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This qualitative study exam ned whether a connection exists
bet ween children with enotional disorders consunption of
traditional entertainnent nedia and their subsequent
vegative/ anti-soci al classroom behavi or. Research participants
included six first-grade children diagnosed with an enotiona
di sorder and their teacher. They were interviewed using a sem -
structured approach. The students were observed in the natura
setting of their classroomfor a total of twenty-four hours,
over a four-day period. Transcripts and cl assroom observati ons
wer e anal yzed, | ooking for connections between behavi or and
consunption of traditional entertainnent nedia. Findings from
this study concluded that these students used traditional
entertai nment nedia as a nethod of tenporally escaping fromthe

envi ronnment of their respective househol ds.
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CHAPTER 1
| NTRCDUCTI ON

Cal vin, of Calvin and Hobbes (Watterson, 1994), escapes the
plight of his Momand Dad and his teacher by escaping into a
vivid fantasy world of aliens, nonsters, and transnorgaphyi ng
machi nes. When reality becones overwhel mng, Calvin junps into
hi s cardboard box, better known as the “Geat and Wnderful
Transnor gaphyi ng Machi ne,” and beconmes a speckl e of dust that
can float around, instead of dealing wwth his Mms insistence
t hat he clean his room

Fantasy and internal dial ogue can be part of everyone's
experience. But, not all fantasies are adaptive or self-
enhanci ng. Consi der Beavis and Butthead (Judge, 1996), while
this show provi ded nany people with an entertaining/ hunorous --
al beit skewed -- glance at the world of two teenagers, how woul d
soneone (e.g., a teacher) outside the show s constructed reality
descri be their behavior? And what of the adult cartoon South
Park (Parker & Stone, 1999)7?

The children of South Park (Parker & Stone, 1999) provide a
politically driven, child s view of American society and
culture; that is, if the child s view was first filtered through
a very “unique” prism South Park nmay seem astute to the adult

vi ewer, but inmagi ne having these children in class. These



television prograns illustrate exanples of children that m ght
be di agnosed with an enotional disorder.

Wil e there has been extensive research into enotional
di sorders (e.g., Giffin, 1993; Hay, 1992; Kauffman, 1993), one
area that deserves nore attention is the qualitative analysis
and deconstruction of the believed influence of nedia (e.qg.,
tel evision) on the behavior of children with a diagnosis of an
enotional disorder (Gauntlett, 2004; Jones, 2002).

Vi ol ence and anti soci al behavi or has been a subject in
literature and the arts since the beginning of human
civilization. In part, this may sinply reflect the unfortunate
realities of civilization. But, it is also likely that people’s
fascination with viol ence satisfies sone basic human needs. The
adrenalin rush, the satisfaction of imagination, fantasy, and
vi cari ous adventure, probably explain why mllions of nonviol ent
peopl e enjoy violent entertainnent (Bettel heim 1975; Jones,
2002).

Gauntlett (2004) wites that despite many decades of
research, the connection between traditional entertai nnent nmedi a
consunption by children and children’s negative behavi or has
remai ned persistently elusive. Sonewhere between 200 and 300
| aboratory experinments and correl ati onal studi es have been done
on nedi a effects and the results have been dubi ous and

i nconsi stent (Gadow, G ayson, & Sprafkin, 1987; Gadow &
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Sprafkin, 1989; Gauntlett, 1997). One experinent found
aggressive and antisocial behavior, in children, after they
vi ewed Mr. Rogers” Neighborhood (Jones, 2002).

According to Fischoff (1999) and Gol dstein (2001), for the
mnority of quantitative experinents that have yielded a
correl ati on between anti social behavior and nmedi a consunpti on by
children, the explanation probably has nore to do with the
general arousal effect of violent entertainment than with
viewers’ actual imtation of violent acts. The follow ng are
sonme finding surrounding television view ng and children
(Bryant, 2000):

1. Anerican children spend the equivalent of a full-tine work
week usi ng nedi a.

2. Many parents do not appear to exercise nuch oversight of
their children’s nedia use.

3. African Anmerican and H spanic children spend significantly
nore tinme using television than Caucasi an chil dren.

4. Al t hough boys and girls spend approximately the sane
anount of tine each day using nedia, girls listen to nore
nmusi ¢, and boys watch nore tel evision.

5. Children in single-parent hones watch nore tel evision than
do those in two-parent hones.

6. Both clainms for antisocial effects and clains for

beneficial effects fromusing tel evision abound (p. xii).
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Labor at ory- based experinments do not measure real aggression
(Gauntlett, 1997) instead these studi es neasure ot her behaviors
that the researchers consider proxies (e.g., hitting Bobo dolls)
for real aggression (Freedman, 2002). Fischoff (1999) indicates
that the evidence for the connection between nedia consunption
and antisocial behavior is very controvertible. Fischoff
bel i eves, as does other researchers (e.g., Gadow et al., 1987,
Gol dstein, 2001; Gauntlett, 2004; Jones, 2002), that the use of
a quantitative research desi gn when exam ning the effects of
medi a on children, is flawed, and that it is nore appropriate to
use qualitative nethodol ogi es, especially when exam ning
somet hi ng as nebul ous as notivation and intent.

| ascribe to the use of qualitative nmethodol ogies to
expl ore whether a connection between consum ng traditional
entertainment nmedia is linked to the behaviors of children with
a di agnoses of enotional disorders. The intention of this study
is to serve as a nodel for future special education qualitative
research that examines traditional nedia effects in relation to
children with enotional disorders.

Pur pose of the Study

This study exam ned whether it is contraindicated that
chil dren di agnosed with an enotional disorder should view
traditional entertainment nedia. This study used qualitative

nmet hods (e.g., interviews, observations) to critically exam ne
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and deconstruct the prima fascia stance of nedia effect theories
as they apply to children’s consunption of traditional
entertai nment nedi a.
Si gni ficance
I nformation derived fromthis study may prove useful to
parents when deci di ng what types, if any, of traditional
entertai nment nedia they should allow their children to consune.
Al so, this study nay prove beneficial to (a) researchers, (b)
pol i cymakers, (c) media advocates, and (d) other professionals
wi thin the education and/or entertai nnent industry that are
concerned about the possible connection between the behavi or of
children with enotional disorders and their television view ng.
Assunpt i ons
1. The student participants were regular viewers of
tradi tional entertai nment nedi a.
2. The participants were aware of and appreciative of current
popul ar culture in the United States.
3. The participants were cognitively able to participate in
this research study.
Limtations
1. The study was limted to students, within the special
education environment and educators involved in teaching
t hese exceptional students, at an el enentary canpus of an

East Texas school district.



. Sel ected students were receiving services within a speci al
educati on environnent and had been previously diagnosed
wi th an enotional disorder
. Educat or participant was the teacher of the sel ected
st udent s.
. Participants were |imted to vol unteers.
. The study did not involve showi ng traditional entertainnment
nmedia to the participants; instead, it involved the
participant’s view ng history.
Delimtations

| gathered all pertinent information concerning
participants at an el enentary canpus in an East Texas
school district.

| confirnmed — by way of the elenentary canpus
adm ni strator - that selected students had been identified
as having an enotional disorder.

| provided questionnaires to student participants at the
begi nning to ascertain the know edge, |evel, and interest
of popul ar culture.

| ndi vi dual s vol unt eered because (a) of their high interest
in the subject matter and (b) volunteers were given a pizza
party at the end of this study, that was approved by

parents and school officials.



Definition Terns
Wi | e access to research should not be Iimted because of
t he overuse of technical and profession specific |anguage, it is
soneti mes necessary to use technical |anguage of differing
fields. For this reason, the followng terns are defined for the
edifice of the reader

1. Enotional disorder: A condition exhibiting one or nore of

the foll owi ng characteristics over a long period of tine
and to a marked degree that adversely effects a child' s
academ c performance:
a. an inability to learn that cannot be expl ai ned by
intellectual, sensory, or health factors
b. an inability to build or maintain satisfactory
i nterpersonal relationships with peers and teachers
c. inappropriate types of behavior or feelings under
normal circunstances
d. a general pervasive nood of unhappi ness or depression
e. a tendency to devel op physical synptons or fears
associ ated with personal or school problens
f. i ncludes schi zophrenia, but does not apply to children
that are socially mal adjusted, unless, it is
determ ned that they have an enotional disorder (1DEA

Practices, 2004).



. Exceptional children: An inclusive termthat refers to any

child falling outside of the normal distribution of

chil dren/yout h. Exceptional children include children
falling into both tails of the Bell Curve (e.g., children
that are gifted and talented, children that have nental
retardation) (Heward, 1996).

. I deol ogi cal codes: A primary process of reality

construction and mai nt enance, whereby positions of

i nequal ity, dom nance, and subservience are produced and
reproduced in society and at the sane tine appear natural
(Chandl er, 2001).

. Medi a: The physical elenments within the environment that
comuni cat e nessages (Sherman, 2002).

. Popular culture: A refinenment dictated by outside forces.

It is inclusive in the sense that it appeals to the nass
market. It involves the fundanental needs of human bei ngs
and has no set position; it is constantly changing since it
is an elenent that is part of an ongoing cycle (Lipsitz,
1990).

. Techni cal codes: A conplete scanning cycle of the electron

beam which occurs every 1/30'" second (Zettl, 1978).

. Traditional entertainnent nmedia: A conplex blend of

aesthetic, narrative, visual, verbal, and ideol ogi cal and

technical codes transmtted over a nedia (Seiter, 1990).
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CHAPTER 2
REVI EW OF LI TERATURE

Speci al educators define the term“negative effect” as
reflections of the child s contenporary culture and society
(Jenks, 1982). One point addressed herein is how the field of
speci al education defines the negative effects of enotional
di sorders. Also included in this review of literature chapter is
a discussion of historical and current research, pro and con,
related to the influence of traditional entertainnent nmedia on
children di agnosed with an enotional disorder. In addition, a
section delineating background information on the field of
enotional disorders is included. The deconstruction of the
effect of nedia is examned fromnultiple nedia theories (e.g.,
cultivation, reception theory). The University of North Texas
Li brary, Texas A&M Library, the University of Texas at Tyl er
Li brary, University of Kentucky Library, Endnotes and EBSCO
dat abases, and nultiple search engines, were used to |ocate
materials for this study. Articles and books were taken from
1957 to 2004.

Background on Enotional D sorders

A variety of ternms are used to describe students with an
enotional disorder: enotionally disturbed, socially mal adjusted,
psychol ogi cal |l y di sordered, enotionally handi capped, or even

psychotic if their behavior is extrenely abnormal or bizarre
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(Kauf fman, 1993; Jenks, 1996). These individuals are al so
referred to as exceptional children with enotional disorders.
The term exceptional children is a relatively new entry into the
educational lexicon. Originating in the 1950s, the term
exceptional children was adopted in the late 1980s by the

Nati onal Mental Health and Special Education Coalition, a group
formed in 1987 to foster coll aboration anong vari ous

prof essi onal and advocacy organi zati ons (Forness, 1988; Forness
& Knitzer, 1992).

Dodge (1993) wites that three primary factors contribute
to the devel opment of children with enotional disorders: (a) an
adverse early rearing environnent, (b) social rejection by
peers, and (c) nodeling of antisocial behavior by external
sources (e.g., peers, parents, television programmng). O her
researchers (e.g., Dishion, Patterson, & Reid, 1992; Dunas, &
Wahl er, 1986) agree with Dodge’'s assertions related to the
devel opment of children wth an enotional disorder. According to
Dumas & Wahl er, sonme of the behaviors children with enotiona
di sorders exhibit are recognized as abnormal in nearly every
cultural group and social strata. Miteness, serious self-injury,
coprophagi a, and nmurder are exanpl es of disorders that are
sel dom or never considered culture specific or acceptable

(Kauf f man, 1993).
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Anerican Culture and Tel evi si on

Because culture specific behaviors are sonetines
incorrectly identified as an enotional disorder (Kauffman,
1993); the process of identifying a child with an enoti onal
di sorder may be difficult (Bower, 1981). Torres-Vel asques (1999)
states that unlike many conditions that originate from
bi ol ogi cal causes, enotional disorders may al so be tied to other
precipitators that are nore difficult to quantify (e.qg.
cl assroom cul ture). Take the exanple of a child that grew up in
a northern state in an urban environnent. This child m ght
exhi bit characteristics that are normal for his/her environnent,
but coul d be considered to have an enotional disorder in a
smal |, rural setting in East Texas. \Wile exam ning one’s
m crocul ture may explain differentiations in diagnosis of
enoti onal disorders, the macrocul ture should not be overl ooked.

Children living in the United States have, as their
macrocul ture, the American famly. Wile many adults fondly
remenber the Anerican nuclear famly (circa 1950s), the famly
of the 21%" century is quite different. According to Bryant
(2000), the formof the Anerican famly that nost people
envi sion has becone rare. Bryant cites a survey fromthe
Nat i onal Qpi ni on Research Center, entitled The Emerging 215t

Century Family (Smth, 1999) that delineates how famly
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conmposi tions have changed. Bryant |lists the follow ng
transformati ons as bei ng not abl e:

1. Whereas two decades ago nost American househol ds i ncl uded
children, today, kids are in just 38% of hones.

2. Wereas two married parents with children conprised the
nost conmon type of famly unit a generation ago, in the
year 2000, that type of famly can be found only in about
one in four househol ds.

3. The average age when marri age occurs has increased; nen and
wonen marry approximately 4 to 5 years later than they did
in the 1960s.

4. The nost typical household today is that of an unmarried
person with no children; such homes account for a third of
all U S. househol ds, a share that has doubl ed since the
1970s.

