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I N T R O D U C T I O N 

Sine* the initiation of our national vocation program in If IT, 

which included training for home making, the home project has been 

accepted a s a vital pa r t of the vocational prof r am in home economics.* 

Under the George-Eteen Act of I f37 , the federal government was au-

thorized to give financial ass is tance to the s tates in promoting voca-

tional education in home economics a s wail as in t rades and Industr ies , 

Z 

agricul ture , and distributive education. 

A survey of unpublished mater ia l on home projec t repor t f o r m s 

included a thesis, MA Twelve Months* Home making Program* H by 

Mary E. Evan®, 1950. 5 The purpose of this thesis was to evaluate 

certain aspects of growth in forty pupils of Wylie High School, in 

Collin County, Texas, who participated in the twelve months' home-

making program during the school year 1943-1949. In this study, 

changes in individual pupils were noted through the use of the Cali-

fornia Test of Personality, U m r m ' i Orientation Test, California 

* Federa l Board for Vocational Education, The Home Project in 
Education, Bulletin Mo. 170, p. ix. 

2Maude Williamson and Mary Stewart JUyle, Homemakiag Edu-
cation in the High School, p. 57. 
iumMiiMmttHftiwiynrciMy niSin JiwwTjitjim'.iiwrafcmiliwiwjo •»»iirt....wiiMmnnii> -u m 

SM&ry E. Evans, "A Twelve Months* Homemakiag P rog ram, H 

Unpublished Master's Thesis, School of Home Economics, North 
Texas Stat# College, 1950. 
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Test of Mental Maturity, and anecdotal records. The program was 

teacher-pupil planned fo r the regular s emes te r a s well a s for the sum-

mer. Those taking pa r t la the summer program were sot separated 

f rom those enrolling for the nine months' t e rm. All of the students 

were given the California Personality Adjustment Inventory and the 

Ltewerezus Orientation Test the f i r s t week of school. These tests 

were given again at the end of nine months and also at the end of 

the summer to show additional growth of those participating in the 

twelve months' program. Written r epo r t s were not used. 

Records of home visits, of radio p rograms , and of the work of 

the year were included to show how the program was ca r r i ed out. 

Results of the tests were tabulated and the following conclusions were 

drawn; 

"Pupils part icipating in the summer exhibited g rea te r accelera-

tion of growth than was found among those participating in the nine 

months' p r o g r a m . " 

"There i s a relation between the number of previous twelve 

months' experiences and the degree of growth during the summer 

months." 

On the bas is of these conclusions, it wms recommended that 

the year- round home making p rogram be m o r e closely re la ted to stu-

dents* needs, interests, and abilities, and more closely co-ordinated 

with problems in family and community living. 



This itady points out the practical value of host* project# and 

shows how interests created a t school a r e ca r r i ed into the home. 

Through home visitations, plans and problems were worked out to 

the extent that desirable re stilts were obtained. The study shows that 

a home project program can be c a r r i ed out successfully with a small 

number of students without written reports. 

Another unpublished thesis was a study of "Pupil Development 

Through Home Projects," which was conducted by Thelma Brown 

Walker, 1937. * Fo r the purpose of improving he r own teaching p r a c -

t ices , the investigator evaluated the development of eight girls who 

were carrying on home projects. In order to obtain qualitative 

rather than quantitative data, the case method was used. Walker 

carefully investigated all available literature pertaining to the case 

method in education; then, through observing and supervising eight 

girls, she studied projects worked out by an Oklahoma Agricultural 

and Mechanical College c lass in the Wyndotte, Oklahoma, high school. 

She made home visits, held conferences, used check sheets , inter-

viewed reliable persons in the community, and had casual contacts 

with the girls and their families. A rough judgment was also made 

of seventeen other g i r l s who carried on p ro jec t s at the same time. 

^Thelma Brown Walker, "Pupil Development Through Home 
Projects, " Unpublished Master's Thesis, Oklahoma Agricultural and 
Mechanical College, I9J7. 



Written reports were used af ter the projects had been completed* . Evi-

dences of improvement or lack of improvement were tabulated. 

The Endings sihowed that, as a result of the project work, there 

was definite evidence of improvement in homemaking skills. - The 

study aff i rms the value of the case method to the teacher in learning 

to know her students. The study also points out the practical value 

of home projects and the effective use of written reports in keeping 

records and in reporting. 

Working with experimental procedures to improve the home 
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project program in the teaching of home economics, Watson's* 1947, 

unpublished study was conducted in the £*ake Township* Ohio* school* 

Fifty-two home economics students took par t in the study, which was 

initiated in a workshop for teachers of home economics at Ohio State 

University. The following goals were set up: to help the girl to see 

the home project a s an integral par t of her work in home economics; 

to choose a home project which meets her individual needs and stimu~ 

latea an interest in and gives suggestions for approved home projects; 

to utilise the conference period to the best advantage; to improve 

home visits; to improve the project report; and to help the girl evalu-

ate the project in terms of her own growth. 

^Frances Marian Watson, "Some Experimental Procedures to 
Improve the Home Project Program in the Teaching of Home Econom-
ics, " Unpublished Master1 a Thesis* Ohio State College, 1947. 



The method used to making the study included the setting up 

of various experimental procedure* for each of the goal's. The r e -

sults of the procedures were summarized, evaluated* and recorded 

by the teacher and the students who were carrying on home projec ts , 

Detailed results were outlined lor lour or l ive procedures under each 

of flie, seven goals. The r esu l t s for Goal VI show how the r e c o m -

mended fo rm fo r the home projec t .report was derived: 

Goal VI—To, Improve the Borne P ro jec t Report was ca r r ied 
out in the following manner: 
PROCEDURE I—In the planning conference, outline and 
record | M l « ; make plans fo r work. 

Results—Changed attitudes on part of the pupils 
in prepar ing reports. 

Girls understood bet ter what they were 
trying to do and obtain* 

The g i r l s did bet ter tome pro jec t work. 
PROCEDURE I l - I n working conferences discuss and r ecord ' 
procedures being followed, difficulties being encountered, 
and successes being achieved. 

Re suits—Change in girl's attitude towards home 
project work. : -

Bettor work was done at home. 
Records were more accurate. 
JLess difficulty in getting girls to write 

out their reports. 
PROCEDURE 111—Jtat the final conference the teacher and 
papil evaluate the home project in terms of goals achieved 
and pupil growth.. 

Results— Girls under stood bet ter the purpose of 
home pro jec ts . 

Through the evaluation it was found that 
the goals were not stated clearly enough under a lms o r 
purposes of the project , m our report form was changed. 

The teacher bet ter understood the home 
project work done by the girls. 
PROCEDURE IV—Have weekly o ra l o r written reports of 
home projects. 



Results— The g i r l s have a knowledge of what the other 
g i r l s a r e doing in home projec t work. 

The g i r l s had a bet ter understanding of their 
owa home project* when they reported oa them. 

The g i r l s helped each other with problems 
when ora l report# were given. 

The slow g i r l s were apt to work ha rde r . 
Home pro jec t reports ' were finished oa t ime. 

Watson used both written and o ra l r epor t s in individual and group 

reporting. Her r e su l t s indicated the effectiveness of these combined 

methods of reporting home projects. Watson and her students revised 

the pro jec t repor t a s follows: 

QU> FORM * NEW FORM 

Name of gir l Name of g i r l 
Name of pro jec t Name of project 
Plan of work Goals to be striven for 
Work done Flan of work 
Sources of information Procedures followed 
Summary and conclusions Results of work 
Time for project Evaluation of results 
Mother ' s name Time used for project • 

Mother's name 

One of Watson's recommendations was that there i s a need for 

experimentation with different fo rms for the reporting of home p ro j -

ects . 

According to Williamson and JLyle. If41* a well-organized 

writ ten plan, record, and report make for organised thinking, and pro-

mote clear-cutr definite plans, and aims. ^ Whether all students should 

be held to a definite fo rm for reporting, and what that f o rm should 

^Williamson and JLyie, eg. c t t . , p. 6. 



include, are important considerations. The purpose of the p r e s e t 

study i s to compare two forms of home project reports and to deter-

mine the preferred form. 



