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The School Librarian
As A

Professional Teacher

Ken Haycock

In the last fifteen years changes in education have
been rapid and decisive. The traditional lock-step
methods of teaching in small closed classrooms using
limited instructional resources, mainly textbooks, have
developed into more innovative approaches based on
research related to children, teaching and learning.
Due to changing environments and the information
explosion, instruction now centres more on the process
of learning itself than on subject content. [t is
becoming far more important that the student
understands factors which contribute to a given
situtation than to memorize data describing it. The
method of the subject specialist is of concern but
specific knowledge of the field is less necessary.
Discovery and inquiry methods of teaching are
becoming increasingly common and contribute to the
development of independant, disciplined learners who
can recognize problems, formulate hypotheses, ask
important guestions, locate, analyze and evaluate
information and reach valid conclusions,

Students are treated on a more individual basis as it
is finally accepted that everyone does not learn in the
same way or at the same rate. Fach child is not
necessarily following an individual program but efforts
are made to correlate expected performance with
individual ability levels to ensure realistic goals.
Grouping of students is used to an increasing extent to
match what is to be taught to those who need to learn
it, whether it s a large group lecture to introduce facts
or a small group work session to reinforce skills. These
trends have also led to more independant study
programs at all levels of education. The three R’'s
(reading, writing, arithmetic) are still among the basic
skills  of schooling but the three I's (inquiry,
individualization, independent study) represent an im-
proved approach to teaching and learning.

School resource centres have been a wvital part of
these changes in education. Indeed, many innovations
would not be possible without the services of a
resource centre. As a refleclion of these changes,
emphasis has shifted from the traditional library base
of selecting, organizing and circulating books to the
more pronounced educational and teaching services

of planning for the effective use of book and nonbook
media througi. program planning and co-operative
teaching. If the resource centre has any validity
whatever in the school it must be on this firm
theoretical and educational foundation. Libraries per
se are not seen as particularly significant in a formal
educational context; the planned use of learning
resources 15, however. The development of the schoo]
library to a resource centre then represents more of a
change in function than a change in name. The
implications  of  educational  research  and  the
implementation ol new programs have led to a need
for a vital integral resource centre. With a strong
movement towards more effective  team work,
protessionals in schools need a common base of
concern  and  understanding to  exploit the full
potential of instructional methods.

Traditionzlly, the person in charge of the school
library has been called the school librarian; today,
however, since all roles in education are being
redefined in light of new trends and priorities and,
since the term “librarian” should include professional
library qualifications, school “librarian” is less
acceptable to many. The school librarian is usually not
a professional librarian in education, training or
outlook; indeed, perhaps it was a mistake to ever use
the terms school library and school librarian. The
school librarian is or should be, an outstanding or
master teacher with specialized advanced education in
the sclection, organization, management and use of
learning resources and the school library a resource
centre inseparable from the instructional program. For
the sake of clarity and simplicity the terms
“teacher-librarian” and “resource centre” are used
here. Teacher-librarian clearly denotes a teaching roie
with a library-related specialization. A teacher-librarian
is not an ungualified or “undergualified” librarian but a
professional lcarning resources teacher who may also
be a professional librarian. The term refers to a single
unified teaching / librarianship role and not to the
amount of time spent in the classroom or the reseurce
centre,

Teacher-librarians are increasingly involved in
curriculum development and in co-operative teaching
situations where each teacher - classroom and resource
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centre - prepares for instructional responsibilities based
on areas of expertise. Teachers accept teacher-librarians
as equal partners in the school when they witness
competence in the planning and implementation of
curricula. With increased attention to the needs of
individual students communication must be particular-
ly effective between the classroom teacher and the
teacher-librarian; the same professional language and
education as well as the same core of experience -
classroom teaching - go a long way toward reaching
this goal.

In the development of any specific unit of study in a
school certain factors predominate. Societal needs and
influences determine the direction mandated by a
provincial government, the cugiculum followed by a
local board of education and the program implement-
ed by a school within its community. The curriculum
designer brings to the task a theoretical knowledge of
teaching and learning supplemented by subject
content, tested with practical classroom experience.
The foundations of society and of education in
conjunction with the implications of individual
differences, group relations, growth, motivation,
teaching methods, learning processes and evaluation
are examined and considered. Although it is far too
narrow to categorize youngsters by specific character-
istics at definite ages it is recognized that mental and
physical development generally proceeds on a
continuum. The characteristics of varying levels of this
development can be identified and do have significant
implications for appropriate teaching methods and the
resulting use of the resource centre.