5. Whereas three out of four adults were married a generation
ago, only slightly nore than half of them are today.

6. Divorce rates nore than doubl ed between the 1960s and the
1980s, although the divorce rate actually declined slightly
in the 1990s.

7. The nunber of wonmen giving birth out of wedl ock has
i ncreased dramatically over the past generation, from 5% of

births to nearly 33% of births.
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8. The portion of children living with a single parent has
junped over a generation from1l out of 20 to about 1 out of

5 children

Di agnosi ng Enotional D sorders

I n nedi ci ne, nost di agnoses are based on biol ogi cal nodel s
(Braunwal d et al., 2004). However, using a biological nodel for
enotional disorders may prove difficult. For instance, it cannot
be stated with certainty that sonmething "goes wong" in the
brain, causing a child to act in a particular way. Contrary to
early psychiatric theories (e.g., Kanner’'s Frigid Mther
Theory), it is inpossible to conclude that a nother or father
did something "wong" early in the child s |ife causing an
enoti onal disorder (Kauffman, 1993).

Wiile sone may tend to latch onto sinple explanations of
why a child has an enotional problem causations are conpl ex and
often the result of nultiple co-norbidities. It is perhaps nore
useful for professionals to concentrate not on the "cause" of
t he enotional disorder (except to the extent that cause can be
readily agreed on), but on their role in hel ping the exceptiona
child to learn the adaptive skills and appropriate behaviors
s/ he | acks (Barkl ey, 2002).

D fferent professionals view enptional disorders in
different ways (Karr-Mrse & Wley, 1997). Their outl ook and

treatnment plans are usually shaped by their training and
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phi | osophy about the origins of enotional disorders. One such
t heory, which attenpts to draw correl ati ons between nedi a
consunption and behavior, is Social Learning Theory (Bandura,
1977). Social Learning Theory as Bandura wites is enphasi zing
the i nportance of observing and nodeling the behaviors,
attitudes, and enotional reactions of others. Bandura (1977)
st at es:

Learni ng woul d be exceedi ngly | aborious, not to nention

hazardous, if people had to rely solely on the effects of

their owm actions to informthemwhat to do. Fortunately,

nost human behavior is | earned observationally through

nodel i ng: from observing others, one forns an idea of how

new behaviors are perfornmed, and on | ater occasions this

i deol ogi cal code serves as a guide for action. (p. 22)
Social learning theory attenpts to explain human behavior in
terns of continuous reciprocal interaction between cognitive,
behavi oral, and environnental influences.

According to Bandura (1977), the four conponent processes
under |l yi ng observational |earning are:

1. Attention, including nodeled events (i.e., distinctiveness,

affective val ence, conplexity, preval ence, functional

val ue) and observer characteristics (e.g., sensory

capacities, arousal |evel, perceptual set, past

rei nforcenent).

2. Retention, including synbolic coding, cognitive

or gani zati on, synbolic rehearsal, and notor rehearsal.
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3. Mbtor reproduction, including physical capabilities, self-
observation of reproduction, and accuracy of feedback.
4. Motivation, including external, vicarious and self-

rei nf orcenent.

Soci al Learning Theory is one theory used by educati onal
researchers in conjunction with nedia effects studies to
“di scover” what effect, if any, nedia has on children.

Di scussion of Effect Studies

Medi a effects studies are typically conducted using cause
and effect analysis where the spectator is presuned to be
affected by what is viewed (Gauntlett, 1997). The studies treat
spectators as fundanental |y passive, undiscrimnating and
mal | eabl e, and the mass nedi a as correspondi ngly vapid,
undemandi ng, and neani ngl ess.

By deconstructing traditional nedia theories (e.qg.,
psychoanal ytic, cultivation), according to Gauntlett (1997;
2004), it may be concluded that traditional entertainnent nmedi a
(a) is areflection of the |arger society and (b) that
spectators, in this present case children, are discrimnating
viewers who not only explicitly understand, but can al so
di scrim nate between the social nornms of society and the socia
norns of the constructed reality of what is being viewed.

Psychoanal ytic criticismattenpts to explain how identity

is formed through the viewer’'s (child s) relationship to the
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narrative world of television (Hay, 1992). This is especially
i nportant when exam ning personality formation in the child
di agnosed with an enoti onal disorder (Barkley, 2002).
Psychol ogy and Enoti onal Di sorders

The i ndividualismof psychology has al so had a significant
i npact on the way in which children are regarded in effects
research. Sociology typically regards chil dhood as a soci al
construction, denarcated by attitudes, traditions, and rituals
whi ch vary between different societies and different tine
periods (Ariés, 1962; Jenks, 1982, 1996). This is unlike
cognitive-devel opnental psychol ogy which remains nore tied to
the idea of a universal individual who nust devel op through the
foll owi ng four stages before reaching adult maturity
(Funder st andi ng, 2001; Piaget, 1970):

1. Sensorinotor stage (birth - 2 years old): The child, through

physical interaction with his or her environnment, builds a
set of concepts about reality and how it works. This is the
stage where a child does not know that physical objects
remain in existence even when out of sight (object

per manence) .

2. Preoperational stage (ages 2-7): The child is not yet able

to conceptualize abstractly and needs concrete physi cal

si tuati ons.
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3. Concrete operations (ages 7-11): As physical experience

accunmul ates, the child starts to conceptualize, creating

| ogi cal structures that explain his or her physical
experiences. Abstract problemsolving is al so possible at
this stage. For exanple, arithnetic equations can be sol ved

wi th nunbers, not just with objects.

4. Formal operations (beginning at ages 11-15): By this point,

the child' s cognitive structures are |like those of an adult
and i nclude conceptual reasoning. This is a Piagetian
concept (e.g., 1970). Piaget’s devel opnental stages are
arranged as a hierarchy, frominconpetent chil dhood to
rational, |ogical adulthood.
According to Jenks (1996), progression through the stages is
characteri zed by an achi evenent principle in which the child is
expected to master specific know edge/skills/abilities. In
psychoanal ytic terns, children are often considered not so nuch
in ternms of what they can do, as what they cannot. Negatively
defined as non-adults, children are regarded as the “other,”
much the sane way wonen or non-heterosexuals are viewed in
patriarchal societies (Gauntlett, 1997). Children are considered
a “strange breed” whose failure to match generally white, mddle
cl ass adult norms nmust be charted and di scussed. Most | aboratory
studies of children and the nedia presune, for exanple, that
their findings apply only to children, but fail to run parall el

17



studies with adult groups to confirmthis (Jones, 2002).

Consi der the underlying assunption, of certain researchers
(e.g., Bandura, 1977; Gerbner, G oss, Mrgan, & Signorielli
1994) that children are unable to properly process ideol ogica
codes within traditional entertainnment nedia. These researchers
seemto believe that while children nust be careful what they
watch, they (i.e., the researchers) are able to watch whatever
they desire without fear of falling under the influence of the
ubi quitous nedia. Giffin (1993) wites:

Sonme studi es produced by social scientists, have tended to

blanme the victim to represent social problens as the

consequence of the deficiencies or inadequacies of young
peopl e, and to psychol ogi ze i nequalities, obscuring
structural relations of dom nation behind a focus on

i ndi vi dual, deficient working-class young peopl e and/ or

young people of color, their famlies or cultural

backgrounds. (p. 199)

Probl ens such as unenpl oynment and the failure of education
systens are, thereby, traced to individual psychology traits
(Greene, 1994).

The ordi nat e/ subordi nate approach to nedia effects research
can be observed when involving children and the nmedia. The
production of which seemto be dom nated by psychol ogi cal |l y-
oriented researchers whom it can be inagined, have nothing but
benevol ent intentions (Gauntlett, 1997). These studi es delineate

that exposure to the full range of traditional entertainnment

media results in young nedia users who are inept victinms of
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products, which, while obviously puerile and transparent to
adults, may trick children into all kinds of ill-advised,
anti soci al behavi ors.

This idea of children as the “other” is countered by
research which seeks to establish what children can and do
understand fromthe nass nedia. Such projects have shown t hat
children can talk intelligently, even cynically, about the mass
nmedi a (Bucki ngham 1993). Sone studi es show that children as
young as seven can nmake thoughtful, critical, and nedia literate
vi deo productions thenselves (Gauntlett, 1997). This is
di anetrically opposed to nedia theories such as cultivation
t heory. According to Jones (2002), every bit of research on the
rel ati onshi p between children’s behavior and entertai nment, even
those that find substantial correlations, shows that
entertainment is a far |less significant influence than peers,
school s, soci oeconom c environnent, and, especially, famly. The
Longitudinal Study of Development Aggression (Eron, Huesmann, &
Wal der, 1977), which is considered the bed rock of psychol ogi ca
criticismof violent television, found a correl ation of about
10% bet ween aggression and view ng habits, but the correlation

it found between aggression and famly patterns ran 50%

19



Cul tivation Theory and Medi a Viol ence

According to the tenets of cultivation theory, very high
exposure to traditional entertainment nedia can result in the
viewer’'s perception of reality varying in a markedly different
manner from what the viewer m ght perceive of reality if they
consuned less (Gauntlett, 1997). In other words, the highly
stylized, stereotyped, and repetitive imges portrayed by
traditional entertainnent nedi a have been regarded as an
i nportant source of socialization and everyday information.

Gerbner et al. (1994) defined cultivation as the
i ndependent contributions nmade by view ng traditional
entertai nment nedia to viewer conceptions of social reality. The
cultivation differential is the margin of difference in
conceptions of reality between |ight and heavy viewers in the
same denographi ¢ subgroups. According to Hall (2000), Gerbner et
al. are saying, for exanple, (that) violence found in
traditional entertainment nedia is not actual violence, but
nmessages about violence. This seens to be related to Skinner’s
(2002) notions of operant conditioning where the subject is
presented with a stinulus and responds in one uniform manner.

Behaviorismis one of the philosophical tenets of
intervention for children with an enotional disorder (Kauffman,
1993). It is the idea that people are shaped by their

environment, irrespective of their conscience. Pure behaviorists
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bel i eve that since notivation and consci ence cannot be neasured,
even if these concepts exist, they are irrel evant (Skinner,
2002). To a pure behaviorist, a person responds to a nmessage
because it was sent with direct, textual neanings, and it wll
be received revealing the sane textual neaning. Belleville &
Roul eau (1996) oppose this view by using Shannon’s Second
Derivative of Mass Communi cation Theory (Shannon & Waver

1963). Shannon’s theory is based on a mathemati cal nodel of
communi cati on which denonstrates that conmuni cati on acquisition
is affected by white noise. Belleville & Roul eau have taken
white noise to nean not only the interfering sounds produced by
conmbi ning different frequencies together, but also includes a
psychol ogi cal conponent. The psychol ogi cal conponent i ncl udes
nonver bal comruni cati on and i ntrapersonal conflicts that could
af fect nessage interpretation.

Hal | (2000) states that ideological codes are very conpl ex
and shoul d be considered in terns of encoding and decodi ng.
Hal | s theory of encoding and decodi ng seens to take on a fee
of chaos theory in that the observation is affected by the
observer’s relationship (position) to what is being observed.
According to Stam (2000), Hall sees the mass nmedia as not having
a uni vocal neaning, but being read differently by different
peopl e depending on their social |ocation and their ideologies

and desires. Cultivation theorists, instead, seemto believe the
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viewer is only able to see the constructed reality of the
specific traditional entertainnment nedia as the true reality.

Critics (e.g., Gauntlett, 1997; 2004; Hirsch, 1980; Jones,
2002; Stam 2000) of cultivation theory focus on the validity of
cultivation research. According to Hirsch, cultivation effects
found in the various studies are statistical artifacts of
denogr aphic differences in both view ng and perceptions.
According to Gunter (1994) and Hay (1992), the dichotony between
critics and supporters of cultivation theory notw thstandi ng,
anot her shortcom ng of cultivation research has been the
treatment of viewing traditional entertainment nmedia as a
uniformactivity that ignores variations in viewers, variety of
viewers, and content to which viewers are exposed. This idea of
varietability and individualization is a hallmark of the field
of special education.

Children and Traditional Entertai nnent Media

Children begin to organize the world of traditional
entertai nment nedia at an early age; an inportant aspect of
which is reality status, that is, howtheir world is simlar to
those depicted in traditional entertainment nmedia (Formchelli,
2001). Their understanding of reality is essentially based on
factuality, which concerns the relation of nediated traditiona
entertai nment content to the real world as they understand and

experience it. Young children’ s assunptions about the reality of
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traditional entertainnent nedia begin at the age of three or
four when they learn that the ideol ogical codes of traditiona
entertai nment nedia can indicate differences in reality
(Friedlich-Cofer & Huston, 2000). An exanple of this is
identifying the signifier of animation to nean that the contents
of a program are not real

It has been suggested that children, even children with an
exi sting enotional disorder, can be active and powerful decoders
of traditional entertainnment nedia and froman early age and are
capabl e of their own understanding of the ideol ogical codes,
(Form chell'i, 2001; Friedlich-Cofer & Huston, 2000). Wile
popul ar culture of traditional entertainnent nedia perceived
relation to the real world varies, children's ability to make
subtl e and adequate reality judgnents about it can be enhanced
by their experiencing it. For exanple, younger children’s
relatively high consunption of cartoons can serve to mark out
reality in other genres of prograns.