P R O C E D U R E ~ " 

The general plan of the present study was; (1) to collect the 

types of r epor t forms now being used in reporting borne pro jec ts in 

representative vocational high schools in Terns and -to separate them 

into sat isfactory and unsatisfactory groups; (2) to use the satisfactory 

group to develop a r epor t form, which makes nee of the most fre-

quently occurr ing items in their repor t s , to he used a s a control 

fo rm fo r the p resen t study; (I) to develop an experimental f o r m which 

was designed to meet-the items of dissatisfaction in the unsatisfac-

tory group and to include al l of the essentials se t for th in the home 

pro jec t bulletin, 1933;* and (4) to use and evaluate these two repor t 

forms* control and experimental, in representat ive schools through-

out the state. 

For the purpose of this study, a home project will he consid-

ered one small unit of work performed in the home for the purpose 

of developing skil ls , judgments, o r abil i t ies, Home experiences may 

be interrelated parts carried on in the carrying out of a project; con-

sequently, the home project may include any number of home experi-

ences. Students' experiences with suitable p ieces of work in the 

* Federal Board for Vocational Educa t ion , The Home Pro jec t 
in Homemakiag Education, Bulletin No. 170. ' 

a 
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torn# under guidance are t e rmed home projects, and are so consid-

ered in this study. 

In order to have a representat ive sampling of the vocational 

homemaMng high schools in Texas, an atlas was secured and each 

school having a home making department, in each area, was classified 

according to the population of the town. Hies six schools to towns 

with populations of l e s s than 2, 500, three schools in towns with 

populations of 2, 800 to 10,000, and one school in a town with a popula-

tion of more than 10* 000 were chosen from each of the ten homemaking 

a rea s . These l i s t s of ten schools, of representat ive geographical 

distribution in each area , were sent to the respect ive a r e a super-

v isors for checking and for suggestions relative to the selection, of 

j 

typical schools. 

After one hundred representa t ive schools had been selected 

according to the suggestions of the area supervisors, letters^ were 

prepared for the homemaking teachers in these schools explaining 

the study and requesting them to submit home project repor t f o r m s 
§ 

used by their students. A questionnaire to be used for evaluating 

^ibid. $ p. 1&« 

% 
A copy of the l ist of schools may be found in the Appendix. 

4 A copy of the le t ter sent to homemaking teachers may be 
found in the Appendix. 

^A copy of the questionnaire sent to the homemaking t eachers 
may be found in the Appendix. 
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their project forms was enclosed with the letter. The questionnaire 

requested fee co-operation of the teachers in ramteg tents on the 

control end experimental form9 over a period of one semester end 

' 7 • / 

offered to supply the form# in quantity for this purpose. 

The home project report forme, received from thirty- six of . 

the one hundred teachers contacted, were grouped at satisfactory and 

unsatisfactory as indicated in the evaluation by the teacher submitting 

them. The satisfactory forms were examined for similarities and 

differences. The most frequently recurring items on the forms were 

compiled and used as Form A, the control form. ^ 

The unsatisfactory forms were studied and the reasons for 

dissatisfaction were itemised-. Using the criticisms of the co-operat-

ing teachers and the criteria prescribed by the bulletin on The Heme 
7 

Project in Homemaking Education as a basis for determining the e s -
ft 

sentials of a report form, an experimental form was developed 

which was designed to correct the inadequacies of the unsatisfactory 

forms. Special attention was given to the continuous report and to 

the evaluation of the home project. 

The control and experimental forms, designated as A. and B, 

respectively, were supplied in quantity to the twenty-nine teachers 

^A copy of Form A may be found in the Appendix* 

7 
Federal Board for Vocational Education, oj». cit. 

6 
A copy of Form 8 may be found in the Appendix. 
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indicating a willingness to co-operate in tk« study. A lettor of trans-

9 

mitfcal accompanied these forms explaining their use. Because 

second-year students have laid previous experience in the use of home 

project report form# and because schools aye consistent in the teach-

ing of HomemaMng U, this class was chosen for the experiment with 

these forms. The students were to he divided Into two equal groups, 

one group using Form A and the other group. Form A. At the close 

of the project, each student was to evaluate the form she used by 

checking a questionnaire provided for this purpose. The co-operating 

teachers were asked to return the used forms, or to summarise the 

students' crit icisms of each form, and to return the summary with 

three copies of each form. 

The 212 forms returned from the fifteen schools10 completing 

the experiment were divided into two groups, according to whether 

they were liked or disliked by the students. The criticisms of the 

two forms were analysed for clarification of the students' expressed 

likes and dislikes. These criticisms were to be used for drawing con-

clusions and for making recommendations. A further analysis was 

made to show the effectiveness with which each item was used; namely. 

9 
A copy of the letter of transmittal may he found in the Ap-

pendix. 

10 
experiment may be found in the Appendix. 

*®A list of the schools in which teachers co-operated in the 
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whether students were ip«cific, general, incorrect, overlapping 

with another item, or incomplete la their statements. 

To provide a basis for further evaluation of thi effectiveness 

of the use of the house project forms, criteria* * for judging the home 

project report were set up. These criteria were criticised,' f irst ' 

by a jury of six iiomtmakiaf teachers* and then by a jury of five 

specialists. The homemakiaig teachers were asked to criticise the 

cr i ter ia f rom the standpoint of effectiveness in meeting students' 

needs and effectiveness in guiding them in home project work. The 

specialists, consisting of two area supervisors, two college homexaak-

ing teachers, and the president of Hie Texas Home Economics Associa-

tion, were to judge the criteria front the standpoint of the contribution 

of these cri teria to the basic purposes of the vocational homemaking 

program as well as f rom the standpoint of their practicability in meet-

ing student needs. 

Before evaluating the home project report form, the members 

of the two jaries were asked to indicate the type or types of home 

project reports p refer red f rom the list below: 

Written reports in some form. 
Oral reports in class; 

During the semester. 
At the end of the semester . 

copy of "Criteria for Judging the Home Project Plan and 
Report" may be found in the Appendix. 
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Informal reports during teacher - student contacts, visits, 
or conferences. 

Mo reports at all. 

After the jury member* had evaluated the cr i ter ia for the home 

project report and checked the type of project report which they p re -

ferred, the jur ies were asked to crit icise the project report forms 

A and B. They were also furnished with * l is t of i tems, "Criteria 

to he Used Jointly by Teacher and Student in Selecting, Planning, and 

Carrying out Home P r o j e c t s , , , I Z which they were to use a s a point of 

reference to judging the forms. They were to cri t icise or modify 

these cr i ter ia a s they wished. 

Results of the criticism* of the cr i ter ia by the two jur ies were 

itemised aad analyzed. Crit icisms of the report forms A and B were 

treated in a similar manner. 

copy of "Cri ter ia to Be Used Jointly hy Teacher aad Stu-
dent in Selecting* Planning, wd Carrying out Home Projects" may he 
found in the Appendix:. 



R E S U L T S 

An evaluation of the effect iveness of Form A and F o r m B was 

made possible through the co-operat ion of the home making t eache r s 

and students in one hundred high schools throughout the State of Texas. 

Twenty-nine t e a c h e r s signified a wil l ingness to co-opera te . The r e -

turns f r o m f i f teen schools w e r e used a s a ba s i s for the evaluation. 

An analysis of the exper imental and control f o r m s to determine 

how effect ively each £&tm was used by the co-operat ing schools 

necess i ta ted the selection of criteria l o r Judging each item in the 

f o r m . The c r i t e r i a selected were , "spec i f ic , M "general , w "ove r -

lapping, " " Incorrec t , " and "omi t t ed . " The students1 u se of each i tem 

was A m evaluated according to these five criteria. 

Before proceeding with the analysis, definite meanings were 

assigned each criterion. Accordingly, by "specific, * i s meant that 

the statement i s explicit. By "general" i s meant that the statement 

i s general rather than concrete. For example, in the item, "State-

ment of P r o j e c t , " a specific s ta tement i s "X am going to make a g reen 

ta i lored sport shirt ," whereas , a genera l statement i s "1 a m going to 

make a sh i r t . H The ca se in point i s that in F o r m A, where no further 

provis ion i s made for a n explanation o r descr ip t ion of the p ro jec t , i t 

14 
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i s necessary to be specific. Those who iised ®m item incorrectly 

simply failed to use the item for the purpose for which It w t i desig-

nated* An item was considered overlapping when it gave information 

belonging in another item. When an item was lef t blank, i t was listed 

as omitted. 