In order for learning resources to have validity in the
instructional program, their use must be carefuily
planned through integration with this curriculum. As a
specialist in the selection, organization, management
and, most important, the utilization of all manner of
book and nonbook media, the teacher-librarian is most
concerned with the quality of use of reference and
research tools and learning materials. The subject
specialist has an intimate knowledge of an academic
discipline or content whereas the teacher-librarian’s
“subject” is learning itself. There is no teaching
content to a library or resource centre, only the
process of unlocking knowledge and critical thinking,
the process of learning. As a learning resources
teacher, the teacher-librarian is concerned with those
skills which are necessary to the development ot
motivated independent learners who can locate,
analyze and evaluate information in ali media formats.

The following psychological principles (19: 311-312)
have been identified by the National (U.S.) Council for
the Social Studies as essential for undergirding a
developmental skills program:

1. The skill should be taught functionally, in
the context of a topic of study, rather than
as a separate exercise

2. The learner must understand the meaning
and purpose of the skill, and have motiva-
tion for developing it

3. The learner must be carefully supervised in
his first attempts to apply the skill, so that

he will form correct habits from the begin-
ning

4. The learner needs repeated opportunities
to practise the skill, with immediate eval-
uation so that he knows where he has suc-
ceeded or failed in his performance

5. The learner needs individual help, through
diagnostic measures and follow-up exer-
cises, since not all members of any group
learn at exactly the same rate or retain
equal amounts of what they have learned

6. Skill instruction should be presented at in-
creasing levels of difficulty, moving from
the simple to the more complex; the result-
ing growth in skills should be cumulative
as the learner moves through school, with
each level of instruction building on and

reinforcing what has been taught before

Iy )

7. Students should be helped, at each stage,
to generalize the skills, by applying them
in many and varied situations; in this way,
maximum transfer or learning can be
achieved

8. The program of instruction should be sui-
ficiently flexible to aflow skills to be taught
as they are needed by the learner; many
skills should be developed concurrently.

In planning for the implementation of a program

based on these principles the teacher-librarian joins

with the classroom teacher to form a horizontal team
of two equals working toward established objectives.
This dvad co-operatively plans what is to be done and
the most effective way to accomplish the task. The
classroom teacher and the teacher-librarian each bring
different backgrounds and strengths in teaching but
they do understand the potential of various approaches
to learning and recognize common goals. Through
planning with ather teachers the teacher-librarian is
also a source of ideas for program development.

If the use of learning resources is intended, the
teacher-librarian is involved in preplanning before a
unit of study begins. In this way the teacher can at
least ensure that appropriate materials are available.
Since the teacher-librarian will be working with a class,
group or individuals it is important to know what the
preliminary objectives of the teacher are. The teacher
decides on a unit of work and outlines its scope.
Ceneral teaching strategies which may be conducive to
resource centre use are considered. The teacher meets
with the teacher-librarian to select and plan the use of
materials and services. The teacher and teacher-librar-
ian determine the sequence of content on the basis of
the availability of materials and necessary personnel.

The dyad or teaching team redefines objectives and
determines the skills to be stressed in relationship to
local curricula, student needs and available learning
resources. These may be subject skills, study and
critical thinking skills, reference and research skills or
listening and viewing skills. The teacher and




teacherlibrarian then set up a series of learning
experiences involving individual students, small and
large groups or whole classes. Selected materials may
be kept in the resource centre or moved elsewhere,
whichever is most appropriate. At this point the unit is
introduced by a team member. The students work on
the unit in the resource centre and the classroom with
the classroom leacher and teacher-librarian stressing
skills related  especially to the program unit. The
teacher-librarian may teach a short integrated skill
lesson, develop a series of related lessons, oifer an
enrichment lesson or give a book talk on the theme.

