
also makes note that the birth of modern elementary school
counseling at about 1365 did not occur with a single indivi-
ual nor in any one place.

Elementary school counseling is a relatively recent .
term, yet elementary school counseling programs can- be
traced to the early 1900's. The Boston public schools., .
appointed a counselor-teacher for each of its elementary
schools in 1909. There is some indicaticn that the failufe

of this program may have been responsible, at least in part,

14
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for the delayed emergence of elementary school counseling
programs (4}.-

Although little had been written about the functions of
counseling and guidance in the elementary school prior to
1960, there was some mention given the process more than a
decade earlier. Jones pointed out in 1945, "The logical
place for beginning organized guidance is the point at which
the child enters school" (14, p. 287). To emphasize the
importance of the need for elementary school guidance pro-
grams, Krugman stated in 1954, ™. . . to begin guidance at
the age of 14, as though life began then, is contrary to all
we know about personality formation" (15, pp. 271-272).

In the later 1950's, a small number of investigators
began reporting their findings with respect to guidance ser-
vices existent in elementary schools. In 1960, articles and
books began to appear in which varied opinions as to the
desirable nature of such services were expressed (4}.

Hill and Nitzschke seem to have been instrumental in

developing concern in regard to the definition of the guidance

function at the elementary school level. The two leaders
surveyed 154 preparation programs in elementary school
guidance in the United States from which conclusions were
drawn concerning the gquality of the preparation (13).
Other leaders in the field were continuing to define
the role of the school counselor, making little or no dis—

tinction between the secondary and elementary school function



of the counselor. This
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tendency was probably encouraged by

the passage of the National Defense Education Act of 1958,

The act was designed to

couragement of talented

aid in the identification and en- o

secondary school counselors, but not

for the training of elementary school counselors. The 1965

extension of the National Defense Education Act seems:td'

have greatly influenced
mentary school guidance
monies became available
counselors (4).

Faust has detailed
mentary school guidance
fied for discussing the

guidance: traditional,

the growth and development of ele-
programs. Through this extension

for the training of elementary school

the major developments in the ele-
movement., Three periods were identi-
appfoaches to elementary school

neotraditional, and developmental,

Faust presents these three approaches as follows:

. « « Following the initial movement toward ele-
mentary school counseling (which perhaps occurred
as early as the twenties) little developed for

more than two decades. In fact, during the next

forty years, until
schoeol counseling,

the birth of modern elementary
the counselor borrowed ex-

tensively from traditional secondary school
guidance and school psychology. It was during
the late fifties that significant shifts in
emphasis began to appear in earnest. Tradi-
tional approaches began to give way to other

considerations.

While the changes that occurred during the
fifties were a departure from the traditionalist's
roles, a considerable portion of the elementary

school counselor's

image continued to resemble

that of the traditional counselor. . . . within

a short time (by 1965) this part~traditionalist, .
part-someone-new was to contribute significantly

to the birth of modern elementary school counsel-~. .

ing.
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The middle sixties fcund a new elementary . .
school counselor, the developmentalist, fully

emerged with an identity in his own right . . ... ..

{8, p. 1}.

Elementary school guidance appears ﬁo présently be in
the third period identified by Faust. Otﬁers in thé fiél&
would prokably disagree somewhat with the developments iﬁ
elementary school guidance as presented by'Faust.-

Current Status of Elementary
School Guidance

Authorities in the field of guidahcé have incfeasinélf
recommended counseling in the elementary school; however,
the particular approach that would be appropriate for ele-
mentary school guidance is still guestioned by some. The
approach seems to fall into two definable categories:
developmental, which is not always proﬁlemﬂoriented bﬁt
focuses on the overall development of self-understanding and
methods for solving the developmental tasks; and counseling
for the modification of behavior and attitudes, which is
often problem-criented and which attempts to change a child's

faulty and confused convictions, percepts, attitudes, and

behavicor. Although principles and processes may be similar,

c -

there may be differences in emphasis.between the.twd
approaches (5). | o

Peters (17) feels that the central goal of elemeﬁﬁéfy
school guidance should be develdpmental in nature, not
remedial or therapeutic: that is, it is for those indifid;

uals in the classroom who have at least a fair degree of
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psychological inner harmony. He points out that there are
boys and girls who need remedial or therapeutic assistaﬂce,
but this service should come from a specialist other than
the school counselor. He further indicates that the argu-
ment that no other specialist is available in many of the
schools does not give license to the elementaty counselor

to go beyond his competencies.

Contrary to the thinking of Peters and others, Bender =

states that "The continuing controveréy in the field of ele-
mentary school guidance over the role and function of the
elementary guidance worker may never be resolved" (2, p. 245).
He reports that there is strong evidence that teachers, ad-
minigtrators, and elementaLy counselors see the elementary
guidance worker - primarily as a remedial, crisis-oriented
counselor.

Byrne has noted that ". . . elementary school counselors
are indeed found in frequent numbers to be copies of secon-
dary school procedures, right down to the premise that they
are to serve pupils in crisis, or just those who seek their
help” (3, p. 351). The current trend, however, has been
away from the crisis-centered approach traditionally prac-
ticed at the secondary level (3). - -

The approach urged by Faust is broader in scope than
crisis-oriented approaches. He proposes an approach which
". « . is designed not so much to heal disordered, perplexed,

unproductive children, but rather to assist other school



19

personnel in building a new world for children, in which 
disorder and disease have little opportunity to originate
and flourish" (7)...

The position of Van Hoose is ". . . that the elementary
school counselor assists all boys and girls and that this
assistance can best be described as developmental® (18,

p. 12). He feels that the major concern should be the normal
pupil with limited and indirect services for the seriously
maladijusted child.

One writer (1ll) has noted that even those elementary
school counselors who formerly taught at the elementary
level are often indoctrinated in secondary models and pro-—
cedures, The role of the elémentary school counselor has
been perceived by some as patching up problems. It appears
that the role has been confused with that of school psycholo-
gists and social workers and because of this the elementary
school counselor has worked primarily with deviant pupils.

Hilli (11) proposes that the guestion needs to be
answered concerning which children need the help of special
service workers and whether the teacher is in a position to
provide all the needed help. He offers the position that
the answer depends in part upon whether "guidance" is seen
as a preventive-developmental effort or as a remedial-
corrective effort., Hill and Luckey have concluded that this
major split in both the theory and the practice of elemgnf

tary school guidance ". . . is a division which actually isg
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more the consequence of conditions in the schools and the
pfoblems of providing adequate staff than it is in the
thinking of those who have developed theoretical bases upon
which to build guidance services for the younger children"
(12, p. 34). Several investigators have concluded that this
diagnostic and remedial emphasis in the name of elementary
schocl guidance is a result of teacher requests for help and
a matter of who the available staff member may be who can
provide this help. The elementary school counselor in many
schools is therefore working withfa relatively small number
of children who have special problems. This situation arises
because ¢cf a few simpie, understandable conditions. "Teachers
have problem children and they want help. The counselor is
available, therefore, the counselor is a person who helps
teachers with their problem children" (12, p. 144). It would
seen that these conditions could be improved if the staff
better understood what elementary school guidance is all
about. Hill and Luckey have also cited numerous surveys as
well as statements of professional organizations which indi-
cate that in practice the school social worker and the

school psychologist do serve mainly with the "difficult
cases" and that the school counselor is fitted into this

same mold in many schools. These authors conclude that this.
is the consequence, insofar as the school counselor is con-
cerned, of two forces: "One is the pressure of understaff-

ing which puts the counselor into the pattern of
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crisis-oriented service. The other force is the carry-over-
to the counselor of the image of the other phpil personnel
worker. Both are potent factors in setting the counselor's
pattern of service" (12, p. 559}.

Hill and Luckey offer the following lines of action for
correcting the aforementioned situation:

1. The most obvious thing to do is to
increase the number of school counselors and
other pupil personnel workers in the elemen-
tary schools.

2. A related approach is to reduce class
size. This will, it has commonly been found,
tend to reduce the number of children with
learning and adjustment difficulties simply
because the teacher will be able to give these
children more attention.

3. There can be an effort made to assign
functions regarded as guidance functions to
various members of the instructional staff.

4., There can, and needs to be, a variety
of ways employed to encourage in-service edu-
cation of all the staff in how to develop better
and better programs of education for the chil-
dren, In short, there is little use in urging
that counselors have their functions defined
in developmental and preventive terms unless
the teaching and administrative staffs are
also seeking in every way possible to adapt
the educational program of the school to the
real needs of children as developing human
beings. '

5. Finally, there must be a constant
effort made to keep each school counselor's
functions limited to those which can justifi-
ably be viewed as appropriate to his prepara-
tion and competencies (12, pp. 560-561).

Developmental guidance is based on the regular order of
progressive change in the developing child. "Developmental

guidance focuses on the characteristic behaviors considered
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tyvpical for the various ages or stages of development™ (17,“
p. 7).

Peters, Shertzer, and Van Hoose offer the following
developmental principles of guidance in the elementary
school:

1. Guidance is needed by all boys and
girls.

2. Guidance as a set of particularized
functions of the school counselor focuses on
those children who are at least adegquate for
regular classroom instruction and who can ac-
centuate their developmental progress toward
maturity.

3. Guidance is a process with key assis-
tance during critical developmental periods and
at integrative choice points,

4, Guidance emphasizes the maximum func-
tioning of the potentialities which a child
possesses.

5. The elementary school classroom teacher
is a cofunctionary in the guidance process.

6. The elementary school counselor is a
cofunctionary in the guidance process.

7. Awareness of the outer world and effec-
tive learning about it is a function of the
child's growing awareness of himself, The
teacher's principal duty is alerting the child
to outer awareness of the world against a back-
drop of the child's individuality. The elemen-
tary school counselor's duty is alerting the
child to inner awareness of his individuality
against a backdrop of the impinging environment.

8. Basic to implementation of the previous
concepts is an organized guidance program with
participation by teachers, administrators, and
guidance trained elementary school counselors
and articulated with home and subsequent school
levels.

9. Developmental guidance assists the child
in knowing, understanding, accepting, and im-
proving one's self.

10. Developmental guidance is goal-centered.

11. Developmental guidance emphasizes choice-
making.

12. Developmental guidance is future-
oriented.
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13, Develcopmental guidance provides
periodic assessment of a pupil's progress as
a total person.