A n a l y s i s of R o m e P r o j e c t F o r n A 

. An analysis was made to.determine the relatively effective use 

of the various item# in the project report form by the students using 

them. Percentages and examples of meh of the i tems a r e given. 

Table 1 presents this information. , • 

In the use of ^Statement of Project*" 43 per cent of tike 104 

students who used form A were specific in their statements; for exam-

ple, one.girl said* "I air. going .to make a slip fo r my Easter dress 

and a school d ress f a r my little s i s t e r . " Fifty-two per cent used gen-

eral statements* such as* "Wardrobe improvement.H The other 5 

per cent used the item incorrectly. 

"Reasons for Choosing" was used specifically by 43 per cent 

of the students in the following manner: HI need a new slip; I need to 

know how to put on lace; my sis ter needs another spring dress f o r 

school; i t would help me to read a pattern better; and X can learn to 

sew s t ra ighter ." The majority* 52 per cent* were general in the use 

of this item* a s follows: "Because I wanted some new clothes. " The 
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TABLE I 

NUMBER AND PER CENT OF STUDENTS SHOWING 
RELATIVELY EFFECTIVE USE OF VARIOUS 

ITEMS IN HOME PROJECT FORM A 

Items 

Specific General Incorrect 
Overlap-

• plag Omitted 

Items 

Num-
ber 

Pe r 
Cent 

Num-
ber 

Per 
Cent 

'dum-
ber 

P«r 
Cent 

Wma-
bet 

Per 
C#at 

Num-
ber 

Per 
Cent 

Statement 
of project ' 4? 43 56 52- ' 5 5 

Reasons 
for ehooi* 
lag 44 43 5b 52 3 3 4 4 <• 

Goals to 
reach 31 29 42 39 29 27 60 55 

Plan of 
work 44 41 45 42 11 10 6 6 

Record of 
work 56 SI 40 3? 4 4 7 7 

What I 
learned 80 75 23 22 4 3 

Family 
comments 
or evalua-
Hoi 62 m 34 32 11 10 

Sources of 
fcfclp or in-
formation 104 96 4 4 
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other 5 pe r cent used the i tem incorrect ly and overlapped i t s use with 

other i tems. 

" d e a l s to Reach** was used specifically by only f t pe r cent* 

for example: "Lea r» to sew with this mete r ia l ; l ea rn to cut Mas 

facings; l ea rn to sew straighter seam#; l e a r a to put on lace; and l e a r a 

to make a c o l l a r . " Thirty-nine pe r cent were general in using this 

i tem. One general s tatement was given in this maimer; " $ o keep the 

yard clean, and to keep the house clean a t all t imes . " The other 32 

pe r eeat of the students ovet&apped this i tem with another i tem or used 

it incorrect ly . 

"Plan of Work" was almost evenly divided between specific and 

general usage. Forty-one pe r cent were specific, a s in the following 

i l lustrat ions: "For slip—' straighten the mater ia l , cut out, teste to-

gether, and sew together; for the dress*—straighten the mater ia l , cut 

out, s tay stitch, baste together, make al terat ions, permanent st i tch 

waist , permanent stitch skir t , sew together, f ix placket, and h e m . " 

General s tatements were made by 41 per csmt of the students; such as , 

"I planned to work over a s many things a s 1 could and then make what-

ever e l se I needed'?' The other 17 pe r cent were ei ther incorrect ly 

used or overlapped with another i tem. 

The major i ty of the students used "Record of Work" specifically, 

a s the following example i l lus t ra tes : "X have gone through my summer 
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clothes to see what needs to INK done to tens to be ready for the sum-

mer days; 1 remodeled a blue silk dree* and put red buttons on it; 

1 have made a blouse and a skirt; I put some lace on a white pique 

4 m « i I added snaps to a plaid sundres s; I laundered a white linen 

bolero; and I took up the waist on a yellow and gray skirt. '* , General 

statements were made by 37 per cent, such as: "I have worked thirty 

hours on my project. I h a w made two dresses* two skirts* and I 

have put hems and zippers in seme dresses . 1 have washed and ironed 

clothes for myself and the family." The other 12 per cent either 

used the item incorrectly or omitted it . 

The majority* 75 per cent* were specific in the use of "What 1 

Learned. " For example: "1 learned to plan aad prepare meals better 

and faster; 1 denned house better and quicker; I learned to sew flat 

fell seams in making shirts; 1 learned to pot in a shirt collar; 1 learned 

how to sew on organdy; 1 learned how to measure pleats to fit nay 

waist; I learned how to bake a better and faster pie; and I learned to 

bake rolls aad cinnamon rol ls ." Only 22 per cent used general state-

ments* such as: *1 learned how to care for my clothes better and to 

sew better.n Three per cent omitted this item. • 

l i te "Family Comments" were specific in 58 per cent of the 

forms. The following comments of a mother were specific: "Wands is 

progressing very much in her clothing* both in speed and in neatness, 
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suad la choosing material® and combinations of colors and materials . 

1 am very pleased with her progress . M A minority, 32 per cent, were 

general i s using this item, such as: Mljaura worked very hard planting 

her garden and it is doing very -veil." The ether 10 per cent omitted 

filling ixi the item. 

1 Very lew students failed to give their "Source of Help. f t Ninety* -

six per cent stated their source of help and 4 per cent did not. 

: M illustrating specific and general use of each item, "specific" -

does not necessarily mean adequate or inadequate. In an over-all 

view of either form# the general use of one or more items may he 

considered adequate for that item if the essentials of the project r e -

port a r e provided for elsewhere. In most instances, a general state- . 

meat of the project i s satisfactory. The reasons for choosing a pro j -

ect • should he - carefully and specifically thought. out so that the student -

i s aware of the benefit of the project to herself and to other members 

pi her family. Clear and suitable reasons will help to keep the student 

interested in completing the project . Sinee there i s considerable over-

lapping in the use of "Goals -to Reach" ami "Reasons for Choosing* " and 

since the two i tems might easily foe combined, "Goals to Reach" need 

ant be specific if "Reasons for Choosing" were specifier • The plan of 

work needs to be specific enough to help the girl understand what she 

i s going to do and how she i s going about it. The record of work should 
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be specific enough to show that the work was carried on la a well-

planned manner. XI should also serve as a point of reference for judg-

ing whether goals have been achieved. A student should he able to he 

very specific about what she, learned or about the fact that she failed to 

leant, so that she can judge the value of the project for herself . H 

"What I Learned" is specific, then "Comments or £vaiuation" could 

very satisfactorily be general. The important factor i s that the student 

is aware of the value of the project. ^ It is a simple matter to be spe-

cific about "Sources of Help" and the information would be ready for 

reference when the girl needed help on her project. , 

No item analysis was made in any of the unpublished theses used 

in related studies. Only erne study gave the report form used and also 

the revised form, Watson* and her students realized the importance of 

setting up "Goals to be striven for, " They also gave definite space for 

"Procedure followed," "Results of work, n and "Evaluation of r e su l t s . " 

2 

These i tems were not designated in their original form. . Evans did 

not use written reports; Walker* used a form available at that time, but 

did not give it; Watson* used both written and oral procedures in 

* Watson, op. cit. 
M N I N G I W I I W I W N 

£ 
S n a s . opu cit. 

IIIIIHW|1III)I: « H M P 

^Walker, op. cit. 
jemima 

A 
Watson, op. cit. 
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planning, carrying out, and evaluating home projects. Thus divert* 

practice* are in evidence with regard to the use of report forme i» the 

related studies. 

An A n a l y s i s #1 H o m e P r o j e c t 
R e p o r t F o r m B 

An analysis was also made to determine the relatively effective 

use of various items in Form B and to compare it with Forum A. Per-

centages and examples of specific and general statements of each of 

the i tems a re given. Table 2 presents the number and per cent in 

each instance. 

Of the 104 students who used Form B, 29 per cent were specific 

in naming their project; for example, "I am making an orchid Mouse 

and skirt . " The majority, 38 per cent, were general in this item, 

making statements such as , "Hose improvement.n 

A very small number, 6 per cent, were specific In the use of 

"Brief explanation of p ro jec t . " 'One of the 4 per coat gave her explana* 

tion a s follows; "I plan to make three pies to learn to make crusts , 

fillings, and meringue with more accuracy and assurance; I also plan 

to make two cakes with icing for more experience; 1 plan to hake rolls, 

cinnamon rolls, and cook two meals; I want to learn to hake them faster 

and better: I also plan to make a blouse for more experience in putting 

in sleeves* collars, and cuffs, and I want to clean house to learn to do 
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TABLE 2 

NUMBER AND PER CENT OF STUDENTS SHOWING 
RELATIVELY EFFECTIVE USE OF VARIOUS 

ITEMS IM HOME PROJECT FORM B 

Specific Qenetai Incorrect 
Overlap-
ping Omitted 

Items Items 

Num-
ber 

P e r 
Cent 

Num-
ber 

F « * 
Cent 

Num-
ber . 