When planning with one teacher, a group or
committee of teachers, or a teaching team, the teacher
-librarian co-operatively (10:41);

determines the contribution that the resource
centre is to make to the overall teaching plan

determines specific teaching abjectives to be
accomplished through the use of learning re-
sources and guidance

identifies basic concepts and skills to be in-
troduced, reinforced, or extended

structures learning guides; reading, viewing,
listening checklists; summary forms; reaction
charts; critical evaluation cards

determines  appropriateness  of  proposed
assignments and the availability of suitable
materials ‘

sets target dates for each phase of the re-
source centre role in the program

designs specific teaching strategies requiring
resource centre support

designs  specific learning experiences and
activities requiring learning resources

designs specific unit and support activities

designs strategies for meeting student needs,
interests, goals, abilities, progress rate, con-
cerns, and potential

identifies specific media uniquely appropriate
for each of the teaching and learning designs

programs for the most logical use of media
in progressive, sequential order

designs  appropriate  culminating  teaching
and learning activities

designs appropriate evaluating activities to
determine lhe effectivencss of the resource
centre role.

In this co-operative teaching situation the teacher-
librarian may work with a group of students over an
extended period of time while the classroom teacher
works with another group in the classroom. The
contribution of the teacher-librarian extends to the
specific needs of the student. This means that the
eacher-librarian may be offering remedial teaching,
leading novel study, managing behavior or teaching in
other ways suitable Lo the particular level, subject, unit

and objectives related to resource centre use as
determined cu-operatively by the team. Throughout
the project, the teacher and teacher-librarian evaluate
the growth made by students in planned skills, the
effectiveness of the materials as well as the
effectiveness of the unit itself

With the movement from an insular school library to
an integrated resource centre the skills for using
libraries efficiently have been better integrated with
the curriculum. Scheduled library science classes are
inappropriale and no fonger offered where effective
programs predominate. These classes were not based
cn the principles of learning and psychology outlined.
They were taught out of context, were not seen as
relevant by the learner, were not necessarily given
when needed and were generally ineffective.
Scheduled classes on a regular timetable persist only
where the principal has little notion of the educational
foundation of the resource centre, where the classes
provide spare periods for teachers - an expensive and
dubious practice - or where the teacher-librarian is not
prepared to become actively involved in program
development and curriculum implementation.

Although any professional librarian, given a
knowledge of curriculum content, can cbviously select
materials to support untts of study from appropriate
reviewing tools, the criterta for previewing and
reviewing learning resources involve additional factors

_often not included in selection for a general or public

library audience. The teacher-librarian needs to know
not only the community and users, the nature of the
existing collection, general and specific criteria for
different types of subject material and sources of
bibliographic and review information but also needs to
have a professional knowledge of other teachers, of
instructional strategies used [or specific units of study,
of the instructional design of products examined, of
the intended audience in grade and ability levels of
curriculum  relationships and of the principal and
potential uses of the material. Learning resources must
have a planned purpose or at least the possibility of
such and this means a more complete integration with
teaching learning processes.

The balanced cellection found in many public
libraries is a mistake in the school resource centre. To
select material on all topics, a financial impossibility at
best, is to neglect the context of the service. If one
country is studied using Socratic approaches and the
textbook and another is studied using inguiry
approaches and learning resources then little should
be purchased on the farmer since the teaching method
does not necessitate matertal and a great deal maore
purchased on the latter since the strategy here means
that support will be necessary {or a specific number,
usually at least class size, of users. Similarly, when
organizing resource centre information the nature of
the users and elements of the school curricula are
taken into account. The subjectivity of the selection
and organization of materials can become more
precisely defined in the school setting.

With increasing demands on learning resources



coupled with decreasing tax dollars there should be
improved co-operation among schools and among
schools and other librarics. Such co-operation is based
on a clear understanding of the rale of each agency
and a commitment to sharing materials and services
where mutually beneficial. Fach agency serves a quite
different purpose with specific criteria for attempts at
combining services {16). Librarians must recognize the
unique expertise of the teacherlibrarian and be
knowledgeable about the role of the resource centre.
The development of the resource centre as an
integrated learning centre to provide the skills for
self-realization means that public library use will
increase tremendously; if the public library is relatively
untapped by students as a community resource, this
can be overcome through co-operation. The school
must also be aware of the services of the public library
and actively promote its use with both staff and
students.