14. Developmental guidance tends to get
directional development rather than predictive
ends.

15. Developmental guidance focuses on the
individual in a changing culture.

16. Developmental guidance focuses on
strengths. .

17. Developmental guidance focuses on the
encouragement process.

18. Developmental guidance is a continuing
process of encounter and confrontation.

19. Developmental guidance is a rehearsal
for action rather than a recovery of adequacy.

20. Developmental guidance is not limited
only to work with the individual, but from the
study of individuals seeks to identify and keep
the positive reinforcing agents, change the
negative ones, and alilow choices for behavior in
an open system (17, p. 10).

It is also possible to see the need for elementary
school guidance through the experiential, sequential
development of middle childhood as stated by Havighurst:

1. Learning physical skills necessary for
ordinary games.

2. Building wholesome attitudes toward
oneself as a growing organism.

3. Learning to get along with age-mates.

4. Learning an appropriate sex role.

5. Developing fundamental skills in
reading, writing, and arithmetic.

6. Developing concepts necessary for
everyday living.

7. Developing conscience, morality, and
a scale of values.

8. Developing a responsibility for an
independent self.

9. Developing responsible attitudes
toward social groups and institutions (10,
p. 15).

Dinkmeyer lists the following implications for develop-

mental guidance:
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l. Greater emphasis on the role of the
teacher in guidance than 1s necessary at other
levels of education.

2. Greater attention paid to the classroom
atmosphere, which is an important influence on
learning.

3. More individual appraisal and interpreta-.
tion to pupils and their parents.

4, Procedures should be provided which en-
able the school to work more effectively with
parents. The counselor must be trained as a human
relations expert so that he can consult effectively
with teachers, parents, and administrators.

5. The elementary school counselor should
be recognized as a significant agent of change.

6. Experiences should be provided for the
child to develop self-understanding.

7. Education should encourage uniqueness
and individuality, which, in the past, it has
attempted to minimize.

8. Guidance should be recognized not as a
special service but as part of the total educa-
tional plan to be integrated into the curriculum
(5, p. 4}.

Until 1966 there had not been a nationwide survey of
full-time elementary school counselors reported. In the
spring of 1966, Greene asked the chief guidance officers in
the fifty state departments of education to send him the
names of the full-time counselors serving schocls in their .
states whose work was with the children in grades kinder-
garten through six, seven, or eight.' He received lists from
thirty-six states. Three states reported that they had no
elementary school counselors. Eleven states sent the names
of schocl districts having elementary school counselors and
their names were sought from the districts. The following

is a breakdown of the counselors reported by states:



*Alabama

Alaska

**Arizona

Arkansas

**California

Colorado
Connecticut
Delaware
Florida
Georgia
Hawaii
Idaho
Illinois
Indiana
Towa

*¥ansas

Kentucky

*Louisiana

Maine

*Maryland

Massachusetts
Michigan
Minnesota
Mississippi
Missouri

= O b

17
131
8
59
2
8
13
7
4
60
27
4
27
10
6
7
64
88
21
1
3
27

Montana
Nebraska
Nevada

New Hampshire
New Jersey
*New Mexico

New York
North Carolina
North Dakota
Ohio

Oklahoma
Oregon
Pennsylvania
Rhode Island
South Carolina
South Dakota

¥*Pennessee

Texas
Utah
Vermont
Virginia
*Washington
West Virginia
*Wisconsin
Wyoming

TOTAL

*Lists provided by all districts.
In these states it

**Lists from some districts.
is doubtful that full-time elementary school

Greene's inquiry was answered by 1,187 of the 1,448

elementary school counselors.

counselors were found (9, p. 7).

Of these,

16

18
20
521

certified, and serving in both primary and intermediate

grades.

Greene were completed by 610. Sixty-~five percent of these

The instruments sent to the 778 counselors by

25

778 were full-time,

full-time counselors were women, their ages being between 30

and 45 in abeout half the cases.

the folloﬁing numbers of schools:

The 610 counselors served
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One school . . . . « . . . 54%
Two schools . . . . . . . 20%
e Three schools . . . . . . 7%
Four schools « + « ¢« +« « - b%
Five schools . . . . . . . 13%

Pupil populations served were as follows:

Cmee e 0-249 . . . ¢« v « « « « « » less than 1%.
250=749 . . . 4 . . 4 e . . 24%
750-998 ., . . . 4 ¢ 4 s . . 15%
1000-1499 . . . . +« « . . . 29%
more than 1500 . . . . . . 32%

Two-thirds of these schools had had full-time counselors
less than four years. |

Thirty-four percent indicated that this was their first
year, and over 25 percent responded that they had been an
elementary school counselor for five or more years.

Over 80 percent of the counselors indicated that fhey
had not worked as a counselor in grades other than the ele-
mentary grades and 78 percent also reported that they had
originally prepared to teach at the elementary level rather
than at the secondary level.

One-half of the counselors reported that they had
taught at the elementary level for eight or more years; and
nearly 75 percent indicated that they had never taught in
grades nine through twelve.

Concerning state certification, over three-fourths of
the counselors indicated that they were certified. Over
two—thirds of the counselors reported that their state did
require certification for elementary school counselors and

about half indicated that this certification did not differ
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from that required for secondary school counselors., Almost
one~fourth of the elementary school counselor reguirements
differed from the secondary school counselor requifements.

Greene used an inventory based upcon that developed by
Haines (1964). It was used twice with the sample of full-
time, certified elementary school counselors. The coun-
selors were first asked to report what they did at thé
primary and at the intermediate levels. The second report
asked what they believed they ought to be doing more at
each of these grade levels.

To summarize the findings of the inventory, it would
appear that the most common functions of elementary school
counselors are those of counseling and otherwise assisting
individual children, working with parents, collaborating and
consulting with teachers, performing referral services, and
conducting certain kinds of child study activities. The
functions they indicated that they would like to be per-
forming more were in the same areas--counseling, staff
consultation, referral work, child study, and especially

parental consultation. To a lesser degree they reported

that they would like to be doing more orientation activities,

group work with children, and research.

The following implications would appear to be in order
concerning the Greene study:

1. The counselors in thé Greene survey were serving

a distinct minority of American elementary schools.
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2. The findings represented a step away from some of
the developmental guidance approaches which seem to dominate
the current literature.

3. The high pupil-to-counselor ratios unintentionally
cultivate problem~-centered approaches to elementary school
guidance because teachers tend to place a high priority on
requesting help with their problem children.

o 4, The inability of the counselor to perform the
desired functions may be due to lack of time, which could
be solved by employing more counselors or other types of
supportive personnel.

5. There is good indication that the counselors and
counselor educators are not strongly committed to one |
emphasis for eléementary school guidance or they are un-
decided as to what the emphasis should be.

Van'Hoosé and Kurtz conducted a national survey to
determine the status of guidance in the elementary school,
1968-69. The study sought answers to the following ques-
tions:

1. How many counselors are employed for the

1968-692 school year in elementary schools through-

out the nation? How many are employed full-time,

half-time, or less than half-time?

2. What are the major sources of financial
support for elementary school counselors?

3. What is the professional background of
persons employed as elementary school counselors?

4. What is the status of state standards

and certification for elementary school guidance
(19, pp. 381-382). e _
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A questionnaire designed to secure answers to these
questiuns was mailed to the state directors or supervisors
of guidance in the fifty states, the four American terri-
tories, and the District of Columbia. Follow-up letters
and telephone calls produced a 100 percent response. Three
of the four territories had no elementary school counselors.
The Virgin Islands and the fifty states provided the data
for these findings:

1. A total of 6,041 counsélors were identified as
serving in elementary schools.

2. Seventy percent are employed full-time, 25 percent
half-time or more, and 5 percent less than half-time.

3. The majority of elementary school counselors ére
supported in part by federal funds. Thirty-six percent are
supported by monies from the local school system.

4. The majority-of counselors in elementary schools
are trained in guidance and counseling.

5. A trend toward requiring a master's degree in
éuidance was indicated.

6. Thirty-four states reported certification require-
ments for elementary school counselors. Eleven states
certify counselors for grades K-12 with no specific require-~
ments for elementary certification. (Thus twenty-three
states appear to have certification standards developed

specifically for counselors at the elementary level.)
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The Van Hoose and Kurtz (19) study would appear to
indicate that elementary school guidance is becoming an
accepted aspect of elementary education. There has been’
rapid progress within the past decade. The number of pro-
grams supported Bf.local monies would appear to provide some
evidence of this movement, progress, and success.

There seems to be a real need at this time for effec-
tively evaluating the current approaches to elementary
school guidance. Batdorf and McDougall (1) have pointed out
this need and have also identified some of the problems
which make meaningful evaluation difficult. This seems.to

be a concern of many writers in the field.
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CHAPTER III
PROCEDURES -

The chapter on proceduréé is diﬁidéd into thréé-éec;
tions. The first section relates the development of the_
survey instrument, "ﬁational Survey of Elementary School
Counselors.” The second section descriﬁes the cqllecﬁionf
of data and is followéd by a third éection in which Ehe pro-

cedures for the analysis of data are described.

Procedure in the Develcopment of the

Survey Instrument: "National
Survey of Elementary School
Counselors"

The first section of the instrument conéisted éf.twenty~
five demographic items describing the respondents {Appendix
Ay, Items 4, 5, 6, 7, 8, 9, 10, 22, 23, and 24 were used
in testing the ten hypotheses stated in Chapter I. |

The second section of the instrument, "Guidance Func-"

tions," was concerned with the thrée.major areas.for ﬁhiq@#q
the elementary counselor is responsible-as indicqted %n #ﬁél
statement prepared by the Ameficén Persqﬁnel andngiaéncé
Association in 1969. "The thrée-areas of responéibilitf

indicated are counseling, consultation, and coordination

{(Appendix A).
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The activities performed under the three areas of
responsibility of an elementary school counselor and the
amount of time devoted to these activities served as the
basis for determining whether the approach to elementary
school guidance was more crisis~oriented or developmental.
The activities presented in the instrument to indicate
whether the approach was developmental or crisis-oriented
were taken from Herman J. Peters' "A Taxonomic Approach to
Presenting the Elementary School Counselor's Functions” (1,
pp. 267-271).