Per 
Cent 

Num-
ber 

P e r 
Cent 

Num-
ber 

Pe r 
Cent 

Nkaw of 
j»*®|eet 23 m 87 80 

Brief expiana- -
tion of my 
project 7 & 5§ 50 48 44 

. . 2 2 

My p i n of work; 
Things to do 33 30 47 43 18 ** ' 41 11 

SOUTCO of help 101 91 t 9 

Record of 
progress: 

Date 93 84 8 7 9 9 

What I did 74 m 25 23 I I 10 9 

How It 
turned out 37 34 S3 53 I I IS 14 

Comments or 
suggestions for 
improvement, 
i£ any SI 44 13 12 6 & 37 36 
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it faster tad better." Tht use of this item urns nearly equally divided 

between general use, $0 per cent, and Incorrect use* 44 per cent. The 

following statement i l lustrates general use: "I am making a gabardine 

•nit which I f l a n to wear throughout the year, t T One way that the item 

was used incorrectly was in using the space meant for an explanation 

of what she planned to do to give a summary of what she did, For ex-

ample: "I kept six children for eight hours—-two boys age two, two 

beys age six, and two girls age seven. I dyed a white rayon d ress 

blue. n 

In planning their work, only 39 per cent of the students were spe-

cific in planning "Things to do. " One specific plan included the fallow-' 

ing: "Buy pattern and material, straighten the material* fit the pat-

tern* lay the pattern on Hie material and cut* baste and sew, sew 

together bodice, sew skirt and waist together, and put in placket and 

hem. " The majority, 42 per cent, wove general, similar to the fol-

lowing: "Make a summer dress , make other summer clothes, and 

make a shirt for brother. '* Sixteen per cent used the item incorrectly, 

and 11 per cent overlapped this item with another item. Less than 

10 per cent failed to give sources o£ help. 

In keeping the "Record of progress,n the date was kept specific-

ally by $4 per cent in fee following manner: March 1, March 8, March 22. 

Seven per cent were general, and just wrote in March or April* and 9 

per cent omitted the date. 
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The majority of the stedtnts, 6? per cc&t» wer« specific in s tat-

ing "What I did. M For example: "Cut out drees, stay stitched, basted 

seams on top and stitched, finished lacing the top, basted and sewed 

the skirt , sewed top to the skirt , marked kern and put in, marked off 

buttonholes and worked, and trimmed seams. " Only 23 per cent were 

general in » manner similar to this: "I made a pleated skirt , I made a 

straight skirt, and X made a plain blouse. " Nine per cent omitted 

tiUis item. 

Qn$y about one third, 34 per cent, were specific in telling how 

the project turned out. For example: "1 had trouble getting the pat-

tern fixed on the material; 1 had trouble with the skir t and getting 

the skirt and waist together; I had trouble with the seam tape . " Over 

one half of the students, 53 per cent, reported this item in a general 

way, similar to this example: "All right; not too well; pretty well; 

fair ly good. " Thirteen per cent failed to give any record of how their 

project turned out. 

Thirty-six per cent failed to give comments and suggestions. Of 

those who filled in this item, the majority, 46 per cent, were specific. 

For example: "I could have cut it out better and the seams would have 

been evenj I need to get the seams even and learn to put in a zipper. " 

Twelve per cent made general statements, such as: "Mora says it 

looks very nice on me. " The other 6 per cent used the item incor-

rectly . 
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in evaluating their projects, the students were 100 per cent in 

stating that their projects were worth-while, that they gained coafi . 

denee in themselves, enjoyed the project , and that i t helped in other 

ways. Fifty-seven per cent indicated that they learned a great deal* 

60 per cent learned something sew, and ©sly 3 per cent fel t that they 

did net learn. 

An over-all view of home project report Form B, indicate* 

that a general statement of the name of the project i s sat isfactory be-

cause explanation of the project allows for ful ler statements a s ' t o the 

scope' of the project, reasons for choosing, and goals to reach. These 

item® explaining the project should be jointly worked out by the teacher 

and student before work i s begun en the project. The plans for carry* 

ing oat the project should be specific enough to be a real guide. Sources 

of help should be given when toe plan i s worked out to provide fo r ade-

quate guidance. Additional sources, not anticipated, may be added 

a s the project p rogresses . What the student did should be reported 

specifically to show whether or not the project was car r ied on in a 

logical manner. It should be consistent with "Flan of work" if the 

project was well thought out in the beginning. Bow the project turned 

out should be kept specifically to help the student to see if the project 

was worth-while and to point to needed improvements. If the student 

i s specific in "How it turned out, M a general statement of evaluation 
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la satisfactory, for she i s already aware of the value of the project. 

The helpfulness of a project to the student i s the factor. 

Again, we have only Watson's5 report forms* without any analysis, 

for comparison. Her improved form was more detailed and similar to 

some respects to Form B developed in the present study. The simi-

larities are ia the provisions for keeping a definite record of "Pro-

cedure followed* n "Results of work,H and "Evaluation of results." 

The students were provided with a form for checking their likes 

and dislikes of the form they used. The following table indicates their 

likes and dislikes. 

TABUS 3 

STUDENT CRITICISM OF FORM A AND FORM B 

Items 

Form A Form B 

Items 

Pe r Cent 

l iked the form . 84 86 

Disliked the form 111 14 

Too long 9 4 

Too difficult . 4 4 

Other reasons 7 7 

^Watson, op. cit. 
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TABLE 3— -Continued 

Reasons lor Disliking Form A Reasons for Disliking Form £ ' 

There wasn't room for plan of 
Work end record ol work done, 

Not enough room to keep record 
conveniently. Heed more room 
for plan of work. 

Not c lear . Needed more room for "Record of 
work" and "Record of progress. : 

The same questions a r e asked 
twice and A# meanings a r e not 
c lear . 

The record of progress i s not 
practical. 

Too detailed and overlapping. Not the right way I wanted to ex-
p r e s s my att i tudes. ' 

Does not call l o r d i rec t Informa-
tion. 

1 can better e a t r e s s myself by 
writing my project out in 
paragraphs. 

Does not Sit l a notebook. There wasn ' t room enough to tell 
everything I did. 

The "Reason® for choosing" 
and "Goals to reach" were too 
much alike to place separately. 

Didn't have place for t ime. 

Reasons for l i k ing Form A Reasons for l iking Form B 

It is eas i e r to follow than the usual 
method and allows for se l f -
easpressioa. 

1 prefer this form best as it i s 
easier to understand. 

It saves t ime and work and i s 
easi ly and plainly understood. 

This type of repor t i s t ime-saving 
and eas ie r to understand. 
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TABLE 3—Continued 

Reasons for Liking Form A Reasons for l iking Form B 

This form is more like a complete 
story rather than a formal out-
line. 

The questions a re brief, to the 
point, and express my thoughts 
exact ly . 

Table 3 indicate* that the majority of the students liked both 

project report i o rmi . Student cri t icism a were similar lor both form*. 

Favorable comments stated that the forms were easy to understand, 

easy to follow, and saved time and effort. Unfavorably,. students com-

mented that not enough room was allowed for filling in the i tems, that 

there was an overlapping of i tems in Form A, and not enough oppor-

tunity for self-expression in Form B. The planning of projects was 

done in a general way in both report forms* whereas what was accom-

plished and the value of the project were given more specifically. , 

These responses indicate that most students do not foresee the project, 

well enough to plan effectively. 

J u r y E v a l u a t i o n of H o m e P r o j e c t F o r m s 

In addition to the evaluation of the home project report forms by 

the classes using them, and by the teachers of these classes, further 

evaluations were made by two juries. The jur ies criticised not only 
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the two report form#, but a lso a l i s t of criteria for teacher-student 

pluming and criteria, f o r judging the essent ial element* of a home 

project report form. 