Should suitable material not be available in the
resource centre, not available on loan from another
school or agency, and not available from commercial

sources the teacher-librarian has the ability as a media

specialist to determine the instructional need and
design a product based on theories of learning and
educational technology. The appropriate medium is
matched to the instructional purpose and message to
be conveyed. The teacher-librarian then produces or
supervises the local production of needed learning
resources. Too often the production of materials is
seen as a purely technical matter but in the resource
centre the instructional design function is an important
faclor in the development of media. The unigue
characteristics of a filmstrip, for example, with its fixed
sequence and visual qualities might be much more
justifiable for the intended purpose and audience than
a sound recording which can require a higher level of
motivation and improved listening skills.

Reading continues to be of prime importance to the
teacher-librarian and numerous methods of metivating
voluntary reading are commeoen in resource centres. In
conjunction with fellow teachers the teacher-librarian
works toward broadening horizons, increasing lang-
uage proficiency and resolving student problems
through story telling and book talks as well as
improved reading guidance {which can approach
bibliotherapy), creative dramatics, puppetry and
related programs.

Information services are offered to students and
teachers with the reference interview becoming a
professional teaching situation in many cases Since
the teacher-librarian is familiar with individual units
through advance planning the student may receive
precise information immediately or have skills
introduced or reinforced depending on defined

individual objectives. Teachers gain the ability to ask .

questions at a variety of levels, from the recall of
information to the evaluation of abstract concepts,
through professional education and classroom experi-
ence. These techniques are necessary in the resource
centre to gauge the precise information needs of the
student and the level of specific skill dttainment at that

time. Reference and research skills are taught as an
integrated part of the instructional program in each
subject on a continuing sequential basis. Where
desirable and valid, however, some skills may also be
reinforced and extended as a short unit themselves. For
example, a co-operative unit may be planned for a
senior commercial class where the student will need to
know a variety of specific skills such as how to use a
dictionary as an aid in typing, how to locate quotations
for speeches, the correct form of address to be used in
given circumstances and how to file information for
easy retrieval in order to function effectively and
efficiently in a business office. Evaluation of learning
always takes place in the context of classroom
teaching and its extensions,

The teacher-librarian is also actively engaged in
teaching students the effective use of nonbook media
and equipment; this includes the skills necessary to
report research in many and varied ways other than the
traditional essay format. The student of today must be
knowledgeable about the electronic environment
outside the school. We know that by the time a
student completes secondary school more time has
been spent watching television than has been spent in
school - it would be gross negligence to overlook the
skills necessary to evaluate this and other nonbook
sources of information or to relegate these learning
skills to a single separate course in screen education.
Graphic analysis and visual and aural literacy are
necesary components of a student’s education; as a
media specialist, the teacher-librarian works with other
teachers to integrate these learning skills with
appropriate areas of the curriculum.

Two of the most important areas of competence in
school librarianship are professional development
services to teachers and strategies for change, both of
which necessitate teacher education for maximum
effect. Educational information services for staff
members are necessary and useful if the teacher-
librarian considers the specific interest, time and
energy of the user. An even more fundamental
professional development service is in-service educa-
tion. As a curriculum developer and educational leader
the teacher-librarian has a professional obligaticn and
responsibility to lead seminars and workshops on the
effective use of the resource centre. Topics range from
the operation of audio-visual equipment to the
implementation of effective teaching strategies.
In-service education is carefully planned and pursued.
It demands a critical analysis of need based on
relevant educational principles, a real reason for
teachers to attend, effective teaching by the teacher-
librarian and involverment by participants. Evaluation
of the session itself and how well it met the need
originally identified provides puidance for {uture
workshops. Only through increased knowledge of
resource centre services as necessary components of
teaching methodology will the potential of tcacher-
librarians and resource centres be realized.

A parallel consideration is the area of strategies for
change of which in-service education programs are one
part. Through perspective as a teacher plus an intimate




.

knowledge and understanding of the institutional
tframework within which the resource centre operates,
the teacher-librarian can identify areas of potential
support and hindrance more easily. By exploiting
political realitics  and building on  aspirations of
administrators and the goals of teachers the teacher-
librartan can not only integrate services better but also
develop a well-supported program

The debate over faculty status for community
college and university librarians has raged for years but
is not a concern in schools. The teacher-ibrarian has
full raculty status and is recognized as an equal partner
in education in terms of salary, working conditions and
vacation leave. [his status was gained by the most
obvious means possible - the same basic qualification
to be in the school in the first place followed by a
similar role through specialization within the field
Indeed. most school districts have defined the role and
expeclations of the teacher-librarian as a master
teacher and have granted additional responsibility
allowances for department headships and educational
leadership.