By the age of five or six, children can identify jointly
occurring aspects of formand context which allow themto
di stingui sh between genres, and once this understanding is
established, their evaluations of the reality found in
traditional entertainment nmedia are based on solid foundations
(Friedman, 2000). According to Friedman, they ask “Is i1t true to

Life?” (p. 24).
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Anot her way of exam ning the issue of traditional
entertai nment nedia and children is fromthe perspective of
Bronf enbrenner’s (1979) theory of ecologically enbedded niches.
According to Bryant (2000) a honme ecol ogy-based approach is
useful because the generation of the late 20'" and early 21
century represent the first generations to growup in a
mul ti media environnent. Not only is cable tel evision present,
many (nost) children have access to digital video recorders
(DVRs), gam ng consoles, and the fifth medium— the Internet.
Even before the video revolution, the issue of television's
i mpact on children was one of the nost w dely researched topics
in the social sciences (e.g., Bryant & Zill mann, 1986;
Gauntlett, 1997).

According to Bryant (2000), Bronfenbrenner’s nodel of
ecol ogi cal |l y enbedded ni ches nay be used as the starting point
for investigation into dynam cally changi ng environnent of
traditional entertainment nmedia and inpact on viewership. Bryant
uses Brofenbrenner’s nodel to contextualize nediation of
children’ s viewi ng habits. The conponents i ncl ude:

1. Mesosystem Involves the interrel ations anong two or nore

settings in which the child actively participates (e.qg.,
child s rel ati onship anong honme nedi a environnents, school,

peer groups).
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2. Exosystem |Involves one or nore settings that do not
involve the child as an active participant, but in which
events occur that affect, or are affected by, what happens
in the setting containing the child (e.g., television).

3. Mcrosystem Pattern of activities, roles, and

i nterpersonal relationshi ps experienced by the child in a
given setting with particular physical and materi al
characteristics (e.g., interpersonal interaction in hone).

4. Macrosystem |Involves consistencies, in the form and

content of |ower order systens (mcro, neso, and exo) that
exist, or could exist, at the level of the subculture or
the culture as a whole, along with any belief or ideology
under | yi ng such consi st enci es.

5. Ontogeni c system Conprises the child s individua

psychol ogi cal conpetencies for devel opnent (p. 51).

Since television enters the hone via an external source,
Bronf enbrenner (1973) placed television as a second-order effect
operating partially within a mcrosystem but, al so across the
ecol ogi cal boarders. Bryant was quoted in a 1992 interview by
Education Week on the Web (Portner, 1992), “(that) view ng of
television (i.e., traditional entertainnent nmedia) (sic) is a
function of distractibility” (p. 1). The results of one study
conducted by Bryant at the University of Al abanma found that

children who watch MIV were prone to have shorter attention
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spans than children watching nore sedate progranmng (e.g.
Sesame Street). Wile it has been delineated by Bryant that
children watching television at an early age have an increased
probability of distractibility, this has al so been shown to be
the result of many things (e.g., nmultitasking at work, pressure
to produce and learn nore in less tine) within nodern societies
and cul tures.
Ref | ecti ons

Surveys (e.g., Science Barometer, Television Across the
Years: The British Public’s View) typically show that while a
certain proportion of the public feels that viewng traditiona
entertai nment nedia may cause ot her people to engage in
antisoci al behavior, alnbst no one ever says that they have been
affected in that way thensel ves (Gauntlett, 2004; Jones, 2002).
This view is taken to extrenmes by researchers and advocates
whose work brings theminto regular contact with the supposedly
corrupting material and, yet are unconcerned for their own well -
being as they inplicitly know that the effects will only be on
ot her peopl e.

As far as the “others” are defined as children or unstable
i ndi vidual s, their approach may not seem unreasonabl e.
Nonet hel ess, the idea that it is “others” that will be affected

- the uneducated? Children with enoti onal disorders? - renmains

26



at the heart of the nmedia effects paradigm and is reflected in
its texts.

Gerbner et al. (1994) wite about heavy viewing as if this
medi a consunption has necessarily had the opposite effect on the
wei ghtiness of their brains. Such people -- children with
enotional disorders -- are assunmed to have no selectivity or
critical skills, and their habits are explicitly contrasted with
preferred activities. Gerbner et al. (1994) indicate that:

Most viewers watch by the clock and either do not know what

they will watch when they turn on the set, or follow

est abl i shed routines rather than choose each program as

t hey woul d choose a book, a novie or an article. (p. 26)
Thi s view nakes i nappropriate conparisons by ignoring the seria
nature of many types of traditional entertainment nmedia. It is
al so unable to account for the w despread use of TV guides and
VCRs/ DVRs wi t h whi ch audi ences plan and arrange their view ng.
Gerbner et al.’s attitudes seemto reveal a very patriarchal,
Mar xi st ordi nat e/ subordi nate position of the researcher. It
seens that first society commodifies children with enotional
di sorders, and then, instead of |ooking at how t hey (society)

m ght have hel ped to bring about the enotional condition, it
| ooks at other institutions as being the main contributing
cause.

The point is not that the content of traditional

entertai nnent media nust not be criticized or researched, but
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rather that the public (e.g., parents, children with enotiona

di sorders) are not well served by studies which are willing to
treat themas potential fools. By exam ning the way in which
researchers have assunmed an al nost Marxist’'s

ordi nat e/ subordi nate position, it my be presuned to open up the
i dea that research involving children and the nedia is not

wi thout its own political notivation.

Few, if any, other innovations have had such an extrene
i npact on society, particularly on children, as television
(Davis, 1998). According to N el sen Media Research (2004), in
2001 there were 102.2 mllion television hones in the United
St ates. Buffy the Vampire Slayer (Wedon, 1996) — this title
denonstrates how tel evision has changed since the days when
Leave It to Beaver (Abbott, 1957) reigned suprene.

Titles of today clearly show worren in positions of power
(e.g., Buffy the Vampire Slayer). The content of the prograns
are a nove fromtraditional patriarchal society. |In Bewitched
(Saks, 1964), Samantha always tried to do what her husband
wanted (e.g., never using her witchcraft). Wen she “broke” his
rule, it typically led to Samantha getting into trouble. In
contrast, Buffy typically goes against the wi shes of the
Wat cher’s Council, a group of British, patriarchal males, and by
the end of the story line, she is shown to be right. In 1 Love

Lucy (Asher, 1954), Ricky and Lucy are never shown sleeping in
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t he sane bed. Wiile, on Buffy the Vampire Slayer (\Wedon, 1996),
not only is one of the lead characters (WIllow) a |esbian, but
she is a |l esbian that practices Wcca and is regularly shown

ki ssing and sl eeping with anot her woman.

This change in how characters are portrayed in traditional
entertai nment nedia is another exanple of how the actions of
children with enotional disorders can be seen, not in the |ight
of their diagnosis, but as exanples that go agai nst m ddl e-cl ass
society. As it was nentioned earlier (Torres-Vel asques, 1999),

t he di agnosis of an enotional disorder may sonetines be a result
of a child who is enulating the behavior of his/her culture, but
it is “out of sync” with the cultural beliefs of others (e.g.,
hi s/ her teacher). Wen this occurs, the other (i.e., the child)
is perceived as having sonething wong that society must fix.

Whil e enotional disorders are a valid diagnosis, the |abel
may al so be circunscribed to any activity that goes agai nst
patriarchal society (Torres-Vel asquez, 1999). By taking an
enotional topic, such as children with enotional disorders, and
adding in the perceived anxiety that supposedly many peopl e have
for traditional entertainnment nmedia, it is possible to shift the
real societal problemof children with enotional disorders
(Hodge & Tripp, 1986).

Traditional entertainnent nedia is separate from society,

and because it is separate, then society — as parents,
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educat ors, and people — are no | onger responsible for causing
children to have an enotional problem It becones the probl em of
the “other.” As Matthew Lillard’ s character said in the film
Scream (Craven, 1996), nedia does not create sociopaths, it
makes soci opat hs creati ve.
QUALI TATI VE METHODOLI ES

Wiile the use of quantitative statistics to research nedia
effects and children has been used (Jones, 2002), sone
researchers (e.g., Fischoff, 1999; Gauntlett, 1997; 2004; Jones,
2002; Gadow & Sprafkin, 1989; Gol dstein, 2001) set forward the
proposition for using qualitative research nmethodol ogies to gain
a better understanding of nmedia effects and chil dren.
Researchers trained in the use of quantitative designs face rea
chal | enges when call ed upon to use qualitative research
(Stallings, 1995). There is, however, a grow ng body of
literature devoted to qualitative research in education. The
goals of this section are to el aborate on the reasons for
choosi ng qualitative nethodol ogies, and to provide a basic
introduction to the features of this type of research

Waetjen (1992), in his call for good research in education,
states that the plea is to use experinental research as nmuch as
possi ble. Interestingly, sone areas of research outlined in his
essay (e.g., understanding notivation, asking the question why)

woul d I end thenselves to alternative nethodol ogi es, including
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gual itative nethodol ogies. O the 220 reports included in Zuga's
(1994) review of education-related research, only 16 are
identified as having used qualitative nethods, and Zuga notes
that many of those studies were conducted outside the United
States. Johnson (1995) suggests that educators engage in
research that probes for deeper understanding rather than
exam ning surface features. He notes that qualitative
net hodol ogi es are powerful tools for enhancing understandi ng of
teaching and | earning, and that they have “gained increasing
acceptance in recent years" (p. 4).
Basis for the Use of Qualitative Methodol ogy

Corbin and Strauss (1990) wite that qualitative nethods
can be used to better understand any phenonmenon about which
little is yet known. These nethodol ogi es can al so be used to
gai n new perspectives on things about which rmuch is already
known, or to gain nore in-depth information that may be
difficult to convey quantitatively. Thus, qualitative nethods
are appropriate in situations where the researcher needs to
first identify the variables that m ght |ater be tested
quantitatively, or where the researcher has determ ned that
guantitative nmeasures cannot adequately describe or interpret a
situation. According to Fischoff (1999) and Jones (2002), this
is the case when conducting nedia effects studies involving

children. Research problens tend to be framed as open-ended
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guestions that will support discovery of new informtion.
Greene’s 1994 study of wonen in the trades, for exanple, asked
“What personal characteristics do tradeswonen have in conmmon? In
what way, if any, did role nodels contribute to wonen’s choi ces
to work in the trades?"(p. 524a).

The ability of qualitative data to nore fully describe a
phenonenon i s an inportant consideration not only fromthe
researcher’s perspective, but fromthe reader’s perspective as
well. If it is the researcher’s intention for people to
understand nore than they otherw se m ght and provide them
information in the formin which they usually experience it
(Guba & Lincoln, 1985). Qualitative research reports, which are
typically rich with detail and insights into participants’
experiences of the world, may be epistenologically in harnony
with the reader’s experience (Stake, 1978) and thus nore
meani ngf ul .

Features of Qualitative Research

Several witers (e.g., Biklen & Bogdan, 1982; Eisner, 1991;
Guba & Lincoln, 1985; Patton, 1990) have identified what they
consider to be the prom nent characteristics of qualitative
research. The list that follows represents a synthesis of those
aut hors’ descriptions of qualitative research

1. Qualitative research uses the natural setting as the source

of data. The researcher attenpts to observe, describe and
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interpret settings as they are, maintaining what Patton
calls an "enpathic neutrality" (Patton, 1990, p. 55).

2. The researcher acts as the "human instrunment” (Patton,
1990, p. 55) of data collection.

3. Qualitative researchers predom nantly use inductive data
anal ysi s.

4. Qualitative research reports are descriptive, incorporating
expressive | anguage and the "presence of voice in the text"
(Ei sner, 1991, p. 36).

5. Qualitative research has an interpretive character, ained
at discovering the neaning events have for the individuals
who experience themand the interpretations of those
meani ngs by the researcher.

6. Qualitative researchers pay attention to the idiosyncratic
as well as the pervasive, seeking the uniqueness of each
case.

7. Qualitative research has an energent (as opposed to
predet er mi ned) design, and researchers focus on this
energi ng process as well as the outcomes or product of the
research.

8. Qualitative research is judged using special criteria for
t rustwort hi ness.

Patton (1990) points out that these are not absol ute

characteristics of qualitative inquiry, but rather strategic
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ideals that provide a direction and a framework for devel opi ng
specific designs and concrete data collection tactics. These
characteristics are considered to be interconnected and nutually
reinforcing (Guba & Lincoln, 1985).

It is inportant to enphasize the enmergent nature of
gualitative research design. Because the researcher seeks to
observe and interpret meanings in context, it is neither
possi bl e nor appropriate to finalize research strategies before
data col |l ecti on has begun (Patton, 1990). Qualitative research
proposal s shoul d, however, specify primry questions to be
explored and plan for data collection strategies.

The particular design of a qualitative study depends on the
purpose of the inquiry, what information will be nost useful,
and what information will have the nost credibility. This is no
strict criteria for sanple size (Patton, 1990). Qualitative
studies typically enploy nmultiple forns of evidence, and there
is no statistical test of significance to determne if results
count (Eisner, 1991). Judgnents about useful ness and credibility
are left to the researcher and the reader.

Gai ni ng Access and Researcher Cbligations

Based on their experience with naturalistic research, Lofland,

J. and Lofland, L. H (1984) believe that researchers are nore

likely to gain successful access to situations if:
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1. They nake use of contacts that can help renpbve barriers to
ent rance.

2. They avoid wasting respondents’ tinme by doing advance
research for information that is already part of the public
record.

3. They treat respondents with courtesy.

Because naturalistic researchers are asking participants to
grant access to their lives, their mnds, and their enotions, it
is also inportant to provide respondents with a straightforward
description of the goals of the research
The Rol e of the Reader

Those who are in a position to judge or use the findings of
a qualitative inquiry nmust play a different type of role than
peopl e who review quantitative research. This is because there
are no operationally defined truth tests to apply to qualitative
research (Eisner, 1991). Instead, researcher and readers share a
joint responsibility for establishing the value of the
qualitative research product (d aser & Strauss, 1967). Pragmatic
val i dation, of qualitative research, nmeans that the perspective
presented is judged by its relevance to and use by those to whom
it is presented (Patton, 1990).