The f i r s t jury consisted of six vocational homemaking teachers} 

the itcond, of a group of five specialists, including two area super-

visors, two college teachers of home economics, and the p res ide ntof 

the Teams Horn* Economics Association.. An i temised analysis of 

each set of criteria giving comments and reactions of each jury follows. 

This analysis, presented in Tables 4 to 8, i s set up to show the cri-

teria in the left-hand column, the comment® of the homemaking teach-

ers in the center column, and comments of the specialists in the 

right-hand column. Items in the c r i t e r i a not cr i t ic ised were indicated 

a s acceptable to the ju ry members . 

TABLE 4 

COMMENTS OF THE JURIES ON "CRITERIA TO BE USED 
JOINTLY BY TEACHER AND STUDENT IN SELECTING, 

PLANNING, AND CARRYING OUT HOME PROJECTS" 

Cri te r ia* 
Comments of Home-

making Teachers 
Comments of 
Specialists 

It should grow out,of or Accepted It should be related to 
be related to work a t work at home that school 
school. experience can help with. 

It should meet a person- Accepted It should also meet com-
Si and /or family need. munity needs. 
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TABLE 4—Continued 

Criteria.* Comments of Home-
making Teachers 

Comments of 
Specialists 

It should be based on 
i ^ r n i t a and abili-
ties of the pupil. 

Accepted This item was accepted 
by all. 

It should require 
thiaking, planning, 
judgment, fee seeking 
ol new learning. 

Accepted Also execution or follow-
through without too much 
outside p r e s s u r e . 

Manner of workings 

The setting of definite 
goals. 

A few Tentative goals are 
preferab le . 

Planning before work 
i s begun. 

Some It should be followed by 
continuous planning a s 
outgrowth of continuous 
evaluation. 

Sufficient detail in 
planning to be a r ea l 
guide to the work. 

Accepted Yet not mo detailed a s to 
el iminate all initiative, 
originality, and incentive 

' on part of individual hav-
ing the experience. 

QeftajLte r e fe rences on 
sources of help. 

Marked for omission 
by one teacher. 

Not so definite that it 
fa i ls to encourage re-
sourcefulness. 

Occasional evalua-
tion of p rog res s 
toward goals. 

Accepted Continuous, ra ther than 
occasional. Frequent, 
r a t h e r than occasional. 
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TABLE 4—Continued 

Cr i te r ia ' Comments of Home* 
making Teachers 

Comments of 
Specialists 

£ valuation • ( the com-
pleted project to show: 
present v» iu» fu ture 
value, new or addi-
tional needs. 

Achievement: -

Improved work habits. 

Improved ability to 
manage time, energy* 
mater ia l s , o r mosey. 

New knowledge, i m -
proved skills , im-
proved tMUtt t# in 
owi o r more a r e a s . 

Changed attitudes. 

Improved charac ter 
o r personality t r a i t s . 

Increased, awareness 
of family needs and 
in te res t s 

More readiness to a s -
sume family and home 
responsibilities. 

Simple evaluation Check-up, ra ther than 
evaluation. How could 
one know future values ? 
Evaluation by whom? 

Accepted 

Accepted 

Accepted 

Accepted 

Accepted 

Accepted 

Accepted 

Accepted 

Accepted 

Accepted 

Or growth of m o r e de-
s i rable personal or 
social attitudes. 

Accepted 

Also, one 's role 
a s a family member . 

Readiness accompanied by 
desire to assume respon-
sibilities. 

*The nature of the project, the manner of working at the project, 
and the achievement resulting from the project should include one or 
more of the items listed. 
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Tht jury of six komtmakiag teachers indicated that they accepted 

the majority of the items in the cri teria for carrying on home projects. 

They felt that goals should be few in number and that only partial plan-

ning should be done before the work is begun* allowing for further de-

velopment as the students can see the need. Of the Jury of five spe-

cialists* two accepted the cri teria a s stated. They considered the l ist 

very good. Two of the specialists suggested only four changes, namely: 

"Frequent evaluation rather than occasional"; "Use «f check-ups rather 

titan evaluation"; "Evaluation by whom?" and preferred the term "ex-

perience" rather than the term "project ." The other comments, sugges-

tions, and crit icisms wore made by the fifth specialist. 

TABLE § 

JURY PREFERENCES AND COMMENTS ON 
VARIOUS TYPES OF REPORTS 

ftems Comments of Home- Comments of ftems 
making Teachers Specialists 

Written reports in To help the student see Brief but concise record 
some form. what she has accom- of pupil's work is needed 

plished. to avoid repetition. 

Could consist of a Prefer a combination of 
summary* perhaps some written, but mostly 
in diary form. oral. 

Preferred. 
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TABLE 5—Continued 

Hems Comments of Home-
making Teachers 

Comments of 
Specialist* 

Oral r epor t s In 
c lass : 

During the semes-
ter 

At end of semes-
te r . 

Dependent upon teach-
e r s contacts with 
family. 

For teacher re ference 
—to use in teacher -
pupil conference. 

About four o r f ive weeks 
a f t e r she s t a r t s , to le t 
o t t e r s see what p rog-
r e s s i s being made. 
Very br ief . 

Yes, gives t ime for 
suggestions, insp i res 
others, . 

Allows student more 
f reedom of expres-
sion. Gir ls enjoy i t . 

Mo comments. 

For checking prog-
r e s s and sharing ex-
per ience. 

Important fo r giving 
ideas to other s tu-
dents and for st imu-
lating in te res t . 

These may be writ ten 
up a s given. 

Students a r e often r e -
warded by a feeling 
'of success . 

No comments. 
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TABLE 5—-Continued 

Items Comments of Home-
making Teachers 

Comments of 
Specialists 

f 

Informal reports 
during teacher -s tu-
dent contacts, vis i ts , 
or conferences. 

Usually receive more 
information and get 
better picture of proj-
ect. 

Good, but not suffi-
cient for records. 

Yery important to 
keep up interests 
among the g i r l s . 

Important for teacher 
guidance. 

This i s the preferred 
method. 

This method i s essen-
tial for meeting indi-
vidual needs. 

No report at all. All jadlcfrftM that 
some type of report 
i s necessary. 

Not accepted by anyone. 

The method of reporting i s a s important to both the teachers and 

the students as the information Chat i s desired in a repor t . The teach-

e r s ' p re fe rence regarding the method of reporting home p ro jec t s i s 

essential to the evaluation of any repor t form. Hie homemaking 

teachers commented that a writ ten report helps the student to see 

what she has accomplished. The report may consist mainly of a sum-

mary, with the amount of writing dependent upon the t eacher ' s con-

tacts with the family. The r epor t s are exceedingly helpful in teacher-

student conferences. One specialist stated that the written report has 
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a place when and if tiu Individual writing tike repor t Hade i t helpful 

in clar ifying and evaluating procedures and technique* used ia the 
v 

problem-solving experience or experiences. Another specialist fel t 

that in many cases written forms or repor ts could be dime fey the teacher 

ra ther than the students. Mostly» they p re fe r r ed a combination of some 

written and some oral repor ts . AU members of the jury approved of 

ora l repor ts in class a s a means of stimulating experiences, checking 

progress , and .allowing freedom of self-expression. Informal repor t -

ing during teacher-student conferences, visi ts , o r contacts were con-

sidered essential in meeting individual needs and keeping up interes ts 

among the gir ls , t h e entire jury indicated that some type of reporting 

i s necessary for carrying out effective home projects . 

The homemaking teachers considered more of the i t ems in Ta-

ble 6 essential than did the specialists. The specialists indicated that 

most el the item# were important hut not essential and could be pro-

vided for with a minimum of writing. The written i tems should be 

lef t flexible to meet the needs of individuality of the students. • Some 

of the jury members checked only the items they considered essential v 

and mad# no indication a s to their thinking on the other i tems. One 

specialist stated that long, detailed repor ts have discouraged home 

projects and have caused some to tend to write ra ther than to do. She 

felt that the cr i te r ia could be accomplished in several ways other than 
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TABLE 6—Continued 

Teacher* Reactions of Specialists 

Mat 
Essential Esseatial 

Important but 
Not Essential 

Not 
Essential 

Num-
ber 

Per 
Cent 

• Num-
ber 

Per 
Ce»t 

Num-
ber 

Per 
C u t 

Num-
ber 

Per 
Cent 

* * » # 2 40 * • * • t 20 

# * * • I 20 1 20 I 20 

• 4 . * « 1 29 i 20 I 20 

1 1? • » 2 40 1 20 

1 I t 1 20 2 40 I 20 

#• * • * 1 40 1 20 1 20 

X If I 20 2 40 I 20 
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a large written plan; par t by conferences, part in group discussions, 

part in oral check-ups, etc. 