Collegiality is a characteristic of the teaching
profession that cannot be ignored; just as the
professional with a Master of Arts or Master of Science
degree has a teaching certificate so too does the
professional with a Master of Library Science degree.
Professional roles in a school, other than peripheral or
support positions, begin with teacher education and
classroom experience followed by additional qualifica-
tions for specialization. Whether one agrees or not, it
is a fact of life in a school that teachers do not extend
their privileges, rights and status to non-certificated
personnel, regardless of position or qualification.
Familiarity with curriculum design and particularly
successful experience in the classroom provide a
respectability that cannot be achieved by academic
gualifications alone,

Comparison of libraries is often done by examining
quantitative data but in a school the number of
personnel, book and nonbook materials, equipment
and sqguare fect per student are relatively meaningless
for determining the level of development and value of
resource centre services, Numbers are significant only
when establishing new resource centres to equalize
tangible products and potential. Much more useful but
more difficult to measure are qualitative considera-
tions. The resource centre can be distinguished from a
library by its specialized curnculum tmplementation
(program  development and co-operative teaching)
services; the teacher-librarian and resource centre
represent a variety of teaching strategies found to be
educationally effective. The school which practises
inquiry-centred approaches to learning requires much
more personnel, resources and space for the same
number of students than a school which stresses
textbook-orented Socratic methods. The resource
centre must be essential to the instructional process if
it 15 to have significance or even to survive. With
budgetary restraints the resource centre is using money
that could mean smaller classes, more counselors or
maore  remedial  assistance.  Unlike  an  integrated

resource centre, a children’s or young adult library
added to the school could not and would not outlast
tinancial cutbacks and the setting of priorities. Perhaps
a more reasonable method of informal evaluation
would be to close the resource centre for a month to
sce if teaching and learning continue as before. If a
teacher can teach and if the student can learn without
the resource centre and the teacher-librarian, the
service as it exists in that situation is merely a beauty
spot on the body politic, an expensive and doomed
educational frill. The following problems (adapted
from 11: 46-47) have traditionally prevented the full
implementation of a planned program for facilitating
independent learning using the resource centre:

1. lack of a school district K through 12 devel-
opmental study skills program that man-
dates the integration of independent learn-
ing skills with all aspects of the program

2. limitation of instruction in the use of the
resource centre to a brief orientation ses-
sion

3. failure to include in provincially or locally
developed courses of study, specific learn-
ing experiences requiring resource centre
support and specific reference to the nec-
essity of integrating instruction in the use
of the resource centre within the frame-
work of the teaching-learning program

4. isolation of the teacher-librarian from cur-
riculum study and revision activities

5. failure of teacher education institutions to
include in basic programs an adequate un-
derstanding of the function of the resource
centre as a learning laboratory and the role
of the teacher-librarian as a fellow teacher

6. failure of the teacher to expand class
knowledge bevond textbook content and
classroom confines

7. reluctance of the teacher to preplan with
the teacher-librarian for the class or group
to use resource centre media, facilities,
and services before a unit is introduced to
the class (or, unfortunately, the reluctance
of the teacher-librarian)

8. lack of sufficient staff - both professional
and para-professional - to support adequate-
ly a comprehensive, diversified instruc-
tional program in the use of the resource
centre.

9. lack of administrative support for the
development of teaching methads which
effectively utilize resource centre personnel
and services

The resource centre will never be really necessary
until students are unable to do satisfactory work
without access to the professional teaching and library
media services which it provides.

Although 1t is possible to define the role of the

Continued on pave 21
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teacher-librarian as a teacher and
as a librarian it is most unwise to
do so. Indeed, this is a common
mistake made by educators of
teacher-librarians There are essen-
tial competencies necessary from
teacher education, classroom ex-
perience, library and media educa-
tion but it is the fusion of these
that leads to excellence, not dual
qualifications in themselves. Until
programs which educate teacher-
librarians, whether Faculties of
Education or Library  Science,
recognize, require and develop
these areas of competence, there
will continue to be a chronic
shortage of teacher-librarians who
understand this specialized teach-
ing role and have the necessary
skills to implement it. The time is
long overdue for instructors in
school librarianship to examine the
basic research (1, 2, 3) and get on
with the job of developing the
necessary course components A
specialized Master of Education
degree in  school librarianship
would provide sufficient scope at
the appropriate level to build on a
teacher’s background and experi-
ence. It would also provide a
suitable framework for the com-
ponents which are too often
missing: instructional design, pro-
gram planning, co-operative teach-
ing, human relations, selection of
learning resources in all formats,

Continued on page 25



http:MPmori.rl
http:10Frnr.ch
http:Hosp1t.11

WESTERN CONSTRUCTION AND
INDDUSTRY (orderdirect)} Canada S
Mercury Publications 11 yr /$8.00
Ltd.