The instrument was first presented in a tentative form
to a group of elementary school counselors in the Dallas~
Fort Worth, Texas area. The counselors were instructea to
read the directions for completing the guidance functions
section and respond to the scales indicating percentage of
time spent under each category (counseling, consultation,
and coordination). Upon completion of the instrument by the
elementary school counselors, they were asked to give sug-
gestions that might improve the clarity and organization of
the instrument. A few minor changes were made in the instru-
ment as suggested by the counselors, The revised form of
the instrument was then submitted to five counselor edu-
cators from the Division of Counselor Education at North
Texas State University. The five counselor educators were
asked to evaluate the activities included in the instrument

as to their validity in determining whether an approach to
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o

eiementary ééhool guidance was more developmental or crisis-
oriented. All five counselcr educators agreed that the
activities listed under each category {(counseling, consulta-
tion, and coordination) would serve as a valid method for
determining whether an approcach was developmental or crigis-
oriented.

Reliability of the questionnaire was established through
a pilot study using fifty full-time elementary school coun-
selors in Texas. The questionnéire was administered two
times with a two-week interval between administrationé to
the same elementary school counselors. On the second ad-
ministration of the questionnaire, the order of the items
was changed. All categories in the guestionnaire exhibited
an acceptable degree of reliability and were therefore in-

cluded in the questionnaire.

Procedures in Collection of Data

In the spring of 1970, a letter was sent to the direc-~
tor of guidance services in each of the fifty state depart-
ments of education requesting directories listing the names
and addresses of all full-time elementary school counselors
in the state. 1In those cases where such directories were
not available, the state directors were asked to submit
names and addresses of school districts in their states
employing elementary school counselors. A follow-up letter

was sent in May of 1970 to those state directors who failed
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to respond to the first regquest. 1In those cases where state
directories of elementary school counselors were not avail-
able, letters were mailed to those districts identified as
having elementary school counselors to request names and
addreésés-équull—time elemeﬁtary school counselors in the
district. o

Only five states failed to respond in any way to the
request. Three of the state directors indicated that there
ﬁere nq_fullftime_e¥gmgnta;y‘gchool counselors in their
states. Thirty-eight of the state directors sent the names
and addresses of the elementary school counselors in their
states. Eight of the state directors identified school
districts or counties with elementary school counseloré.
Names and addrésses of the elementary counselors from thesé
districts were requested. A second request was made when
necessary.

Through the procedure described, a total of 3,038 names
and addresses were collected for use in this study. From
this list 1,519 names wefe randomly selected to be sent the
guestionnaire developed.for this study (Appendix B).

IOver 800 compieted questionnaires were returned. After
elimindting thosé froﬁ.elementary counselors who were serv-
ing 1less than.full-time, and those which were invalid, 706
of the questionnaires were found to be in satisfactory

order. The responses on the questionnaires to be ahalyzed
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were then transferred to computer worksheets and submitted

to the Computer Center at North Texas State University.

Procedures for Analysis of Data

Automatic data processing by the Computer Center at
North Texas State University was used for an anlysis of the
statistical data. Each of the ten hypotheses was tested by
use of the formula for the significance of the difference
between two percentages.

Data gathered from questionnaire items 4, 5, 6, 7, 8,
9, 10, 22, 23, and 24 were used to test the ten stated
hypotheses. The three sections of the questionnaire under
the heading, "Guidance Functions,” were used to divide the
subjects into developmental or crisis~oriented groups.

The groups were determined by analyzing ﬁhe last page
of the questionnaire. Those elementary counselors indicat-
ing the majority of their time being devoted to Type One
activities, developmental, were coded as (l}. The elemen-
tary counselors indicating the majority of their time being
devoted to Type Two activities, crisis-oriented, were coded
as {2}. Where a majority of time did not exist, a zero-(O)
was coded (Appendix A).

The two groups were analyzed as they related to the

questionnaire items being considered and the hypotheses

being tested.
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Through the procedures discussed, the 706 elementary
school counselors included in the study were classified as

inlicated below:

Classification Number Percentage
Developmental 234 - 33
Crisis~Oriented 310 ' 44
No Distinction 162 23

In summary, Chapter III described (1) the development.--
of the questionnaire "National Survey of Elementary School
Counselors," (2) the collection of data for elementary
school counselors in the nation, and (3) the procedure fof

analysis of the data.
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CHAPTER IV
PRESENTATION AND ANALYSIS OF DATA

The purpcse of this study was to explore the signifi-
cant factors which influence the approaches to elementary
school guidance. Data were utilized for 706 of the nation's
elementary school counselors drawn from a list of counselors
on a random basis. A list of states participating in the
study and the number of counselors in those states is
presented in Appendix B, The data gathered during thisl
investigation are presented in Chapter IV under three sec-
tions: (1) Characteristics Describing the Nation's Elemen-
tary School Counselors, (2) An Examination of the Individual
Hypotheses, and (3) Additional Findings.

The data for describing the characteristics of the ele~
mentary school counselors were collected as part of the
survey instrument. Those characteristics related to the
hypotheses are presented in section one of Chapter IV. The
information gathered was transferred to computer worksheets
and frequency distributions and percentages were calculated
by the computer center at North Texas State University. In
the analysis of data, tables were utilized to report the
frequency distributions and percentages. Brief explaﬁations
were given to aid in understanding the tables and to expand

the information contained in the tables.
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Each research hypothesis is examined in section two of .
Chapter IV. Tables of results for the ten nypotheses were
compiled. Findings, as shown by the statistical treatment
of the data, are disSCuSSed« - —-= - wm s = mmme o omnere e R

In section three of Chapfefflv, additionai‘finaigés.“w¢
which are not directly related to the hypotheses are pre-~-
sented. The information provided in this section-is for
the purpose of helping educatcrs get an overall view of the
characteristics describing the elementary school counselors
in the nation.

Characteristics Describing the Nation's
Elementary School Counselors

Characteristics describing the nation's elementary
school counselors in section one were taken from the survey
instrument which was completed by 706 randomly selected sub-
jects. The characteristics described in the following tables
were obtained from the survey instrument items 4, 5, 6, 7, 8,
9, 10, 22, 23, and 24 (Appendix A). These are the ten
characteristics used in testing the stated hypothesés and . .
are presented in connection with the hypotheses in section -
two of this chapter. In presenting a description of the-
characteristics in this chapter, comparative reference will-
be made to the major study conducted hy Greene (1) in 1966,
since it is the only comparable study presently available.

Informatién ;elative to age of the nation's elementary

school counselors is contained in Table 1.



TABLE I

THE NUMBER AND-PERCENTAGE OF ELEMENTARY SCHOOL

COUNSELORS CLASSIFIED BY AGE

..Age Number Percentage¥®
25 and under 24 3
- 26-30 101 14
31-35 126 18
36~40 125 18
41-50 211 30
51-55 67 9
56-60 38 5
over 60 14

*Rocunded to nearest whole percent.

An examination of Table I shows that 30 percent of the

elementary school counselors are between the ages of forty-

one and fifty.

The two classifications with the smallest

percentage of elementary school counselors are those twenty-

five and under, with 3 percent, and those over sixty, with

2 percent.

The 610 full-time elementary school counselors complet-—

ing the Greene survey instrument in 1966 revealed that their

ages were between thirty and forty-five in about half the

cases (l). This present study indicates that more than half

are petween thirty-one and fifty years of age.

The responses of the elementary school counselors con-

cerning the number of campuses they serve are presented in

Table II.
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TARLE II

THE NUMBER AND PERCENTAGE OF CAMPUSES SERVED BY
ELEMENTARY SCHOOL COUNSELORS

Campuses Served Number Percentage¥
one - E— 359 : : a1
Two 172 | 24
Three 54 8
.Fou: 40 6
Five 20 3
More than five 41 6
No response 20 3

*Rounded to nearest whole percent.

Fifty-one percent of the nation's elementary school
counselors are serving one campus. Only 24 percent of the
elementary school counselors are serving two campuses, The
Greene study revealed very similar findings (1). Only 3
percent of the elementary school counselors are serving five
campuses.

The data in Table III illustrate the responses of the
elementary school counselors concerning their total number
of years teaching experience prior to being assigned as a
counselor.,

As seen in Table III, 35 percent of the elementary
school counselors completed between oOne and five years of
teaching prior to being assigned as a counselor. Sixty-five

percent went into counseling with less than ten years of
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TABLE III

TOTAL NUMBER OF YEARS TEACHING EXPERIENCE PRIOR.
TO BEING ASSIGNED AS A COUNSELOR

Years of . . {. . - ] .
Teaching Experience Number Percentage¥*
1-5 - 248 , 35
6~10 ) 211 30

11-15 : 122 17
1l6-20 68 10 -
21-25 31
More than 25 22
No response 4

*Rounded to nearest whole percent.

teaching experience. Only 3 percent of the elementary
school counselors completed more than twenty-five years of
teaching prior to being assigned as a counselor.
Information relative to level of teaching experience
0of the elementary school counselors surveyed is presented
in Table IV. | |
Seventy~-six percent of the elementary school counselors
had the majority of their teaching experience in grades one
through eight. Twenty-two percent of the nation's elemén~
tary school counselors had the majority of their teaching
experience in grades seven through twelve. Nearly 75 per-
cent of the counselors in the Greene study indicated that

they had never taught in grades nine through twelve (1).
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MAJORITY OF TEACHING EXPERIENCE CLASSIFIED BY LEVELS - .-

Level Number Percentage*
Grades 1-8 535 76
‘Grades 9-12 78 11
Grades 7-9 76 11
Other 1 0
No response le

*Rounded to nearest whole percent.

The percentage of elementary school counselors fully

certified was much higher than for those not fully certlfled

The data presented in Table V illustrates the responses con-

cerning counselor certification status.

TABLE .V

ELEMENTARY SCHOOL COUNSELOR CERTIFICATION STATUS

Status Number Percentage¥®
Fully certified 609 86
Not fully certified 91 13
Other 2 0
No response - 4 1

*Rounded to nearest whole percent.

Eighty-six percent of the nation's elementary school

counselors are fully certified.

Only 13 percent are not

fully certified. It ahould be noted that at least one state

does not have counselor certification.

It should alseo be
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noted that certification dces not imply certification at the

elementary level only. Over three-fourths of the counselors

iit the Greene study indicated that they were certified (1).
The data in Table VI illustrate the responses of the

elementary school counselors regarding counselor-pupil ratio.

TABLE VI

ELEMENTARY SCHOOL COUNSELOR-STUDENT RATIO

Ratio Number Percentage¥®
Less than 300 34 5
300~-600 196 28
601-1,000 263 37
1,001-1,500 132 19
More than 1,500 80 11
No response 1 0

*Rounded to nearest whole percent.