Comments were a l t o given by the Jury members on each of the 

fo rms , A and fi. (See Tables ? and $,} Homemaking teachers p r e -

sented many different viewpoint*. One teacher stated that she followed 

a plan somewhat the same as Form A and found it sufficient for her 

records a s well as easy for students to use, while another teacher 

thought that the fo rm did not give enough detailed explanation of the in-

formation des i red. One teacher liked the fo rm because i t can be an-

swered briefly and to the point and still give the girl a view of what 

she has completed. It was suggested by another teacher that the r e -

port be kept in diary form* including all necessary information, plus 

oral comments, conferences* and home v is i t s . 

The specialists* too, presented a variety of comments on Form A. 

One disliked formal reports of any type; another preferred this form 

if it could be used in groups and students not fee l i t i s jus t something 
/ 

to write. A third specialist believed that a student would need some 

explanation of items. For example: Record of work done should be 

defined as "What 1 did." She preferred developing such a form with 

the students rat t ier than using any printed form. 

Many of the comments of the jury members apply to Form B a s 

well a s to F o r m A. In addition to comments made about Fo rm A, the 
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TABLE 7 

REACTION OF THE JURY MEMBERS TO HOME 
• PROJECT REPORT FORM A 

Items Comments of Horoe-
making Teachers 

Comments of 
Specialists 

Hame of student Accepted Accepted 

Statement of project Restate as , "What you 
did." 

Designated a s home ex-
perience rather than 
home project. 

Reasons for choos-
ing 

Combine reasons for 
doing i t and goals to 
reach. 

Accepted 

Goals to reach Combine with reasons 
for choosing. 

What I expect to learn. 

Pia& of work Marked for omission 
by one; accepted by 
others. 

Add, "When I plan to 
do i t . " 

Record of work Marked for omission 
by one; accepted by 
others. 

Include results . 

What I learned. Accepted Accepted 

Family comments 
or evaluation. 

Omit, "or evaluation." Omit "evaluation." 

Sources of help or 
information. 

Marked for omission 
by one; accepted by 
others. 

Accepted 

Student criticism 
of report form. 

Accepted No comment* 
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TABLE § 

WE ACTIONS OF THE JURY MEMBERS TO HOME 
PROJECT REPORT FORM B 

Items Comments of Heme-
making Teachers 

Comments of 
Specialists 

H&m« of student 

Classification 

Name of project 

Brief explanation 
of project . 

My plan of work: 

Things to do 

Problems I will 
have 

Source of kelp 

Record of p rogress : 

©ate 

Whet I slid 

How i t turned eat 

Accepted 

Accepted 

Markefl fo r omission 
by o»«. 

Accepted 

Satisfactory 

Satisfactory 

Satisfactory 

Marked for omission 
by three. 

No comments. 

No comments 

Accepted 

Prefer to use "Homemak-
iag c l a s s . " -

Designated as home ex-
perience rather than 
home project. 

Include goals, reasons, 
and what 2 expect to learn . 

Accepted 

Mow can they know in 
advance ? 

Accepted 

Why? 

Accepted 

Accepted 
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TABLE 8—Continued 

I tems Comments of Home-
making Teachers 

Comments of 
Specialists 

Comments or sug-
gestions fo r i m -
provement, if any 

Ho comments Accepted 

My evaluation of 
the project 

Students1 r ea l feelings 
would not be expressed 
a f t e r checking the i tems 
listed. 

Students should give 
examples to show proj-
ect was worth-while, 
enjoyed, cause of gain 
of confidence, and how 
i t was helpful to the 
student* 

Student cr i t ic i sm of 
form 

Accepted Accepted 

specialists fe l t that F o r m B r e s t r i c t s the individuality «l the students. 

All indicated that the date of the work was unimportant. tee homemak-

lag teacher p r e f e r r e d F o r m B because of the "Record of work,n since 

gir ls will answer the questions and give more information than on 

F o r m A. Another teacher said that girls will not keep a daily running 

record, bat fill in the record when they write the rest of the report* 

therefore, i t tempts t h e n to falsify r ecords . A third homemaking 

teacher stated that form B i s the type of form that would make her stu-

dents give something definite. This form would help keep the criteria 

for judging home projects in mind. 



S U M M A R Y AMD CONC F U S I O N S 

Since the majority who experimented with the two form* of home 

project reports liked both forma, their evaluation did not determine 

which form was better for reporting home projects. However, in an 

item analysis whicu was made to show tow effectively each form was 

used, the following trends were indicated; 

1. A general name for a project may he satisfactory. 

2. Some type of explanation as to the scope, reasons for or par-

poses in choosing the project* and aims or goals for the project needs ' 

to be clearly stated for the following reasons: 

a. The student will know what she i s trying to do. 

b. The student can see that the project i s suited to her 

individual interests and needs. 

c. The student will have a basis for evaluating her own 

project. 

3. The plan of work should be definite enough to serve as a guide 

in carrying out the project. 

4. A clear record of work done and how it turned out i s highly 

important to both the teacher and students. Xk reveals the manner of 

working and indicates possibilities for future projects. 

42 
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5. Sources of help are good to have for reference a s the project 

progresses and us problems are met . 

Students who thought the fo rms were too long, too difficult, too 

overlapping, or too much unnecessary work were the ones who did the 

poores t job of filling them in, Those students who did an exceptionally 

good job of filling in the f o r m s stated that there was not enough room to 

record all of their plans or to keep the record of work. Students who 

filled in the forms satisfactorily, but not a s fully as others, stated 

that they enjoyed using the f o r m s because they helped them to give a 

clear picture of what they did without an unnecessary amount of writing. 

In their evaluation of the project repor t fo rms , the two ju r i e s 

pointed out the following preferences ; 

1. That writ ten repor t s be brief , concise records , to avoid 

repetition. 

2. That r epor t s in general he a combination of written and ora l 

reporting. 

3. That oral reports be used for checking progress, sharing ex-

periences, and stimulating interest. 

4. That informal repor t s during teacher-s tudent conferences, 

contacts, and visi ts be used for guidance and for meeting the needs of 

the students. 

The ju r i es made the following suggestions concerning writ ten 

project reports: 
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1. That projects carried on prior to the current due be listed. 

2. That "Reasons for choosing" and HGoals to reach" should he 

combined under "Explanation of project." 

S. That "What I plan to do" should be added to n H u of work.n 

4. That "Results" should be included ia "Record of work done. M 

5. That care should be taken not to restrict the individuality of 

the student. 

6. That goals and plans should be tentative so changes can be 

made a s the need a r i s e s . 

7. That the planning should be flexible enough to allow for o r ig i -

nality and initiative on the part of the student. 

3. That students should f requent ly check up on their p rogress 

by ora l reporting. 

9. That the r epor t s should be kept in diary fo rm in junior high 

school. 

10. That, upon the completion of the project, a summary of the 

projec t should be written* but that the choosing, planning, and periodic 

reporting should be done in class. 

11. That home visits , conferences, and personal contacts a r e 

the best ways of understanding individual students and helping them to 

carry out their projects successfully. 

12. That the projec t form should be worked out in c lass jointly 

by the teacher and the students. 
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The major i ty of the fo rms from several schools were well filled 

out, while the major i ty of the fo rms f rom other schools were poorly 

fi l led out. The studeats themselves gave the following react ions to the 

fo rms which they used: 

1. Fe l t that "Reasons fo r choosing" and "Goals to reach" overlapped 

and could he combined. 

2. Lacked understanding of what to put in "Brief explanation of 

p r o j e c t . " 

3. Indicated that some wanted a definite fo rm to aid in organising 

tike information to be given* whereas o thers p r e f e r r e d only a guide to 

wri te up their pro jec ts so they could express themselves in their own 

way. 

4. P r e f e r r e d a fo rm that would fit into their notebook*. 

5. Some preferred a very simple fo rm, whereas others preferred 

a more detailed fo rm with plenty of room for reporting. 