200-633 Portage Avenue

Winnipeg, Manitoba R3B 2G4

Articles focus on individual com-
panies in the construction business
in Western Canada. Limited use to
schools. (D).}

WILDLIFE CRUSADER

(order direct) Canada 1S

365 Bannatyne Avenue 4 yr /$5.00

Winnipeg, Manitoba R3A OE5
(membership)

As the official publication of the
Canadian, Manitoban and Saskat-
chewan Wildlife Federations, it
contains  considerable  material
about club activities, The articles
on wildlife deal with hunting and
conservation and combine a good
balance of fact and opinion. Poor b
and w photos. Many ads. Of some
recreational value. (MK )

key to Annotators

(K.B.) - Ken Bonin

River Fast School Division
No, 9

(V.[D.)-Virginia Davis
Manitoba Department of
Education

(K.E.)- Kathy Enns
Winnipeg School Division
No, 1
{D.1.) - Dave Jenkinson
University of Manitoba
(M.K.)-Myrna Klink
Winnipeg School Division
No. 1
{12.5.)- Den Seaton
5t. Vital School Division No. 6

(L.5.)- Louise Stearns

Continved from page 12

kindness and consideration. In
short, they are neither angels nor
devils, but interesting voung
people growing to maturity. They
make mistakes; they suffer for
them, but they do not possess that
overburdening sense of guilt which
has bothered some of the older
generation.

Are our young people in Lon-

don, Ontario, like this? | believe
that a good proportion of the
students we teach are undergoing
the same kind of confiicts Blume
describes so aptly in her novel. Qur
own standards, changing moral
codes,
prevent us scmetimes from ac-
knowledging the truth. Openness
and a refreshing lack of hypocrisy
are lwo characteristics [ see in the
young people about me, and if one
takes time to really listen to what
they have to say, one is rewarded
by their acceptance. That they
have a life of their own as
sometimes ignored or unacknow-
ledged by the adult world - a fact
which certainly partly contributes
to the generation gap problem.

Forever . . . is going into the
school library at Laurier with my
usual enclosure, “Recommended
for Senior Reading”: [ feel that it is
worth defending on the grounds
that is a realistic portrayal of a
lifestyle more common to young
adults than many of us care to
admit. | helieve seniors will find
the story interesting, the characters
sympathetic, and the theme valid.
The book may assist them in
sorting out their own
and in  understanding parental
positions.  Although the value
system in the novel is not mine, 1
am willing to acknowledge that it
exists. The ‘subject matter is not
sordid, just honest. This is not an
example of greal literature, hut it
can contribute to the understand-
ing of ourselves and our emotions,
if we let it. So many high school
students leave us without ever
analysing their own value systems
or ever having put them to the test
in a discussion with adults or their
own peer group. Forever . . . deals
with a reality many young people
understand - they enjoved discuss-
ing it intelligently with me and |
enjoyed listening.

Thus, endeth the tale of one
who, struggled not in vain, because
the battle was worth it. Judy Blume
puts it this way: “| just think kids
have certain rights, and they've
been denied those rights for a long
time.”3

TElaine Simpsan. Reason, not Emotion,”
in Top of the News, (April 1975}, 304
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the institutional setting, design and
production of media, development-
al reading. For too long we have
paid lip service to a specialized
teaching role and translated it into
courses in administration, catalogu-
ing and literature.

The schoal must examine its own
program in order to determine the
type of service that it requires from
the resource centre. If the only
concern is the circulation of
materials, then parent volunteers or
a clerical assistant may be suffi-
cient. If selection and organization
warrant increased attention as well
as children’s and voung adult
services and programs then a
library technician or librarian
should be employed depending on
the scope and quality of service
preferred. If the utilization of
learning resources through valid,
planned  experiences leading to
independent learning is of prime
importance then a master teacher
with  advanced education and
training in school librarianship is
required.