An examination of Table VI shows that 5 percent of the
nation's elementary school counselors are working with less
than 300 students. Thirty-seven percent of the counselors
are working with a ratio of 601 to 1,000, which is the
largest category. It can also be seen that 1l percent are
assigned more than 1,500 students.

The Greene study (1) reported 29 percent of the ele-
mentary counselors working with ratiocs of 1,000 to 1,499,
which was the largest category. That study also reported

32 percent of the counselors with ratios of more than 1,500.
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The salary source for elementary schocol counselors is

illustrated in Table VII.

TABLE VII

SALARY SOURCE FOR ELEMENTARY SCHOOL COUNSELORS

Salary Source Number | Percentage*
Local 303 43
State 33
NDEA V-A 4 1
Title I (ESEA) 147 21
State and Local 165 23
Other 45 6
No response 9 1

*Rounded to nearest whole percent.

As séen in Table VII, 43 percent of the elementary
school counselors receive their salaries from local funds.
Twenty-three percent are paid with combination state and
local funds. Twenty-one percent are paid with ?itle I
(ESEA) funds. Only 1 percent of the elementary school
counselors receive their salaries from National Defense Edu-~
cation Act, Title V-A funds (NDEA). i

The data in Table VIII illustrate the responses of the
elementary school counselors concerning the principal's
preference regarding the type of student the counselor serves.

The data in Table VIII reveal that 61 percent of the

principals prefer that the elementary school counselor work

with all students. Twenty-four percent of the principals
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- TABLE VIXII

PRINCIPAL'S PREFERENCE REGARDING THE TYPE OF STUDENT
THE ELEMENTARY SCHOOL COUNESELOR SERVES

Principal's Preference Number Percentage*
All students- 428 - 61
Students with special problems 172 24
No preference 79 11
No response 3 0

*Rounded to nearest whole percent.

prefef that ﬁhe elementary school éounséi&f wofk oﬁly with
studenﬁs with special problems and 1l percent inaicated no
preference regarding the matter.

The data in Table IX illustrate the responses of the
elementary.school counselors concerning the teacher's prefer-

ence regarding the'type of student the elementary school

counselor serves.

TABLE IX

TEACHERS' PREFERENCE REGARDING THE TYPE OF STUDENT
THE ELEMENTARY SCHOOL COUNSELOR SERVES

Teachers' Preference Number Percentage¥
All students = S 274 39
Students with special problems 350 50
No preference ' 79 11
No response 3 0

*Rounded to nearest whole

percent.
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As seen in Table IX, 50 percent of the elementary
school teachers prefer that the elementary school couﬁselor
work with students with special problems. Thirty-nine
percent of the elementary school teachers prefer théf.the
elementary school counselor work with all students and 1l
percent of the elementary school teachers are indicated as
having no preference.

Information is provided in Table X regarding the ele-
mentary school counselors' preference concerning the type

of student served.

TABLE X

THE ELEMENTARY SCHOOL COUNSELORS' PREFERENCE REGARDING THE
TYPE QF STUDENTS TO BE SERVED

Counselors' Preference Number Percentage*
All students 568 80
Students with special problems 71 10
No preference 67 9

*Rounded to nearest whole percent.

As illustrated in Table X, 80 percent of the elementary
school counselors prefer to work with all students. Only
10 percent'of the counselors prefer to work with studeﬁt§“““
with special problems. Nine percent indicated no preference

regarding the type of student to be served.
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An Examination of the Individual
Research Hypotheses

The null hypothesis was tested for each research hypoth-
esis, with the level of significance for acceptance desig-

nated at .05,

Hypothesis I

According to Hypothesis I, counselor age is a signifi-
cant factor concerning the counselor's approach to elemen-. .
tary school guidance. (A) A significantly greater
percentage of elementary school counselors under forty .
years of age will be more developmental than crisis-oriented
in their approach to elementary schocl guidance. (B) A
significantly greater percentage of elementary school coun-
selors forty years of age and over will be more crisis-—
oriented than developmental in their approach to elementary
school guidance. Information relative to counselor age is

presented in Table XI.

TABLE XI

NUMBER, PERCENTAGES, t, AND LEVEL OF SIGNIFICANCE CONCERNING
AGE AS A SIGNIFICANT FACTOR IN THE APPROACH TO
ELEMENTARY SCHOOQOIL GUIDANCE

Developmental Crisis-Oriented
Age N = 234 N = 310

fct

Leve;

40 and under 49% 57%
Over 40 51% 43%

-2.02 .05
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An examination of Teble XI shows there was a signifi-
cant difference between percenﬁages for the two groups in
the direction oébosite that hypothesized: (A) Forty and
under: The null hypothesis was accepted and the research
“hypothesis that a significantly greater percentage of ele-
mentary school counselors forty years of age and under will
be more developmental than crisis-oriented in their approach
to elementary school guidance was rejected., (B) Over
forty: The null hypothesis was accepted and the research
hypothesis that a significantly greater percentage of the
elementary counselors over forty years of age will be more
crisis-oriented than developmental in their approach to ele-

mentary school guidance was rejected.

Hypothesis IT

According to Hypothesis II, the number of campuses
served is a significant factor concerning the approach to
elementary school guidance, (A) A significantly greater
percentage of elementary school counselors serving not more
than two campuses will be more developmental than crisis-
oriented in their approach to elementary school guidance.
(B) A significantly greater percentage of elementary school
counselors serving more than two campuses will be more
crisis-oriented than developmental in their approach to ele-
mentary school guidance. Information relative to number of

campuses served is presented in Table XII.
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TABLE XIT

NUMBER, PERCENTAGES, t, AND LEVEL OF SIGMIFICANCE CONCERNING
NUMBER OF CAMPUSES SERVED AS A SIGNIFICANT FACTOR IN
THE APPROACH TO ELEMENTARY SCHOOL GUIDANCE

Developmental |[Crisis—-Oriented
Number of Campuses N = 227 N = 301 t Level
Not more than 2 78% 75% 0.89 |N.s.
More than 2 22% 25%

An examination of Table XII shows there was no signifi-
cant difference between percentages for the two groups:
(A) Not more than two campuses: The null hypothesis was
accepted and the research hypothesis that a significantly
greater percentage of elementary counselors serving not more
than two campuses will be more developmental than crisis-—
oriented in their approach to elementary school guidance was
rejected. (B) More than two campuses: The null hypothesis
was accepted and the research hypothesis that a significantly
greater percentage of elementary school counselors serving
more than two campuses will be more crisis-oriented than
developmental in their approach to elementary school guidance

was rejected.

Hypothesis III

According to Hypothesis III, years of teaching experi-
ence is a significant factor concerning the approach to
elementary school guidance. (A) A significantly greater

percentage of elementary school counselors with less than
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ten years cf teaching experience will be more developmentél
than crisis-oriented in their approach to elementary school
guidance. (B) A sigﬁificantly greater percentage of elemen-
tary school counselors with ten years or more of teaching
experience will be more crisis-oriented than developmental
in their approach to elementary school guidance. Informa-
tion relative to years of teaching experience is presented

in Table XIII.

TABLE XIII.

NUMBER, PERCENTAGES, t, AND LEVEL OF SIGNIFICANCE CONCERNING
YEARS OF TEACHING EXPERIENCE AS A SIGNIFICANT FACTOR IN
THE APPROACH TO ELEMENTARY SCHOOL GUIDANCE

Years of Teaching |Developmentall|Crisis-Oriented
Experience N = 233 N = 308 t |Level
10 or less 62% 69% ~1.79|n.s.
More than 10 38% 31%

An examination of Table XIII shows there was no sig-
nificant difference between percentages for the two groups.
(n) Ten or less: The null hypothesis was accepted and the
research hypothesis that a significantly greater percenﬁagé
of elementary counselors with ten or less years of teaching
experience will be more developmental than crisis-oriented™
in their approach to elementary school guidance was rejected.
(B) More than ten: The null hypothesis was accepted and

the research hypothesis that a significantly greater



54

percentage of elementary school counselors with more than
ten years teaching experience will be more.crisis-oriented
than-developmental in their approach to elementary school

guidance was rejected.” Co B A

Hypothesis IV

Aécordiﬁg to Hypothesis IV, level éf £éachiné ekééri;
ence 1s a significant factor concerning the approach to ele-
mentary school guidance. (A) A significantly greater
percentage of élementéry échool counseldrs with the maﬁdrity
of their teaching experience at the elementary level wi11 
be more developmental than crisis-~oriented in their approach
to elementary school guidance. (B) A significantly greater
percentage of elementary school counselors with the majority
of their teaching experience at the secondary level will be-
more crisis—-oriented than developmental in their approach to
elementary school guidance. Information relative to level

of teaching experience is presented in Table XIV.

TABLE XIV

NUMBER, PERCENTAGES, t, AND LEVEL OF SIGNIFICANCE CONCERNING
LEVEL OF TEACHING EXPERIENCE AS A SIGNIFICANT FACTOR IN
THE APPROACH TO ELEMENTARY SCHOOL GUIDANCE

Level of Teaching |Developmental{Crisis-Oriented
Experience N = 231 N = 301 t Level

Elementary 79% : 79%
Secondary 21% 21%
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An examination cof Table XIV shows there was no signifi-
cant difference between percentages for the two groups.
(A) Elementary: The null hypothesis was accepted and the
research hypothesis that a significantly greater percentage
of elementary school counselors with elementary school -
teaching experience will be more developmental than crisis-—.
oriented in their approcach to elementary school guidance was
rejected. (B) Secondary: The null hypothesis was accepted
and the research hypothesis that a significantly greater
percentage of elementary counselors with secondary teaching
experience will be more crisis-oriented than developmental

in their approach to elementary school guidance was rejected.

Hypothesis V ..