6. Wanted opportunity for more self-expression. 

A summary of these findings indicated that the written home 

project report should he adapted to the needs of the individual. The 

student who has difficulty in stating her problems and writing her re-

port may choose the following simple fo rm: 

What 1 am going to do 

Why 1 am going to do i t 
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How I plan to carry It out 

Sources of help 

What I did 

How i t turned out 

What I gained f rom my project 

Oa the other Mad, the student who has the ability to express her-

self in writing may use a more detailed plan, *uch a s the one given be* 

low: 

Name of project 

Explanation of pro jec t (give a ims, purposes , reasons , and goals) 

Plan of work: 

Things to do 

When I plan to do them 

Sources of help 

Record of work; 

What I did 

How it turned out 

My project wa® (was not) worth-while. Tell why. 

Comments (family, f r iends , e tc .} 

The use and interpretat ion of any form or method of reporting 

home projec ts i s largely dependent upon the attitude and approach of the 

hometnaking teacher toward home projects. Such use and interpretation 
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of project r epor t s i s a lso dependent upon the teacher's ability to create 

in te res t in home projec ts and t© guide students in selecting, planning, 

and carrying oat pro jec ts suited to their interests* abilities, and needs. 

Students should he allowed choices in the types of home projec t 

report forms they use, or they should plan a report form jointly with 

the teacher. 

Since oral reports to the group tend to create and maintain inter-

est and since they s t r e s s doing rather than writing, such reports 

should be used a s much as possible. These repor t s provide a means 

of checking student progress, of discussing problems, and of gaining 

group ass i s tance in solving these problems. Furthermore, oral r e -

po r t s a r e effective means of evaluating when students tell how they 

benefitted from the project, what changes they would suggest, and 

what further experiences they need. 

When working with a small number of students, very little writing 

on the pa r t of the students may be necessary . 

Any home project r epor t form should be considered only a s a 

guide by which students write their own repor t s . It should allow for 

originality and initiative on the part of the student. 

The home projects should be evaluated by teacher and student, 

according to the goals set up when the projec t was planned. 

The teacher should know her students and their home environ-

ment as well as possible so she can guide students into projects suitable 



48 

to their interests and abilities* and «oi table also to the family situation, 

SM& effective in making worth-while contributions to family welfare. 



A P P £ N DIX 

COPT OF JUETTE& SENT TO A&SA SUPERVISORS 

July 30, 1951 

Dear Miss 

For r e sea rch ©a t o m e projects which I mm doing fo r my master1* 
thesis , I would like to have copies of f o r m s used in making home proj-
ect r epor t s . These forms shoald come f rom typical schools of cois-
munities of representative sine «sd loeatiM i s the various areas. The 
study does »#t include large cities (over 50, tttfju 

I wish to ask your help on three i tems! 
1. P lease check the enclosed l i s t to show representative schools 

in your area, either approving those starred, or making suggestions 
ASM! changes a s you think best. 

2. fit you have the opportunity to d® so* encourage the teachers 
who are contacted to fill in the qpiestieatnaire and return It with copies 
of f o r m s used. - • 

3. PXease name four or five teachers f r om your a r e a who-would 
he willing to run tests on two forms of home project reports by using 
them with two groups of students. 1 shall supply the forms, in quaa-
tity, when -plans have been completed. 1 shall a lso supply the teachers 
with objective check sheets for evaluating toe effectiveness of each form. 

Allow tene to express my sincere appreciation for whatever help 
you can give. 1 hope to make this study a worth-while project with 
a summary of results available to all who are in teres ted . The l ist 
of schools to check and the outline of toe r e s e a r c h p re fec t a r e e»» 
closed. 

Sincerely yours. 
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OUTLINE OF RESEARCH PROJECT 

Tit le A C « m p u i m d Two Types of Item* P r e s e t Report Forms. 

Pwrpoi*: Four-fold—* 

I« To collect tad clMiiiy a repre cca t iUn sampling of the types 
of Ilome project report forms ased during the regular school 
term i» Texas. 

2. To determiae Ike most frequently occurring form(s) used and 
td^fit it for use a s the control form. 

3. To formulate aaother form from the extreme n r i a b i t i of the 
most frequently occurring form(») for use as the experimea-
tail form* 

4. To test and evaluate these two types of forms. 

Procedure: I plan to send letter* ami questionnaires to tea homemakmg 

teachers ia each area. 

After eorapiliag the forms received aad working out the con-

trol and experimental forms* I would like for four vocational 

homemaklag teachers la each area to rtia a parallel test on these 

project report forms in the spring, Quantity seeded for testing 

each report form will he supplied to the teachers. Check sheets 

for evaluating results will he seat near the end of the semester. 

Results of theee tests will he compiled to see which (if 

either) of the forms i s considered better for reporting home 

projects. 
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JJSit OF SCHOOLS SEU£CT£D FOE. GEOGRAPHICALLY 

REPRESENTATIVE SAMPLING 

Walnut Springs Midlothian Hico 
Gordon Hamilton Blum 
Brownwood Stephenville Quail 
Levelland Childress Halhart 
Silver ton Amherst Stinnet 
Sas Angelo Moaahan® Alpine 
Acfeerly Blaekwell Roby 
S ten tori Denison Post 
Jacksboro Weatherford Anna 

Me s quite Boyd 
Bi le Center Mule shoe Farwell 
Joinerville Joaquin Gary 
Jacksonville Henderson Lufkin 
Bronson Huntsville Warren 
Crockett Navasota Corrigan 
Montgomery Latexo Cayuga 
Megargle Iowa Pa rk Graham 
Baird Mel via Tyler 
Commerce Mt. Pleasant Linden 
Pleasaaton San Marcos Gober 
Kerrville Johnson City Buda 
Floresville Columbus Orange 
Ingle side Georgetown Alice 
Ber t ram ' Alia Loma Mexia 
Marble Fai ls I<ouise Odcli 

Granbury 
Lampasas 
Plainview 
Lorenzo 
Happy 
La Mesa 
Eldorado 
McKtaaey 
Mucnitcr 
Abernathy 

. Garrison 
Carthage 
Overton 
Palestine 
Grapeland 
Holiiday 
Cross Plains 
New Boston 
Red Water 
Forney 
Natalia 
La Port 
Goliad 
Saratoga 
Grapevine 
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COPY OF JLETTE& SIKT TO OWE HUNDRED 

HOME MAKING TEACHERS 

October 1* 19S1 

Dear iiamewiakiiig Teacher: 

F«r research eo hem* projects which I a n doing for my master*» 
thesis, I would like to have copies of forms used list making home proj-
ect reports. X m» requesting fo rms f rom typical schools in commuai-
ties of representative siae sad location in the various areas. Your 
school has heea chosea bf your area supervisor to help represent 
your area. 

The experience report may include net only the final r epor t oa 
the project, hot the plan and progress record as well, if these are 
used and a r e available. U this type is not used, I should like whatever 
fbrm{s) you use. •• 

I a n enclosing a questionnaire of pertiaent information needed. 
Will you kiadiy check it and return it with the home project forms ? 

From the forms that are seat in from various schools* I plaa 
to select for further investigation the two that are considered most 
satisfactory by the largest number of teachers. - These two forms will 
he seat, in quantity, to selected schools to he used for one semester 
by equal numbers of students for reporting regularly scheduled home 
project work. They will the® be evaluated co-operatively by the 
teacher and pupils on a check list provided for this purpose. M y&u 
a r e willing to run these tests for a « , will you please indicate it oa 
the questionnaire ? 

Your co-operation la lids matter i s earnestly desired and win 
be fully appreciated. I will be glad to furnish you with a summary of 
results. 

Sincerely yours. 
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QUESTIONNAIRE ON HOME EXPERIENCE REPORTS 

Teacher's name i 

Address 

How many years have you taught homemaking? 

Check classes taught: Foods Clothing General HM 

Others 

Check the following blanks to show amount of preparation you have had for guiding home 

experiences. 

Preparation in college: 

V2 semester to 1 semester ; 1 week to V2 semester ; Less than 1 week None . 

Experience in guiding home experiences: 

Years ; Semesters ; Less than 1 semester 

Number of students carrying out home experiences: 

Anglo-Americans, (Girls) (Boys) 

Latin-Americans, (Girls) (Boys) 

Do boys and girls use the same form? Yes — — No 

Do Latin and Anglo-Americans use the some form? Yes No 

Do you use the same report forms for all home experiences? 

Yes No 

Please send a copy of the form(s) used for the regular school semester. If more than one 

form is used, please number and rank them in the order of your preference. 