Ei sner (1991) believes that the following three features of

qualitative research should be considered by revi ewers:
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1. Coherence: Does the story make sense? How have the
concl usi ons been supported? To what extent have nultiple
data sources been used to give credence to the
interpretation that has been nade? (p. 53).

2. Consensus: The condition in which the readers of a work
concur that the findings and/or interpretations reported by
the investigator are consistent with their own experience
or with the evidence presented (p. 56).

3. Instrunental utility: The nost inportant test of any

qualitative study is its usefulness. A good qualitative
study can hel p researchers understand a situation that
woul d ot herwi se be enigmatic or confusing (p. 58).

A good study can hel p researchers anticipate the future, not
in the predictive sense of the word, but as a kind of road nap
or guide. Guides call attention to aspects of the situation or
pl ace that m ght otherw se be m ssed (Eisner, 1991).

Concl usi on
The decision to use qualitative nethodol ogi es shoul d be
considered carefully; by its very nature, qualitative research
can be enotionally taxing and extraordinarily time consum ng. At
the sane tinme, it can yield rich informati on not obtai nable
t hrough statistical sanpling techniques.
Qualitative researchers have a special responsibility to

their subjects and their readers. Since there are no statistica
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tests for significance in qualitative studies, the researcher
bears the burden of discovering and interpreting the inportance
of what is observed, and of establishing a plausible connection
bet ween what is observed and the concl usions drawn in the
research report (Guba, 1978). To do all of this skillfully
requires a solid understanding of the research paradi gm and,
ideally, guided practice in the use of qualitative observation

and anal ysi s techni ques.
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CHAPTER 3
METHODOLOGY AND PROCEDURE

Thi s study exam ned whether there is a relationship between
t he behavior of children with an enotional disorder and their
consunption of entertainnment nedia (i.e., television). This
study attenpted to enphasize that a connecti on between nedi a
consunption and the negative behavior of children with enotiona
di sorders is an artifact of previous research. This chapter
describes (a) purpose of the study, (b) research questions
devel oped for this study, (c) setting, (d) participant selection
process, (e) procedures, (f) instrumentation/data collection
procedures, and (g) data anal ysis.

Pur pose of the Study

The study exam ned whether it is contraindicated that
chil dren di agnosed with an enotional disorder should view
traditional entertai nment nedia. The study used qualitative
nmet hods (e.g., interviews, observations) to critically exam ne
and deconstruct the prima fascia stance of nedia effect theories
as they apply to children/youth’s consunption of traditional
entertai nment nedi a.

Research Questions

The review of literature reveal ed that nost of the current

body of research related to nedia effects and children with

enotional disorders is disproportionately limted to
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guantitative data reduction techniques that utilize a researcher
ordi nat e/ subordi nate position. The researchers, by way of their
research design, seemto inplicitly believe that while nedia can
affect children, that sanme nedia has no effect on them The
researchers did not consider the opinions of said children nor
did they explore if the children can explain the reasons for
sai d behaviors. This lack of exploration led to the foll ow ng
guestions to be answered by this study:

1. In what ways do children with a di agnosed enoti onal
di sorder interpret traditional entertai nment nedi a?

2. In what way do children diagnosed with an enoti onal
di sorder believe that their interpretation of the
traditional entertainment nmedia has an effect on their (the
children’s) behavior?

3. Are the children aware of why they denonstrate
negati ve/ anti soci al behavi or?

4. In what way do the children’ s teachers believe that their
(the children) behaviors are a result of consunption of
traditional entertai nment nedia?

Setting
The participants for this study were drawn from an
el enentary canpus of a school district in East Texas. The
students and teacher were interviewed in the natural setting of

their classroom
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Partici pant Sel ection
Study participants were chosen fromthe popul ation of an
el ementary school. Six student participants were chosen based on
the canpus adm nistrator’s verification of identification of
students as having a diagnosed enotional disorder. The canpus
adm nistrator required a rel ease form (see Appendix A for
letter) that was sent to the parents of potential participants.
A second rel ease form (see Appendi x B) was sent to the teacher
that participated. After receiving approval fromthe parents,
the canpus adm nistrator submtted to nme a list of at |east six
students — who net the criteria of the study and whose
parents/|legal guardians were willing to allow themto
partici pate.
| then asked the students and their teacher if they wi shed to
participate. Diversity for this study was defined to include
ethnicity, gender, age, and diagnosed enotional disorder.
I nstrument ati on/ Data Col | ecti on Procedures
Four types of data were accrued in this study:

1. A questionnaire (see Appendix C, Part | for questionnaire)
was given to the students to determ ne the specific
traditional entertai nnent nedia consuned and whet her they
believed that the traditional entertai nment nedi a they
wat ch influences whomthey are (i.e., their behavior). I

read the each question to each individual student
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participant to ensure that they had read and understood the
questions. The questions were read to each student in the
school’s library during a tine period that pronoted

privacy.

. Audi o-recorded interviews of the students and teacher were

utilized. The audi o-recordi ngs were destroyed to ensure
confidentiality of participants’ responses.
| observed the students in their natural setting (e.qg.,
cl assroon). Cbservations determ ned whet her the students
wer e nodel ing the behavior which they had viewed on the
traditional entertainment nedia. Behaviors were recorded
usi ng sheets of paper that had been coded by nme, with the
behavi ors observed fromthe traditional entertainnent nmedi a
that the children had stated they watch
. The participants’ teacher was interviewed (see Appendi x D
for interview questions) to ascertain whether she had
observed or believe (and what nmakes them believe) that the
students’ behavior was a result of viewing the traditional
entertai nnent medi a.
Procedures
1. Once the student participants had been identified, |
interviewed students to determne the traditional
entertai nment nmedia that the students watched on a

regul ar basis.
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2. 1 then viewed the stated programs, observing the behavior
of the characters.

3. 1 then coded the behaviors of the characters he observed
wat ching the traditional entertai nment nedia the children
stated they watch on a regul ar basis.

4. | spent one week in the class setting observing and
taking field notes of the behavior of the students using
the coded naterial (see Procedures # 3), which were |ater
destroyed to ensure confidentiality.

5. An interview of all participants was conducted by ne to
determ ne whether the teacher (see Appendi x F) and/or
student participants (see Appendi x F) saw any behavi or
t hat coul d have been influenced by the progranm ng.

Al interviews were audi o recorded. The audi o recordi ngs were
kept at nmy home and destroyed at the end of this study. The
audi o tapes were transcri bed and anal yzed (refer to Appendices E
and F for Transcripts).
Dat a Anal ysi s

The qualitative data anal ysis was approached using
respected, researcher-accepted practices, including (a)
recording of the data in mnute detail, (b) open-ended questions
presented to this study’ s participants, (c) researcher
observations of both the participants and the traditional

entertai nment nmedia, and (d) data analysis using a
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deconstruction approach (Gauntlett, 1997; 2004; Merriam 1998).
| deconstructed the data by examning it for influences of
cul ture, social, education, and/or econom c biases of the
students’ teachers and ne. Final analysis was presented in
visual (e.g., graphs, tables) and narrative formwth

transcriptions of the interviews.
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CHAPTER 4
FI NDI NGS AND DI SCUSSI ON

The purpose of this study was to exam ne whether there is a
rel ati onshi p between the behavior of children with an enotiona
di sorder and their consunption of entertainnment nedia (i.e.,
television). | attenpted to examne if a connection between
medi a consunption and the negative behavior of children with
enotional disorders is an artifact of previous research

| spent one week at an el enentary school in East Texas
interview ng the six student-participants, their teacher, and
observing the student-, and teacher-participants in their
natural environment of the classroom The students’ favorite
tel evision prograns were TIVQd and observed by ne. This was done
to conpare the observabl e, classroom behaviors of the students
to the observabl e behaviors of the tel evision characters.

Interviews with all participants were transcribed to allow
for easier access to the acquired data. Interview transcripts
are included in Appendices E and F. Synopsis of television
prograns, taken from TVTone.com (2004) are included in Appendi x
G The information fromthis study was anal yzed by appl yi ng

t echni ques of data display and anal ysi s.
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Dat a Reducti on

Line by line analysis of the interview transcripts was
conducted, extrapolating information related to tel evision
prograns viewed, attitudes towards said prograns, and influences
said prograns had on participants. The extrapol ated i nformati on
was then categorized, according to genre of prograns and
partici pants responses related to watching prograns. Tables 1-3
were then created using the above criteria. Data was used to
determ ne answers to the research questions. Data was anal yzed
wi thout use of a qualitative software program instead, | relied
on traditional, hand-codi ng. The uni queness of this study, the
need to extrapol ate seem ngly unrel ated data, and the data-set
size were all considered as factors that suggested the use of
traditional, non-qualitative software based net hods.

Dat a Di spl ay

After the investigative week at the elenentary school in
East Texas, certain comonalities were discovered anong the
majority of participants related to their viewing of traditiona
entertai nment nedia. These commonalities included: (a) that the
participants viewed shows that were contradictory to their
behavi ors, (b) that the shows viewed were not antisocial in
nessage or intent, (c) that the student participants all stated
a need for “sonething” in their lives that was not chaotic.

These commonal ities were instrunental in identifying factors
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t hat answer each of the research questions. The follow ng are
data gat hered through interviews and observati ons of

participants and tel evision prograns.
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Table 1

Descriptors of Student- and Teacher-Participants’ Favorite
Tel evi si on Prograns
Tel evi si on Partici pants Genre of Prograns | Channe
Progr ans (Initials) Pr ogr ans
Tel evi se
Fear Factor P Real ity NBC
Forensic Files Teacher Cri nme/ Docunent ary Court TV
Kim Possible D S Cartoon Di sney Channel
Lilo & Stitch w Cartoon Di sney Channel
Lizzie McGuire wW Children’s show | Di sney Channel
The Proud D Cartoon Di sney Channel
Family
Sister, Sister S Fam |y situation ABC
comedy
Scooby-Doo, A Cartoon Cartoon
Where are You? Net wor k
SpongeBob B, D Cartoon Ni ckel odeon
SquarePants
Tom and Jerry B Cart oon Cartoon
Net wor k
VeggieTales P Rel i gi ous Cartoon Vi deos*
Not e. Even though VeggieTales is not a television program it is included in

this study because it is viewed on television using a VHS or DVD pl ayer.
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Table 2

MPAA Rati ng of Tel

evi si on Prograns

Tel evi si on Prograns

MPAA Ratings of Tel evision

Pr ogr ans
Fear Factor Unr at ed
Forensic Files Unr at ed
Kim Possible TVY7
Lilo & Stitch TVY
Lizzie McGuire TVY
The Proud Family TVY
Sister, Sister TVG
Scooby-Doo, Where are You? Unr at ed
SpongeBob SquarePants TVY
Tom and Jerry Unr at ed
VeggieTales Unr at ed

Not e. See Appendi x H for expl anation of

MPAA rating system
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Tabl e 3

Resear cher (bserved Negative O assroom Behavi ors of Student-
Partici pants

St udents’ | Ver bal Hitting Pul I'i ng Damagi ng Leavi ng
Initials |abuse to ot her Chairs of |property cl assroom
ot her students ot her w 0
students students perm ssi on
w 40 times 4 tinmes 2 tinmes 4 tinmes 5 tinmes
P 26 tinmes 6 tines 0 0 15 tines
B 14 tinmes 2 tinmes 0 0 4 tinmes
D 50 tines 10 tinmes 0 0 2 tinmes
S 21 tines 6 times 1time 1time 6 tines
A 4 tinmes 0 0 0 26 tines
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Dat a Anal ysi s

According to Douglas and 4 shaker (1999), there have been
i nstances where crimnals or others engaged in violent behavior
have i mtated specific aspects of violent television shows.
Wiile it has been noted earlier that sone researchers (e.g.,
Bandura, 1977; Gerbner, G oss, Mrgan, & Signorielli, 1994)
hypot hesi s that children process tel evision shows by imtating
what they view, this has never been proven concl usively
(Gauntlett, 1997; Jones 2002). The student-participants’
interviews (see Appendi x E) and observabl e, negative classroom
behaviors (see Table 3) illustrate a di chotony between actions
and vi ew ng.

Al'l student-participants had been identified as having an
enotional disorder according to the federal definition. A
majority of students (5 out of 6) stated that they preferred
wat chi ng tel evision prograns that coincidentally have an MPAA
Rating of TVG to TVY (see Appendi x H for explanation of rating
systen). Student-participants stated that they |iked tel evision
shows that | MBD.com (2004) and TVtome.com (2004) describe as
famly-friendly, positive shows. Conversely, they (i.e., the
student-partici pants) were observed engaging in such negative
behaviors as pulling chairs out fromunder other students and/or

flooding the restroomw th water (see Table 3). The two students
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(Wand S) that pulled chairs out fromunder other students
| aughed when the students cri ed.

When asked why they liked a particular show, the students
responded that they wanted, needed, and/or shoul d have sone
normalcy in their lives (see Appendices E and F for transcripts
of interviews). This included P, who stated (that) while his
favorite program was Fear Factor, he al so watched VeggieTales
because “. . . They help nme | earn about God.” Wen asked how
wat ching their favorite television prograns nade themfeel, the
student-participants responded that it nade them feel good
and/ or happy. This seens to support their earlier statenments
that they wanted sonething that was positive.