Teacher-librarians have progress-
ed from the days when it was all
too common for refugees from the
classroom to be placed in charge of
schoal libraries to a time now when
outstanding  specialist  teachers
head vital resource centres. School




libraries have moved from their
position outside the mainstream of
education to resource centres at
the physical and philosophical
heart of the school This develop-
ment is a direct result of changes in
education and, more specifically,
changes in teaching strategies.
Instruction in learning  skills s
integrated with all aspects of the
curriculum and taught together by
the classroom teacher and the
teacher-librarian. The direction and
learning focuses increasingly on
learning how to learn so that
students will have the necessary
motivation and the skills to
examine their own environment,
evaluate it and perhaps even
reform it.

Selected Bibliography

{1} American  Association of  School
Librarians, School Library Manpower Pro-
ject, Behavioral Requirements Analysis
Checklist: A Compilation of Competency-
RBased Job functions and Task Statements
for Schoo! Library Media Personnel, by
Robert N. Case and Anna Mary Lowrey,
Chicaga, American Library Association,
1973, i - 60 p

(2] American  Association  of  School
Librarians, School Library Manpower Pro-
ject, Curriculum Afternatives: Fxperiments
in School Library Media Fducation, by
Robert M. Case and Anna Mary Lowrey,
Chicago, American Library  Association,
1974, xit - 241 p

[3] American  Associalion of  School
Librarians, School Library Manpower Pro-
ject, Evaluation of Alternative Curricuia;
Approaches to School  Library  Media
Education, by C. Dennis Fink and Harold
Wagner, Chicago, American Library Associ-
ation, 1975, xi - 183 p.

{4 Anderson, Robert H, Teaching in a
World of Change, New York, Harcourt,
Brace and Werld, 1966, xi - 180 p.

{530 Brown. lan 12 R and Martha A.
Baldwin, “Teachers and Librarians Look at
the Elementary School Library and Each
Other™ Qrhit, Vol 5, Mo, 5 (December,
1974), pp. 6 - 8

16 Chapman,  Geoffrey,  “Faculty ot
tducation  Viewpoint”, The Canadian
Schoo!l Librarian: issues for the J0's:
Fducation, Qccasional  Paper No. 3,
Canadian School Library Association, 1973,
pp.5-9

(7; Church, John 5., “The Library and 1he
Learner”, Maccasin Telegraph, Vol 13, No
3 (May, 1971), pp. 49- 59

(8] Dale, Edgar, Building A Learping
Environment, Bloomington,  Indiana. Phi
Delta Kappan Foundation, 1972, vii 132 p

i9) Darling, Richard, Teams for Better
Education, the Teacher and the Librarian,
Champaign,  Hlinos,  Garrard  Publishing
Company, 1969 (7}, 15 p.

(107 Davies, Ruth Ann, “Educating | ibsrary
Lsers in the Senior High School”, Lubans,

Iehn Ji, editor. £ducating the Library User,
New Yark, R R. Bowker Company, 1974,
P 39 -42

111} Davies, Ruth Ann, The Schao!
Library  Media Centre; A Force  for
I'ducational  Exceifence, Second  Edition,
New York, R R Bowker Company, 1974, xi -
Hid p

1123 Fnglish, Patricia, “Teacher Librarian-
ship - lhe Challenge”, Alberta Schoa!l
Library Review, Vol. 11, No. 2 (Winter, 1974
A0 e 32 M

(131 Caver, Mary Virginia, Services of
Secondary Schoo! Media Centers; Fvalua-
tion and Development, Chicago. American
Librery Association, 1971, 131 p.

(W1 Goodlad, Jehn 1. Planning and
ganizing for Teaching, Washington, D.C
National  Fducation  Assaciation, 1963,
JRIIRSH

1191 Hayeock, Ken, “Are You Wasting
Your Library Rosources Teacher?” Schao!
Progress, Vol 41, Ma. 4 (April, 1972), pp. 36
- 37

(161 Havcock, Ken, The School Media
Centro and the Public Library: Combination
or Caoperation, loronto, Ontario Library
Assaciation School Libraries Division, 1973,
17 p.