According to Hypothesis V, counselor certification is a
significant factor concerning the apprcach to elementary
school guidance. (A} A significantly greater percentage of
elementary school counselors who are fully certified will be
more developmental than crisis-oriented in their approach to
elementary school guidance. (B} A significantly greater per-
centage of elementary school counselors who are not fully

certified will be more crisis-oriented than developmental

in their approach to elementary school guidance. Information

regarding counselor certification is presented in Table XV.
An examination of Table XV shows that there was no

significant difference between percentages for the two
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TABLE XV -

NUMBER, PERCENTAGES, t, AND LEVELS OF SIGNIFICANCE CONCERNING
COUNSELOR CERTIFICATICN AS A SIGNIFICANT FACTOR IN THE
APPROACH TO ELEMENTARY SCHOOL GUIDANCE Ce T

Counselor Developmental {Crisis-Oriented . —
Certification N = 230 N = 308 t |Level
Fully Certified 85% 87% -0.71|N.5S.
Not Fully

Certified 15% 13%

groups. (A) Fully certified: The null hypothesis was
accepted and the research hypothesis that a significantly
greater percentage of elementary school counselors who are
fully certified will be more developmental than crisis— "7
oriented in their approach to elementary school guidance was
rejected. (B) Not fully certified: The null hypothesie'wae
accepted and the research hypothesis that a significantly-
greater percentage of elementary school counselore who are
not fully certified will be more crisis-oriented than
developmental in their approach to elementary school guidance

was rejected.

Hypothesis VI

According to Hypothesis VI, student-counselor ratio is
a significant factor concerning the approach to elementary
school guidance. (A) A significantly greater percentage of

elementary school counselors with student ratios of 600 and

less will be more developmental than crisis-oriented in
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their approach to elementary school guidance. (B) A sig-
nificantly greater percentage cf elementary schcol coun-
selors with student ratics exceeding 600 will be more crisis-
oriented than developmental in their approach to elementary
school guidance. Information concerning student-counselor

ratios can be found in Table XVI.

TABLE XVI

NUMBER, PERCENTAGES, t, AND LEVEL OF SIGNIFICANCE CONCERNING
STUDENT~-COUNSELOR RATIO AS A SIGNIFICANT FACTOR IN THE
APPROACH TO ELEMENTARY SCHOOL GUIDANCE

Student-Counselor |Developmental|Crisis-Oriented
Ratio N = 234 N = 309 t Level
a
600 or less 35% 31% 0.90 |n.s.
More than 600 65% 69%

An examination of Table XVI reveals that there was no
significant difference between percentages for the two
groups. (A} 8ix hundred or less: The null hypothesis was
accepted and the research hypothesis that a significantly
greater percentage of elementary school counselors with
student ratios of 600 or less will be more developmental
than crisis-oriented in their approach to elementary school
guidance was rejected. (B) More than 600: The null hypoth~
esis was accepted and the research hypothesis that a signifi-
cantly greater percentage of elementary school counselors

with student ratios of more than 600 will be more
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c¢risis-oriented than developmental in their approach to

elementary school guidance was rejected.

Hypothesis VII

According to Hypothesis VII, source of counselor salary
is a significant factor concerning the approach to elemen-
tary school guidance. {A) A significantly greater percent-
age of elementary school counselors salaried with state,
iocal, and National Defense Educatioﬁ Act, Title VfA funds
(NDEA) will be more developmental than crisis-oriented in
their approach to elementary school guidance. (B) A sig-
nificantly greater percentage of elementary school coun-
selors salaried with Elementary and Secondary Education
Act, Title I (ESEA) funds will be more crisis-oriented than
developmental in their approach to elementary school
guidance. Information relative to counselor salary can be

found in Table XVII.

TABLE XVII

NUMBER, PERCENTAGES, t, AND LEVEL OF SIGNIFICANCE CONCERNING
SOURCE OF COUNSELOR SALARY AS A SIGNIFICANT FACTOR IN
THE APPROACH TO ELEMENTARY SCHOOL GUIDANCE

Developmental [Crisis-Oriented

Salary Source N = 210 N = 288 t jLevel
State, local, and
NDEA, V-A 76% 78% -0.48|n.5.

ESEA, Title I 23% 22%
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An examination of Table XVII shows that there was no
significant difference between percentages for the two
groups. (A) State, local, and NDEA, V-A: The null hypoth-
esis was accepted and the research hypothesis that a sig-
nificantly greater percentage of elementary school counselors
salaried with state, local, and the National Defense Educa-.
tion Act, Title V-A funds will be more developmental than
crisis-oriented in their approach to elementary school
guidance was rejected. (B) ESEA, Title I: The null hypoth-
esis was accepted and the research hypothesis that a sig-
nificantly greater percentage of elementary school counselors
salaried with Elementary and Secondary Education Act,

Title I funds will be more crisis-oriented than develop—
mental in their apprcach to elementary school guidance was

rejected.

Hypothesis VIIX

According to Hypothesis VIII, the attitude of the
principal is a significant factor concerning the approach
to elementary school guidance. (A) A significantly greater
percentage of elementary school counselors serving prin--
cipals who prefer that they work with all students will be
more developmental than crisis-oriented in their approach to
elementary school guidance. (B) A significantly greater
percentage of elementary school counselors serving principals

who prefer that they work with students with special problems
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will be more crisis-oriented than developmental in their
approach to elementary school guidance. Information rela-

tive to principal attitude can be found in Table XVIII.

TABLE XVIII

NUMBER, PERCENTAGES, t, AND LEVEL OF SIGNIFICANCE CONCERNING
THE ATTITUDE OF THE PRINCIPAL AS A SIGNIFICANT FACTOR
IN THE APPROACH TO ELEMENTARY SCHOOL GUIDANCE

Developmental |Crisis-Oriented

Principal Attitude N = 198 N = 260 Level

t
work with all
students 78% 63% 3.30 ol

Work with students
with special
problems 22% 37%

An examination of Table XVIII reveals that there was a
significant difference between percentages for the two
groups. (A) Work with all students: The null hypothesis
was rejected and the research hypothesis that a significantly
greater percentage of elementary school counselors serving
principals who prefer that they work with all students will
be more developmental than crisis-oriented in their approach
to elementary school guidance was accepted. (B) Work with
students with.special problems: The null hypothesis was.
rejected and the research hypothesis that a significantly
greater percentage of elementary school counselors serving
principals who prefer that they work with students with

special problems will be more crisis-oriented than
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developmental in their approach to elementary school guidance

was accepted.

Hypofhesis IX

According to Hypothesis IX, teacher attitudé is a sig-
nificant factor concerning the appfoach to elementary.ééﬁdol
guidance. (A) A significantly greater percentagé of eiemené
tary school counselors working with teachers who prefer
that they work with all students will be more developmental
than crisis-oriented in their approach to elementary ééhool
guidance. (B) A significantly greater percentage of elemen-
tary school counselors working with teachers who prefer that
they work with students with special problems will be more
crisis—oriented than developmental in their approach to ele-
mentary school guidance. Information concerning teachef

attitude can be found in Table XIX.

TABLE XIX

NUMBER, PERCENTAGES, t, AND LEVEL OF SIGNIFICANCE CONCERNING
THE ATTITUDE OF THE TEACHER AS A SIGNIFICANT FACTOR IN THE .
APPROACH TO ELEMENTARY SCHOOL GUIDANCE

Developmental |Crisis~Oriented

Teacher Attitude N = 206 N = 273 t |Level
Work with all _ : . S
students 48% 37% 2.41 05

Work with students
with special
problems 52% 63%
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An examination of Table XIX reveals that there was a
significant difference between percentages for the two
groups. (A) Work with all students: The null hypothesis
was rejected and the research hypothesis that a significantly
greater percentage of elementary school counselors working
with teachers who prefer that they work with all students
will be more developmental than crisis-oriented in their
approach to elementary school guidance was accepted.

(B) Work with students with special problems: The null
hypothesis was rejected and the research hypothesis that a
significantly greater perxcentage of elementary school coun-
selors working with teachers who prefer that they work with
students with special problems will be more crisis-oriented
than developmental in their approach to elementary school

guidance was accepted.

Hypothesis X

According to Hypothesis X, counselor attitude is a sig-~
nificant factor concerning the approach to elementary school
guidance. (A) A significantly greater percentage of elemen-
tary school counselors who prefer working with all students
will be more developmental than crisis-oriented in their
approach to elementary school guidance. (B) A significantly
greater percentage of elementary school counselors who prefer
working with students with special problems will be more

crisis-oriented than developmental in their approach to
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elementary school guidance. Information concerning counselor

attitude can be found in Table XX.

TABLE XX

NUMBER, PERCENTAGES, t, AND LEVEL OF SIGNIFICANCE CONCERNING
THE ATTITUDE OF THE COUNSELOR AS A SIGNIFICANT FACTOR IN
THE APPROACH TO ELEMENTARY SCHOOL GUIDANCE

Developmental [Crisis-Oriented

Counselor Attitude N = 218 N = 271 t Level -
Work with all
students : 89% 88¢% 0.40 |N.s.

Work with students
with special
problens 11% 12%

An examination of Table XX shows that there was no sig-
nificant difference between percentages for the two groups.
(A) Work with all students: The null hypothesis was accepted
and the research hypothesis that a significantly greater
percentage of elementary school counselors who prefer work-
ing with all students will be more developmental than crisis-
oriented in their approach to elementarf school guidance was
rejected. (B} Work with students with special ?robiems:

The null hypothesis that a significantly greater percentage
of elementary school counselors who prefer working with
students with special problems will be more crisis-~oriented
than developmental in their approach to elementary school

guidance was rejected.
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Additional Findings

This section presents information collected through the
survey instrument which would appear to be of interest to
educators in the field of elementary education and counselor:
education. The information presented is not directly
related to the stated hypotheses.

The data in Table XXI illustrate the responses of the
elementary school counselors concerning their assignment or
position immediately prior to employment as an elementary

schoel counselor.

TABLE XXI

ASSIGNMENT OR POSITION IMMEDIATELY PRICR TO EMPLOYMENT AS
ELEMENTARY SCHOOL COUNSELOR

Assignment or Position Number Percentage¥*
Elementary Teacher (Grades 1-8) 486 69
Secondary Teacher (Grades 9-12) 66 9
Elementary Administrator 18 3
Secondary Administrator 3 0
Other 133 19

*Rounded to nearest whole percent.

An examination of Table XXI shows that 69 percent of
the elémentary school counselors were teaching at the ele-
mentary school level immediately prior to employment as an
elementary school counselor. Only 9 percent of the elemen-

tary school counselors were teaching at the secondary level
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immediately prior to employment as an elementary school
counselor.

The data in Table XXII illustrates the responses of the
elementary school counselors relating to the highest degreé

they hold.