I n cl assroom di scussi ons between teacher and students --
that | observed -- nmany students woul d speak about their hone
lives. When the teacher asked the students to nane words that
had a double E in them one of the participants responded by
sayi ng weed. She went on to say that when her father snoked weed
at hone, it would give her a headache. She al so said that her
father had stated she was able to roll the perfect joint. This
is just one exanple of the lifestyle participants said they
experienced. Another student nentioned to the class that her
parents would “yell” at her all night, every night.

When the student-participants were engaged with the other

students, it was not atypical that they would hit, call others
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nanmes (e.g., fat, jerk, asshole), and/or try to direct the
actions of the other students. Yet, the tel evision shows that
t hey watched did not show any of this behavior (see Appendix G
for synopsis of shows). One episode of Lizzie McGuire, that |
vi ewed, had her hel ping a new student in her class. An episode
of Scooby-Doo Where are You? had the Scooby gang putting
t hensel ves in danger to protect a cousin froma vanpire. The
characters in both shows displayed contrary behaviors to the
student-participants’ behavior. Even Fear Factor, which was the
nost “adult” show viewed, had contestants hel ping each ot her
conplete trials. A May 2004 episode arc of Fear Factor featured
el enentary and m ddl e school aged children conpeting for prizes.
The anti-soci al behavi or observed in the classroom was not
present in any of the shows that the student-participants stated
t hat they viewed.
Research Questi ons
The four research questions investigated were:
1. In what ways do children with a di agnosed enoti onal
di sorder interpret traditional entertainnment nedia?
2. In what way do children diagnosed with an enoti onal
di sorder believe that their interpretation of the
traditional entertainnent nedia has an effect on their (the

children’s) behavior?
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3. Are the children aware of why they denonstrate
negati ve/ anti soci al behavi or?

4. In what way do the children’ s teacher believe that their
(the children) behaviors are a result of consunption of
traditional entertainnment nedia?

Research Question One

By exam ning the transcripts (Appendix E) and Tables 1-3 it
can be delineated that children interpret traditional
entertainment nedia (i.e., television shows) as a form of
entertainment that allows themto escape fromthe realities of
their lives. Using television as a formof escapismis supported
by the students’ answerers to the interview questions. \Wen
asked why they liked a particular show, the students responded
that they wanted, needed, and/or should have sone normalcy in
their lives (Appendix E). Fear Factor which was wat ched by
Student P -- while it is intended for ol der audi ences — stil
has el enents of characters supporting and hel pi ng each ot her and
overcom ng their fears. | hold that question 1 inplies that
television is used as a pseudo-coppi ng nechani sm

Wi |l e the students have differing backgrounds, one constant is

that the students’ famlies are dealing with sonme type of chaos.
One student, S, states that her father is a drug user and,
according to S, she is regularly exposed to second- hand

mari j uana snoke. Anot her student, B, has been di agnosed by a
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psychiatrist as having nmultiple personalities. Yet, according to
B's teacher, her nother is unwillingly to accept the diagnosis.
Choosing instead, to believe that her child has imaginary
friends and she will grow out of it. Both of these students, as
wel |l as the other students interviewed, state that at |east part
of their enjoyment of the television shows conmes fromthe
support and/or positive way in which the characters treat each
ot her. Based on the answers to the interviews and view ng the
prograns, it seens that the students interpret the textual codes
of the prograns to represent how famlies and/or social units
can interact with each other in a positive manner. This seens to
support the idea of escapism
Research Question Two

The second research question which sought to determ ne
whet her the students saw a connecti on between their behaviors
and the behaviors of characters on the television shows. This is
not supported by the student interviews. The students did not
believe that their negative behaviors were the result of
imtating television characters. The follow ng excerpts fromthe
student transcripts (Appendix E) illustrate this subtextual
position. When B was asked how it makes her feel pretending to
be her favorite character, she responded that it nade her fee
good. O her participants responded that they liked to pretend to

crawml (P), that they do not pretend (W, or that it makes them
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happy (D). Wiile | observed the behaviors of the characters and
student-participants, no common observabl e behavi or patterns
coul d be found. Based on ny observation and interview ng, a
connection between the students’ interpretations of the
behavi ors of the characters and the students’ negative behavior
could not be found. To delve further into the behaviors of the
participants and their denial that they used traditional
entertai nment nedia to create neani ng, goes beyond the scope of
this study. Fromny position, the students were unable to see
corol laries between individual, student behavior and viewing. If
a connection exists between these specific students’ behavior
and their viewing of traditional entertainnent nedia, it would
seemto be at a deeper, unobservable |evel.
Research Question Three

By observing the behaviors of the student-participants in
their classroomenvironnment, | could not determne if the
students knew why they had negative/antisoci al behavior.
Anecdot al evi dence was observed that the students appeared to
get upset when they tal ked about their famly life. One student
stated that she did not want to tal k about her nother. Another
student got very agitated with the subject of her famly. In the
cl assroom students that were not participants in this study

woul d say derogatory comments (e.g., “your nomis a crack-
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whore”) to student-participants. This would cause the students
to either “yell” back or to | eave the classroom
Research Question Four

When | interviewed the student-participants’ teacher (see
Appendi x F for transcript of interview), she stated that she
bel i eved tel evision negatively affected the behavior of her
students. \Wen questioned further, she was unable to give
speci fic exanples of this occurring. She said that nedia
vi ol ence has been pervasive in the news and, because of that
reason, it was likely nedia would have an affect on her
students. This belief seens to be a function of Gebner et al.
(1994) cultivation theory. Werein, people that view nedia may
conme to perceive their environnment nore in terns of what is
televised, than what is reality. The teacher also stated that
tel evi si on can have positive effects on children because it
exposes themto “things” that they may not otherw se be aware.
She gave the exanple of Forensic Files, which is a docunentary
of crime scene investigations.

Ref |l ections on Study Findings

It has been suggested by Kubey (1986) and Vorderer (1996)
that the nost prom nent approach of expl aining causes of
tel evision view ng invol ves escapism According to Vorderer, “In
its core, escapismneans that nost people have, due to

unsatisfying life circunstances, again and again cause to | eave
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the reality in which they live in a cognitive and enoti onal way”
(p. 69). In addition to one’s social situation, there is also a
psychol ogi cal situation that is largely independent of socia

i nfluences and can trigger an escapi st manner of tel evision

Vi ew ng.

Kubey (1986) hypothesizes (that) it has been nmade cl ear
traditional entertainnent nedia is an activity likely to be
chosen by people wi shing to escape fromnegative feelings and
fromthe demands of reality. Kubey also wites the form of
escapismis refereed to as social - psychol ogi cal escapism This
i s when escapi smconcerns the close social (e.g., famly)
setting of the person. Although this conceptualization of
escapi sm seens plausible, enpirical (i.e., quantitative) have
shown weak results (Gauntlett, 1997). According to Jones (2002)
and Kubey, soci al -psychol ogi cal escapi sm has been identified in
mass conmuni cation research since the early 1940s. By exam ning
the data fromcollected fromthis study, it seens probable that
the student-participants may be using social - psychol ogi cal
escapismas a way of dealing with the day-to-day realities of
their |ives.

| found that the students spent only a small part of their
days wat ching tel evision, anywhere fromone to two hours per day
(see Appendix E). Wiile the quality of the programm ng wat ched

is nore inportant than the tine spent watching, it can be
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concl uded that the student-participants were watchi ng age-
appropriate programm ng that teaches positive social nessages
(see Table 1 and Appendix G. It would seemthat while the
appropri ateness of the television shows that children are
wat chi ng does not belay all of the criticisnms (e.g., increased
distractibility). Even Bryant (2000), who is concerned with the
viewi ng habits of television, has worked on and approves of
positive, shows such as Sesame Street (Berger, 2004).
Concl usi on

This study exam ned six, first-grade exceptional students
and their view ng habits. Numerous cl assroom observati ons,
student and teacher participant interviews’', and an extensive
review of past and current literature should provide starting
points for re-exam ning children and nmedia effects froma
gualitative standpoint. By exam ning television fromthe emc
voi ce of the children, without placing them (i.e., the children)
in a Marxist ordinate/subordinate position to the researcher,
believe that a better understanding of nedia effects can be

del i neat ed.
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CHAPTER 5
SUMVARY, | MPLI CATI ONS, AND RECOMVENDATI ONS
Sunmmary

Thi s study has exam ned the rel ationshi p between six,
first-grade students with an enotional disorder and their
consunption of entertainment nedia (i.e., television). This
study attenpted to enphasi ze that a connecti on between nedi a
consunption and the negative behavior of children with enotiona
di sorders is an artifact of previous research. This study found
that the student-participants, instead of imtating
i nappropriate/anti-social behaviors of television characters,
were using tel evision progranm ng as a nethod of escaping their
home environnents.

Study participants were chosen fromthe popul ati on an
el enentary school in East Texas. Six student-participants were
chosen based on the canpus adm nistrator’s verification of
identification of students as having a di agnosed enoti onal
di sorder. These participants and their teacher were interviewed
at the beginning and end of the data collection portion of this
study. Over twenty-four hours (four days) of classroom
observation were conducted. | also viewed each tel evision
program i ndi cated by the students, exam ning individual episodes
for characters portrayi ng negative/anti-social behaviors.

TVt ome. com (2004) and Internet Myvie Data Base (2004) were
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referenced to ascertain MPAA ratings of said shows and i ntended
audi ence and content.

Al interviews were transcribed and a field journal was
kept during the observational period. My observations of
students and their teacher were recorded. Qualitative (e.qg.,
em c voices of participants) and deconstructive nmethods (e.g.,
or di nat e/ subordi nate positioning) were used to anal ysis data.
Through this process enmerged findings that students were using
tel evision to escape fromthe negative aspects (e.g., narcotic
addi ction, verbal abuse) of their honme life. This parallels
Kubey’ s (1986) observation that people use television as a form
of soci al - psychol ogi cal escapism The findings were al so
consi stent with The Longitudinal Study of Development Aggression
(Eron, Huesmann, & Walder, 1977), which found that while
tel evi sion view ng accounts for 10% of behavi or, 50% of behavi or
is related to parents and hone environnment. Jones (2002) al so
wote in his book, Killing monsters: Why children need fantasy,
super heroes, and make-believe violence, that children use the
nmake- bel i eve viol ence of television as a way of channeling real -
Iife aggression.

| mpl i cations

The inplications of this study’s finding suggest that

children may view traditional entertai nment nedia as a nmechani sm

of escaping to a place where everything is not chaotic. Were
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as, one student-participant (W stated in the first interview,
peopl e hel p each other and they never |eave. According to (W
and her teacher, (Ws) nother left her when she was three
because of an addiction to crack-cocaine. (W was born with the
sanme addi ction.

This study hel ped identify reasons that children use
television. Unlike, previous quantitative research that neasured
anounts of violence in television shows — including one that
found acts of violence in M. Roger’s Nei ghborhood (Jones, 2002)
— this study found that children can use television in a
positive manner. Wiile escaping fromone’s problens is typically
not the best long termsolution, it can provide a nmethod of
nonentarily dealing with situations that are beyond one’s
control

Recomendat i ons

The findings of this study have identified reasons for,
ot her than negative ones, nedia effects on children. The
findings al so suggested that the behaviors’ of exceptional
children are not concussively tied to their consunption of
traditional entertainment nedia. Mtivation and behaviors can be
nebul ous in nature, having multiply co-norbidities. Wile sone
researchers (Bandura, 1977; Bryant, 2000; Dishion, Patterson, &
Reid, 1992; Dumas & Wahler, 1986; Cerbner, G oss, Mrgan, &

Signorielli, 1994) use quantitative nethods to neasure and
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eval uate nedi a effects and children; this study applied

t echni ques of observation and inductive reasoning to exam ne the
programm ng fromthe view point of the student-participants.
This has led to the foll owi ng recommendati ons that future

resear chers shoul d:

1. Conduct studies to exam ne the efficacy of using
traditional entertainment nedia to educate children with
enotional disorders and/or the children’s fanmlies on
positive, famly interactions.

2. Conduct studies to determ ne the extent to which the
di agnosi s of enotional disorders may be attributed to the
child s hone (famly) life.

3. Exam ne whet her using traditional entertainnment nedia as a
formof escapismis an effective formof short-term
psychol ogi cal therapy.

4. Conduct nore extensive research using (a) a larger, nore
di verse student population and (b) a wider variability in
st udent - ages.

5. Engage in a larger-scale qualitative study to determne if
the findings of this study are consistent.

6. Exam ne whether it is nore effective to design nedia
effects studies in children using qualitative (e.g., emc)

met hodol ogi es.
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7. Consider exanm ning traditional entertainnment nedia through
the cultural |lens of exceptional children before ascribing
a bl anket condemation of children’s view ng of television.
An Anerican |Indian Prayer goes “Great Spirit, grant that | nay
not criticize ny neighbor until | have walked a mle in his

noccasi ns,” (Fussell, 1992, p. 89).
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APPENDI X A

RELEASE FORM FOR STUDENTS
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University of North Texas
RESEARCH CONSENT FORM
Page 1 of 6

Subj ect Nare Dat e:

Title of Study:

A Deconstruction and Qualitative Analysis of the

Consunption of Traditional Entertainment Media by El ementary-
Aged Children D agnosed with Enotional D sorders

Principal Investigator: John Lloyd Lowderm Ik, 11

Before agreeing to participate in this research study, it is

i nportant that you read and understand the foll ow ng explanation
of the proposed procedures. It describes the procedures,
benefits, risks, disconforts of the study. It al so describes
your right to withdraw fromthe study at any tine.