[17) Havcock, Ken, “ieacher-Libraran
tducatianal L eader or Technician?”, Ontar-
fo Education, Vol. 5, No. 6 (November -
December, 1973;. pp. 10 15

[18) Irvine, L. L., “The Trench nr the lvory
Tower!”, The Medium, Vol 15, No. 4 [June,
1974}, pp. 21 23,

(19) Johns, tunice and Dorothy McClure
Fraser, Skl Development in the Social
Studics, edited by  Helen  McCracken
Carpenter, Thirty-Third Yearbook, Washing-
ton, D.C., National Council for the Social
Srudics, 1963, pp. 310 - 127

(20} McCorrdick, rene, “Is There A Future
For Teacher-Librarians?”, Moccasin  Tele-
graph, Vol. 15, No. 3 {May, 1973).pp 6 7

{21}y Nordin, Adelaide Pouise, High
Schao!l Teachers' Aititudes Towards the
School Library, Unpublished Master's The-
s1s, Deparlment of Sccondary Education,
Faculty of Fducation, University of Alberta,
1968

(22) MNorth, Gwen |, "A Place To Read,
Refax and Think - Developing Library
Programs dor leachers”, Canadian Library
Journal, Vol. 30 {January - February, 1973),
pp. 20- 25

[24) Pile, A, R, "The Role of the
Protessional Teacher-Librarian in the Fduca-
lional Systems”, The N.TA. Journal Vol
64, No T iWinter, 1972), pp 42 - 49,

{24) Reid, Helen Audrey, An Investigation
of the Role of The Schaal Librarian in
Alberta,  Unpublished  Master's  Thesis,
Department  of  Secondary  Fducation,
Faculty of Fducation, University of Alberta,
1971

(25) Suyles, Lois M., “The Role of the
School  Librarian”, Moccasin Tetegraph,
Vol. 12, No. ? (February, 197(h, pp. 47 - 52

(26) Wiedrick, Laurence G., Student Use
of School Libraries in Edmonton Open Area
tlementary Schools Unpublished Dactaral
Dissertation, Universily of Qregon, 1973,

26

RAPH MOCCASIN TELEGRAPH MOCCA
LEGRAPH MOCCASIN TELEGRAPH MO
N TELEGRAPH MOCCASIN TELEGRAPH
CASIN TELE C IN TELEGR
ACCCASIN CASIN TEL
‘HMOCCA

RAPH MO HMOCCA
LEGRAPH RAPH MO
N TELEGR LEGRAPH
CASIN TEL APH M 3IN TELEGR

nACC
AOCCASIN TELEGRAPH MSCCASIN TEL
*H MOCCASIN TELEGRAPH MOCCASIN
RAPH MOCCASIN TELEGRAPH MOCCA

The second edition of Ken
Haycock’s free Magazines for
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annotated and completely revised,
with close to 500 titles verified as
available to schools free of charge,
is now available. Full annotations
for the first time allow teachers and
librarians to  make intelligent
choices in support of curriculum
needs! 140 pages. Cost; $7.50. Order
from: Ontario Library Association,
2397A Bloor Street West, Toronto,
Ontario M6S  1P6.  Bulk rates
available upon request. |SBN (-
88969-007-3

The Department of Consumer
and Corporate Affairs has released
its long awaited working paper on
copyright. This 250 page document,
Copyright in Canada: Proposals for
a Revision of the Law should be
considered  essential reading by
every librarian in the country, It s
available free of charge from the
Department.

An Annotated Guide To Selection
Sources For Secondary School
Resource Centres is a new 30 page
compilation; compiled and edited
by Professor Gene Burdenuk and
the students of the School Librarian-
ship Option at the Faculty of
kducation of the University of
Western Ontario. Cost:  $3.00
Order From: Ontario Library Associ-
ation, 2397A Bloor Street West,
Toronto, Ontario M6S 1P6. Bulk
rates are available upon request.
ISBN (-88969-005-7.

Cne of the best sources of library
promational materials is Upstart
Library Promotionals, Box 889,
Hagerstown, Maryland 21740. These
materials are designed to support
National Library Week in the United
States, but in most cases are readily,
adaptable to the Canadian scene,
The materials, are well-designed,
colourful and relatively inexpen-
sive. The current catalogue in-
cludes bookmarks, posters, but-
tans, mobiles, streamers, patches,
billboards, bookbags, dioramas,
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