TABLE XXII

HIGHEST DEGREE HELD BY ELEMENTARY SCHOOL COUNSELORS

Degree Number Percentage*
Bachelor's 61
Master's 636 20
Doctorate 5
No response 4

*Rounded to nearest whole percent,

The data in Table XXII reveal that 90 péfcent of the
nation's elementary school counselors have attained a
master's degree. Only 9 percent of the elementary school
counselors are employed with the bachelor's degree. One
percent of the nation’s elementary school counselors have
attained the doctorate.

Information relative to the grades served as an elemen-
tary school counselor is found in Table XXIXI,

An examination of Table XXIII shows that 61 percent of
the elementary school counselors are serving grades one
through six. Twelve percent are serving grades one through

eight and the remaining are serving some other combination.
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TABLE XXITX

GRADES SERVED AS AN ELEMENTARY SCHOOL COUNSELOR

Grades _ _ Number Percentage*

1-6 434 61

1-8 86 _ 12

1-3 12 2

4~6 10

4-8 5

6-8 24

Other - o 134 _ 19

No response ' " '

*Rounded to nearest whole percent.

The omission of a category including kindergarten probably
accounts for the 19 percent listed as other. Over 80 per-
cent of the elementary school counselors in the Greene
study (1) indicated that they had not worked as a counselor
in grades other than the elementary school grades.

The data in Table XXIV illustrate the responses of the
elementary school counselors regarding total years of coun-
seling experience.

As seen in Table XXIV, 83 percent of the elementary
school éouﬂselors have been employed as counselors between
one énd five years. Thirteen percent have served as coun-
selors between six and ten years. Only 1 percent of the
elementary school counselors have been employed as coun-

selors between sixteen and'twenty—fivelyearé.
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TOTAL YEARS OF EXPERIENCE AS A COUNSELOR

Years Number Percentage*
1-5 584 83
6-10 ' 94 13
11-15 ' 21 3
16-20 5 1
21-25 1 0
More than 25 0 0
No response 1 0

*Rounded to nearest whole percent.

The data in Table XXV illustrate the responses of the

elementary school counselors concerning their level of ex-

perience as a counselor.

TABLE XXV

COUNSELOR EXPERIENCE CLASSIFIED BY LEVEL

Level Number Percentage*
Elementary 511 72
Junior High or Middle School 37
High School 5
Combination 150 21
Other 3 0

*Rounded to nearesit whole percent,

The data in Table XXV reveal that 72 percent of the

elementary school counselors have gained their experience

as counselors at the elementary level.

Five percent gained
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their experience at the junior high or middle school level
and 21 percent are experienced at a combination of levels,
Only 1 percent of the elementary school counselors gained
their experience as counselors at the high school level.
The data in Table XXVI illustrate the responses of the
elementary school counselors relative to the number of ele-

mentary school counselors in the district.

TABLE XXVI

NUMBER OF ELEMENTARY SCHOOL COUNSELORS IN THE DISTRICT

Counselors Number Percentage¥*
1-5 377 53
6~10 108 is
11-15 58
16-20 37
21-25 13
More than 25 103 15
No response 10

*Rounded to nearest whole percent.

An examination of Table XXVI shows that 53 percent of
the elementary school counselors are serving school districts
which have between one and five elementary school counselors
employed. Fifteen percent of the schocl districts employ
more than twenty-five elementary school counselors.

The data in Table XXVII illustrate the responses of the
elementary school counselors regarding the number of ele-—

mentary school pupils in the district they serve.
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TABLE XXVII

THE NUMBER AND PERCENTAGE OF ELEMENTARY SCHOQL COUNSELORS
RELATIVE TO THE NUMBER OF ELEMENTARY PUPILS IN THE

DISTRICT
Pupils” = Number Percentage¥
Less than 600 21 3
600-1,000 64 9
1,001-1,500 63 9
1,501-2,000" 55 8 -
2,001-2,500 ) 44 6
More than 2,500 414 59
No response 45 . 6

*Rounded to nearest whole percent.

As illustrated in Table XXVII, 59 percent of the ele-
mentary school counselors are serving school districts which
have more than 2,500 elementary school pupilé; Only 3
percent of the elementary school counselors are serving
school districts with less than 600 elementary school
pupils.

The data in Tablé XXVIII illustrate the responses of
the elementary school counselors concerning counselor salary
for the 1969-70 school year.

_:An examination of Table XXVIII shows that 64 percent of
the elementary school counselors received salaries between
eight and twelve thousand dollars per year. One percent
earned less than six thousand dollars and 6 percent re-~

~ceived more than fourteen thousand dollars per year.
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TABLE XXVIII

SALARY OF ELEMENTARY SCHOOL CCUNSELORS FOR THE 1969%9-79
SCHOOL YEAR

Salary ($) Number Percentage¥®
Less than 6,000 8 1
6,000-8,000 99 14
8,001-10,000 229 32
10,001-12,000 227 32
12,001-14,000 94 13
More than 14,000 45 6
No response 1

*Rounded to nearest whole percent.

The data in Table XXIX provide information concerning

the number of months elementary school counselors are

employed (196%-70).

TABLE XXIX

NUMBER AND PERCENTAGE QF ELEMENTARY SCHOQL CQOUNSELORS
RELATIVE TO NUMBER OF MONTHS EMPLOYED IN 1969-70

SCHOOL YEAR

Months Number Percentage¥®
9 229 32
10 402 57
11 45 6
12 26 4
No response 4 1

*Rounded 1n nearest whole percent.
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As revealed in Table XXIX, 57 percent of the elementary
school counselors are ewmployed for ten months. Thirty-two
prrcent are employed for nine months and 4 percent are
employed on a twelve-month basis.

The foliowing information of interest was also obtained
through the éurvey instrument: (a) 63 percent of the 706
elementary school counselors were female; (b) 26 percent
worked primarily with disadvantaged pupils under Title I of
the Elementary and Secondary Education Act; and (c} 52
percent attended counselor education programs which had a
planned program for the preparation of elementary school

counselors.
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CHAPTER V

SUMMARY, FINDINGS, CONCLUSIONS, AND

RECOMMENDATIONS

This chapter presents a summary review of the problem,

purpose, procedures, and findings of this study, conclusions

drawn from the findings, and recommendations generated by

this research.

Summary

The problem of this study was to analyze the prevail-
ing approaches to elementary school guidance in the United
States. The purpose of this study was to explore the sig-
nificant factors which influence the approaches to elemen-
tary school guidance in the fifty states. To carry out the
purpose of this study, research hypotheses were formulated.

The related literature was divided into two sections:
(1) early development of elementary school guidance, and
(2) current status of elementary school guidance.

The questionnaire entitled "National Survey of Elemen-
tary Schodl Counselors" was developed to study the charac-
teristics of the nation's elementary school counselors as
they related to the approaches to elementary school guidance.

The questionnaire contained twenty-five items
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{(characteristics) that seemed to be significant regarding
the approaches to elementary school guidance.

The elementary counselors inveolved in this study were
employed in the nation's elementary schools during the fall
semester of 1970, Only full-time elementary school coun-
selors were included in the study.

Over 800 of the 1500-plus guestionnaires were returned
by late fall of 1970. Seven hundred and six of the gques-
tionnaires were found to be in usable form. . .

In the presentation and analysis of data, Chapter IV,
the data were presented under three sections: (1) charac-
teristics describing the nation's elementary school coun-
selors, (2) an examination of the individual hypotheseé,
and (3) additional findings. Tables were used to report
the findings., Brief explanations were given to aid in
understanding the tables and to expand the information con-
tained in the tables. Each research hypothesis was examined
and statistical differences were reported on each hypothesis

and explanations were given.

Findings
éﬁ anaiysis of the data preseﬁted ip”this study'fé—
vealed tﬁe foliowiﬁg findings: |
1. There was a significant difference between pefcent—
ages for the developmental and crisis—-oriented groups in

Hypothesis I in the direction opposite that hypothesized.
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Elementary school counselors over forty yéars of age tehd'
to be more developmental in the apprcach to elementary
school guidance than do elementary school counselors forty
years of age and under. Elementary school counselors under
forty years of age tend to be more crisis-oriented in the
approach to elementary school guidance than do elementary
school counselors over forty years of age.

2. There was no significant difference between per-
centages for the developmental and crisis-oriented groups
in Hypothesis II. Elementary schocl counselors serving not
more than two campuses tend to be no more developmental in
their approach to elementary school guidance than do elemen-
tary school counselors serving more than two campuses.-
Elementary schocl counselors serving more than two campuses
tend to be no more crisis-oriented in the approach to ele-
mentary school guidance than do elementary school counselors
serving not more than two campuses.

3. There was no significant difference between per-
centages for the developmental and crisis-oriented groups
in Hypothesis III. Elementary school counselors with ten
or less years of teaching experience tend to be no more
developmental in the approach to elementary school guidance
than do elementary school counselors with more than ten years
of teaching experience. Elementary school counselors with

more than ten years of teaching experience tend to be no
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more crisis—-oriented in the approach to elementary school
guidance than do elementary school counselors with ten or
less years of teaching experience,.

4. There was no significant difference between per-
centages for the developmental and crisis—orientea groups
in Hypothesis IV. Elementary school counselors with elemen-
tary teaching experience tend to be no more developmental
in the approach to elementary school guidance than do ele- -
mentary school counselors with secondary teaching experience.
Elementary school counselors with secondary teaching experi-
ence tend to be no more crisis-oriented in the approach té
elementary school guidance than do elementary school coun-
selors with elementary teaching experience.

5. There was no significant difference between per-
centages for the developmental and crisis-oriented groups in
Hypothesis V. Fully certified elementary school counselors
tend to be no more developmental in the approach to elemen-
tary school guidance than do uncertified elementary school
counselors. Uncertified elementary schocol counselors tend
to be no more crisis—-oriented in the approach to elementary
school guidance than do fully certified elementary school
counselors.

6. There was no significant difference between per-
centages for the developmental and crisis-oriented groups
in Hypothesis VI. Elementary school counselors with ratios

of 600 or less tend to be no more developmental in the
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approach to elementary school guidance than do elementary
school counselors with ratics of more than 600. Elementary -
school counselors with ratios of more than 600 tend to be
no more crisis-oriented in the approach to elementary school
guidance than do elementary school counselors with ratios of
600 or 1less,

7. There was no significant difference between per-
centages for the developmental and crisis-oriented groups
in Hypothesis VII. Elementary school counselors salaried ’
with state, local, and NDEA, V-A funds tend to be no more
developmental in the approach to elementary school guidance
than do elementary school counselors salaried with ESEA,
Title I funds. Elementary school counselors salaried with
ESEA, Title I funds tend to be no more crisis-oriented in
the approach to elementary school guidance than do elemen-
tary school counselors salaried with state, local, and
NDEA, V-A funds.