PURPOSE OF THE STUDY AND HOWLONG I T WLL LAST:

Research questi on:

1. I'n what ways do children with a di agnosed enoti onal
di sorder interpret traditional entertainment nedia?

2. Do the children diagnosed wth an enotional disorder
believe that their interpretation of the traditional
entertai nment nedia has an effect on their (the children’s
behavi or) ?

3. Are the children aware of why they denonstrate
negati ve/ anti soci al behavi or?

4. Do the children’s teachers believe that their (the
chil dren) behaviors are a result of consunption of
tradi tional entertai nment nedia?
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University of North Texas
RESEARCH CONSENT FORM
Page 2 of 6

Subj ect Nare Dat e:

Title of Study:

A Deconstruction and Qualitative Analysis of the

Consunption of Traditional Entertainment Media by El ementary-
Aged Children D agnosed with Enotional D sorders

Principal Investigator: John Lloyd Lowderm Ik, Il

The proposed study will be conducted between February, 2004 and
May 2004.

DESCRI PTI ON OF THE STUDY | NCLUDI NG THE PROCEDURES TO BE USED

The researcher will interview students to determ ne the

tel evision prograns that the students watch on a regul ar basis.
The researcher will then view the stated prograns, observing
behavi or of the characters. Once that has been conpl eted, the
researcher will spend one week, in the class setting, observing
t he behavior of the students. Al interviews will be videotape
recor ded.

DESCRI PTI ON OF PROCEDURE/ ELEMENTS THAT MAY RESULT | N DI SCOVFORT
OR | NCONVENI ENCE

The researcher will interview students to deternine the
tel evision and novies that the students watch on a regul ar basis.

The researcher will spend one week in the class setting observing

and video recordi ng the behavior of the students. Al interviews
wi || be videotape recorded.
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Uni versity of North Texas
RESEARCH CONSENT FORM
Page 3 of 6

Subj ect Nane Dat e:

Title of Study:

A Deconstruction and Qualitative Analysis of the

Consunption of Traditional Entertainnment Media by Elenentary-
Aged Children Di agnosed with Enotional D sorders

Principal Investigator: John LlIoyd Lowderm Ik, 11

DESCRI PTI ONS OF PROCEDURES/ ELEMENTS THAT ARE ASSOCI ATED W TH
FORESEEABLE RI SKS:

No risks are anticipated in this study.

BENEFI TS TO THE SUBJECT OR OTHERS

People (e.g., parents, teachers, researchers) concerned about
the effects of entertainment nmedia on children will have the
opportunity to potentially gain sone insight into the dynam cs
of children view ng entertai nnent nedia and the resulting
behavi ors. Student participants will receive a pizza party at
end of study — if individual parent(s)/guardian(s) agree.

CONFI DENTI ALI TY OF RESEARCH RECORDS

Al video tapes and field notes will be kept by the researcher
in a secure location at the researcher’s hone and destroyed at
the conpletion of the study. Al participants’ anonymty wll be

mai ntained in all public presentations (e.g., dissertation
defense) and publications resulting fromthe research. The video

tapes will not be viewed by anyone other than the primary

i nvestigator. Anonymty will be maintained by only referencing
the results and not specific individuals within the study. No
reference will be nade to | ocation or person that could result
in divulging identity of participants.
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Uni versity of North Texas
RESEARCH CONSENT FORM
Page 4 of 6

Subj ect Nane Dat e:

Title of Study:

A Deconstruction and Qualitative Analysis of the

Consunption of Traditional Entertainnent Media by El enentary-
Aged Children D agnosed with Enotional D sorders

Principle Investigator: John LIoyd Lowderm |k, 11

REVI EW FOR PROTECTI ON OF PARTI Cl PANTS:

This research study will be reviewed and approved, before
conducted, by the University of North Texas Conmttee for the
Protection of Human Subj ects Phone nunber (940) 565-3940.

RESEARCH SUBJECTS RI GHTS: | have read or have had read to ne al
of the above.

John Ll oyd Lowderm |k, 111 has explained the study to ne and
answered all of ny questions. | have been told the risks or

di sconforts and possi bl e benefits of the study.

| understand that | do not have to allow ny child to take part
in this study, and ny refusal to allowny child to participate
will involve no penalty or loss of rights to which | am
entitled. | may withdraw ny perm ssion for ny permi ssion for ny
child to participate in the study at any tinme w thout penalty or

| oss of benefits to which | amentitled.

In case there are problens or questions, | have been told I can
call John Lloyd Lowderm Ik, 111, Principal Investigator of this
study and Doctoral Student in Special Education at the
University of North Texas at tel ephone nunber (940) 369-5363.
may al so contact Dr. Lyndal M Bullock, Faculty Advisor to M.
Lowderm | k at tel ephone nunber (940) 565-3583. | understand ny
rights as a research subject, and | voluntarily consent to
participate in this study. | understand what the study is about
and how and why it is being done. | will receive a signed copy
of this consent form
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Uni versity of North Texas
RESEARCH CONSENT FORM
Page 5 of 6

You are making a decision about whether to have your child
participate in this study. Your signature indicates that you
have decided to allow your child to participate, that you have
read (or have had read to you) the information provided in this
Consent Form and that you have received a copy of it.

Parent’s or CGuardian’s Signature Dat e

Subj ect Nane Dat e:

Title of Study:

A Deconstruction and Qualitative Analysis of the

Consunption of Traditional Entertainnment Media by El enentary-
Aged Children Di agnosed with Enotional D sorders

Subj ect Nare Dat e:

Principle Investigator: John Lloyd Lowderm Ik, 11

ASSENT OF CHI LD

(nanme of child) has agreed to participate in
research.

A Deconstruction and Qualitative Analysis of the Consunption of
Traditional Entertainnent Media by El enmentary-Aged Chil dren
D agnosed with Enotional Disorders (title of study).

Child s Signature Dat e

69



Uni versity of North Texas
RESEARCH CONSENT FORM
Page 6 of 6

For the |nvestigator

| certify that | have reviewed the contents of this form and
been present at the signing of this formw th the person signing
above, who, in ny opinion, understood the explanation. | have
expl ai ned the known benefits and risks of the research.

Principal Investigator’s Signature Dat e
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APPENDI X B

RELEASE FORM FOR TEACHERS
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Uni versity of North Texas
RESEARCH CONSENT FORM
Page 1 of 5

Subj ect Nane Dat e:

Title of Study:

A Deconstruction and Qualitative Analysis of the

Consunption of Traditional Entertainnment Media by El enentary-
Aged Children Di agnosed with Enotional D sorders

Principal Investigator: John LlIoyd Lowderm Ik, 11

Before agreeing to participate in this research study, it is

i mportant that you read and understand the foll ow ng explanation
of the proposed procedures. It describes the procedures,
benefits, risks, disconforts of the study. It al so describes
your right to withdraw fromthe study at any tine.

PURPOSE OF THE STUDY AND HOWLONG I T WLL LAST:

Resear ch questi ons:

1. In what ways do children with a diagnosed enoti onal
di sorder interpret traditional entertainment nedia?

2. Do the children diagnosed with an enotional disorder
believe that their interpretation of the traditional
entertai nment nedia has an effect on their (the children’s)
behavi or ?

3. Are the children aware of why they denonstrate
negati ve/ anti soci al behavi or?

4. Do the children’s teachers believe that their (the
chil dren) behaviors are a result of consunption of
traditional entertai nment nedia?

The proposed study will be conducted between February, 2004 and
May, 2004.
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Uni versity of North Texas
RESEARCH CONSENT FORM
Page 2 of 5

Subj ect Nane Dat e:

Title of Study:

A Deconstruction and Qualitative Analysis of the

Consunption of Traditional Entertainnment Media by El enentary-
Aged Children Di agnosed with Enotional D sorders

Principal Investigator: John LlIoyd Lowderm Ik, 11

DESCRI PTI ON OF THE STUDY | NCLUDI NG THE PROCEDURES TO BE USED

The researcher will spend one week, in the class setting,
observing the behavior of the students. A final interview wll
be conducted by the researcher to determne if the participants
see any behavior in the students that could have been infl uenced
by the programm ng. Al interviews will be videotape recorded.

DESCRI PTI ON OF PROCEDURE/ ELEMENTS THAT MAY RESULT | N DI SCOVFORT
OR | NCONVENI ENCE

The researcher will interview students to detern ne the
tel evision and novies that the students watch on a regul ar basis.
The researcher will spend one week in the class setting observing

and video recording the behavior of the students. Al interviews
wi || be videotape recorded.
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University of North Texas
COW TTEE FOR THE PROTECTI ON OF HUVAN SUBJECTS
RESEARCH CONSENT FORM
Page 3 of 5

Subj ect Nane Dat e:

Title of Study:

A Deconstruction and Qualitative Analysis of the

Consunption of Traditional Entertainnent Media by El enentary-
Aged Children D agnosed with Enotional D sorders

Principal Investigator: John Lloyd Lowderm Ik, 11

DESCRI PTI ONS OF PROCEDURES/ ELEMENTS THAT ARE ASSOCI ATED W TH
FORESEEABLE RI SKS:

No risks are anticipated in this study.

BENEFI TS TO THE SUBJECT OR OTHERS

People (e.g., parents, teachers, researchers) concerned about
the effects of entertainment nmedia on children will have the
opportunity to potentially gain sone insight into the dynanics
of children viewing entertainment nedia and their resulting
behavi ors. Student participants will receive a pizza party at
end of study — if individual parent(s)/guardi an(s) agree.

CONFI DENTI ALI TY OF RESEARCH RECORDS

Al video tapes and field notes will be kept by the researcher
in a secure location at the researcher’s honme and destroyed at
the conpletion of the study. Al participants’ anonymty will be

mai ntained in all public presentations (e.qg., dissertation
defense) and publications resulting fromthe research. The vi deo

tapes will not be viewed by anyone other than the primary

i nvestigator. Anonymity will be maintained by only referencing
the results and not specific individuals within the study. No
reference will be nmade to | ocation or person that could result
in divulging identity of participants.
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University of North Texas
COW TTEE FOR THE PROTECTI ON OF HUVAN SUBJECTS
RESEARCH CONSENT FORM
Page 4 of 5

REVI EW FOR PROTECTI ON OF PARTI Cl PANTS:

This research study will be reviewed and approved, before
conducted, by the University of North Texas Commttee for the
Protection of Human Subj ects Phone nunber (940) 565-3940.

RESEARCH SUBJECTS RIGHTS: | have read or have had read to ne all
of the above.

John Lloyd Lowderm |k, 111 has explained the study to ne and
answered all of ny questions. | have been told the risks or
di sconforts and possi bl e benefits of the study.

| understand that | do not have to take part in this study, and
nmy refusal to participate will involve no penalty or | oss of
rights to which | amentitled. | nay withdraw at any tine

wi t hout penalty or | oss of benefits to which | amentitled.

In case there are problens or questions, | have been told I can
call John Lloyd Lowderm Ik, 111, Principal Investigator of this
study and Doctoral Student in Special Education at the
University of North Texas at tel ephone nunber (940) 369-5363.
may al so contact Dr. Lyndal M Bullock, Faculty Advisor to M.
Lowderm | k at tel ephone nunber (940) 565-3583. | understand ny
rights as a research subject, and | voluntarily consent to
participate in this study. | understand what the study is about
and how and why it is being done. | will receive a signed copy
of this consent form

You are making a decision about whether to have your child
participate in this study. Your signature indicates that you
have decided to allow your child to participate, that you have
read (or have had read to you) the information provided in this
Consent Form and that you have received a copy of it.

Participant’s Signature Dat e

Si gnature of Wtness Dat e
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University of North Texas
COW TTEE FOR THE PROTECTI ON OF HUVAN SUBJECTS
RESEARCH CONSENT FORM
Page 5 of 5

For the Investigator

| certify that | have reviewed the contents of this formwth
t he person signing above, who, in ny opinion, understood the
expl anation. | have explained the known benefits and risks of
t he research

Principal Investigator’s Signature Dat e
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| NTERVI EW GUI DE FOR STUDENTS

Part 1
1. What do you like to do for fun?
2. How many hours of television do you watch per day?
3. What are your favorite tel evision shows?
4. \Who are your favorite characters on your television show?
5. Way are they your favorite characters?
6. When you watch “insert program” how does it nake you feel?
Part 11
1. Tell ne about your favorite television character and what

i nfl uences s/ he has on you.
2. Do you like to pretend that you are “insert favorite
character’s nane”? Wy?
3. If yes, how does it make you feel pretending to be “insert
favorite character’s nanme”?
4. Do you ever get in trouble at home or at school for pretending
to be “insert favorite character’s nane”?

5. Is television real ? Wy/ Wy not?
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9.

10.

| NTERVI EW GUI DE FOR TEACHER

. What grade | evel do you teach?

. Tell me about the television programm ng you wat ch.

. How many hours a day do you typically watch tel evision?
. Do your students watch tel evision?

. Tell me how you know?

. In what ways do you think that television affects children’s

behavi or ?

. Can you give nme specific exanples of howit has affected your

students’ behavi ors?

. Are you a parent?

| f yes, do you allow your children to watch tel evision?

If yes, tell nme how watching television has affected your

child s behavior?

11.

12.

13.

14.

Can you give ne specific exanpl es?