Please check to indicate how form(s) is used: 

Form 1 Form 2 Form 3 Form 4 

Followed closely 

Modified by student 

Modified by teacher 

Modified by teacher and student 

If form(s) is unsatisfactory, please indicate the reason: 

Too long ; Too complicated ; Too vague ; Too brief ; 

Incomplete ; Uninteresting Lacks self-teaching helps ; 

Others 

Are you willing to run a parallel test with me in the spring? 

Yes No 
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COPY OF LETTER SEHT TO HOMEMAK1KG 

TEACHERS USING THE FORMS 

J u a a r y 24* If 12 

Dear IfamemaJtiag Teacher: 

X .am sea&ag | M tbe Imdu ptttj«et report form Uaaki for your 
H«m«»aki»g n stwUit> for *ise duriag tb« spring semester, You 
will recall that ©ae-k&lf of the elate, * control growp, will m$e one 
f®r»; tbe other half, aa experimental group, will use the experimen-
tal form. The control group will mse the form they usually use, or 
Form A, » c«nipo«itt of several <«ti>{tctor)r forms «sbndtt«d by de-
forest teachers. whichever they choose, The experimental group 
will use Form B. 

la developing Form B, "reasons for choosing" was omitted be-* 
cause the stodants' reasons for choosing the project a re usually de-
veloped daring tbe selection #1 the problem. Farm B i s written in 
teen~age iaajjaage with emphasis &m evaluation and on ti*e concurrent 
rnord. 

At the end of tihe project report Is a form for checking students* 
criticism* of &• home project report used. ' Tom may send their 
project report forms to me, or yew* may summarise the students* re-
actions and Include three repr e{tentative samples of each type of r e -
port form ased. Fleav* send tifeem by May 15, if possible. 

I will ©endt you a summary of ray findings by October first. 

Sincerely yours. 
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COPT OF LETTER SENT TO SEVEN HOMEMAKING 

TEACHERS 

J mm 19. WZ 

Dear Horaemaking Teacher: 

For ft study which I am making as * basis for my master's the-
sis, 1 a n attempting to set ap criteria imr j a d | U | heat* project re-
ports* ThcM criterlm ere to be used for judging two tjryta of tee 
project farms which were used by fif teen schools in rnioa* areas 
of tiw stele. 

Wili yen p l o w cheek the enclosed sheet, "HOME PROJECT 
REPORTS, M which include (A) "Types of Reports" aad (B) "Criteria 
for Judging tiie Home Project Plan, and Report," to show your think-
ing on the ..relative importance of the items indicated ? Add aay addi-
tional comments, suggestions, or criticisms you may wish. 

You will also find enclosed a sheet on "Criteria to be 0sed 
Jointly by Teacher and Pupil in Selecting, Planning, and Carrying 
out Home Projects, " intended to serve as a guide for tbe selection, 
the carrying mt, aad the rimport of the project. This list of criteria 
which might be used jointly by the teacher aad pupils ia plaaalag and 
developing tbe project, i s enclosed lor your convenience as a petal of 
reference for judging tbe importance and nature of the borne project 
report. Please feel free to reject it or make aay criticisms yoa may 
have. 

1 hope thi® will not be aa nadue imposition on year time. Tour 
help wiU be greatly appreciated* Since I am planning on completing 
my thesis within six weeks, I should like to have the checked form 
returned as soon as possible* 

Siaeerely, 
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THE SCHOOLS PARTICIPATING IK TESTING 

FORMS A AMD B 

San Aagelo 

F&rwell 

Hamilton 

Commerce 

Eldorado 

Deaison 

Biackwell 

Ackerly 

Sterling City 

Stephejaville 

Palestine 

McKiimey 

Melvia 

Jcrinerville 

Flore sville 
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CRITERIA TO B£ USED JOINTLY BY TEACHER AM© 

P0PIJU IN SEUECTINO, PLAKKIHC, AMD 

CAJUtYIMC OUT HOME PROJECTS 

A. The auto*# «f the project should be eirnxmimxlm4 by one or more 
of the following: 

1. ft should gr»w out of* ar be related to, work at school. 
2. ft ilMwld meet a personal aad/ar family M«d.' 
3* & aSuraM be based an. interests and @1 the pwpil. 
4. ft should rmqi&re thisk&ag, planning, judgment, the seeking 

of s t v l « s n l m . 

B« The manner of working at the project should include oae or m&re 
of tk« feUraiaf: 

1. The setting «f definite foals. 
2. Planning before work i s begun. 
3. Sufficient detail In planning to be a real guide to the work. 
4. Definite r c f t m c c <m w w e e of htlp. 
5. Occasional evaluation of progress toward goals. 
6. Evaluation of -the completed project, to show preaant value, 

fatora value, new or additional seeds. 

The achievement ««»olU«g from the project should include one or 
more of Che following; 

1. improved work habits. 
2. Improved ability l» manage time, energy, materials, or money. 
J, Mew knowledge, improved skills, improved abilities in one or 

more areas. 
4. Changed attitudes. 
5. Improved character or personality traits. 
6. Increased awareness of family needs and interests. 
7. Mora readiness to assume family and home responsibilities. 
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HOME PROJECT REPORTS 

A, Tfp* «kC Reports. 

Please indicate which type(s) of home project reports you prefer: 

Comments (give r « M m for choos-
ing, when to use, e t c . ) 

I , Written report# la s o n e 
form. 

2. Oral report* in c lass: 

a. During the semester 

b. At end of semester 

3. Informal reports dwittg 
teacher-pupil contact** 
visits , or conferences 

4. Mo reports at all 

Other comments; 

B. Criteria for Judging the Home Project Plan and Report. 

If yon feel that written reports in some form are essential , 
check the jEtllssia| criteria to show your thinking! 

Important ^ 
essent ia l teat not 

Essential 

1. To provide a d e a r statement 
of prohleaa, 

Z. To serve a s a means of 
setting «p goals . 
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I m p o r t a n t 

E s s e n t i a l • - f e a t iafet 
_ . i i M n t t u 
E i i o o t l 

3 . T o r e c o r d p r o b l e m s e n c o u n t -

e r e d a n d i 9 « r c t o f h e l p . 

4 . T o s e r v e a s a m e a n s o f d e v e l o p -

i n g a n d r e c o r d i n g i & e p l a n 

f o r c u r r j r i s g o*at & c p r o j e c t . 

5 . T o p r o v i d e a r e c o r d o f a c t i v i -

t i e s , w i t h r e s u l t s o r c r i t i -

c i s m s . 

6 . T o p r o v i d e a r e c o r d o f p u p i l 

a c h i e v e m e n t . 

? . T o e n c o u r a g e a n d p r o v i d e f o r 

a c c u r a t e a n d c a r e f u l e w l n a -

t i o n . 

O t f e e r s : 
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FORM A 

Name of student Clati if lcft t iM 

Statement of project 

Reasons lor choosiag 

Goals to res.ek 

Plaa of work 

&«c»rii of work dtoc 

What I learned 

Family comments or evaluation 

Sources of help 

Student c r i t i c i s e of report form 

Oiii you like this report for® ? Yes 

If sot, give reasoa. Too long 

Otkera: 

lis 

Too difficult 
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FORM & 

Name of student Clu«ificatlo& 

A. Nun* of project 

B. Brief cxp luatUa of my projeet 

C. My plM ©I work 
Thing* to do Problems I will Jhave Source of help 

D. Record of progress (Keep the record up to date) 

Date What I did How it turned oat Commeata or sugges-
tions lor improvement, 

If any 

£ . My evaluation of the project 
(a) Mark oat the word or word* that do not express your feeling. 

1. I feel that my home- project was (was aot) worth-while. 
2. I did (did not} gala confidence ia myself. 
1. I enjoyed (did aot enjoy) my home project. 
1 I* did (did not) help me in other way*. 

( U » t ways if convenient) 
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(b) Gfeeek the Mask which *aqp*r«»#«• your feeling. 
I Ictracd a g r e a t deal. 
X learned aometkiag mmw* 

' ' - ' ' I did not learn. 
' ' The project benefited someone beside# myself. 
" kvl:' irnrir (Mame jMsraoas or persoas It benefited) 

Student criticism of project report, 

Did you like tbia form ? Yes Wo 

If not, give reason, Too long To© difficulty 

Others: 
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