8. There was a significant difference between per- -
éentages for the developmental and crisis-oriented groups
in Hypothesis VIII. Elementary school counselors serving -
principals who prefer the counselor to work with all stu- -
dents tend to be more developmental in the approach to ele- -
mentary schoocl guidance than do elementary schocl counselors
serving principals who prefer the counselor to work primarily
with students with special problems. Elementary school -

counselors serving principals who prefer the counselor to
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werk with students with special problems tend to be more
crisis-~oriented than do elementary school counselors serving
principals who prefer the counselor to work with all stu-
~dents.

9. There was a significant difference between per-
centages for the developmental and crisis-oriented groups in
Hypothesis IX. Elementary school counselors serving teachers
who prefer the counselor to work with all students tend to _
be more developmental in the approach to elementary school
guidance than do elementary school counselors serving
teachers who prefer the counselor to work with students
with special problems. Elementary school counselors serving
teachers who prefer the counselor to work with students with
special problems tend to be more crisis-oriented in the
approach to elementary school guidance than do elementary
school counselors serving teachers who prefer the counselor
to work with all students.

10. There was no significant difference between per-
centages for the developmental and crisis-oriented groups in
Hypothesis X. Elementary school counselors with a preference
toward working with all students tend to be no more develop-
mental in the approach to elementary school guidance than do
elementary school counselors with a preference toward work-
ing with students with special problems. Elementary school
counselors with a preference toward working with students

with special problems tend to be no more crisis~oriented
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in the approach to elementary school guidance than do ele-
mentary school counselors with a preference toward woxking

with all students.

Conclusions

Findings pertinent to assessing the significan£ factors
which influence the approaches to elementafy school guidance
in the fifty states were revealed through the testing of ten
hypotheses. All subjects involved in this study were em- N
ployed as full-time elementary school counselors during the
fall of 1970.

The conclusions which follow were drawn on the basis of
careful treatment and analysis_of data collected to ascer-
tain the significant factors which influence the approaches
to elementary school guidance.

1. It may be concluded that age is a significant
factor concerning the approach to elementary school guidance.
Elementary counselors over forty years of age are more
developmental in the approach to elementary school guidance.
Elementary school counselors forty years of age and under
are more crisis-oriented in the approach to elementary
school guidance.

2. It may be concluded that the number of campuses
served is not a significant factor concerning the approach

to elementary school guidance.
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3. It may be concluded that years of teaching experi-
ence is not a significant factor concerning the approach to
elementary school guidance.

4., It may be concluded that level of teaching experi-
ence is not a significant factor concerning the apprcach to
elementary school guidance.

5. It may be concluded that counselor certification
is not a significant factor concerning the approach to ele-
mentary school guidance.

6. It may be concluded that student-counselor ratio
is not a significant factor concerning the approach to ele-
mentary school guidance.

7. It may be concluded that source of counselor salary
is not a significant factor concerning the approach to ele-
mentary school guidance.

8. It may be concluded that the attitude of the prin-
cipal is a significant factor concerning the approach the
elementary counselor will follow in the school's guidance
program,

9. It may be concluded that the attitude of the teacher
is a significant factor concerning the apprcach the elemen-
tary counselor will follow in the school's guidance program.

10, It may be concluded that the counselor's attitude,
regarding the type of student to be served, is not a sig-
nificant factor concerning the approach to elementafy school

guidance.
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Recommendations

This study provides information regarding the effects
of certain factors which are believed to influence the
approaches to elementary school guidance. Based upon the
review of research and the findings of this study, the
following recommendations are made:

1. It is recommended that school districts desiring to
offer a developmental approach to elementary school guidance
give consideration to employing elementary school counselors
over forty years of age.

2. It is recommended that school districts desiring to
offer a developmental approach to elementary school guidance
establish such programs on éampuses where principals pfefer
that the counseleors work with all students rather than just
those with special problems.

3. It is recommended that preparation programs for
elementary school principals include instruction in elemen-~
tary school guidance emphasizing the developmental approach.

4, It is recommended that school districts desiring to
offer a developmental approach to elementary school guidance
establish such programs on campuses where the majority of
the teachers prefer that the counselors work with all stu-
dents rather than just those with special problems.

5. It is recommended that teacher preparation programs
include instruction in elementary school guidance emphasiz-

ing the developmental approach.
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6. It is recommended that the establishment of new
elementary school guidance programs include comprehensive
orientation programs emphasizing the developmental approach.

7. It is recommended that a study be conducted to
determine if elementary school counselors are more develop-
mental in the approach to elementary school guidance when
training has been received from a counselor education pro-
gram designed specifically for the preparation of elementary
school counselors.

8. It is recommended that a study be conducted to
determine if the sex of the elementary school counselof is
a significant factor concerning the approach to elementary

school guidanqe.



APFENDIX A

Septenber 1, 1970

Dear Zlementary School Counselor:

The Guidence Division of your 3tate Department
of Rducation has provided your name and address to
te included in this comprehensive, natlion~wlde survey
of elementary school:ccunselors, The rosults of the
survey will be provided to your state Department when
comnleted,

You are onsz of the 1500 elementary school
counselors responding to the survey and ths study will
be significant only if each of you respond and return
the information in the self~addressed, stamped envelope,
Plezse respond at your very carliest convenlence, Thank
you and we wish you success in the most important positlion
in elementary education today.

Dr. Byron W, Medler
Mr, Jack D. layo
North Texas State University
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NATIOHAL SURVEY OF ELEMENTARY SCHCOL COUNSELORS

State _

School District

Sex:

—_— 1. lale

eroo 2+ Female

Age: ‘

____}1. 25 and under ——

_ 2, 26-30 —_—

e 3. 3135 —

k.. 36-h0 |

Kumbex of campuses served by you:

L e
2,

—— i A

— e

Total nunber of years teaching cipe

being assligned as a counselor:

e 1. 1-5 .
2, 6-10 ,
3. 11-15

5- "41""50
6. 51-55
7. 56-60

8. over 60

5.
6., more than 5

rience prior to

b, 16-20

5. 21-25

6. more than 25

Najority of teaching experience at which level:s

1., Grades 1-8
2, Grades 9-12

3., Grades 7-9

84



10,

11.

12,

13.
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" Counselor Certification Status:

1. Fully certified
2. Not fully certified
The counselor-pupil ratio for you is:

1. Less than 300 &, 1001~-1500

Cr——

2.. 300-600 _more than 1500

N— .

3. 601-1000

Your source of salary is:

1. Local 4, Title I (ESEA)
2, State _ 5, State and local
_ 3. NDEA " 6. Other -

asslgament or positlon imimediately prior to eaployment
as elementary school counselor:

1, Elgaentary Teacher (l-8)

2. Secondarf Teacher (9-12)
Elementary tdninistrator (1-8)
L, Secondary Adminisfrator (9-12)
5. Other

Hlghest degfee you nold:

1. Baoﬁelors‘

3.
—————— ———

Doqtorate

2, lMasters

Bnployed as an elementary school counselor:

>

1., Full-tine

T e rnre—t

2. iess than full-time

v ooy
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15.

16,

17.

18,

19,
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Grades you seryve as an elementary counselor°

(llearest arrangement)

_ 1. 16 —— 5.

2. 1-8 ___6.

3. 1-3 .
4, b6

—— v —

Total years of counseling experience:

r————— S —

10 1-5 - - }'l'a
2. 6-10 '

—— D

PSS - 3! 11""15 . 6.

Mty
-~

T.T‘

Bx rience as a .counselor:
1. Elcmentary level
2, Junlor High or iiddle School

Eigh school level

I

Nunber of elementary school counselors

oy e— A —

district: _
1. 1-5 L,

2. 6-10

e Do

3. 11-15° 6.

4-8
6-8
‘Qther

1620
21-2%
More than 25

level

in your

16-20
21~25

More than 25

Number of elementary school pupils in your district;

1. ILess than 600 : L,

2. 600-1000
3, 1001-1500 6.

1501-2000
2001~-2500
tore than 2500

Do you work primarily with disadvantaged pupils under
Title I of Elementary and Secondary Fducation Act’

(& E&) ?

1. yes ' 2,

A S———— g rr—

ne
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22,

23.

25.
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Approximate counseling salary for 1969-70:

1. Less than $6000 4, $10,001-812,000
2, $56000~38000 5. $12,001-£14,000
3. 58001-210,000 __ 6. Hore than $14,000

Nunber of months employed during 1969-70:

1. 9 months . 3, 11 months

2, 10 months ___ %, 12 months

Do the principals you serve prefer that you work with
21l students, or students with special prodblems?

1. All students

-
ta

2. Students with special problems

—————

————_——

3. Mo preference

Do the teachers you serve prefer that vou work with
211 students or students with special problems?

1. All studehts
2, Studentes with spécial problems

3. ©No preference

Do you prefer to work with all sbudents, or students . -
with speclal probleuns?

1. All students
2. Btudents with special problems
3. ©No preference

T r———

Did the counselor education program where you received
your training have a planned program {or the preparaw
tion of elementary school counselors?

1. yes

2. ho
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INSTRUCTIONS FOR CONPLETING THE
GUIDANCE FUNCTIONS SECTION

Please read through the gnuidance functions section briefly -
tefore responding.to each section, The activities listed.
under each function are to serve as examples and not as a
complete list of all possible activitiez, You will notice
thaet only one nuuwber from 1l-10 will need to be circled for
eacn of the flve scctlons,

Example: I you feel that you devote approximetely 30 to 39
per cent of your time to the kinds of activities listed
under Coordination, you should circle the four (#) which
represents that per cent of time on tThe scale as indlcated
belows b : '

1 2 @ 6 7 8 -9 -Ilo

1-9 10 19 2“ 29 30-~39 4¢ ’ 50 59 60-69 70~79 B0~59 S0 -100

After you have respondsd to the five sections, please
transfer the number from ecach scctlon you have c¢lircled to
the last page. These flve nuebers you trancsferred should
add to a total score of 10,

.