Tell me how you feel about children watching tel evision?
Can you give nme specific exanples of why you feel that way?
I n what ways do you believe that watching tel evision can be

positive for children?
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[All participants were enrolled in the same first grade
cl assroom ]
W (6 year old Female living with foster parents - First
I nt ervi ew)
DO YOU HAVE CABLE OR SATALI TE?
W have the di sh network.
VWHAT DO YQU LI KE TO DO FOR FUN?
Pl ay.
VWHAT TYPE OF PLAY?
Wat ch ny brother Jason play with things.
VWHAT DOES HE PLAY?
He plays like a story. Making up things and then telling ne it
is true. | like to be like him You know.
DO YQU LI KE TO PLAY ANYTHI NG ELSE?
| like to play outside.
HOW MANY HOURS OF TELEVI SI ON DO YOU WATCH PER DAY?
| watch every single day. Non-stop, after | do homeworKk.
VWHAT ARE YOUR FAVORI TE TELEVI SI ON SHOWS?
Lizzie McGuire. It conmes on D sney.
DO YOU WATCH I T A LOT?
Yes. | also watch Sister, Sister and Lilo and Stitch. Wen it is

time to go to bed, |I shut the T.V. off.
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VWHAT TI ME DO YOU GO TO BED?

Eight or 8:30 and | like to watch a |ot of the D sney Channel.
VWHO ARE YOUR FAVORI TE CHARACTERS?

Lilo and Stitch.

VWHY ARE THEY YOUR FAVORI TE CHARACTERS?

Because they are funny.

ANY OTHER REASON?

Because they stay his brothers and sisters and no one gets |eft
behi nd.

DO YOU WATCH ANY SHOANS THAT YOU ARE NOT SUPPOSED TO?

| don’t get into trouble for watching anything. If something is
bad, | can’'t watch it.

COULD YOU G VE ME AN EXAMPLE?

| can’t, but it is really hard for ne because | have ni ght mares.
VHY DO YOU HAVE NI GHTMARES?

Because, when | was younger it was bad and | don’t like it (SHE
| S GETTI NG UPSET) .

DO YOU WANT TO CONTI NUE TALKI NG ABOUT | T?

No.

CAN | ASK YOU ONE MORE QUESTI ON ABOUT TELEVI SI ON?

That is fine — | don't want to tal k about my nother.

NOT A PROBLEM | JUST HAVE THI S LAST QUESTI ON. VWHEN YOU WATCH

LILO AND STITCH, HOWDOES IT MAKE YOU FEEL?

83



Happy. Because they are always hel pi ng and being nice to each
one.
Second I nterview
TELL ME ABOUT LI LO AND STI TCH AND VWHAT | NFLUENCES THEY HAVE ON
YOU?
He saves his cousins. He always tears up the house when his
friends conme over.
DO YQU LI KE TO PRETEND THAT YOU ARE ElI THER LI LO OR STI TCH?
No.
VHY NOT?
| don’t have all of their stuff.
DO YOU EVER GET | N TROUBLE AT HOME OR SCHOOL FOR PRETENDI NG TO
BE LI LO OR STI TCH?
| never pretend anyt hing.
| S TELEVI SI ON REAL?
No.
VHY NOT?
It is fake because people don't really get to not be left
behi nd.
IS ANY T.V. REAL?
Soneti nmes.
COULD YQU G VE ME AN EXAMPLE?
It is really hard for ne to think

| S THE NEWS REAL?
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Yes.

VWHAT IS THE DI FFERENCE BETWEEN THE NEWS AND LILO AND STITCH?
The news is really inportant and Lilo and Stitch is not.

WHY?

Because the news is about what happens to people and the show is

about what is make believe.

P (6 year old Male - lives with biological parents — First
| ntervi ew)
DO YOU HAVE CABLE OR SATALI TE?
Cabl e.
VWHAT DO YQU LI KE TO DO FOR FUN?
Well, | Iike playing conputers.
VWHAT DO YOQU DO W TH COVPUTERS?
| like play soldier, if he breaks, | can turn it off.
HOW MANY HOURS OF TELEVI SI ON DO YOU WATCH PER DAY?
Uhh, | don’t watch television a whole bunch — | do watch Fear
Factor nost weeks. Sonetinmes | don't watch it at all.
VWHAT AEW YOUR FAVORI TE TELEVI SI ON SHONS?
Umm Fear Factor.
VWHAT CHANNEL DCES THAT COVE ON?
| don't really know — but, my nomstarts it when she sees it. |

al so li ke watching racing and basketball. And, | watch
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VeggieTales because they are good for nme. What nmkes them good
for me is that they help nme | earn about Cod.

VWHO ARE YOUR FAVORI TE CHARACTERS ON YOUR TELEVI SI ON SHOW?

| kinda have trouble with that.

WHAT DO YOU MEAN?

| don't really know what the characters are. | don’t know their
real nanes, but | |ike the person on Fear Factor who tells them
what to do.

YOU MEAN THE HOST?

Yes. H m

VWHY DO YQU LI KE FEAR FACTOR?

Vel |, because it is cool. My nomis scared because she thinks
the things are real. | say it is not real

VHY | S | T COOL?

Cause they do neat stuff that is hard to do. And because they
eat a lot of gross stuff that | don’ think is cool. Once | stood
in a pool like Fear Factor. | also craw on the floor. | was
just practicing in case | get on the show.

VWHEN YOU WATCH FEAR FACTOR, HOW DOES | T MAKE YOU FEEL?

Ahh- it makes ne feel (pause) it nmakes ne feel |ike playing the
conputer. It helps nme | earn — Fear Factor does.

HOW DCES | T HELP YOU LEARN?

Ohh. Me watching, | have to see how they do it and how there

bodi es npve.
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HAVE YOU EVER GOTTEN | NTO TROUBLE FOR ACTI NG QUT SOVETHI NG FROM
THE SHOWP
No.
DOES YOUR MOM KNOW THAT YOU PRETEND THAT YOU ARE ON FEAR FACTOR?
She does not want nme pretending but | have never gotten into
troubl e.
DO YOU EVER WATCH ANYTHI NG ELSE ON TELEVI SI ON?
No.
VWHAT ABOUT SHOANS W TH VI OLENCE?
| don't |ike them because of ny dad.
VWHAT DOES YOUR FATHER HAVE TO DO WTH I T?
| see himfight with nom and, sonetinmes with the nei ghbors and |
really, don't like it.

Second I nterview
TELL ME ABOUT THE HOST OF FEAR FACTOR AND WHAT | NFLUENCES HE HAS
ON YOU.
Because he tells all of the gamers and he tells cool stuff and |
know that he did it hinself.

DO YOQU LI KE TO PRETEND THAT YOU ARE THE HOST?

No.
VHY NOT?
But, | want to be himwhen | grow up. | want to be the host.

Because | don’t have the job yet.

HOWWOULD | T MAKE YOU FEEL BEI NG THE HOST?
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Happy, but not really. Because playing is nore fun.

DO YOU EVER GET | N TROUBLE AT HOME OR SCHOOL FOR PRETENDI NG TO
BE THE HOST OR PRETENDI NG TO BE A CONSTESTANT ON FEAR FACTOR?

| don’t get in trouble because | don’'t do anything fromthe show
that is dangerous. | just bal ance nyself on the sidewal k and
pretend to crawl around. | don’t get in trouble at school
because | don’t pretend at school.

| S TELEVI SI ON REAL?

Some things are real, but some TV is not real because you can
see the animation. Sone people just make up the stories. Batman
is not real. But ny dad make a filmwhile we went were in

Mexi co. That is real

VHY | S TELEVI SI ON NOT REAL?

Because sone people just make up stories.

B (7 year old fermale. Lives with biological nother and
stepfather — First Interview)
FI RST, DO YOU HAVE A SATELI TE OR CABLE?
|’mnot sure what it is called, but the people put it up outside
on our roof.
VWHAT DO YQU LI KE TO DO FOR FUN?
What | like to do for fun is play on the conputer
VWHAT DO YOQU PLAY ON THE COMPUTER?

| just play ganes.
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HOW MANY HOURS OF TELEVI SI ON DO YOU WATCH PER DAY?

Tel evi si on?

YES

Actually, | just do it for a little bit.

HONLONG IS A LITTLE BI T?

| don’t know.

WOULD YOU SAY THAT YOU WATCH MORE THAN AN HOUR PER DAY?
Actual ly, 1 do.

WOULD YOU SAY MORE THAN TWO HOURS PER DAY?

| just do one hour.

VWHAT ARE YOUR FAVORI TE TELEVI SI ON SHOWS?

| knew you were going to say that. One of themis Mst Extrene
sonet hi ng.

VWHAT ELSE?

| |Ii ke SpongeBob SquarePants.

ARE THERE ANY OTHERS?

Yeah, | think there is one nore — |let nme see — Tom and Jerry.
VWHO ARE YOUR FAVORI TE CHARACTERS?

SpongeBob Square is ny favorite, favorite.

DO YOQU LI KE SPONGEBOB BETTER THAN MOST EXTREME?

SpongeBob is cool. You know what, when | watch Modst Extrene, it
is a painful show with Spanish things.

VWHAT DO YOU MEAN?

Well, actually I nean that [name del eted] changes it to TLC
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WHO | S [ NAVE DELETED] ?
He is ny friend. [According to her teacher, nane deleted is one
of her other personalities]
SO YOU WOULD SAY THAT SPONGEBOB SQUAREPANTS |I'S YOUR FAVORI TE?
Yes.
VWHEN YOU WATCH SPONGEBOB SQUAREPANTS HOW DOES | T MAKE YOU FEEL?
It makes nme feel funny and happy that | amwatching it. You know
what, | just say [nane deleted]. [Name deleted] is not a
nonst er .

Second I nterview
TELL ME ABOUT SPONGEBOB AND VWHAT | NFLUENCE HE HAS ON YQOU?
| want to be SpongeBob for Christmas. No, | nean Hal | oween.
DO YOQU LI KE TO PRETEND THAT YOU ARE SPONGEBOB?
Yeah.
V\HY?
Because | |i ke SpongeBob.
HOW DCES PRETENDI NG TO BE SPONGEBOB MAKE YOU FEEL?
It makes me feel like | amreading. [at this point, she starts
tal king in another voice that sounds |like an adult male.] Ready
to get sone pizza and go to work. SpongeBob doesn’t say that, |
made that up [back to her voice.]
DO YOU GET I N TROUBLE FOR PRETENDI NG TO BE SPONGEBOB?
No. But | do with ny imaginary friends not SpongeBob.

WHO ARE YOUR | MAG NARY FRI ENDS?
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The people that talk to me in ny head and use ne to talk to
ot her people. They also help ne with stuff.

VWHAT DO YOU MEAN?

Well, [del eted nane] does nmath. [Del eted nanme] does reading.
[Del eted nane] |ikes to kick people and do karate. [Del eted
nane] does Mexico tal king. [Del eted nane] does Spanish tal ki ng.
[Del eted nane] really likes to wal k. [Deleted nane] likes to
collect things in the yard. [Del eted nane] |oves honey and
really collects it. They do not |ike ne watching SpongeBob.
VHY?

| don’t know. | don’t want to talk about it.

| S TELEVI SI ON REAL?

No. T.V. is not real.

VHY NOT?

Because it is fiction. Fiction nmeans fake, not real. Well,

except for ny friends.

D (7 year old male — lives with maternal grandnother — First
| nt ervi ew)
DO YOU GET CABLE?
No.
VWHAT DO YOU HAVE?
DirecTV.

WHAT DO YQU LI KE TO DO FOR FUN?
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Play ny video ganmes |like spiderman. | got to the last |evel, but
| can’t get past it.

HOW MANY HOURS OF TELEVI SI ON DO YOU WATCH PER DAY?

Alit bit then | go outside and play. | get sweaty then | go in
a play with ny playstation.

HONLONG IS A LITTLE BI T?

For a coupl e of hours.

VWHAT ARE YOUR FAVORI TE TELEVI SI ON SHONS?

SpongeBob SquarePants and Kim Possible. Proud Family.

| S THAT DI SNEY?

Yes. So is Kim Possible. | also like Lilo and Stitch, but
sonmetimes | forget to watch it.

VWHO ARE YOUR FAVORI TE CHARACTERS?

SpongeBob and Patrick are what | like the nost. And there is
Stitch that | 1ike.

VHY ARE THEY YOUR FAVORI TE CHARACTERS?

Because they’'re funny

VWHEN YOU WATCH LILO AND STITCH, HOWDCES |IT MAKE YOU FEEL?
Makes ne feel good inside.

VHY?

Because it is so funny and sad soneti nes.

HOWIS | T SAD?
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Because, sonetines they get split and they cry. It nmakes ne sad

when they are sad. | really |ike the show because | get to see

people that really like each other and take care of each other.
Second I nterview

TELL ME ABCOUT LILO AND STI TCH AND DO THEY HAVE ANY | NFLUENCE ON

YOU?

They do not.

DO YQU LI KE TO PRETEND THAT YOU ARE LI LO OR STI TCH?

Yeah. But, ny sister can sound nost |like Stitch.

VHY DO YQU LI KE PRETENDI NG YOU ARE STI TCH?

Because he is so funny that | want to act |ike him

HOW DCES | T MAKE YOU FEEL PRETENDI NG TO BE STI TCH?

Funny inside. It nmakes nme feel funny and happy i nside.

DO YOU EVER GET | N TROUBLE AT HOMVE OR AT SCHOOL FOR PRETENDI NG

TO BE STI TCH?

No.

| S TELEVI SI ON REAL?

No. Except sone that are based on a true story that really

happened.

VHY NOT?

Because there is no such thing as SpongeBob being alive or fish

t al ki ng.

93



S (7 year old female. Lives with biological parents — First

I nterview).
DO YOU HAVE DI RCTV OR CABLE?
W have cabl e.
VWHAT DO YQU LI KE TO DO FOR FUN?
Play with nmy sister, brother, and cousins.

WHAT TYPE OF GAMES DO YOU PLAY?

My sister has a sleeping bag and we had her play in it.

only one that doesn’'t get one.

HOW MANY HOURS OF TELEVI SI ON DO YOU WATCH PER DAY?

| watch T.V. after homework and until | take a bathe.
VWHEN DO YOU TAKE A BATHE?

Bef ore 8: 00.

VWHAT ARE YOUR FAVORI TE TELEVI SI ON SHOWS?

| watch Kim Possible.

VWHO ARE YOUR FAVORI TE CHARACTERS ON KIM POSSIBLE?

| 1ike Rufus.

VWHY DO YQU LI KE RUFUS?

I"mthe

Because he is silly and when people tal k about him he goes

“Hey.” Kimis always hel pi ng people and she does not yell.

don’t like it when people yell.
VHO YELLS?

My parents and ny friends when they don’t |ike ne.

WHEN YOU WATCH KIM POSSIBLE, HOW DCES | T MAKE YOU FEEL?
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Mmmm Silly
ANYTHI NG ELSE?
Sonetines it kinda nmakes ne angry. Because the bad guys are
real ly nean.
HOW ARE THEY MEAN?
They be telling — OK, they be telling people that they created
it, when they stole it.
VWHAT DO YOU THI NK OF BAD GUYS | N TELEVI SI ON?
| don't like them | |like to be watching people that are nice.
i ke shows where good people w n. Like Kim Possible.
Second I nterview

TELL ME ABOQUT RUFUS AND WHAT | NFLUENCES HE HAS ON YOU?

Sonetinmes | like to act |ike Rufus.
V\HY?
Because sonetinmes he acts silly and | like to act silly like

ot her peopl e.

HOW DCES | T MAKE YOU FEEL PRETENDI NG TO BE RUFUS?

Li ke I want to be him

VHY DO YOU WANT TO BE H M?

Because he is silly. [Participant raises voice and hits table
with her fist] | aint got any nore answers. They are goi ng out
of ny head.

DO YOU EVER GET | N TROUBLE FOR PRETENDI NG TO BE RUFUS?
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At home. Because it is too loud and | repeat it over and over
again. OK | got no nore. It out of ny head.

ONE LAST QUESTI ON AND THEN WE W LL BE FINISHED. |I'S TELEVI SI ON
REAL?

No. Because animals on T.V. talk but they don't really talk, it
is the people.

VHY NOT?

Because animals don't even talk to ne. It is fiction. Non-

fictionis real. No nore. | want to go back to class.

A (7 year old, female S lives with biological parents — First
| nt ervi ew)
DO YOU HAVE CABLE OR SATALI TE?
Satellite.
VWHAT DO YQU LI KE TO DO FOR FUN?
Pl ay out si de.
VWHAT DO YOU PLAY?
Ever yt hi ng.
CAN YOU @ VE ME AN EXAMPLE?
W' || play hide-n-seek
HOW MANY HOURS OF TELEVI SI ON DO YOU WATCH PER DAY?
Hour .
VWHAT ARE YOUR FAVORI TE TELEVI SI ON SHOWS?

Scooby-Doo
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ANYTHI NG ELSE?
That is ny favorite.
VWHAT ARE YOUR FAVORI TE CAHRACTERS ON SCOOBY-DOO?
Daphne and Fred.
VWHY ARE THEY YOUR FAVORI TE CHARACTERS?
Cause.
CAN YOQU TELL ME WHAT YOU MEAN?
| can’t answer that. | don’t know what you nean.
VHY DO YQU LI KE FRED AND DAPHNE?
Cause they | ook good.
VWHEN YOU WATCH SCOOBY-DOO, HOW DCES I T MAKE YOQU FEEL?
Good.
VHY?
Cause they got funny shows.
Second I nterview
TELL ME ABOUT DAPHNE AND FRED, DO THEY HAVE ANY | NFLUENCE ON
YOU?
No.
DO YQU LI KE TO PRETEND THAT YOU ARE DAPHNE?
Yes.
VHY?
Cause she likes Fred and Fred is good.
VWHAT DO YOU MEAN FRED | S GOOD?

He | ooks good. When | go to bed, | watch Scooby-Doo.
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VH CH SCOOBY- DOO SHOW DO YQU LI KE TO WATCH?

Scooby-Doo, Where are you is ny favorite.

HOW DCES | T MAKE YOU FEEL PRETENDI NG TO BE DAPHNE?

Good.

VHY?

She | ooks good.

SO YOU WANT TO LOOK LI KE DAPHNE?
PARTI CI PANT SHAKES HEAD YES.
VHY?

Cause she | ooks good.

DO YOU EVER CGET | N TROUBLE FOR PRETENDI NG TO BE DAPHNE?

No.

| S TELEVI SI ON REAL?

No.

VHY NOT?

Cause. | can’'t answer those questions.
| S DAPHNE SOVEONE YOU COULD EVER MEET?
No.

VHY NOT?

Cause.

VWHAT DO YOU MEAN VWHEN YOU SAY CAUSE?

| could not neet themand they are not real,

understand how to explain it.
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VWHAT GRADE DO YOU TEACH?

First G ade

HOW LONG HAVE YOU BEEN A TEACHER?

Over 15 years.

TELL ME ABOUT THE TELEVI SI ON SHOANS THAT YOU WATCH?

| don’t watch the networks. | prefer stuff |ike Forensics Files.
| like anything dealing with investigations and docunentari es.
DO YOUR STUDENTS WATCH TELEVI SI ON?

Yes.

HOW DO YOU KNOWP

They like to talk to ne about sone of the shows they watch. One
of there favorites i s SpongeBob SquarePants. | al so hear them
tal ki ng about shows with each other. Especially SpongeBob
SquarePants. | have one student that |likes to watch R-novi es and
tal k about them at school.

IS THAT ONE OF THE STUDENTS THAT | AM WORKI NG W TH?

No. It is another one. He likes to talk about what he sees in
them such as the nudity and that sort of stuff. | had to nmake
it against the rules to tal k about those novi es.

DO MANY OF YOUR STUDENTS TALK ABOUT THE MORE ADULT THEMED

MOVl ES?

No. Not too many.

I N WHAT WAYS DO YOU THI NK THAT TELEVI SI ON AFFECTS CHI LDREN S

BEHAVI OR?
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For sonme it can wind themup or cause themto have a different
out | ook. For exanple, they are nore likely to just start talking
about sex.

CAN YOQU @ VE ME SPECI FI C EXAMPLES OF HON I T HAS AFFECTED YOUR
STUDENTS BEHAVI OR?

No. It just pops up. | can't think of anything specific, but I
know that it does.

ARE YOU A PARENT?

Yes.

DO YOU ALLOW YOUR CHI LDREN TO WATCH TELEVI SI ON?

Yes.

TELL ME HOW WATCHI NG TELEVI SI ON HAS AFFECTED YOUR CHI LD S
BEHAVI OR?

| had to ban The Three Stooges because it nmade them nore
aggressive, also Westling. They al so have a better
under st andi ng of adult hunor than children did at one tine.
HOW WOULD DESCRI BE YOUR CHI LDREN | N SCHOOL?

No probl ens.

DO YOU THINK THAT IT IS OK TO LET CH LDREN WATCH TELEVI SI ON?

| don’t have a problemwth it.

VHY?

It can let them see the world that they would not normally see.
Many of the children that |ive here wll never |eave and

television and the Internet give themopportunities to see what
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is out there. My biggest problemwth television or the Internet
is that younger children can be exposed to things that they do
not under st and.

CAN YOU 3 VE ME AN EXAMPLE?

Well, just getting on the Internet children have access to the
porn sites and I even found one that tells people how to commt
sui ci de. These type of things are not appropriate really for
anyone.

VWHAT ABOUT CARTOONS OR STUFF THAT COVES ON THE NETWORKS? |”LL

G VE YOU AN EXAMPLE ONE OF THE AUTHORS THAT | READ SAI D THAT MR.
ROGER”S NEIGBORHOOD HAD VI OLENCE

Sonme peopl e go overboard but | do think that parents should nake
sure that their kids are not watching really violent shows or

porn. Even sonme of the shows |ike Friends.
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Fear Factor (TVTone.com 2004)

Fear Factor is a reality programon NBC. Contestants, three
mal es and three fenmal es, conpete in extrenme ganes designed to
take themto their limt. For exanple, on one episode
contestants were required to eat a bl ended drink consisting of
flies, maggots, and wornms. Contestants are elim nated based on
either their unwillingness or failure to conplete a task

Forensic Files (TVTone.com 2004)

Forensic Files is areality programthat takes the viewer
behind the scenes of a forensic investigation. Real cases are
presented and the science behind the investigation is explained.

Kim Possible (TVTone.com 2004)

Kim Possible is about a teenaged girl, Kim and her friend,
Ron St oppabl e, who fight evil on a regular basis, saving the
world many tines fromevil. According to TVTone. org, Kim
Possible was nom nated for "Qutstanding Children's Aninmated
Progrant and "Qutstanding Performer In an Ani mated Program’”

Lilo & Stitch (TVTone. com 2004)

Lilo & Stitch is based on the novie STITCH: THE MOVIE. Dr.
Jacques, the evil hanster who was inprisoned at the end of
STITCH: THE MOVIE, hires ex-Captain Gantu to find the other
experinments before Lilo & Stitch. According to TVTone.org D sney
pl ans on having all 625 experinents printed on upcom ng

mer chandi se. Each experinment wll constitute an epi sode.
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Lizzie McGuire (TVTone.com 2004)

Lizzie McGuire starring Hlary Duff shows the day-to-day
life of average m ddl e school student Lizzie McQuire. Instead of
focusi ng on popular, rich kids (e.g. 90210), Lizzie shows that
you don’t have to be popular or rich to enjoy school. According
to TVIione. Org, The television program al so spawned a film The
Lizzie McGuire Movie in 2003.

The Proud Family (TVTome.com 2004)

The Proud Famly airing on the Disney Channel follows the
adventure of 14-year-old Penny Proud, while she cones to grips
with her famly. She sees her fam |y as being unusual, but she
| oves them
The Proud Fam |y Rap (TVTone. or Q)

Fis for famly, and mne's the bonb.
Ais for attitude, 'cause we got it going on.
Mis for ny Suga Mama, she is crazy cool.
| is for "I can't clean up ny roomnow, | gotta go to school."
L is for love, that's what ny famly's all about.
Yis for "If you don't watch ny show, you' re gonna be mad 'cause
you m ssed out."
Sister,Sister (TVTone.com 2004)

According to TVTone.org, “Sister, Sister first aired in

April 1994 as a m d-season replacenent on ABC, and conti nued on

that network until the series noved to the WB in the fall of
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1995.” The series was about two sisters separated at birth but
uni ted when the were 14. One was fromthe suburbs and the other
fromthe city.

Scooby-Doo, Where are You? (TVTone.com 2004)

According to TVTone.org, “Scooby Doo, Where Are You?
prem ered on Septenber 13, 1969.” This cartoon sleuths and a dog
named Scooby-Doo. These investigators were Daphne Bl ake, Fred
Jones, Vel na Dinkley, Norville "Shaggy" Rogers, and their
mascot, Scooby-Doo. They traveled around in a green van - "The
Mystery Machi ne" — solving nysteries.

The show has been around in sone format since 1969
including two feature length films, Scooby-Doo (2002) and
Scooby-Doo 2: Monsters Unleashed (2004) staring Freddie Prince,
Jr., Sarah Mchelle Cellar, Mathew Lillard, and Linda
Cardel lini .

SpongeBob SquarePants (TVTone.com 2004)

SpongeBob SquarePants lives in the undersea township of
Bi kini Bottom along with an assortnent of zany supporting
characters.

The show | aunched in the sumrer of 1999, and qui ckly becane
one of the highest-rated cartoons on television (TVIone.org).
The show has a wi de and | oyal fan base. In fact, nany

celebrities are taken away by SpongeBob's antics.
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Tom and Jerry (TVTone.com 2004)

Tom and Jerry is a weekly cartoon fromthe 1950s that has
been repackaged by the Cartoon Network. Tom (the cat) and Jerry
(the nouse) are the nmain characters of the series that features
Tom attenpting to capture and eat Jerry. In the end Jerry al ways
escapes.

VeggieTales (TVTone.com 2004)

VeggieTales is a conputer animated children's video series.
The series debuted in 1993 with its first video, Where"s God
When I"m S-Scared? - according to TVIone.org, it is the first
full-length, conputer-animated filmto be produced in the United
States (since it was released while Disney and Pixar's Toy Story
was still in production). Each episode teaches Bible stories and
noral |essons in new and creative ways. Wiile this is not a
programthat airs on the television, it is included because it

is viewed in a television formt.
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Rating: TVY Al Children MPAA org (2004)

Appropriate for all ages.

Rating: TVY7 Directed to Ader Children MPAA org (2004)

This programis designed for children age 7 and above. It
may be nore appropriate for children who have acquired the
devel opnmental skills needed to distinguish between nake-believe
and reality.

Rating: TVG General Audi ence MPAA. org (2004)

According to MPAA.COM ost parents would find this program
suitable for all ages. It contains little or no violence, no
strong | anguage and little or no sexual dialogue or situations.

Rating: TVPG Parental Guidance Suggested MPAA. COM (2004)

This program contains material that parents may find
unsui tabl e for younger children.

Rating: TV14 Parents Strongly Cauti oned MPAA org (2004)

Thi s program contains some material that many parents woul d
find unsuitable for children under 14 years of age. “Parents are
strongly urged to exercise greater care in nonitoring this
program and are cautioned against letting children under the age
of 14 watch unattended,” (MPAA COM .

Rating: TVMA Mature Audi ence Only MPAA. org (2004)
This programis intended for adults, which is considered by

MPAAA. COM as anyone over 17.
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