Pleass use a pencil so that changes can be made easily.
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GUIDANCE FUNCTIONS

I. Coordination
A. Types of Activities

1. BScheduling of group end individual
counseling andéd cousultation,

2, HMaintaining recowvds of uounsel;né and
consultation contacts,

3. Organizinzg and maintaining a pupil appraisal
program including standardized festing,

4,  In-service with faculty,
5.':Orientation activities,:

6. Coordinating information with other pupll
pﬂrgonnpl services. :

7. Other esctivities not clagsified as counseling
or consulting.

Sircle the number below wnich most cles ely reprzsents fhe
‘total per cent of time for the rast school year you devoted
to the Xinds of activities listed above as coordination,

1.2 3 K 5 6 7 8 9 ‘10
1-5 10=-1G 20-2G 30-39 H0-Lg 50-59 60-69 70-79 50w

:( Per cent of Tinme)
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II. Counseling

A, Type One Individual and Group Counseling
~otivities

1. 4Assist the pupil in thinklrng of school as
positive experience, .

2, Assist the pupil in becoming awvare of his
mental avliities a5 he progresses in learning,

3. 4ssist the pupll in the development of
foundations for a self-reliant, maturing self
concept, '

%, Lssist the pupil in the development of
v respect for himself as.a member of soclety,

5. Assist the pupll in the developrent of
understanding others,

6. £hssist the pupil tn the developuent of
learning to coopecrete with others and
still maintain his ovwn individuality,

7. ALssist the pupll in setting goals for learning.

Circle the number telow which most closely represents the
total per cent of time of the school year you devoted to the
kinds of ectivities.llisted above as Type One Individual and-
Group Counsellng Activities, '

1 2 3 Y - 5 6 7 8 9 10
1= 10-15 20-29 30-39 G0-L9 50~55 6C~69 70-75 80-29 90-1C0

{Fer cent of Time)
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XPe Two Individual and Group uounseling
civities’

Jha

1. Assist the pupil with problems of under-
achievement.

2. Assist the pupil with probleams of failing,

3. 4Assist the pupil with problems of peer
relationships,

4, itssist the pupil with problems of pupil=
fanily conflict,

5. Assist the pupil with problems of tcacher=
. pupil relationships,

6, Assist the pupil with probleﬁs related to
. developrent of self ccncept,

"7, “Assist the pupll with problems relzted to
conflict tetween self values and soclety,

”irclﬂ the wuwber which most closelv represents the total

nur cent of %time of the past school year you devoted to the
kinds of activitlies 1listed above as Type Two Individual

and Group Counseling Activities,

12 3 . 5 6 7 8 9 10
I-9 10- 19 20-29 30~30 LO-49 50-59 B6C~69 70-79 50-89 90-100

(Per cent of Time)
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IIT. Consultation

A. Type One Consultation Activities

1.

. 2.

Assist teachers in identifying individual

differences,

Assist teachers in developing an awareness
of common oharacterisbics of groups of
pupils,

ﬁssist adaministrators in developing an
awareness of pupil characteristics as
an ald in planning for learning,

Assist adninistrators in developing an
awvarencss of pupll attitudes toward
Yearning and school,

fseist pzrents in acvclopin realistic
goals with respect to the educational
potentiallities of thelir children.

Assist teachers in promoting positive
mental health concepts and procedures in
The classroon, : :

kssist parents in developing understandings
of normal tenavior and the psychoclogical
needs of children,

Circle the number which most closely represents the total
per cent of time of the past school year you devoted to the
kinds of activities listed above as Type One uonsuluation

thiVitieS.

1 2

5 6 7'8910

' 4
1-9 10-19 20-26 30-39 40-UG 50=539 60~6G 70-79- 50—59 G0-100

(Per cent of Time)
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B. TXQé Two Consultation Activities

1. Assist teachers in thelr search for causes
of pupils falling to meet thelr acsdemic
-potential,

2. Assist teachers 1n the discovery and utili-
zation of school and community resources
to meet the learning needs of pupils.with
special lesrning difficulties, pupils with
exceptional lcecarning ability, ete,

3. Assist teachers in providing & classroom
climate conducive to those students with
- current personallty probtlems,

4%, Assist teachers in the identification and
referral of puplls with personality problems,

5. Assist parents of pupils with personality
problems, '

6. 4Lssist other pupil personnel workers in
carryling out procedures designed for pupils
in necd of personality growth.

7. £s8sist communit& agencies and institutlions
in helping pupils with personality problems.,

Circle the number whlch most closely represcents the total
per cent of time of the schiocol year you divoted to the kinds
of activities listed atove as Type Two Consultation Activities,

1 2 3 4 5 6 o g 9 .19
1-9 10-1G 20-29 30-39 u0~49 50~-59 50—69 ?0—?9'80-89 90-100

. (Per cent of Time)

Complece Back FPage
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PLEASE COMPLETE

TOTALS (The numbers circled)
I. Coordlnatioﬁ
II. Counseling
| A, Type One
E. Tyﬁe Two
III. Consultation
A, Type One

-

B. "Type Two

TOTAL {Should equal 10)



APPENDIX B

BLEMENTARY SCECOL CCOUN3ELORS
AnfQRTED BY B3TATES

: Fumber of
Number of . Counselors

95

Counseclors - Included

States in State _in Study
Alatama 16 3
Arizona 11 2
Lrkensas 29 6
Colorado ) 28 13
Connacticut 98 26
Delaware .29 y
Florida 155 55°
Georgia 75 14
Hawvail 38 12
Idsho 10 0
I1linois 69 22
Indiana lOé 15-
Iowa 590 i5 _
Xansas Ly . 11
Kentuoky 201 Lg
Louisigna 93 27
ralne 22 5
Maryland 84 29



States

¥assachusetts -

Michigan
Minnesota
Mississippl
Nissouri
Iontana
Hebraska

Hew Iismpshire
New Jersey -
New Hexico
New York
Torth Dakotg
Ohio
Citlahoma
Oregon

Ahode Tsland

South Carclina

south Dakota
Texas

Utah
Virginia
Wasnington
west Virginia

Ayoming

Number of
Counseclors
in State

60
76
15
15
56
11
7
35
19
21
250
11
208

124
201
14

Nuaber of
Counselors
Included
in Study

23
11
3

0
.25

51
32
18,
71

17
43

26



BIBLIOGRAPHY

Books

Dimick; Kenneth M. and Vaughn E. Huff, Child Counseling,
Muncie, Indiana, William C. Brown Company, 1970.

Dinkmeyer, Don c., Guldance and Counsellng in the Elementary
School, New York, Holt, Rinehart and Wlnston, Inc.,
1968.

Faust, Verne, The Counselor-Consultant in the Elementary
School, Boston, Houghton Mifflin, 1968.

, History of Elementary School Counseling:
Qverview and Crlthue, Boston, Houghton Mifflin, 1968.

Garrett, Henry, Statistics in Psychology and Education, New
York, McKay, 1965.

Havighurst, Robert, Human Development and Education, New
York, Longmans-Green, 1952.

Hill, George E., Management and Improvement of Guidance, New
York, Appleton-Century-Crofts, 1965.

and Eleanore B. Luckey, Guidance for Chil-
dren in Elementary Schools, New York, Appleton-Century-
Crofts, 1968.

Jones, A. J., Principles of Guidance, New York, McGraw-Hill,
1945,

Munson, Harold L., Elementary School Guidance: Concepts,
Dimensions and Practlce, Boston, Allyn and Bacon, Inc.,
1970. ' S '

Peters, Herman J., Bruce Shertzer, and William Van Hoose,

Guidance in Elementary Schools, Chicago, Rand McNally
and Company, 1965.

Van Hoose, William H., Counseling in the Elementary School,
Itasca, Illinois, F. E. Peacock Publishers, Inc., 1968

» The Elementary School Counselor,
Detroit, Wayne State University Press, 1967.

97



98

Wrenn, C. Gilbert, The Counselor in a Changing World,
Washington, D.C., American Personnel and Guldance Asso—
ciation, 1962, : e

Articles

Batdorf, Richard L. and William P. McDougall, "Evaluating
the Effectiveness of a Global Elementary Counseling
Program," Elementary School Guidance and Counsellng,
III (December, 19%68), 20-97.

Bender, Don, "Counseling, Consulting or Develcopmental

Guidance? Toward an Answer," Elementary School Guidance
and Counseling, IV (May, 1970), 245-252. :

Byrne, R. H., "For Elementary Schools: A Human Development
Specialist?" Educational Leadership, XXIV (November,
1967}, 349-355.

Faust, Verne, "The Counselor as a Consultant to Teachers,
Elementary School Guidance and Counseling, I (March,
1967), 112-117,.

Hill, George E., "Agreements in the Practice of Guidance in
the Elementary Schools," Elementary School Guidance and
Counseling, I {June, 1967), 188-195.

and Dale F. Nitzschke, "Preparation Programs
in Elementary School Guidance," Personnel and Guidance
Journal, XL {October, 1961), 155-159,

Krugman, M., "Why Guidance in the Elementary School?"
Personnel and Guidance Journal, XXXII (January, 1954),
270-273.

Van Hoose, William H. and Sister Marie Xurtz, "Status of
Guidance in the Elementary School: 1968-69," Personnel
and Guidance Journal, XLVIII (January, 1970), 371-384.

Reports

Faust, Verne, Elementary School Counselor Education, paper
prepared for the U.S. Office of Education, Washington,
D.C., Department of Health, Education and Welfare, 1966.

Greene, Kenneth L., George E, Hill, and Dale F. Nitzschke,
"The American Elementary School Counselor," Functions
and Preparation of the Elementary School Counselor,
Ohio, Pupil Services Series, 1968.




99

Texas Bducation Agency, "The School Counselor in the Elemen-
tary School," The School Counselor at Work, prepared
under contract by Julian Biggers, Bulletin 675, Austin,
Texas, 1968.

Publications of Learned Organizations

American Personnel and Guidance Association, Elementary
School Counselor, Report of the Association for Coun-
selor Education and the American School Counselor
Association, Washington, D.C., April, 1966.

' . The Elementary
School Counselor in Today's Schools, Report of the
Association for Counselor Education and the American
School Counselor Association, Washington, D.C., 1969.

Texas Personnel and Guidance Association, Guidance: Guide-
lines from Kindergarten through College, a position
statement prepared by the Commission for the Study of

Counselor Education and Practices, Wolfe City, Texas,
1969.




